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CHAPTER 1 

INTRODUCTION 

"You don't seem to care how I'm feeling," is a 

familiar phrase expressed by children to their parents. 

Parents, in general, face a number of developmental 

crises in raising their children. Although develop­

mental processes are occurring with the children as 

well as the adults themselves, many parents do not 

realize that these crises are common in the process 

of g~owth in parenting. 

The concept of parenting to most has been pri­

marily the result of unconscious thoughts and beliefs 

d e v elcped during their own childhood. Childhood and 

parenthood have been romanticized in the expectations 

of ~hildren's growth and development ar.d the handling 

of developmental crises. Parents have been caught 

·rprepcred for parenthood. Ambivalence and guilt have 

a r i s er. ~ s parents try to resolve the d iscrepancy be­

tween the actilal situations that arise in childrearing 

and tha~ wh ich parents believe and expect woGld resolve 

the ~hildrearing situations. Parents have encountered 

1 
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difficulty integrating old beliefs with situations 

that need a new approach. 

Seldom, until a severe crisis occurs, does a 

parenting problem become recognized and help sought. 

As a result, many conflicts in the parenting role go 

unresolved for years and emotional damage may follow 

f8r both parents and children. 

From the general personal feelings and conflicts 

of parenting , parents have, and express, concerns about 

childrearing in relation to growth and development and 

corrumunication interactions within their families. Many 

growth and developmental changes are occurring in fami­

lies whic h have school-age child ren. Parents are 

undergoing gro wt h and developmental changes as well 

as their children. All of these changes have impact 

on the family . This study e xp lored concerns of parent­

ing as expressed by mothers and fathers related to 

their children and family growth and d evelopment. 

Statement of Problem 

The problems of the study were: 

1 . To identify the maternal and paternal child­

rearing concerns regarding child growth and development . 
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2. To identify the maternal and paternal child­

rearing concerns regarding communication interactions. 

3. To identify the maternal and paternal child­

rearing concerns regarding family and parental growth 

and development. 

4. To identify if there is a significant dif­

ference between parental levels of educational back­

ground to the degree of childrearing concern regarding 

child growth and development. 

5. To identify if there is a significant dif­

ference between parental levels of educational back­

ground and the degree of childrearing concern regarding 

communication interactions. 

6 . To identify if there is a significant dif­

ference between parental levels of educational back­

ground and the degree of childrearing concern regarding 

family and parental growth and development. 

7 . To identify if there is a significant dif­

fe rence between parental ages and the degree of child­

rearing concern regarding child growth and development. 

8 . To identify if there is a significant dif­

ference between parental ages and the degree of child­

rearing concern regarding communication interactions. 



4 

9. To identify if there is a significant dif­

ference between parental ages and the degree of child­

rearing concern regarding family and parental growth 

and development. 

10. To identify if there is a significant dif­

f erence between the years of parenting experience and 

t h e degree of childrearing concern regarding child 

growth and development. 

11. To identify if there is a significant dif­

f erence between the years of parenting experience and 

the degree of childrearing concern regarding communica­

tio n interactions. 

1~ . To i d enti fy if there is a significant dif­

fe rence be t we e n t h e years o f parenting e xperience and 

the d e g r e e o f chi l drearing concern regarding f amily 

and parent al g rowth and development. 

Pur poses o f Study 

The purposes of thi s s t~dy were: 

1 . To i d enti fy maternal a nd paterna l c hildrea ring 

conc ern s regarding child growt h a nd d e velopme nt, com­

~unication inte ractions , a nd f ami ly a nd parental growth 

an develo pment . 
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2. To identify the relationship of maternal and 

paternal childrearing concerns regarding child growth 

and development, communication interactions, and 

family and parental growth and development. 

3. To identify the relationship of maternal and 

paternal levels of educational background to the degree 

of childrearing concerns regarding child growth and 

development, communication interactions, and family 

and parental growth and development. 

4 . To identify the relationship of maternal and 

pate~nal ages to the degree of childrearing concerns 

regarding child growth and development, communication 

interactions, and family and parental growth and 

development . 

5 . To identify the relationship of the years of 

parenting experience to the degree of c hildrearing 

concerns regarding child growth and development, com­

munication interactions, and family and parental growth 

a~d d e velopment. 

Sackg round and Significance 

Parenting is one of the most important tasks a 

person can u ndertake , not only for himself and his 

child , but fo~ socie t J (Salk, 1974) . Balter (1976) 
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disclosed the fact that most parenting is the result 

of unconscious thoughts and beliefs concerning the 

roles of mother and father developed during childhood. 

Little formal education exists to prepare parents for 

parenthood; yet, thousands assume the role each day. 

Parenthood is defined by Callahan (1973) as a 

process by which the parent protects and nurtures his 

child. "Good" parents are identified as those who pro­

vide warmth, shelter, food, clothing, medical care, 

and safety. These parents delight in the uniqueness 

of each child. McBride (1973) spoke of parenthood as 

a role into which one grows. 

Gordon (1970) further identified that each child 

~eeds to see his parents as real persons with whom he 

would like to have a relationship. Parents are described 

as inevitably feeling both accepting and unaccepting 

toward their children, not hiding their true feelings, 

and feeling different degrees of acceptance toward 

each individual child (Gordon, 1970). 

The skill with which a mother and father will 

parent depends upon the degree of maturing parental 

personality used to cope with the stress of car ing 

for the demand s of the child along with general 
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knowledge of child care (Callahan, 1973). In order to 

mature in parenthood, parents need to understand their 

values, problems, role conflicts, adaptation patterns, 

and how these relate to the role of being a parent 

(McBride, 1973). 

It would seem that parents would have fewer child-

rearing concerns if they had practical knowledge of 

family development, the growth and development of them-

selves and their children, as well as healthy communi-

cation interactions. Understanding of family development 

is helpful to the healthy development of the parent-

child relationship. 

The family is the hub around which all other 

institutions and groups revolve--in every society and 

subculture known to man. Duvall (1971) defined the 

family as 

a unity of interacting persons related by ties 
of marr iage, birth, or adoption, whose central 
purpose is to create and maintain a common cul­
ture which promotes the physical, mental, emo­
tional, and social deve lopment of each o f its 
members . (p. 5) 

Families encompass parents and children as well as 

other variations. Carter (1976) stated that a healthy 

family will also provide for the perception of needs 
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of the others, will respect those needs, and will 

make some effort to satisfy them. 

Duvall (1971) reported that more and more of 

today's families see it as inadequate to only clothe 

and feed a child and make ends meet, and instead seek 

a quality of life for all its members. Families, in 

more recent years, have incorporated dreams and aspira­

tions into the family group. 

Family developmental tasks arise at certain stages 

as the family tries to meet the needs of the individual 

membe rs and the family unit. These family developmental 

tasks parallel the developmental tasks of individuals. 

Family developmental tasks associated with the school­

age child outlined by Duvall (1971) include: (a) pro­

viding for children's activity and parent's privacy, 

(b) keeping financially sound, (c) cooperating to get 

things done , (d) continuing to satisfy each other as 

married partners, (e) utilizing effective family com­

unications , (f) feeling close to relatives in the 

larger family , (g) tying in with life outside the 

family , and (h) reevaluating the famil y 's philosophie s 

of li~~ - In order to understand family roles, it is 

beneficial to understand the child's development as 

well as the parental development involved. 
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In the instance of the school-age child, a wide 

range of normal physical, mental, and social develop­

ment is occurring. The school-age child is in the 

psychosocial developmental stage of industry versus 

inferiority as identified by Erikson (1963). The 

child wants to learn how to do and make things with 

others. The risk in this period of development is a 

sense of inadequacy and inferiority in a child who 

does not receive recognition for his efforts. In 

Freud's (1947) first six stages of human development, 

the school-age child is completing the oedipal stage 

of development and entering the latency stage. The 

completion of the oedipal stage is identified when the 

boy rer.ounces his earlier tie to his mother and iden­

tifies with his father, while the girls becomes more 

feminine through her identification with her mother. 

After the resolution of the oedipal conflict, at about 

age 6, the child enters the latency stage. The latency 

stage is characterized by reality orientation. The 

child focuses on socially approved activities, espe­

cially learning . The latency stage continues until 

age 11 to 13 years. 

Learning or the development of intelligence of 

school - age children , occurs during the preoperational 
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and concrete operation stage identified by Piaget 

(1972). In the preoperational stage the child uses 

symbols and his thinking is more flexible; while in 

the concrete operation stage, the child thinks about 

real, concrete things in systematic ways. That is, 

the child accumulates images and forms "intuitions" 

in the preoperational phase. In concrete operations, 

at 9 or 10 years, the child is able to order objects 

serially by length, later by weight, and at 11 or 12 

years by volume (Phillips, 1969). While the child is 

developing physically, mentally, and socially, he has 

certain d evelopmental tasks to accomplish. 

The developmental tasks of the school-age child 

a s reported by Duvall (1971) include: (a) learning 

the basic skills o f school children, (b) mastering the 

physical s kills appropriate to his development, (c) 

under standing the use of money, (d) becoming an active, 

cooperative membe r of his family, (e) relating effec­

tively to peers and adults, (f) continuing to learn 

how to handle his feeling s and impulses, (g) under­

standing hi s or her sex role, (h) continuing to dis­

cover imself as a worthy person, and (i) relating 

h i mself to loyalties beyond the moment and outs i de 

himsel f . During the course of the child accomplishing 
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these tasks, the parents are experiencing certain 

developmental stages also. 

The developmental tasks of parents of school-age 

children include being sensitive to and providing for 

children's growth needs, enjoying life through chil­

dren's eyes, and letting the children go and grow 

(Duvall, 1971). According to Erikson (1963), the 

young adult begins to feel secure in his identity and 

intimacy with himself and others versus the feeling 

of isolation. In adulthood the task is involvement 

in the well-being and development of the next genera­

tion ver sus self-absorption. Children and parents need 

to interact in order to accomplish their individual 

tasks . 

Communication among family members is necessary 

for the successful functioning of the family. Needs 

of the individual members cannot be satisfied, problems 

solved , or goals reached without communication. Len­

nard and Bernstein (1969) stressed that one of the most 

i mport3nt functions corning from human interaction is 

t he i dentification and confirmation of self. Gordon 

(19 7 0) furth er i d entified active listening as the mes­

sage of acceptance and the avenue by which to identify 

the c hild 's needs . Duvall (1971) contended that 
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democratic childrearing demands courage and 
capacity for verbal and nonverbal communica­
tion, openness and responsiveness with others, 
ability to handle abstractions as well as 
concrete things and thoughts. (p. 101) 

Wahlroos (1974) stated that the degree to which one 

is following the rules of positive and constructive 

communication will be reflected in the individual's 

emotional health. 

The total family function incorporates not only 

the individual parent and child developmental stages 

and tasks, but the linking of them by a healthy, con-

structive , communication interaction. In the litera-

ture , there is a lack of studies which identify the 

concerns of parents of normal school-age children. 

_he study of parenting is needed in nursing to identify 

the areas of concerns of parents to give guidance in 

nursing assessments and plans of care. 

Hypotheses 

The hypotheses of the study were: 

1 . The re will be no significant difference 

between maternal and paternal childrearing concerns 

regarding child g rowth and d evelopment. 
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2. There will be no significant difference 

between maternal and paternal childrearing concerns 

regarding communication interactions. 

3. There will be no significant difference 

be tween maternal and paternal childrearing concerns 

regard ing family and parental growth and development. 

4 . There will be no significant difference 

be tween parental levels of educational background 

and the degree of childrearing concern regarding 

child growth a nd development. 

5 . There will be no significant difference 

between the pa r e n tal levels of educational background 

and the degree of c hildr earing concern regarding com­

munication interac t ions. 

6 . There will be no significant difference 

between the parenta l levels of educational background 

and the degree of c h ild rearing concern regarding 

fami l y and parental g rowt h and d e velopment. 

7 . There will be no s ign ificant dif f erence 

between the parental ages a nd the d e g ree o f child­

rearing concern regardi ng c h ild growt h and de ve l opmen t . 

8 . There will be no significant differ enc e 

between t' e parental ages and the degree o f c hild ­

rearing concern regarding communication interactions . 



14 

9. There will be no significant difference 

between the parental ages and the degree of child­

rearing concerns regarding child growth and develop­

ment. 

10. There will be no significant difference 

between the years of parenting experience and the 

degree of childrearing concerns regarding child 

growth and development. 

11. There will be no significant difference 

between the years of parenting experience and the 

degree of childrearing concern regarding communication 

interactions. 

12. There will be no significant difference 

between the year s of parenting experience and the 

degree of childrearing concern regarding family and 

parental growth and development. 

Definition of Terms 

For the purposes of this study the following 

def init~on s were utilized: 

1 . Child-- fo ster, adoptive, or biological off­

spring of a mother and fathe r. 

2 . Child g r owth and development--the process of 

increasing the amount/complexi t y of the physical and 
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psychosocial aspects of children as measured by the 

degree of childrearing concern. 

3. Childbearing--methods of problem solving in 

the growth and development of children utilized by 

parents. 

4. Communication interactions--human interaction 

that leads to identification and confirmation of self 

(Lennard & Bernstein, 1969) as measured by the degree 

of childrearing concern. 

5. Degree of childrearing concern--the number 

as expressed by parents on a Likert scale in response 

to statements regarding child growth and development, 

communication interactions, and family and parental 

growth and development. 

6. Father--foster, adoptive, or biological male 

parent with whom the child resides. 

7 . Family growth and development--the process 

of increasing the amount/complexity of the psycho­

social dimension s of the family as measured by the 

eg r ee of childrearing concern. 

8 . Levels of parental education background-­

highest leve l of formal education of the mother and 

father . 
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9. Maternal and paternal childrearing concerns-­

an interest, care, or anxiety expressed by parents in 

the areas of child growth and development, communica­

tion interactions, and family and parental growth and 

development. 

10. Mother--foster, adoptive, or biological 

female parent with whom the child resides. 

11. Parental ages--the chronological time since 

b irth of the foster, adoptive, or biological mother 

and father . 

12. Parental growth and development--the process 

of increasing the amount/complexity of the physical 

and psychosocial dimensions of adulthood as measured 

b the degree of childrearing concern. 

13 . Parenting experience--number of years of 

hav ing children in the home. 

Limitations 

For the purposes of this study , the following 

lim. tations were identified: 

1 . There ma y be internal instability in the 

fam ily which may influence the response by the parent. 
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2. The parents may discuss the questionnaire 

before it is completed and returned which might not 

give their individual opinion. 

3. The parents may not answer all parts of 

the questionnaire or may choose not to return the 

questionnaire. 

4. The parents may answer the questionnaire in 

relation to other children instead of the child in the 

age group of 5 through 10 years. 

5. Parents may not have understood the directions 

to the questionnaire and the questionnaire itself. 

6. The developed questionnaire has only content 

validity . 

7 . The sample was not a random sample. 

Delimitations 

The collowing delimitations were identified in 

this study : 

1 . Parents are living together at the time of 

t he study . 

2 . One c h ild is in the age category of 5 through 

10 years . 

3 . 11 c hi ldren are normal physically and men-

~al l y in the family as perceived by the parents. 
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Assumptions 

This. study was based on the following assumptions: 

.1. Each family is its own unique system, though 

similarities can be found between families. 

2. Most families have problems or concerns about 

childrearing. 

3 . Most parents desire the best for their chil­

dren , that is, health and happiness. 

Summary 

This chapter has included a discussion of the 

problem of the research study and provided supportive 

backg round information to justify the problem. In­

cluded in the chapter were the assumption, hypotheses, 

definit ion of terms, and limitations for the research 

::>t dy . 

Chapter 2, Review of Literature, discusses parent­

lng , f amily and parental growth and development, child 

gro th and development, and communication interaction 

of ?arents and children. Chapter 3, Procedure for 

Collection and Treatment of Data, explains the method 

of data collection and the treatment of this data to 

:neet the purposes of this study. Chapter 4, Analysis 

of Da ta, descr~bes the statistical analysis of the 
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data obtained. Chapter 5, Summary of the Study, dis­

cusses the findings, conclusions and implications 

of the study, and makes recommendations for further 

study. 



CHAPTER 2 

REVIEW OF LITERATURE 

This research study was conducted for the purpose 

of identifying and showing the relationship of the 

maternal and paternal childrearing concerns regarding 

child growth and development, communication inter-

actions, and family and parental growth and develop-

ment. How these concerns relate to educational 

background, ages of the parents, and years of parenting 

experience were also examined. This chapter presents 

the h istorical attitudes regarding children and child-

rear ing that have evolved in the United States, child 

growth a nd development, family and parental growth 

and development, and parent-child communication inter-

actions in parenting. 

Hi storical Attitudes toward 
Child ren and Childrearing 

Histor i cally , attitudes toward childhood and child-

rearing h a ve varied widely. Up until the 17th century 

in Europe , the re was no special emphasis on childhood 

as a separate phase of the life cycle. Aries (1962) 

belie ed that child ren in the premodern times were 

20 
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treated indifferently. Somewhere between the ages of 

4 to 7 years, children were integrated into adult 

life. These "small adults" mingled, worked, and played 

with mature people. 

The art of medieval times depicts children as 

i mmature adults. Their clothing was not distinctive 

and was a miniature prototype of their own adult social 

class. There was no graduated system of education dur­

lng these times; so, students from 10 to 20 years of 

age were mixed together in the classroom. Children 

were not t hought of as being "innocent" nor in need 

of pro t ec t i on in regard to sexual matters. Children 

were a part o f the wild and violent life of the times 

and even in school they were unruly, disobedient, and 

Jiolent (Aries, 1962). 

A tho ugh parents might have been thought of as 

indiffer ent or insensitive to young children's needs, 

at t he same t i me, this process did allow parents to 

accept more comfortably the presence of their offspring. 

The children were from then on regarded as functioning 

member~ of the community rather than as dependents 

(Aries , 1962) . 

o ring the period of time before the age of 4 

years, children we r e codd led by the ir mothers and 
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nannies. This "childhood," in which the child was 

believed to be innocent and simplistic, was a source 

of amusement and relaxation for the adult. 

The 17th century marked a great change in attitudes 

toward children and their morals. As a result of the 

Reformation and Counter-Reformation, clergymen and 

humanitarians began to encourage the separation of 

children from adults. This movement influenced parents 

to develop a family attitude oriented toward the child 

anc his education . The concept of innocence of child­

hood won acceptance and children were spared all 

reference to sexual matters lest this would spoil 

t eir innocence . The child became a special person, 

set aside by dress that set him apart from adults. 

oral education became one of the main objects of 

school life . 

This new attitude of childhood and the founding 

of the first settlements in the United Stated occurred 

about the same time . Freed from the traditions of 

Europe , Americans were more experimental and saw many 

changes in childrearing patterns. To better under­

stand the changes that have taken place in childrearing 

and explain what is believed to still be the most 
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dominant styles of parenting in this country, the 

philosophical movements of Puritanism, Rationalism, 

and Romanticism need to be examined. 

Puritanism saw mankind as an evil nature and the 

moral aspects of a child's personality occupied all 

of the parent's attention. Parents aimed primarily 

at the suppression of sinfulness, the control of the 

Devil within the child, and making the child a moral 

subject o f the Puritan community. Overtones of the 

Puritan attitude toward children can be heard today 

when parents say , "you're a bad boy," "you'll make 

God unhappy ," or "wait until Daddy gets home" (Karson 

& Kar son, 1976, p. 3). Positive judgments were rarely 

used in this t ype of attitude and the control of be­

h avior wa s maintained through the instillation of fear. 

Rationalism assumed that life and the universe 

wer e rational and there was a solution to every problem. 

Parent s of thi s belief insisted on academic skills and 

book learning and regarded reason as the one human 

characteri stic. The child was thought of as an empty 

vessel whic h needed to be filled. These parents 

generally made comments such as "look it up" or "try 

it and see wha t happens." However, the rationalist 
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parent frequently complained that the "child doesn't 

t ake no for an answer" and that the child must "have 

an explanation or logical reason given for everything" 

(Kar son & Karson, 1976, p. 4). 

Romant ics held the view that all people were to 

allow the child to find his inner voice untainted by 

institutions of society. Romantics felt that children 

were born g ood and were corrupted by society. The 

styl e of parenting derived from Romanticism makes 

"feelings" the central criterion by which behavior 

between parents and children are judged. There was a 

sense in this style of relationship that there are no 

finite limit s to the child's capacities or to the 

parent 's pat ience or endurance. Because the Romantic 

a tt i tude s set no criterion for achievement, the child 

id not know when his work had reached a desired level 

of excellence , when he might stop an interpersonal 

transaction as a "bad bet ," or when he might invoke 

standards f or behavior other than those expressed by 

his parents without feeling di sloyal and cut adrift 

(Kar son & Karson, 1976) . 

In more recent years , other influences have been 

superimposed on the traditional parenting attitudes 
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that have evolved from the Puritan, Rational, and 

Romantic philosophical movements. Concern about 

good moral training that predominated around 1900 

wa s replaced by emphasis on proper health conditions 

and strict discipline by the 1920s. In the 1940s, 

maternal models emerged. Mothers were preoccupied 

with personality development and the importance of 

the emotional security provided by parental tender 

loving care. This reflected a basic concept that the 

child possessed positive growth forces. The upheaval 

of vorld War II also fostered a compassionate, respon­

sible att i tude of society toward its children (Borstel­

ma nn , 1976) . 

All of these historical attitudes toward child­

hood and childrearing can be seen to some degree with 

parenting styles today . These parenting styles in­

flu ence the child's growth and development. 

Child Growth and Development 

Children in the age category of 5 through 10 years 

are going through a number of physical and psychosocial 

deve lopmental stages. Success in task attainment of 

earlier developmental stages is considered necessary 

or desirable if the individual is to successfully meet 
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later ones. There is variation between individuals 

in way s of attainment of specific developmental tasks 

as well as unique patterns of task attainment in dif­

ferent societies. 

In Erikson's (1963) psychosocial developmental 

life c yc le model, each phase of life has a crisis 

introduction and a task to be accomplished. The key 

concept in Erikson's psychosocial scheme is that of 

"id entity ." The developing individual pursues his 

identity thro ughout the life cycle as it is attained, 

ma i n tained , lost, and regained. This is accomplished 

through feedbac k processes as the individual interacts 

with sig nificant "others" in different environments. 

The sc ho o l - age c hild is seeking his identity in his 

a ccompl ishments. The child learns to win recognition 

by p rod ucing things. He realizes that there is no 

wo r kable future within his family and begins to apply 

himsel f to skills and tasks by developing a sense of 

indus t r y . It is in this stage that the child gains 

an unde rstanding o f technology and economy. Since 

indu s t r inv olves doing things with others, a sense 

of division of labor and of opportunity develops. 

Ac c ord ing to Erikson (1 963) t he school-age child's 

task is the development of a sense o f adequacy versus 
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a sense of inferiority. If the child despairs of his 

body 's abilities and skills, or of his status among 

his peers, he may be discouraged from identifying with 

them and t h e working world. The child that despairs 

of h is abi lities in the working world may consider 

him self d oomed to mediocrity or inadequacy. 

In western countries, schools are a primary work­

ing gro und f or the child in developing himself. School 

in itself i s a culture with its own goals, limits, 

ach ievements, and d isappointments. Havighurst (1948) 

def ined the purpose o f education to help the young per­

son achieve h is ~evelopmental tasks in a personally 

and socially sati s f ac t ory way . The developmental tasks 

for t he mi dd le-ag e chi l d are identified as (a) learning 

phys ical skil l s ne c e ssary f or ordinary games, (b) 

building whole s ome a t ti t udes toward oneself as a grow­

lng person , (c ) l e a rning to get along with age mates, 

(d) learni ng an appro pr iate masculine or feminine 

role , (e) developing fund ame n tal s k ills in reading , 

writing , and calculating , (f) developing concepts 

nece ssar~ fo r everyday l i v ing, (g) d e veloping conscience, 

mora i ty , and a scale of values, (h ) achieving personal 

independence , and ( i) developing att i t udes toward social 
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groups and institutions (Havighurst, 1948). Middle 

childhood is characterized by three great outward 

pushes. 

There is the thrust of the child out of the 
h orne and into the peer group, the physical 
thrust into the world of games and work re­
quiring neuromuscular skills, and the mental 
thrust into the world of adult concepts, logic 
symbolism, and communication. (Havighurst, 
1948, p. 17) 

Growth and the experiences of life bring to the 

child an expansion in his image of the world of things 

and human relationships. A child is not born with 

values but forms them in his relationships with his 

fam ily and his culture. The child will learn to value 

things in a manner similar to the parent because the 

child is so dependent on his family. One's values 

are learned from parental figures, teachers, peers, 

the mass media , and other informational inputs which 

se t upon the individual continually from outside and 

from with in . 

Freud ' s (1 947) theories of personality growth 

deve loped from his observations of neurotic adults. 

The t heories stress the first 5 years of life to the 

de e loprnen t of the adult personality. The emphasis 

of h's theory is built on the psychosexual drives of 
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the individual. More specifically, the psychoanalytic 

v iew of Freud (1947) depicts the school-age child 

entering a state of quiet and relative inactivity of 

the s exual drive (latency state). The major direction 

of t he d rive is focused nr directed into socially 

app rove d activities such as learning. The ego is 

further developed and ideals become formed. The 

school -ag e c h ild in this stage of psychosocial develop­

ment has a need for belonging to a group and this 

brings grat i fi ca t ion to his developing individuality 

(Fre ud , 1947) . 

While the t heories of Freud (1947) and Erikson 

(19 68 ) attempted to exp lain the psychosexual and psycho­

soc i al d e velopment of the child, Piaget (1972) dealt 

speci f ically wi th t he orig in and development of basic 

p s c holog ical processes. Piaget's (1972) cognitive 

phas e of developmen t v iews the child as trying to make 

sen s e of his wo r ld by mastery of skills in manipulating 

objects a nd the conc epts o f the child's culture. The 

child in the 4 t o 7 year age span is at the intuitive 

stage of c ognitive development. He/she relies more 

heavily upon immediate pe r c e ption and the direct 

experienc e t h an on logical operations. The child 
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centers on one dimension or feature at a time, he 

sees the world mostly from his own point of view 

(egocentricity), and cannot reverse his thinking 

(Pi a get, 1972). As the child moves into the concrete 

s tag e o f cognitive development, he gains an ability 

to go beyond the immediate self and is able to notice 

d i ff erent f acets regarding an object and reconcile 

differences between the two. In the concrete stage 

(about age s 7 to 11), the child begins to be able to 

think logically . The child can classify things and 

dea l with a hierarchy of classifications (Piaget, 

972) . Ch i ld ren actively select the experiences they 

wish to unde rstand and explore. 

·hile Fr e ud (1947), ~rikson (1968), and Piaget 

(1972) have contributed greatly to the theoretical 

formul ations o f human growth and development, some 

more r ecent contributions offer advice to parents 

dealing 1ith their child's growth and development. 

Enge lhardt (1974) recommended the following to parents 

1n childrearing : 

1 . The child s hould be encouraged to interact 

at his level of fu nctioning with his environment. 

2 . The thought process that the child is using 

shou d be accepted . 
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3. The parent should recognize that intellectual 

development is gradual and dependent on all previous 

stages and experiences. 

4 . The individuality of the child should be 

recog n i zed and accepted. 

5 . Th e child should be provided with experiences 

that a r e a pprop riate for his stage of development. 

6 . The c h ild should be provided with experiences 

that challenge h i m. 

7. The c h ild should be provided with an environ-

men t that encourage s active exploration and examination. 

Pa ren t al and Family Growth 
and De velopment 

In more recent years t h ere has been an expansion 

of r esearch in adult stages of growth and development. 

In human developmen t r e search, the child and more 

recentl y , the aged , h a v e received most of the atten-

tion of researchers. 

Parents of children o f ages 5 t hrough LO years 

are going through conc urrent stages of growth and 

de elopment as supported by more recent studies. Some 

author s (Lev inson , 1978 ; Sheehy , 1976) have contended 

that yo ng adults in their 2 0s a r e f ocus i ng e x ternally 
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t o attain their aspirations by deciding how to attain 

the m and who can help them. These young adults are 

c oncerned with what "should" be done in accordance 

with fami l y models, pressure of the culture, and peer 

prejudices . 

irrevocable . 

There is the sense that choices made are 

Concentration during the 30s leads individuals 

toward do ing what the y want to do rather than what 

~hey s hould d o as in the 20s. During this passage 

the re is a res t l essness where new choices must be 

made and commi tments, such as marriage, are altered 

or deepened (Sheeh y , 1 976). This period generally 

· nvolves change , t urmoil, a nd not uncommonly, a crisis-­

t at one ha s come t o the end of the rope and needs to 

g rab onto something e lse. This transition then moves 

nto a settling down phase (ages 32-39). The "dead­

line decade " (ages 35 -4 5) is whe n one sees his li f e 

as half over and feel s t he need to reexamine and re­

e al ate his life thus far t o see in what he really 

belie es (Sheehy , 1976) . 

According to Erikson 's (c ited i n Sutterley & 

oonnall_ , 1973) psychosoc ial t heory o f d evelopment, 

the oung adult is working through intimac y and 
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solidarity versus isolation. This phase centers 

a rou nd a mutual intimacy in marriage involving an 

ab i l ity and willingness to share mutual trust and 

allowing f o r the fullest potential development of each 

other. Th is f oundation then leads into the middle 

years whe r e the predominant theme is interest in 

establishing and guiding the next generation. The 

crisis of the middle years of life is one of genera­

tivity versu s s e lf-absorption or stagnation. 

Havighur st (1972) identified some early adulthood 

(ages 18 - 30 yea rs) activities involving learning to 

l've with a marri a g e partner, rearing children, managing 

a home , ge tting s t arted in an occupation, and taking on 

c ic responsib i li t y . Choices are made that give social 

identi t y . During the decade of 30 to 40 years, there 

is a r egroup ing in which the person settles into the 

identity he has chosen. 

As pa rents g o t hrough their own personal adult 

life stages , it should be kept in mind that parents 

are persons and do no t cease to be human when they 

become parents . Parents will make mistakes (Gordon, 

1970) . F ndamental to the par ents' attitude toward 

t heir children is their pe r c ep tion of the nature o f ma n . 
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Some parents feel that human beings cannot be trusted, 

therefore , removing authority will result in their 

c hildren becoming savage. They see little positive 

human potential in their offspring (Gordon, 1970). 

There is the need for parents to see their 

children as separate individuals and not extensions of 

t hemselves . Many conflicts arise in not seeing prob­

lems as solely those of the child or the parents or 

those in which a problem-solving approach is applicable 

(Dreikurs & Soltz, 1964; Gordon, 1970). It is how con-

f i c t s get r e solved that is important to the family-­

not how many conflicts occur. 

Althoug h parents may , as individuals, differ in 

their e ief about many things, a total consistent 

f ront on how children should be raised is not necessary. 

Dre ik r s and Soltz (1964) stated that the child will 

make up hi s own mind about what he will accept and 

reject f r om i nd ividuals in his environment. The stirn-

lus to which a c h ild is exposed is much less important 

t' an his respons e to it . Children need guidance in 

t eir responses . Children need experience with a wide 

range of people so t hat they can learn to understand 

and eval ate peo p l e (Gordon , 1970). 
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Dreikurs and Soltz (1964) stated that the strong­

est motivation for the child is the desire to belong. 

The child's security or lack of it may hinge upon his 

fe eling of belonging within the group at horne, in the 

neighborhood, or at school. The child needs encourage­

ment to develop his eptness, skill, and self-image. 

Encouragement is aimed at giving the child a sense 

o f sel f -respect and a sense of accomplishment. The 

pa rent is looked upon as a back-up support for the 

child launching into society. Parents can be helpful 

consultants t o their children by sharing their ideas, 

e xperience , and wisdom . 

Democratic living is based on mutual respect. Some 

a thors (Call ahan , 1973; Dreikurs & Soltz, 1964) hold 

the belief that children should share in the whole 

aspect of family life; that parents are responsible 

to foste r a relaxed atmosphere of solidarity through 

play and do ing thing s the family enjoys. Ginott (1965) 

s ggested that the responsibility expressed by children 

in helping around the house starts with the parent's 

willingness to allow children to feel their feelings 

and showing them acceptable ways of coping with their 

feelings . Parents will not be accepting of all o f 
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thei r child's behaviors, but the child has a right to 

be told when his parents are not feeling accepting of 

a certain behavior (Gordon, 1970). 

Some parents see discipline as a power struggle 

rathe r than a setting of limits. Consistency is a 

part of discipline and a part of order helping to 

e stablish boundaries and limitations that provide 

the child with a sense of security. Some parents 

may persist in using power out of a lack of knowledge 

and experience with any other method of resolving 

conflicts in human relations (Gordon, 1970). 

Parent-Child Communication 

Effective communication centers around parents 

t lking with children and not to them. Much of an open 

commun·cation depend s upon the parents' ability to 

respect the child , even when they disagree with him. 

Paren cs are much inclined to presume that they know 

ho a child feels (Dreikurs & Soltz, 1964). 

In talking wi th children , parents and c hildren 

search togethe r for ideas as to what can be done to 

sol e a problem or improve a situatio n . Children, 

th s , ha e a c rea tive part in the construction of family 

harmony and realize they contribute to the whole 
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(Gordon, 1970). In a stuby by Lewis, Beavers, Gossett, 

and Phillips (1976), communication processes in optimal 

famil i es were clear as well as spontaneous. The feel-

ing t one was mainly caring. "Expressions of all kinds 

of affec t were acceptable; empathetic responses were 

frequent ; i nd i v iduals were 'heard' and acknowledged" 

(Lewis et al., 1976, p. 226). Chamberlin (1975) 

found that mothers who had more positive contact in 

childrearing u sed fewer communications in the form 

of directive s a nd p ower and more communication in the 

fo rm of p raise a nd social conversation. 

Erikson (1963 ) s t ressed mutuality in the parent-

child relationship . I mi t ation, identification, and 

model ing are the c ore of t he parent-child process. 

Some a thors (Cal l ahan, 1973; Dreikurs & Soltz, 1964; 

Gordon , 1970) bel i eved t hat there needs to be a balance 

of frequency , cons i s t ency , and sensitivity for a good 

parental response in the communication with children. 

Influence s of Variables on 
Childrear ing Concerns 

There was litt l e l i t erature available to show the 

iffe r enc e s of parental a ge , s ex , educa t ional back-

gro nd , and years of parenting experience to t he are as 



38 

of concern (child growth and development, parental 

and family growth and development, and communication 

interactions) of children in the age category of 5 

through 10 years. One study of undergraduate students 

in a child psychology course asked the subjects to 

pretend they wer e 35 years of age and a parent of a 

0- year - old child (Treichel & Nance, 1970). The sub­

jects were asked to rank 50 items of possible concern 

according to the Q-sort procedure. Results of the study 

showed that women h ad a greater preoccupation with 

items related to mental health and emotional factors 

such a s fee lings , whil e men concentrated more on items 

deal ing with the handl ing of aggression. 

Dye r (1963) reported in a study of parenthood of 

ne borns that university -educated husbands were more 

likely to report diffi culties with parenthood crises 

tha t hose wi th less education. Mothers in a program 

desig ned to teac h mothers their role, showed that 

yo ge r mothe rs were eager fo r suggestions in dealing 

with prob ems of their child's growth and development 

(S a , 1974) . nother study of fathers (Obrzut, 1976) 

showed that fathe ring and mother ing are complimentary 

processes with fathe rs taking a more active role in 

parenting in more recent years. 
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Summary 

The review of literature has presented various 

attitude s toward childhood and childrearing as well as 

the manne r in which these attitudes have influenced 

child growth and development. Many biological, social, 

and p s ychological developmental stages characterize 

the child in the age category of 5 through 10 years. 

·ot only are children undergoing developmental phases, 

b t more recent literature has referred to growth and 

de elopment stages in adults. The process of parenting 

s f nctiona l by a mutuality in the parent-child rela-

. io · s i? . 

search of t he literature did not show any speci­

fi c studies relating the parental concerns of child 

growt and d evelopment, communication interactions, 

nd fami and parental growth and development to the 

Jariab l es of sex , age , educational background and years 

of pare t ' ng experience. Some studies did apply the 

ariables ~o other age g roups of children. 



CHAPTER 3 

PROCEDURE FOR COLLECTION AND 

TREATMENT OF DATA 

This research project was an exploratory study 

conducted for the purpose of identifying the maternal 

and paternal childrearing concerns of parents with at 

lea st one child in the age group of 5 through 10 

years . Thi s chapter discusses the setting and popula-

tion of the study , as well as the methods used in col­

ect ing and analyzing data. 

Setting 

The setting for this study was in the homes of 

the samp le in a college town in rural Nebraska. The 

pop lation of the town was approximately 20,000. The 

area a out the town wa s predominantly agricultural. 

Population and Sample 

T e t r get population of this study was composed 

of parents l iv ing in a rural area of Nebraska. The 

targe t population was derived from parents of children 

er-rolled in the publ ic school system. 

40 
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The sample was composed of 374 individual consent­

ing parent s, 187 mother and father pairs, who met the 

criteria ; i.e., mother and father figure in the home 

at the time of the study, who have one child in the 

age g roup of 5 through 10 years. Other children in 

the family were healthy physically and mentally as 

perceived by the parents. 

The superintendent of the public school system 

wa s approached to obtain a list of parents to partici­

pate in the study . After the school administration 

cons l ted their leg al counsel, a letter was sent home 

with c h i ldren in g rades kindergarten through fifth 

gr ade in t h e six public elementary schools. The letter 

( ppendix A) sought the mother's and father's signature 

and add r e ss to participate in the study. Eighteen 

. ndred le tters were d elivered to the various schools 

to s pply the 1 , 734 students enrolled in kindergarten 

thro gh f i ft h grade . The purpose of the study was ex­

plained and a request was made for the names and 

addresses of parents who : (a) had both a mother and 

father figu r e in the home at the time of the study , 

(b) had a chi ld in the age category of 5 through 10 

·ears , and (c ) had physically and mentally healthy 



42 

children as perceived by the parents. A return of 187 

cons enting parent pairs was returned to the schools 

and all consenting pairs established the mailing list 

for the conven ience sample. The school system was 

as sured that these letter consents would be returned 

to the school s y stem fo r their legal protection and no 

further use would be made of the mailing list. 

Protect ion of Human Subjects 

Submission o f the study proposal was made to Texas 

oman ' s Un iversity Human Research Committee and approval 

to in'tiate the study was received (Appendix B). A 

· ritten consent fr om t h e p ublic school system was 

obtained (Ap pend ix C) to send forms home with the 

ch'ldren aski n g the parents i f t hey wanted to be in 

the study . The initi a l consents from the parents to 

be in the study were returned to the school superinten­

dent . The consent form s (Appendix D) were picked up 

and the mailing list was e s t ablished. These initial 

co sents ere returned to the sc hool superintendent 

~er his request . The school's legal counsel had recom­

me nded that the sc hool have the ini t ial consents f or 

t eir Legal protection . 
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When the questionnaires were mailed to the parent, 

t wo envelopes were enclosed to allow the parent to mail 

t he q uestionnaire consent back in one envelope and the 

q uestionnaire back in the other envelope. The anonymity 

was assured by not knowing who had filled out the 

q estionnaires. The mailing list was never seen or 

u sed by anyone other than the researcher. 

Instrument 

Sinc e no tool was available to measure the maternal 

and pate r nal childrearing concerns and the relation­

ship of t' e c onc e rns t o other desired variables, a 

~ estionna i re was developed by the investigator. 

The conse t of t h e ques tionn aire was based on a review 

of the literature and wa s rev iewed by a panel of ex­

pert s in the f ields of community nursing, mental health 

n rsing , counse ling , and educational psychology. The 

panel member from the community health field held a 

master ' s degree in community health nursing, doctorate 

n education , and several year s of experience in the 

co unit heal t h f ield . The mental health nursing 

representative he l d a ~aster 's degree in mental health 

n rsi g and 5 years of experience in the mental health 

teaching area . The e x pert in the area of guidance and 
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counseling held a doctorate in the area of guidance 

and counseling and several years of teaching experi­

ence and concurrent private practice. The panel of 

e xperts as sisted with the development of the question­

naire for the purpose of establishing content validity. 

Content val idity implies the use of some exper­

tise to define a universe of interest, the careful 

d rawing of a representative sample of ideas from the 

n · ve rse , and the preparation of questionnaire items 

tha t match these ideas. Content validity can be 

assumed be cause the questionnaire items were drawn 

fro a su r v e y of the literature and because a panel 

of exper t s was used t o review the questionnaire items 

( ~reece Treece , 1977) . 

The pane l of experts offered several suggestions 

regarding the proposed que stionnaire: words or 

phra s es that were unclear were reworded, certain words 

hich co ld be interpreted differently were defined or 

a oided , ord changes were mad e to decrease bias or 

ocfense , some words were changed to correspond with 

the general ed ucation of the respondents, and the 

n er of question s was reduced from 52 to 26. An 

open - ended ue st i on wa s suggested and inserted as 

t e :i al quest ion of the ques tionnaire. 
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In the literature it was found that parenting is 

influenced by how the parents perceived parenting from 

their own childhoods and societal influences (Callahan, 

19 73 ) . Also playing a part in parenting are (a) how 

t he parents are dealing with their own growth and 

development and life tasks, (b) th2ir understanding 

of t he child 's growth and development and life tasks, 

an (c ) t he quality of the parent-child communication 

interactions . 

Based o n the above information, a final question-

naire was eve loped (Appendix E) . It was divided 

into t o areas . Part I consisted of demographic data 

to etermine the variable s of sex, age, educational 

backgrou d , nd y ears of parenting experience. Part 

I consisted of 25 Likert-scaled statements to measure 

pa r en ts ' concern s regarding childrearing. The Likert­

scale is qua l itati v e , ordinal type of scale which 

p.aces a responsi b ility on the rater to respond to 

each stateme t by d i f ferent d egrees (Abdellah & Levine, 

19 6 5) . T e scored value s on the Likert-scale were: 

1-- strongly agree , 2--agree , 3--undecided, 4--disagree, 

d 5-- s rongl di s ag r e e . These scores were utilized 

in de ermining t e s coring of the concerns of parents. 
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The questionnaire items in Part II were coded 

into three areas of concern. Child growth and develop-

men t s t atements were Items 3, 4, 5, 16, 17, and 18. 

Co~~unication interactions items on the questionnaire 

we r e Items 6, 7, 8, 12, 15, and 23. Items 1, 2, 9, 

10 , 11 , 13 , 14, 19, 20, 21, 22, 24, and 25 were related 

to family and parental growth and development. 

uestio n 26 of Part II of the questionnaire con­

sisted of o ne o pen-ended question to determine what 

other concerns parents had in childrearing. The open­

ended quest ion is d esigned to permit a free response 

from the subject rather than one limited to stated 

a ter ati es . The d istinguishing characteristic of 

the open - ended que stion is that it merely raises an 

iss e but doe s not provide or suggest any structure 

for the respondents' reply (Warwick & Lininger, 1975). 

Data Collection 

After receiving the names and addresses of the 

co senti g parent s f rom the elementary schools, a con­

enience sample of 374 parents , 187 mother and father 

pairs , as mailed the consent, cover letter (Appendix 

F) , an the i.aternal/Paternal Concerns of Childrear-

g estionnaire . There were 220 individual 
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questionnaires returned to the . 1nvestigator. The 

responses were not matched pairs. 

The investigational phase of the research study 

wa s from October 21, 1977 to October 31, 1977. The 

que stionnaire and written consent were mailed to 

each participant. A letter accompanying the question-

naire reque sted the parent to complete the question-

naire and return it by October 31, 1977. Two stamped, 

self - ad ressed envelopes were enclosed for convenience 

in returning the que stionnaire and written consents. 

Each participant wa s assured anonymity in the study 

and participation was v oluntary. 

Parents in the study were instructed to complete 

the demographic d ata sheet in Part I. In Part II, they 

were asked to respond to each item as it related to 

their ch ' ld and chi ldrearing concerns. 

Pilot St dy 

Prior to the data collection and in order to 

~a e modifications and detect problems, 10 parents 

or 5 father and mother pairs, were selected by a con-

venience sample to part icipate in a pilot study. The 

pilot stud· is a smal l, preliminary investigation of 

the same general character as the major study . 
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The p arents for the pilot study were selected 

from a c qua i ntances who had children in the public 

school s y stem in a rural city in Nebraska. These 

parents met the s a me criteria as the population of 

the study . 

The investigational phase of the pilot study 

was from Octobe r 7, 1977, to October 15, 1977. The 

q e stio nnaire , wri tte n consent form, and accompanying 

letter of exp lanation were mailed to each participant. 

T o s t mped , self - addre ssed envelopes were enclosed 

for c o nven i ence of returning the questionnaire and 

written c onsent form . Each participant was assured 

anon ity in the study and participation was voluntary. 

Six of t h e 10 parti c ipants in the pilot study 

ret rne the q u e stionnaire and written consents. The 

responses of the pilot study participants suggested 

changes in Item 6 of Part I . One participant suggested 

a re ording c ha ng e of Item 6 which was changed to 

"fa her and mothe r f i g ures are present in this home 

a the tie of t h is study ." Ite ms 6 and 7 were used 

to delineate e l igible partic ipants for the study only, 

a d t erefore , we re not part of t he purposes of the 

st 
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Minor revisions were maa,e 1'n h t e wording of Item 

14 of Part II . Since the population of the study 

included parents in the same area in which the pilot 

stud y was conduc t e d , the pilot study sample did not 

participa te again. 

Treatment of Data 

Once the q ue s t ionnaires were received in the 

ma il , the respon s es were tabulated and evaluated. 

Respon s e s concerning demograph ic data were entered 

into f r e e ncy table s f or e ase of presentation. 

he Kr skal - Wa llis o ne -way analysis of variance 

b ran s a s used to te s t whether the differences 

ong t' e s a mple s signified g enuine population differ-

ences or he ther they repre sen ted merely chance varia-

tions sue as are t o be expected among several random 

s les f~om the same population. The alpha level of 

significance was se t at . 05 . All statements from the 

open - en ed uestio , Item 26 , were summarized (Appendix 

G) . 



CHAPTER 4 

ANALYSIS OF DATA 

An exploratory research study was conducted for 

the purpose of identifying the maternal and paternal 

childrearing concerns regarding child growth and develop­

men t, commun ication interactions, and parental and 

family g rowth and development. Additional problems 

of the study we re: 

1 . To identify the maternal and paternal child­

rear ng concern s regarding child growth and development. 

2 . To identify the maternal and paternal child­

rearing concerns regarding communication interactions. 

3 . To identify the maternal and paternal child-

re r1ng concerns regarding family and parental growth 

an de elopmen t . 

To identify if there is a significant dif-

ference betNeen parental levels of educational back-

ro nd an the egree of childrearing concern regarding 

ch'ld growth and development. 

s . To identify if there is a significant differ-

ence et een parenta l levels of educational background 

50 
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and the deg r e e of childrearing concern regarding 

communi c at ion interaction. 

6 . To identify if there is a significant differ­

ence between parental levels of educational background 

and the degree o f childrearing concern regarding family 

an parental growt h and development. 

7 . To identify i f there is a significant differ­

ence between paren t a l ages and the degree of childrear­

ing concern regarding child growth and development. 

8 . To identify if there is a significant differ­

ence etween parenta l ages and the degree of childrear­

g concern regarding communication interactions. 

9 . To identify if there is a significant differ­

ence be tween parental a g es and the degree of childrear­

ing concern regard ing f a mily and parental growth and 

e elopmen t . 

o. To identify if t here is a significant differ-

ence between the year s of parenting experience and the 

e ree of childrear ing concern regarding child growth 

and development . 

11 . To identify if t here is a significant differ-

ence between the years o f parenting experience and the 

egree of childrearing c onc e r n regarding communication 

interactions . 
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12 . To identify if there is a significant differ-

ence between the years of parenting experience and the 

d e g ree of childrearing concern regarding family and 

par enta l g rowth and development. 

Descript ion of Sample 

The sample was composed of parents, both male and 

fe ale , who currently had a child in the age group of 

5 through 10 y ears . Tables 1 through 3 present a 

summary of the demograph ical data regarding the sample. 

Ta le 1 summariz e s the age distribution of the popula­

tio and demo nstrates that approximately 76% of mothers 

a d f the rs in t he sample were 30 years of age or 

o1e r . 

he sex di stribution of t h e sample indicated 99 

fat e rs and 12 1 mothers responded to the questionnaire. 

T e f thers repre s e nted 45% of the sample and the 

ot er s repr e sen t ed 55 % of the sample. 

Ta bl e 2 summarizes the educational level of the 

sample and -emons t r at e s that approximately 44% of the 

pare ts h d bac c a laureate degrees or higher. The 

categor: "other " comp rising 17 % of the sanple, included 

ersons vit ' our s t oward a master 's degree, ~aster's 

a d oc orate degree s , and medical and dental degrees. 



Age Groups 

Le ss than 20 years 

20-24 year s 

25-29 years 

30-35 year s 

over 35 years 

Total 

Table l 

Aa e Distribution of Sampl e 

Number of 
Moth er 

0 

6 

25 

55 

35 

121 

Numbe r of 
Fa ther s 

0 

3 

18 

37 

41 

99 

1'otal 

0 

9 

43 

92 

76 

220 

Ul 
w 



Tabll' 

Educ...lti o ndl PreDar.:ltion of Samp J 

Numbe r of Numb e r o 
Prep~ ration Mo l he rs Fa l hc rs Tota l 

No t a Hig h 
Sc hoo l Gradu a t e 5 4 9 

High Sc hoo l 
Graduate 32 19 51 

U1 
~ 

Vocational 
or Technical 
Education ll ll 22 

l-4 years of 
College 29 ll 40 

College Degree 29 31 60 

Other 15 23 38 
- -- -

Total 121 99 220 



55 

The numb e r o f years of childrearl· ng experience 

of fathers and moth ers is summarized in Table 3 . 

From this table i t can be seen that the majority 

(60%) of the sample had 6 to 10 years of childrear­

ing experience . 

Table 3 

Years of Chi l d rearing Experience 

umbe r o f Number of 
Years other s Fathers Total 

0- 5 7 10 17 

6- 0 75 57 132 

1 - 15 23 18 41 

6- 20 8 7 15 

2 - o er 8 7 15 

Total 121 99 220 

Find i ng s 

H pothesis l stated there wi ll be no significant 

dif:e rence between mate rna l and paternal childrearing 

concerns regarding child growth and development. To 

est H pothesi s 1 the Kru s ka l-Wa l lis test was utilized. 

Table gi es a summary of t he resu lts. The possible 

range of s ores for the child g rowth and development 
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question s was 6 to 30. Th b b' · 2 e pro a lllty of a X value 

of 1 . 21 , df = 1, was 0.2715 which was greater than 

t he . 0 5 leve l o f sig nificance. As a result, the null 

h pothesis for a s ign i f icant difference between 

maternal and p a terna l childrearing concerns regard­

i ng child growth a nd d evelopment was retained. 

Hypothesis 2 s tated that there will be no sig-

nifi c ant d ifference b e tween maternal and paternal 

c rearin g concerns reg arding communication inter-

actions . To test Hypo thesis 2 t h e Kruskal-Wallis 

est w s tilized . Tab l e 4 gives a summary of the 

res ts . The possible range of scores for the ques-

ions rega r d ing communica tion interactions was 6 to 

30 . he prob ab i l ity of a x2 
value of 0.18, df = 1, 

as . 6706 wh ich was grea te r than the .05 level of 

significanc e . As a resu l t , the null hypothesis for 

a s ·g ific nt d ifferenc e be t ween maternal and paternal 

~hildrearing concerns rega r ding communication inter-

~ctions s r etained . 

·.po hes is 3 stated there will be no significant 

d'f~ere ce between mate r nal a nd paternal childrearing 

co cer s regard ing family a n d parental growth and 

e e op e t . To test Hypothe s i s 3 the Kruskal-Wallis 



Ch i ld Growt h 
a nd De v e l o pme nt 

Commun ication 
Interactions 

~ununary of R 
nd Pate 

X 

99 14 . 48 

99 14 .57 

Ta bl 

Mgt h e r 
N X 

1 2 1 13 . 97 

120 14.55 

raing Maternal 
Conc e r n s 

Kr u s k a l - Wa llis 
X2 Va lu e Pro babilit 

1 . 21 .2715 

0.18 .6706 

Family and 
Parental Growth 
a nd Development 

98 33.84 119 33.33 0.12 .7289 

Na 

Nb 

responses out of total of 99. 

responses out of total of 121. 

lJ1 
....J 
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test was util ized. Table 4 gives a summary of the 

results . The p ossible range of scores for the ques-

tions regarding family and parental growth and develop-

ment as 13 to 65 . The probability of a x2 value of 

0 . 12 , df = l , wa s .7289 which was greater than the .05 

level of significance. As a result the null hypothesis 

for a significant difference between maternal and 

pa erna childrearing concerns regarding family and 

parental growth and development was retained. 

pothe sis 4 stated there will be no significant 

relations ip between the parental levels of educational 

bac gro nd and the degree of childrearing concern re­

ardi g hild g rowth and development. To test 

Hypot esis t h e Kru s kal-Wallis test was utilized. 

Tab e 5 sho s a sununary of the results. The probability 

of 2 
1 of 15 . 07 , df = 5, was .0100 which was a e 

less an the . 05 level o f significance. As a result, 

e n 11 h po thesis for a significant difference between 

pare le els of educational background and the degree 

of h. _ rearing concern regarding child growth and 

e elo en~ as rejected . 

po hesis 5 stated there will be no significant 

rel ionship between the parenta l levels of educational 
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background and t h e degree of childrearing concern 

regarding communication interactions. To test 

Hypo thesis 5 t he Kruskal-Wallis test was utilized. 

Table 5 s umma r ize s t h e results. The probability of 
2 

a value of 11 .5 7 , d f = 5, was .0412 which was less 

tan t e . 05 leve l o f significance. As a result, the 

11 h po t he sis for a s i gnificant difference between 

parental leve ls of educational background and the 

egree of childrearing con cern regarding conwunication 

i ter ctions was rejec ted . 

pothes is 6 stated there will be no significant 

re t"onship between the parental levels of educational 

back ro d an the degree of childrearing concern 

reg rding fami ly and parental g rowth and development. 

To est H pothe sis 6 the Kruskal-Wallis test was uti-

lized . Ta le 5 summari z ed the results. The probability 

of a 2 al e of 9 . 82 , df = 5, was .0805 which was 

greater than the . 05 level of significance. As are-

s t , he n 11 hypothesis f o r a significance of 

·=fere ce etween the parental levels of educational 

ackgro nd and the degree o f child rearing concern 

regarding fami l_ and parenta l g rowth and development 

as retained . 



T a t.Jl c 

Sun~ary of Results Re gording Pare ntal Levels of Educational 

Concer n 

Ch ild 
Growt h 
and 
De ve l opme nt 

Communication 
Interaction 

Background and Childrearing Co ncern 

·- nts 
Background N- X 

Not a High 
Sc hoo l Graduate 9 11 . 78 

High Sc hoo l 
Gr a d u a t e 51 1 3. 33 

Vocat ion a l or 
Te chnica l 
Educ a tion 22 11.59 

1-4 y e ars of 
College 40 13.88 

College 
Degree 60 15.45 

Other 38 15.83 

Not a High 
School Graduate 9 11.44 

High School 
Graduate 50 13.60 

Kr u s k 
X2 Val ue 

15.07 

Probabi lity 

.0100* 
0'1 
0 



n 
E 
B 

Tcibl c 5-- (Continued ) 

c nts 
X 

K 



n 
E 
B 

Col l 
Deor 

Othe r 

Tabl e 5--(Continued ) 

59 36 . 2 

38 36 . 63 

a N = Responses out of total of 220 . 

*p < • 05 signi f icance leve l . 

lli s 
Probability 

Q') 

N 
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Hypothe sis 7 stated there will be no significant 

d ifference between the parental ages to the degree of 

childrearing concern regarding child growth and develop-

rnent . To test Hypothesis 7 the Kruskal-Wallis test 

was applied . Table 6 gives a summary of the results. 

2 e probabi lity of a X v alue of 17.28, df = 3, was 

. 0006 which was les s than the .05 level of significance. 

s result , the null hypo thesis for a significant dif-

ere ce between the parental ages to the degree of 

ch ' l re ring concern regarding child growth and develop-

me as rejected . 

pot esis 8 stated there will be no significant 

rel tio ship between the parental ages and the degree 

of c il rearing concern regarding communication inter-

act · o s . To t est Hypothesis 8 the Kruskal-Wallis test 

as tilized . Table 6 give s a summary of the results. 

he pro ability of a x 2 value of 9.91, df = 3, was .0194 

ic w 5 less than the . 05 level of significance. 

a result , the null hypothesis for a significant dif­

fere ce bet een the parental ages to the degree of 

c ' ldrearing concern regarding communication inter-

c ions as rejected . 

As 
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Hypo t he si s 9 stated there will be no significant 

relation s hip between parental ages and the degree of 

childrearing c once r n reg arding family and parental 

g ro t and deve lopment . To test Hy pothesis 9 the 

Krusk llis test wa s utilized. Table 6 gives a 

s mmar of the re su l t s. The probability of a x2 value 

of 12 . 36 , df 3 , was . 0 063 which was less than the 

. 05 e el of sign i fican c e . As a result, the null 

pot esis fo r a sig nificant difference between the 

pare tal ge s and the degree of childrearing concern 

reg rd'ng fam ily and parental growth and development 

as r jec e . 

H pothes is 10 stated there will be no significant 

rela io s ip be tween t he y ears of parenting experience 

n t e eg re e of c h ildrear i ng concerns regarding 

c '1 rowth an devel opment. To test Hypothesis 

10 the 

a s r 

e of 

ruskal - al lis test was applied. Table 7 gives 

' 1 ' f 2 
of the resu l t s . The probabl lty o a X 

. 21 , df = 3 , was . 239 2 which was greater 

an he . 05 le el of signif ican ce. As a result, 

ull h po the sis f or a s i g nificant difference e 

be een he ear s of parent i n g experience to the 

de ree of c ildrearing concern r e gard ing child growth 

nd e elo ment was retained . 



Tdbl 

Summary of Results Regarding Parental Aoes 
Qnd Childrearing Cone 

Parents Kruskal-Wallis 

rn Age urouo Na X X2 Va lu e Probability 

Le ss t han 
Child Growth 20 years 0 0 . 00 
and 20 - 24 years 9 11 . 44 
De velopme nt 25 - 29 years 43 12 . 67 17.28 .000 6 * 

30-35 years 92 13 . 42 
Over 35 years 76 16 . 33 

0'1 
Ul 

Communication Le ss t h an 
Interactions 20 years 0 0.00 

20-24 years 9 11.22 
25-29 years 42 13.71 9.91 .0194* 
30-35 year s 92 13.84 
Over 35 years 76 16.29 

Family Less than 
and 20 ye ars 0 0.00 
Parental Growth 20-24 years 9 27.44 
and 25-29 years 42 31.62 12.36 .0063* 
Development 30-35 years 91 31.73 

Over 35 years 75 37.60 

a N = Responses out of total of 220. 
*p < .05 significance level· 
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pothe sis 1 1 stated there '11 
Wl be no significant 

re at'onship between the years of parenting experience 

a d t e degre e of ch ild rearing concern regarding com-

m i a~ion i te ractions . To test Hypothesis 11 the 

Kr sk 1 - llis test was applied. Table 7 shows a 

s of the r e s u lts . The probability of a x2 value 

of _! = 3 , was . 21 80 which was greater than the 

. 05 e el of s i g ni f icanc e . As a result, the null 

h ot esis for a sig nifican t difference between the 

·e rs of paren ting e x perience to the degree of child-

re ri g co cern regard ing c ommunication interactions 

s re ine . 

pothes is 12 stated t h ere will be no significant 

re a io ship e twe n the y ears of par enting experience 

he egree of c hi ldrearing concern regarding 

f nd p renta l g rowth and development. To test 

·po sis 12 the Kr u skal - Wa llis test was applied. 

le 7 i es a summary of the results. The probability 

of al e of 5 . 36 , df = 3 , was .1473 which was 

reater tha the . 05 level of s i gnificance. As a result, 

he null h pothesis for a s i g n if icant difference be­

t ee he ye rs of parenting experience to the degree 

of c il rearing co ncern regardi n g family and parental 

ro h d deve lopmen t was reta i ned. 



'l'~blc 7 

Summary of Results Regarding Years of Parent i n 
~ x periencc and Ch ildrcar i na Concer n s 

llis 

Concer n Ex pe r1. cncc N X ]1.,.4 va 1.ue Pro b a bility 

Ch ild Gro wth 0-5 y ea rs 17 14 . 53 
nd 6-10 yea rs 132 13 . 61 4 . 2 . 239 

De v e l o pme nt ll-15 yea rs 41 1 5 . 39 
16 a nd ov e r 30 15 . 00 

0'1 

Communicat ion 0-5 years 17 15.41 -.....J 

Interaction 6-10 years 131 13.95 4. 4 4 . 21 80 
ll-15 years 41 16 . 10 
16 and over 30 14.60 

Family and 0-5 years 17 37.00 
Parental 6-10 years 130 32.04 5.36 .1473 
Growth and 11-15 years 40 36.10 
Development 16 and over 30 34.80 

a N = Responses out of total of 220. 
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Item 26 of Part II o f the questionnaire asked 

t e respo dent s to express other concerns they would 

·ke o ident ify . Re s p onses numbering 35 concerns 

re liste n Appendix G. 

Summary of F indings 

I this study it was d etermined that there was no 

sig ic nt ifference b e t ween mothers and fathers in 

eir concern about the areas of child growth and 

e eo ment , commun· cation interactions, and family 

a par 1 rowth and develo pment. A significant 

if.eren e was found be t we en p arental levels of educa-

t "on ck ro nd and the degree of childrearing con-

ern re arding c h ild growth a n d d evelopment and 

a ion interactions. There was a significant 

"fference ound between the pare ntal ages and the 

e ree of c ildr e aring concern regarding child growth 

d de e opment , communication interactions, and family 

p ren~ 1 rowth and develo pment. 



CHAPTER 5 

SUMMARY OF THE STUDY 

ex lor tory research study was conducted. The 

o le s o this research study were: 

To entify the maternal and paternal child-

r r conce rns regard ing child growth and develop-

e t . 

To identify the maternal and paternal child-

e r co cerns regard ing communication interactions. 

3 . To i e ntify the maternal and paternal child-

re r one rns re ard ing family and parental growth 

a e e Oi?ment . 

o icentify the significant differences between 

parent le el s of educationa l background and the degree 

of ch · 1 re r i conce rn regarding child growth and 

e o en~ . 

5 . 

re t 

o identify the significant differences between 

le e 5 of educationa l background and the degree 

of c · ldre rig concern regarding communication inter-

ac o.s . 

6 . To i -e tify significant differences between 

pare al e e 5 of educational background and the 

69 
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e ree of chi ld rearing concern regarding family and 

p r e t g rowth and deve lopment. 

7 . 

e ee 

To identi fy the significant differences 

pa re tal age s and the degree of childrearing 

co c r reg r ing c h ild growth and development. 

o i e ntify the significant differences between 

p e a es and the deg r ee of childrearing concern 

reg r comm nic a tion interactions. 

p 

r 

e 

9 . 

e 

r i 

o. 

e 

To ntify s ignificant differences between 

es a d the deg ree o f childrearing concern 

f mil and par e ntal growth and development. 

To i e ntify t he significant differences 

th e rs o f parenting experience and the 

ree o: ildre ring co ncern regarding child growth 

n e elo ent . 

To identify t he significant differences 

een he ear s of p a renting e xperience and the 

e r e of chil rearing concern regarding communication 

er c ions . 

e e 

e ree o 

~0 

e 

i e ntify the significant differences 

e rs of parenting e xperience and the 

childrearing concern regarding family and 

pare gro h and deve l o pment . 
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Summary 

uest·onnai re wh ich represented items about 

ro a eve lopment , communication inter-

s 

me rs . 

r 

r · o 

977 . 

p re s , 

e e 

t 

fami y and p arental growth and develop-

ope by the investigator. This 

as eve loped fr om a review of the 

the ssistance of three expert panel 

i lot study was then conducted. The 

s 

tionnaire were then reformulated 

ire wa s di stributed to 187 parent 

te of lebraska who had a child in the 

or
4

• of 5 to 10 year s. The data collection 

t e 

s p l 

21 0 

f rom October 21, 1977, to October 31, 

as composed of 220 individual 

rs and 99 fa thers. Each subject 

s p e as sked to give personal data and 

re o s ions abou t child growth and develop-

en , comm .ic tion inte ractions , and family and 

s istica l naly sis of the collected data was 

e co c e y sing the Kruskal - Wallis test. The 

da ~esented in summary tab les. 
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h is st dy it wa s de t · d ermlne that there was 
0 s g 

e r 

t iffe renc e between mothers and fathers 

on ern regard ing t h e areas of child growth 

lo me ~ , commun ication interactions, and 

r e t 1 growth a n d development. When 

es o~ age , educ ational background, and 

p re t ng experienc e were applied to the 

0 t ere ere significant differences found. 

~·f _erence was f ound between parental 

tional backg round and the degree of 

regarding c h ild growth and 

0 communication interactions. There 

s nt diffe rence f ound between the 

s nd the degre e o f c h ildrearing concern 

r r g c il rowth and deve l opment, communication 

n r ~ions , nd f m 'ly and p a rental growth and 

e ·e o nt . 

t · ee. 

e .. resse 

Di sc ssion of Find i ng s 

s 

re . 

ind icated sign i f icant differences 

t al le ·e ls of education and the child­

s of child grow t h and development and co cer 

i nter ctions . More e ducated parents 

than less educ ate d parents. co c e rn 



0 g 

5 

of 

co c 

0 

e - - he 

ere 

i e 

0 

is 

. are . 

r g r 

i er 

0 

h 
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itera ture d id 
not show studies of 

il 
re ring conc e rns of the age group of 

0 ye rs , one study (Dyer, 1963) of fathers 

'nd i ated that more educated fathers had 

paren t hood crises than less educated 

diffe renc e s were also noted between 

es of all three areas of childrearing 

o ger parents were more concerned 

reas of childrearing concern than 

One study (Shaw , 1974) of mothers in 

ro in ica ted that younger mothers 

formation regarding suggestions 

w h problems concerning their children's 

e e opment . 

sions and Implications 

st showed a significant difference between 

e a t. e eg ree of childrearing concern 

c~i rowth and development, communication 

5 ' nd family and parental growth and 

0 ger parent s were more concerned 

1 hree of the studied areas than older parents. 

es 5 that y o unger parent groups may 
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e ee fo r parenting classes. It may be helpful 

fo r 0 ni to d o a need s assessment to see if 

are 1 e c tion is ind i c a ted. 

si ifferenc e was also found between 

e e e _ s of educat ional background and the 

ree o~ regarding child growth 

e o e t nd commun ica t i on interactions. 

p e s education we r e more concerned about 

s t a mo re ed u c a ted parents. This might 

s e ~ore educated p arents f eel more at ease 

r ·1 ren 's growth and d e v elopment and their 

tio h them . 

::-so it . specia l training conducting parent-

c · nt to subdivide t h e class into 

els in order to meet the needs of the 

- ss c c rents . Implica tions of the study show 

c r i 

r 0 .c 

1 Of the classes may need to be m 

sis of t he educ ational levels and the 

es of t e re ts . 

Res o se 0 
the ope n - ended question, Item 26 of 

aire , i en tified c hi ld growth and develop-

s t' ~ain area of concern . The curriculum of 

sses rna .. 
need to be f lex ible enough 
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0 0 for s p e ial concerns of p articular parent 

g 0 s . 

e p re ts r e sponding to the study numbered 121 

0 

!" s 0 

r 

s r t 

or ·: o 

e , 

3 . 

co r .s 

re ? 

s 

5 . 

co.cer. s 

~ ? 

9 f t e rs . The f act that fewer fathers 

_o t~ st y raise s the possibility that 

. Ot co c e rned regarding their children 

P. 

or 

o: 

Ot e rs . 

0 

tions fo r Further Study 

r ises other q uestion s that might be 

st i g t'o n : 

oe s parenting actually consist? 

i n t e rrel ationship of parental 

ac k r o nd , and y ears of parenting 

o il rearing conc e rns? 

are h e ifferences o f childrearing 

H n p renting in an ur ban versus a rural 

t ch ' ld r e aring concerns do parents 

t grou ps of parents seek help for their 

parenting and fr om whom do parents seek 
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e r re 

e 

0 j' O 

me of t h e r e qu irements for a Master's 
- c hild hea lth n ursing at Texas Woman's 

s Cen e r , I a m undertaking a study of 
m tern l ch ild - rea r ing concerns of parents 

e ge a t e gory of five through ten. 
h e new fo ur yea r nursing program 

p rent s (bio logical or real, adoptive, 
(l) h ave a child in the age category 

{2 ) ha ve a moth er and father figure 
r s . , and (3) have al l healthy and 

The sLudy invo lve s filling out a 
m ·li~ it bac k in a stamped, addressed 

a rticipate o r not to participate 

ssistanc e . 

k r 
o ~, e ur sing F a culty 
·~i ers ity Gruduate Student 

--------- ------- ---------------------------------

o ·,.is to 

0 !'1 0 ·,.; · s 

s portion of the letter to school with 
Octobe r 18 , 1977 and indicate: 

s ' 

rticipate in the study 
I:-' 

~o pa rt . cipa t e in the study 

nature) 

re ) 



PPE DIX B 



-. 

-· . .-

s: 

: ~ ... r .:.. 
,.. -':. -

79 

Ct-~t·~r: 

:-·....l::.e: rr ..al ,, d !:' .. 1t•:= rnal C.!-lild rearinrJ o-..)ncerns 
ng _,c !-.o_) .l Age C1i.lcre.'1 

- ·- _ .... :.~ce 0 

~ .-

~ 

·' ~ 

.!..::- C. 

~2. c 
' " .::- c-·w l.=-~ tic:1s r c01in; t..~.-:tt ·,·Jr i ttcr: 

:rc:~ 
1 

I= ' 

·;c- ::- 0 !:'0 ' 

,r.:-:::- ,.-, 

1 .'...JT' r-Jl .; l~' ·. jeer.-; iJ1 j''JUt' ~>tt:ches. 

·''·/ ' /C'U . 

, ,:":. h.1r.c;e :!.Pl tJ-: e r r c::vic-:•...; by 

:.o ~~ [fT ~ -:-·=r...!liJ ':j_on:=;. 

::;ir.cer12 ly , 
I (:. < ~ . '· >!..:. -= ~ • / /) 

Cha i rrra.r'l, Htr.,2n P.esearch 
P.E"sie.-' r.r,~i ttee 
CUllas ~t __________________________ __ 



PPE DIX C 



.... ..... 

3 1 

-::.; _ ..J ·.:c l ;~ r :: l;::r.r:;::;tstrl 
~L.:. .::st: - ~ :c?~r: ~ c 
. u ;-:--r:, :~~s 

::or:sro:.: cr::;r~:: 
llJO ~ ~ • .n. :\nc!erson !':lvd. 
1 ~ousc~n. 7~x;;,:; 7i 025 

.::l : u r!lin~ - C.:ic.l inc e.c a ~ ~aster's Decree ac 
~ r-, ·,Ll _ o [ .!.c s f aci lities in Ot"der t:o study r:he 

•pan "l r C! ;. :a llous: 

:10 c) 

.:.:: .1 Ci'IC 
:ln c ) ·, 

r . c.I ::U.n.::..s c:- a c: ivc personnel in t!1e 
i..:er. t _ ..:i.~ i n r:h e fin;;, l renorc. 

( : n c ) ( r.oc ~ ;-; c: u:mc: ) a c on f a renee c!i r:h r:hc stu­
n~ ;lo r :!.:: Ot".'P - C! Ce d . 

(' ;rwi.l. in c) co .:1l l ou che cor.tple!:ed 
•. :-o u !"1 i.."1 ce rli~ra::-; loan • 

. r=----------------------------------------------------------------

:::.f"'n ~t:urc o f ::'acu l t:y ;\dvisor 

coo :-c ~ : ::> c <i isc: :-i.o uc:ed .Js follc~1s: 0 t"i? inal - Studenc:; 
.-;:n 0 y - T . ~ 1 • ~! . C;lle~e of l'! ur!;in ~": • 



PP E DIX D 



0 
0 

83 

E. S OMA ' S UNIVERSITY 

~re sentat ion to subject) 

ject for Re search and Investiga-

. ~ . 
~-or~atlon is to b e r e ad to or read by 

t' o riz e Sandr a L. Blankenbaker 
(name of perso n (s) who will perform 
procedure( s ) or investigation(s) 

:o llo ing procedure( s) or investiga­
ri e in detail) 

est· onna ire about some childrearing 
Jr l schoo l - age c hild ren. The ques­
ta be mailed back in o n e envelope and 
:Qr ·n the other e nve lop e provided to 
v i e ntit may remain anonymous if I 

r or investigation l isted in Paragraph 
· laine to me b y Sandr a L. Blankenbaker. 

(name) 

3 . the p rocedures o r investigations 
r g r p h 1 invo l ve the following 
or iscomforts : (De scribe in detail) 

nts in the que stionnaire may cause some 

some p rent s . 

t~ t the procedures a nd investigations 
p ragrap h 1 have the f ollowing potential 

s to myself and/or others : 

es· 1 
5 

of the study s how particular child­
conce s , agencie s or a college may off7r 

rre t in~ormation to the general populatlon 

to ch i l reari ng . 



-- ( 0 t 

5 . 
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questi ons regarding 
e . alternat ive procedures 

ge o s to me , they h ave been ex-
a tha t I may terminate my 

t e st dy at any time. 

ture Date 
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c . 0 . s ; 

_30 - 35 . 
_o 

3 . 

0 

0- . 

I . e c 
_ P e s 

(::; - 7) . 

8 6 

Concerns f 0 - Childrearing 

PART I 

item , check the blank 
to yo u (#l -S) as it 

or your family 

'je rs 

a rent 

e ducation 

rs o~ ch . l dr e aring expe rience, that is, 
rs o ha e had children in your home~ 

mo h _r fig re s a re pre s en t in this horne at 
~ is s dy . 

n o ur fam ily are mentally and 
t t h e time of this study. 

se e xplain :-------------------



0 . 

.s ' · r 

I .. i 

0 

c o r 
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PART II 

e o ur r e s po n s e to each of the 
of t his sec tio n b y placing an 

h e ap~rop r i ate blank. Your 
se sho u l d repre sent your c oncern 
r i sing childr e n . When statements 

" hild ," an s wer in te rms of 
d (c hildre n) in the age group 

t hro ugh ten . 

ng o the fol l o wing key: 

s 
:J.n 

re e 

:Tl;/.S 1: . 

right 
view 

0 

l 2 3 4 5 

0 . 0 te c h 
o rob e m sol e 

~ . it 
h Is ~·- c n se 

· I \- ro·,.; in •• 5 ;, __ 
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or ing 0 t h f e allowing key : 

0 

r e 

s r e e 

n to what 
i s 

0 

gs 

c": e h 
0 r 

re e n · ly 
s r e wh t 

o bring 

mi o 

h e & .... • r e looking 
0 I. ly • 

et l-o e ther s 
. l- s , a nts and 

fo r c o sins . 

1 2 3 4 5 



3-
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c or 
g to the fol l o wing key: 

r ee 

r ee 

o r u ity for 
our family 

i 

h 

f in his 

l 
mily 

load 

·he n a 
h~ and he 

he/s h e 
nd try to 

0 it . 

1 2 3 4 5 
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or n to t h e f o llowing key: 

gree 

~s gr e 

1 2 3 4 5 

' 

3 . ns_ 0 be -
0 .:: mi y . 

s hich we 
0 e her . 

5 . n mode rate 

0 ~ r. 5 yo would 

s : 
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of t h e r e qu irements for a Master's 
e th nur s ing at Texas Woman's 

I am undertaking a study of 
once rns of paren ts with at 
ategory of five through ten. 

e w fo ur yea r nursing program 

which (1) have a child in the 
h ten , ( 2 ) have a mother and 

re 1 , adopt ive , or stepparent) 
( 3 ) have all h e althy and 

Ke rney , Ne bra ska will be included 
o ~amp ete a que s t ionnaire. The 

i e can be helpful to other 
s n parent ing conce rns as your-

n d in no way will you be 
e study . So that the findings 
of each indiv idual parent, 
uest i onnaire with anyone who 

h e study until the questionnaire 
the p urpo s e of the research 

plea se give t hought to each 
u e st i onna ire . 

s t h e que stionna ire and you will 

e stionna ire by October 31, 
ped en elope s are enclosed. 

5 0 b mailed back in one envelope 
r~·ssion to part icipate in the study 

• ,..... o · e ooe . Thi s is to ensure that 
-· - ia e d with the questionnaire. 

he 5 udy is sincerely appreciated. 
.... o .. : .. ings of the study , should you be 



93 

r e s ts , wi l l be ava ilable at Kearney 
rtmen of _ursing or at Texas Woman's 

e .. ter . 

e stion s , I can be contacted at 
237 - 303 . 

ss· s e . 

rsin -c-ac ulty 
y Gr duate Student 
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S.t-' 0 S s 0 tern 2 6 of Q · . 

0 •• o 

uestlonnalre 

s·b ing jealousy 

o respect the right s of others 

s ettle their own disagreements 

~ h e c hild t alk s back or lies to 

o be s e lf-reliant 

pe rsonal ity differences 

' s individua lity 

s ~ong sen s e of truth in the child 

shment 

c~r thei r be longings 

o s hoo 

rent s lose their cool in discipline 

e mp rs 

,' pres s · n of emot ions 

o s pport chi ld's interests even though 

o. p y with my own 

it c hild who obviously favors the 

r ~ l ion ship 

k · n ime o t of a busy day for my child 

J e o s: ~een c hild and stepparent 



6 

0 er P rent to d' lscipline out of love 
.. o .... 

0 ':t:: c r e not to use profanity--even 

~~ he ~ _ro m he ir peer s 

o s·c ngs 

sib'lity 

o h e r c hildren during playtime 

y o . 1 s school 

h'l d and inactive child 

· o vork up t o his potential 

- 0 ' d e nce a nd ove rcoming shyness 

0 . 0 c h · d ' s right to possess his 

0 

3 h e u iqu e a spect s of the 5-10 

3 '1 ren of t heir own level 

h ' er one e ven parents make mistakes 

:-:1 or h r h e g e nt l e art of patience 

3- . 0 ...o .. ith old e r c hildren smoking pot, 

r _ · se 0 uit 
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