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CHAPTER 1

INTRODUCTTION

Contemporary changes in American 1ife have brought many
conflicting patterns to which young people are constantly
exposed. Fleck (10) maintained that society is experiencing
a displacement of traditional values in which the church,
community and the family appear to be losing force as the
source of orientation of values. Logan (27) and Allport (1)
referred to the general moral flabbiness of the American
society as a cause of much of the unrest today. The constant
world-wide turmoil with wars and threats of wars has added to
the apparent instability of people of all ages. Serious col-
lJege and university students are showing concern for the
sacurity of cherished freedems and the American way of life
that have long becn taken for granted. Activist groups on
campuses have focused national attention on the students in

colleges snd universities across the nation.

Yalues exert a powerful influence on the attitudes,
acals, personal relationships, and personality of the individ-
ual. Students vary in backgrounds and therefore it may be
assumed that their values will be different. Evidence indi-

cates that values are important determinants of individual



and group behavior. According to Fleck (10), values are not
static. They have strong implications for the learning pro-

cess.,

NEED FOR STUDY

The assumption may be made that the only justification
a student has for attending college is to obtain an education.
I[f this is true, education must equip him not only with the
knowledge and skills necessary toc pursue his chosen profes-
sion or career but for living a 1ife that is meaningful,
satisfying and challenging. Education must prepare the in-
dividual to face issucs of an ever changing society not with
ignovance and apathy but with insight and responsibility.
This education necessitates going beyond acquisition of knowl-
edge and skills in subject matter; education today inciudes

an investigation and internalization of human values.

The following statement by Raths (37) indicated a need

for further study in this area:

If values tend to guide our lives, if values
tend to give an individual the quality we call
character, if values tend to make the most signifi-
cant discrimination tetween humans and other ani-
mals, if value development is one very important
aorase of human development, perhaps we shouid give
much more attention to them than we do.

~

()

The mwo tnalt can be Xknown about students, their think-

attitudes and values, the greater the possibility will

-
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be of bridging the gaps in the educational process. The
present study was an attempt to add another dimension through
an investigation of values of students at a southern univer-

sity.

STATEMENT OF PROBLEM

Purposes

The major concern of the present study was to determine
and compare the value preference scores of freshman and
senior students at the University of Southern Mississippi and
tc determine the extent of differences that may occur between
freshmen and seniors and between male and female students.
Another aspect of the study was to determine the relationship
between two background factors, the education and occupation
of parents, and the values held by the students. The author
was of the opinion that the information obtained would be
useful in curriculum planning and in teaching courses in

family Tife education.

The specific purposes of the study were to:

1) 0Determine values held by freshman and senior
university students relative to six basic
interests or motives in personality: the
theoretical, economic, aesthetic, social,
political, and religious.

2) Compare the values of freshman students with
those of senior students in order to reveai
any significant differences.
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Determine whether or not there were significant
differences between values of male and female
students.

4) Determine whether or not education and occupa-
tion of the parents have any effects on the
values of the students.

5) Formulate implications for curriculum planning
and for teaching courses in family life educa-
tion that will more effectively meet the needs
of students in a rapidly changing society.

Sample

The sample was composed of 200 students who were en-
rclled in courses in the School of Home Economics, in the De-
partment of Health and Physical Education, or in the Depart-
ment of Scciology at the University of Southern Mississippi,
Hattiesburg, Mississippi, during the spring quarter of 139¢3-
1969. There were 100 freshmen and 100 senijors with 50 male
and 50 female students in each group. Subjects were selected

frem classes in which students volunteered to participate in

the study.

Two instruments were used to obtain data. One was a
"Darsnonal Data Form," designed by the investigator of the

bresent study, based on one used by Chesser (8). This instru-

ment was administered to obtain personail and family background
information. The second was the Allport, Vernon, Lindzey (2)
Study of Values, revised in 1960, which was used to obtain

data on students' values. This instrument measures the



relative prominence of six basic interests or motives in

personality: the theoretical, economic, aesthetic, social,

political and religious. It was designed to be used with

college students or with adults who have some college

tion.

small

used

The instruments were administered to the students,

groups, by the investigator.

TERMINOLOGY

The following are definitions of words or phrases as

in this study:

Va]ues. objectives, goals, and ideals which guide

Th>3reticql values: interest in the disccvery of
truth.

Economic values: interest in the practical or use-
ful.

Aesthetic values: interest in form and harmony.

Social values: interest in the altruistic or phil-
anthropic, love of people.

Political values: interest in power.

Religious values: interest in unity of life as

related to divine power,

group: students whose relationships with each
are of such nature as to exert influence upon
them as individuals.

2]

educa-

in

Campus environment: the social climate of the campus

zs evidenced by prevailing social, political and
religious attitudes.



CHAPTER II

REVIEW OF LITERATURE

During the past two decades there has been considerable
concern on the part of knowledgeable individuals and groups
relative to the values of the American people in general and
the American college students in particular. HMuch has been
written concerning these subjects. Many studies have been
conducted at colleges and universities in different parts of
the United States to determine the effects of the college

experience on the students, individually and collectively.

The review of 1iterature for the present study has been
cilassified into four categories: 1) The Role of Values in
the American Way of Life; 2) The Role of Education in Influ-
encing Students' Values; 3) The Influence of the Campus En-
vironment and Peer Groups cn Students' Values; and 4) Studies

Concerning Changes in Values Held by Students.

THE ROLE OF VALUES IN THE AMERICAN WAY OF LIFE

In an opening address to a group of students assembled

ot a national convention in 1961, Moore (33) made the



following statements concerning values which seem to be as

profound today as when stated nearly 10 years ageo.

To tell you that our values are one of the
major weapons in the war of ideoiocies in which
we are engaged at the moment appears trite; but
it is nonetheless true. Some persons question
whather we, in the United States, understand our
basic values well enough to use them successfully
against the contradictory values of the Communist
world. Moreover, others wonder if we believe in
these values strongly enough to live by them as
an example for the worid and to fight for them to
death, if we must, for their survival. Also still
others question that our values can be inade real
enotuygn to the remainder of the world to win the
cold War wnich is truly a war between radically
different values.

The position taken by Smith (43) supported and added
emphasis to the convictions of Moore (33), as evidenced by
the folliowing statement:

The raievant fact is that unless we succeed
Firming up a core of values which we as a people
jove as fully as the Communists believe in theirs,

;tand to lose this strugglie and the values of
ommunism will win, not because they will have

”

e level at which this contest will be
2Ci¢ he level of strong group values--they
i11 have peen uncpposed.

Accerding to Yestby-Gibson (51), there are four vaiue
components within the American orientation which appear cen-
tral to the American democratic iaeai. These are: 1) the
value of man as man, 2) the equality of all men, 3) the right
2f men to government by the consent of the governed, and 4)

the pursuiif of happiness.



Bronk (5) emphasized the fact that if America is to
play a proper role of leader among nations which would uti-
lize knowledge for the welfare of people, regard for the
worth of individuals must be increased. Bonk maintained
that no thoughtful man or woman would argue that man is in a

struggle for mere survival.

Bronk (5) stressed the importance of the participation
of all individuals in the conduct of government. The strength
of the United States government depends upon the right and
power of the individual to make cheices and decisions. Wise
decisions, however, require extensive knowledge, the habit

of inquiry, and reasoning ability.

Mockmore (32) asserted that the satisfactions people
seek in a democracy are defined and assured in the assumptions
of the democracy. Freedom of opinion; freedom to disagree;

2

the importance of the worth of the individuai; guarantees o

=N

1ife, liberty and the right to pursue happiness are lasting

yvalues in the American society.

Lemmon (26) observed that man's rise from savagery to
civilization has been through the creation and preservation
5% values. [n fact, the history of civilization devolves
into a study of the particular old values preserved at any
given time, and the particular new values created in any

Tiven paricda.



Mitchell (31) declared that the value systems of lWestern
civilization, and especially that of the United States, are
producing a gargantuan harvest of social, political, physical,
moral and spiritual ills which are reflections of individual,
personal patterns of behavior. Stressing that there is such
2 great gap in professed values and behavior in regard to
these values, Mitchell noted that there is a growing tendency
to scrap completely the traditional values upon which this

civilization and the Great American Experiment have flourished.

The values for society as a whole are the principles
that guide individual and group behavior. Moore (33) called
attention to the fact that when a nation or a society loses
jts values, its understanding of them, and their reaiity,
then the nation deteriorates. If a nation lets its values
degenerate, and talks them, but does not live them, then dis-

integration of the culture is inevitable.

Mitchell (31) expressed the opinion that if today's
civilization is to endure it will be because the home, church,
and school can wield an influence sufficient to produce
nvndreds of thousands of moral, intelligent individuals whose
profassed value systems are in harmony with the value systems
they practice. Hawkes (14) proclaimed that values man holds
today determine the direction of the tomorrows, and the to-
morrows will demonstrate the meaning and importance of the

values held today.
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THE ROLE OF EDUCATION IN INFLUENCING

STUDENTS"' VALUES

McGrath (30) stated that in recent years there has been
a general acceptance of the view that an institution of
higher education has a responsibility to assist the student
in developing a value system of his own in relation to a
satisfying and consistent view of the world and his place in
it. Smith (43) proclaimed, however, that the American col-
lage restricts its responsibility to intellectual virtues and
does not see as its task that of furthering human values as a
whole. In taking issue with this point of view, Smith stated
that the real reason for questioning the present position cof
collages on vaiues is not that the Communist challenge re-

ouires it but that life requires it.

To support this point of view, Smith (43) iisted three
nertinent factors involved:
1) Some core and hierarchy of value convictions

are neaded if man are not to turn their faces
to th2 wall and not bother to get up.

2) If some value structure is essential to man's
weli-being, it is equally true that certain
structures are superior to others.

3) If it is impcertant that men have values, if it

is important that they have certain values
rather than others, it is equally important
that these valu=2s pervade the cuiture as a
vihole.
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Brameld (4) indicated that values are the most neg-
lected problem in education. In making a plea for axiologi-

zing of public education this author declared:

The time is already well passed when we can
afford to indulge in the Tuxury of cluttered cur-
riculums, in spurious academic aloofness ration-
alized in the name of objectivity, in confused if
not often obsolete codes of moral conduct, and in
stuitifying ambitions to grasp the dubious goals
of success and status at whatever cost to our per-
sonal and communal integrity. For the grim truth
is that nothing less than the life of mankind as
a whole i5 now in precariocus balance. To reassert
that values are education's most neglected problem
is to really insist that we no longer have any
genuine choice--no choice but to bring the nature
and meaning of values out of the shadowy background
and into the spotlight of sustained concern on
every level of learning from kindergarten through
the university.

Carpenter (7) argued that higher education ceases to be
a searcn for wisdom which is adequate tc meet the probiems of
1ite today unless it teaches the kind of thinking, values and
commitment which represent the very best experiences at any
given time. The writings of Sanford (40) project the idea
that the responsibility of the college is to run its own af-
fairs according to values that are known to the students and
worthy of being emulated by the students if the college is to

encourage sccial responsibility.

Th= American people have always looked to education for

leadership and as a means of achieving goals. The consensus
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of public opinion has seemed to be that colleges and univer-
sities could instigate change in social conditions and solve
problems that face the family. Westby-Gibson (51) ncted that
while prizing education highly for upholding the American
democratic ideal, Americans may not agree on the specific
educatiocnal objectives. To the extent that the people support
a unified core of cultural values, agrzement on the aims of
education can be expected; to the extent that diverse values

are held, disagreement can be expected. In the United States,

educaticnal objectives reflect both this unity and diversity.

According to Allport (1), one aim of education is to

teach the wisdem of the past and present in order that students

ot

will be able to sclve the problems of the future. Adequacy cf

(&)

the present educational procedures is in question. Youth of
today will have to live in a world greatly different from the
world of the past from which the present store cf knowledge

and wisdem has been drawn.

Allport (1) listed six prospects which indicate the
vastly changed nature of life in the future, for which there

is 1ittle relevant wisdom to call upon:

1) The new generation of students will have to face
an ever increasing domination of life by science,
by technology, and by automation.

2) The new generation will have to recognize the

impossibility of 1iving any longer in a state
of condescension toward the colored peoples
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of the world (about three quarters of the
world's population). Centuries of comfortable
caste discrimination and segregation are from
here on impossible to maintain.

(O8]
~——

The coming generation will have to deal with
a population explosion whose predicted magni-
tude staggers our imagination.

4) It will need a completer understanding of world
societies and their marked differences in values.
In the past, we could be politely ignorant of
such places as Africa, Latin America and Asia
in a way that is no longer possible.

o
~

It will have to create a world government or,
at least an effective confederation to forestall
the threat of thermonuclear war.

6) As if a planetary world view were not enough

to achieve, the coming generation may have to
develop an interplanetary point of view.

Allpert (1) raised two very important questioans for col-
lege administrators and faculties to ponder: 1) UWhere can
vouth find the needed equipment? and 2) Are they sound enough
in mind and morale? These questions express the apprehension
that is held concerning the vaiues of youth and also implies

a challenge to education in meeting these needs.

In support of the expressed views of Allport (1), Freed-
man {(12) has stated that the kinds of change in human existence
vihich avolved siowly over the centuries are now being com-
nresscd into generations or even decades. Professions and
ways of 1ife for which college students are now being prepared
may bacome obsolete in a very brief period of time. According

to Sanford (41), students must be prepared for a world in
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which they will play a variety of roles; one which is imper-
sonai and where the student must manage to remain an individ-
val and assert his individuality; a world with an awescme

potential for either utopia or disaster.

Allport (1) found it disturbing that youth elaborat:
on one's right to a rich, full Tife and yet maintain almost
complete silence regarding one's duties. Emphasizing that
teachers should choose values they teach from the whole of
the American ethos, the author stated further:

Deep in our hearts we know, and most of the

world knows, that our national values, derived of

course from dJudeo-Christian ethics, are about the

finest mankind has yet feormulated. Ia no sense

are these values out of date, nor will they go

out of date in the world of tomorrow. Yet many of

them are badly rusted. Unless they are revitalized,

however, our youth may not have the personal forti-

tude and moral implements that the future will re-
quire.

There are some values that are important for success in
1ife which are not spelled out in the American creed. All-
port (1) referred to these as those details of human relation-
ships that make all the difference between boorishness and
brotherhood in the human family. Another point of emphasis
was that the elements of the science of huwman relations should
be taught as a means of "smoothing the roughness of common

life by leading us to respect effectively the integrity of

the other fellow."
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According to Frankel (11), there are two functions of
a college. One is to transmit to the young a cultural heri-
tage that will allow individuals to see some continuity be-
tween their own situation and that of those who have gone
before them. The second is to provide an environment in
which students can react to this heritage, and in reacting,

help to make it fresh amd relevant.

Botkin (3) referred to the teacher as a catalyst in mak-
ing the student aware of his freedom and historicity. In this

capacity the teacher has two responsibilities:

1) The teacher comes as a conveyor of information
and as an authority in a discipline. It is
assumed that the teacher, in pursuit of his
discipline can offer the student new dimensions
and harmonies to his life world rot previously
there.

no
~—

The teacher must nurture a climate of devotion
ratheyr than fanaticism. Refraining from fanati-
cism is not necessarily refraining from convic-
tions held with integrity. Devotion is a
deeper and more sincere form of conviction.
Moreover, Botkin (3) maintained that when teaching is
understood in the above manner, there is no reason to fear
teaching vaiues. Tne goal of the teacher is to lead the

students to the threshold of maturity, authenticity and self

determination.

Botkin (3) emphasized that when a person understands

the difference between teaching and propaganda and is
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committed to the former, then values can and should be
taught. Botkin also believed that to fail was to imperil

the human spirit. A similar position was taken by Carpenter
(7) as shown by the following statement: "If values are in-
dispensable to the student himself, his autonomy will be in-
fringed only if these values are denied, not if they are sup-

plied."

As viewed by Hicks (17), the task of educators is to
involve students in the process of thinking, reasoning, of
maeking etnical judgments, of using forethought, of discrimi-
nating between "old sayings" and those traditions which repre-
sent the distilled wisdom of the ages. Further, the task in-

volves assisting students to internalize these lested values.

Hicks (17) emphasized the importance of indirect teach-
ing of values through what the educators represent as persons,
their standards of good and bad, better and best, right and
wrong; their restraint or lack of it; their good manners or
lack of them; their good taste in dress or lack of it; their
respect for every person or lack of it. Cofifin (9) declared
that values are caught as well as taugnt and therefore must
te deeply experienced in order to become a part of the whele

person.,

Sanford (40) maintained that an important role of higher

aduycation is te enable the student to become socially
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responsible, to act in the public interest and to carry out
responsibilities to other people because of a deep personail
commitment. The higher order of social responsibility which
the college attempts to instill in the student is that of
loyalty to certain ideals and not to a group of people. An-
other assertion made by Sanford was that a college should
stand for something, that it should embrace a value-orienta-

tion which it endeavors to instill in all of its students.

According to Meyhew (29), all college courses hold as a
primary objective the process which enables students to
realize that their values are important. Students need to
be aware of the implications and consequences which result

from their values.

Meyhew (29) suggested five steps in the appraisal of
teaching vaiues as follows: 1) agree on broad objectives;
2) convert clearly understood objectives into specifics of
behavior; 3) find educational objectives which can produce
desired behavior; 4) match educational experiences with ap-
sropriate methods of appraisal; and 5) compare demonstrated

performances with original objective.

Muller (34) declared that values nave no meaning in a
vacuum. Values apply to situations existing in the world in
which the covaluators have their conscious being. In elaborat-

ing on the importance of science education in value formation
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author stated sevéral major values that resuit from

scientific investigation. These are intellectual honesty;

communication unclogged by obfuscation and pretense; readi-

ness to admit one's mistakes; moral courage to maintain one's

position in the face cof condemnation as long as that position

is founded on firm evidence; and, the acceptance of the search

for the truth as an end in its own right. Muller stated

fur

1

/

\

the s

27):

ther:

It should be evident that this group of values,

impilicit in the spirit of science, forms a con-

istent whole and fits into the picture of the
world and man that science itself has discovered.

[t is also indivisible from the spirit of democracy
with which it has advanced hand in hand. . . . The
values implicit in the scientific spirit, and in
fact embedded deep within the human spirit, are our
best defense against the march of any form of
authoritarianism or dictatorship.
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UPS ON STUDENT VALUES

Concern for the influence of the campus environment on

tudent and his values was vividly expressed by Logan

On college campuses the general moral flabbi-
55 of our scciety is reflected in the destructive
4 disturbing riots last spring which can hardly
passed of f as "spring fever." Aimost every col-
o administration reports increasing pressure from
ients to relax rules and regulation on swmoking,

nking, cars, visiting hours and curfews, while
whoie question on how Tar the colliege should act

<

:"D

5 ot (0 D
m

O =T

- -
m



19

in “lToco parentis" has been the subject of heated
debate on campuses across the nation. We are thus
paradoxically confronted with demands for more
freedom in the face of a declining acceptance of
responsibility.

Jarrett (20) referred to the college students of today
as "The New Breed." Approximately 10 years ago professors
were worried about student apathy. Today the situation is
aifferent. While there are still those who are interested in
conformity and security, the coliege students "are a diverse
lot." Jarrett explained that there are nearly all types ex-

cept the stupid.
Jarrett (20) declared:

Change is afecot: in student concern, in will-
ingness to employ the devices of protest--petitions,
resoluticns, mass meetings, pickets, massive mail-
ings, sit-ins, litigation. The particular cause is
and will be highly variable. If now racial issues
and restrictions on student freedoms are prominent,
tomorrow the sky's the limit, including not only
all the political and social controversies that
agitate community, state, nation, and the wide world,
but also the whole range of problems hitherto thought
to be the exclusive prerogative of faculty and ad-
ministrators: budget, curriculum, grades, degrees,
library, dormitory hours--yes, and the hiring, ad-
vancement, and firing of members of the faculty.

In the 1950's, college students were criticized for
lack of mature social responsibility. Sanford (40) claimed
that today, in sharp contrast to the earlier period., the criti-
cism is more 1ikely to be that students are taking too much

interaest in social affairs and are too preoccupied with
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public issues, social action, and other things they really

know nothing about.

Educators everywhere are concerned about the morals of
students. Hamill (13) maintained that morality on the modern
campus may not be any worse than in earlier times, but that
it is certainly different. Referring to the most "blantant"
moral issues as being cheating and sex, this author noted
that the moral situation also includes drinking, disregard

for property, occasional violence, drugs and theft.

According to Hamill (13) from 40 to 80 per cent of the
students cheat "more or less." Cheating occurs at all levels,
aven among superior students who seem to feel the pressure
more intensely. The assertion has been made that graduate
studants are no different from undergraduates in this respect.
Some have been accused of hiring "ghost" writers to write the
thesis or dissertation. The astonishing fact was that when

confronted with their cheating students had no remorse.

Blaming the moral revolution as the basis for cheating
and cther ills on campus, Hamill (13) listed three marks of
the revoliution as:

iV The moral code which differs from place to

| } . N -
place, and from time to time in any one place,
therefore morals are relative.
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2) Existentialism which sees problems from the
viewpoint of the individual. It holds that
every person is free and responsible, and the
aim in l1ife is to respond with integrity, to
become an authenic perscn.

3) The current fashion in theology which emphasizes
the imperfections in human nature, the weakness
and sinful bent in every man. . . dces not make
areat expectations on people, nor has it any
high hopes for man's improvement.

Thornton's study (45) of 100 seniors at a southern uni-
versity revealed the moral problems faced by the students
were similar to those faced nationally. The major concerns
expressed were premarital sexual relations, drinking, cheat-

ing, and religious commitment. Drugs were not considered a

major problen.

Stressess of academic and student Tife are causing un-
nrecedented numbers of students to require psychological
counseling and psychiatric treatment. Lono (28) presented
the problem as follows:

Another 1id is being blasted off the campus.
It is no longer a secret that coileges have probiems
with drugs, sex and thievery. The word is now get-
ting out that students, many students, have sericus
problems and that some of them end in suicide.
Stating that suicide {s the second greatest cause of death
among the American male students, Lono (28) gave as the major

reasons for student suicides the following: alienation,

identity crisis, competition, ambition, fears about sexuality



22

or iack of it, academic and financial pressures, and social
life difficulties. Many major campuses have expanded their

psychological services to cope with these problems.

Dr. Dana Farnsworth of the Harvard University Health
services, as quoted by Lono (28), has estimated that a sui-
cide can be expected somewhat more often than once yearly in
a student body of 10,000. In Sanford's writings (41) similar

findings concerning suicide on college campuses were reported.

There seems to be general agreement among investigators
that sexual standards are causing much anxiety and comment on
college campuses. Kirkendall (23) made the following assump-
tions with regard to college youth and sex:

1) College youth are confused and uncertain con-

cerning sex standards. This statement hardly

needs to be argued with those who work directly
with college students.

~o
S

Much premarital sexual intercourse occurs among
college level youth. Various studies make this
clear, and the personal experience of counselors
supports the data provided in the research. I
believe that the proportion of college studants
engaging in premarital intercourse is increas-
ing, but the amount of known participation is
clearly extensive enough that, increasing or
not, there is still a problem.

At the adolescent level, adult centrol has prac-
tically disappeared. The actual decisions as to
what sexual practices shall be followed are made
by the youth in their own privacy and in their

own way. Controls imposed by authoritative adults
are a thing of the past. We may not like this,
but it is a fact of life. Parental supervision

o
Mgt
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at the college level is gone, chaperones simply
serve an ornamental function, and college rules
and regulations can, at the most, hamper and
inconvenience rather than prevent.

Students are no longer motivated and controlled by fear
of pregnancy, venereal disease, social disapproval or tradi-
tional values. Kirkendall (23) declared that youth want and
need help. The need for a different approach to the problem
was stressed. Emphasis needs to be given to the development
of a relationship which will enhance a sense of individual

worth and which provides a favorable climate for trust and

integrity in the relationship.

According to Sanford (41), every student generation
nas at least two things in common, their ycuth and their
developmental status. Freshmen are idealistic but easily
disillusioned; they are faced with decisions between loyalty
to old vaiues and those newly found. Many have problems of
identity and self esteem. The author stated further that
frashmen demand independence but need assurance that adult
authority stands firm. On the whole, undergraduates are more

sophisticated today than in former times.

Pzer greoups seem to exert considerable influence on
students and their values. Research by Bushneil (6), Sanford
(41), Freedman (12), Hewcomb (35, 36) and others demonstrated

that what students learn in college is not derived from
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interaction with the faculty, for the most part, but is
determined to a very great extent by their fellow students.
Bushnell reported that the upper classmen induct the fresh-
man into campus life and generally see to it that he sub-
scribes to the prevailing student code of behavior. As stated
by Sanford the behavior of the individual student in college
is closely connected with the student culture, partly as a

response and partly as a contribution to it.

Newcomb (36) considered that students, like other
people, are members of groups and as such have power aver the
members. Newcomb stated:

There are powerful reasons why groups have

much to do witnh individuals' successes and failures,

and thus with the kinds of perceptual habits that

they acquire. This is true, first, because groups

so often have it in their power to reward and to

punish and second, because human beings want and

need each othner.

Newcomb (36) believed that the theoretical reasons for
expecting important peer-group influences within the American
colleges have been very convincing. A further comment was
that expectations have been well sunported when put to the
proper tests. The extent of influence depends on several

factors: whether or not the group is homogeneous with regard

to existing attitudes; and second, the motives the individuals

-t

oy joining a particular group.

!
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Tyler (47) agreed that peer groups influence students.
An additional observation was that they influence student
values, attitudes, efforts, and practices, often in ways
which are tangential to or in conflict with the purposes of
teachers and administrators, as well as parents and adult

community leaders.

As stated by Newcomb (36), peer groups have power over
their members only because two processes tend to occur to-
gether as the members continue to interact. Members become
more favorably disposed to each other, and they come to adopt
as their own certain group-shared attitudes, or norms, and

to feei that those norms are right and proper.

STUDIES CONCERNING CHANGES IN VALUES

HELD BY STUDENTS

jacob's study (18, 19) in the late 1950's, probably the
most prominent work on the values and attitudes of college
students in recent years, did not find that substantial
changes had occurred in these respects amcng the students

during the four years in college. The author reported that:

The values of the American college students
are remarkably homogeneous considering the variety
o7 itheir social, economic, ethnic, racial, and
religious backgrounds and the relatively unrestricted
opportunities they have had for freedom of thought

and personal development.
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A dominant characteristic of students in the
current generation is that they are gloriously con-
tented both in regard to their present day-to-day
activity and their outlook for the future. Few of
them are worried about their health, their prospec-
tive careers, their family relations, the state of
the nation or international society or the likeli-
hoocd of enjoying secure and happy lives. They are
supremely confident that their destinies lie within
their own control rather than in the grip of ex-
ternal circumstances.

The great majority of students appear una-
bashedly self-centered. They aspire for material
gratification for themselves and their families.

They intend to look out for themselves first and

expect others to do likewise.
Commenting on this observation at great length, Jacob con-
cluded that this study had not discovered significant changes
in student values which can be attributed directly either to
the character of the curriculum or to the basic courses in
social science which students take as a part of general edu-

cation.

A comparative study of values of college youth in 10
nations, conducted by Allport and Gillespie, was reported by
il1iport (1) and revealed that young Americans were delight-
fully frank and open, unsuspicous and cooperative. However,
compared with students from foreign countries they were more
self-centered in their values, whereas, foreign students ex-

hibited altruistic values.
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Webster, Freedman, and Heist (50) asserted that in-
dividuals change in various ways when they go to college.
The following changes were listed:

1) A student simply acquires more information on

different topics and becomes more skilled at

performing certain tasks.

2) There are changing interests and attitudes to-
ward self and the world.

3) In some cases, there are fundamental person-

ality changes, accompanied by the emergence
of new values.

Freedman (12) believed that the situation of the col-
lege student would appear to be highly favorable to change,
aspecially for the freshman. 1In agreement with this observa-
tion, Hefferlin (16) called attention to the fact that the
attitudes of students toward their own roles as students,
toward their college, and their own aims in college are
molded and set early in their college days. A study conducted
by Lehman and Dressel (25) at Michigan State University of
students' value orientations and their ability to think criti-
cally, revealed that most change was experienced during the
freshman and sophomore years. After Tthe junior year most
students reached a plateau in regard to their value orienta-
tions. Scott's study (42), at the University of Colorado,

scemed to indicate that the students' values change in a

single year.



28

According to Bushnell (6) and Sanford (39), the test-
ing program at Vassar during a four-year period revealed
certain definite changes. Not only were freshmen and seniors
tested concurrently, but the freshmen were tested again in
their senior year. The following changes were reported by

Bushnell:

Seniors when compared with freshmen have
greater flexibility, a higher tolerance for am-
biguity, less compulsiveness, less punitive atti-
tudes toward others, more objective and less criti-
cal attitudes toward parents, more rebellious atti-
tudes ioward laws, rules, and institutions, a more
pronounced liberalism in the religious sphere, a
greater willingness to recognize and respond to
inner feelings, a higher valuation of intellectual
processes, more mature interests, less acceptance
of traditional feminine roles, less cynicism, more
realism and self-confidence, nore unconventionality,
less conformity. And this does not exhaust the
roster of differences between neophyte and graduate
at Vassar. Authoritarianism declines, impulse-
expression increases, and in general, an aura of
instability characterizes the senior.

Stewart's research (44) at the University of California,
initiated in 1957, was a longitudinal study beginning in the
freshman and extending through the senior year. The purpose
was to investigate the adjustment of students to the univer-

sity. The findings reported corroborated those of Bushnell

(6), as did those of Lehman and Dressel (25).

-

Webster, Freedman and Heist (50) reported that a siz-
able minority of highly able students change their attitudes

toward religiocn during their first three years of college.
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These students felt less need for religious faith and reli-

gious values. This was especially true of the men.

Scott's research (42), which investigated the values
of 10 fraternities and sororities at the University of Colo-
rado, revealed that seniors were less loyal to these organi-
zations than were the freshmen, sophomores,and juniors.
There was a tendency to leave the government of the different
groups to the sophomeres and juniors. A major conclusion of
the study was that given a selected definition of function-
ally relevant processes--related to recruitment, status dif-
ferentiation, attraction to the organization, and attrition--
the chief function of campus social organizations would ap-
paar to ba the maintenance of friendly, interpersonal vela-
tionships, for this is the kind of value that enters most

prominently into these processes.

A study by Katz and associates (21) of 200 students at
Rarkley and Stanford covered a four year period and focused
on universal aspects of development of college students.
These investigators reportec changes quite similar to those
found at Vassar by Bushnell (6) but failed to find any of the
dramatic changes in the student's character which the re-

rchers had anticipated.

.y

Se
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In commenting on changes that cccur in the lives of

American college students, Sanford (41) stated:

Research on college students has shown that
although some of them develop in accordance with
hopes and expectations, others go all the way
through college with the same motives, the same
attitudes and values, and the same outliook on the
world with which they began. . . . The vast enter-
prise that is American higher education today
cherishes traditional cultural values, including
vocational training, rewards for hard work, and
social adjustment; these have prevailed often to
the exclusion of an interest in the intellectual
and esthetic problems with which scientists and
artists are preoccupied.



CHAPTER 111

PROCEDURE

Data for the present study were secured from 200 students
ot the University of Southern Mississippi, Hattiesburg, Mis-
sissippi. The sample was composed of 100 freshmen and 100
seniors, with 50 male and 50 female students in each group.
These students wevre enrolled in courses in the School of Home
Ecenomics, in the Department of Health and Physical Education,

or in the Department of Sociology during the spring quarter

of the 1968-1969 session.

The investigator contacted faculty members in the three
areas cited tc seek cooperaticn in securing students for the
study. Teachers who taught freshmen or seniors agreed td
discuss the request with the students at the next class meet-
ing. A schedule for testing was established to coincide with
each regularly scheduled meeting of the classes in which
students agreed to participate. Only students who voiunteered
were included in the study. It was assumed that volunteers

would be interested and would respond to the instruments

truthfully.

31
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METHOD OF COLLECTING DATA

Eight testing sessions, conducted in four different
Tocations on the campus, were held during the week of May 13
through May 16, 1969. The locations selected were in build-
ings in which the students normally attended classes. The
investigator administered the two instruments to groups
ranging in size from 5 to 30 persons; a few students having
confiicting schedules reported to the investigator's office

to take the tests.

Fach instrument was numbered and students were assured
of complete anonymity. There was no time limit but most

students completed the two instruments within one hour.

INSTRUMENTS USED TO OBTAIN DATA

Two instruments were used to obtain data for the study:
a "Personal Data Form" and the Allport, Vernon, Lindzey

Studv of Values (2), the 1960 revision. Kerlinger (22) re-

ferred to the Study of Values as the only well-known commer-

cially availanle value scale.

The "Personal Data Form," designed by the author and
adanted from one used by Chesser (8), was used to obtain per-
sonal ana family background information which may have a re-

iationship to students' values. This form included statements

that required the student to a5sess attitudes held toward

self and family.
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The Study of Values (2), originally published in 1931,
was revised in 1951 and again in 1960. The instrument was
based on Spranger's Types of iMen, as cited in the ilanual (2)
which accompanies the instrument. The view held by Spranger

was that the personalities of men are best known through a

study of their values. The Study of Values was designed to

measure the relative prominence of six basic interests or
motives in personality: the theoretical, economic, aesthetic,

social, political and religious. The Allport, Vernon and

Lindzey Study of Values was planned especially for use with

college students or with adults with some college background.

An explanation of each of the six basic interests or

motives as given in the Manual (2) seems pertinent:

1) The Theoretical. The dominant interest of the
theoretical man is the discovery of truth. In
the pursuit of th1s gcal he characteristically
takes a "cognitive" attitude, one that looks
for ident1t1eo and differences; one that divests
itself of judgments regarding the beauty or
utility of objects, and seeks only to ob-
serve. . . . His cnief aim in life is to order
and systematize his knewledge.

2) The Economic. The economic man is character-
15t155\1y Gnterested in what is useful,
This type is thoroughly "practical" and con-
forms well to the prevailing stereotype of the
average American businessman.

3) The Aesthetic. The aesthetic man sees his

'H("he_)t value in form and n&r..O”/ Fach Sing]e
experience is judged from the standpoint of
grace, symmetry, or fitness. He Ytqards 1ife
uS a procession of events; each single impres-
sion is enjoyed for its own sake. He need not
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be a creative artist, nor need he be effete;
he is aesthetic if he but finds his chief interest
in the artistic episcdes of Tlife.

4) The Social. The highest value for this type is
fove of people. In the Study of Values it is
the altruistic or ph1]anthrop1c aspect of love

that is measured.

5) The Political. The political man is interested
primarily in power. His activities are not
necessarily within the narrow field of politics;
but whatever his vocation, he betrays himself as
a "Machtmensch." Leaders in any field generally
have high power value.

6) The Religious. The highest value of the reli-
gious man may be called unity. He is mystical,
and seeks to comprehend the cosmos as a whole,
to relate himself to its embracing totality.
Soranger defines the religious man as one whose
mental structure is permanently directed to the
creation of the highest and absolutely satisfy-
ing value experience.

The instrument, Study of Values (2), is unlike person-

ality tests which measure the strength of a single variable.
It does not measure the actual strength of each of the six
values but only measures their relative strenath. A high
score can be obtained on one value only by reducing the scores

on one or more of the other values.

Reliability for this instrument has been established.
Not only 1is each value measured by 20 questions, but other
tests of reliability have been used. Internal consistency

was determined by two methods: 1) Split-half Reliability,

which vesulted in a mean reliability coefficient of .90 for

the six variables; and 2) Item Analysis, which showed a
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positive covrrelation for each item with the total score for

its value, significant at the .01 level of confidence.

The measure for repeat reliability was determined for
two populations at intervals of one month and two months.
The resulting mean repeat reliability coefficient using the
z transformation was .89 for the one month interval and .88

for the two month interval.

METHODS OF DATA ANALYSIS

The actual computations for the present study were cal-
culated on a computer by the Department of Computer Science
and Statistics at the University of Southern Mississippi.

Th

D

programming was planned by the Department Chairman and
the IBM cards were punched by a member of the staff, after
the investigator had coded the "Personal Data Forms" and

scored the completed Study of Values forms.

Prior to coding the "Personal Data Form," the follow-
ing categories with respect to age range, academic major of

students and the education and occupations of parents

t+
~
[

ware established as follows:

qes were grouped thus: 18 to 19 years, 20 to
21 years, 22 years and older.

2) Majors were designated by the college or school
in which the major was offered except for cases
in which students were in pre-professional pro-
grams or were undecided abcut a major. The
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designated categories were: Arts and Sciences,
Business Administration, Education and Psy-
chology, Fine Arts, Home Economics, Nursing,
Pre-professional, Undecided.

3) Categories for education of the parents were:
elementary school or less, completed eighth
grade, attended high school, high school gradu-
ate, attended college but did not graduate,
college graduate, attended graduate school.

4) Occupations of the parents were classified
according to the Directory of Occupational
Titles (48) as follows: professional, cleri-
cal, service, farming, processing, machine
trades, bench work, structural work, and mis-
cellaneous.

Information from the "Personal Data Form" for the 200 students
was summarized by means of numbers and percentages. Score

distributions were tabulated for male and female subjects for

The statistical analysis of data employed three methods:
analysis of variance, the t-test, and linear correlation.

"

Anaiysis of variance was used to determine relationships be-

)

[s

tween background factors and values of students. The t-test
vas ussed to compare different groups of students in the study
and to compare students at the University of Southern Missis-
sippi with the norms included in the Manual (2) which accom-
panied the Study of VYalues. Linear correlation seemed to be

the most useful method for determining relationships between

background factors.



CHAPTER 1V

PRESENTATION OF DATA WITH

DI SCUSSTON OF FINDINGS

The purpose of this chapter is to present and analyze
data derived from the administration of two instruments, a
"Personal Data Form" and the Allport, Vernon, Lindzey (2)
Study of Values, to 200 students at the University of Southern
Mississippi. There were 100 freshmen and 100 seniors with

50 male and 50 female students in each group.

Information obtained from the "Personal Jata Form" is
presented first as it deals with personal and family back-
ground factors and attitudes of the students which may bear
a relationsihip té the values held by the subjects. This in-
strument is included in the Appendix. Data derived from

the Study of Values are discussed secondly and are followed

by an analysis of certain personal background factors accord-

ing to values held by tne students.

PERSONAL BACKGROUND INFORMATION

Personal background information was obtained for the
entire sample of 200 students and was tabulated as a group.

The ages of the subjects ranged from 18 to 34 years. For the

37
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purpese of tabulation, the following ranges were used: 18
to 19 yesrs, 20 to 21 years, and 22 years and above. Three-
fourths of the group were between 18 and 21 years of age.

0f the one-fourth, 22 years and above, nine were 23 to 27

years of age and one was 34 years old.

Age Range Number Per cent
18 to 19 90 45.0
20 to 21 63 31.5
22 and above 47 23.5

There were 13 states represented in the sample: Ala-
bama, Florida, Georgia, Iilinois, Kentucky, Louisiana, Mis-
sissippi, New Jersey, New York, Pennsylvania, South Carolina,
Tennessee and Texas. The majority of the students, over
three-fourths of the sample, were from ilississippi. The
largest group of out-of-state students were from Alabama
with 8.0 per cent of the total, followed by Florida and
Louisiana with a combined total of 6.5 per cent of the grcup.
Two to four students were from each of the following states:
Georgia, New York, Tennessee and Texas. Jl1linois, Kentucky,
New Jersey, Pennsylvania and Scuth Cerolina were represented

by one student each. ( See Tablie 1.)

Religicus affiliaticn was classified as Cathoiic.

Protestant, Jewish or "Other". Of the 200 subjects, the
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TABLE I

THE STUDY

AS REPORTED BY 200 SUBJECTS
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States Students
Number Per cent
Alabama 16 8.0
lorida 7 -
Georgia 2 1.0
I11inois 1 0.5
Kentucky 1 | 0.5
| Louisiana & ! 3.0
 Mississippi 151 E 75.5
L New Jersey 1 | 0.5
!New York 2 1.0
Pennsylvania 1 - ; 0.5
 South Carolina 1 1 0.5
Tennessee 3 f 1.5
Texas 4 2.0 |
Not renorted t 4 2.0
Total 200 i 100.0
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ty were Protestant, representing over three-fourths

Catholics ranked second with approximately

15 per cent of the students reporting this religious affili-

ation.

group,

the pa
ing:

The re
Tiving
were r

vorced

Jewish and "Other" composed 5.5 per cent of the total
as shown below:
Religion Number Per cent
Catholic 29 14.5
Protestant 160 80.0
Jewish 2 1.0
Other 9 4.5
To obtain information concerning the marital status of
rents, students were asked to check one of the follow-

parents living together, separated, divorced, deceased.

sults indicated that the majority of the parents were

together, slightly over 85 per cent. HNot any parents
eported as separated but nearly 8.0 per cent vere di-

Thirteen students reported one parent as deceased.

by col

Parents Number Per cent
Living together 171 Sg.g
Separated 9 20
Diveorced }3 50
Deceased .

The academic majors of the 200 students were ciassified

! : rte Scic » . B . T
leges and schools as follows: Arts and Science,Business
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Administration, Education and Psychology, Fine Arts, Home
Economics, and Nursing. Some students were pursuing pre-
professional programs which were not classified as majors
offered by the university but are listed as programs in the
Basic College. Some students were undecided concerning a
major and therefore could not be identified with a college
or school. These students, all freshmen, were also con-

sidered in the Basic College by the university.

There were 52 different majors reported by the students,
with all colleges and schools on campus represented.
Slightly over cne-third of the majors represented were from
the College of Arts and Science. Approximately one-tfifth of
the majocrs were offered by the School of Education and Psy-
chology. The Schools of Business Administration and Home
Economics were about equally represented with a combined
total of nearly one-third of the entire group. The Schools

of Fine Arts and Nursing accounted for nearly 2.0 per cent

of the maiors. Six students were enrolled in one of the
following pre-professional courses: pre-medical, pre-law,
or pre-engineering. These students and the 21 who were un-

decided concerning a major comprised sligntly more than one-

tenth of the sampie, Tahle II.

The students were requested to indicate the number of

- . 4 1o ~ - Ao -
older and younger brothers and sisters. The response



TABLE II

ACADEMIC MAJORS DY

COLLEGES AND SCHOOLS AS

REPORTLD BY 200 SUBJECTS

Fine Arts

Homa Economics
Nursing
Pre-professional

'Undecided

[ _College or Schoo!

Arts and Science

42

Business Administration

Education and Psychology

. S —
o Mumber | Per cent
71 36.5
| 31 15.5
|
38 i 19.0
2 1.0
30 15.0
1 0.5
6 3.0
!
‘ 21 10.5
- L
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revealed that a large majority of the subjects were from
families having two or more children. Of the 200 students,
only 13 or 6.5 per cent of the sample were only children.
There were 187 students who had a total of 435 brothers and
sisters. This was an average of 3.3 children per family.
Data analysis was based on this group. Older and younger
sisters and younger brothers were almost equally represented
with approximately 27 per cent of the total number of sib-
lings repcrted being in each group; whereas, older brothers
represented 20.2 per cent of the total number of siblings.

The largest number of children reported in one family was 14.

Brothers and Sisters Number Per cent
Older brothers 88 20.2
Older sisters 116 26.7
Younger brothers i14 26.2
Younger sisters 117 26.9

Students were asked to indicate their marital status
by checking one of the following: single, married, widowed,

divorced. or remarried. The results indicated that the
majority, over three-fourths of the sample, were single.
Seventeen per cent of the students were married. Not any of

the qroup were widcwed but two were divorced. One female
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had remarried but did not specify whether she had been

divorced or widowed.

Marital Status

Single
Married
Widowed
Divorced
Remarried

Number Per cent
163 81.5
34 17.0

0 0.0
2 1.0
1 0.5

To obtain information concerning the dating status of

the students, the following categories were checked: not

dating, dating some, dating steady, engaged.

One hundred

sixty-three of the students were single. Of this group, the

numbey was divided almest equaliy belwee

some dating or steady dating.
cent reported being engaged.

dating.

thuse reporting

Twenty-nine and one-half per

Only two persons reported not

Dakting Status

Mot dating
Dating some
Dating steady
Engaged

Not reported

Number Per cent
2 1.2
57 35.0
55 33.7
43 29.5
1 0.6

v R ~ ¥ e + ctud o5 A s 3 _
The education of the parents of the students partici

nating in the study ranged from elementary school to advanced



degrees. The following categories were used to obtain data:
lTess than eighth grade, completed eighth grade, attended high
school (did not graduate), high school graduate, attended
college (did not graduate), college graduate, attended
graduate schnol. The highest level of education attained by
the majority of mothers was high school graduate, whereas the
largest number of fathers had some college education. Of the
total group, 171 parents had gone to college, graduated from
college, or had attended graduate school; some had received

advanced degrees.

The 171 parents represented slightly over 40 per cent
of all parents, or 38 per cent of the mothers and 47.5 per
cent of the fathers. Approximately the same number of mothers
and fathers were college graduates, a little over 13 per
cent, but twice as many fathers as mothers had gone to gradu-
ate schonol or had obtained an advanced degree. The least
amount of education reported was sixth grade with three

mothers and five fathers comprising this group, Table III.

Categories for the classification of occupations of

the parents were obtained from the Directory of Uccupational

Titles (48) as follows:

————

1) Professiona], technical, and managerial
occupations

Clerical and sales occupations

~nNo
~—

Service occupations

w
~—



TABLE ITI

EDUCATIONAL LEVEL OF PARENTS AS REPORTED BY 200

SUBJECTS

l.evel of Education

D [ e—

Hlothers Fathers Total
L Number | Per cent Number | Per cent Number | Per cent
f 1 | ! | |
| Elementary or less | 3 l 1.5 1 8 { 4.0 i 11 ; 2.75
\E1ghth grade 6 | 3.0 | 13 6.5 | 19 | 475
| f i '
%Some high school ‘ 22 ; 11.0 * 20 10.0 i a2 ! 10.50
| | | ! ;
iP gh school ! @ | E '
| graduate 91 ; 45.5 | 64 32.0 | 155 | 38.75
, | | |
 Some college 38 | 150 L a7 1 235 85 | 21.25
‘. ‘ : i 5 i
College graduate 27 | 13.5 @ 25 | 13.0 53 | 13.25
i ! | |
Graduate school 11 i 5.5 | 22 | 1.0 )33 8.25
| | | l | |
!Not reported 2 | 1.C | 0 | 0.0 ; 2 | 0.50
| | | |
Total 200 | 100.0 | 200 | 100.0 | 400 | 100.90
L | | L

9b
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4) Farming, fishing, forestry, and related
occupations

5) Processing occupations
6) Machine trades occupations
7) Bench work occupations
8) Structural work occupations

9) Miscellaneous occupations

The largest percentage of the 200 fathers were employed
in occupations classified as professional and represented 36
per cent of the group. Almost one-third were employed in
either clerical or service occupations. These three classi-
fications accounted for 65.5 per cent of all those employed.
The other fathers were engaged in occupations classified as
farming, processing, machines, bench work, structural, and
miscellaneous (28.5 per cent). Fewer men were occupied in
bench work than were classified in any of the other cate-

gories. Twelve fathers, 6.0 per cent, were reported as re-

tired or not employed, Table IV.

Occupations for mothers were classified in the same
manner as those for fathers but were reported divferently.
The periods of employment were divided as follows: 1) employ-
ment during the childhood of the student and, 2) employment
during the college years of the student. Employment was

further dafined as being full-time or part-time.



OCCUPATIONS OF FATHERS

TABLE TV

BY 200 SUBJECTS

AS REPORTED

48

Occupation | Student Response
o Number Per cent

Professional 72 36.0
Clerical 33 16.5
Services 26 13.0
Farming 12 6.0
Processing 12 6.0
Machines 6 3.0
Bench work 2 1.0 |
Structural 15 7.5 i
Miscellaneous 10 5.0
Retired or unemployed 12 6.0

200 100.0

Total
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The group of 200 mothers were divided almost equally
between those who were employed and those who were not em-
ployed during the childhood of the student, Table V. Those
who were not employed represented 52 per cent of the group.
Most of the working mothers were employed in full-time occu-
pations and represented over one-third of the sample, whereas
part-time employment accounted for only 10 per cent of the

mothers.

Employment status of the mothers changed to some extent
during the college years of the students. Although almost
one-half of the mothers were not employed, of those who were,
more were engaged in full-time occupations. Part-time em-
ployment involved only 6.0 per cent of the mothers as com-

pared to 45 per cent engaged in full-time occupations.

Approximately one-half of the mothers who were employed
either during the childhood or college years of the students
Were in clerical occupations. Between one-fourth and one-
third were engaged in professional occupations. Approxi-
mately 186 per cent were employed in service occupations.

Processing and machine cccupations accounted for about 2.0

per cent, Table VI.

rai, farm or non-

Community size was classified as ru

farm; town, under 20,000 population; city 20,000 to 106,000

population; and large city, above 100,000 population. The



TA3LE V

EMPLOYMENT STATUS OF MOTHERS AS REPORTED BY 200 SUBJECTS

Student Response

Occupational Status ? During Childhocd During College Years
of Student of Student
Number | Per cent Number Per cent
| Employed | !
1 ;
|
Full-time 3 76 38.0 90 45.0
| %
& E ,
Part-time 20 | 1000 {12 | 6.0
Not employed | 104 52.0 98 49.0
! |
Total . 200 | 100.0 | 200 | 100.0
| l l

0§



TABLE VI

QCCUPATIONS OF MOTHERS AS REPORTED BY SUBJECTS

B
Student Response
Occupation During Childhood |During College Years
: of Student of Student
) 1 Number ! Pesr cent] Number | Per cent
Professional 1 25 26.0 30 29.4
i i
| | ! ‘
| Clerical 'g 52 | 54.2 | 50 49.0
1 B
| Services | 17 ! 17.7 19 18.6
’ | l i .
| Processing | 0 | 0.0 | 1 1.0
| | |
Machines ! 2 21 2 2.0
| i
{ I i :
Total i 96 | 100.0 102 100.0
Nl I

LS
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students were to indicate the size community where most of

their 1ifetime had been spent. The largest group, slightly
over one-third of the subjects, indicated the city (20,000

to 100,000). The other students were about evenly divided

among rural, town, and large city locations. Each of these
comprised approximately 22 per cent of the entire sample,

Table VII.

In assessing the participation of parents in religious
activities, students checked one of the following: above
average, average, or below average. The results indicated
that nearly one-half of both the fathers and the mothers
were considercd as having average participation. Of those
who were above average in participation, mothers were more
frequently listed than were fathers. Approximately 40 per
cent of the 100 mothers but only about one-fourth of the
fathers were classified as above average in religious parti-
cipation. Checked as below average in religious participa-
tion were approximately one-tenth of the mothers and one-

fourth of the fathers, Table VIII.

The students assessed their own participation in reli-
gious activities by checking the following: above average,
average, below average participation at home and in the uni-
versity community. Approximately one-half of the students

indicated average participation at home, whereas in the



TABLE VII

SIZE OF COMMUNITY AS REPORT

ED BY 200 SUBJECTS

|
|

T
|
[ Size of Community | Student Response
! Number Per cent
|
| Rural (farm or non-farm) % 43 x 21.5
{ | !
[l own (under 20,000) | 44 ’ 22.0
\m‘ ty (20,000 to 100,000) l 71 35.5
';Large city (above 100,000) 42 | 21.0
’ ; ;
Total | 200 | 100.0
| |
{

€4



TABLE VIII
PARENTS' PARTICIPATION IN RELIGIOUS ACTIVITIES
AS REPORTED BY 20C SUBJECTS

|

! Participation in Religious Activities f ANt Aesponse

| Mother Father

L B Number | Per cent | Number | Per cent |

| :

| Above average .80 | 40.0 52 26.0

| | f

| Average 95 | 47.5 96 48.0

| f 5

| Below average i 23 § 11.5 48 i 24.0

| | ‘ |

E Not reported E 2 ; 1.0 4 2.0

1 ; | 5
i | |

l Total i 200 100.0 : 200 i 100.0 1

| i ! !
‘ | i

l i | | L

¥S
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university community this category accounted for 43 per cent
of the responses. Twenty-six per cent of the students indi-
cated above average participation at home but only 11.5 per
cent indicated the same degree of participation while in
college. Below average participation at home was checked by
neariy one-fourth of the students but over 40 per cent checked

this category for the university community, Table IX.

One factor contributing to the happiness and success
of children throughout 1ife is the happiness of the parents'
marriage. The subjects in this study were asked to rate the
happiness of their parents' marriage by checking one of the
following: extremely happy, happy, average, unhappy, very
unhappy. Three-fourths of the students rated their parents'
marriage as either happy ov extremely happy. The rating of
average in happiness accounted for about 14 per cent of the
entire group. Unnappy or very unhappy categories were in-

dicated for nearly 12 per cent of the parents.

Happiness Rating of Number Per cent
Parents' Marriage

Extremely happy 81 gg.a
Hapoy gg 0

Average + >y

Unhappy = 2

Very unhapp

|




TABLE IX
PARTICIPATION IN RELIGIOUS ACTIVITIES
AS REPORTED BY 200 SUBJECTS

[
| C+id + D &
.. . ; Student Respense
Participation of Students — - . . i
| _Home Community {University
| _Number [ Per cent| HNumber |
Above average % 52 | 26.0 | 23 |
| { ! ! ;
Average 103} 515 | 86 |
« | | z
Below average i 41 i 20.5 | 85 |
! | |
Not reported ; 4 : 2.0 | 6 3.
i } |
: | i é
Total | 200 | 100.0 | 200 | 10
i | 1 |
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The students rated their childhood happiness by check-
ing the same factors: extremely happy, happy, average, un-
happy, or very unhappy. Three-fourths of the group rated
their childhood as happy or extremely happy. Approximately
the same percentage gave these ratings to the parents' happi-
ness in marriage. Another 20 per cent of the sample rated
childhood happiness as being average, whereas nearly 6.0 per

cent recalled this period in life as being unhappy or very

unhappy.

Self-rating of Number Per cent
Happiness in
Childhood
Extremely happy 69 ig.g
Happy 80 ?0.0
Average 40 el
Unhappy 1? 57
Very unhappy «

Landis and Landis (24) have stated tnat a person's
attitude toward marriage success or failure has been found

to have a positive correlation with the actual success or

. L e - ek e bi
failure in marriage. o obtain informaticn concerning atti

tudes of students toward trying to maxe their own marriage

1 ':: V. ( -‘f- .t i \r“ L
happy and successful, the following attitude cptions were

listed: very determined; average determination; if marriage

a - : - . T‘e e . .-
does not work out, would consider divorce ne results indi

cated that the majority of the students were very determined



to make their marriage happy and successful; more than three-
fourths of the entire group checked this category. Twelve
per cent of the group indicated average interest, whereas

5.0 per cent would consider divorce if the marriace did not

work out.
Attitude Toward Making Number Per cent
Marriage Happy and
Successful

Very determined 163 81.5
Average 24 12.0
If marriage fails, would

consider divorce 10 5.0
No response 3 5

In order to determine the extent of conflict which may
have existed between parents and children in the home,
students were asked to check one of the following degrees cf
conflict with each parent: very little, average amount,
continuous. Nearly 60 per cent of the subjects indicated
very little conflict existed with either parent. Approxi-
mately one-third indicated an average amount of conflict with
either the father or the mother. Four per cent of the
students indicated continuous conflict with the mother and

twice as many checked continuous conflict with the father,

Table X.

Heath (15) stated that what a person believes to be

his strengths and weaknesses determines what he will attemnt



EXTENT OF STUDRENT CONFLICT WITH PARENTS

AS REPORTED BY 200 SUBJECTS

Student Response
of Conflict e bonsE
Mother i Father

. - Number | Per cent | Number Per cent
| Very Tittle ! 117 58.5 118
| Average L 74 37.0 | 64 |
i ! |
iContinuous i 8 4.0 17 |
i ! &
| Nct reported f 1 0.5 | 1
| |
E Total | 200 100.0 | 200
1 [ i
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or will not attempt. In relation to this concept, students
were asked to evaluate themselves in the following respects:
perscnal appearance, ability to get along with others, and

nersonality.

The "Attitude Toward Own Personal Appearance" category
was classified as follows: very attractive, attractive,
average, unattractive, very unattractive. STightly more
than 90 per cent of the students rated themselves as either
attractive or average in appearance. Fifteen students con-
sidered themselves to be very attractive. Only 2.0 per cent
of the college students checked the unattractive category

and no student indicated being very unattractive.

Personal Appearance Number Per cent
(Self-rating)

Very attractive 15 7.5

Attractive 90 45.0

Average 91 42 8
at tive ;

Unattrac » =0

Very unattractive

Ability to get along with others was rated by indicat-

ing one of the following: above average, average, below

average Nearly 99 per cent of the students rated their

ability as being average oOr above average. The percentages
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were about equally divided between the two categories. Only
three students indicated below average ability in getting

along with others.

Ability to Get Along Number Per cent
With Others

Above average 98 49.0

Average 99 49.5

Below average 3 1.5

The "Self Rating of Personality" was divided into three
types of personality: outgoing, average, retiring. The re-
sults of this tabulation indicated a similar pattern to that
seen in the two previous evaluations of personal appearance
and ability to get along with others. The majority of the
students, 95 per cent, were equally divided as to the ratings
of outgoing and average personality types. Only 5.0 per cent

considered themselves as having a retiring personality.

Personality Type Number Per cent
Cutgoing 22 2;,2
Average {O 5,0
Retiring .

Students were asked to indicate the extent of the sex
education received by checking one of Biie T LMTEgE Bog-

. 3 \ i C e . T i
quate, average, inadequate, very inadequate he results
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indicated that sex education was considered to be average or
adequate by two-thirds of the students, with the percentages
similar for these two categories. Slightly over 25 per cent
of the subjects felt their sex education had been inadequate,
whereas less than 10 per cent regarded this phase of educa-

tion as being very inadequate.

Sex Education Number ’er cent
Adequate 67 33.5
Average 64 32.0
[nadequate 53 26.5
Very inadequate 15 7.3
No response 1 0.5

According to Landis and Landis (24) the attitudes in-
dividuals hold toward having children in marriage affect the
happiness and success of the marrjage. To determine the
attitudes of this group of students toward the importance of
having children as a factor relating to marital happiness,
the subjects were asked to check one of the following: very
important, important, average, unimportant, very unimportant.
The responses indicated that slightly over 50 per cent of
the college students considered children very important to
Thirty-three per cent of the 200 students con-

the marriage.

sidered having children to be jmportant. Less than 15 per
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cent checked average or unimportant and only one person in-
dicated that chiidren were very unimportant tc the happiness

of the marriage.

Importance of Children Number Per cent
to Marriaqge

Very important 101 50.5
Important 67 33.5
Average 19 9.5
Unimportant 10 5.0
Very unimportant 1 0.5
No response 2 1.0

THE ALLPORT, VERNON, LINDZEY STUDY OF VALUES

The Allport, Vernon, Lindzey (2) Study of Values mea-
sures the relative prominence of six basic interests or
motives in personality: theoretical, economic, aesthetic,
social, political, and religious. These interests are also
referred to as values. This instrument was chosen because

it was designed primarily to be used with college students.

The Study of Values Test Booklet was divided into two

parts. Part I contained 30 controversial statements or

questions with two alternative answers given for each ques-

tion. Personal preferences were indicated by giving a score

to each alternative by using one of the following combi-

nations: 3 and 0 , 0 and 3, 2 and 1, or 1 and 2. Three

; .
indicated a decided preference for one alternative
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with no preference for the other one, whereas a combination
of 2 and 1 or 1 and 2 showed a preference for both but more
emphasis given to one preference. The score for each ques-

tion must total 3.

Part II contained 15 situations or questions followed
by four possible answers. Personal preferences were rated
by writing 4, 3, 2, or 1 in the appropriate spaces. Four
indicated the highest preference and one the lowest. The

score for each question or situation must total 10.

According to Aliport, Vernon, and Lindzey (2), the test
was constructed in such a way that 40 is the average for any
single value. Scores for each of the six values should be
plotted on a graph to show the profile for each person when
individual results are to be used. [f a subject has a pro-
file that is nearly flat, this indicates that all six values
are equally favored. Only the larger peaks or depressions
in the profiles are significant. The six values are ralative
and a high score can be obtained on one value only by obtain-
ing low scores on one or more of the other vaiues. The in-

vestigator of the present study constructed group protiles

. fo ~ious groups bein
based upon the mean scores for the varicus g P g

studied.
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Different norms have been established for scores for
men and women. The following information was taken from the

Allport, Vernon and Lindzey Study of Values Test Booklet (2):

Scores for Men

High and low scores. A score on one of the values
may be considered definitely high or low if it
falls outside the following Timits. Such scores
exceed the range of 50 per cent of all male scores
on that value.

Theoretical 39-49 Social 32-42

Economic 37-43 Political 38-47

Aesthetic 29-41 Religious 32-44
Qutstandingly high and low scores. A score on one

of the values may be considered very distinctive if
it is higher or lower than the following Timits.
Such scores fall outside the range of 82 per cent
of all male scores for that value.

Theoretical 34-54 Socja] 28-47

Ecenomic 32-53 Political 34-52

Aesthetic 24-47 Religious 26-51
Scores for Women

l

High and low scores. A score on one of the values
mzy be considered definitely high or low if it falls
outside the following limits. Such scores exceed
the range of 50 per cent of all female scores for

that value.

Theoretical 31-41 Soc§%] 37_%’
Econcomic 33-43 Po11L1ca1 34-42
Aesthetic 37-48 Religious 37-50
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Cutstandingly high and low scores A score on one
of the Values may be considered Vt?/ distinctive
if it is higher or lower than the following Timits.
Such scores fall outside the range of 82 per cent

of all female scores for that value.

Theoretical 26-45 Social 33-51
Economic 28-48 Political 29-46
Aesthetic 31-54 Religious 31-56

Using the above scores for men and women the investi-
gator of the present study constructed a table to show the
distribution of scores for 100 male and 100 female students
represented in this study. The following divisions were made
for each value: very high, high, average, low, and very low.
The results of this distribution are summarized in Table XI.
An interesting observation was noted in the results in the
overall distribution of the men and women students in the
five categories based on their own noris for the six personal

values, As many male as female students were categorized in

the average, high and very high groups, whereas more females

scored in the low category and more males in the very low

category. For theoretical, social and religiocus values more

female subjects scored above average with more male subjects

scoring below average; whereas, more male students scored

above average on aesthetic, economic, and political values

with more females scoring below average on these values.

Males and females failed to follow the usually expected pat-

tern in respect to theoretical and aesthetic values. Accord-

ing to Allport, Vernon, and Lindzey (2), common experience
11 :



DISTRIBUTION OF SCORES FOR 200 SUBJECTS ON

TABLE XI

STUDY OF VALUES TEST ACCORDING TO SEX

Value Distribution | Male Students | Distribution |[Female Students
{ Male Scores (N=100) Female Scores (N=100)
Theoretical I
Very high | 55 - above 4 46 - above 11
| High | 50 - 54 8 42 - 45 9
Average 39 - 49 62 31 - 41 65
Low 34 - 38 17 26 - 30 9
| Very low 0 - 33 9 0 - 25 6
¥Economic i
t Very high 54 - above 11 49 - above 8
High 49 - 53 22 44 - 48 19
Average 37 - 48 87 33 - 43 61
Low i 32 - 36 4 28 - 32 7
| Very low i 0 - 31 6 0 - 27 5
"Aesthetic ( I
Very high | 48 - above 5 55 - above 0
High | 42 - 47 12 49 - 54 7
Average i 29 - 41 59 37 - 48 45
| Low | 24 - 28 13 31 - 36 3]
Very low | 0 - 23 11 0 - 30 17
Social , i
Very high | 48 - above 7 | 52 - above 6
High 43 - 47 2 48 - 51 8
Average l 32 - 42 50 37 - 47 53
Low |28 - 3] 17 | 33 - 36 1
Very low | 0 - 27 24 10 -32 22

L9



TABLE XI (Continued)

DISTRIBUTION OF SCORES FOR 20C SUBJECTS ON STUDY OF VALUES TEST ACCORDING TO SEX

Value Distripution | Male Students | Distribution |Female Students
Male Scores (N=100) Female Scores (N=100)

| PoTitical ! '

i Very high | 53 - above 19 47 - above 17

| High \ 48 - 52 ! 22 . 43 - 46 21

|  Average 38 - 47 1 43 34 - 42 47

| Low | 34 - 37 | 9 29 - 33 12

| Very low 1 0 - 33 l 7 0 - 28 3

{ Religious , B

| Very high | 52 - above | 9 | 57 - above - 14

| High 45 - 51 \ 18 | 51 - 56 22

| Average 32 - 44 | 56 . 37 - 50 59

! Low 26 - 31 | 7 | 31 - 36 3

L Very low l 0 - 25 | 10 | 0 - 30 2

89
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has shown that women will, on the average, be more religious,
social, and aesthetic than men; men, however, usually have

relatively high theoretical, economic, and political values.

Means and standard deviations for each of the six per-
sonal values for males and females and for the total group
are given in Table XII. This information was used in making

further comparisons of groups.

The means and standard deviations of the 200 students
2t the University of Southern Mississippi, represented in the
present study, were compared with the norms given for 3778
college students in the Allport, Vernon, and Lindzey Manual

Test Booklet. The

{2) which accompanies the Study of Values
results are presented in Table XIII. There was no signifi-
cant difference in theoretical values held by the two groups,
but there were highly significant differences between the
aroups for the remaining five values. The results of the

t-test indicated that the 200 University of Southern Missis-

sippi students scored significantly higher on economic, poli-

tical, and religious values than the collegiate population
3 elig

Ficantly lower on aesthetic and social vailves.

but scored signi
i I S i standard deviations of the
In comparing the means and star é

. : £ : Ay M3 - c 3 .
100 maje students at the University of Southern Mississippi

) i _ ’ o) m 7 =2 < 1 tlI CO]] (-iat
with the norms given for the 2489 males in e eg e

[ on-S1i ifica
population, the results were found to be non-significant for



MEANS

AND STANDARD

TABLE XII

DEVIATIONS FOR 200 SUBJECTS

ON STUDY OF VALUES TEST

| i ‘
‘ i Male and Female | Male Students Female Students
i ‘ Students !
Value ; (N=200) (1{=100) (N=100C)
\ | Group | Standard | Group | Standard | Group Standard
L | Mean | Deviation | Mean | Deviation! Mean Deviation
zTheoretica1 | 39.65 i 7.07 42.68 | 6.03 E 36.42 | 6.67
i ' * \ l ' E
\Economic 42.16 7.33 . 44.98 i 7.08 36.34 i 6.46
| ! |
kAesthetic i 35.82% 7.34 | 33.87 | 7.58 37.76 | 6 57
Social | 36.63| 7.39 | 33.65 | 6.93 | 39.60 | 6.3
Political 3 42.36 i 7.46 | 45.63 | 7.58 35.08 i 5.73
| i * % |
| Religious | 43.50 | 9.17 | 39.25 | 8.99 47.75 | 7.19
L [ i i i |

0¢



TABLE XIII
COMPARISON OF MEAN SCORES FOR 200 SUBJECTS ON STUDY OF VALUES

TEST WITH COLLEGIATE PCPULATIGN NORMS

[ | ! |
E ! Coilegiate Populaticn [Male and Female Students |
{ Value " ___<~£“:3778) i (”=206) ‘ it
1 { Group i Standara | Group | Standard j value
L 1 Mean i Deviation Mean Deviation
5 1 o : ‘
ETheoretica] { 39.75 | 7.27 g 39.55 7.07 .3807
i | | 1 | |
| Economic “ 40.33 | 7.61 ; 42.16 | 783 | 3.5832%*
\ | | |
| Aesthetic ‘ 38.88 | 8.42 35.82 7.34 5.8745%x
', i f 1
| Secie) | 39.56 | 7.03 | 36.63 | 7.39 5.5816%% |
| ‘ ? f i : E
{ Political i 40.39 | 6.44 3 42.36 | 7.46 | 3.7536%* |
| | i | '
Religious | 41,01 | 9.31 | 43.50 9.17 | 3.8780%* |
1 | A
i | l i

**Significant at the .01 level of confidence.

L
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theocretical, aesthetic, and religiocus values, but highly sig-
nificant for economic, social, and political values. Eco-
nomic and political values were significantly higher, whereas
social values were significantly lower than those cgiven for

the all male norms, Table XIV.

The t-test of significance was also used to determine
whether or not there were any real differences in values be-
tween the 100 female students at the University of Southern
Mississippi, represented in the present study, and the 1289
females in the collegiate population for whom norms had been
established, Table XV. There were no significant differences
hetween the two groups on theoretical and economic values,

but the results indicated that the University of Southern

Mississippi females placed significantly more emphasis

(p<.05) on political values than the 1289 females. Religious

values were significantly higher (p<.01) for the University

of Southern Mississippi females, but aesthetic and social

values were significant1y lower (p<.01) than the norms given

for the 1289 females in the collegiate population.

In 1962, Twomey (46) studied the values of a select

group of undergraduate students at Colorado State College.

’ ; i ed significant differences
The results of this study also revealed si4g e "

t 3 S 4 S f- AT W
detween the values of tnese college students and the Allport,

Vernon, Lindzey (2) normative group of college students, as
e E Vals
measured by the mean scores on the study of Values scale.



TABLE XIV

COMPARISON OF MEAN SCORES FOR 100 MALE SUBJECTS ON STUDY CF VALUES
TEST WITH COLLEGIATE NORMS FOR MALES
| | - ion |
| l Collegiate Population | Male Students
Value | (N=2489 males) ! (N=100) £

i Group | Standard | Group ¢ Standard value
{ ? Mean ! Deviation | Mean | Deviation
1 | } E i
| Theoretical E 43.75 | 7.34 | 42.68 6.03 .758¢

1 | |
| Economic | 42.78 | 7.92 | 44.98 7.08 | 3.1570%*
1 i " l
| Aesthetic | 35.09 | 8.49 .~ 33.87 | 7.58 | 1.5720 |
‘a | | | |
| Social | 37.09 | 7.03 | 33.65 |  6.93 | 4.9221%% |
E ? ' ! 1
| Political | 42,94 | 6.64 | 45.63 |  7.58 3. 5587%#
| Religious . 38.20 | 9.32 . 39.25 | 8.99 ' 1.2102 |
| | L | I | i

**Significant at the .01

level of confidence.

€L



TABLE XV

COMPARISON OF MEAN SCCRES FOR 100 FEMALE SUBJECTS ON STUDY OF VALUES

TEST WITH COLLEGIATE NORMS FOR FEMALES

[ ‘ i

% i Collegiate Population | Female Students

} Value | (N=1289) | (N=100) t

} ] Group | Standard | Group Standard value

! ; Mean | Deviation | Mean Deviation

1 é | | |

| Theoretical i 35.75 . 7.19 . 36.42 | 6.67 | 1.0206

l| | ! | | !

\Economic % 37.87 l 7.30 | 39.34 ’ 6.46 i 2.3044

| ‘ I

| Aesthetic ! 42.67 |  8.34 ! 37.7¢ 6.57 | 7.4596%%

{ ‘ ; ' l |

| Social E 42.03 | 7.02 39.60 | 6.63 | 3.6526%% |
i | ’ i

iPo]itica] { 37.84 |  6.23 39.08 i 5.73 | 2.2035%
i ; |

| Religious | 43.81 | .40 47.75 | 7.19 | 5.4914%%

L 1 i | i

*Significant at the .05 level of confidence.

**Significant at the .01 level of confidence.

|24
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In the present study the following group comparisons
were made: all freshmen with all seniors, freshman females
with senior females, and freshman males with senior males,
Table XVI. There were no significant differences between the
100 freshmen and the 100 seniors as measured by the mean
scores on the Study of Values test. There were also no sig-
nificant differences between freshman and senior female
students. The same pattern existed for freshman and senior
males for all value scores except theoretical. In the area
of theoretical values the mean for seniors was higher than

that for freshman males.

The profile of values for freshman and senior females,
3 " ~ o 1~ g ar ne
Figure 1, shows how closely the values of the two groups
: ing slight : importance
parallel, with seniors placing slightly more importance on

thecretical, economic, social, political, and religious

values than freshmen. Figure 2 gives a profile of values for

freshman and senior males. This also shows a close simi-

larity between the values of both groups of males included

. . < o 'e t-tes .d‘n at d
I this study. As previously stated tn S

significant differences between the mean scores only for

theoretical values.

Whitmore's study (52) of values of teachers, student

L d1ant teachers, in which the
teachers, and prospective student te s

AMlport, Vernon and Lindzey Study of Values was used to
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TABLE XVI
COMPARISON OF MEAN SCORES FOR 200 SUBJECTS ON STUDY

OF VALUES TEST ACCORDING TO SEX AND ACADEMIC LEVEL

Variable and Groups { t ! Level of |
' value | Signifi- |
1 B
Theoretical values - f 5
A11 freshmen vs. all seniors | 1.9336 | ;
Freshman females vs. senior females | 1.0360 | i
Freshman males vs. senior males - 2.0760 l
l ! :
Econemic values i o L |
A11 freshmen vs. all seniors o 1.2229 N.S. ;
Freshmen females vs. senior females | 0.2155 N.S. !
Freshman males vs. senior males % 1.7075 i N.S. 5
| | |
AResthetic values ‘ ! . |
| A1l freshmen vs. all seniors ! 1.5399 o LS. E
| Freshman females vs. senior females | 1.769; ! 1.3, i
Freshman males vs. senior males | 0.5793 | N.S. |
| i A
|
Social values . ! . ! \ _
A1l freshmen vs. all seniors  0.1242 | ﬁ-S- |
Freshman females vs. senior females | 0.0150 | {.S. |
Freshman males vs. senior males ' 0.2011 | N.S.
Political values ‘ ~
A11 freshmen vs. all seniors g-gggg ! 3-2- !
Freshman females vs. senior females | S | o ,
Freshman males vs. senior males . '
Religious values . N
A1l freshmen vs. all seniors : é-gggg . g-
Freshman females vs. senior females 0'9881 ; e !
Freshman males vs. senior males . L, .S,

N.S. Nop-significant

*Significant at the .05 level of confidence.
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obtain data, revealed similar findings. There were no sig-
nificant differences between the scores of male teachers and
those of male student teachers or those of male undergraduate
education majors who were preparing for teaching positions.
There were also no significant differences between the male
student teachers and male undergraduate education majors pre-
paring for secondary level teaching positions. The same
results were found in comparing female teachers, female
student teachers and female undergraduate education majors

preparing for secondary level teaching positions.

Closely supporting Whitmore's findings (52) was a study

by Rebstock (38) in which changes in the personality, values,

attitudes and verbal behavior of student teachers were in-

vestigated. Results indicated that the teaching of certain

objective observational techniques to social studies students

does not change the theoretical, economic, aesthetic, social,

or religious values of those student teachers as measured by

the Study of Yalues scale, although there was some evidence

that these students placed less value upon personal power

than students not taught tnese techniques.

. . 5 ! 2 I"r ! ' +
In contrast to Rebstock's research (38), Walker's study

(49) in 1967. of selected psychosocial correlates of college
student sub-cultures found highly diverse and heterogeneous
sub-groups of students. These groups differed significantly
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on values related to things intellectual and in their atti-
tudes toward various aspects of the institution as measured

by the Study of Values scele.

Since norms for men and women differ on the Study of
Values test, it is usually not advisable to attempt to make
comparisons between all maie and all female groups. However,
the investigator of this study plotted three graphs to ob-
tain nreofiles for three groups: freshman males and females,
senior males and females, and all males and females who
participated in the study. The purpose of the profiles is
net to attempt to identify significant differences between
male and female groups but to determine whether or not a
consistent pattern cxists. Figures 3, 4, and 5 reveal that
@ consistent pattern does exist especially in the male pro-
files. This is also evident in the profiles for females in

Figures 4 and 5 and to @ lesser extent in Figure 3.

COMPARISON OF CERTAIN BACKGROUND FACTORS
LUES HELD BY STUDENTS

-
>
=

WITH

——e

|

To determine the extent of influence of certain back-

ground factors on the values held by the 200 students parti-

Cipating in this study. correlation coefficients were obtained.

. i mi aesthetic ci
The six values were theoretical, economic, , social,

Background factors included educa-

politica and religious.

tion of the father and the mother, occupation of the father
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and the mother, and the size of community in which the

student grew up. Findings revealed a positive correlation,
significant at the .05 level of confidence, between the edu-
cation of the father and the aesthetic values of the students,
Table XVII. A1l other correlation coefficients for the re-
lationship of personal values and either the education or
occupation of the father were non-significant. There was no
significant relation between the education of the mother and
any of the six value scores of the students as measured by

the Allport, Vernon and Lindzey Study of Values.

Neither the occupation of the father nor the occupation

of the mother during the childhood of the students had any

{ 51 ¢ measure \ the
apparent effect upon the students' values as measured by th

test instrument. However, the occupation of the mother

{1133 je v nighly signifi-
during the college years of the student was a nighly gnif

, L o &
cant factor in influencing the economic values of the students,

in a positive direction.

1 i \ i ) *d\_ »
The size of the community 1N which the student spent

& ' . |
h3 : a had more effect on the students
his childhood seemed to have nad 0

- 1 N - o~
values than either education or occupation of the parants.
There was a positive correlation between community size and
i n 1 1 70
theoretical values (pg,OS) and between community size and

W a highly significant
economic values (p<.01). There was d highly sig
i f the community and
negative correlation between sS1Z€ of the c y



TABLE XVII

CORRELATION COEFFICIENTS FOR
SUBJECTS AS RELATED TO SPECIFIC BACKGROUND

Variable and Groups

Th

eoretical values

Education of father

Education of motner

Occupation of father

Occupation of mether during
childhood of student (N=96)

ccupation of mothey during
college years of student
(N=102)

Size of community where
students grew up

Economic values

Education of father

Education of mother

Occupation of father _

Occupation of mother during
childhood of student (N=96)

Occupation of mother during
college years of student
(N=102)

Size of community where
students grew up

Resthetic values

Education of father

Education of mother

Occupation of father '

Occupation of mother dur1ng
childhood of student N=f6)

Occupation of mother during
college years of student
(N=102)

Size of community where
students grew up

S

I

NES—,
i

PERSONAL VALUES OF 200

Correlation
Coefficient Significance

.0068

.0418
L1478
.1250
.0844
.0360
.1676

.2024
.1913
.1598
.1283
.0841

.1059

-T—

]

FACTORS

Level

wnwuom

. S, W

w

NS

N

N.
.

nmnonnom

* %

5

|

i
1
|
1
f
l
|
|
»
3




TABLE XVII (Continued)

CCRRELATION COEFFICIENTS FOR PER

SUBJECTS AS RELATED TO SPECIFIC

86

SOMAL VALUES OF 200

BACKGROUND FACTORS

Variable and Groups

Correlation

|

**Significant at the .CI

e ——— e e e e e S

Social values

Education of father

Education of mother

Occupation of father

Occupation of mother during
childhood of student (N=96)

Cccupation of mother during
college years of student
(N=102)

Size of community where
students grew up

Political values

Education of father

Education of mother

Occupation of father

Occupation of mother during
childhood of student (N=96)

Occupation of mother during
college years of student
(N=102)

Sizz of community where
students grew up

Religious values

Education of father

Education of mother

Occupation of fatner .

Occupation of mother during
childnood of student (N=96)

Occunation of mother during
college years of student
(N=102)

Size of community where
students grew up

N.S. Non-significant
*Significant at the .09

|
{

Coefficient |

-0.0836
0.0295
0.0638

-0.0836

-0.1386
-0.1351
-0.0845
-0.6891
-0.0074
-0.0815

0.1233
0.0794
0.0249
-0.0361
0.0935
-0.0682

of confidence.
of confidence.

S § |

Level of
Significance

—— —— ]

wmwumwm

wn
.

nouvw

=
w

W,

w

———e e
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religious values indicating that the larger the community the
less the importance placed on religion. Although the corre-
lation coefficient was not sufficiently high to be signifi-
cant there was a negative relationship between social values
and community size which may indicate a trend; the larger the

community the less the emphasis placed on social values.

To determine whether or not there were any real differ-
ences between the values of freshman males, senior males,
freshman females, and senior females in relation to occupa-
tion of the parents and in relaticn to the size of the com-

munity, data were analyzed further. There was apparently no

relationship between the fathers' occupations and the values

of freshman males, senior males, or freshman females but

there was a significant negative correlation (p<.05) with

the theoretical values of senior females. This indicates

that the higher the level of the fathers' occupations the

less importance senior females placed on theoretical values,

Table XVIII.

B . . . el ] F the mother t
ihe relationship of the occupation of ! other to

the vajues of the students was non-significant for senior

males for all six areas of personal values. The relation-
ship for the aesthetic values was significant for freshman

males and the economic values for senior females. There was
2 positive correlation (p<.05) Tor both of these values
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TABLE XVIII
CORRELATION COEFFICIENTS FOR PERSONAL VALUES OF FOUR GROUPS
OF 200 SUBJECTS AS RELATED TO OCCUPATION OF THE FATHER

s -

Varianle and Groups Correlation Level of
L Loefiicient _Signiticance

Theoretical values

Freshman males —0.0663 ! N.S.
Senior males -0.0375 | N.S.
Freshmarn females 0.0399 ' N.S.
Senior females -0.2871 *

Economic values

Freshman males 0-0§§8 N.S.
Senior males -0.1820 f-g-
Freshman females —8-?009 -y

Senior females

|
1450 i N.
|
|
Aesthetic values !

Freshman males “O"Péé ! ”'?' i
Senior males —0.8?69 | %'Z' |
| Freshman females "8']49c f NS :
i Senior females IR o i
: !
' Social values 5 | |
t Freshman males : 8'585; 5 ﬁ'g' i
Senior males 5 0'6373 | N.S. |
‘ o ' -0. | N . . |
|  Freshman females ; -0.0904 5 N.S. 1
. Senior females ; o ! E
? ' l |
%“o1itica1 values | -0.0888 f N.S. 5
 Freshman males i ~0.1795 | N.S. |
. Senior males 0.1222 |  HN.Ss. |
| Freshman females | 0.1978 | N.S. |
| Senior females * ' ; *
. Religious values 0.0783 | H.S. %
. Freshman males 0.2197 | N.S. i
. Senior males i 0.0016 | N.S. !
| Freshman females ’ 0.1186 | N.S. ‘
t Senior females L
: I -

S -

N.S. Non-significant.

o
*Significant at the .05 level of confidence.
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indicating that freshman males whose mothers were employed
in the higher occupational classifications placed more im-
portance on aesthetic values than on other values, whereas
for senior females the higher the professional Tevel of the
mothers the more emphasis was placed on economic values.
There was a high positive correlation (p<.05) between the
theoretical, economic and aesthetic values of freshman fe-
males and the occupation of mothers which tends to indicate
that the occupation of the mothers had more influence on the
values of freshman women than upon senior women. The corre-
lations for the other three values were not significant,

Tabie XIX;

The size of the community in which the students grew

up appears tc have had the most effect cn the values of

frashinan females and the Teast effect on freshman males of

any of the four groups investigated. The correlation coeffi-

cients for all values for freshiman males vere non-signifi-

whereas those for economic and political values were
' 9 i

significant (p<.05) and those for aesthetic values highly

significant (p<.01) for freshman females. roOr senior males,

. B aplat | ize of the com-
two vajues were significantly related to the siz '

Munity Economic values had a positive correlation, signifi-
cant at the .05 level of confidence, whereas religicus values
v = . = ~

had a negative correlation, significant at the .05 level of
. 5 1 i 8l . he 1
Confidence This tends to imply that the larger the size of



TABLE XIX

CORRELATION COEFFICIENTS FOR PERSONAL VALUES OF

CF 200 SUBJECTS AS RELATED TO OCCUPATION OF THE MOTHELR

FOUR GROUPS

N.S. Non-significant.

e f confidence.
*Significant at the .05 level o

. e '
Variable and Groups | Correlation Level ;
!MCQCffiCiOnt“;SthjleQHFC

- e s -

Theoretical values ‘ }
Freshman males | -0.0451 “-é' |
Senior mates i 0~]9°? ; N.S. !
Freshman females | 0.4777 | _ !
Senior femalies ! 0.1358 | N.S. l

| | |

Economic values ' ‘ » f
Freshman males | 0.0926 | F-%- !
Senior males l O'Qoll 1 \.5. !
Freshman females j 0-5?3J | [
Senior females | 0.4530 | |

. I l

Aesthetic values ‘ . ; 5
Freshman males ‘ 8'?2;? nos §
Senior males —0.4F7§ L !
Freshman females ! 0'36é2 . N.S !
Senior females | ’ ; T '

| .
{ Social values Q |
Freshman males 8'2}5& ? ﬁ’g'
Senior males 0. 2955 ! NS,
i Freshman females 0.0809 | NS .
| Senior females :

Political values -0.2265 N.S.
Freshman males -0.0319 ? N.S.
Senior males 0.3412 N.S.
Freshman females 0.2354 MN.S.
Senior females :

Religious values -0.2343 N.S.
Freshman males -0.0647 N.S.
Senjor males . 0.3827 N.S.
Freshman females 0.3352 N.S.

! Senior females
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the community, the greater the emphasis senior males placed
on economic values and the less emphasis these students
placed on religious values. The only significant relation-
ship between values of senior females and community size was
that for theoretical values. The positive correlation was
highly significant. The implication is that the larger the
community in which these students grew up the greater im-
nortance these subjects placed on theoretical values, Table

XX.

A number of background factors were found to have a
highly significant relationship te the reliyious values held
by the 200 students at the University of Southern Mississippi,
Table XXI. The religious affiliation of the students af-

Pr o [ T hdmhar
fected the religious values. Protestant students had nigher

values than any other group represented in the study (p<.01).

Protestants had a mean score of 44 .56 for religious values.

re 3 2 oawi
Catholics ranked second with a mean SCOTE of 40.28. Jewish

and "others" had a similar but lower mean score.

iqi i f the parent
The greater the religious participation ot the parents,

the higher the religious values of the students. The parti-

Cipation of the fathers in religious activities was found to
have a highly significant effect on the religious values of

) ~val or the analysis cof vari-
the students. Although the F-vaiue f ysi
~nificant, there was

J

ance was not sufficiently high to Dbe s i
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TABLE XX
CORRELATION COEFFICIENTS FOR PERSONAL VALUES OF FOUR GROUPS
OF 200 SUBJECTS AS RELATED TO SIZE OF COMMUNITY

Variable and Groups | Correlation [ Level of
Coefficient |Significance

e ——————————

Theoretical values ’
Freshman males -1
Senior males .0673 ‘

]
|
|
|
|

===
o wm

0

0
Freshman females ‘ 0.1607
Senior females 0.

Economic values

Freshman males 0'35%8 ”;S'
Senior males O"3b§ ‘ *
Freshman females 0-??é7 l NS

Senior females | s | '
Resthetic values ! | i
Freshman males ‘ '8'&288 ' H'ﬁ' i
Senior males 0 4230 | * % i
Freshman females ! O'dq46 l N.S f
Senior females | T i o ;
Social values | -0.2717 ! N.S. i
Freshman males | _0.1319 i N.S. ?
Senior males 0.2189 ‘ N.S. i
Freshman females '0'0663 : N.S. I
Senior females ) E ;
! |
Political values 0.1845 ; N.S }
Freshman males 0.0584 ! H.S. |
Senior males | 0.3585 3 * i
Freshman females | ~0.2326 | N.S. ,
Senior females { i I
f ; |
Religious values | ~0.1098 | N.S. '

Freshman males f -0.3055 § *
Senior males ; 0.2440 ; N.S. '
Freshman females 3 ~0.1637 ; N.S. |
Senior females ~#“J’_ I |

L~ e

N.S. Non-significant.
*Significant at the .09
**Significant at the .01

cf confidence.

vel L
le of confidence.

level
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ANALYSIS OF VARIANCE FOR DATA CONCERNING CERTAIN BACKGROUND

FACTORS AND RELIGIOU

Variable and Source
of Variation

Religious Affiliation
Between groups

Within groups

Mothers' Participation in
Religious Activities
Between groups

Within groups

Fathers' pParticipation in
Religious Activities
Between groups

Within groups

Students' participation in
Religious Activities 1n
Home Community
Between groups ‘

Within groups

Students' Participation in
Religious Activities 1in
University Community
Between groups
Within groups

Happiness Rating of
Parents' Marriage
Between groups

Within groups

S VALUES OF 200 SUBJECTS
Degrees of ilean F
Freedom | Square | _value
f l
3 322.901
4.013%*
196 80.466
2 248.602
; 3.012
195 | 82.545 g
| | i
2 ' 413.969 | |
| 5.088*%* |
193 81.368 |
| I
| | |
2 11328.125 | i
| 118.459%* |
193  71.951 | i
! ! ;
s E |
| | |
2 | 692.098 i
f 8.934** |
191 L 77.471 @
| | |
4 | 105.396 |
| | 1.259 i
I I
—

L_\‘_‘h_--_—“‘w_’________,__l



TABLE

ANALYSIS OF VARIANCE FOR

FACTORS AND

RELIGIOQUS

XX1
DATA

VALUES OF

(Continued)

CONCERNING

CERT

200 SUCJECTS

AIN

BACKGROUND

94

S

Variable and

Happiness Rating of
Childhood
Between groups
Within groups

Students' Attitude
Toward Marriage
Between groups
Within groups

Conflict With Father
between groups

Within groups
Students' Attitude
Toward Children
Between groups

Within groups

Source
of Variation

195

194

193

Degrees of;
__Freedom |

Mean
Squa

299.
81.

669.

82.

re .

487
227

270

.687*

« SRE*¥

. 659

«B29*

L

*Significant at the

**Significant at the

.05 level of confidence.

.01 level of confidence.
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a relationship between the participation of the mothers in
religious activities and the students' value scores. The
mean scores for the Tathers and mothers were similar, with
the higher means indicating above average participation of

the parents in religious activities.

Participation Above Below
of Parents Average  Average  Average
Father 46.90 42.75 11.60
Mother 45.33 42.63 40.87

The participation of the students in religious activi-
ties in the home community and also in the university com-
inity had a highly significant effect on their religious
values indicating that the students practiced their religious
beliefs. The mean scores revealed that the greatest number
0f students reported above average participation in religious

activities with the second largest group reporting average

Pdrticipation.

R Above Below
5 Semer Average Average Average
In home community 48.67 43.01 38.00
In university com- 49.17 44.65 41.00

munity
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Although data analysis revealed the happiness rating
of the parents' marriage had no significant effect on the
religious values of the students, some interesting mean
scores were revealed. The group of students who reported
their parents' marriage as being extremely happy had a mean
of 44.90. This would tend to indicate that parents who were
happily married placed more emphasis on religious values,

and these values were acquired by their children either di-

rectly or indirectly. The group rating the happiness of their

parents' marriage as average ranked second with a mean score

of 44.50. The groups reporting happy and unhappy ratings had

similar means, 42.21 and 42.25 respectively, whercas, the

Y 3 & ‘- 3
Very unhappy category had the lowest mean, 4G.45.

o Has o students were analyzed
When the religious values of the students e y

accordjng to the students' childhood happiness a significant
@ | PRE ! { At i S

F-value (p<.05) was found. In rating childhood happiness

extremely

ol cl e.
there were five categories from which to choose
: i .v unhappy. For analy-
happy, happy, average, unhappy, and VerJ UNTARRY s
Dy and very unhappy categories were

in the very unhappy

$is of data, the unhap

)

too few subject:

v

Combined as there were

- ) i £
highest mean score was 46.04 for

Category to analyze. The hict

E - Lo k
the average category ranked

the extremely happy categorys
T hird in rank the happy
second with a mean of 43.08. rhe third in rank was t PPy
F he combined categories
category with a mean SCOVE of 42.28. Th
na lowest mean which was
of unhappy and very unhappy had tne

37.80.
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There was a highly significant difference between group
means for religious values when analyzed according to the
students' attitude toward marriage. The group who were
determined to work toward happiness and success in marriage
had the highest religious value scores. The mean score for
the very determined category was 44.67. This was followed
by a mean of 38.71 for the group reporting average determina-
tion. The Jowest mean was 36.00 for the group who would

consider divorce if the marriage failed.

No significant difference was found between groups

when comparing religious values of the students according

to the reported extent of conflict with the father. However,

the mean scores tended to indicate a trend; those reporting

less conflict with father had higher religious value scores.

The mean scores for the three categories checked were: very

little conflict, a mean of 44.55; average, a mean of 42.55

and continuous conflict, a mean of 41.82.

interesting rank order for mean scores for

ere analyzed according to the

There was an

religious values when the data W

- T who considered
students' attitude toward children he group
happiness was found to

¢hildren very important to marital

ous values, a mean of 45.21.

have the highest mean for religi
up ratings concerning children
a mean of 40.47; and

Ti were: im-
ne means of the gro

Portant, a mean of 42.48; average:

3
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unimportant, a mean of 39.50. For the purpose of data ana-
lysis the unimportant and very unimportant categories were
combined as there were too few subjects in the very unim-
portant category to analyze. The implication here is that
the higher the religious values, the more importance was
placed on having children to complete the marital happiness

of these students.

An intercorrelation analysis of data revealed highly

significant correlation coefficients for the mothers parti-

cipation in reiigious activities when compared

students' participation. This applied to participation in

re]"ig'ious activities in the nome Colf]muniliy ana also 1n the

i g o i ship A 5 f\ / f L\'
University community. The sane relationship was Found o

: o i eliqgious activi-
eXist between the fathers' participation in T 31"

The correlation coef-

e

ties and the students' participation.

Al . o 4si-io-+ign are given below:
ficients concerning religious participacion ai& =Zor=

; ) T!Qn"fs PP_,‘V1F1“41101
\Liﬁléﬁ]_?_ S"LTO me University
' Community Community

' 2 WA *

' ) A157%% 0.2783*

Mothers' participation 0 5778%+ 0.2850%*

Fathers' part1c1oab1on

' 1 3 Py
.01 level of confidence.

*xSjgnificant at the
S

e U

; ues were analyzed
The students' mean scores on social values J
" ~tain background factors.
Yo determine the possible effect of cer-ai
i
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The results are summarized in Table XXII. The only factor

having any significant effect on the students' social values
Was conflict with father (p<.05). The group of students who
had the least conflict with the father had the highest mean
score on social values, a mean of 37.85. Those subjects re-
porting average cont¥lict ranked second with a mean of 35.24;
Whereas, those who reported continuous conflict with the

father had a mean of 33.82.

Although the other background factors were non-signifi-

cant in rejation to the social values of the students the

mean scores revealed an interesting pattern. There was a

'Wndency for the highest mean scores on social values to be

ratings of the personal

associated with the higher category

A o e B A.",.'d.) f Wi |
background factors. lowever, the students' attitudes toward

marriage differed in this respect. [Those in the category,

; s dar din ce "
T marriage does not work out, would consider divorce,

. Thic m o+
had the h‘ighest mean, & value of 38.20. fThis may 1-’.;)]] that

+

-her than happi-

these students consider any marital state O

ness unbearable and sufficient reason for divorce. Ranking
in sacond place, with a mean of 36.85 was the category, "very
determined" to make the marriage work out; the category,
'errage determination” was the third with a mean of 34.42.
Students placing mere empnasis ON the importance of having
thildren as a factor related to happiness in marriage had the

or

~ £ P
i : — The mean score for the
higher mean scores oOn social values.
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TABLE XXI1
ANALYSIS OF VARIANCE FOR DATA CONCERNING CERTAIN BACKGROUND

FACTORS AND SOCIAL VALUES OF 200 SUBJECTS

. B e - 'i
Variable and Source | Degrees of | Mean ! F !
of Variation | Freedom | Square | value |
— e
Happiness Rating of | i ' 5
Parents' Marriage * } R ! ?
Between groups 4 | 49.683 i
Within groups 195 | S4.652 | i
. | |
Happiness Rating of ; l I
Childhood | i
| o 2 6
] Betweer 3 42.641 | !
! Neen | 0.776 :
Within groups 195 S | :
z ? f
Students' Attitudes [
Toward Marriage '
gl g . ; 74.906 |
| Between groups 2 | ’ | 1.380 :
‘. 5 ! T .9h :
Kithin groups 194 | 54.29¢ ; |
| l |
Conflict With Fathers ~ } '
Between groups 2 206.857 | 3.926% |
£ | |
Within groups 196 52.69 } E
1
|
. . vy !
Cogf}1ct With Mother 2 57.094
etween groups , i 1.046
. | 54.597 |
| Within groups 196 2
!Students‘ Attitudes
Toward Children 3 89.068 l
Between groups 1.657
53.755 |
Within groups L2
'Dating Status of !
Unmarried Students 3 33.667
Between groups | 0.605
‘ 58 55.677 |
Within groups ] | | .
L____m_,__aﬂ_,._,_ﬂ,—--~——JL””'_"———_—a
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TABLE XXII (Continued)
ANALYSIS OF VARIANCE FOR DATA CONCERNING CERTAIN BACKGROUND

FACTORS AND SOCIAL VALUES OF 200 SUBJECTS

l et ———
1
i Variable and Scurce | Degrees of! Mean , f
——— ___—“Q,f.‘ ‘\_/. é—r—‘—i a t -i:(—l_lfL A,__._._.__\....::LYZEJ;ESLQ;W":: - , .:S QLJ a)‘ (‘j = ::V’.:a—_:.]t.q-c‘ —
LA I ‘
Seif-evaluation of |
Personal Appearance |
Between groups 3 | 10.396 | o e
I . g W
Within groups 196 | 55.228
Ability <o cet Along ’
With Others .
Between groups 2 } 67.594 e
- I LT
Within groups 197 | 54.419 i
Self-evaluation of } |
Personality | .
Between groups 2 i 20.830 P
Within groups 197 | 54.894
Sex Education 3 51.784
Between groups ' 0.950
fr 4.490
Within groups L 195 s

*Significant at the .05 level of confidence.
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"very important" category was 37.67. [lMeans for the categories
of important and average were similar, with means of 36.00

and 36.37, respectively. he unimportant and very unimportant
categories were combined for analysis, as therc were only a
few in the very unimportant category. The mean for this com-
bined category was 33.00. This pattern is consistent with

the data for religious values as has been previously discussed.

Students who rated themselves above average in ability

to get along with others had the highest mean scores on social

values, a value of 37.17. For the category, average ability,

the mean was 36.29 and for the category, below average, the

mean was 31.00.

The F-value for the analysis of variance was non-signifi-

cant for social values of the students when analyzed accord-
ing to responses concerning the adequacy of their sex educa-
tion. Those indicating thnat their sex education was very
inadequate had the highest mean scores on social values.

This tends to imply that the students with less sex education
had better social adjustment score The mean for this group
was 38.67. The corresponding means for the other categories
Wwere: average, a mean of 37.39; adequate, a mean of 36.42;

and inadequate, a mean of 35.62.
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An intercorrelation analysis of sex education in rela-
tion to childhood happiness of the students in the present
study preduced a negative corrvelation, significant at the
.05 Tevel of confidence. The implication is that the less
sex education the students received as children the happier
theiv childhood. The investigator has no explanation for
this unless it can be assumed that the fewer the problem

areas that confront children the happier the childhood.

Thornton's study (45) revealed that sex is one of the

areas of greatest concern to college seniors. If the assump-

tion can be made that by the advent of the senior year in

> 1 { 1
college. the majority of students have received some degree

of formal sex education; and, if tne personal adjustment of

the student to his own cexuality presents great concern,

then perhaps it is wore understandable that some children

may be happier without the degree of knowledge concerning

.y : uate.
sex that some authorities consider as adequ



CHAPTER V

CONCLUSIONS AND RECOMN -

MENDATTIONS

The major purpose of the present study was to deter-
mine and compare the values eof freshman and senior students
at the University of Southern Mississippi and to determine
the extent of differences that may exist between freshmen

and seniors and between male and female students. Another

aspect of the study was to determine the relationship of

certain backaround factors and the values held by the studentcs.

The sample was composed of 200 students who were en-

rolled in courses in the School of Home Economics, the De-

partment of Health and Physical Education, and the Department

of Sociology at the University of Southern Mississippi during

the spring quarter of 1968-1969. There werc 100 freshmen

and 100 seniors with 50 male and 50 female students in each

grougp.

Two instruments were used to obtain data. One was a
"Personal Data Form" which was administered to obtain per-
sonal and fTamily hackground information. The second was the
Allport, Vernon and Lindzey (2) study of Values, revised in

s used to obtain data on students' values.

104

1960, which wa
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The statistical analysis of data employed three methods:
analysis of variance, the t-test, and linear correlation.
Analysis of variance was used to determine the possible ef-
fect of certain background factors on values of the students.
The t-test was used to compare different groups of students
in the study and to compare students at the University of
Southern Mississippi with collegiate rnorms given by Allport,
Vernon and Lindzey (2). Linear correlation was used to

determine relationships between certain background factors.

The majority of the 200 students who participated in

e S 4
the study were from Mississippi or other soutnern states,

Tiving in communities indicated as cities (20,000 te 100,000

e ! ‘ b leamit Tas Ravitg &6
population). The subjects were from families having art

average of 3.3 children. The Tlargest percentage of the sub-

jects weve single and were either dating or engaged.

The jevel of education of the majority of the mothers

and fathers was reported as being high school graduate or
above. More mothers had graduated from high school; whereas,

more fathers had attended college (did not graduate), gradu-

duate school (did not graduate),

t o

from colliege, attended gra

ale
: 3 n f the
or recejved a graduate degree. However, 38 per cent of 1

mothers were classified in these levels of college education.

f e fathers were employed in
The largest percentage of th

a5 professiona1 with the second

occupations classified
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largest group in the clerical or service classification. OFf
the mothers who were employed, the majority were in clerical
or service classifications; the second largest group was re-

ported as being in the professional classification.

It is interesting to note that during the childhood of
the students, the majority of the mothers were not employed
in gainful occupations. However, during the college years of
the students the highest percentage of the mothers were gain-

fully employed, the majority being in full-time occupations.
Participation in religious activities by the parents

was reported as being average or above. The participation

of the students in religious activities in the home community

Wwas similar to that of the parents. This was found to have

changed to a considerable extent while students were in

college. The majority of students were classified as either

average or below average in participation in religious ac-

tivities in college with approximate1y the same number 1in
gach group.

of the 200 subjects rated their parents’

The majoritly
ha < £ + 9
Marriage as being nhappy OF extremely happy. The self-rating
me pattern. The major-

ness followed the same |

of chiidhood happi
eir childhood as being

ity of the students considered th
. per tage the
happy or exiremely happy: The largest percentage of
A A L (R R Rl !
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group repcorted very little conflict with either the father

or the mother.

According to Landis and Landis (24), an individual's
attitude toward marriage is related to or influenced by both
the happiness of the parents' marriage and childhood happi-

ness. The attitudes of the students in this study conformed
to this expectation as related to their family background.

The majority of the subjects expressed a positive outlook on

marriage by indicating a very determined attitude to work

toward a happy and successful marriage of their own. Also,

the majority considered having children to be very important

to a happy marriage.

The 200 subjects in the present study appeared to have

an unusyally high self-image. The majority considered them-

selves to Le average or attractive 1in personal appearance;

dverage or above average in ability tc get along with others;

and average or outgoing in personaiity. In both of the al-
ternatives checked for each of the above items, there were

k2 s of students represented.

@veut equal number

Another factor considered tO be extremely important in
a successful marriage is an adequate knowledge of sex. The
Majority of the students who participated in this study indi-
Cated the level of sexX education ~eceived to be adequate or

dverage.
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The values of the 200 subjects were measured by the

Allport, Vernon and Lindzey (2) Study of Values. The distri-

bution of scores revealed that approximately an equal number
of males and females were categorized in the average, high,
and very high groups. More females scored above average on
theoretical, social and religious values, whereas more males
scored abeove average on aesthetic, economic and political
values. For women to score higher on theoretical values
than men or for men to score higher on aesthetic values than

women is considered to be unusual.

The students in the present study werz compared to

Vernon and Lindzey (2).

rt

collegiate norms as given by Allport,
The mean scores for the 200 University of Southern Mississippi
students were significantly higher (p<.01) than the norms for

3778 college students in the collegiate population on eco-
a 5 . " c w } Y- h moe -~

nomic, politicai, and religious values, whereas the mean fou

the norms

this group was significantly Tower (p<.01) than

for aesthetic and social values.

The mean scoves for male subjects in the present study
Were siqnificantly higher (p<.01) for economic and religious

for 2489 males in
lower (p<.01) than the norm

the collegiate popu-
Values than the norms

lation, but were significantly

for social values.
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The values for the female students in this study also
differed from the collegiate norms for the 1289 females in
the collegiate population. The mean scores for this group
were significantly higher (p<.05) on political values and on
religious values (p<.01), whereas the mean scores for aesthe-
tic and social values were significantly lower (p<.01) than

the norms for females in the collegiate population.

In the present study the following group comparisons

were made: all freshmen with all seniors, freshman females

Wwith senior females, and freshman males with senior males.

There were no significant differences found between the mean

scores for all freshmen and all seniors, or between those
! L ~ 1 s 3 < TAAce A
for freshman and senior females on the S1X values as measurea

t

t

o
>

(¢}

i a1 indzey Study of Values
by the Allport, Vernon and Lindzey Study of Values

i oretical, on which the freshman

=

ere was only one value, the

saniogr» males differed The mean for seniors was signifi-
JITHLAQY 1 S e .

jol

an

: | . freshman males.
cantly pigher (p<.05) than that for fi

There were significant correlations between certain
background factors and the persona1 values of the 200 students.
Findings revealed a positive correlaticn, significant at the
.05 Jevel of confidence, hetween the education of .
and the aesthetic values of the <tudents. There was a posi-
tive correiation between community size and theoretical values
ze and economic values (p<.01).

. AT TR 5]'
(P<-05) and between community
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fhere was a highly significant negative correlation between

community size and religious values.

The data for personal values and background factors of
the four groups participating in this study (freshman males,
senior males, freshman females, and senior females) were
analyzed to determine whether or not significant differences
existed between the groups. There was a highly significant
negative correlation between the occupation of the fathers

and theoretical values of senior females. A positive corre-

lation, significant at the .05 level of confidence existed

hetween the occupation of the mother and each of the follow-

ing: the aesthetic values of freshman males; the theoretical,

£ f£voechn £on :
economic and aesthetic values o1 freshman females; and the

economic values of senior females.

The size of the community in which the students grew

. 1 N c ha ) £
Up was found to have a significant relationship to some o1
~ 3 £ o o
the sersonal values of the subjects. The correlation coeffi
e ot lndy Lo
cients for economic and political values were significant

s were highly significant as related to

and aesthetic value

freshman females. A1l were positive

community size for
e correlation, significant

There was a positiV

correlations.
between community size and

at the .05 level of confidence,
i 2 ‘ i <.05)
economic vaiues and @ significant negative correlation (p )
igious s for senior males.
between community size and religious value 5
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For senior females a highly significant positive correla-

tion was found between community size and theoretical values.

Certain background factors were found to have a sig-
nificant effect upon the religious values of the subjects.

A highly significant effect (p<.01) upon the religious values

~i

of the students was found for each of the foilowing: reli-

gicus affijliation of the students; participation of the

fathers in religious activities; and participation of stu-

dents in religious activities in the home community and in

. PR L ard
the university community, and the students' attitude towarc

+ T s
marriage, Childhood happiness and also the students' atti

tude teoward children jn
. . _ : - 3 ks Y ~F\~' .tQ
g v the values of the subjects.
effect (p<.05) upon the religious Vaix

An intercorrelation analysis revealed a highly significant
positive correlation between the participatioen of both the

. . . -
father and the mother in religious activities and the parti

cipation of the students.

+or was found to have any sig-
Only one background facto

g [ i ( l “!)(’ i UdentS.
g ‘ a i I.tl th

vajues of the students. Students hav-
v

father upon the social B
e highest
ing very little conflict with the fathers had the h1g

social values.



An intercorrelation analysis of the level of sex edu-
cation of the students in the present study in relation to
their childhood happiness revceled a negative correlation
coefficient significant at the .05 level of confidence. The
implication is that the less sex education the students re-

ceived the happier their childhood.

CONCLUSIONS

Based on the findings of tnis study, the following con-

Tire 3 mye
clusions are presented:

-l\ I . Bd " TR . N ) .
) Students who participated 1n this study tended
to represent middle class southern families.

2) The mean scores for tne students represented
in this study were significantly higher than
the norms for 3778 college students in the
collegiate popu]ation for economic, political,

and religious values, but were significantly

lower than the noriis for aesthetic and social
values as measured by the Allport, Vernon and

Lindzey §£EglAgj_yglgg§ test.

male students repre-

tudy were significantly higher

than the norms for 2489 males in the collegiate
population for econcmic and re}igious values,
but were significantly lower than the norms

for social values as “easured by the Allport,

Vernon and Lindzey Study of Values tes

4) The mean scores Tor the femq1e‘s§udents repre-
sented in this study were s1gn1f1cant1y nigher
than the norms for 1289 fema]es in the'colleg1-

ylation for po]it1ca1 and religious

ficantily lower than the

ores fTor the

w
~—

The mean sC
sented in this S

t.

ate pop s
/ «  but were signl .
values, d social values as meas

7 esthetic an . !
norms for & vernon and Lindzey Study

sured by
of Values test
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7)

10)

There were no significant differences between
the mean scores for all freshman and all
senior students represented in this study for
the six value preferences as measured by the
Allport, Vernon and Lindzey Study of Values
test. -

There were no significant differences between
the mean scores for freshman females and senior
females represented in this study for the six
value preferences as measured by the Allport,

Vernon and Lindzey Study of Values test.

There were no significant differences between
the mean scores for freshuman males and senior
males represented in this study for five value
preferences; but, a significant difference be-
tween means was found for theoretical values,
sepicrs having @ higher mean, as measured by
the Allport, Vernon and Lindzey Study of Values
test.

There were no significant correlations between
education of the mothers and thc'pcr§qna} vqlucg
of the 200 students represented 1n tnzs study.
However, a significant pos1p1ve'corr¢sat1on4
(p<.05) was founc between the euucitzon of %he
fathers and the aesthetic values of the subjects.

There were significant correlations betugen
the occupation of the parents and the pe[sona]d,
values of the students repre§e?§ed 1?/t8;s ?Eu y.
A significant negative CO?F@IBL]OHV(?;ih 2chfsd
found between the occupation Qfﬂtﬁev ? ewJS?n_
the theoretical values ?f ;en1ok Lega)eaére g
nificant positive correlations (p<.U2J) W

ation the mother and
o ode 3 he occupation of _
found betweel t r the aesthetic values of

t yif owing: :
et Lhe'fo!]tiﬂ fheoretical, econocmic and
freshman males; the + e al, econolits Bnc
aesthetic values of freshman Ter .
economic values of seniovr femaies.

i & ati between the
i i ant correlations
.o were signific . > 1
Z?igeof the community 1n wh1cg thg fﬁzd§3E§ects
w up and the personal values 9%‘C:n+ ubjec
ver kn+ed in this study. 51921 i cr.%i i-
P@prese ;e17tinrs were found between -amégn.uy
E 8 (& Ut X ’ ot
LTZE 225 economicC, p011t1c§1, angmiéasaiuég .
$;1uee of freshman females; econom



senior males; and reiligious
females. A significant nega
between community size and r
of senior males was found.

There were significant effec
ground factors upon the reli
the students represented in
factors significant at the .
dence were: vreligious affil
students; participation of t
ligious activities; particip
dents in religious activitie
munity and in the university
students' attitude toward ma
significant at the .05 devel
childhood happiness and stud
ward children.

11)

was one background fac
which had a sign

upon the social values of th
sented in this study. Stude
Jittle conflict with their f
highest social values.

There
the father,

negative corre

el of sex edu
represented

f their child

A significant
between the lev
by the students
the happiness ©

w

RECOMMENDATIONS
RECUNHERTZA . - ==

In view of the findings of this

for curriculum planning and teaching

courses seem appropriate.

d ar
1 Courses should be planne
) the students: therefore, cou
flexible.
i i 1d
> i onsideration shou
2l SRR ing the development O

couraging
sonal values,
conal and grou

as values are
D behavior.

114

values of senior
tive correlation
eligious values

ts of certain back-
gious values of
this study. Those
01 level of confi-
ijation of the

he fathers in re-
ation of the stu-

s in the home com-
community; and the
rriage. Those

of confidence were:
ents' attitude to-

tor, conflict with
ificant effect

e students repre-
nts having very
ather had the

was found
received
study and

lation
cation
in this
hood.

study two implications

amily life education

the needs of

ound
should be

rses

be given to en-

f desirable per-

the basis of per-
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The present study was limited to an investigation of
the values of 100 freshmen and 100 seniors in one university
in the south. Data for this study were collected in the
spring quarter which may have had an effect on the results
as the freshmen had been exposed to the college environmnent
for nearly nine months. This may account for the fact that
there were few significant differences between the values of
the freshmen and the seniors. Based on these limitations
recommendations

and the findings cf this study, the following

e '
for research are offered:

t a longitudinal study

1) 1t is recommended tha
se conducted to determine cnanges 1n values
of students at the University of Southern
at the

beginning with freshmen
the fall quarter and extending

ears of college.

Mississippi
beginning of
through four Y

is recommended that research concerning
s+ yalues be conducted involving all
state universities and senior colleges
in Mississippi to determine significant
imilarities and differences. This would
appear to be useful in curriculum planning.

3) It is recommended that fu
ducted at the University
to corroborate Or refute the i
study concerning the low scores
aesthetic and social values.

2) Ix

rther research be con-
of Southern !lississippi
findings of this
found for

oy recommended that other southern

4) [t is furth e e T et
ctates conduct studies concerning ;h? ya!ues
o F ctudents in order to determine 51gn3f1cant

i S TR IV . % s & 3
diffarencas amond students 1n‘bhe'iogiqfa3
comparaed with other sections of the Unite
compare t
States.
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APPENDTIX

PERSONAL DATA FORM




PERSONAL DATA FORM

Please give complete information. Fill in or check the
blanks as applicable.
1. Name (Use assigned number) Male Female
2. Date of birth: Year ~Month Day .
3. Home address: City or town_ State .
4. Religion: Catholic___ Protestant __Jewish___ Other_ _
5. University classification: Freshman __ Senior___ i
6. Major ) ___ Minor
7. Are your parents: Living together Separated

Divorced _ Deceased 7
8. Number of older brothers___ Older sisters___
9. HNumber of younger brothers____ Younger sisters___
10. Are you: Sjng]e__w_ﬂarried*__ Widowed  Divorced_

Remavried__ ?
1. If single, are you: Mot dating  Dating some__ Dating

steady Engaged ¥
12, Highest degree complated by:

Father Mother
Elementary: Year_____ rear -
Year

e

ligh school: Year
Graduate_____ >

3

a: Year_ Degree.

Colleg

Year

Graduate work:
Degree '

L]

Graduate_

Year Degree

Year
Degree__



13. List your father's occupation:

14. During your childhood was your mother ever gainfully

employed outside the home? Yes No . If yes,

list her occupation__ _

Part-time employment  Full-time enployment 7

15. Is your mother presently gainfully employed outside the
home? Yes  No . If yes, list occupation
Part-time employment__ Full-time_ _

16. Indicate the size community in which you Tived most of

your life: Rural ferm___ Rural non-farm___ Town
(under 20,000 population)  City (20,000 to 100,000)
Large city (More than 100,000) .

Indicate how you would rate your parents' participation

g
~1

in religious activities during the years you were

growing up:

Mother: Above average_“__Average_w__Below average

Father: Above average Average. Below average

18. Would you rate your participation in religious activi-

ties in your home town: Above average_ _ Average__

Below average ? In your university community:
?

Average Below average ?

our parents' marriage as you

Above average__

19. Indicate the happiness of y

Extremely happy__ Happy ___ Average_

would judge it:

Unhappy____ Very unhappy____-



20.

el «

23.

24.

28,

124

Indicate your happiness during the years you were grow-
ing up: Extremely happy  Happy_ __ Average_
Unhappy  Very unhappy___ .

Indicate your attitude toward trying to make your own
marriage happy and successful: Very determined
Average determination__ If marriage does not work
out, would consider divorce __ .

Indicate the extent of conflict with your father.

Very little_ _ Average amount  Continuous___

Indicate the extent of conflict with your mother.

Very little___ Average amount__ Continuous__

Indicate how you would rate your personal appearance:

Very attractive  Attractive Average

Unattractive _ Very unattractive .

How would you rate your ability tc get along with others?

Above average _Average__ Below average

How would you rate your personality? Qutgoing

Average _ Retiring ..

Do you consider the sex education you received as you

were growing up: Adequate____ Average__ Inadequate_

Very inadequate__ -

ant having children would be to your

Indicate how import
’ N imnor TE"\ +3

happiness in marriage: Very impertant_ Important____

Average Unimportant____ Very unimportant .
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