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CHAPTER I

AN INTRODUCTION
Many elementary classroom teachers are concerned about

their ability to sing or to play. Phyllis Gelineau in
Experiences In Mugic said "Please stop worrying about

whether you can sing or play well. You don't have to do

elther to be successful teaching music in your classroom.“1

The succesgsful classroom teacher must have a desire to

bring the joy of music to her students. Beatrice Krone énd

Kurt Miller said in Help Yourselves to Musig:

We firmly believe that any teacher, no matter
how meager his musical background, can do many
interesting and exciting things with music which
will bring pleasure to himself and joy to his
puplils and help in promoting a continuous stream
of rich learning experliences through the elementary
grades. Wwanting to do 1t is the first requisite.
The second step 1s to start where you are, with
what you know you can do. The third requisite 1is
to be willing to learn along with your puplls and
grow with them.2

It is believed by this researcher that given a sequential’
music guilde and recommended procedures the elementary
classroom teacher will be aided in teaching musical concepts.
The problem of this study was to develop an organized
and correlated music guide of weekly music lessons. The
purpose was to provide materials that will aid the elemen-
tary classroom teacher to plan music experiences for the

1
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year. The gulde contained activities from six basic music
areés: singing, listening, creating, playing, moving, and
reading which reinforce the basic concept or skill of the
week. Each week's lesson included additional 1nformatlon.
lists of materials, and audio-visual equipment needed by the
teacher. |

The'study may have significance to the elementary
classroom teacher and to her students. First, this researcher
wanted the elehentary classroom teacher to have confidence
in herself to present the joy of music to.her students.
Through the use of a sequential guide of weekly musical
experiences this researcher believed the teacher will develop
musical interést and excitement in her pupils. Second,
through a well-~organized, excited, and confident classroom
teacher, the pupil should receive a balanced education in
music. The child should enjoy participating as one_or a
group or with his own individual expression. The students
should benefit from successful classroom music when the
elementary classroom teacher follows a sequential guide and
recommended teachling procedures.

The guide presented a sequential program of musical
experiences based on the basic music series of the Denton
Independent School District, Silver Burdett: Makjing Mugic
Your Owp.3 The Magic of Mugic¥ published by Ginn and
Company'was the source of supplementary materials.

The procedure for developing a music gﬁlde for the

elemehtary clagsroom teacher was to organize thirty musical
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experiences and additional teaching suggestions for grade
one. To allow for individual teaching flexibility, the
weekly rather than daily lesson plan was chosen. Eech
lesgon stated a musical concept to be taught followed by
the behavlofalcﬂmednvetn accomplish thls concept. The
lists of materials for the effective teaching of the concept
are presented followed by the motivation for each lesson.
Six basgic activity areas singing, listening, creating,
playing, moving, and reading are included for the teaching
of the concépts. Comments and ansgwers for the teacher's
questions have been set in parentheses for easy reference.
Also page humbers of the song which refer to the teacher's
manual were placed in parentheses.

Chapter 1I, the review of literature, is concerned
with music as a subject in the curriculum, the value of
music in the_development of the child, the classroom teacher
and music, the teaching of musical concepts, and ﬁuslcal
concepts for the first grade.

Chapter I1I contains the music guide for the classroom
teacher. The thirty lessons develop concepts of meloedy,

rhythm, form, and expressive elements in music.
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CHAPTER 1I

REVIEW OF LITERATURE
Chapter I presented the 1dea of developing a music |
guide consisting of thirty weekly musical experiences based

on Making Mugic Your Owp music text books supplemented by
The Magic of Mugic.

The first major concern in Chapter II is the impor-
tance of music in the school curriculum. Second, ideas on
the value of music to the child are reviewed. The problems
of the classroom teachers who teach thelr own music are |
presented followed by methods for the teaching of musical
concepte. The chapter 1s concluded with an investigation
into the teaching of musical concepts appropriate for the

first grade.

The Justification of Music as a Subject
in the Curriculum

For many years the importance of music as a subject
in the curriculum has been questioned by educators. There
was a timevwhen music in the 8schools was regarded as a
luxury, to be maintained if there were sufficient funds.1
It was regérded as something extra, not a part of the solid
curriculum. The whole concept of solids as applied to the

curriculum is falge. If any course taught in school does
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6
not present new ideas and if it does not progress toward
supportable goals which require new thinking and skills,
then it does not deserve to be included in the curriculum
program.2 Music teachers are fortunate because their area
of study is capable of meeting all course requirements.
Music merits an important place in the education system
because it represents one of the most significant human
achlievements. It 1s a unique symbolic system which relates
to feeling, to the mind, and to aesthetic richness of 11v1ng.3
As a nation we will not tolerate illiteracy, but we

will excuse masses of people who sing only songs they have
heard, and know only music played by someone else. Althbugh
music has been a member of the curriculum since the days of
Lowell Mason in 1830, there are many people today who feel
that music study 1s an isolated speclalty whose omission
can have no noticeable effect on the curriculum. Few realize
that the sharpened sensory perception acquired through
recognition of differences in pitch and tone quality, the
development of rhythmlc co-ordination, the alert visual
reactions to the space relationships of the musical staff
carry over to the tone color and rhythmics of poetry, prose,
painting, and other arts, while the intensive concentration
developed is An invaluable aid in the study of all academic
subjects.“ | |

"In 1836 the Boston School Board granted-music a role

in the education of children. Music was not undertaken as
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a talent finder or as a cultural subject for a few, but as
a subject, part of the common cultural heritage, with which
the entire citizenry was to become familiar. In 1910
Osbourne lMcConathy, the distinguished music educator and
author, sald that "every child ought to be educated in
music according to his natural abilities. The school music
gstudied should relate to the use of music in the communlty."5
However, by 1956 Karl Gehrkens stated that most school
educators and some muslc teachers did not know why music
should be taught to all children nor did they know the role
of music in general educatlon.6 Since music has enjoyed
many years of beilng used only for recreation purposes, it
has not represented a valid music education program because
it had no significant music learning goals.’ Robert E. Nye
states that in recent years there has developed a conviction
that unless music can be taught in such a way as to reveal
its unique values, then its status as a curriculum member
might be in Jeopardy.8

According to Nye, music finds its primary Jjustifica-
tion as a curriculum member in the area of aesthetics and
cultural education. Developing the capacities of children
to respond to aural beauty with understanding and pleasure
is the primary purpose of muslic in general education.
Creativity and discriminating taste are two important ele-
ments in aesthetic education. Music is a uniquely superior

means by which to achieve the aesthetic education because
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no other subject teaches the recognition of beauty in the
same way. Also music lends ltgelf to all types of organized
group participation characteristic of our educational
system.9

Another purpose of music education is to transmit the
cultural heritage. Man has expressed every experience in
music. Tﬁe folk songs show music to be a means of preserving

things men love.lo

Frances M. Andrews and Clara E. Cockrille discuss five
reasons why music 1s important in education. (1) Music is
a part of the environment. Since children are born into a
musical world, they do not reallize or suddenly discover the
wonderful world of music. (2) Music 1s a means of self-
expression. Through music children express themselves,
individually and in groupe. (3) Muslc is a gocial art.
Children may know the world and its people better after
studying music. (4) Music belongs to everyone.- Music knows
no color, race, or creed. Music is composed of contributions
of many national and ethmnic groups. (5) Finally, music 1is
a real subject. Music deserves to be a subject in the cur-
riculum bécause it has its ouwn discipline. In music children
gain knowledge, skill, and appreciation. 1In conclusion,
the authors state that self-expression is the main reason
for including music in the curriculum. "We want to build
for children a program of activities through which they can

creatively express themselveg., "1l
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Foster McMurray expresses his Jjustificatlion of music
being a member of the curriculum in the following statement:
« o » Muslec 18 justified because, when the more
refined portions of our mugical culture are com-
municated man will find in music what he has not
been able to find otherwige, thereby expanding
his environment and increasing his power to find
a good life through deliberate guidance of his
behavior and 1ts outcomes.

Robért L. Garretson gives three reasons for his justi-
fication of the value of music in the curriculum. They are
the aesthetic and the expressive values, the cultufal and
personal-gsocio values, and the avocational and vocational
values.

The aesthetic and expressive valuas are the primary
Justifrication. Aesthetic education ig the process of
increasing a person's awareness of besuty. Refining sen-
sitivity 18 the prime task of 2 music educator. Closely
related to aesthetlc education 1s the need for self-expression.
The more opportunities he has for self-expreesloh. the greater
his potential for self development.l3

Algo, music 1s 2 means of communication of cultural
and personal-soclo values. Music is a part of our Judeo-
Christian culture which ghould be passed on to future gen-
erations. Not only must ue understand ouyr culture but we
need to have a complete understanding of the world's cul-
tures. "lMuslec 18 something in which every child can happily
and successfully participate."l4 A varlety of successgful

school experiences may help individuals to develop & strong

feeling of self-assurance.l> Mugic is also a pPleasant
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change. As the school day tension builds the children may
find music a refreshing change from the regular classroom
courge of the aqhool day.

Music has both avocational and vocational values.
Music is particularly attractive avocationally because people
of all ages can participate. If a child is going to be given
the opportunity to explore musiokan a vocation, he should
have the opportunity to begin his musical studies early in
1ife.16 |

This researcher agrees with Bjornar Bergethon and
Eunice Boardman that the justificatioen for the role of music
in the educational curriculum mey be condensed into three
areas: (1) music--a part of our environment:; (2) music--
a part of our heritage; (3) music--a means of self-expression.

First, the primery function éf education is to acquaint
man with his environment. There 18 no part of man's life
that music has not entered. From the most primitive to the
most sophisticated, music is a part of life styles. The
people of primitive cultures actively participated in the
expression of musie. Today we are primarily "reactors" to
music rather than "actors". Music 1s still used for
recreation, for communication, or for emotional expression.
It is as important in the life of modern man &s it wag to
the snvage.17

" Second, music is a part of our heritage. "The

history of musle is the histery of mankind ., 18 Man's strug-
gle for a better life and how he reacted to this life is the
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theme of much music. National music reflects the pride and'
patriotism of the man of the street. America 18 called the
"melting-pot". This 1s apparent @as one listens to Ehglish
folk songs, cowboy songs, Negro spirituals, Oriental, and
Latin tunea.19

Third, music is a means of personal éxpresslon. Man
can expresg through mnusic the emotions for which there are
no words. What one gives to musgic 1s also what one receives
from it. Every response to music is legitimate. There are
no wrong responses. One may respond on a different level
each time he listens to the same musical oomposltion.zo
"Music fills & basic human desire in that it satisfies that
need to comprehend tonal beauty that man hears."21 Basically
the gtudy of music is for every man. It fills & need whiech
exists in all cultures, in all nations, races, and in all
creeds.zz

School music qualifies &s an educational sudbject
whenever it provides more of what the learner needs than he
is able to Absorb informally from hig environment. Today
with attention centered on concepts, generalizations, and
structure, music can be secn ag & basic school subject which
is useful and valuable to the children in other subject
areas as well.23

In conclusion the Jjustification of music as a member
of the curriculum could be summarized in four major areas:

(1) Music represents our cultural heritage. The history

of our natlion and the lives of our people have been passed
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through the ages by music. (2) Music is a part of our
environment. Music 1s heard everywhere a person happens
to be working or playing today. (3) Music oan be clthor
vocational or avocational. The age of the person does not
prevent him from partlclpbting in music either.vocatlonally
or avocationally. (4) Music is a means of celf-expression
and enjoyment. When language presents & barrier to the |
communication of people, music can help express & thought
or feeling. Finally, music provides enjoyment throﬁgh

singing, listening, moving, playing, or creating.

The Value of Music to the Child'

Is muslc.mere enjoyment or 18 it of real value to a
child's developmental process? "Music educators no longer
limit justification of music education to the fact that it
is equal to any subject area in providing development for
children but that music can help children achieve goals
when other subjects can not achleve effectively.“zu

Parks Grant states ten objectives for the music pro-
gram which benefit the development of a child. First, the
ma jor and consfant objective of all "music teaching is to
develop a love for music. Without this, all other gains
are in vain."?5 Second, music should deepen thé emotions
and awaken a sense of beauty. "A person who is shallow
emotionally 1s never an interesting person. He 1s only
partially developed.”"” ke commonly think of education

pPrimarily in terms of mental growth. Pedagogical philosophy
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adds the development of the body and of the motions to
educational purpoaee. The possession of a sense of beauty
is a major difference between man and the lower animals.
- Third, music also promotes & feeling of emotional well-
being. "“A ginging man has no enemieg” according to Grant.

Fourth, music provides a means of recreation for
future life. "All work and no play makes Jack a dull boy:"
however, music is one of the things that add to the Jjoy
end zest of living. |

Fifth, music develops a sense of judgment and con-
sciousness of what 18 goocd. Teaching music is not enough;
it must be‘the best examples of good music. "Bad things
have no educational value except as an example of bad things"
says Grant. By presenting only the best, mental attitudes
are shaped to make good choices in the future.

Sixth, music develops the sense of hearing. Music
accomplishes hearing development in four ways: (1) as to
pitch (high or low);: (2) as to duration (long or short);
(3) as to intensity (loud or soft); (4) as to quality of
sound (distinguishing tone-color of various instruments and
voices). At birth we are able to hear but music trains us
to listen attentively. "Obviously music is without rival
as a subject by which to develop the ear," states Grant.

Sevénth, music develops the volce. Singing improves
the sbeaklng voice and promotes good vocal control. Also
music develops motor co-ordination and the sense of timing.

To play an instrument or to sing in a chorus requires
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complete co=ordination of.the bralns, muscles, and nerves.
Music even requires our thinking to be in time. Although
the primary purpose of music 1s to give pleasure, it 1is
very much a discipline, physical and mental.

Eighth, music must f1ll the child's ever-present needs.
The most immediate need is a break from thé classroom routine.
Music 1s a time of pleasant rela*ation and recreation. It
releases tension. Music 18 as good as reéess. but it is
also educational. A

Ninth, music develops the ilmagination. To iift the
mind from the ordinary humdrum to a world of creative fan-
tasy and pretend is an important element of music education.

Tenth, music develops the body. It develops the
co-ordination of the eyes through rapld reading of music.
The lungs are developed through singing and playlng wind
instruments. The fine muscles are developed by playing
instruments.26

Lois Rasbeck and Lawrence Wheeler state in Mugic ip
the Elemepntary Scheol that from musical experiences the
child decides whether music has any value for him. It 1is
from these acfivities that he either accepts music as a
worthwhile activity or rejects it as dull. Thus our major
obligation to the child is to help him develop a positive
attitude toward music so later he can judge the value of

mugic to himself personally. To develop & positive attitude,

the child must be encouraged to explore music in all of its

areag such as singing, listening, creating, playing and
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learning about musical instruments, and rhythmic movement.
Through these areag the world of musgic 18 revealed to the
child letting him experiment and discover the areas he
en joys most. From the experiments with music areas the
child should receive feslings of successful achievement.
Thus, the musical value to the child of these experiences
is three~fold: (1) He learns what music is. (2) He
discovers what in music is most enjoyable to him. (3) He
discovers his ouwn musical aptitudes and skills. The teacher,
who gives the child these understandlnga has given him the
essense of what the elementary program has to offer.Z2?

The basgic concepts of a nusic program for the child
as gtated by Frances Andrews and Clara Cockrille in Your
School Mugic Program include many opportunities for individual
and group expression. Children should be encouraged to
create their own music. Appreciation should continually be
in progress through listening and making music. The
re-creative experiences in which children bring into play
thelr own feelings toward music composed by great musicians
are close to the pure creative experiences. The children's
participation in the music program may be active--making
music--or absgsorptive--listening to music. Andrews and
Cockrille state that building skills in music is a legiti-
mate function of the gechool music program. Such skills
should be based upon cognitive perception of the musio
experience and the objective to which the skill ig related.Z28
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Robert E. Nye reveals five priné¢iples of learning and
their relation to musical values for the child. He says
"learning is a process that changes an individual's beshavior
as he realizes purposes that are of value and meaning to
him." Nye étatea that (1) readiness is condition that
produces alterations in the child's behavior. A child
learns best only when taught on hie maturity level. When
teaching music, it must be rememberad}that a child can be
introduced to the concept at an early age but only when his
maturation level has déveloped éurriciehtly will the concept
be valuable to him. (2) Learning is promot@d when children
feel secure and ocomfortable. A learner's ego and self-concept
should be such ags to contribute to the learning process.
The social art, something to be shared with others, 18 one
of the strengths of the music program. An important objec~
tive for the music teacher 1s thatAthe individual be secure
in his environment. He needs to be regpected and valued as
a contributing member of the group and share in the pride of
the accomplishment of the group. (3) Individual differences
must be recognized and a provision made for them. Children
learn best when their individuality 1s recognized. Music
experiences do make individual expresslion possible. A
child may express himself in many ereas: singing, playing,
rhythmic movement, creative dramatics, and listening. (&) A
child learns best when there is @ high level of motivation.
Satigfaction and pleasure from music experiences nmotivate

learning. Success 18 an important motivating factor.
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(5) The ochild must understand his environment. This
understanding is achieved through the problem-golving
method. Children ledrn best when the relationship between
the musical activity and the purposes to be achieved is
left for exploration and dlscovery.29

Karl Ernest and Charles L. Gary give & thoroﬁgh
outline of the contributions of ﬁﬁaic to the child's develop~-
ment. Children need a sense of security, status in their
group, opportunity for activity, and success in meeting
some of their problems. They also need worthwhile skills,
to'underathnd thelir environment, and to develop a democratic
citlzenahip.' The music program must meet these needs with
the quality of music experiences, the organization of the
program, and'the teaching methods. Contributiong to the
child's personal and social needs are made depending on the
manner in which music is orgenized and taught. These
authors state that a well-organized and donsietent music
program should result in sequential growth of music skills,
habits, and attitudes. It should provide for experimentation
in music related to children's activities at various devel-
opmental levels with & variety of materials. Ernest and
Gary state that the content of music can add to the under-
standing and enjoyment of life. It can give understanding
and appreciation of present-day living in the classgroonm,
in the community, in the nation, 8nd in the world. Music
can make more meeningful the history of our nation and of

the world. It can present ideas of good citizenship, good
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character and spiritual development, information or interest
in other areas such ag science, soclal studies, art, and
health. Music suggests ideas for creative activities. It
contributes to mental health through primarily recreational
activities. Finally, mugic can give an insight into the
child's behévior and attitudes.

If good tesching methods a;e employed then musioc can
cultivate individual interests and disoriminating taste in a
variety of music literature. Pupil purposesAand en joyment
are the atimull.for developing musical interests. Group .
skills are developed through planning and sharing. Good
music teaching procedure provides for maximum indiiidual
grouth at 1ndlv1dun1 rates and along different linoa'in
order to produce unique tralts needed by creative artists
and leaders in music. All teaching must encourage experi-
mentation and creativity on the child's maturity level.30

It should be remembered that when a child comes to
school he 1s continuing the development of his entire being--
his aesthetic, social, cultural, physical, emotional, and
1nte11ectu#1 self. The development process of these areas
1s either enhanced or retarded by the others. That 1s the
neceegsity for a proper balance in education, a balance
which includes music as an essentlal area. As in all areas
of the curriculum, teacher competency in music ig necessary
if musical learnings are to take place in the classroom.
However, not all classroom teachers are qualified or com-

petent 1nvthe area of music.
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The Elementary Classroom Teacher and Music

According to the Regearch Division of the National
Education Association, most elementary sochool teachers are
required to teach music; however, they are not generally
required to have tralning in music teaching. The régular
classroom teacher is responsible for the music program in
approximately three-fourths of t;e elementary schools.
However, only one-third of the schools enforce the require-
ment of musical preparation for employment.31 |

With 1nade§uate or possibly no muélc teaching prep-
aration“can the olassroom teacher successfully teach her
own music? Lule Kilpatrick states that music can be taught
succegsfully by any classroom teacher from klndergarten
through the first four grades and with considerable sucoess
in rfifth and sixth grade. She gives her reasons for the
classroom teacher assuming the awesome task of adding the
responsibility of music in her heavily scheduled day. First,
Af music 18 going to be an integral part of the total educa-
tion program, not a spe§1a1 subject, then its teaching
cannot be limited to music specialists. Second, if music
is taught by.the oclassroom teacher, it can be involved more
directly into the daily lives of the children than when
taught on a twenty to thirty minute music schedule. A
flexible program is advantageous to relax tired minds and
bodies during fhe school day. The classroom teacher has
the opportunity to weave music into other subject areas.

Thus, music becomes more purposeful for the children.
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Through thg help of music, new interests may be aroused in
other subjects. The third major reason for the classroom
teacher to assume the responsibllity of music 1s that he
has a thorough knowledge of his children. The teacher
understands the children's background, interest, and

ab111t108.32

Lois Raebeck and Lawrence Wheeler say "the classroom teacher
is invaluable ag an initiator and'guide of musical eiperl—
ences in theAelementary»school." She knows who and what
each child is. In the intimacy of classroom activities with
the child the teacher is a most 1mportant character in the
child's life. The understanding of the child and hls'day
gives the teacher a key role in shaping the child's musical
growth. To'shape a child's musical growth a teacher must
recognize the value of music for herself as well as the
child. If the teacher has an inadequate musical background
she must be willing to grow musically in order to realize
mugical values. The teacher must accept the concept of
music for all children. The few nonsingers must be givén
special help.to discover and develop thelr musical abilities.
To help'children eagerly respond and grow musically, a-
teacher must-discover and use music, methods, and materials
suitable for her class.>? “

Among educators the question has arisen, "Isn't this
too much to expect of a classroom teacher?" Classroom

teachers feel they do not have enough musical ability to
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teach music. However, "one does not need to sing well or
play well to'be successful in teaching music" 83y s ,
Katherine Crews. Teachers must realize that they don't
have to sing and play well enough for a cbncert stage to
teach music‘successfully.3u But "I can't carry a tune" is
a common cry among classroom teachers. Singing ig one of
the basics of the music program; however, many songs from
the basic song texts are avallable in recorded albums.
Children can learn to sing by listening to these records.
Whether a teacher can sing in tune or read music, or play
an instrument, many creative and imaginative activities
are possible.35

Although classroom teachers usually have no.perrorming
area, "the well-sducated person can develop some gkills
that will at least instill a positive interest in music"
states Vincent Picerno in his article "Music Education
Through the Classroom Teacher."36 Edwuin Movesian.says that
the classroom teacher should not fear music. He gives
several ideas for the teacher to remember. Although singing
is important, it is only part of the total music program.
If the teacher i1s unsure of herself or does not sing
accurately, then recordings are available. The teacher
should realize all areas of the music program. There are
listening activltles. rhythm activities, creative activities,
instrument playing as well as singing. "The role of the
classroom teacher in music is an important one; in fact,

it may influence the outcome of the music programs such as
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bands, orchestras, and choruses which are taught by the
music teacher.J3?

Although many ideas for success in teaohing nusioc
are given for the inexperienced clagsroom teacher, the
music program will fail if the teacher lacks one important
ingredient--desire. "Wanting to do it is the first requi-
site," state Beatrice Krone and Kurt Miller.38 "Even a
handicapped teacher 18 able to do a-good job i1f enthusiasm
for children and thelr music is8 a relgning factor" states
Lula Kilpatriok.39 All teachers who réalize the value of
mugic for their children and gyant to deo something about
bringing more and better music learning to thelr clasaes
should be encouraged to find out what they can do success-

fully, and then to do it.

The Teaching of Musical Concepts

The Question of hou to teach muslc‘seems to many
classroom teachers a serious stumbling block. They are
familiar with other subjects but with music they feel lost.*0
Andrews and Cockrille list ten "hows" that every classroom
teacher can teach without ald from anyone. First, use
recordings for learning and singing songs. Second, many
creative, rhythmic, and imeginative activities can be used.
Next, every teacher can do competent work in the listening
area. The teacher can relate muslc to other subject areas.
Every teacher'can ask for musical instruments to be brought

to the claasroom and demonstrated by a resource person.
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Every teecher can borrow & set of bells and pick out a tune.
Every teacher can use rhythm instruments to dramatize =
story. Every teacher can help children collect objects
to make a collection about music. Every teacher can attend
in-service workshops or lectures on ways to teach music.
Finally, every teacher can locate the many materials avall-
able on teaching music--if she wants to!ul

Who can give the classroom teachere the helping hand
with the "hoﬁs” they need to completely teach music suc-
cessfully? Many teachers have the agsistence of the music
speclalist in the scheol. Upon request the music consult-
ant could visit the classroom and give assistance in
choosing music for plays, literature, art, or interest
level. Teachers can get‘help from in-service meetings.
There she can learn music fundamentals and how to present
them. Ideas can be gotten from music manuals and pamphlets
published by the state educastion department. Help for the
teacher is avallable from the community such as the orches-
tra or music program.“2 Jane Reynolde tells about her
help for the elementary teacher in "Music Outlines for
Elementary Teachers.” Reynolds wrote & monthly music
outline to be used by the teachers. The outline gives the
songs for the month, instruments, and ldess for their use,
musio reading with ideas, and listening material. Reynolds
says gthe structure of the outline should be such that it

will meet the needs of the classroom teacher realistically."43
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Once a teacher becomss convinced that he should and
can bring better music instruction to hie students, where
should he start? The ma jor musical concepts are in cate-~
gories of melody, rhythm, harmony, form, tempo, dynamics,
tone color and possibly style. These concepta'are not
taught separately but they help the teacher think in ternms
of music's barest essentials and provide an outline for
loglical sequential lesson planning.““ Accordlng to William
C. Hartshorn "a musical concept 18 a mental lmage of music.
It 1s an absolute requirement that it be based upon a
direct experience with music."“5 These concepts do become
understandings when taught with planned activities in
listening, singing, moving, ocreating, and playlhg.“é

Reea‘01aon guggests teaching musical concepts by the
discovery method. 1t is an attempt to structure & child's
exploration go that he still feels free but he is delid-
erately led to the point where he must explore muilo for
himself. In music most often the dlscovery method is used
for listening lessons. The eight steps of the discovery
method are: (1) the problem 18 presented (2) search
for an angwer (3) children express ansgwers (4) describde
process for getting answers (5) answers compared and tested
for verification (6) new questions arise and are explored
(?7) reinfbrcement lesgons are planned (8) record terms
and sjmbols. The classroon teacher may be hesitant to try

the discovery method because of a false idea that one should

be highly trained in music. When a tsacher sets the
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disoovery method 1nto motion, she will cultivate musical
interest and underetandlng.u7

As for the elements of music, listening is an area in
vhich any teacher can help children achieve musical learning.
"Hesearch in teaching, especially of reading, has proved
that children who know how to listen learn more quickly.““e
Nye says that “unless children 1isten carafully to pitchss,
they cannot imitate them accurately.: Listening is, there-~
fore, perhaps the moét important music activlty."“9r Every
music period should contain many opportunities to listen so
that exploration and discovery in the world of sound can
take place.

Frances Andrews and Clara Cockrille give three‘phases
of the music listening program. The first phase is non-
directed or absorptive listening. These experiences should
be numerous and for purposes of either relaxatlon or stimu-
lation. Interpretative or re-creative listening experiences
help children develop & sensitivity to music. Building
listening sikills or reactive listening is the third phase.
Children direct their attention to listening for instruments,
voices, form, and composer's style.so When listening to a
selection of music, Allen B. Skel knows only one way to do
go: "“by exaiining pleces or movements from the point of
view of what is exciting about them."51

Training children to listen for something specific

in music is like training them in any skill. At first



26
learners are mede conacious of spescific elements in & com=-
posltion.52 “The prerequisite for musical growth is the
ability to differentiate those constituent elements that
determine music's expressiveness, its appeal, and its |
beauty."53 Pleasure is derived from music when the listener
can ldentify its elements. He must be able to recognize
tone, melody, contrasts in dynamios, the emotional rise and
fall of expreésive inflection, timbre, mood, scale, tonality,
the structure of musical forms, style, rhythm; harmonj.
meter, and tempo. It is the way the cohpoaer cbmblnes
these elements that determinesg if the listener considers
the music as great, good, fair, or mere noiae.su’

Every child has & musical instrument uith}him--hia
voice. It is not uncommon to find children beginning school
unable to match pitches or sing & whole song in tune.’d The
reagsons for falilure in singing ability "chiefly. are lack
of interest in or responsiveness to pitch, failuré to relate
the singing voice and aural perception, and lack of con-
fldenoé in ability to sing." Sometimes, but rarely, a
child hasz a hearing loss or nasal and/or throat obstruction. 56

"Children learn much by imitation,"57 states Clark
Bell. Sing the child & simple phrase made up of two or
three notes and get him to imitate. His response should
be flatter than yours but in tume with itself. Lower your
Pltch/to match his and each time raise it a little higher.
"Until children can pre-hear the note they are going to
Produce, they cannot produce & note in tune."58 states G.

Russell-smith.



The non-singing teacher is going to néed some help if
she 18 going to improve the voices of her children. Lois
Raebeck and Lawrence wheeler suggest some alds for the non-
singing teacher. Song leaders are the first aid for the o
teacher. There are always boys and girls in the classroom
who learn a song almost 1mmediatq1y. Uge these energetic
young people to teach the song to the class. Be sure to
use 211 children who are capable to lead songs.

The néxt aid 1s melody instruments. They are easy to
play. They help the teacher learn the éong as well as the
clasg. Again use students who can read music to play the
instruments.

The use of records for the non-singing teacher is
invaluable. She can develop a fine singing class through
the use of records. Another aid similar to records is the
tape recording. These aids ﬁlll help the teacher develop
her singing class and help her join the group of éinging
teachers.>Y

As in all subject matter there must be an outline for
presentation. To present a8 song a teacher needs an outline

of procedures for teachling that song. The authors of

Teaching Muslo Creativity have given an excellent outline

for the presentation of a song.éo

I. Objective: presentation of a song for enjoyment

A. Focus listening through questiong about the
song text.

B. Sing as beautifully as possible or play a
recording of the song.

C. Question about musical elements.
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I1. Goals: 1learning through focused listening.

A.

Sing parts of the song calling attention to
and correcting inaccuracies in:

l. HMelodic line (pitch and intonation)
2. Rhythm (duration, accent, pause)
3. Dynamics (loud and soft)
Expressive inflection (nuance and shading)
5. Diction (enunciation and pronounciation)
6. Phrasing (proper breath control)
7. Beauty of tone (quality of voice)
8. Form (sequentials, motives, phrases)
9. Sty}e (dance, lullaby, march, impressionis-
tic).
10. Mood (sad, gay, light, martial, ponderous)
11. Mode (major, minor, pentatonic)
12. Tempo (rate of speed suitable to the song)

B, Add accompaniment of rhythm and melodic
instruments.

C. Dramatize action and rhythm.

D. Create chants from text.

E. Associate leﬁrned songs with symbols.

F. Demonstrate tonal relations.

G. Draw the music staff using the analogy of the
fingers of the hand.

H. Explain the meaning of the clef sign.

III. Objective: heightened enjoyment in singing and

listening. -

A. Develop information about musical elements.

B. Develop s8kills in singing, playing. listening.

C. Develop improved performance through evaluation

of class activity.

Children also gain musical knowledge through moving.

Walking is a basic motion that 1s usually done in rhythm.

Running, skipping, galloping, marching or any body movement

is a basic motion or rhythm.61 Keeping time to the music
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with a body movement helps the children learn how the beat

feels.62

Rhythmic responses have been important to the music
program since the work of Emil Jacques-Daloroze, & Suiss
musician, in the early twentieth century. "His experiments
in interpreting music through large body movements.revealed
such movements as & foundation stone in the teaching of
musical understandlng."63 states Robert Kye.

Hand clapping to the rhythﬁ pattern of the wordé will
help children discover basic rhythm patterns. "The desirable
rhythmic experiences emerge from the child's'initiative and
imagination as a part of his resgponse to muslc."éu'say
Andrews and Cockrille.

Creativity has emerged as a fundamental part bf music
education. One of the unique contributions that the arts
make is asgsisting people to discover their own uniqueness
and expressivity. Maslow points out that all peopie have
creative potential. However, he proceeds one step beyond
and claims creativity can be taught. Creativity is an
esgential part of the gelf actualizing process that is the
principle point of educatlon.65 |

The traditional route of learning about music is to
learn to play an instrument. Teachers can teach children
to play simple instruments, bells, autoharps, and the
ukulele. Eien the piano can be used informally as a teaching
aild during music period by the classroom teacher. "It gives

concrete examples which the child can hear with his ears,
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see with hias eyes, and feel with his fingers' says Robert
Pace, a noted planist and teaoher.66 |

Singing, listening, creating, moving, and playing are
the means by which musical concepts are taught. However,
Kodaly feeis one other area must be included; the area of
reading. Kodaly bellieves children's musical knouledgé must
begin at nursery school age when they begin to make music.
Children should learn to read music as they learn to read
in school. He says "musical notation ig considerably easier
to read than any languvage, yet, simllariy. it represents
sound."67 However, Warren Joseph states that reading demands
that a child's nervous system be maturely developed. If
the child's readiness 1s not developed, then nany hours
will be wasted in teaching. There is a "real danger of
bullding a dislike for reading music if they try to force
1t upon the child."68 The first step in music reading is
with hand levels. A teacher would raise her hand for high
tones and lower it for low tones. The next step might be

blank notation. Long dashes for long tone duration and

short dashes for short tone duration.®?

Musioal Concepts for the First Grﬁde
Muslcal concepts, although not taught separately frozm
the gix activity arecas, form the basis of sequential lesson
Planning. Thé concepts must be presented logically and in

order so that music learning will be gradual. The authors

of Silver Burdett Making Music Your Owp, basic music text,
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say that after responding to the many activlflos. children

sare guided to an awarenesa of the musical concepts.’®

Meking Mugle Your Omp music series includes the fol-

lowing musical concepts for the first grade:

Rhythm:
steady beat
strong beat
melodic rhythm "o

Meter: :
two-four
three-four
four-four
8ix~-eight

Aural recognition of meter changes
Notes:

eighth

quarter

half

‘Aural and visual recognition of rhythm patterns

Melody:
High and Low
Melodic Contour
Tonal Patterns
Form:

Phrase length
Like phrases
AB and ABA
Ballad

Expressive Qualities:
Dynamics: loud-soft
Tempo: fast-slow
Mood
Aural recognition of instrumental timbre
The supplementary mugic text used for this research
raper 18 The Magic of Mugic by Ginn and Company. The authors

of The Maeic of Mugic say that "at no time in a child's school

career is music such & natural part of his education as it
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is in kindergarten and first grade. The more opportunities

& child has for expressing music the more he will develop

musical concepts."71
The musicel concepts and some musical expaflonoes
included in The Magic of Muglc Book I sare as follows:
Bavtha: |
Beat: responding to the beat in music

Tempo: discovering the tempo of various com=-
positions

Duration: recognizing longer and shorter dura-
tion of tones

Phttern: recognizing and identifying rhythmic
patterns

Heledy:

Contour: Jidentifying upward and downward movement
of melody responding to the melodice
direction

Pitch: recognizing upness and downness of piteh
recognizing visual symbols for pitoch
xylos bars
nunerals
notation

Pattern: discovering repeated tonal patterns
Tonality: major tonality
Harmony:

Acconpaniments: guided listening to eccompani-
menta

Chords: becoming semsitive to changes of chords
in the music

Instruments: experimentation with such instru-
pents &8 plano or autoharp

Eorm:

Patterns: discovering tonal and rhythmic patterns

Phrage: developinz an awareness of phrases

discovering identical and contrasting phrages
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Expreselve Elementa:

Tone Coler: developing aural awareness of
individual differences in speaking
volces and singing voices,
exploring characteristic aound of
simple percussion instruments, tonal
instruments such as melody bells, and
harmony instruments such as the piano.

Tempo: developing an awvareness of fast and slow
tempo, responding to changes of tempo
within a musical composition

Dynamics: developling an saural awareness for
louder and softer musical sounds,
responding appropriately to music
having contrasting dynamic levels,
playing instruments and singing songs
more loudly and more softly and under-
standing the difference.

Another source of musical concepts for this paper was

the Elementary Mugic Curriculum Guide developed by the Austin

Independent School Diatriotlwhich liets the following musical

concepts for the first grade:72

Rhythm: recurring beat
underlying beat
grouping of beats
division of beats in simple meter
division of beats in compound meter
rhythm patterns
rests
duration
rhythmic notation
tie .
dotted notes
barlines
meter signature in gimple meter
meter signature in compound meter

Melody: pitch differences
- high and low piltches

melodic shape
the staff
musical alphabet
treble clef ~
letter names of notes
melodic steps and skips
melodic sequence
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phrasges
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The musical concepts selected for the music guide are

a combination of the concepts suggested by three previously

cited works.

MELODY :

RHYTHM:

Lesson
Lesson

Lesson
Lesson

Lesson
Lesson
Lesson

Lesson

Lesson

Lesson

Lesson

Lesson

Lesson

Lesson

Lesson

Lessgon

Lesson

II
LLIL .

Iv

Vi
ViI
VIII

XXVII

XV
XVI

XVII
XVIII

XIX

XX1I
XXII

Tones that are Different or the Same
The Difference in High and Low Pitches

The Treble and Bags Clef Symbols and
Thelr Meaning in Music

The Melody Goes Up, Down, or Remains
the Same

A Melody Moves in Steps and Skips
Notes are placed on Lines and Spaces
A Melody Moves by Lines and Spaces

Music Notes are named by the Firit
Seven Letters of the Alphabet

Learn to Play the Xylophone

Feeling the Steady Beat in Music

The Difference Between Melodioc Rhythm
Patterns and the Steady Beat of Music

Mr. Quarter Note and His Rests

Mr. Quarter Note Meets 0ld Mr. Half
Note

Miss Eighth Note

The Difference between the Quarter
Note, Half Note, and Eighth Note

Music Moves in Two or Duple Meter

Music Moves in Three or Triple Meter
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Lesson XXIII The Difference Between Duple and
Triple Meter

Lesson XXIV The Division of Music with Barlines
and Measures

Lesson XXV Bests and Thelr Meaning in Music

Lesgon XXVI The Meaning of Staccato and Legato
Symbols in Muslc

FORM:
Lesgon IX Phrase Length

Lesson X The Difference Between Similar and
Contrasting Phrases in Music

Lesson X1 The Difference Between AB and ABA
Form in Music

EXPRESSIVE QUALITIES:

Lesgon XI11I The Dramatization of a Song

Lesson XIII The Difference Between Loud and Soft
in Music

Lesson X1V The Difference Between Major and
Minor Mood

Lesgson XXVIII Music Appreciation Lesson: The Four
: Families of the Orchestra Instruments

Lesson XXIX Music Appreciation Lesson: "Peter and
the Wolfr"
Lesson XXX - Music Appreciation Lesson: March of

the Royal Lion from "The Carnival of
the Animals"®
Four justifications of music as a subject in the cur-
riculum were discussed in the review of literature in Chapter
II: (1) Music is a part of our cultural heritage; (2) Musiec
is a part of our environment; (3) Music 1s useful in avo-

cational and vocatlional interests; (4) Music is a means of
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self-expression and enjoyment. The value of music in the -
curriculum is for the development of the aesthetic, soclial,
cultural, physical, emotional, and intellectual capacitles
of the child. Every musical experience the child encounters
will increase or decrease his developmental processes.
Therefore, a proper balance of education, including music,
is necessary. For the successful‘teachlng of music the
classroom teacher must have the desire to give her children
music. Although a teacher may not éing or play well, she
can successfully teach music in the areas 6f listening,
creative, rhythmic , and imaginative activities. She can
teach songs from records and pick out tunes on the bells.
The teacher can ask for resource people to demonstrate
instruments in her classroom. Also by using a sequential
| guide of music teaching methods the teacher will be able to
teach musiocal skills and concepts succesgfully.

Chaptér III presents the music guide for the eiémentsry
classroom teacher to use in her classroom. Each lesson begins
with a concept or skill followed by a behavioral objective.
This guide contains methods and suggestions to help a
teacher successfully teéch musical concepts through the
activity areas of singing, listening, creating, moving,

rlaying, and reading.
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CHAPTER III

THE MUSIC GUIDE

The review of literature of Chapter II showed the
importance of music to the curriculum &s a part of our
environment, as & part of our heritage, and as & means of
self-expression. It stated that the value of music to the
child was social, emotional, and phyaical. Also Chapter 11
explained to the elementary classroom teacher that she néed
not sing or play well enough for a concert performance but
must havé & desire to teach the joy of music successfully to
her children.. Ideas were presented on the organization and
teaching of musical concepts in the first grade.

Chapter 1III is the gulde of weekly musical experiences.
By using this gulde the elementary teacher iill be able to
teach a thirty-week music program. Stated at the beginning
of lesson I through lesson XXVI is the musical concept to be
enphasized by the behavioral objective the teacher wishes to
teach. Lesson XXVII through lesgon XXX developed skills. A
list of materials follows for easy reference in lesson plan-
ning. ‘anh lesson 1s initiated by a motivation section which
should stimulate the child's thought processes. Following the
motivation, six major activity areas of music are listed with
experiences recommended to develop the musical concept or
skill of the lesson. Evaluation of each musical concept or
skill is included in the six areas of activities.

| 41
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Lesgon 1

CONCEPT: Tones that are Different or the Same
BEHAVIORAL OBJECTIVE:

The student 1s able to distinguish whether the two

tones presented are different or the same pitches.
Materisals Needed:

At least one melody instrument (bells, xylophone,
piano, pitch pipe), record player: and records, Book I,
Record 2, Side 1, Band 6; Supplementary Records:

Book I, Album 1B, Record 2B, Band 3.
MOTIVATION:

Boys and girls, you know the story of the three
little kittens who couldn't find their mittens. One
day the three kittens were lost and thelf mother was
calling them. Let's pretend I am the mother cat
and you are the kittens. Wwhen I call “meow," you
answer "meow.”" Your "meow" needs to sound like my

"meow" so I will know you are my kitten.

E P Answer
A Y 4 F- 4
[ 47N ,J'
)
maoew Ann maaw

If the pitch "F" is too high, lower it until the child

can match the pitch comfortably.
L4y
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SINGING:
Other Echo Techniques:

Roll Ca” (}h}rld Answers.

,&2 . *WI - e o ‘i

-
I'm cal\-'mg Da - wvid I'm here
- - 5 o A X " o
GJ) 4. 4 8 2) 4; 4 (A
A \o | =) 1 ) |
L T e | e
o) .
Good Morn- lng Who s heve

I am here
Yoo Heo! Page 16 (30) Book I, Record 2, Side 1, Band 6.
On the tuned bells play C=-8 and A-6 the Yoo-Hoo inter-
val (minor third). Call Yoo-Hoo and have the éhildren
echo like the picture in fhair book 1llustrates. Now
add a child's name after Yoo-Hoo such as Yoo-Hoo An-na.

Supplementary Songs:

"Iittle Sir Echo" (Page 14) Book I, Album 1B,
Record 2B, Band 3.

The children can play echo as & group or individually
once the song has been learned.
LISTENING:

Play two pitches which can be the same or dif-
ferent. Chooge & child to identify whether the pitches
are the same or different.

CREATING:
Play the “Yoo-Hoo" game. One child begins the

game by singing Yoo-Hoo followed by a classmate's name.
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The child called answers with Yoo-Hoo and now sings
Yoo~Hoo to another child.
PLALING:

‘Choose & child to play Yoo-Hoo, C-8 to A-6, on
the tone bells. Have the child sing Yoo-Hoo followed
by @ classmate's name. This child answeré and 15 the
next to play the bells.

BEADING:

Play the interval of Yoo~Hoo, C-8 to A-6, on the
bells or the piano. Since the pitches are different,
notate them on the board or writing chart as 100 Heg-
Then pleay Yoo-Hoo followed by a child's name but play
the name on one pitch such as John-ny (F-6, F-S);
Notate this on the board as John - _py.. FPlay two
pitches. Choose children to notate on the board whether

the pitches are the same or different.
Lesson II

CONCEPT: The Difference in High and Low Pitches
BEHAVIORAL OBJECTIVE:
The student will identify high and low pitches.
Materials Needed:
A melodic instrument (piano, bells, xylophone..
or pitch pipe), with varying pitches, Reéords: Book I,
Record I, Side 2, Band 2; Supplementary Songs: Book I,
Album IA, Record 3A, Band 2.
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HOTIVATION:
| What 18 a pitgh? It is what a baseball player

does to a ball, isn’t it? In music we have another
type of pitch. (Write the word on the blackboard or
writing chart). Pitch is the different sounds you
hear in people’s voices, in music, in bird's singing,
and dog's barking. (Disouss whether the sounds are
high or low. Ask thé children what pitches they hear
every day. Let the children demonstrate these sounds.)
Piteh in music can go high. (Place & mark high on the
board. Play a note near the right side of the piano
or a B=7 or C-8 on the bells or xylophone.) A pitch
can also go low. (Place & mark low on the board.
Play a note near the left gide of the piano or a
C-1 on the bells or xylophone.)

SINGING:

"Whatever Can That Be," Page 8, (16) Boock I,

Record 1, Side 2, Band 2. (Discuss high as related
to the sky and low as related to the gsea. Teach this
riddle song by letting & group of children sing as
high as the sky or as low as the sea at the last of
the song.

Supplementary Songs:

“"Come, Dance in a Circle," (Page 11) Book I,
Album IA, Record 3A, Band 2. The wide octave skip
| in the beginning is excellent for making children

aware of high and low pitches.
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"Swuing High, Swing Low," (Page 10)

LISTENING:

Pick a girl to speak or sing. Discuss her high
voice and compare her voice to a boy's volce, your'
voice, or to a man'sg voice.

Play a high (C-8) and a low (C~1) note on the
bells, xylophone, or piano. Let children identify
which 1s high and which 1s low by raising their hand
when they hear a high note.

Play 'The Sounds of Musiec No. 1" b& Professor Otto
Luening, Part A, Book I, RHecord I, side 2, Band 7;

(page 22).
CREATING: |

Pley a song or a reccfd of sounds on the record
player. Let the children demonstrate how high and low
feels to them. A child could squat down for thevlow
notes and reach for the stars on the high. |

PLAYING:

On the bells, xylophone, or piano, instruct
students how to find the high and the low notes. High
notes are on the right end of the plano or notes B-7,
C-8 or higher on the bells or xylophone. Low notes
are at the left end of the piano or notes C-1 and D=2
on the bells.

HOVING: |
’ Assoclate positions of the body for high (stretching

up), and low (squatting down) and the same (gtanding).
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Guesg _What I Am Now Gamg. Lat the children take turns
guessing and acting out the given pitch.

o strelhtall - squat  stand
L&.g’m'J:_J . J;" ;J ‘L[_ff ,-,-_h_ﬂ__“ A 4{ % i "‘J: = [ 6“—_;}
Guess whal [ am  Now.  am Naw. am Now .

Draﬁ at the top of the board a mark for a high
pitch. Make a mark at the bottom of the board for a
low pitch. ﬁave the children identify which are high
and which are low pltches. Then have children make
the high or low marks while a classmate plays the
high or low pitches. |

Lesson II1
CONCEPT: The Treble and Bass Clef Symbols and Their
Meaning in Music
BEHAVIORAL OBJECTIVE:

The student will identify the treble clef with
high pitches and the right hand while identifying the
bass clef with lower pitches and the left hand .

Materials Needed: |

A melbdy instrument (preferably a piano but bells
can be used), pipe cleaner and rubber bands (two per
child), staff liner, mimeographed staff sheet to use
for making treble and bass clefs, one crayon per

child, Records: Book I, Record 2, Side 1, Band 1.
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MOTIVATION:
Today we are going to learn a new word. (Draw

lines and spaces on the board with the staff liner.

4

Draw a treble clef on the staff) -

g
¢ o
Y

This is a TREBLE CLEF. Draw it again slouly. Show

the children how the treble clef must stand taller
than the lines and spaces. One leg hangs below the
staff and its tall curls around the second line.

Draw another set of lines and spaces. Draw a
bass clef.i%é%%?%?%% / Point to thé bass cleff.
This curly symb&I 18 a BASS CLEF. Show the children
that the head of the bass clef must be on the second
line. 1Its back must touch the top line then it curls
like a snake. Choose children to come to the board
and draw these clefs.

SINGING:

"Three Drummer Boys," (Page 24) Book I, Record 2,
Side 1, Band 1.

LISTENING:
Have the children associate the melody of the
"Three Drunmer Boys" with the treble clef and the
drum beat with the bass clef. Ask the chlldrento
clap their hands with the rhythm of the treble clef
notes or the melody. Then ask the children to clap
their hands with the rhythm of the bass clef notes

or the drum.

Play the High-low_Game. If the note played 1is

a8 high or treble note, then the student ralses his
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hand. If the note is a bass clef note, then no
hand 1s ralsed.
CREATING:

Teéch the children to form their own treble and
bass clefs from pipe cleaners. Heave the chlldren sit
in a circle on the floor around the teacher. The
children will easlly make bass clefs. Por the treble
clef, they will need help. |

"Three Drummer Boys" is a good Bong to dramatize
and the chlldren will enjoy acting out the song.

PLAYING:

Form the children in a semi-circle on the floor in
front of the plano keyboard. Take a rubber band and
attach the treble clef to>the right hand and the bass
clef to the left hand. Ask one child at a time to
play notes with the clef that is called. An example:
Jim, can you find and play a (treble or bass clef)
note?

MOV ING :

Play the Mr. Treble Clef or Mr. Bass Clef Game.

A chlld is chosen to be Mr. Treble Clef or Mr. Bass
Clef. He 1s told thet to play either a treble note or
a bass note and the class tries to guess the answer.

i o thevchild plays a treble note, the class stands

and says Mr. Treble Clef. However, should the child

play a bass note, the class squats and says Mr. Bass
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Clef. The chosen child may choose another child to
be Mr. Treble or Mr. Basg Clef.
READING:

Prepare a mimeograph sheet with two sets of lines
and spaces. Space each line 3/4" apart, thus making
each staff three inches. Draw a treble clef at the
beginning of the top staff. Draw another treble clef
with dotted lines beside the first one. Help the
children finish the dotted line clef and complete the
line with clefs. Draw a basgs clef at.the beginning
of the bottom staff. Draw another bass clef with
dotted lines. Help the children complete the bass
clef line. Esch c¢hild needs to have a crayon to com-

plete this activity.
Lesson 1V

CONCEPT: The Melody Goes Up, Down and Remains the S@me
BEHAVIORAL CBJECTIVE:
The student will identify whether the melody is
going up, going down, or remaining the same.
Materials Needed:
At least one melodic instrument (bells, xylophone,
plano, pitech pipe), record player, Records: Book I,
Record I, Side 2, Band 6; Book I, Record 3, Side 2,
Band 1; Book I, Record 2, Side 2, Band 2; Supple-

mentary Records: Book I, Album IC, Record 14 A,
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Band 5; Book I, Album IB, Record 12A, Band 2; Book I,
Album IB, Record 11B, Band 4.
'MOTIVATION:

What 18 a melody? A melody is what we sing, or
the tune of the song. (Hum a familiar song). That
ig the melody of the song. Which way does a melody
go?7 A melody can go up or down or even stay on the
same note. (Play C-1, D=2, E=3, FQQ. G~5 on the bells,
xylophbﬁe 6r piano as an example of an ascending
melody.) (Play G-5, F=4, E-3, D=2, C;l as an example
of & descending melody. Pley C-1, C-1, C=1 for a
melody that remains on the same note.)

SINGING:

"The Wind Blew East."\Page 16 (20), Book I, Record
I, Side 2, Band 6. This song introduces the idea of
a climbing melody. Let the children use their voices
to imitate the ascending and descending melody of the
wind.

"FPive Angels," Page 24-25 (48-49), Book I, Record 3,
Side 1, Band 2. In the student's book, there lis A
picture of the ascending melody pattern. Play on the
bells or piano the pattern on page 25 of the student's
book (C-1l, D=2, E=-3, F=4, G=5). Identify this pattern
as walking upstairs (ascending).

"Three Blue Pigeons," Page 18 (36), Book I, Record
2, Side 2, Band 2. This song is the descending
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melodic pattern. On the bells or plano, play S5~i4«3=2-1
or 5-5«3-3-1-1. Dlscuss the notation placement on
pages 18-19 (30-31).

Supplementary Songs:

“Down, Down," Page 25 (88), Book I, Album IC,
Record 14A, Band 5.

"The Escalator," Page 8-9.

“Snowflakes," Page 25, Book I, Album IB, Record 12A,
Band 2.

LISTENING: |

Flay "Five Angels," "Adam Had Sevén Sons," “Three
Blue Pigeons." Have the children listen for ascending
and descending melodies. For each song, ask the
children to identify the ascending or descendihg melody
'by moving their arm in the direction of the melody.

Supplementary Listening:

Play “"Pastoral" by Kabalevsky (page 18) either on
the piano or record. Book I, Album IB, Record 11B,
Band 4. Identify the ascending and descending melody.

CREATING:

The "Five Angels" is perfect to dramatize. Divide
the class in five groups. Have each group sing the
part of one angel. lLater choose one person to act
cut and sing each angel's part.

PLAYING:

Each angel will play his part by ear on the bells.

For the song "Three Blue Pigeons,” choose children to

play by ear the "pigeons sitting on the wall" (E-3, D=2, C-1).
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Experiment: Ask & student to play the melody of

"Adam had Seven Sons" by ear.
MOVING:
Have the children demonstrate the ascending or
descending melody by ralsing or lowering thelr bodles.
Play the FlowerSeed Game. As“the melody rises, they

érou as a seed. As the melody descends, the tlowersl
dle.
BEADING:

Have the children look and discuai the descending
place notation on pages 18-19 (36-37). Have them turn
to page 25 (48-49) and discuss the ascending melody
pattern. Choose children to write the ascéndiﬁg or
descending patterns onAthe board as they are played.
(1-2-3-b=5 _ =" ; Sebe3ezel = — _

5=3=1 = _ ; 1l=3=5_" ) Any combination of tones
will work so long as the ascending melody starts with
a low pitch and goes to a high pitch. The descending

melody must start high and go to a lower pitch.
Lesson V

CONCEPT: A Melody Moves in Steps and Skips
BEHAVIORAL OBJECTIVE:
The student will identify whether the melody steps,

skips, or remains the sane.
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Materials Needed:
At least one of the rolloulngi bells, xylophone,
or piano, blackboard or chart with a steff drawn on
it, record player, Records: Book I, Record I, Side 1,
Band 3: Book 1, Record I, Side 1, Band 4; Book I,
Record I, Side 1, Band 8. |
MOTIVATION:
We have talked about a melody golng up or down.
But how does the melody go up or down? The melody
can akip or step up or down. When we‘take steps
we are walking. Music can walk from note to note.
(Draw a picture of steps _rf—r_. | .) Music can
climb steps or it can walk down éteps. When we
skip we are making little hops. (Have a child
demonstrate skipping. Draw a picture on the board

]

of skipping [ o) When music skips, it hops

from one note to another.

SINGING:

"Adam Had Seven Sons," (Page 5), Book I, Record
I, Side 1, Band 3. ascending

melodic pattern in first line

"Pretty Trappings," (Page 6), Book I, Record I,
Side 1, Band 4. melody moves
in sklps and descends in steps

"Clap Your Hands," (Page 12), Book I, Record I,
Side 1, Band 8. melody moves
a gskip of a fifth and descends
by steps )

Supplementary Songs:

“Swing High, Swing Low," (Page 10), melody moves
a skip of an octave and
descends by skips
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LISTENING:

While playing the recording of "“Clap Youi Heands,"
have the children listen for the skips and steps in
the song. Play the “Clap-Clap" (F-4, F-4). The
children should identify the pitches of “Claﬁ-CIap“
as the same tones. Play thg skip from P-4 to C-8,
“Clap-Clap,® Have the children identify thasé
ritches as skipping. Now play "ciip Your Hands"
(c-8, B=~7, A=6), the descending step pattern. The
children will identify this as a stepping pattern.

"Adam Had Seven Sons" can also be uded as a
listening exercise. Play "Adam" (D=2, D-Z)Q These
are the same pitches. Play the words "had seven
sons" which is en aacehding step pattern (D=2, E-3,
P-4, G=5, A~6). The words "do this, do this, do this"
is a skipping melody (A=6, D=2).

CHEATING:

Have the children join hands and form a large
circle. One child is chosen as Adam and stands in the
center of the circle. With the words "do this, do
this, do this" Adam does an action and the other

children imitate. At the end of the song, he chooses

another Adam.
PLAYING:
Let the children play either the tuned bells or
the xylophone. Show them how to play the patterns used

in the listening section.
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MOVING : |
Play the Rabbit or Lady Bug Game. If the music
pattern hops from one pitch to another such as C-l
to G=5, let the children hop to show this feeling.
If the musical pattern moves by steps, let the chlildren
walk to ldentify this pattern. |
READING: |
Show how to draw a plicture of a melody pattern.
Put the following patterns on the chalk board. Ask;the
children to select the correct picturé for each melodic

pattern played.
Adam had seven sons do this

Lesson VI

CONCEPT: Notes are Placed on Lines and Spaces.
BEHAVIORAL OBJECTIVE:

The student will ldentify whether the note is a
line note or a spfoe note when it is placed on one
of the flie lines and four spaces of the starff.

Materials Needed:

A staff liner (contaings five wire holders for
chalk), drums, bells, blackboard, Giant staff (See
Creating), bean bags, Records: Book I, Record 1,
Side 1, Band 8; Book I, Record 3, Side 1, Band 2;



59
Book I, Record 2, Side 1, Band 9: Supplementary Songh:
Book I, Album ID, Record 15A, Band 1; Book I, Album IB,
Record 11B, Band 8. |
MOTIVATION:

Take the staff liner and hold it in position to
draw a staff. Ask the children to count the pieces of
chalk. (5) Point to the spaceé between the chalk and
count them aloud (4). Draw the staff on the blackboard.
Count the lines and spaces to make sure all five lines
and four spaces are there. Nﬁmber the lines and
spaces. Beneath the first staff, draw another stafrf
leaving a space between them. Number the lines and

spaces according to the following picture.

)] u 5 [’y
A 2 3
[ 9 ¥ 2
\1/ P |

L §
'l
o '
) ——3 La
]
- i < o
5 Y

Point to the top set of lines and tell the children

that it is called a STAFF.
Teach the children the following riddle about a

staff.

RIDDLE: Every child has a staff,
It goes to bed with him at night.
It goes to school with him by day.
It is with him every hour.
What 1s 1it?
(Answer: his hand--five fingers and four spaces between them)
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On a set of lines and spaces.place‘notes to look

like the picture following:

Tell the children when the line goes through the

note, we call it a line note. When the note is between

the lines or in the space, it is a space note.

SINGING:

"Pive Angels," Page 24-25 (48-49), Book I, Record 3,
Side 1, Band 2. Discuss the place-
ment of the notes on the lines and
spaces on the bottom of 25 (49). Ask
the children to tell which notesg are
line notes and which are space notes.

Supplementary Songs:

"My Dog Bingo," (Page 100), Book I, Album ID,
Record 15A, Band 1.

“"Autumn Rainbow," (Page 23), Book I, Album IB,
Record 11B, Band 8.

LISTENING:

Play the recordings: "All Night, All Day," (Page
~ 34), Book 1, Record 2, Side
l, Band 9. :

"Clap Your Handé.“ (Page 12),
Book I, Record I, Side 1, Band 8.

Ask the children to raise their hands as the melody
goes high and to lower their hands when the melody goes

low. Tell the children as the melody goes higher in
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the song, it also goes higher on the staff, and the
lovwer the melody goes the lower it 1s on the staff.
CREATING:

To make a giant staff, use an extremely héavy
paper or get a piece of masonite (4' x 8'). Paint
the maéonite with white paint. Paint two sets of
black lines for the treble and bass staffs. Paint
the treble and bass clefs on the broper staff. After
the paiﬁt has thoroughly dried, the clags 1s ready to
play the Staff Game; ,

Staff Game: Place the glant staff on the floor.
Give a child a black round bean bag or a piece of round
black poster board weighed with a plece of uood or
metal taped to its back.‘ The class is divided into
two teéms. the line note team and the space note team.
Members on the line note team try to throw their bean
bags on a line while the space note team tries to throw
thelir bean bags on spaces. While alternating between
the two teams, each child tries to toss his bag on the

proper line or space. If he succeeds, then his team

gets a point.
PLAYING:

On a blackboard staff, place a series of line and
space notés with no particular order. Give a group of
children drums. Name this group the line note group.
Give another set of children bells or triangles. This

group is the space note group. As you point to the
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different notes on the staff, the proper group should
play. Drums play only‘on the line notes and the bells
or triangles play only on the space notes.
MOVING: |

Play the Tightrope Game. Use the glant staff made
for the staff game. The chlildren are to walk the lines
or spaces like a tightrope walker in the circus. At
first assign one small group to walk on the lines and
another small group‘to walk on the spaces. Later

asgign a specific line and space number on which they

are to walk.
READING:
Write the beginning notes of several songs on a
staff chart or on the bo#rd. .Aak the children to find
the line notes and the space notes. Have children come

to the board and write their own space note or line

note.

Lesson VII

CONCEPT: A Melody Moves by Lines and Spaces

BEHAVIORAL OBJECTIVE:
The student will identify whether the melody moves

by step or skip according to its notation on the lines

and spaces.

Materials Needed:
A staff liner, the glant staff, mimeograph staff

sheet, crayons, blackboard drums, bells, Records:
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Book I, Record 3, Side 1, Band 2; Book I, Record 2,
Side 2, Band 2; Supplementary Records: Book I, Album IB,
Record 11B, Band 7; Book I, Album IB, Record 12A, Band 1.
MOTIVATION: |
Draw a staff. Review the ideas presented in Lesson
VI. ‘Place the notes on each line and space as the

example below:

EM*I.I‘I‘

Explain to the children that the melody is moving by

steps on the staff when it goes line, space, line, space.
If the melody hops or skips, then it goes from line to
line, space to space, bottom to top, or top to bottom.

Discuss the following examples.

n_ Steps SKips SKips SKIP @ —

4
LLE.

SINGING :

"Five Angels." Page 24-25 (48-49), Book I, Record 3,
Side 1, Band 2.

Emphasize the pattern of the phrase "First one
lights the fire" as moving line, space, line, space.

“"T"hree Blue Pigeons," Page 18-19 (36-37) Book I,
Record 2, Side 2, Band 2.
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Supplementary Songs:

“In Autumn," (Page 22), Book I, Album IB, Record 11B,
Band 7. 4

"Jack Frost," (Page 24), Book I, Album IB, Record
12A, Band 1.

LISTENING:

Play any of the above records. Listen for the melody
to walk by steps either up or down. Ask the children to
raise thelr hands when they hear the melody walking.

Also ask the children to listen to melody moving by skips.
Have them raigse thelr hand when they‘hear the skip.
CREATING:

Use the giant staff to play this game. Divide into
two teams. Appoint a caller. The caller will say either
step or skip. Each team is given two large round black
notes. When the caller says step or skip, a person
from each team goes to the giant staff and tries to make
the step or skip notation. If he 1s right, his team gets
a point. Later have the children race and the first one
to make the step and skip will get the point for his tean.

BLAYING:

Teach the chiidren to play steps, skips and the same
tones on the bells or piano. Use the examples given at
the close of the motivation section.

MOVING:

Have the children choose pértners. Asgign each
child to be either a line or a space note. Agk partners
to go to the giant staff and either make a step or a

skip by standing on the appropriate line and space.
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BEADING:

Write the beginnings of several songs such as
"Moon Is Coming Qut" (Page 14), “Skip to My Lou" (Page 4),
"I Got Shoes" (Page 6) on a large staff chart or board
staff. Emphasize space notes, line notes, steps,
skips, and pitches that aremthe same. Prepare a
mimeograph sheet for the childfen S0 they can write

their own skips, steps, and same pitches.
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Lesson VIII
CONCEPT: Music Notes are named by the First Seven L@tters
. of the Alphabet.
BEHAVIORAL OBJECTIVE:

The student will state the seven letters used in

naning the lines and spaces.
Materials Needed:

Staff liner, chalk, melody 1n§trument (preferably
a piano) bells or xylophone, printing set staff, a
crayon per child, Records: Eook I, Record 1, Side 1,
Band 6; Book I, Record I, Side 1, Band 3; Book I,
Record 1, Side 1, Band 5; Book I, Record I, Side I,
Band 8; Supplementary Records: Book I, Album‘Ic.
Record 14A, Band 6; Book I, Album 14A, Record 1C,
Band 7. -

MOTIVATION:

Who can tell us the first seven letters of the
alphabet? Who will write these letters on the board
for us? (A=-B-C-D-E~F-G) Let's move letters A-B-C-D
and put them after G. (The outline E-F-G-A-B=C~D 1is
made.) Tell the dhildren that these seven letters
and only these letters are used to name music notes.
Draw & staff with a treble clef at the beginning.
Name each of the lines and spaces. Show the children
how the letters keep repeating themselves in the E
through D pattern. Add middle C and D to the drawing.
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Tell the children that these notes are middle C and D.
Play all the notes on the bells or plano.
SINGING:
"Oh, I Saw a Fox," (Page 8-9), Book I, Record I,

Side 1, Band 6. Call attention
to the notes that walk up and
down by line and spece by using
the hand.

"Adam Had Seven Sons," (Page 5), Book I, Record I,
Side 1, Band 3.

"I Got Shoes," (Page 6), Book I, Record I, Side 1,
Band §.

"Clap Your Hands," (Page 12), Book I, Record I,
Side 1, Band 8.

Write the notes for the first line of "Adam Had
Seven Sons," "I Got Shoes," and "Clap Your Hands" on
the board staff. Write the nameé of the notes beneath
the notes. As the notes are played, have the children
sing the note names.
Supplementary Songs:

"One, Two Buckle My Shoe," (Page 89), Book I, Album IC,
Record 14A, Band 6.

"One Potato. Two Potatoes," (Page 89), Book I, Album IC,
Record 14A, Band 7.

LISTENING:
Write & note pattern on the board staff. Play the
pattern correctly on the piano or bells. 'If the pat-
tern uaéyﬁtepplng. emphasigze the stepping concept with
the line-space concept. Ask the children to be
detectives and find the mistake in the pattern when it

is played again. Make the firgt mistake very obvious
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so0 all will gucceed in finding the mistake. Each time
- make the mistake less and less obvious. Let the children

respond by raising their hands if they found your mis-

take.
\ Step - correct- aKip
y. ,
- r’
{ AP ) ﬁkﬁﬂr_*@ - N—
“mistake
CHEATING:

Play "“Which Note Am 17" Game. Review the note
names oh the staff with the children before'playlng
this game. Give each note a number as the example below.
N 85
@3 ][?‘°*Fjli‘

Q-2 @D 2
@ 1

! “Space

Line

Choose one child to start the game. He will play a note
on the bells. At first make the game easy by saying
this 18 note number (1) that he played. Let the
children guess the pamg of the note. That child is
the next to play & note. Later ohly play the note and
do not ﬁse the numbers. Let the children guess the
note name by listening to the pitch of the note.
PLAYING:

Wapted: _A Note. This game has a sheriff and his

deputy. Choose a child to play the sheriff and point

to notes that are wanted. The deputy has to find
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the note by playing it on the bells. If he plays 1t
correctly, then he 18 the sheriff.
MOVING:

Use the glant floor staff. Assign &8 small group of
children to be E's and walk on the first line. Assign
each small group to be & certein note and ialk on
their line or space.

READING:

Prepare a printing set staff. The printing set
staff 18 a mimeographed sheet of paper with five‘lines
spaced one inch apart. A treble clef is drawn with
dotted lines. On each line and space the note name
is written plainly once and then tuice wiﬁh dofted
lines. The children will draw over the dotted lines
and then complete the line. Usgse different colored

crayons for each note.

red crayon

blue crayon
green crayon
yellow crayon
brown crayon

- orange crayon

D - purple crayon
Treble clef - black
crayon

|
|
11/
|
i
|
|
|
|
|
|
|
|
QuWd Ot

Lesgon IX

CONCEPT: The Feeling of the Phrase Length

BEHAVIORAL OBJECTIVE:
Thd student will identify phrases orally and

aurally.
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Materials Needed:
Student music book or the first grade chart,
black board, rhythm instruments, chalk, Records: Book I,
Record 1, Side 2, Band 1; Book I, Record I, Side 2,
Band 7; Supplementary Reoor@s: Book I, Album IB,
Record 114, Band 5; Book I, Album IA, Record 3A, Band 3.

MOTIVATION:

Put phrase lines on the board /’ﬂ\\\/’—\\»//—\\

Tell the students that in music we have sentences
Just like we have in reading. We know that a sentence
1s a group of words telling a thought. We talk in
sentences. We read in sentences. Music talks 1n sen-
tences too. A musical sentence is called a nnxggg.
A musical phrase 18 a group of notés exprebsing &an
idea. Read the sentences from "The Moon is Coming Out"
(pages 14-15). A phrase happens when there is a short
stop or pause in the music. Agk the children to llsten
and count the ends of the sentences or phrases.

The moon is coming out! (pause)

Big and round, so big and round as round as a

tray. (pause)

Moon is big and round, just like a tray. (pause)
The children will answer that there were ﬁhree phrases.
Read other songs and let the children find the phrases.

SINGING :

"The Moon Is Coming Out!" Page 6-7 (14-15), Book I,
Record I, Side 2, Band 1.

"Potatoes." Page (43), Book I, Record I, Side 2,
Band 7.



71
Teach the songs by phrases. Say or sing a phrase and
" let the children echo the phrase. Be sure to emphasize
that we are learning the song by phrases.

Supplementary Songs:

“"Sing, Sing Along," (Page 5), Book I, Album IB,
Record 11A, Band 5.

"My Little Red Drum," (Page 13), Book I, Album IA,
Record 3A, Band 33.

LISTENING:
Play the following songs and ask the chlildren to
raise their hands at the ends of each phrase and to

count the number of phrases.

"Skip to My Lou," (Page 4), Hecord I, Sida 1, Band
1, (four phrases)

"Potatoes," (Page 43), Record 2, Side 2, Band 7,
(four phrases)

"Mr. Frog Went A Courtin'" (Page 38-39), Record 2,
Side 2, Band 3, (two
phrases)

"Three Blue Pigeons," (Page 36-37), Record 2, Side
2, Band 2, (two phrases)

CREATING:
Dramatize "The Moon is Coming OQut." (Page 14-15)

Have the children form a circle, kneel, and sit low on
thelr heels in Oriental fashion. For verse one,
phrase one have the children slowly raise both arms
overhead to make the shape of the moon. For phrase
two, open the arms and lower them to the shoulder level.
For phrase three, slowly ralse both arms again to show

the shape of the moon. To dramatize verse two, phrase
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one, lower the arms slowly to the shoulder level. For
phrase two pretend to put hands inside kimono sleeves.
Complete the dramatization with phrase three; have the
hands in the sleeves and turn face away from the circle
to represent darkness.
MOVING:

After having sung and listéned to any song in this
lesson, have the children rotate fheir arms from left
to right'representing the flow of the music 1in the
first phrase. At the end of each phfase. reverse the
direction of flow.

PLAYING:

Use any of the music for singing or listening in
this lesson. Make sure the children know where the
phrases start and stop and the number of phrases in
each song. Divide the class into the same number of
groups as phrases in the song. Glve each group a
different instrument. Assgslign a phrase nu@ber and
they play only on their phrase. Be the conductor at
first and point to each group as their phrase comes in
the song. Later 6hoose a child to be the band leader.

BEADING:

Turn to page 6 and 7 in the student music books,
"The Moon Is Coming Out." Discuss the phrase marks
and that they look like half moons. Trace them with

a8 finger.
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Lesson X
CONCEPT: The Difference Between Similar and Contrasting
Phrases in Music
BEHAVIORAL OBJECTIVE:

The student will identify similar and contrasting

phrases when played or sung.
Materials Needed:

Student music book, chalk, bléck board, miméo-
graphed phrase sheet, Records: Book I, Record 2, Side
2, Band 7; Record 3, Side 1, Band 4; Record 1, Side 1,
Band 2; Record 1, Side 1, Band 8; Record 2, Side 1,
Band 9. |

MOTIVATION:

Review definition énd examples of phrases. Intro-
duce the word "contrast" by printing it on the board.
Explain that "contrast" meaﬁs different. Play "Clap
Your Hands." Sing the first two lines. Have the
children listen. Thls song 1s easy to find phrases
because the words are exactlyallke on phrases one and

three, which also sound alike. Use your hand to

denote phrases such as /’%L‘\/’4L‘\/”*\\v/"?‘\\
v v

SINGING:
Review "Potatoes." (Page 43), Book 1, Record 2,

Side 2, Bénd 7. Use the phrase method. Sing the

song several times. Discuss the number of phrases (4)
in the song. Divide the class into four groups. Have
each group sing one phrase. Discuss which phrases sound

alike.
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"Little Wheel A-Turning In My Heart," (Page 51). Book
1, Record 3, Side
1, Band 4.

"Skip To My Lou," (Page 4), Book I, Record 1, Side 1,
Band 2. Phrases one and three are
similar.

"Clap Your Hands," (Page 12), Book I, Record 1

Side 1, Band 8. Phrases one and
three are similar. Phrases five
and seven are similar.

“All Night, All Day," (Page 34), Book I, Record 2,

Side 1, Band 9. Phrases one
and three are similar.

LISTENING:
Play the recording of one of the above songs. Have
the children ralse their hands when they hear a phrase
that sounds exactly like the first phrase.
CREATING:
Find the Sound Alike Phrage_Game. Give each of
the children a card with a number on it. Let them‘

stand in front of the room. Play a song and let the
children decide which numbers sounded exactiy alike.
Also number the phrases and mix-up the children with
the'numbered cards. Have the class put them in order
according to the phrases of the song. |

MQVING:

Have the children use their bodies to show similar
or contrasting phrases. Have the children march in
place tﬁ the rhythm of the first phrase.v On the
second phrase which 18 contrasting, have them stop

marching and sway to the second phrase rhythm. The
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third phrase 18 like the first so the children march
again. The fourth phrase 1s different from all others;
let the children clap to the rhythm.
PLAYING:

Choose four groups of three students each. Give
each student an instrument. ‘Groups one}and three will
play on the like phrases. Group two will play on phrase
two. Group four will play on phrase four.

READING :

Mimeograph a phrase sheet. Notaté avshort song.
Over the phrases, put the curved phrase line. Put
numbers af the beginning of all four phrases. Have
the children identify similar and contresting phrases

after listening to the song notated and studying the

notes.

Lesgon X1

CONCEPT: The Difference Between AB and ABA Form in Muslic

BEHAVIORAL OBJECTIVE:
The student will identify the AB form and the ABA
form in music.

Materials Needed:
Records: Book I, Record 1, Side 1, Band 6; Book I,

Recordvl. Side 1, Band 8; Book I, Record 4, Side 1,
Band 4; Book I, Record 1, Side 1, Band 6; Book I,
Record 4, Side 2, Band 1; Book I, Record 4, Side 2,
Band 6; Book I, Record 5, Side 1, Band 3: Book I,
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Record 1, Side 1, Band 7; Book I, Record 2, Side I,
 Band 2; rhythm instruments: drums, bells.
MOTIVATION:

Put the letters A and B on the board. Agk the
children if the letters are the same? (no) - In music
when a song changes or becomes different, then»ue use
& different letter to show the change. Sing the first
two lines of "Clap Your Hands." The first two lines
are A. Explain that the next section "la-la" 1is
different from the “"Clap-Clap" so0 it is the B part;
Have the children sing "Clap Your Hands" and identify
the A and B, (Page 12), Book I, Record 1, Sidevl.
Band 8. |

Write ABA on the board. Ask the children which
letters are the same. (First and the last). The
song would have the same tune at the first and the
last but a different tune in the middle.. Play "My
Shadow" (Page 76), Book I, Record 4, Side 1, Band 4.
Agk the children to ralise their handes when they hear
B. Ask them to raise thelr hands again when they
hear another A.

SINGING:
AB Form:

"Oh I Saw A Fox," Page 2-3 (8-9), Book I, Record 1,
Side 1, Band 6.

“Where Is the Pebble?" (Page 81), Book I, Record 4,
Side 2, Band 1.
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ABA Form:
"When the Train Comes Along," (Page 87), Book 1,
Record 4, Side 2,
Band 6.

"Get On Board," (Page 96), Book I, Record 5, Side 1,
Band 3. -

"Hey Betty Martin," (Page 4-5) (10-11), Book I,
Record 1, Side 1, Band 7.

LISTENING:

Play "Ronde" by Susato, (Page 25), Book I, Record 2,
Side 1, Band 2. This composition has two sections (A
and B). |

Play one of the recordings listed above as the
children listen. Ask them to raise their hand when
they hear section B. Ask them to clap their ﬁands
once when they hear another A section.

CREATING:

Ask the children to dramatize the song "Get On
Board," Choose two people to be the train. Let
them choose four chlldren to "get-on" board. Have
these four children hold on tovthe train people.
Have some children form a tunnel. Some children can
be trees.'llght poles and animals a&long the country-
slde.

MOVING:

Duriﬁg the refrain of "Hey, Betty Martin," let
the children tiptoe about the room. Join hands with
thelr partners on "please be mine." Partners swing
arm in arm through out section B. When section A

starts again, they begin tiptoeing.
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PLAYING:

Give one group the drums. Give another group the
bells either tuned or jingle bells. Ask the drum
group to play the steady beat of section A. Ask the
bell group to play the steady beats of section B.

BEADING: | o |

Use student books on page 2?3 of the song "Oh I
Saw a Fox" (é-7). Then compare "6h I saw a Fox"
with “Hey, Betty Martin" on page 4-5 (10-11). "Oh I
Saw a Fox“ is an AB form song. "Hey, Betty Martin"
is an ABA form song. Ask the chlidren how to make
“"Ch I Saw & Fox"into an ABA form. (After singing
and A and B section of the song, then sing the;A

section again.)

Lesson XII
CONCEPT: The Dramatization of a Song
BEHAVIORAL OBJECTIVE:
The student will sing and act out a paft of a song.
Materials Needed: |
Records: Book I, Record 2, Slde, Band Vs
MOTIVATION:

Today we are going to be actors and actresses. Dig-
cuss what it means to be an actor or actress. An actor
or actress must use actions to show what the words mean.
The song ie are going to sing is "™Mr. Frog Went A Courtin'."

Explain that this song 1s a ballad. A ballad is a story
told in song. Tell the story of Mr. Frog.
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SINGING:

"Mr. Frog Went A-Courtin',"” Page 20-21 (38-39), Book
1, Record 2, Side 2, Band 3. Ask the children to join 6n
the "um-hum"™ as the verse is sung. Then repeat the words
in story form. Héve everyone sing the song at first.
Encourage students to sing different verses as small
groups or individually. | | | |

LISTENING:

Agk the chlildren to look and identify the pictures as
they listen to the song. Then ask them to raise.their'
hand when the verse 1s sung about a certain character»
that is named.

CREATING: |

Have the chlldren'create their own plectures of the

animal they want to be.
PLAYING:
Select some children to be the "um~-hum" players on

the tone bells (D-2, G-5).
MOV ING:
Let selected children act out their verse in "Mr. Frog
Went A-Courtin'" while the others sing. Try to let every-
one have one turn acting out some part of this song.
BEADING: |
Notate Mr. Frog on a mimeograph sheet so the children
can follow the music. Have them identify the "um~hum's."
Make a dotted line around the "um-hums" for easy identi-
fication.

Supplementary Song:
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"Three Little Pigs." This song 18 a delight for all
- primary level children to dramatize. Teach the song by

the rote phrase method. (Example A)
Lesson X111

CONCEPT: The Difference Between Loud and Soft in Muslic

BEHAVIORAL CBJECTIVE:
The student will be able to differentiate the loud

l

and soft and ldentify thelr symbols in music.

Materials Needed:

Drum, cymbals, sticks, bells, tambourine, triangle,
staff liner, Records: Book I, Record 4, Side 1, Band 4;
Book I, Record 3, Side 2, Band 4; Supplementafy Records:
Book I, Album IA, Record 4A, Band 8; Book I, Album IA,
Record 4B, Band 3; Book I, Album ID, Record 15B, Band 8;
Book I, Album IB, Record 11B, Band 4.

MOTIVATION:

We know that when we call loudly "Yoo-Hoo" that we
can hear a quiet soft voice call back "Yoo-Hoo". The
soft volce is the echo. Let's play echo. Call "Yoo-
Hoo" loudly and the children should respond with a
soft "Yoo-Hoo." Crash together a pair of cyxzbals. Tell
a child to hit together a pair of sticks. Ask the
class which is louder? (cymbals)

SINGING:

“My Shadow," (Page 76), Book I, Record 4, Side 1,
Band 4. This quiet song demonstrates

the quality of soft.
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Example A

Three Little Pigs

;e Lively : . .

& 1 A T
eSS RiE e e =S e ——
")Ulass: Three lit-tle pigs! You'd bet.-ter watch out, The wolf will catch you,
The wolf: 1 am the wolf! Youd 'bet-ter watch out, I'll catch you pigs, a -

| P 1 D [

T 1] 1 W
b

‘ ’ 1
-g—n———r‘—‘-r—'ﬂ. P — - I
T
: !

—
-
N

P

o
| N
1,], T
e
“

4}:, 2 - > g =
2 1 7 1
~“—p—f +
A i 3 —

L ! 1

g ' e

‘. T 154 i ;’ "4 + :
rY) I 14 [ 4 K

f 1
run-ning a - bout. He'll huff and he'll puff and he’ll blow your house in.
run-ning a - bout. I'll huff and I'll puff and I'll blow your house in.

PRt WS S,

1

L 4 :
i

Evelyn Van Schelhas,

"Rhythmr and Hhyme
Educational Music ragazine, January-February, 1556, p. 26c.

'Round the Year,"

'—-91 + A > I
o - > —rh =
.~J [r] i3 ¥ 1 }
4 4 L |
| bd |, bd J p -
i § I R - =
e =4 g = 2 i .
14 T | ol
THREE LITTLE PIGS SING
1 - —
- 1 o o— s —- r- A ; \l \5 :
L {y 2 = n = ; 1 g — -
) ' T ' ‘
No, no, no! No, no, no! Not by the hair of my chin-ny chin - chin.
D’ srems »— T
> > —P— ?
(= = = et
v ’ s
‘i e l J- _4 J | o - - i
Py me=2 = —e a—3 = » -
===, ; ; .




82

Supplementary Songs:
"Baby Steps and Glant Steps," (Page 126), Book I,

Album IA, Record 4A,
Band 8.

"Big Drum and Little Drum," (Page 136-137), Book I,
Album IA, Record 4B, Band
3.
LISTENING:
Ask the children to listen for things a shadow can do.
"Divertimento No. 8," in F majbr by Wolfgang Mozart,
b (Page 6€), Book I, Record 3,
' Side 2, Band 4.
Call attention to the levels of dynamics as the
children listen.

Supplementary Listenings:

"Marche Slave," by P. Tchaikovsky. (Page 127) Book
I, Album ID, Record 15B, Band 8.

"Pastorale," by D. Kabalevsky, (Page 18), Book I,
Album IB, Record 11B, Band 4.

CBEATING:
Have the chlildren pretend they are a shadow quietly
creeping about the room.
PLAYING:
This 1s included with the reading activity.
MOVING:
Héve the children move aboﬁt the room following
their shadows. Ask a very small group of children to
demonstrate a loud sound by walking like elephants.

The soft sound could be demonstrated by tiptoeing or

walking qulietly like cats.
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BEADING:

' Introduce F to mean loud. F 1s an abbreviation
for Forte, an Italian word for loud. Introduce P to

- mean soft. P is an abbreviation for pianb. the
Italian word for soft. On the board make a staff and
treble clef. Mark off six measures. Label the
measgsures elther with F or P. Choose certain instru-

ments to play each'meaaure. An example follows:

F 4 P
. S s S S "\ S s "
Drums sticks bells
) ) L

e e e e

cYmbals tam bourine -I*r‘\angle,

Lesson X1V
CCNCEPT: The Difference Between Major andvninor Mood 1n
Music
BEHAVIORAL OBJECTIVE:
The student will identify a major mood sound and
a minor mood sound.
Materials Needed:
Autoharp, piano, bells, and xylophone; Records:
Book I, Record 3, Side 2, Band 10.
MCTIVATION:
Strum a minor chord on the}autoharp or play a minor
chord on the piano such as E-G-B or D-F-A El ’GF ’3
, lol = A

Play the three notes of the chord together to give the
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children the complete sound. Then play each note of
the chord as if it were hot (staccato). Ask the
children how these sounds make them feel. Some will
say spooky, sad, tired, sneaky, unhappy. Play the
chord again. Then change the chord to major (D-F#-A
or C-E-G). Discuss the major sound. The children
should respond that it feels peéceful. happy, restful.

SINGING:

"Up She Rises," (Page 71), Book I, Record 3, Side 2,
Band 10. This song is in D minor
(D=F=A).

ISTENING:

As the children are listening to the record, ask
them to raise their hand if they hear the mysterious
minor sound. All should raise thelir hands because the
song is in the minor key.

CREATING: |
Let the children dramatize life on board a ship.

Also have them dramatize how minor and major makes
them feel.
MOVING:

Have the children sneak or creep around to demon-

strate the minor feeling. Let them demonstrate their

feeling for major by skipping or dancing.

PLAYING:
Have a set of bells placed (E-G-B) set 1, (D-F-A)

set 2, in minor chords. Have another set of bells placed
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(F-A-C) set 3. Let a child come play one of the sets,
then he can choose a child to decide whether the chord
he played is major or minor. The player must know
what he played. If the child called on énswera
correctly, then he may play the bells next.
READING: ,‘

Write the words '"major" and "minor" on the board.
Play the’minor sounds and let a child point to the
‘minor word. Play major soundé and again point to fhe
word. FPlay a sound. Choose a child-to point to the

correct word.v If he is correct, he may then play the

bells.

Lesson XV

CONCEPT: Feeling the Steady Beat in Music
BEHAVIORAL OBJECTIVE:
The student will identify the steady beat of the
music.

Materials Needed:
Rhythm instruments (sticks, wood blocks, drums),

clock, Records: Book I, Record 2, Side 1, Band 4;
Book I, Record 2, Side 1, Band 5; Book I, Record I,

Side 1, Band 8.

MOTIVATION:
Tick, Tock, Tick, Tock. We can hear a clock tick-

ing time. Music also has & tick. We call the tick a

beat. The beat of the muslc keeps it moving. Play
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"Clap Your Hands." Demonstrate the tiock-beat of the
song by clapping. Have the children imitate.

SINGING:

"Hickory Dickory Dock," Page 12-13 (26-27), Book I,
Record 2, Side 1, Band &4.

The tick of the clock creates a steady beat feeling in

this song.

“"Sawing Firewood," Page 14-15 (28-29), Book I,
Record 2, Side 1, Band 5.

This song helps children feel the steady and the strong

beat of the music.

“Clap Your Hands," (Page 12) Book I, Record 1,
Side 1, Band 8.

LISTENING:
H@ve the children listen for the steady beat in any
of the above songs. Clap the beat of a song correctly.
Then make the clapping incorrect. Ask ﬁhe‘children ir
the song was clapped correctly. (No) Uhut is wrong
with the clapping of the song? Let a child demonstrate
the correct clap. Have his classmates decide iIf he
clapped the correct steédy beat. |
CREATING:
Let the children act out the song "Sawing Firewocod.*
Make sure they saw the wood on the beats of the music.
MOVING: |
Have the children march to the steady beat of any

of the songaAsung in this lesson.
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PLAYING:

Give the children (a few at a time) instruments
such as sticks to keep the beat of "Hickory Dickory
Dock." Add other instruments such as cymbals for the
clock to stfike one. |

READING: | ,

Discuss the rhythm notations of pages 12-13 of the
student manual or the giant chart (26-27) “Hickory
VDickory Dock." Explain that each beat Tick-Tock
of the song, there is a black line. .Choose a child to
make beat marks on the board as the song 1s played.

Lesson XVI
CONCEPT: The Difference Between Melodic Bhythm Patterns
and the Steady Beat of a Song.
BEHAVIORAL OBJECTIVE:

The student 1s able to identify the rhythmic

pattern of the melody and the steady beat of the song.
Materials Needed:

Sticks, drums, Records: Book I, Record 1, Side 1,
Band 8; Book I, Record 2, Side 1, Band 8; Boock I,
Record 2, Side 1, Band 4.

MOTIVATION:

Start the class clapping the steady beat of "Clap
Your Hands." When the class seems able td keep the
steady beat goling by themselves, stop clapping with
them. While the class is still clapping the steady
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beat, begin clapping the rhythm of the melody to "Clap
Your Hands." Stop the children. Ask if the beats
you wefe'clapping were like the ones the class
clapped? (No) Ask the class to listen again and decide
what song your hands are singing. (“"Clap Your Hands").
Now let the class clap the rhythm of the melody as
you clap the steady beat. ‘
SINGING: o
Use the songs taught in lesson XV.

"Clap Your Hands," (Page 12). Book I, Record 1,
Side 1, Band 8.

"Sawing Firewood," Page 14-15 (28-29). Book I,
' Record 2, Side 1, Band §S.

“"Hickory Dickory Dock," page 12-13 (26-27). Book I,
Record 2, Side 1, Band 4.

LISTENING:

Let the children listen to the melody. Then have

them move thelr hands to the rhythm of the melody.
CREATING:

Choose a couple of children to play the steady
beat. They arb to take & step on each beat. Choose
two childreh to act out the melody. They take long
steps or short steps like the rhythm of the melody.

MOVING:

Divide the class into two groups. Play the song

“Clap Your Hands." Have one group clap only the steady

beats while the other group claps the rhythm of the

relody.
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PLAYING:

Use sticks and drums as instruments. Choose two
groups containing four or five childfen. Give each
child in group one a set of sticks. Ask‘them to make
their éticks sing like the melody. Give group two the
drums and let them play the steady beat of the song.

BEADING: |

Make lines on the board showing‘the fhythm of the
melody. Clgp. Clap, Clap Yqur Hapds _(Long. long, short,
short, long). Make short lines for ;he eighth (fast)
notes and longer lines for the quartei notes. Make

long lines fepresenting the steady beat underneath the

melody lines. C18p Clap Clap Your Hands. ypite

another familiar song and let the children add the
melody rhythmic pattern lines and the steady beat

lines.

Lesson XVII

X

CONCEPT: Mr. Quarter Note and His Rests

BEHAVIORAL OBJECTIVE:
The student will ldentify a quarter note and its
rests.,

Materials Needed:
A large black poster board quarter note (as large

as possible), mimeograph writing sheet to make quarter
notes; Records: Book I, Record 6, Side 2, Band 1;
Book I, Record 6, Side 2, Band 5. Supplementary
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Records: Book I, Album IB, Record 11B, Bﬁnd 8; Book“I.
Album IC, Side 13B, Band 4. |
MOTIVATION:

Draw a quarter note on the board. Hold up the
large quarter note. "This is Mr. Quarter Note." Asgk
'the ohildfen to echo the wogd "quarter." Mr. Quarter
Note can walk one step each time you clap yéur hands.
Draw several quarter notes. Have the children clap
the notes. After Mr. Quarter Note walks awhile he
likes to rest. When Mr. Quarter Noté sits to rest,
he looks like this* « He gets a silent clap while
he is8 resting. To make a silent clap, have the
children turn their palms up and let the sides of ﬁhe

hands touch. Practice’clapping quarter nbtes and its

rests.

 SINGING:

"l Spﬁrred My Horse," Page 63 (134) Book I, Record
‘ 6, Side 2, Band 1.

Discuss the text of the Song. Explain the word trot
by playing the rhythm of heavy, light, light, light.

Explain'the word gpurred. |
“May Baskets," (Page 140) Book I, Record 6, Side 2,
Band 5. .
Supplementary Songs:

"Autumn Rainbow," (Page 23) Book I, Album IB,
Record 11B, Band 8.

"Halloween Parade," (Page 47) Book I, Album IC,
Record 13B, Band 4.
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LISTENING:
Ask the chlldren to listen to the song "I Spurred
My Horse" to find out how the horse acted when he was
spurred. On the record also have them listen and name
the instruments playing the song. A
Play a rhythm pattern such as JJ é J - Have the
children listen carefully. Ask someone to clap it back.
CREATING: |
Have the children act out’the horse and cart.r‘One
child stands in front of two children and reaches back
with his hands. - The two children stand side by side
with 1nside hénds jolned. They "hitch up" the cart
by Joining free hands with the child in rront of them.
They must drive the horse one step for each note of
the song.
MOVING:
Have the children do clapping exercises with the

quarter'ﬁotes and rests. Some examples follow:

Jdrd|ddde] Jadd

PLAYING: . .
Choose children to play the drums, sticks, etc.

hrite a rhythm pattern on the board such as JJ? J
Ask them to play the patterns. As they learn how to

play certain patterns well, have one group play one



92
rhythm pattern while another group plays'another

pattern such as J J GJ I Ol€
roup 2

READING: "'“" !
Write a rhythm pattern on the board or chart. The

rhythm pattern } Have the children read
as walk, walk, walk, rest. »How clap the fhythm.
Choose a child to make the quarter notgs over the
lines. _gj_ __gj_ _é_% . Give the children a mimeo-
graphed sheet with staff lines on it. On the top
line, make a complete line of quarter'notes made of
dotted lines. Agk the children to trace over these
notes} Show everyone how to make a quarter note.
First make a small black ball @ . Then add a bat

that touches the ball'cl .

Lesson XVIII

CONCEPT: Mr. Quarter Note Meets 0ld Mr. Half Note'

BEHAVIORAL OBJECTIVE:
The student will identify the quarter note and
the half note. '

Materials Needed:
‘Large black poster board half note and two poster

board quarter notes, a card showing a gquarter note
sitting in a chair, a card showing a half note,
Records: Book I, Record 6, Side 1, Band 1; Book I,
Book'I. Record 3, Side 2, Band 8; Supplementary
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Records: Book I, Album IB, Record 14B, Band 7; Book I,
- Album IC, Record 14B, Band 7. Crayons for each child, .
mimeographed half note sheet. | |
MCTIVATICON:

One day Mr. Quarter Note was walking through the
park. He saw a note who was sitting on two park
benches. Mr. Quarter Note ;sked. "Why do you need
two‘benches. Cld Mr. Note?" The note said, "I am

| Mr. Half Note. 1 am very old and tired. I need two

benches to rest on." (Show the card of quarter note

sitting on one bench piﬂ , and half note resting

on two benches;FEr—th . If we were going to clap

a half note, we would clap for the first chalir and
A
then push his feet into the second chair.cl}¢’

P
Clap the following exercise using quarter notes and

half notes.

JJAJ|ddd]dd [ddd]

SINGING:

"It Rained A Mist," Pages 58-59 (122-123). Book I,
Record 6, Side 1, Band 1.

This song is a combination of quarter notes, half notes,

and quarter rests.

"In Madrid," (Page €69). Book I, Record 3, Side 2,
Band 8.

Supplementary Songs:

"In Autumn," (Page 22). Book I, Album IB, Record 14B,
Band 7.

“Hurray for Halloween," (Page 43).
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"Twinkle, Twinkle the Star," Pages 34-35 (94).

Book I, Album IC, Record
14B, Band 7.

LISTENING:
Agk the children to listen for the rise and fall of
the melody in the song "It Rained A Mist," Have them
move thelr hands in the direction of the”music. Direct
the children to use thelr h;nds to sho& half notes and
quarter notes. Have them hold thelr hands still 1if |
the note 18 a half note. If the note moves, theif
hands should move also.
CREATING:
Have the children act out a half noté and gquarter
note play. The two notes are walking in the pﬁrk..‘
Mr. Quarter Note has to take two steps forvone step
of Mr. Half Note. Mr. Half Note is old and slow. The
teacher might play the half note or the duarter note
at first so the children will get an accufate plcture

of thé slow walking half note and the fast walking

quarter note.

MOVING:
Show the children how to clap the rhythm of a
half note. Directions were given in the motivatlion

section. Clap rhythm patterns such as O’CJ ’ J-‘ A

Jad |dd

Let one group clap half notes and the other group

clap qgarter notes. o‘ J d\ J ] J A ,

Divide the class into two groups.
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PLAYING:
Choose one child to play the half notes on the drum.

Choose another child to play quarter notes on bell C-8.

Drum:_clJ J a d o‘ J CJ
Bell: o0 d & | del Do | Jol o o JJ Jo

ING:

Hold up the cards showing quarter note sitting on
one chair and the half note resting on two chairs.
Discuss the cards until every child understands thém.

Then write the followineg pattern on the board:

Let the children guess which kind of note goesg on
each line. After dlscussing which note goes on thé
line, agk children to draw the notes over correct

lines. An example follows:

Jld dd Jdddd

Prepare a mimeograph paper similar to the quarter note

exercise in Lesson XVI. Make a line of half notes
using dotted lines. Show the children how the halfr
note is white not black like the quarter'note. Have

the children outline the half notes with a crayon.

Lesson XIX

CONCEPT: Miss Eighth Note

BEHAVIORAL OBJECTIVE:
The student will be able to identify the elghth

note and demonstrate its rhythmic duration.



96
Materials Needed:

Two large poster board eighth notes, one large

poster board quarter, a card showing ﬁrﬁ e

mimeographed paper for making eighth notes, crayons,
Records: Book I, Record 5, Side 1, Band é; Book I,
Record 5, Side 1, Band 8; Book I, Becordﬁs. Side 1,
Band 9; Supplementary Recor&s: Book I, Album IC,
Record 13A, Band 1; Book I, Album 1B, Record 12B, Band 7.
MOTIVATION: | a
Let's go to a party with Mr. Quarter Note. (Hold
up thé poster board quarter note.) The parﬁy is at
Miss Eighth Note's House. (Hold up'the poster board
eighth note.) This is8 Miss Eighth Note. When Mr.
Quarter Note gets to the party, everyone is dancing.
Mr. Quarter Note dances too slow for oné eighth note
to be his partner. He has to haﬁe two eighth notes.
When Mr. Quarter Note takes one step, the eighth notes
have to take two steps. (Hold up the card showing
the elghth notes dancing around Mr. Quarter Note.)
Let's clap Mr. Quarter Note &and his two eighth note
friends. Say long, short, short GJ II_:) . Tell
the children that long is for the quarter note and
gshort is for the eighth note. Tell the children that
the short 18 twice as fast as the long. Demonstrate by
clapping long, short, short. Another way to be sure
the rhythm of the elghth notes is correct is to use

two syllable words to represent the eighth notes such
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as ap-ple. Have the children say the word normally. -
Then have them clap it. Clap the following rhythm 7
saying long, ap-ple, long, ap-ple. |

J 4 J) ) DI‘JJJ

long long ap-ple long ap-ple ap-ple long long

SINGING:

"Animal Sounds," Page 40-41 (98-99),Book 1, Record
5, Side 1, Band 6.

“The Porcupine," Page 42-43 (102-103), Book I,
Record 5, Side 1, Band 8.

"Rain. Rain," Page 44-L5 (104-105), Book I, Record
5, Side 1, Band 9.

Supplementary Songs:

"Santa's Coming," (62), Book I, Album IC, Record 13A,
Band 1.

"Hanukkah Lathe's," (51), Book I, Album 1B, Record
12B, Band 7.

LISTENING: |
Ag the chlldren listen to the above songs, have
ther listen for the eighth notes~-the fast notes.
Have thém clap the steady beat but listen for notes
that are faster than the claps.
Have the children listen carefully as you play on

the bells the rhythm patterns listed under READING.

Let the children clap the patterns back.

Choose children to be the different animals in

"The Porcupine." Have them sing their part in the

song making sure they sing in rhythm.
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MOVING:

Let a group of children pretend to be eighth notes.

Another group of children can pretend to be quarter
notes. Write the following pattern.

Quarter notes take a step for each note. Eighth note
group take a step for each note.

PLAYING:

~ Choose the children to be the different animals.
If a melodic instrument is used, help the children

to discover which tones are their part.

If the bells are used: the cock: C=-8 D __J__ :

the hen: C=-8 E_ ...!\;._.. ; the sheep: A-6}I1 F=l4 2
the cow: F=4 2 , A=6 2 , C=-8 _é_ Each child may

play his part on rhythm instrument. Cock: __ __
Hen: __ __ ____:i sheep: __ __ ____s com: __ __ ____.

Write a rhythm as the following on the beoard.

1400443441444

ey BDOSRNAN)  WAD m SN e MEERD. GREDS oy o=

°
]

Say long, loné short, short, long or long, long, ap-ple,

ap-ple. Clap these rhythms. Then let the children
clap with you. Still say long, long short or ap-ple
as you are clapping. To familiarize the children with
the names of the notes, use the note names when clap-
ping. Quarter, quarter, two eighths, quarter.

Prepare a himeograph staff paper with eighth notes
made of dotted lines. Ask the children to tréce over

the dotted lines to make Miss Eighth Note.
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Lesson XX
CONCEPT: The Difference Between Quarter Note, Half Note,
and Eighth Note
BEHAVICRAL OBJECTIVE:
The student will identify and demonstrate his

understandihg of the half note, quarter note, and

eighth note.

Materials Needed:

Large poster board quarter note, half note, eighth
note, (optional) pictures of an elephant, mouse, horses;
drums, wood block, bell, sticks, large chart showing
the poem "Parade" (words and notes); Records: Book I,
Record 5, Side 2, Band 3; Supplementary Records: Book I,
Album IC, Record 13B, Band 1; Book I, Album IC, Record
13B, Band 2; Cards showing note relationships.

MOTIVATION: |

What special way do people walk in a parade? (They
march) If people are the same size then they can march
easily tégether. What would happen if an elephant A
and a mouse were in the same parade? The mouse could
never keep up with the elephant. Listen to this poem
which tells us what the animals did to keep together.

Down the street the animals come, .
Marching proudly to the drum.

Trum, tum, tum, tum, Trum, tum, tum, tum
The elephant and grizzly bear

Walk slowly with a stately air

slow walk, slow walk, slow walk, slow walk
But mice and chipmunks have to run

To keep in time with everyone.

Run, run, run, run, run, run, run, run,
Run, run, run, run, run, run, run, run,
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The horses as they walk on by

© Hold their knees and heads up high
walk, walk, walk, walk,
walk, walk, walk, walk.

What note was playing the drum? (Mr. Quarter Note.

Make the sound of the drum beat with a drum.) What

animals walked like the drum beat? (Horses) What

animalé walked slower than the drum beat?

(grizzly

bears and elephants). Which animals walked faster

than the drum beat? (mice and chipmunks).

I am going

to read the poem again. 1 want you to make the

animals' walking by using the palms of your hands

on your legs.

SINGING:

"In the Barnyard," Pages 50-51 (112-113). Book I,
Record 5, Side 2, Band 3.

Supplementary Songs:

"Long Ago," é§a§e170). Book 1, Album
n .

"Mary's Lullaby," (Page 71). Book I,
Record 13B, Band 2.

LISTENING:
'~ Ask the children to raise their hands

IC, Record 13B,

Album IC,

if they

hear the elghth notes while listening to the above

songs. Then ask the children to raise thelr hands

when they hear a half note and then quarter notes.

CBEATING:

The children can pretend to have a parade. Choose

a drum player to play Mr. Quarter Note. Assign small

groups of children to walk like certain animals in the

parade.
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Another class perlod the children could act ouf
"In The Barnyard." They can walk in their pens like
the geese, ducks, or chickens. Let the other children
decide the animal they are walking llke. If they are
~the chiékens. they are quarter notes and take one
step per beat. The geese are the half notes and take
a step for each two beats. The ducks are eighth notes

and take two steps per beat.

MOVING:

Use a comblnation of movements such as walking for

quarter notes while clappling elghth notes.

walking: GJ ¢A
clapping: do &

Use half notes for walking and quarter notes for

clapping. )
‘ walking: ¢J CJ

clapping: JJ JJ

PLAYING:

Use elther the parade poem or "In The Barnyard."

Give the children instruments to represent the dif-
ferent notes. The drum makes good half notes. The

wood block or bell could be used for the quarter notes.

Use the sticks for the eighth notes.

READING :

Turn.to pages 50-51 in the student manuals. Discuss

the notation at the bottom of page 51.
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Ask the chlldren which notes look faster? (top-eighth
notes) Wwhich notes look slow (half notes) Which are
the géese's notes? (half notes A ) Which are the
ducklings' notes? (eighth notesJ\) Which are the
chickens' notes? (quarter notes o‘ ). Also the poem
"Parade'" on a chart can be used with thid method.

Use the following cards.td supplement the teaching

of quarter notes, half notes, and eighth notes.

W hole No+e,
Whole Ple

Two half notes

make oo whole
hote

& ) l
Mmaks ore who\e h\!"'ke.fj:i b~ p i

Nnete ‘
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Lesson XXI

CONCEPT:‘ Music Mcves 1n Two or Duple Meter
BEHAVIORAL OBJECTIVE: _
The student will ildentify and demonstrate duple
meter music.

Materials Needed:

Rhythm instruments, mimeographed staff paper fof
ﬁeading Section; meter cards, crayons, Records: Book I,
Record.z; Side 1, Band 5; Book I, Record 3, Side 1,

Band 10; Book I, Record 4, Side 1, Band 1; Book I,
Record 3, Side 1, Band 9; Supplementary Records: Book I,
Alvum IA, Record 3B, Band 2; Book I, Album IA, Recird 3B,

Band 4.

MOTIVATION:
How do we walk to school and from school? Ask a

child to demonstrate how fast he walks to and from
school. Ask another child to beat the drum to the
other child's steps. Draw on the board the picture
of &8 leg and foot 4) . Draw the foot with the side
of a smail plece of chalk and bring the end of the

chalk straight up for the leg. A serles of these

walking notes would appear: J J JJ J J J o’

See if the class can tap their foot on the odd
number and clap their hands on the even number of
the above exerclse. Since a person has two legs,
put a two in front of the walking notes with a leg

beneath it.
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FRINEEFEEIEN
‘J L L '% L
Dilvide the walking notes into twos. Explain that the
left step 1s heavy (the one beat) and the right step
is light (2 beat). Add the children'sknames to the
notes. One syllable names will work well for the
walking notes.
3)4

d & | & 4

Tom John Ann Jones George High
SINGING:
"Sawing Firewood," (Page 28), Book I, Record 2, Side
l, Band 5.

"The Angel Band," Page 28-29 (62-63). Book I, Record
3, Side 1, Band 10.

“Serafina," (Page 72). Book I, Record 4, Side 1, Band 1.

"Jingle Bells," (Page 61). Book I, Record 3, Side 1,
Band 9.

Supplementary Songs:

“"A Little Seed," (Page 36). Book I, Album IA,
: Record 3B, Band 2.

"Halloween Parade," (Page 47). Book I, Album IA,
Record 3B, Band 4.

LISTENING:
Ask the children to find the beat of "Angel Band."
While iistening to the song they should use one finger
in the palm of their hand to feel the beat.
 CREATING:
Chéose children to be the angels. Let them take

a step on each beat while another child plays the drum
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on the down or the heavy beat. Make sure the children
feel the first count heavy and the second count light.
PLAYING:

Have each of ten children select an angel=-like
instrument such as bells (any type), trlangle. finger
cymbals or any light tinkling instrument. Also give}
each child a number. When his number is sung, he

begins to play the steady beatsfuntil the end of the

song.

MOVING:

Teach the children to conduct the two meter.
Have the children count steadily one, two, one, two.
While they are counting, conduct them. Explaln that
the hand has to go down for the one beat and up
right for the two beat. When the hand goes down,
1t feels heavy and that 18 the heavy beat. When the

hand goes up; it feels light and that 1s.the light

second beat.

Y
Have the children conduct while the teacher counts.
Then have the children conduct a song that was sung

in this lesson.

BEADING:
Discuss page 29 in the student book. Asgk the

children what number they see? (2) How many walking

or quarter notes are between the black lines--barlines? (2)
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Show the meter signature card. Expiain that
this slgn would come before all songs which have two
walking quarter notes between the barlines. Prepare
a mimeograph staff paper. Draw thevlines on the
paper, but let the children draw in the treble cler.
Leave space for the treble qlef and draw in the meter
signature with dotted lines. Then draw two quarter
notes with dotted lines followed by a barline composed
of dotted lines. Ask the children to trace the dotted
lines and draw the next measure. WHile the childfen
are writing the exercise, write it on the board also.
After completing the exercise, clap 1t}' Make & hard
clap on the count one and a light clap on the'count

of two.

Lesson XXII

CONCEPT: Music Moves in Triple Meter

BEHAVIORAL OBJECTIVE:
The student will identify and demonstrate muslc

that moves in triple meter.
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Materials Néededz
Meter Cards for 3/4, pillgrim hat, apron, bonnet,
rhythm lnstruments, crayons; Records: Book I, Record 4,
Side 2, Band 2; Book I, Record 2, Side 2, Band 8;
Supplementary Records: Book I, Album IC, Record 13B,
Band 7: Book I, Album ID, Record 154, Band 3.

MOTIVATION:
Use three syllable words to introduce the feeling

of triple meter.

S I (N I R R R

cho -~ ¢co - late hap - pil - ness pep ~ per - mint
Put the numeral three in front to show how many syl-

lableé are in each word. Use children's names such as

JJA )l Jdd]d o d

A -dri -enne An - gel ~a Ste - pha -nle

SINGING:

"In Cadiz." Pages 34-35 (82-83). Book I, Record 4,
Side 2 Band 2.

"America." Pages 22-23 (44-45), Book I, Record 2,
Side 2, Band 8.

Supplementary Songs:

"The Best of Friends," (Page 76). Book I, Album IC,
Record 13B, Band 7.

"I1ttle Brown Turtle," (Page 102). Book I, Album ID,
Record 15A, Band 3.

LISTENING: |
While the children listen to "In Cadiz"™ or "America,"

let them tap the steady beat with their finger. For
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the third listening ask them to clap théir hands on
the beat one and tap thelr knees on beats two and
three. (Clap-tap-tap)
CHEATING:

Choose good citizens to be pilgrims and act out
"America." Make a pilgrim hat from a paper sack. CE%D
Push the sack through a rounh hole the size of the
child's head in the center of a large circle. Cut
edgeé of the sack so they will lay flat to the under-
neath of the circle. Tape or glue ends to circle.
Attach band. Bring a white apron and bonnet for pil-
grim lady and girl. The children can use these items
when aéting out "America."

MOVING: |

Help the children conduct "America" or "In Cadiz."

The hand is down on beat one, oh the right side for

beat two, and up for beat three. The figure looks f

like a triangle. Conduct by saying down, side, up
2

\

at first until everyone has succeeded. Then say

down, two, three. Finally count only 1-2-3. Choose

student leaders to lead the class. Let the class

conduct a song.

ELAYING:

Select children to play beat one on the drums.
'Select another group to play beats two and three on
the triangles or bells. The drum gives the feeling

of a strong one and a lighter two and three from the

bells.
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READING: |
" Write a series of three notes on the board. Ask

the children to make these into groups of three notes.

Show the symbol card 3 . Discuss that it means

three walking notes in a group. Give the children
mimeographed staff paper. (Prepare this sheet as

in Lesson XX.) Make the meﬁef signature 3 out of
dotted lines and put three notes in a measure. Agk

the children to trace over the dotted lines and make the

next measure themselves. Then clap the exercise (Clap-

tap~tap).

R Ea

Lesson XXIII

CONCEPT: The Difference Between Duple and Triple Meter

BEHAVIORAL OBJECTIVE:
The student will identify and demonstrate the

change of meter from triple to duple.

Materials Needed:
Ball, Records: Book I, Record 2, Side 1, Band 5;

Book I, Record 2, Side 2, Band 8.
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MOTIVATION:

This lesson compares triple arnd duple meter.
Review the 1deas used for duple meter in Lesson XXI
and 1deas for triple meter in Lesson XXII.

Divide the class into groups one and two. Let
group one sing "Are You Sleeping?" Ask»group two if
the song moves in two's or threes. If they are not
quite sure, clap the song for them using the clap-tap
method (“Are You Sleeping, Are You Sleeping, Brother
John, Brogher Johg.) Have group twg conduct group '
gne 1nCtno's azd three's to make sure that duple meter
is correct. Do the same procedure with the song
"Three Blind Mice." |

SINGING:

Review: "Sawing Firewood," Page 14-15 (28-29) Book
I, Record 2, Side 1,
Band 5. This is duple
meter.

“"America," Page 22-23 (4L-45) Book I, Record
2, Side 2, Band 8. This is
triple meter.

"Don Juan Periquito," Page 38-29 (94-95).

Book I, Record 5, Side
l, Band 2.

This song is excellent for teaching the difference
of duple ard triple meter. Section A is triple meter
and section B 1s duple meter.

LISTENING:
Have the children listen to discover when the song

changes meter. Have the children ralse thelr hands

with the meter change.
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CBEATING:

Play a circle game. One child bounces the ball
on the strong beat, catches it on the second beat;
passes on the third beat. The next person does the
same. Wwhen section B begins, the child holding the
ball passes 1t to the next person on thé héavy beat .
This person holds the ball on second beat and passes
the ball on the heavy beat to the next person.

MOVING: .

Let the children direct a song. Let them try to

guess the meter of the song by conducting it. By

trial and error let them discover the meter of the

song.
PLAYING: .

Glve a small group of children drums. Inétruct
them to play on the heavy beat. To another small
group give the sticks. They will play the lighter
beats.' The rhythm for section A is heavy, light, light
in the song "Don Juan Periquito." Section B of that
song 1s heavy. light.

BEADING:

Discuss pages 38-39 (94-95). Page 38 has a
picture of triple meter. Let a volunteer conduct it
for the class. Page 39 1s a picture of duple meter.
Emphasize the three on page 38 and the two on page

39 as the numbers which tell us how many walking

notes are 1n a group.
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Lesson XXIV

CCNCEPT: The Livision of Music with Barlines and Measures
BEHAVICRAL COBJECTIVE:

The student will identify barlines and divide the

beats correctly according to the meter of‘the song.
Materials Needed:

Lérae poster board whole note, half note, quarter'
note, flash cards fromLLesson XIX; meter cards from
Lesson XX and XXI, meter card for j » measure pockets,
smaller notes on cards to rit into the pockets.
mimeoaraphed staff sheet for Heading Section, crayons,
drums, bells; Records: Book I, Record €, Side 1,

Band 1; Book I, Record 5, Side 1, Band 2; Book I,
Record 3, Side 1, Band 7.
MCTIVATICN:

OQur note friends have Jjolned us again today. Mr.
Quarter Note (hold up the poster board note), Mr. Half
Note (hold up half note), and Mr. Whole Note. Using
flash cards made for Lesson XIX, review the concept
of note relation.

SINGING:

"It Rained A Mist," Pages 58-5G (122-123). Book I,
Record €, Side 1, Band 1.

"Don Juan Periquito," Paczes 38-39 (94-95). Book I,
Record 5, Side 1, Band 2.

"Friendly Beasts," Pages 26-27 (58-59). Book I,
Record 3, Side 1, Band 7.

Write the melody of "Friendly Beasts" on a larse musical

chart.
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Have the children listen and then clap the steady
rhythm. Be sure they clap heavy on the down beat'and
tap-tap on the other beats.

CREATIMNG:

Create a measure using the measureﬁpockets. Pass
out cards of different metefs, barlines, quarter notes,
/half notes, whole notes, and treble clefs. Let
chiléren declde how to make a measure. Remind the
chlldreh that the top number of the meter signatﬁre
tells us how many walking notes or half notes, can be
put 1n a measure or group.

To Make NMeasure Fockets: Measure pockets are
made by cuttlng poster paper or tag paper in 12" strips.
Turn up an edge or attach another strip two or three
inches wide for a pocket. Separate pockets by stapling.
Make.the pockets four inches wide. Have as many
pockets as possible so the pockets can be used later.
At least bix‘pockets will be needed row. LCemonstrate
how to place the meter card in the first.pocket. Ask
the chiidren how many walkine rnotes can we have in the
reasvre. (Answer two, three, four.) It cepends cr.

' tﬁe metér card. Show the children how to place the
grarter notes in the pockets to make the risht nuzber
of beats. Place a barline at the end. Emphaslze that
a barline divides the music into rooms or sroups.

Each room or measure has only certain number of thinzs

that will fit.
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1_Am_a_Feasure. Give a meter signature card, a

barline card, treble clef card, quarter note card,

half hote card and another couple of Quarter note cards
to a group of children. Have each child Show his card.
Zveryone should be out of order. Letvfhe class

arrange the group of children in the éorrect order.
Make sure they put the correct nurber of beats in

the measure. Not all of the note cards will be used

1n mak1ng the measure.
PLAYING:
when the children have demonstrated that they can
maké a measure in the measure pockets; let them play
the measure. Choose a child to compiete the measure.
If he can complete it correctly, he can chooée two

partnérs to play the measure with him.

REALING:

Prepare a mimeograph sheet with the reter siena-
ture and notes but no barlines. Make a courle of
the barlines with faint dotted lines ahd ask the
chlldfen to trace over them. Ask the children to
draﬁ the other barlines where they bélong. Make

a large copy of the sheet on a chart and help the

children answer the exercise.
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Lesson XXV

CCNCEPT: Rests and Thelr Meaninge in Muslic.

BEHAVIORAL OBJECTIVE:
The student will jdentify a rest as a csilence in

the music.

Materials Needed:
A card with a quarter rest anéd a quarter note;

a card witn a half rest ard a half rote; a card wlth

a whole rest and a whole note; mimeorraph sheet for

the READING section; Records: Book I, Record L, Side 1,

Band 4; Book 1, Record 2, side 2, Band 2; craycns.

NMCTIVATICN:
when mother says g0 anéd rest, what cdoes she mean

to do? (Answer: lle down, be qulet, be still, sleer).
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Yes, she means to keep still and be quiet. NMusic hés
times when it rests and is quiet. We say the music
is resting. Wwhen Mr. Quarter Note reéts, he looks
llke‘this g} . How many counts doés Mr. Quarter
MNote gét? (1) That is right, one count; Mr. Quérter
Note éan only rest for one beat also."We say a quarter
reét gets one count. Mr. Half Note resting looks |
like a hat ¥ . Hold up the éard of the half rest.
Mr. Half Note gets two beats. Wwe say that Mr. Half
Rest gets two beats. Mr. wWwhole Note réstlng looks
like a table "W . Hold up the card showing the
whole rest. Mr. Whole Note gets four beats. We say
Mr. Whole Rest geté four beats also.

SINGING:

"My Shadow," (Page 7€). Book I, Record 4, Side 1,
' Band 4.

"Three Blue Pigeons," Pages 18-19 (36-37). Book I,
Record 2, Side 2, Band 2. ~

Emphasize the sllences or rests at the end of measure
1, 2, and 4.
LISTEMING: |

i e

Let the chlldren use two fingers and clap the
steady beat of each of the above songs. Ask them to
listen for the silences or quliet places in the song.

Ask the children to raise thelr hand when they hear
a sllence or rest.

CREATING:
Create _a_Measure. Use the measure pockets the

same way as in Lesson XXIV; however, also include
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the rests (quarter, half, whole).
MOVING:
while listening to the recording of "My Shadow"
the children will enjoy pretending to follow thelr
shadows. Also the children will enjoy dfamatlzing
the "Three Blue Pigeons." |
Let the children experience walking quarter and
pausing for the quarter" rest A A e J .. Also
have children walk=--hold for a half note‘and rest--
hold for half rest (A -,
BLAYING: 3
Put the following rhythm pattern on the board.
Group A _ Group B
. 1x34x€7x910 x2x45x78x10
Ask the children to clap on the number and be‘silent
on the rests. After the children are familliar with
the pattern by clapping, let them play the pattern
wlth lnstruments.
BEADING:
: Mimeograph a sheet of paper with the meter
signature, notes, and rests but no barlines. Chil-

dren may draw the barllnes with a crayon. Example

of the sheet follows:
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Lesson XXVI

The Meaning of Staccato and Legato and Thelir

CONCEPT:
Symbols in Music

BEHAVIOCRAL COBJECTIVE:
The student will identify and demonstrate the

staccato and legato of music.

Materials Needed:
A large picture of a rabbit; a large picture of a

bird; Records: Book 1, Record 6, Side 1, Band 2;

Book I, Record 4, Side 1, Band 4.
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NCTIVATICN:

Show the picture of the rabbit. How does a
rabb;t‘move? (by hoppling) Ask one of the children
to de@onstrate. We say a rabblit hops or jumps. In
musié we have a word which means to hop orrjump. It
1s STACCATC. Ask the children to echo the word after
you. Show the picture of the bird. Ask & child to
demonstrate how a bird moves. Does>the bird jump
or move smoothly around? (smoothly) In music we
say the word LEGATO which means smooth. A rabbit
moves how? (jumping or staccato) A bird moves how?

(Smooth or legato)

SINGING:

"Three white Gulls," (Page 125). Book I, Record €,
Side 1, Band 2. Lerato feeling.

"Ny Shadow," (Page 76). Book 1, Record &4, Side 1,

pand 4. The first two lines are staccato
and the second two lines are legato.

LISTENING:
While listening to the recording of "Three White
Gulls," the children may let thelr hands flow with
the smooth, flowlng legato feeling. ’
During the]isteﬁing of the recording of "My
Shadow," have the children use one finger to poke the
air for a staccato feeling. The 1aét two lines of

"Ny Shadow" are legato and the children's hands

should flcat with the legato feellng.
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CREATING:

The children will enjoy floating as they pretend
to be gulls. Choose a few children at a time to float
smoothly about the room. Emphasize that the word
legato‘means smooth like the gulls fly. |

MCVING: |

As the chlildren listen to "My Shadow" have them
clap on the staccato words and slide their hands back
anéd forth for the smooth words. o

PLAYING:

Use the xylophone, bells or plano. Ask a child
to strike several notes staccato or like a rabdbit
hopping. Lemonstrate to the children ﬁhat they can
also make a legato sound. Take the mallet and pull it
up and down all the bells or xylophone with a sweeplng
motion. Then have the children try. Let other children
guess whether the sound 1s legato or staccato. They

must call the right word. If they answer correctly,

then they may play.
READING:
Write on a big music chart the first two lines of
"My Shadow." write only the top note or the melody
note. Be sure to put the staccato dot over each note.
Ask the chlldren to look at the notes and find some-

thing new. (dots) Explain that every staccato note

will have a dot. Prepare another line or two on the
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staff chart using another page. Use any note for nota-
tion. Put dots over some of the notes. Ask the
children to find the notes that are staccato. Use
rhrase lines over the other>notes to show that they
are iegato. Ask the children to i1dentify the notes

that move smoothly or legato.

Lesson XXVII

CCNCEPT: Iearn to Play the Xylophone
BEHAVICRAL COBJECTIVE:
The student will play songs on the xylophone with
music and by ear.

Materials Needed:

‘Enough xylophones that each child can have one or
one iylophone for a group of two or three; Records:
Book I, Record I, Side 2, Band 2; Book I, Record 2,
Side 2, Band 2; Book I, Record 3, Side 2, Band 9; Book

I, Record 5, Side 1, Band 9; Book I, Record 5, Side 2,

Band 1.
MCTIVATICN:

Xylophones sometimes called xylos have a one
octave (elght note) range using the scale of C. ANum-
bers should be printed clearly on each bﬁr if the
manufacturer did not do so. These ﬁumefals are

actually numbering the C-scale. (C-1, D-2, E-3, F-U4

G-5, A-6, B-7, C-8).



SI

122

Try to secure a xylophone for each child. If thét
is not possible, have one xylophone for each two or
three chlldren so the class can divide into small
groups. The distribution and collecfion of the xylo-
phones should be organized thoroughly. The mallets
should be distributed last.

Start with scales, scale songs and familiar tunes
of songs sung in earlief lessons. Ask the children to
sing the numbers of the notes and point to the bars
before playing. This approach will heip reduce error
thus having the feellng of succeeding the first time.
Notate the song on a large chart which will be easy
for the children to see and for the teacher to usge as
a guide.

Teaching with numbers is appropriate at first
because all first graders are famillar with numbers.
Note by note replace numbers with letters. Each time
the xylos are used replace & number with a letter.

Use the autoharp or plano to accompany the songs.
The record could possibly be used later. At first

the children will be playing too slowly to use the

record.

NGING:

Teach the song with words. Then slng the song with
the numbers. Sing while polnting at the bars.
"Adam Had Seven Sons," This song is included in

this lesson because it has been transposed into the key

of C.
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"whatever Can That Be?" (Pages 1€-17). Book ;g
Record 1, Side 2, Band 2.

"Three Blue FPigeons," (Pages 36-37). Book I,
‘ Record 2, Side 2, Band 2.

"Jingle Bells," This song is included in the lesson

because it has been transposed into the key of C.

"Row, Row, Row Your Boat," (Page 70). Book I, Record
' 3, Side 2, Bané 9.

~"Rain, Rain," (Pages 104-105). Book I, Record §5,
Side 1, Band 9. ‘ ;

"This Cld Man," (Pages 108-109). Book I, Record 5.
side 2, Band 1.

Tuning Bottles. Fages 32-33 (74-75).

Supplementary Songs:

Xylophone Unit. Page 86-G5.

o e i S B St g s

Flay: "This 0ld Man," "Row, Row, Row Your Boat,"
"Rain. Rain," and "Three Blue Pigeons." Ask the

children to listen to one of the above songs as you

point to the notation of the song on a chart. Have

the children point to the bars on the xylophone as

the song plays ard you sing the numbers aloud.

CREATING:

Help the children create thelr own song. Set the

meter of the song 4/4. Ask a child to make up four

notes for the first measure. Ask another child for

notes in measure two. Gulide the children by having

measure two end with note E-3 or G-5. iake sure the

song ends with C-1. The song need be only four
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reasures long. Let the children change the notes
urtll the song sounds as they want it,
NCVING:

dave the children clap the steady beats of any

son? used for playlng, singing, or 1isten1n§.
PLAYING:

Teach the children to let the mallet bounce on the
retal bars. The tone should be like a bell.

Set the tempo of the song slow enough that most
everyone can succeed in playing. Play only ore
measure at a time until the children are quite familiar
with the procedure.

Notate the song selected on a large chart. Point

to each note and say the number as the children are

playine.

Have the children practice reading the numbers of

the notec. Substitute (one by one) letters for the

numbers.

Lesson XXVIII

FUSIC AFPRECIATION LESSON: Four Families of the Crchecstra
Instruments

EHAVICRAL OBJECTIVE:
The student will identify the four families of

orchestra instruments.



Materials Needed:

Flctures of stringed instruments: violin, viols,
cello, bass violin; pictures of woodwind instruments;
flute, clarinet, tassoon, oboe; pictures'of brass
instruments: trumpet, trombone, tuba; pictures of
percuésion instruments: drumrs, harp, xylophone;
Records: Book I, Hecoréd 5, Side 2, Band 3; Book I,
Recofd 5, Side 2, Bahd 7: Book I, Record 4, Side 1,
Band 4; Book I, Record 3, Side 1, Band 8; Book I,
Record 2, Side 1, Band 4; Book I, Récord 5, Side 1,
Band &; Book I, Record 3, Side 1, Band 7; Book I,
Record U, Side 1, Band €; Book I, Record 2, Side 1,
Band 9; Book I, Record I, Side 1, Band £: Book I,
Record 2, Side 2, Band 8; Book I, Record 2, Sicde 1,

1

Band G; Book I, hecord 2, Side 1, Band 1; Book I,

Recdrd 3; Side 1, Band 9; Book i. Record, Side 1,

Band 2; Book I, Record 4, Side 2, Band 7; Book I,
Record 4, Side 1, Band 7; Supélementary Records:

Book I, Album IA, Recordé 3A, Band 3; Book I, Album IA,

Recbrd 4B, Band 3; Book I, Album IL, Record 15B, Bané &.

MOTIVATION: _
we are going to learn about families. We all
have families. Today we are going to talk about
musical families. String Family: we call these
vétring instruments because they have wire-like ctrines
on them. we play the string instruments with 2 bow.

Each string has a different sound. We can change
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the sound of each striﬁg by putting our finger on the
strings to make them longer or shorter. The violin
has the highest volice and is the smallest instrument
in the string family. The viola has a lower volce than
a violin and is bigger. The cello has a lower voice
that the viola and 1s so big it has to stand on the
flodr.to be played. The bass violin is the blggest
lnstrument and has the deepest voice. You have to
staﬁd to play it. Let the children imitate the
playing of each instrument as they ére discussed.
Woodwind family: The woodwind 1nstruments used to be
madé of wood but today they are made of metal or
plastic-looking wood. The flute is made of steel.
It is a long skinny pole. The flute has a hilgh voice.
It has a 1little sister named piccolo. -The piccolo
has‘a very high shrill voice. The clarient 1s black
and hés a high voice. It is a long straight instru-
ment with é bell on the end. Td play a clarinet,
you must use a reed. A reed is a little thin piece of
wood which‘is used in the clarinet to make a sound.
" (Show one if you possibly can). Brass Family: The
brass instruments are so named because they are made
of brass. The trumpet has a high voice. (Point to
the bell) This is where the sound comes out when you
blow in the mouth plece. (Show a mouth plece if posé
sible.) The trombone has a medium voice. It has a
slide that moves in and out to make the sound. The

tuba 1s the biggest of the brass instruments and has
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the deepest volce. Percussion Family: The drums aré
a major part of the percussion family. The snare drum
1s a 1ittle drum. It has small wires under it tb

make a rattling sound when it is hit. The bass drum
is bigger than the snare drum. The kettle drum 1is

the biggest and lowest sounding of all the drums; It
1s called a kettle because i? is shaped like a kettle

or blg cooking pot.  This drum can be tuned to play

tunes.

SINGING:

Each of the following songs is recorded using one
prindiple family or instrument. Teach at least one
song from each family.

Strings:

"Ih the Barnyard,". (Page 112). Book I, Record 5,
Side 2, Band 3.

"My. Rabbit," (Page 118). Book I, Record 5, Side 2,
Band 7. .

"My Shadow," (Page 76). Book I, Record 4, Side 1,
Band 4.

"o Tannenbaum." (Page 60). Book I, Record 3, Side 1,
Band 8.

"Hickory Dickory Dock," (Page 26). Book I, Record 2,
Side 1, Band 4.
woodwinds:

wThe Porcupine," (Page 102 - Bassoon = Book I,
Record 5, Side 1, Band 8.

"The Friendly Beasts," (Page 58). Book 1, Record
3, Side 1, Band 7.
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"The Battle Hymn of the Republic," (Page 78). Bbok
I, Record 4, Side

1, Band 6',

“"All Night, All Cay," (Page 34) - Flute - Book I,
Record 2, Side 1, Band 9.

"I Got Shoes," (Page 6) = Clarinet - Book I, Record
l, Side 1, Band 5. _

Brass:

"America," (Page 44). Book I, Record 2, Side 2,

"All Night, All Day," (Page 34) - French Horn -
Book I, Record 2, Side 1, Band
9. ‘

Percussion:

"Three "rummer Boys," (Page 24) - Drum - Book I,
Record 2, Side 1, Band 1.

"Jingle Bells," (Page 61) - Harp - Book I, Record
: 3, Side 1, Band 9.

"Flve Angels," (Page 48) - Bells =~ Book I, Record
3, Side 1, Band 2.

Supplementary Songs:

"Big Crum and Little Lrum," (Page 136), Book I,
Album IA, Record 4B,
Band 3.

"My Little Red Lrum," (Page 13). Book I, Album IA,
Record 3A, Band 3.

LISTENING:
Ask the childreh to listen to any song listed above
and identify the instruments they hear. |
Play "All Night All Day." This song has a flute
and fhe French horn. Ask the children to raise their
hand when they hear a French horn.
Play "Sounds of Music No. Two." (Page 88) Book I,

Record 4, Side 2, Band 7. Liscuss the sound heard on

the record.
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Supplementary Listening:

"Parade March," (Page 122). Book I, Album ID,
Record 15B, Band 5.

PLAYING:

Let the chlildren pantomime playing the instruments.
Iisbuss how each instrument is played in?the song. In
the song (Example B) "I Am the HKusic Mén#'let the
children act out each instrument as they sing the sdng.
Be sure the children have an 1dea‘of how to hold the
instrument correctly. Additionél Playing: Tuned ‘
Bottleé (Page 74) 32-33.

CREATING: |
Guess What Instrument I Am. A child may act out

an instrument. Let the other children guess the
inétrument by name. If time permits have the children
dfaw a plcture on heavy paper ofvthe instrument they
want to be.

MOVING:

Organize a parade. Have each child choose an

instrument to pretend to play. Play an orchestra
reéord such as "Marche Militaire" by Franz Schubert.
(Page 78) Béok I, ﬁecord 4, side 1, Band 7. Let the
children march to the recording while playing their
prétend instrument.
BEADING:
Craw the playing pltch of different instruments

on the board. ILiscuss the pltches of the different
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Boom-tah boom-tah boom -tah boom.

I play the violin. Vio vio violin.

I play the piano. Tinkle tinkle tinkle-ta.

I play the slide trombone. Toom-pa toem-pa toom-pa-pa.’

I play the big bass viol. Zoom-ba zoom-ba zoom-ba-ba.

I play the xylophone. C C C C |C E G_|DDDF |E Dc_||
I sing a song to you. Dodo do do | do mi sol__ |re re re fa | mi re do__lI

ol o8- ki
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Wwilliam Sur, Adeline kMcCall, Mary Tolbert, and William
Fisher, This Is Music, (Boston, Massachusetts: Allyn and
Bacon, Inc., 19315. pP. 52.
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instruments.

: Flute: Tuba Bass Violin
Piccolo: violin :

Have the children identify which instruments belong

to the pitches.
’ ) Lesson XXIX

MUSIC APPRECIATION LESSON: "Peter and the wolf"
BEHAVIORAL OBJECTIVE: . |
The student will identify the instruments and

themes of the characters in the music.

- katerials Needed: |
Record: "Peter and the wolf," by Serge Prokoflev,
the narrated version; FPlctures of 1ns£ruments and
characters: violin-bird; oboe-duck, clarinet-cat,
vlolin-Peter, bassoon-grandfather, horns-wolf, drums-
hunters; themes notated on avstaff chart.
MOTIVATION:
| Today we are golng to listen to a story about a
little boy named Pefer. Peter wants to 20 hunting for
‘a‘wolf. hWe will need to listen to the story and find
out whether Peter finds his wolf or not. "Peter and
the Wolf" is a Russlan féiry tale told by the orchestra
with the help of a story teller. As you listen to this

musical story, you will find that each character is

played by an instrument in the orchestra. The bird is
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played by a flute. Why do you think the flute 1&g used
to play a bird? (It has a high sound like a bird.)
The cat's tune 1s played by a clarinet. The cat's
tune is sneaky. The duck's tune is played by an oboe.
You will hear the old duck waddling as it walks.
Peter's tune is played by the violins. ’It is a happy
skipping melody. Grandfather's tune is played by a
bassoon. The tune is slow and very low. The horns
rlay the wolf's theme. The hunters are played by the
drume. You will hear the bang-bang of their guns as
they shoot at the wolf.

SINGING: |

Learn to sing Peter's theme.

Moderately

Teacﬁ the theme to the children.
LISTENING:
Ask the children to raise their hands when
they héar:
Peter's theme played by the stringed instruments.
The cat's theme played by the clarinet.
The duck's theme played by the oboe.
The bird's theme played by the flute.
The grandfather's theme played by the bassoon.
The wolf's theme played by the horns.

The hunter's theme played by the drums.



133
CREATING:
Let the chlldren pretend to be one of the char-
acters in "Peter and the wolf." As the record is played,

let them act the part.

Let the chlldren demonstrate how eaéh theme makes
them feei.‘ Feter's theme ié skipping. The duck's
theme is waddling. The cat'é theme is sneaky.
Grandfather's theme is old and slow.

PLAYING:

Pretend to play one of the instruments in the

story.
BEADING:
Notate the themes of the different characters on
a staff card. As the children are singing,'point to
the notatlion. They will become familiar with the way
the théme looks in notation. Mix-up ﬁhe cards and ask

the children to find the correct theme of a certailn

character.

Lesson XXX

MUSIC APPRECIATICN LESSON: Introduction and RHoyal March
‘ of the Lion from "The Carnival

of the Animals."

BEHAVIORAL OBJECTIVE:
The student will identify the theme of the lion.
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Materials Neéded:

Hécord: "The Carnival of the Animels," by Camille
Saint-Saens; plcture of a royal lion (Example C); the
theme of the lion, the short roar, and the long roar
written'on a staff chart (themes are included with the
lesson) .

MOTIVATION:

Today we are golng to listen to a parade of
marching lions. The man who wrote this music is named
Camille'Salnt-Saens. (Print his name slowly on the
board and‘say it as you write. Ask the children to
echo the name after you say it. Mr. Saint-Saens was
born over one hundred years ago in France. (Discﬁés
where France ls located in relation to the United
States).

Have you ever been to the zoo? You can find the
animals easily because they make sounds that you can't
hear. Mr. Salnt=-Saens has the instruments make the
sounds of the anlmals in his parade.

"The Carnival of the Animals," begins with an
introduction. An introduction is the part of the
music that says "Get ready! Something is going to
happen!" After the introductlion the muslc becomes

quilet and our attention 1s directed toward the royal

lions.

SINGING:

Learn to sing the maln theme of the royal lions.



135

S
HHY

S
i
<
per g
b eeed
q

) §
1
) |

Y i) ¢
T
[ 4

.

Teach the children to sing the theme. Being very
familiar with the theme enables the child to identify
the theme later. |

Ask the children to raise thelr hand when they
think the introductlion is over and the royal lions
are coming.

Ask the children to listen for the number of
times they hear the same tune for the lions. (four
times)

wWwhat happens tothis tune the last time it is

played? (It is much higher.)

what instruments play the lions theme?

Ask the children to raise thelr hénd when they
hear something in the music that tells them that the
royal lions are coming.

| If you can hear any short growls played by the

strings. ralse your hand when you hear them.

I X : I —
] l; 350'5 ,i.

Jf

Are the growls loud or soft? (loud)
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Before the lions march away the lion sounds one
last mighty roar. Which way does the roar go? (glides

up and down)

what instruments make the last mighty roar?

CREATING:
Help the children create a picture of the lion

king. Help them find words to express how they think

the royal lion looks and would act in the jungle or

in the parade.
KOVING:

Let the children dramatize the music. Some may
pretend to be the guards announcing the entrance of
the lions. Other children can pretend to play the
instruments while somé act out lions.

PLAYING:
While acting out the parade of the lions, let

some children play drums or other instruments to

announce the royal lions. The children might play

the rhythm of the lion's theme.
Notate the llon's theme on staff paper. As the

children learn to sing the lion's theme, point to the

notes so the children will understand the melody.

“iscuss whether the melody goes up or down and which

notes go faster.
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