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CHAPTER 1

[INTRODUCTTIOQON

Home economics, homemakiny, domestic science, eutheniés,
whatever the name, the scientific study of the home has made
steady progress from its inception until the present time.

The progress has been somewhat cyclic in ra2lation to the
overall history of development, implementation of ideas, and
self evaludation. The past decade apparently was a period for

ra-avaluation and planning.

Home 2conomics as a discipline in the colleges and uni-
varsities has a history similar to that of other areas of
study. lleed, experimentation, research, planning, and im-
plementation are the basic steps taken toward establishment
of home economics coursas ia a college. Bevier (3) contended
that experiments in conkiag ard sewing classes in the second
and third grades in 1758 evidently were the first such 2x-
perizients in this 7ield. Esperience-taught teachers were
tihe only instructors available; but, as the field became
broader and more scientific, teacher training became a reszl
need. Conflicting opinions exist concerning the exact ave-

nuas leading to the incorporation of homemaking into the



college curriculum, but teacher trairing is the most plaus-

iole route,

The development of home economics did.have one handi-
cap not experienced by some of the other areas of study.
According to Bevier (3), hom2 economics was studied basically
by weman, and education for the general population of women
is a comparatively recent accomplishment in relation to the
wihole history of mankind. Records o¢f educated women are
found from the very first annals of history, but these were
few and from very select groups. Arts degrees were first
conferred on women in 1841. GEducational theory received its

greatest iwpetus during this same decade.

The simultaneous development of education for women and
a discipline designed exclusively for women encountered many
disappointments and difficvities; but, through the evolution
of ideas, experiments, and rescarch, both have prevailed and
have become a part of educational institutions of today.
Playing no smali part were the leaders among women in the
last of the 18th Century ond the first of the 13th Century.
According to Bevier (3), the leaders were extremely rare, and
prophets were even more rare. Among the prophets, three names
stand out quite prominently: &mma Willard, Catherine E.
Beecher, and Mary Lyon. A1l three cf these scholars were

products of academy education, which had a curriculum designed



mainly for men. The aforementioned women had hbi]ity for
taking the needs of the day, converting them into ideas, and

projecting the ideas into the future.

By 1875, through the leadership of such women and the
evolution of ideas and plans, one of thae first complete pro-
grams in Domestic Science (3) was included in the Industrial
University of Il1linois catalogue for 1875-1876. The cata-
logue presented the curriculum of ODomestic Science required
for a degree of Bachelor of Science in the School of Domestic
Science. The purpose of the curriculum was to provide full
instruction in the arts of the household and the related

sciences.

A series of important events took place in the last
decade of the 19th Century and the first decade of the 20th
Century. The HNational Household Economics Association (26)

w2s organized in 1893 with the following aims:

1) To awaken the public mind to the importance
of establishing bureaus of information where
there can be an exchange of vants and needs
between employer and employed in every depart-
ment of home and social life.

2) To promote among members of the Association a
more scientific knowledge of economic value of
various foods and fuels; a more intelligent
understanding of correct plumbing and drainage
in our homes, as well as the need for pure
water and good light in a sanitarily built
house.



3) To secure skilled labor in every deﬁartment of
cur homes and to organize scheools of household
science and service.

dutriticn investigations by the United States Department of
Agriculture were conducted in 1894 by home economists in con-
junction with other scientists. The Lake Placid Conferences
(20) were established in 18939 and continued through 1909,

discussing the following subjects:

Training of teachers of domestic science;
courses of study for grade schenls as well as col-
leges and universities; state, agricultural, even-
ing, and vacation schools; extension teaching;
rural school work; 4ome Economics in women's clubs
with syllabi to aid such study; manual training in
education for citizensnip.

The American Home Economics Association (2) was chartered in

1909 with the following goals and purposes:

The improvement of living conditions in the
home, the institutional houschold and the community;
and welcomed to its mzmbership &ll who are actively
interested in home pioblems including: all pro-
fessionally concerned with this 7Tield, as teachers
of Domestic Science and Art, Home and Institutional
Econnmics, and alljed educational fields, students,
investigators, housekeepers, institution managers,
social and municipal workers in allied fields, as
educators, physicians, hygienists, sanitary experts,
architects, and others; clubs, zssociations, soci=-
eties, and institutions interested in the work of
the Association.

In regard to the last event cited, the conclusion might be
that home economics, with the h2lip of the Tederal and state

governmenis and in conjunction with the demands and ha2lp of

industry and commerce, was well established in society.



From the very earliest recordings, three thoughts ap-
parently were prominent when heme economics was considered:
1) filling industrial and commercial needs; 2) betterment of
csgciety; and 3) research. The discoveries of science and the
application of science to the affairs of daily life contri-
buted to an industrial revclution which greatly affected the
groundwork for home economi{cs courses. The industrial revo-
lution altered ihe content and methods of education. Tech-
nical schools and commercial schools were created in response
to the demands of industry and trade. Similarly, colizges
and universities were exp2cted to provide a curriculum to
meet the present and probatle future needs cf students. The
przsent study was undertaken to determine the possibility of
iwore home sconcmics courses in the vocationai-technical di-
vision of one type of institution of higher learning, the

two-year college.

In an age of rapidly growing industrialization, the
major part of the present population has been drawn into ur-
ban areas. With truly spectasular technological growth and
change, thousands of tachnically trained workaers have been
required. The need has arrived for the training of young
people and the retraining of older adults to meet the new

technological challenges.



The two-year college has tremendous potential for de-
veloping vocational-technical programs designed to encounter
the technolaogical change in relation to the economic inter-
ests of the community. The two-year college can provide
general education, as well as occupational programs, whfch
prepare students for tachnical and semi-professional employ-
ment. As the needs of students Tor increasingly complex types
of occupational training emerge, the two-year college can
provide two years of special training in skills and under-
standings necessary for the student who plans to enter full-

time enployment after leaving college.

Today's citizen has a responsibility to fulfill the
centinuous need for further education. Field (12) asserted
that the worker not only needs preparation for the complicated
aspects of his tasks; but, as the tasks become even more com-
plex the worker must Took to further training to cope with
tachnological advances. dJust as the early vocational prepara-
ticn has been upgraded in the educational scheme, "refresher"
study has been upgraded. The need for refresher courses ex-
tends to the semiprofessional as well as to the professional
occupations. The two-year college appears to be a logical
agency to help meet the demand for additional vocational edu-

cation.
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The purpose of this study was to 1nvesﬁigate the needs
of approximately 30 communities in Texas with a two-year
college located in the area with regard to the home economics
program in the vocational-technical division of the two-year

college.
The specific purposes of the study were:

1) To investigate the potential of existing depart-
ments of home economics in two-year colleges to
develop a widely diversified curriculum; and,
to determine if such programs presently exist.

2) To investigate the attitudes of the directors
of the vocational-technical divisions in two-
year colleges in regard to the implementation
of diverse home economics programs to meet the
economic needs of the community.

3) To conduct a survey of business organizations
with occupational opportunities for personnel
trained in an aspect of home economics in the
vocational-tecanical division of the two-year
college.

4) To determine if a home economics program of
such diversity would be feasible or tecnable
for the smaller two-year colleges.



CHAPTER II

REYILIEN OF LITERBATITURE

The American two-year college has a history very simi-
Tar to other institutions of learning in the United States.
Two-year colleges evolved ?rom conjectures, experimentations,
and necessity. The early conjectures had very little simi-
larity to the curricula of today as many of the first planners
ior two-year colleges lcoked uogn the institutions as exten-
sions of secondary education, and even as secondary education.
Cther organizers viewed the institutions as coliegiate, com-

parable to the first two years of a collage or university.

Very few or none-of the =zarly educators conceived of
the two-year college as it is today. Increased enrollment in
the colleges and universities znhanced the college-parallel
thzory for the two-year cclleges. Pressure from many places
for more and better educaticn within the scociety enhanced the

extension of the secondary cschocl theory.

Many discussions and communications in different sec-
tions of the United States during the period from 1850 to
1500 l1ed to several experimenis. Reynolds (29) noted that
comparable to the divisiun of some public schools into ele-

mentary, junior high, and high school, some four-year

8



institutions of higher esducation divided into junior college
aad senior college. The junior ccllege included the first
tuo years of coljegiate work, and the senior college the last
two years. Some public schools experimented with extensions
of high schools to 14 years. Other methods were conducted
with separata schools of two y2ars duration, and this experi-
nentation seemed to be the most successful, although none of
these two-year schools are in existence today. The two-year
schools were the forerunners of the junior colleges of today.

The division of the college had very little success and has

only very recently returned tc Lhe experimentation stage.

As cited by Hill {21}, the endeavors undertaken during
tihie pariod 1350 to 1300 have proved invaluable in the davelop-
rnent of the twe-yeer colleges for today. The early two-year
schools were primarily devaloned to provide education for a
greater proportion of the populaticn. The same g0al remains

one of Lhe main functions in today's two-year colleges.

Colvert (8) gave Joli«t Junior Collegz the honor of
being the earliest junior c2llege which is still in existence
today. Joliet Junicr College, Joliet, Illinois, was estab-

lished in 19201.

Three more periods apoear to be prominant in the de-
valopment of the two-year college. The periods are from 1500

to 1920, 1920 to 1940, ara 1946 to the present. OJuring the
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Uorld War I[ years from 1941 to 1946 very l1ittle was accom-
plished to strengthen the junior collsge movement, with the

exception of occupational education.

According to Reynolds (29), the pericd from 1900 to
1920 might be considered as the formative years for the two-
year colleges. The institutions expanded from eight schools,
with an enrellment of less than 1000, to 207 schools in 1921,

with an eénrollment of approximately 16,000 persons.

During this 20 year period many things happened in the
junior college movement. Gleazer (16) stated, "the community
coliage emerged to meet needs that other institutions could
not or would not meet." The two-year college became a
separate entity in the educational system and earned the dis-
tinction of being a part of higher education. Hill (21),
orincipal of Chaffey Junior College, claimed that his insti-
tution probably has the distinction of offering the first
terminal courses in California public junior colleges. In
1916, Chaffey was established as a junior coll2ge in connec-
tion with the high school. Terminal vocational courses were
offerad in art, manual training, howme economics, commerce,

nusic, library training, general agriculture, farm mechanics,

and soils.

Thornton (36) reported that by 1920, when representa-

tives of 34 junior colleges formed the American Association
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of Junior Colleges, the movement may be said to have come of
age. Fifty years of discussion and experiment had been fol-

lowed by 20 years of rapid growth.

The period from 1920 to 1940 might be considered the
explosive years for the two-year colleges. Hillway (22)
described the period:

Development of two-year colleges within the

two decades came at a fast pace. The period from

1920 to 1940 was marked particularly by two new

characteristics. In the first place, the publicly

supported junior colleges took & commanding lead

in student enrollment, probably for econcmic rea-

sons. In the second place, many institutions that

specialized in vocational and adult education

entered the field.

By 1940, over 300,000 students were enrolled in approximately
600 two-year colleges. McLain (27) cited the growth of ter-
minal courses in two-year colleges from 100 in 1921 to over

4000 by 1941.

Hillway(22) stated that the growth in the number of
two-year colleges remained steady but gradually increased
until after World YWar I, when there was a sharp rise in the
nunber of new institutions established. The rapid rate of
growth continued until 1948, when some of the institutions
became four-year colleges and others closed for lack of suf-

ficient financial backing.
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Tremendous expansion of the two-year college began in
1948 and continues through the present time. Not only did
the institutions expand rapidiy but the course offerings of
the institutions expanded with a momentum that caused re-
cruitment of new teachers to become a problem. Some senior
colleges and universities presently have programs for train-
ing teachers for junior college teaching, and others are in

the process of developing such programs.

The rapid growth of the two-year college since 1948
can be attributed to several factors. Among the factors are:
the rapid development of technology, the urbanization of the
population, the cooperation of many national organizations
with the two-year colleges, the continued increase in
llational and State funding, the trenendous increase in the
college bound population, the demands of the adult population

for continued education.

A century ago the =2coronmy of the United States was pre-
dominantly agricultural, but now approximately two-thirds of
the population has been drawn inte urban areas. According
te Snyder (33), people 1ive in an ages of truly spectacular
technological growth and development with an industrialized
economy which requires tnousands cf technicaily trained em-

ployees.
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cellages. A very conservative projection of 2,000,000 stu-
dants in 1000 colleges by 1970 was expected by Gleazer.
This placed a tremendous responsibility upon the educational

systam for new curriculum and new faculty members.

THE TUO~YEAR COLLEGES IN TEXAS

The growth of the two-ycsar colleges in Texas parallels
the growth of tha two-year‘colleges in the United States.
One axception to the parallelism is the period from 1900 to
1920. According to Gleazer (14), nine Texas colleges estab-
lished with two year programs were in existence in 1967 and
ware established before 1900. Seven of the colleges were
private schools, and the other two--one of which later bacame
a four-year coliege--were public two-year schools. The
najority of these nine colleges did not receive two-year
college accreditation until afteps 1920. In the period from
1900 to 1920, only one pubiic two-year college was established

which was still in existence in 1967.

0f the 47 two-yaer coileges in Texas listed in the
began in the 1920 to 1948 period. Twenty-three of the
schools were public two-year colleges, Tive were private two-
year schools, and one becem2 a four-year ccllege in 1965.
Eight two-year colleges listed wera astabiished between 1948
and 1867. O0f these eight colieges, four were private and

four were public colleges.
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According to a report in the Texas Outlook (17), a

total of 15,085 students were enrolled in two-year colleges
in Texas in 1939-1940 compared with 69,668 students in
1965-1966 as given in a report by Gleazer (14) in the Ameri-

can Junior Colleges. Of the 69,668 students reported, 43,489

vere men, 26,179 were women.

he Coordinating Board, Texas College and University
System (9) approved in 1968 the division of the state into
53 two-year college regions. The Coordinating Board also
made the following enrollment predictions for two-year col-
leges: 197,531 enrollment in the school year 1971-1972;
234,109 enrollment in 1976-1977 school year; 265,669 enroll-
mzat in 1981-1982; and 305,528 enrollment in the school year
12986-1987. If the predictions are correct, the enrollment

will have increased over 1900 per cent since 1941.

The current listing of the two-year colleges in the

American Junior Colleges (14) recorded 47 colleges in Texas,

including one school that advanced to a four-year institu-
tion. Of the remaining 46 colleges, 17 were faderal, state,
and locally financed; 15 were state and locally financed;

and 14 were privately financed.

The Director of Junior Colleges (19) for 1970 recorded

52 two-year colleges in Texas for the school year 1969-1970,

with an enrollment of 105,827. Of the 52 schools listed,
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45 were public and seven were private. In the same year

College Facts Chart (7) Tisted 71 four-year colleges and/or

universities in Texas with a total enrollment of 292,823.

HOME ECONOMICS IN THO-YEAR COLLEGES

Although the concept of the twou-year college has gained
a recognized place in the gducat1ona1 system today, home
gconomics has not achieved the same recognition within the
two-y2ar schools in the United States. Little has been
written concerning the growth ana development of home aco-
nomics in the two-year ceclleges, although according to a
siurvey by Hovermale (23), home economics courses have been

a part of the curriculum of the two-year college since 1906.

From the catalogues of 19 two-year colleges, Hiatt

(20) made 2 comparison of curriculum offerings from 1920 to
1930. In this study, the average semester hours offered in
home economics in the two-year colleges in the United States
was 2.5 in 1920, compared to 8.7 in 1930. Bells (11) re-
ported a similar study of 279 two-year colleges made in 1930.
In this study, 131 schools offered home cconomics courses.
Courses were offered in these areas: foods, clothing, child
care, nursing, homne manragement, and art., Foods and clothing
courses were offered ir at least 100 of the 131 institutions.

The first edition of American Junior Cnlleges (14) recorded

424 two-year colleges ir 1938-1939. 0F these colleges in
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the United States, 246 had home economics courses offered in

the curricuium.

In 1944 Spafford (34) reported findings prepared by the
Department of Colleges and Universities of the American Asso-
ciation of Junior Colieges. Spafford related that most of
the home economics courses were of tha transferable type,
intended to substitute for-the first two years of course
work in the four-year coliege or university. A few of the
two-year colleges realized this did not meet the needs of
all the students desiring home aconomics courses, and began
to offer a more generalized home economics curriculum. Home
scenomics at that time had aot realized the potentiality of
the field for wage-earning occupalions below the professicnal
level. Thae study suggested that if the two-year colleges
were to maet the needs of all the students, transfer progranms,
general education programs, and vocational education programs
must be offered. In the area cof vocational education, the
home economics curriculum must offar preparation for both

homemaking and gainful employment.

Bock (5) in 1951 analyzed the curricula of 101 twe-
year colleges which offered terminal programs. The study
was undertaken in order to devefop a homemaking course de-
signed to meet specific needs of terminal students attending

Rochester College at Rochester, Minnesota. Information was
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also received from 135 former students of Rochester College.
Bock concluded that most of the needs expressed by the former
home economics students had not been met, particularly of the

students involved in terminal education.

A study was completed by icLain (27) in 1953 concern-
ing the status of two-year colleges in the United States.
The data for the study were secured from college catalogues.
Mclain found that departments of home economics existed in
75 per cent of the public two-year colleges and 22 per cent
of the private two-year colleges, with an average of 14.4
samester hours being offered. The larger schools had the
most diversified curricula, with terminal courses included.
A few programs had curricula designzd especially for the
transfer student, and a separate curriculum for the terminal
student. fiany students were undecided about future plans,

and elected to take the terminal courses.

A questionnaire distributed by Carter (6) in 1954 was
concerned with home economics in the two-year colleges of
the United States. Six aspects of home economics programs
ware investigated: the faculty, the physical plant, the
purpose of the program, the curriculum, the methods of instruc-
tion, and problems met in the programs. Carter also concen-
trated on terminal offerings at the two-y2ar colleges, and

found very little training available in the home economics
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departments to prepare students for gainful employment, as
emphasis was placed on preparation of students for entrance

into the four-year college or university.

An investigation completed in 1958 by Wilber (41)
studied the relationship between homemaking programs in
secondary schools and courses in vocational technical schools
in Connecticut. According to the results of the investiga-
tion, a student in the secondary schools in the clothing and
textiles area of homemaking had experiences which enabled
her to sew for herself, her family, and her home. In the
vocational-technical schools the student had experiences in
clothing and textiles which enabled her to earn a living in
dressmaking and related fields. As a result of the study,
Wilber concluded, "employers are unwilling to hire girls for
skilled areas of dressmaking who have not had special train-

ing in these skills."

Hamilton (18), in 1959, planned a tentative home eco-
nomics program for Hesston College, a two-year college in
Hesston, Kansas. Data were secured from a questionnaire in-
dicating needs and interests of students. Further data were
obtained from an investigation of curricular offerings in
17 tuo-year colleges. Answers to the gquestionnaire indicated
few areas of home economics in which mest of the students

believed the courses in home economics were adequate.
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Hamilton found that most of the courses offered at the two-

year colleges were in the areas of foods and clothing.

During 1959 Van Wick (29) made a study in Mississippi.
At that time, within 13 colleges, foods, nutrition, and
clothing were the most prominent home economics courses
offered. An additional five colleges offered family living
courses. All of the two-yédr institutions cutlined both

transfer and terminal curricula.

According to a writtern questionnaire distributed by
Sellers (32), responses indicated that many two-year college
administraters and home econcmics department Faculty be-
lieved that hceme economics had a contribution to mzke to the
major functions of the two-year college. The questionnaires
were mailed to administrators in two-yeaer colleces that did
not offer home economics coursas. The questionnaires were
also mailed to administrators, curriculum directors, and
officials of home econcmics departments in tvo-year colleges
that did offer home ecoenomics courses. ost of the home

economics programs had been established for several years.

Thornton (36) summarized the status of home eccnomics
in the two-year colleges nationwise by stating:
Home economics courses are offered in 21 of

the public junior colleges in the sample group of
30. The fundamerntal curriculum for transfer
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purposes included one two-semester course in foods

and nutrition and a second in clothing. Addi-

tional courses include home management, child

development, family budgeting and purchasing,

home planning and decoration, and specialized

courses.
In several two-year colleges courses are offered as dual-
purpose sequences appealing both to the young woman who plans
to earn a degree in home economics at a four-year college,

and to the young woman who is planning an early marriage.

According to Johnston (24) and others, the two-year
college has been described as a unique educational institu-
tion in that it is completely an American innovation which
may create a curriculum to fit the student's needs. The two-
vear college has resulted in dramatically increased college

attendance on the part of high school graduates.

HOME ECONOMICS IN THO-YEAR COLLEGES IN TEXAS

Modern civilization demands professionally trained
women who can assume the responsipilities of the home in
addition to outside activities. Home economics strives to
prepare women for the dual rcle, and hes become an integral
part of many two-year colleges in Texas. The home econcmics
curriculum is planned to help the student develop goals,
concepts, and values, and to achieve the understanding and
abilities essential for present day family life as an indi-

vidual and as a member of the family and community.
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The current edition of American Junior Colleges (14)
lists 47 two-year colleges in Texas. Twenty-three of these
institutions offer programs in home economics. Each of the
colleges offers the lower division courses required for a
degree plan in an accredited four-year college or university.
In the two-year college in which home economics is not
offered, a student may declare home economics as a major
sequence, complete the lower division requirements for ad-
mittance to the four-year college or university, transfer,
and continue a2 home economics major to the professional de-

gree level.

Courses traditionally considered a part cof hcme eco-
nomics are offered in the majority of Texas two-year colleges.
ihile there may be no home economics department as such, the
courses may be offered in such areas as sociology (marriage
and the family); psychology (child development, marriage and
the family); art (home furnishings and decoration); and
business education (consumer education). Courses may also
be found under the vocational-technical division in the areas
of food services (management and production), or clothing

services (management and production).

As cited by Johnston (24), interdepartumental coopera-
tion can take saveral forms in orcer to add both breadth and

depth to curriculum offerings in both hone gccnomics and
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other departments. Departmental intermixing can take the
form of cross cataloguing, when a course is listed under
more than one department but is taught by instructors in
only one department; or, as tzam teaching, instructers from
home economics and another department cooperate as a team

o present a course; or, a service course, when a home eco-
nomics course is considereq important to the breadth and
depth of a curriculum in ancther department; or, as an elec~
tive course, when a course open to non-majors may be taken

35 an ejective to meet general education regquirenents.

Home economics is a developing and changing area of
study. In consideration of this aspect, the home eccnomics
courses in the two-year colleges of Taxas are generally
planned to help the student toward learning experiences
directed specifically toward preparing for both a carcer and
for homemaking. The offerings in home cconcmics are designed
to serve persons who plan to vork towara a degree in home
gconomics, individuals who would like to supplement degree
rlans by taking some training in home 2conomics as electives,
and persons who plan te entar an occupation immadiately upen

completing two years of study.

VOCATIONAL-TECHNICAL DIVISION IN TUO-YEAR COLLEGES

- —— -

A confusion appears to exist concerning the usage of

the term "vocational-technical educatisn.” A distinction
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sometimes is noted between szacondary vocatiuﬁa]-technical
education and post-secondary vocational-technical education.
Only very recently has the term "vocational-technical" been
used to define a division of any college. At the college
level, the new term "vocational-technical education" takes
the place of the older term "industrial education." In addi-
tion, the term "vocational education" has been used many
years mainly in relation to the secondary programs designed
to prepare a student for immediate employment upon gradua-

tion from high school.

Vocational education was used quite frequently in con-
Junction with land-grant colleges and technical institutions
in the last half of the 19th Century and until the present
time. "Occupational education” is the never term for the
type of education once defined as vocational education.

Such education was of a terminal nature, with programs de-
signed for immediate employment upon completion of the pro-
gram. The program could be secondary or post-secondary.
Other frequently used terms were "semi-professional educa-

tion," "technical education,” and "terminal education." The
latter term is disfavored by many educztors, as the academi-
cians believe education to be a continucus process. There-
fore, the term "continuing 2ducation” has evolved and been

used quite frequently in recent literature.
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Historical recerds reveal great strides in every field
of education in so far as the area of gainful enployment is
concerned. During the last part of the 19th Century and the
first part of the 20th Century many vocational schools and
technical institutions, some of which later became two-year
colleges, were established to train and retrain unskillad and
semiskilied workers. The gch:o1s and institutions were
created in order to keep pace with the tachnological advances;
and also to train personnel for na2w occupations created by

the technological advances.

In the beginning little thought was given in regard to
the total education of the students. Ilevertheless, very
early in the movement cultural courses as wall as donestic
science courses were offered. Only very recently, hovever,
has education for personal enhancement been stressed as much
as education in order to secure a position. Iliodern educators
and officials have become concerned with the problem of
education for each individual Lo the very fullesl extent of
the person's capacity. The emphasis, tierefore, is placed

on adult education as 3 continuous process.

Until the last severa! decadés, free secondary educa-
tion systems financed by the government were able to assume
the burden of the educational ideology of education for the

masses. As the burden became too great, and with the four-
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year colleges and universities unable to share the complete
load, more two-year colleges were established. The two-year
institutions could assume the responsibility for the first
two years of undergraduate courses, as well as establishing
a basis for the continuance of vocaticnal-technical educa-
tional training beyond the level attained in the secondary
schools. Despite the fact that the twec-year college move-
ment, with vocational and ;echnical programs, is over 70
years old, students are still guided inte occupational

courses with tne statement, "L2arn a trade and get to work."

The establishment of new two-yeer collages with suffi-
cient curricuium offerings, at a nominal tuition charge,
requires tremendous financial security. Federal and state
qovernmants have not recognized the need toe rapidly, but
gradually legislation has been passed both in the federal
and state government to supplerent the local community fi-
nancing and to insure at least partial success. Future
lagislation will undoubtly give further assistance. The
panel of consultants on vocational zducation (37) named by
the President of the United States related in a summary re-
port, "Since 1917, the fadera] government has helped our pub-
lic schools prepare people for jobs." The panel continued
with the observation:

Congress reviews the local-state-federal voca-

tional education program each year, as it appro-
priates the federal Funds, to maich local state
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expenditures. In addition, the program has been
expanded and extended by several successive enact-
ments. The major veocational education statutes

are:
Smith Hughes Act, 1917 $7 million per
year
George-Earden Act, 1946 §29 nillion per
year

Practical !lurse Amendment, 1956 $5
million per y2ar
{ational Defense Education Act, $15 mil-
lion per year for technical training
flfanpower Development and Training Act,
1962 520 million for job training
Area Redavelopment Act, 1961, $3 million
for training in 1962.
The summary of current federal statutes does not include the
laws authorizing special vocational education programs which
trained 7.5 million people during Yorld War II at a five-year

cost of $297 million.

Today's laws benefit 4 million students, of which half
are adults. The students are taught in two-thirds of the
secondary schools in the United States, and many of the col-
legas and universities. A 250 million dollar local-state-
federal prcgram, of which $117 million is locally funded,
$39 million state funded, and $48 million federally funded,

is in progress today.

The first federal legislation for vocational education
was primarily for secondary school systems and the training
of teachers in the land-grant colleges. Successive legisla-

tion allowed two-year colleges to participate in the funding.
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As stated by the President of the United States (37), in a

message delivered to the first session of the 87th Congress,

1961:

The Hational Vocational Education Acts, first
enacted by the Congress in 1917 and subsequently
amended, have provided a program of training for
industry, agriculture, and other occupational
areas. The basic purpose of our vocational edu-
cation effort is sound and sufficiently broad to
provide a basis for meeting future neads. However,
the technological changes which have occurred in
all occupations call for a review and re-evalua-
tion of these acts, with a view toward their
modernization. . . . To that end, I a&m requesting
the Secretary of Health, Education, and Welfare
to convene an advisory body drawn from the educa-
tional profession, labor-industry, and agriculture,
as well as the lay public, together with repre-
sentation from the Departments of Agriculture and
Labor, to be charged with the responsibility of
reviewing and evaluating the currznt Kational
Vocational Education Acts; and rmaking recommenda-
tiens for improving and redirecting the program,

The advisory body gave a report that induced the enactment
of the Vocational Education Act of 1963. Thornton (36) re-
portad:

The Vocational Education Act of 1963 recog-
nized the junior colleges by resoving the restric-
tion to courses of "less than cocllege grade" that
had appeared earlier in federal vocational legis-
lation, and by concentrating on the training needs
of people rather than on preparation for specific
occupations.

The most recent federal legislation on vocational edu-
cation is the Vocational Education Amendments of 1968. The

legislation was instigatad by another report of a group study
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of vocational education requested by the President of the
United States' advisory ceuncil (38) cn vocational education.
The council is best defined by the following letter of .trans-

mittal:

Cecember 1, 1967

Hon. John W. Gardner

Secretary of Health, Cducation,
and Walfare *

Washington, D. C. 20201

Dear Iir. Secratary:

I have the honoi to submit nerewith the
report of the Advisory Council on Vocational
Education, appointed by you, and announced by
the President of the United States cn ilovember
22, 1966.

The council has prepared its report in
conformitly with the preovisions orf Section 12,
Public Law 88-210, tihe Vocational Cducation
Act of 1963.

Hembers of the council join me in express-
ing our appreciation of the opportunity to be
of servize in connection with the national re-
view of vocational education.
Sincarely,
Hartin W. Essen
Chairman
The report of the Rural Task Force on Yocational and
Technical Education (31) made irn April, 1370, will undoubtedly
bring still more federal legislation oun vocational education.

The legislature presently has the report.
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State legislation moved more slowly than federal legis-

lation. Struthers (35) reported:

The history of legislation shows that the
transfer progrem in the two-year colleges was
established in California in 1907, in two more
states in 1917, in seven during the 1920's, in
six in the 1930's, in two in the 1940's, and in
three in the 1950's. In contrast, mention of
technical and vocational education appeared in
the law in California in 1917, in two more states
in the 1920's, in three between 1930 and 1939,
in seven during the 1940's, in six in the 1950's,
and in five states after 1960.

Blocker (4) also stated that courses which were not designed
to provide transfer credit lagged behind college transfer

programs both as to time of adoption and the number of

states which recognized the need for the courses.

Perhaps the requiremant that state and local governments

match federal appropriations aided to bring about much state
legislation. Ward (40) observed that recent activities on
the part of the United States O0ffice of Education encouraged
vocational education for post-high school training and
paralleled the activities of some state departmants of edu-
cation. The day may not be tooc distant when the total ef-
forts cf the community, the state, and the nation will,
through a system of encouragement and financial equaliza-
tion, insure every young man and woman the right to prepare
for occupational competency and perscnal adequacy in a two-

year college.
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Most states presently have two-year colleges with
vocational-technical divisions. The state of Texas has re-
cently enacted legislation concerning vocaticnal education.
A report by the Texas Advisory Ccuncil on Technical-Voca-
tional Education (1) was presented to the governor in March,
1970, with a promise of recommencdations which would un-

doubtedly bring new legislation.

HOME ECONOMICS IN VOCATIONAL-TECHNICAL DIVISION

Since the passage of the 1963 Vocational Education Act
and the Vocational Education Amendments of 1968, which em-
phasized gainful employment programs, a number of states
have developed home economics programs in the vocational-
technical division of the two-year colleges. The programs
improve technical training in the fields faced with manpower

shortages--notably the service occupations.

A program is underway currently at Maricopa County
Junior College, in Arizona. The program, similar to those
of other two-year colleges, offers young men and women ex-
cellent training in the quantity foods field. The curricu-
lum is organized to train students for beginning supervisory
positions as foed service managers of enterprises or insti-
tutions that serve food in large quantities: restaurants,
hotels, catering businesses, industrial or school cafe-

terias, hospitals, and nursing homes. The curriculum in the
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vocational-technical division includes food preparation,

purchasing, cost analysis, and service.

According to Garrett (13), many two-year colleges offer
programs cf home economics study. California, Colorado,
Florida, Ohio, and Pennsyivania have programs in two-year
coileges. The programs prepare students to be assistants
in day camps, day care and'recreation centers, nursery
schools, child devalopment centers, scheols for exceptional

children, and hospitals.

Through homz e2conomics courses in the vocational-tech-
nical division of the two-yesar college, students have the
opportunity to assess the activities and satisractions en-
joyad and to determine the utilization of specific learnings
in various occupations. Kievit {25) declared that occupa-
tional courses related tc Yome economics can provide prepara-

tion for employment.

Texas currently has a pilot home ccenomics program at
San Jacinto College, Pasadena, Texas, in the Vocational-
Technical Divisfon. The departnent offers two year tachni-
cal programs designed to preparz men and weomen for employment
in the expanding career fields of Tcod service, interior
design, child development and the fashicn industry. Graduates
of these programs will have an understanding of problems in

these fields, experience in use of mat:irials and equipmant
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related to the field, and will have participated in on-the-

job training to practice skills and acquire experience.

Many community leaders and administrators have 2 grow-
ing avareness of the contribution of home economics as a
field of study. Through the home =zconomics programs, whether
terminal, transferable, or vocational-technical in matter,
the two-year college is making it possible Tor fellow citi=-

zens to raise their cultural and employment levels.



CHAPTER I1I1

PLAN OF PROCEDURE

PURPOSES OF THE STUDY

A survey was made of the needs of approximately 30
selected Texas communities with a two-year college in the
community or nearby vicinity in regard to the establishment
of a home economics program in the vccational-technical
division of the college. The general aim of the study was
to ascertain the areas of emphasis, facilities, and current
practices of the vocational-technical divisions and the home
economics departments in the two-year colleges of Texas as
a basis for the implementation of home economics in the
vocational-technical division. The specific purposes of the
study were:

1) To investigate the potential of existing de-

partments of home economics in two-year col-
leges to develop a widely diversified curri-
culum; and, to determine if such programs
presently exist.

2) To investigate the attitudes of the directors

of the vocational-technical divisions in the
two-year colleges in regard to the implementa-
tion of diverse home economics programs to

meet the economic needs of the community.

3) To conduct a survey of business organizations
with occupational opportunities for personnel

34
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trained in an aspect of home economics in the
vocational-technical division of the two-year
college.

4) To determine if a home economics program of

such diversity would be feasible or tenable
for the smaller two-year colleges.

As a background for the present study, the author re-
viewed studies concerned with the two-year college, voca-
tional-technical divisions in the two-year college, and home
economics in the two-year college. Recent journals were
analyzed for intormation concerning the emphasis placed on
vocational-technical orograms. In addition, a current cate-
logue was secured from each two-ycar college in Texas to

determine if the school offered home economics courses either

as a separate discipline, nr as community service courses.

INSTRUMENTS

The survey method of research was employed for the
study. To solicit informaticn concerning the potential of
home economics in the vocatiunal-technical divisions of the
two-year colleges, three questionnaires were developed by
the author. Questionnaire T, "Present Status of Home Eco-
nomics in the Two-Year cCollege," was wailed to each of the
23 departments of home 2conomics in the two-year colleges in
Texas. Questionnaire Il, "laplementailion of Home Economics
Programs in Vocational-Technical Jivision in Two-Year Col-

leges," was mailed to_each nf the 50 two-year colleges in



36
Texas. Questionnaire III, "Employment Potential in Business
Establishments Involving Home Economics Related Occupations,”
was mailed to 307 businesses located in arecas accessible to
a two-year college. A copy of each questionnaire may be

found in Appendix A.

Questionnaire I directed to the heads of home economics
departments was divided into four parts. Part A, General
Information, requested data concerning the respondent, and
the institution. Specific information was requested in re-
gard to the current enrollment in home economics courses.

Part B, Home Economics Department, consisted of questions
regarding the organization of a home economics program,
faculty members, and facilities available. Information was
also requested concerning the uses made of the home economics
rcoms other than for the home economics courses. Part C,
Curriculum, requested information concerning the development
of the home economics curriculum, criteria used in the
development, and types of home economics programs offered in
the college. Part D, Vocational-Technical Division, requested
specific information about community needs for the integra-
tion of home economics into the vocaticnal-technical division.
The head of the home economics cepartment was asked to check

as "insufficient,” "adequate," or "surplus," according to

personal knowledge.
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Questionnaire Il for the director of vocational-techni-
cal division consisted of three parts. Part A, entitled
General Information, requested background information con-
cerning the respondent and the institution, requested speci-
fic data regarding the employment of the respondent, the
number of years in the present position, and the current en-
rollment of the college where the respondent was employed.
Part B, Vocational-Technical Division, requested information
regarding specific programs, the difficulty in initiating
new programs, and the training needs the college was not
currently meeting. Part C, Training in Home Economics, re-
quested general information regarding home economics courses
as a part of the curriculum, as well as specific information
concerning community needs for vocational programs in the
area of home economics. The respondent was asked to check
as "insufficient," "adequate," or "surplus," in regard to
the community needs., Also included were some open-end ques-

tions for comments.

Questionnaire III was &irected to a representative of
a business establishment. The questionnaire contained four
parts. Part A, General Information, requestied the name of
the business, address, name of the respondent, position, and
number of persons employed. Part B, Student Employment Po-
tential, consisted of information regarding minimum age at

which the firm accepted employees, minimum educational
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requirements of workers, and positions which were difficult
to fill. 1In Part C, Types of Employment, the respondent was
asked to describe specific employment at the firm, and give
the experience and/or training required for each type of em-
ployment. Part D, Desire to Participate in Training Program,
requested the business representative to check as "insuffi-
cient," "adequate," or "surplus," according to personal
knowledge about community needs. The final questions re-
garded the possibility of having experienced workers secure
further training to prepare for new home economics positions

within the firm.
SELECTION OF SAMPLE

A list of two-year colleges in Texas was obtained from

the 1967 edition of American Junior Colleges (14). The list

was supplemented with additional new two-year colleges as

recorded in the Directory of Junior Colleges (19). The sur-

vey was planned to include all the two-year colleges in
Texas, regardless of the fact that some of the schools did

not have a vocational-technical division at the present time.

In regard to the departments of home economics, each
current catalogue was analyzed as to the presence of a home
economics curriculum. The presence of traditional home eco-

nomics courses within other disciplines was also observed.
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Names of vocational-technical directors, deans, and home

economics department heads were obtained from the catalogues.

The names and addresses of various businesses were
secured through use of city directories available at the
Chamber of Commerce., The author also used telephone direc-
tories for additional information. Since the study was a
postal survey, questionnaires sent to a specific business
and/or individual and to a correct address was considered a

necessity.

COLLECTION OF DATA

The list of the two-year colleges and the list of the
two-year colleges which offer programs in home economics
constituted the first step in the collection of data. The
second step consisted of selecting the businesses and secur-

ing the addresses.

One complete copy of the questicnnaire was mailed to
the Dean of the Vocational-Technical Division, Head of the
Department of Home Economics, and the representative of the
selected business establishment, in April, 1970. Each ques-
tionnaire was accompanied by a letter. The letters may be
found in Appendix A. Several weeks later a follow-up letter
was sent to the two-year schools. A new group of business

names and addresses was sscured, and a questionnaire with
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the original letter, were mailed. Data were collected dur-

ing the period of April through September, 1970.

ANALYSIS OF DATA

Separation of data for the study involved assignment
of each returned instrument according to respondent. Three
instruments were involved: "Present Status of Home Economics
in the Two-Year College," "Implementation of Home Economics
Programs in Vocational-Technical Division in Two-Year Col-
lege," and "Employment Potential in Business Establishment
Involving Home Economics Related Occupations." Following
the separation, the data from ecach response were then coded.
The following step was to tabulate and statistically analyze

the data.

Tables were prepared showing the information recaived
on each of the questionnaires. The data were expressed in
terms of numbers and percentages on all the tables where
this measure seemned applicable, but in a few instances cnly
numbers were used. One section of each of the three ques-
tionnaires requested information concerning the need for
vworkers trained in home economics fields. Responses recorded
and tabulated from the section were analyzed using the chi
square method to test the differences in {he responses of
the different groups. The levels of .01 and .05 were ac-

cepted as being significant.



CHAPTER 1V

PRESENTAT]ION AND ANALYSIS

OF DATA

This study investigated the potential of incorporating
home economics into the vocational-technical divisions of
the two-year colleges in Texas. Three structured question-
naires were developed by the author tc secure data. Two of
the questionnaires relatad to the current status of home
econumics in the two-year colleges in Texas, and the present
position of the veccational-technical divisions in the two-
year colleges in Texas. The third questiunnaire was cdesigned
to sacure the opinicns ot selected business establishments as
to occupational opportunities for personnel trained in some
aspect of home econcmics in the vocational-technical divi-

sion of the two-year college.

In order to secure data, questionnaires were mailed to
23 departments of home eccnornics in twe-year colleges in
Texas, to 50 directors c¢f vocational-technical divisions of
two-year colleges in Texas, and to 380 selected business
establishments in Texas cities and towns with a two-year
college located in the avrea. For discussion and interpreta-

tion of the data, the state was divided into the following

a1
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geographical regicns: North East Texas, East Texas, South
Texas, Central Texas, North West Texas, and West Texas.
Each specific two-year college and each participating busi-
ness establishment was then classified as to region, based
on the geographic location. A list of the cities and towns
and the two-year colleges may be found in Appendix B, and

also a map of Texas with the regional divisions.

The six geographical regions with the total number of
businesses and two-year colleges responding from each region
are shown in Table 1. The North East Texas region had the
largest number of participating respondents, with a total
number of 30, comprising 31.2 per cent of the total repre-
sentation. The East Texas region represented 24.0 per cent
of the total, whereas South Texas had 20.8 per cent. A
total of 12.5 per cent of the responses were received from
the North Hest Texas region. The Central Texas region in-
cluded the smallest number of respondents reporting, 3.1 per

cent of the total number.

Each of the six regions were represented by partici-
pating two-year colleges. A majority of the two-year colleges
were located in the North East and East aresas, which corre-
sponds to the population totals for the cities and towns in
these areas. An effort was made to include all two-year

colleges in Texas as listed in the American Junior Colleges

(14) and the Directory of Junior Colleges (19) for 1970. The




TABLE 1

PARTICIPATING HOME ECONOMICS TEACHERS, VOCATIONAL-TECHNICAL DIRECTORS, AND

BUSINESS REPRESENTATIVES ACCORDING TO GEOGRAPHICAL REGION

Respondents

Two-Year Total Per cent of
Region Colleces Direc- | Represent- | Respond- Totel Re-

Responding Teachers tors atives ents spondents
North East Texas 12 6 11 13 30 31«2
East Texas 12 4 10 S 23 24.0
South Texas 9 4 8 8 20 20.8 }
North West Texas 5 2 4 o 12 12.5 |
West Texas 3 1 3 - 8 8.3
Central Texas 2 0 2 1 3 3w

€Y
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Tist included private and church supported two-year colleges

as well as state supported two-year colleges.

Responses receivad by October 1, 1970, were coded and
tabulated feor further study. OQOut of a total number of 73
instruments mailed to two-year colleges, replies were re-
ceived from a total of 56 of the two-year college directors
of vocational-technical divisions and heads of home economics
departments. The total number represented 38 replies from
the directors and 18 replias from the lieads of home economics

departments.

The data included a response from one or more two-year
colleges in each of the six regions. As might be expected,
more of the schools were located in highly populated areas.
The North East region contained a total of 14 two-year col-
leges, with a total pocpulation of 1,220,337 for the 13
cities and towns located i1 the region. Data were received
from 12 two-year collegec, and 13 businesses in the North

Fast region.

The East region containec 14 two-year colleges, with
a total population of 1,287,050 for the cities and towns that
contained the two-year collzges. Data were received from 12

twc-year colleges and nine businesses.
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The third area represented in the study was South
Texas, with a total population of 1,032,123 for the 12
cities and towns that contained the two-year colleges. Of
the 12 two-year colleges located in this area, nine responded.
Eight businesses located in the cities and towns represented

responded.

For the five cities and towns in the North West region
with two-year colleges in the area, the total population was
311,420. Data were received from each of the five schools,

and from six businesses located in this area.

The West Texas area contained three cities and towns
with a two-year college available. The total population of
these three cities and towns was 179,285. A representative
of each of the three colleges and four businesses in the

region responded.

The Central Texas area conteained only two cities and
towns with two-year colleges. A total population for the
two towns was 7,812. Both of the two-year colileges and one

business responded to the questionnaire.

The geographical regicns in Texas, the number of two-

year colleges in each region, and the 1969 population for
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ihe citias and towns with a two-year college accessible yare

as follows:

Population
Two-year of Cities
Region Colleges Represented
North East Texas 14 1+220:937
East Texas 14 1,267,050
South Texas 12 1,032,123
North West Texas 5 311,420
West Texas 3 179,285
Central Texas 2 7,812

HOME ECONOMICS DEPARTHENTS IN

TWO-YEAR COLLEGES

Data were received from 18 respondents representing the
home economics departments in the two-year colleges. Each
of the home economics respondents was asked to give the num-
ber of years spent in the present school. The respondents
reported a total of 114 years, an average of 6.3 years for
gach teacher. The number of years each respondent has spent

at her particular school ranged from cne year to 30 years.

At the 18 two-year colleges with home economics depart-
ments, 1222 women and 11 men were enrolled in home economics
courses as full time home economics students. Part-time

heme economics students included 629 women and five men.
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The heads of the home economics departménts were re-
quested to describe the organization of the home economics
program in their respective colleges. From the total num-
ber of 18 teachers responding to this question, 17 honme
economics programs were organized as separate departments.
The remaining home eccnomics program was organized within

another department in the gollege.

The 18 two-year colleges reported a total of 27 faculty
members on the nome economics starf. The number inciuded 14
full time and 13 part time Facuity mambers. The educational
requirements for teaching home economics in the two-year
colleges were not the same fcr all institutions. A master’'s
degree was required by 13, or 72.2 oer cert, of the partici-
pating two-year colleges. The reraining five participating
two-year colleges, or 27.5 pes cent, required only a bache-
ler's degree. The aducational requirements as stated in

responses given on the survey vorms were as follows:

Requirements Humber Per cent
: (W=13)

Bachelor's dagree 5 27.8

Master's degree 13 72.2

From the data concerning the facilities available, a

focds laboratory was repertesd by 22.2 aer cent of the home
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economics respondents. The second most available room was a
clothing laboratory, which Was present in 20.8 per cent of

the two-year colleges. A dining room was a part of the home
economics department in 12.9 per cent of the two-year col-
leges. Nine two-year colleges, 11.7 per cent, had the use of
a general classroom in the home economics department. A
living room was included in 9.1 per cent of the home economics
departments. Six of the home economics departments had a
bathroocm and/or an all-purpose room. Three of the home eco-
nomics departments reported a bedroom and/or other types of
rooms not included in the list of rooms given in the question-
naire. Only two departments stated that rooms were shared
with another department. One departient shared accommoda-
tions with the high school home economics department; the
other shared rooms with another department on the campus

(Table II).

In 14 of the two-year colleges the home ecocnomics rooms
and facilities were used for purposes other than for the home
economics courses. In six of the schools, 42.9 per cent, the
rooms were used as the social center of the college. The
facilities were used for community functions in 14.2 per cent
of the two-year colleges, and 42.9 per cent made use of the
rooms for other classes. Other students were permitted to

use the sewing machines in six of the two-year colleges. The
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HOME ECONOMICS DEPARTMENT FACILITIES
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IN 18 THWO-YEAR COLLEGES Iil TEXAS
Department Rooms _Responses
.t 2 o ~_Number Per cent
Foods laboratory 17 22.2
Clothing laboratory 16 20.8
Dining room 10 12.9
General classroom 9 | ¢
Living room 7 9.1
All-purpose room 6 7.8
SBathroom 6 7:8
Ledroom 3 3.9
Other rooms 3 3.9
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uses made of the home economics rooms and facilities other

than for the home economics courses were as follows:

Responses
Use of Rooms Number Per cent
(W=198)
Social centar of college 6 42.9
Other classes 6 42.9
Community functions 2 14.2

More than half of the home economics teachers, 66.7
per cent, were responsible for developing the home economics
curriculum in their college. In addition, 11.1 per cent of
the teachers stated that the dean of the college assumed re-
sponsibility in developing the home economics curriculum.

In four of the schools, 22.2 per cent, both the home eco-
nomics teacher and the dean shared the responsibility for
developing the home economics curriculum. The number of in-
dividuals that nad the responsibility for developing the

curriculum were as follows:

Responsibility for . Responses
Developing Humber Per cent
Curriculum (i=18)

Teacher 12 66.7

Both teacher and dean B 22.2

Dean 2 11.1
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Respondents were requested to indicate the criteria
used for determining the home =z2conomics programs in their
respective colleges. The highest percentage of the teachers,
42.3 per cent, checked enrollument as beinyg the outstanding
criteria used. The next largest group of teachers, 23.1 per
cent, related that requirements at four-y2ar colleges were
reviewed in determining the home economics program. The
available facilities were a detarmining factor for 19.2 per
cent of the two-year collsges; 15.4 per cent listed community
surveys as part of the criteria used for determining the home
zconomics program. Tne entire list of the criteria used for
determining the home economics program in the two-year

colleges waes as follows:

Responses
Criteria Humber Per cent
S (i=26)

Enrollment 11 42.3
Requirements at four-

year colleges 6 23;1
Facilities ava‘lable 5 19.2
Community surveys i 15.4

Four different types of home economics programs were
available at the two-year colleges. A total of 50 per cent
of the teachers stated their colleges offered programs
parallel to those offered in four-year colleges, whereas 25

per cent of the respondants stated that cheir programs
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included non-credit courses. The remaining ﬁrograms, in-
cluding vocational-technical programs, were offered by 15.6
per cent of the schools, and terminal programs were offered
by 9.4 per cent of the two-year colleges. The different
types of home economics programs as stated by the respondents

were as follows:

Responses
Programs Humber — Per cent
' (11=32)
College parallel 16 50.0
on-credit courses 8 25.0
Vocational-technical 5 15.6
Terminal courses 3 9.4

As might be expected, a high percentage of the home
eccnomics teachers, 83.3 per cent, believed the home eco-
nomics program in their particular scheool was making a major
contribution to the total curriculum of the two-year college.
Only 16.7 per cent indicated their program was not making a

major contribution.

The home economics teachers were reguested to indicate
whether or not home econcmics courses uwere a part of the
vocational-technical division. Of the respondents, 82.4 per
cent stated that the courses were not a part of the vocational-

technical division. Home economics courses in the remaining
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three schools, 17.6 per cent, were currently a part of the
vocational-technical division at their respective two-year

colleges.

Three home economics teachers reported knowledge of
training programs in the field of home economics in their
particular region besides those the public schools were pro-
viding. These programs were & day school for preschool
children, sponsored by the Church of Christ; a program pro-
vided by interested women to inspire homemakers in Christian
cducation; and the home economics programs in the vocational-
technical division at San Jacinto College in interior design,
child development, fashion design, and training as a dietitic

ajde.

A total of 61.1 per cent of the home economics teachers
stated that their present “ome ecoramics program could be
adjusted to inciude vocationa'-technical home economics courses
without interfering with the quality of the ccurses for trans-
fer students. Seven teacherss. 38.9 per cent, believed their
present program could net be adjusted to include vocational-

tachnical home econcmics courses.

The majority, 72.2 per cent, of the teachers had plans
or proposals for immediate or fulure developments in their
homa economics departments. dnly 27.8 per cent did not re-

port any future plans for their departients.
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VOCATIOHNAL-TECHNICAL DIVISION I

——— —

T#0-YEAR COLLEGES

Data were received from 38 respondents representing the
vocational-technical divisions in the tuwo-year colleges.
Each of the respondents was asked to give the number of years
spent in the present position. The respondents reported a
total number of 268 years, an average of 7,06 years for each
director. In addition, each of the respondents was asked to
give the number of years spent in the current position. The
respondents reported a total number of 185 years in their
current positions, an average of 4.9 years for each director
in his current positicn. The number of years each respond-
ent had spent in the current position ranged from one year
to 25 years. Of the 38 respondents, 44.7 per cent reported
their present title as Dean, with 23.8 per cent giving their
present title as Director of Vocational-Technical Division.
Three of the respondents, 7.9 per cent, stated their present
position to be Director of Applied Arts, and 5.3 per cent
gave their present title as Chairman. Other positions listed
were Counselor, Pres%dent. Assistant Dean of Vocational-
Technical Division, and Director of Special Programs--each
of the positions being listed by 2.6 per cent of the respond-
ents. For reasons of clarity, 2all of the individuals re-
sponding to the questionnaire directed to the Director of

Vocaticnal-Technical Divisicn will be referred to as the

director (Table III).
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TABLE III
ACADEMIC POSITION AS REPORTED 5Y INDIVIDUALS
RESPORDING TO VOCATIONAL-TECHNICAL

QUESTIONNAIRE
__Responses
Position 5
Number Per cent
| (Nn=38) o

Dean 17 44.7
Director of vocational-

technical division 9 23.8
Director of applied arts 3 7.9
Chairman 2 5:3
Position not indicated Z2 5.3
Director of evening school and

vocational-technical divisicn 1 2.6
Counselor 1 2.6
President 1 2.6
Assistant dean of vocational-

technical division 1 2.6
Director of special programs 1 2.6
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The 38 directors who replied to the quéstionnaire
listed 111 specific programs as being a part of the voca-
tional-technical division. Of the total program offerings
listed by the directors, 14.4 per cent was data processing,
and 10.8 per cent was drafting and design. Three programs--
electronic technology, machine tools, and secretarial
studies-~-esach amounted to 8.1 per cent of the total offer-
ings. Vocational nursing was fourth on the list, being
7.2 per cent of the total offerings. Both pre-nursing and
welding were listed by five directors, comprising 4.5 per
cent of the offerings. Agriculture amounted to 2.8 per

cent of the total offerings (Table IV).

Of the entire Tist of schools offering specific pro-
grams in the vocational-technical divisicn, 42.1 per cent
offered data processing. Drafting and design was offered
by 31.6 per cent of the schools, with electronic technology,
machine tools, and secretarial studies Leing offered by
23.7 per cent of the schools. Vocational nursing was in-
cluded by 21.0 per cent of the scheols, with electronics
and police science listed by 15.8 per cent of the schools.
The specific programs of pre-nursing and welding were
offerad by 13.2 per cent of the schools, and ag}iculture

was included by 7.9 per cent.
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TABLE 1V
SPECIFIC PROGRANMS IW VOCATIOWNAL-TECHJAICAL DIVISIOH
AS LISTED BY VOCATIORAL-TECHNICAL DIRECTORS AT
TWO-YEAR COLLEGES IN TEXAS

Number of | College Offerings
offerings | Pef, cent af | Per cent of
1 I (u=111) | (n=T11) | (N=38)
data Processing 16 14.4 42.1
urafting and Design 12 10.8 31.6
Secretarial Studies 9 8.1 23.7
Machine Tools 9 8.1 23.7
clectronic Technology 9 8.1 237
Vocational Nursing 8 7.2 21.0
Electronics 6 5.4 15.8
Police Science 6 5.4 15.8
Mid-Management 6 54 15.8
Pre-ilursing 5 4.5 13.2
llelding 5 4.5 13.2
Agriculture 3 2.8 7.9
Environment 2 1.8 5.3
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TABLE IV (Continued)
SPECIFIC PROGRAMS I VOCATIONAL-TECHHICAL DIVISION
AS LISTED BY VOCATIOHAL-TECHNICAL DIRECTORS AT
TWO-YEAR COLLEGES IN TEXAS

[
Number of Collecge Offerings
orferings | Pop, cent of [Per cont of
(H=111) | (H=111) | (N=38) _ |
dental Hygiene 2 1.8 5.3
Artising Art 2 18 5.3
instrumentation 1 0.9 2.6
Ceramics 1 0.9 2.6
Printing 1 0.9 2.6
Refrigeration 1 0.9 2.6
Dental Assistant 1 0.9 2.6
Building Trades 1 0.9 2.6
Land Surveying 1 0.9 .6
Aviation Technology 1 0.9 2.6
Child Care 1 0.9 L0
Mental Retardation 1 0.9 2.6
Home Economics Courses 1 0.9 2.5
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Twenty-four of the vocaticnal-technical directors,
63.2 per cent, stated that they had problems which made it
difficult to initiate new vocational-technical programs.
Listed in order of prominence, the problems listed were:
lack of money, lack of facuity, and another school toc close.
Seven of the directors, 18.4 per cent, did not have any
problems in initiating new.vocational-technical programs.
Seven of the directors did aot respond to the question. The

responses as stated were as follows:

Question

Do you know of any probleus which make it
difficult to initiate new vocational-
technical programs?

Directors

— it

Response Number Per cent
SESRORSS (1i=38)

Yes 24 63.2
No 7 13.4
il0 response / 18.4

Other than providing training to qualify students for
employment, the majority of the vocaticnal-technical directors,
60.5 per cent, believed that vacational-technical educatien
was useful to the studerts, the college, and the community.
0f the directors, 21.6 per cent, rclated enployebility as

the most effective way in which vocational-technical
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education was usaful. A total of 17.6 par cent of the di-
ractors related an enhancement of society as an effective
way vocational-technical education was useful. Seven direc-
tors, 13.7 per cent, were of the opinion that vocational-
technical education was most effective in helping industry,
both old and new. A total of 11.8 per cent of the directors
stated that a well-rounded education was an effective way in
which vocational-technical education was useful. The remain-
ing proportion of the directors indicatad the vocational-
technical division was effective in the following ways: en-
hancing the value of the two-year college, improving per-
sonal health, developing hobbies and worthy use of leisure
time, preparing for a more beautiful home life, and in mecet-

ing the demands of the people for extra income (Table V).

Approximately three-fourths of the vocational-technical
directors, 73.7 per cent, stated that their college was not
meeting all the training needs. The directors listad 23
different types of community needs (Table VI). Three of the
directors, 7.9 per cent, indicated that Lheir college was

meeting the community needs at the present time. Seven



TABLE V

WAYS VOCATIOHAL-TECHNICAL EDUCATION IS EFFECTIVE
Id TWO-YEAR COLLEGE AS LISTED BY

VOCATIOWNAL-TECHNICAL DIRECTORS

EffectiQe Ways

Employability

Enhance society

Help industry, old and new
dell-rounded education

Hobbies

More beautiful home 1ife

Enhance value of two-year college
Personal health improvement
Worthy use of leisure time
Demands of people

Extra income

61

Responses
Apabey 1 Per cent

11 21.6
9 17.6
7 137
6 n.s
5 9.8
4 7.8
2 3.9
2 3.9
2 3.9
2 329
1 2.1
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TABLE VI
COMMUNITY TRAINIKG HEEDS AS LISTED BY 38
VOCATIONAL-TECHNICAL DIRECTORS

ileeds Total

un

Auto mechanics

Vocational-technical courses

Laboratory technicians

lHachine shop

Continuing adult education

Electronics

 Radio _and television repair

Dentel technoloagy

“elding

Art

 Licensed vocaticnal nursing

Adult courses

won-credit courses

Piastic technoloay

Tool and die makers

Costomnloay —

Air traffic controllers

tizntal health technoloay el y

Law enforcement I

Cook and bakers school

Restaurant management

food planning

) et et et (et femd (el jemd (et Jed (et NN RNV N o W (S (N

Helicopter mechanics
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directors, 18.4 per cent, did not respond to this question.

The responses to the.question were as follows:

Question

Are there any student or community training
needs which your college is not meeting?

Diractors
Response Humber Per cant
(I1=38) o
Yes 28 73.1
o 3 7.9
No respaonse 7 18.4

A high percentage of the directors, 61.8 per cent,
stated the collega2 had not met the community needs due to
iack of money. Two other reasons, poor leadership and lack
of faculty, were given by 14.3 per cent of the directors;
whereas, 4.8 per cent of the directors stated that having
another scheool too close and poor interest were their reasons
for not meetiﬁg the community needs. The reasons as listed
by the directors for not meeting the community training needs

were as follows:

Diractors

R ns jumber Per cent
Reaso HEDeT

Money 13 61.8
Poor leadership 3 14.3
Lack of faculty 3 14.3
Poor interest 1 4.8
Another school too close 1 4.8
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More than half of the vocational-technical directors,
60.5 per cent, stated that home economics courses were not
a part of the curriculum at their school. Nine directors,
23.7 per cent, reported home economics courses were a part

of the curriculum.

Question

Are home economics courses a part of the
curricula at your school?

Response Directors
g Humber  Per cent
(N=38)
Yes 9 e3.7
o 23 60.5
No response 6 15.8

In addition, 71 per cent of the directors stated that
home2 economics courses were not a part of the curricula in
the vocational-technical division at their college. Five
directors, 13.2 per cent, responded that home economics

courses were a part of their vocational-technical curriculum,

Question

Are home economics courses a part of t?e cur-
ricula in the vocational-technical division?

Directors
Response Humber  Per cent
(i=38)
5 332
;gs ' 27 71.0
15.8

No response 6
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Three-fourths of the directors, 76.3 pér cent, be-
lieved that home economics programs could become a part of
the vocational-technical division of the two-year college.
Only three of the directors, 7.9 per cent, believed that the
vocational-technical division was not a place for the home
economics programs. Six directors did not respond to the

question. The response to the question was as follows:

Questicn

Do you believe home economics programs can
become a part of the vocational-technical
division of the two-year college?

Oirectors
Response Humber Per cent
a (N=38)
Yes 29 76.3
No 3 19
No response 6 15.8

BUSINESS ESTABLISHMENTS

In the space age preparation for initial employment is
only the beginning of education. Students must not only be
prepared for presently existing jobs but also be psychologi-
cally prepared to continue their education to prepare for

jobs that will emerge as a result of technelogical changes.

Data were received from 41 respondents representing

the business establishments jocated in the cities and towns
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accessible to a two-year college. Thirteen different types
of firms replied to the questionnaire. The most of the re-
spenses, 19.5 per cent of the total, were received from
nursery schools and department stores. Of the remaining
firms, six responses, 14.5 per cent, were received from
nursing homes. Slightiy uncer 10.0 per cent of the responses
were from clothing manufacturing establishments, and 7.4 per
cent of the responses were from kindergartens, preschools,
and drapery and upholsteryv shops. Ore of each of the follow-
ing firms responded: draperies and interiors, catering
service, furniture store, home for senior citizens, interiors,

and fronzen foods company (Table VII).

The respondents wer=2 asked to give the number of years
spent at their firm. The respondents reported a total of
416 years of service. for the 41 representatives respond-
ing, this denoted an average of 10 years for each individual.
The number of years each representative had spent in the

firm ranged from one year to 51 years.

Twelve different position titles were given by the
representatives. Almost ene-fourth of the representatives,
24.5 per cent, listed their position and/or title 2as owner,
Owner-dirsctor and/or administrator were given by 14.6 per

cent of the representatives. Almost 10 per cent of the
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TABLE VII
TYPES OF FIRIMS RESPONDING TO THE QUESTIONNAIRE

Type Number Per cent
U s W PRRT . .;| () 30 W
Nursery school 3 19.5
Department store 8 19.5
Hursing home 6 14.6
Clothing manufacturing 4 9.8
Kindergarten 3 7.4
Preschool 3 7.4
Drapery and upholstery 3 7.4
Catering service 1 2.4
Draperies and interiors 1 2.4
Furniture store 1 2.4
Home for senior citizens ] 2.4
Interiors 1 2.4
Frozen foods company 1 2.4
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representatives, 9.8 per cent, stated director or store
manager as their title. Supervisor was given as the position
title by 4.9 per cent of the representatives. In addition,
principal, assistant secretary/treasurer, secretary/treasurer,
vice president, or co-director were each stated as the posi-

tion title by one representative (Table VIII).

The business representatives were asked the minimum age
for accepting employees. The largest group of employers,
53.8 per cent, would accept employees at age 18. Employees
below age 18 were acceptable to 29.3 per cent of the repre-
sentatives. Age 20 was checked by 9.8 per cent of the em-
ployers; whereas, age 19 was given by only 7.3 per cent of
the representatives. The minimum age for employees as stated

by the business representatives was as follows:

i Business
Rgptg}gptatives
umber Per cent
— I"rI“a‘IT DEE
Below 18 12 53.8
Age 20 4 ‘8

The distribution was almost equally divided between
the employer's preference for male or female workers, HMale

workers were desired by 51.2 per cent, and female workers



TABLE VIII

POSITION TITLES AS

GIVEN BY THE 41

REPRESENTATIVES RESPOHDING TO THE

QUESTICONNAIRE
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BUSIHESS

Owner
dwner-director
Administrator
director

Fresident

Stere manager
Supervisor

Principal

Assistant secratary/treasurer
Secretary/treasurer
Vice-president

Co-director

b

iiumber Per cent
159012 18 M

10 24.5

6 14.6

) 14.6

i 9.8

4 .8

4 9.8

2 4.9

1 2.4

1 2.4

1 2.4

1 2.4

1 2.4
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preferred by 48.8 per cent of the business representatives.
It should be pointed out that 48.8 per cent of the representa-
tives checked both male and female workers, indicating that

either could be employed. The worker preference as stated

follows:
Business
Revresentatives
Preference Number  Per cent
(N=41)
i‘ale 21 L W
Female 20 48.8
tither male or female 20 48.8

In most instances, the business representatives stated
the minimum education of workers hired was to be a high
school graduate, which was checked by 57.2 per cent of the
representatives; or, to have had two years of high school,
which was preferred by 32.6 per cent of the representatives.
At least some college credit was desired by 6.1 per cent of
the potential employers, and 4.1 per cent stated that all em-

ployees must be college graduates. The minimum educational
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requirements of workers as stated by the business representa-

tives were as follows:

gusiness

Representatives
Regquirements lNumber Per cent

(N=49) o
High school graduate 28 572
Two years high school 16 320
Some coilege credit 3 6.1
College graduate 2 4.1

The business representatives were asked to state the
vacancies which were difficult to fill with qualified per-
scns., Altogether, 15 different vacancies were listed by
77.3 per cent of the employers. The remaining individuals,
22.2 per cent, stated that they did not have any difficulty
in filling vacancies with qualified workers. Sales repre-
sentatives were difficult to secure by 13.4 per cent of the
employers, with licensed vocational nurses and upholstery
workers needed by 8.9 per cent of the representatives. Main-
tenance workers and pre-school personnel were difficult to
secure according to 6.8 per cent of ihe business individuals,
whereas 4.4 per cent of the representativas stated qualified
interior decorators, cutters and sewing machine operators,
buyers, matrons, and display arrangers appeared nore diffi-

cult to secure. 1In addition, 2.2 per cent of the
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representatives stated kitchen workers, orderlies, and
assistant managers were their most difficult vacancies to

fi11 with qualified people (Table IX).

The 13 different types of firms listed 34 types of
amployment available within the organizations. As might be
€xpected, the types of employment varied according to the
firm responding. The emp]éyment list may be secen in Table

X.

The business reprasentatives were reouested to name
any training programs known to be available besides those in
the public schools that were being provided in the field of
heme economics locally. Thirteen business people listed the
fellowing programs: nutrisien for nurses, restaurant
management, adult migrant aducation, clothing construction,
decorating course, slip cover and drapery constructicn, up-
nolstery course, child care ccurses, and home economics for
Youth., The representatives stated that training for these
pregrams was provided by the two-year college in the area,
food service aides, Young len's Christien Association, and

the 4H Clubs (Table X1).

When the business repressntatives were requested to
relate the occupations within their firm which could benefit
by vocational training in homa eccnomics, child care rated

the highest, being chackea by 18.6 per cent of the respondents.



TABLE IX

VACANCIES DIFFICULT TO FILL WITH QUALIFIED

HORKERS AS STATED BY BUSIRESS

REPRESENTATIVES

Vacancies

None

Sales representatives
Licensed vocational nurses
Upholstery workers
Preschool workers
Meintenance workers
Interior decoraters
Cutters and sewing machine operacors
Buyers

Matron

Display arrangers
Qualified kitchen help
Kitchen help for week encs
Kindergarten workers
Urderlies

Assistant manager

8

|_(N-45) |

Number

10

S N

N o

~y

=]

[ - SENTO - E
[ T - - T - - I - - B - B~ N

~n
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TYPES OF EWMPLOYMENT AVAILABLE AT BUSINESS FIRMS

RESPONDING TO THE QUESTIOWNAIRE

Types llumber of Types
. - (N=34)
Cooks N
Aldes
 Cookkeepers

Seamstresses

_Licensed vocaticnal nurses

Salesladies

| feachers

nursery attendants

| Liursery workers

| Housekeeping helpers

Food supervisors

Jiztitians

Upholstery workers

Matrons

Managers

| Social workers

Treasurer

Reaistered nurse

Two year teacher

Three year teacher

| Four year teacher

Installation person

Buyers

| Drapzsry vorker

Decorators

Display person

Maid

Assistant manager -

-a--a—nu-u-J-J—-—J—ﬁ—uururmnanansh:Nnurohﬂ:h:ac-c-anm~q~qaua

Cepartment manager
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TABLE XI
TRAINING PROGRAMS AVAILABLE IH HONE ECONOMICS IN
TEXAS HOT COWNNECTED WITH PUBLIC SCHOOLS
AS REPORTED BY 13 BUSINESS
REPRESENTATIVES

Program Number of Programs
R IS | ) E—

Hutrition for licensed vocational

nurses 3
Decorating course e
51ip cover and drapery construction 2
Restaurant management 1
Adult migrant sducation 1
Clothing construction 1
Upholstery coUrsE 1
Child care 1
Home economics for youth 1
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Housekceping aides, kitchen and food service personnel, and
seamstresses followed with 9.3 per cent of the representa-
tives listing these cccupations. Upholstery methods and
boarding services were suggested by 7.0 per cent of the
business representatives. Seven other training areas listed
that could benefit from vocational training were: foods and
nutrition services, nursing personnel, salespeople, home
furnishing departments, housewares and household equipment
dzpartments, teacher aides, and alteration personnel. In
addition, training was needed for each of the nursery workers,
well trained maintenance people, and for teachers (Table

X11).

When the business representatives were asked which
type of program offered in a two-year college would be pre-
ferable for employment in their firm, about two-thirds of
the representatives preferred a two-year training period
which was primarily vocational-technical but included courses
in general education, natural science, and social science.
Only about one-third preferred a two-year training period

which was completely vocational-technical. The program
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TABLE XII
OCCUPATIONS LISTED BY REPRESENTATIVES FROM BUSINESS
FIRMS THAT COULD BENEFIT BY VOCATIONAL
TRAINING IN HOME ECONOMICS

Occupations Number | Per cent

| (N=43) lof Fiems
Child care 18.6
Housekeeping aides 4 9.3
Kitchen and food service 4 9.3
Seamstresses 4 9.3
Boarding services 3 7.0
Upholstery methods 3 7.0
Foods and nutrition services 2 4.7
Hursing 2 4.7
Salespeople 2 4.7
Home furnishings department 2 4.7
Housewares department 2 4.7
Teacher aides < 4.7
Alteration departments 2 4.7
Maintenance departments 1 2.3
Teachers 1 2.3
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preference as preferred by the business representatives is

stated as feollows:

Business
Representatives
Preference Number
(N=43Y
Vocational-technical plus

other courses 27
Completely vocational-technical 16
Both 2

Slightly under half, 46.3 per cent, of the business
representatives considered the possibility of having exper-
ienced workers secure further training in preparation for
new vocational-technical positions in home economics within
their firm desirable if the two-year college in the region
made the training available. In addition, 24.4 per cent of
the representatives suggested the possibility would be highly
desirable and an equal percentage indicated it would be ac-
ceptable., Only 4.9 per cent stated this type of training

would not be necessary. The possibility of having experienced
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workers secure further training as stated by the business

representatives is as follows:

Business
Representatives
Further Training Number Per cent
(N=41)
Desirable 19 46.3
Highly desirable 10 24.4
Acceptable 10 24.4
Not necessary 2 4.9

AVAILABILITY OF WORKERS TRAINED IN HOM

ECOHOMICS RELATED PROGRAMS

One section of the questionnaires mailed to the three
groups of respondents, home eccnomics teachers in two-year
colleges, vocational-technical directors of two-year colleges,
ind representatives of selected businesses in the areas of
two-year colleges, reguested information concerning the need
for workers trained in home economics fields. The possi-
bility of such home economics training progréns being of-
fered by the two-year colleges was suggested. The programs
were listed according to areas of occupaticns and the re-
spondents were asked to indicate if the number of trained

workers in that region were insufficient, adequate, or if

there was a surplus. Tables XIII through XVII indicate the

responses in the form of two-way contingency tables, with



TABLE XIII
OPINIONS OF HOME ECONOMICS TEACHERS, VOCATIOGNAL-TECHNICAL DIRECTORS, AND
BUSINESS REPRESENTATIVES CONCERNING THE SUPPLY OF TRAINED WORKERS
IN CARE AND GUIDANCE OF CHILUREN

Respondents
o Representa- 1
Occupation Responses Teachers Directors tives Total |
Nutii= Per U= rer qum- Per Nuti-
ber cent ber cent ber | cent ber
I ]
Child day- Insufficient 11 64.7 21 72.4 | 2 63.2 56
care center | Adequate 6 35.3 8 27.6 4 36.8 28
1worker‘ | Total 17 29 38 84 |
l
____X%* = 0.67 df= non-significant '
Child care Insufficient ! i0 58.8 23 ! 79.3 ‘ 22 57.9 535
service in [RCequate 7 41.2 6 20.7 16 2.1 29
the home Total |17 29 | | 38 | L 84
X* = 3.75 df=2 non-significant

08



BUSINESS REPRESENTATIVES CONCERNING THE SUPPLY OF TRAINED WORKERS

TABLE XIII (Continued)
OPINIONS OF HOME ECONOMICS TEACHERS,

VOCATIONAL-TECHNICAL DIRECTORS,

IN CARE AND GUIDAWCE OF CHILOReN

AND

!
~ } : Respondents i
; #iofi | Restons | Representa- [
t CEGupEtlY ; DS Teacners | Directors tives Total
| | | Wum- | Per ‘ Nim- I Per | Nuw- [ Per Hum-
1 1 1 ber | ceat | ber cent | der | cant bar |
\ - l o T | “ | 1 i
\Cniid care | Insurficienc 12 | 70.6 l 21 ] 72.4 y 24 } 63.2 57 ‘
in vecreation Adeguate 5 | 29.4 ! 8 | 27.6 | 14 ! 36.8 27
l centers | Total ] | 29 | | 38 | 54
‘f L
L | x* =0.72 df=2 non-significant !
:. | ] ; i I | ! l
| | H I |
| caring for | Insufficient | 12 | 70.6 i 21 | 72.4 | 30 78.9 63 |
| children in | Adeguate l 5 | 28.4 | § | 27.6 | 8 | 21.1 21 ;
1stores F}Ui&l 17 l | 29 | | 38 84 |
| | |
I | X% = 0.60 df=2 non-sianificant l

L8



TABLE XIV

OPINIONS OF HOME ECONOMICS TEACHERS, VOCATIONAL-TECHNICAL DIRECTORS, AND

BUSINESS REPRESENTATIVES CONCERNING THE SUPPLY OF TRAINED WORKERS
IN CLOTHING MANAGEMENT, PRODUCTION, AND RELATED SERVICES

Respondents ]
Occupation Responses Representa- |
Re FoR Teachers Directors tives Total |
. wui- | Per Wum- Per Num- [ Per Num- |
ber | cent | ber cent ber cent ber [
Ewployment Insufficient 1 64.7 | 18 | 64.3 31 | 79.5 60
in fashion | Adequate | 6 | 35.3 | 10 | 35.7 8 | 20.5 24
industry Total | 17 l 28 39 | 84
!__ Xt = 2.32 df=2 non-significant
. T Y 1]
i \ |
Fitting and | Insufficient 12 | 70.6 | 2 75.0 | 29 ! 76.3 62 |
altering | Adequate ‘ 5 | 29.4 7 25.0 | g | 23.7 21 |
ready-made | Total | 17 | J 28 38 | 83
garments |
X2 = 9.2] df=2 non-significant !
1 ] i
Home | Insufficient | 11 | 64.7 | 20 | 71.4 | 25 | 65.8 56
seamstress Adequate 3 l 35.3 | 8 26.6 | 13 | 34.2 27
Tota] | 7 | | 28 | 38 | 83 |
I
| %% = 0.31 df=2 non-significant |

28



TABLE XIV (Continued)
OPINIONS OF HOME ECONOMICS TEACHERS, YOCATIUNAL-TECHNICAL DIRECTORS, AND
BUSINESS REPRESENTATIVES CONCERNING THE SUPPLY OF TRAINED WORKERS
IN CLOTHING MANAGEMENT, PRODUCTION, AND RELATED SERVICES

‘ I Responden%s :
| Uccupation Responses | Representa- | |
‘ Teachers Directors tives Total |
. i Num- | Per | Nuii- | Per | Num- | Per Num- |
1 e } ber | cent ber | cent | ber | cent | ber
| |
— | tnsufficient | 13 ] 76.5 | 25 l 89.3 | 29 | 74.4 67
tailoring | Adequate i 4 23.5 | 3 10.7 | 10 25.6 | 17
| Total | 17 | | 28 | | 39 | | 84
\ ____X* = %39 _df=2 non-significant
: i e ' | | |
Laundry=-dry Insufficient | )1 \ 8.8 | 20 ! 1.4 | 28 | 76.3 | &0
| cleaning Adequate : § | 31.2 8 | 28.6 | 9 | 23.7 | 22
| employment | Total | 16 | | 28 | | 38 | | 82
| X? = 0,39 df=2 non-significant

€8



TABLE XV
OPINIONS OF HOME ECONOMICS TEACHERS, VOCATIONAL-TUCHNICAL DIRECTORS, AND
BUSINKESS REPRESENTATIVES CONCERNING THE SUPPLY GF TRAINED WORKERS
IN NUTRITION, FOOO MANAGEMENT, PRODUCTION, AND RELATED SERVICES

I
‘ } _ Responaants
! % I | Representa- |
5 Jecupotion | Respcnses ____Teachers | Directors | tives | Total
| ] | Nag- 1 Per | Num- T oPer | Num- | Per 1 uun-
i - _ | ber [ cent | ber | cent | ber | cent | ber
i |
dutrition for lnsufficient | 8 | 53.3 l 18 64.3 i 25 | 64.1 1 |
vocational | Adequate | 7 46.7 | 10 3.7} 14 | 35.9 | 3
| nursing | Total [ 15 { 28 ! | 39 | [ 82
S l X* = 0.63 af=2 non-signiticant
r | | ] | |
Workers and | lnsufficient | 10 | 82.5 | 19 67.9 | 27 | 63.2 | 56
.superviscr: | Adequate ‘ o | 3¢.8 | 8, i Jé.1 § 12 ‘ 30.8 | 27
in foud ser- [ Total | 16 | | 28 | 39 | { B3
vice in l “
hospitals A< = 0,24 df=2 non-significant
i | '| | 1 | 1 |
Wworkers and | Insufficient | 10 i 62.5 E 15 | 64.3 | 27 | 69.2 | 5
supervisors | Adeguate l 6 37.5 10 35.7 | 12 ! 30.8 | 28
in food ser- | Total L 16| |28 l | 39 | | 83
vice in child
day care
centers l X* = 0.24 df=2 non-significant




TAGBLE XV (Continued)
OPINICNS OF HOME ECONGMICS TEACHERS, VOCATIONAL-TECHNICAL DIRECTORS, AND
BUSINESS REPRESENTATIVES CCONCERNING THE SUPPLY OF TRAINED WORKERS

IN NUTRITIOH, FOOD MANAGEMENT, PRODUCTION, AND RELATED SERVICES

‘ Respondents I
Uccupation i Responses | Representa- | |
| \ Teachers Directors | tives | Total
l Num=- Per | Wum- Per ‘ Nuim- | Per [ Nuti=
. ber cent | ber cent ! ber | cent | ber
= : |
Workers and | Insufficient 10 62.5 21 75.0 ] 22 ! 64.7 | 53
supervisors | Adequate 6 3745 7 | 26.8 | 12 | 35.3 25
in food ser- ' Totel 1o 28 | | 34 | | 78
vice in homes|
for elderly | £* = 1.02 df=2 non-significant
] l : ; [
Workers and | | 1 ‘ - j : !
supervisors | Insufficient ‘ 10 | 62.5 19 | 67.9 | 29 | 74.4 | 58
| in food ser- | Adequate | 6 | 37.5| 9 | 32.1| 10 |25.6 | 25
| vice in | Total L 16| | 28 | [ 39 | | 83
school lunchi
rograns X* = 0.84 df=2 non-significant
: [ | * . ‘
Family din- | Insufficient 11 | 68.8 | 24 | 85.7 |50 | 76.9 65
ner service | Adequate 5 I 31.2 4 | 14.3 | 9 | 23.1 18
specialist | Total 16 | 28 { 35 | 63
l X% = 1.81 df=2 non-significant

58



TABLE XVI

OPINIONS OF HOME ECONOMICS TEACHERS, VOCATIONAL-TECHNICAL DIRECTORS, AND

BUSINESS REPRESENTATIVES CONCERNING THE SUPPLY OF TRAINED WORKERS
IN HOME FURNISHINGS, HOUSEHOGLD EQUIPMENT, AND RELATED SCRVICES

Respondents

Uccupation Responses 1 Representa-
Teachers | UOirectors tives Total
Nu- Per : Nuii= Per | Num- | Per Nui=
ber cent | ber cent ! ber | cent ber
Assistance Insufficient 11 73.3 i 17 60.7 25 1 64.1 53 ‘
Lo purchasers Adequate 4 26.7 l 11 39.3 14 ‘ 35.9 29 !
of home fur=- | Total 15 | 28 39 | g2 |
nishings and | i
equipnent | X* = 0.09 df=2 non-significant E
_____+—| 1 T I, T i 1!
{Empioyment. | Insufficient | 6 (500 | 20 |71.4 | 29 | 74.4 57
in interior | Adequate | 8 50.0 8 28.6 | 10 } 25.6 26|
design | Total i 16 28 | 39 | 83 |
_ . ‘ |
| X = 3,28 af=2 non-significant
Custom-mak=- |1nsuff€cient { 12 75.0 18 | 64.3 l 28 ! 71.8 58
ing of home | Adequate | 4 25.0 10 3.7 | 11 | 28.2 25
furnishings | Total | 16 28 39 | 83
X%= 0.68 df=2 non-significant
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TABLE XVII
UPINIONS UF HOME CCONOMICS TEACHERS, VOCATLGNAL-TECHNICAL DIRECTORS, AND
BUSINESS REPRESENTATIVES COWCERNING THE SUPPLY OF TRAINED WORKERS
IN INSTITUTIONS, HOUSING, HOME MANAGEMENT, AND RELATED SERVICES

! Respondents .
Occupation l Responses ! Representa- |
‘ Teachers |__Rirectors | tives ‘ Tota
. ‘ Num- | Per | Num- | Per | Wum- | Per | Num-
- ! - |__ber | cent | ber | cent | der | cent | ber
K | % ' | T |
Hote! and !insufficient 12 | 70.68 § 20 ‘ 71.4 | 30 [ 79.5 l 63
| motel nouse- | Adequate ' 5 l 29.4 | & | 26.6 | g | 20.6 | 21
lkecping aide | Total l 17 | 28 | t 39 4 L 84
]
i Xt = 0,79 df=2 non-significant
| | | i ! |
z S WIS I e ; ! | s
!Companlnn cinsufficient ‘ '3 | 76.5 | 25 | 89.3 | 34 | 85.0 | 72
to elderly | Auequate { & | 23:8 | 3 { 10.7 : 6 | 15.0 | 13
| Tota! L 17 | | 28 | | 40 | |83
1 J -y - . 3
I S WS- v ¢f=2 non-significant
! * 1 il : i Z
Homemakers | Insufficient | 11 | €4.7 | 22 | 78.6 | 33 | 82.5 | 66
assistant | Adequate |6 1 35.3 | 6 | 21.4 7 | 1.5 | 19
| fotal . | 28 | 40 | 1 85
{ X2 = 2,20 df=2 non-significant

L8



TABLE XVII (Continued)
OPINIONS OF HOME ECONOMICS TEACHERS, VOCATIONAL-TECHNICAL DIRECTORS, AND
BUSINESS REPRESENTATIVES CONCERNING THE SUPPLY OF TRAINED WORKERS
IN INSTITUTIGNS, HOUSIRG, HOME MANAGEMENT, AND RELATED SERVICES

| |
t ‘ Resnondents
. ' . [
Occupation 1 Responses 1 ] Representa- |
| l Teachers | Directors tives | Total
i L Num= i Per } Num= | Per | Numi- ’ Per | Num=
| | ber cent | ber | cent | ber gent | ber
Management | Insufficient 13 h 76.5 1 21 1 550 I 31 | 77.% | 65
aide in ' Adequate | 4 |23.5 | 7 | 25.0| 9 !22:5 | 20
| public L Total | i - | 28 | | 40 | | 85
housing '
____&* = 0.06 dr=2 non-significant
| | | | |
| |
Nursing and | insufficient | 12 70,6 | 22 | 78.6 | 29 } 7259 1 63
rest home | Adequate ; S | 29,4 | 6 | 21.4 11 1 &8 | 2
aide Total | 7 i I 28 | | 40 | | 85 |
X% = 0.45 df=2 non-significant

ge
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three categories for the respondents and two categories for
the responses. The corresponding chi-square is listed for
each occupation. The responses concerning a surplus of

workers were not used as this category was seldom checked.

The chi-square was computed as a 2 X 3 contingency
table, which gives two degrees of freedom. By reference to
the table of chi-squre, for two degrees of freedom, a value
of chi-square must be equal to or greater than 5.991, and
this would occur less tnan 5.0 per cent of the time when the
null hypothesis is true. Therefore, since all the chi-
square values are less than 5.991, the null hypothesis must
be accepted with the conclusion that there were no signifi-
cant differences among responses és checked by the three
groups of respondents. A1l the respondents did not answer
all the questions in each section. Therefore, the total

number of respondents was not the same.
In each of the program areas: Care and guidance of

children; clothing management, production, and related ser-

vices; home furnishings, houszhold eguiprent, and related

services; and institutions, housing, home managanent, and

related services; the availability of trained workers was

considered insufficient rather than adequate.
As stated for the program ared, care and guidance of

children, 66.7 per cent of the 84 respondents to the gquestion
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concerning child day-care center worker, indfcated an jnsuf-
ficient supply of trained workers, while 33.3 per cent indi-
cated the supply was adequate. Of the 84 respondents to the
question concerning child care services in the home, 65.5
per cent indicated an insufficient supply of trained workers,
while 34.5 per cent indicated the supply adequate. Pertain-
ing to the 84 respondents to the question concerning child
care in recreation centers, 67.9 per cent incicated an in-
sufficient supply of trained workers, while 32.1 per cent
indicated the supply adeguate. Of the €4 respondents to the
question concerning caring for children in stores, 75 per
cent indicated an insufficient supply of trained workers,
while 25 per cent indicated the supply adequate (Table
XVIII).

As stated for the program area, clothing management,
production, and related services, 71.4 per cent of the 84
respondents to the question concerning employment in the
fashion industry indicated an insufficient supply of trained
workers, while 28.6 per cent indicated the supply a2deguate.

0f the 83 respondents to the question concerning fitting and

altering ready-made garments, 74.7 per cent indicated the

supply of trained workers insufficient, while 25.3 per cent

indicated the supply adegquate. With refersnce to the 84

respondents to the question concerning custom tailoring,

78.6 per cent indicated the supply of trained workers



TABLE XVIII

OPINIONS OF RESPOWDENTS CONCERNING THE AVAILABILITY OF TRAINED

WORKERS IN CARE ARD GUIDANCE OF CHILDREN

b ——

]
Uccupation 1 Insufficient Adequate
| Number Per cent Number | Per cent |
| % _ g ]
| Child day-care center | ‘
| worker (N=-24) i 50 ! 66.7 . 28 ' 23.3 |
| | | | |
l - l l
+ i ! I
‘ |
] Child care services in : - .
| the home (M=84) | 55 65.5 29 | 34.5 i
{
| | |
| ]
] Child care in recreation _ j
 centers (N=84) . 57 67.9 27 1 32.1
| | | | |
| ' | I
] | } { i
Caring for children ' f '
in stores (N=34) ] 63 75.0 21 ? ¢5.0
1 |
|

L6
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insufficiant, while 21.4 per cent indicated the supply ade-
quate. Of the 84 respondents to the question concerning the
home seamstress, 67.5 per cent indjcated the supply of
trained workers insufficient, while 32.5 per cent indicated
the supply adequate. Of the 82 respondents to the question
concerning laundry-dry cleaning employment, 73.2 per cent
indicated the supply of trained workers insufficient, while

26.8 per cent indicated the supply adequate (Table XIX).

As stated for the program area, nutrition, food manage-
ment, production, and related services, 62.2 per cent of the
82 respondents to the question concerning nutrition for
vocational nursing indicated an insufficient supply of
trained workers, while 37.8 per cent indicated the supply
adequate. Pertaining to the 83 respondents to the question
concerning workers and supervisors in food service in hospi-
tals, 67.5 per cent indicated the supply of trained workers
insufficient, while 32.5 per cent indicated the supply ade-
quate. OF the 83 respondents to the guestion concerning
workers and supervisors in food service in child day-care

centers, 66.3 per cent indicated the supply of trained

workers insufficient, while 33.7 per cent indicated the

supply adequate. Concerning the 83 respondents to the ques-

tien concerning workers and sypervisors in food service in

school lunch program, 69.8 per cent indicated the supply of



TABLE XIX

OPINIONS OF RESPONUDENTS CONCERNING THE AVAILABILITY OF TRAINED WORKERS IN

CLOTHING MANAGEMENT, PRODUCTION, AND RELATED SERVICES
!
Occupation Insuificient Adequate R
*_ o . Number | Per cent | Number Per cent
- 1 I, |
ihmplo;menu in fashion
Cindustry (i= =84) . 60 i 71:% 24 28.6 |
- 1 ' '
. |
l Fitting and altering ready- | ! '
In de garments (u-BEi ; 62 j 74.7 | 21 25.73 ‘
lC stom tailoring ‘
i (N=84) 67 78.6 17 21.4
|
| Home seamstress
| (H=83) 56 67.5 27 32.5
i | 1
| Laundry=-dry cleaning [ ' ! |
| equipment (N=862) ! 60 | 73.2 ; 22 26.8
1

£6
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trained workers insufficient, while 30.2 per cent indicated
the supply adequate. Of the 83 respondents to the question
concerning family dinrer service specialist, 78.3 per cent
indicated the supply of trained workers insufficient, while

21.7 per cent indicated the supply adsquete (Table XX).

As stated for the program area, home furnishings,
household equipment, and related services, 64.6 per cent of
the 82 respondents to the question concerning assistance in
purchasing home furnishings and cquipment indicated an in-
sufficient supoly of trained workers, while 25.4 per cent
indicated the supply adeaquate. 0OF the 83 respondents to the
question concerning employment in interior dasign, 68.7 per
cent indicated the supply of trained workers insufficient,
whiie 21.3 per cent indicated the supply adequate. Pertain-

ing to the 83 respondents to tihe question concerning custom-

naking of home furnishings, 69.8 per cent indicated the

supply of trained workers insufficient, while 30.2 per cent

indicated the supply adeguaze (Table %XT ¥
As stated for the progranm arza, institutions, housing,

home wanagement, and related services, 75 per cent of the 84

. 2 fyim
respondents to the question concarnirg hotel and motel

housekeeping aide indicated an insufficient supply of trained

workers, while 25 per ceat indicated the supply adequate.

Of the 85 respondents to the question concerning companions



TABLE XX
OPINIONS OF RESPONDENTS COMCERNING THL AVAILAGILITY OF TRAINED WORKERS

IN NUTRITION, FOOD MANAGEMERT, PRODUCTION, ARD RELATED SERVICES

Occupation Insufficient Adeguate
| _Number | Per cent | Humber | Per cent
i | ! |
Nutrition for vocational 1 1 i
nursing (iN=82) 51 62.2 31 | 37.8
- - i | 1
: ; 4 ! n | ,
Workers and supervisors in l | i | l
food service in hospital ‘ [ ; l ,
(N=83) 56 | 67.5 l 27 Je.y 8
| |
iworkers and supervisors in | | |
| food service in homes for l |
L the elderly (i=78) ; 52 67.9 25 32.1
\ ]
|
Hworkers and supervisaors in :
| food service in scnool
| lunch program (N=83) f 58 69.8 25 30.2
Famiiy dinner service i i | -
| specialist (N=82) 65 { 76.3 ' 18 | 21.7
| | |
\ Workers and supervisors in ' _ ‘
food service in child day L ! :
Lcare centers (h=83) 55 | 66.3 l 28 | 33.7

56



TABLE XXI
OPINIONS OF RESPONDENTS CONCERMING THE AVAILABILITY 9OF TRAINED WORKERS
IN HWOME FURNISHIRGS, HOUSEWOLD EQUIPMENT, AND RELATED SERVICES

Uccupation Insufficient Adecuate
=y o= | |

o ——

Nugier ' _Per cent | HNumber | _Per cent

]

|

Assistence to purchasers E !
of home furnishings and :
'.

|

| equivment (N=62) |83 64.6 | 29 25.4
L l )
| |
}Employment in interior | l |
design (N=83) 1 ' 2h 21,3

57 | 68.7

Custom-making of nomne \ l ;
furnisnings (N=83) 58 * 69.8 25 30.2
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to the elderly, 84.7 per cent indicated the supply of
trained workers insufficient, while 15.3 per cent indicated
the supply adequate. Of the 85 respondents to the guestion
concerning homemaker assistants, 77.6 per cent indicated an
insufficient supply of trained workers, while 22.4 per cent
indicated the supply acdequate. Of thz 25 respondents to the
question concerning maragement aide in public housing, 76.5
per cent indicated an insufficient supply of trained workers,
«hile 23.5 per cent indicated the supply adequate. Of the
85 respondents to the question concerning nursing and rest
home aide, 74.1 per cent indicated an insufficient supply

of trained workers, while 25.3 per cent indicated the supply

edequate (Table XXII).

From a grand total eof 1915 responses to questions on

211 areas of home econcmics, 1371 responses indicated 2 lack
of workers in all areas. An cdequate supply of workers was
indicated by 545 responses. Respectively, the percentages

are 71.5 and 28.5, as shown below:

Responses
Number rer cent
Supply of Workers (H?T§TF)
3 71:5
Insufficient 1;;; 4%

Adequate




TABLE XXII

OPINIONS OF RESPGNDENTS CONCERNING THE AVAILABILITY OF TRAINED WORKERS

IN INSTITUTIONS, HOUSING, HOME MANAGEMENT, AND RELATED SERVICES

Occupation Insufficient Adequate
Wumber Per cent | Number | Per gent
i
Hotel and motel house- |
keeping aide (N=84) l 63 75.0 | 2] 25.0
Companion to elderly % l |
;1(n=85) ; 72 1 84.7 13 ,. 15.3 |
l ' . ' ‘
Lvomemaker's assistant 1 1 i | |
(i=85) ‘ 66 77 .6 19 22.4
\ | | .
|
\Hanagement aide in 1 ! I
public housing (H=85) | 65 | 76.5 20 23.5 |
Nursing and rest home l i | '
aide (N=85) 63 | 741 | 22 |  25.9

86



CHAPTER V¥

SUMMARY AND CONCLUSIONS

The present study was & survey of two-year colleges
and selected business establishments in the state of Texas
to determine the poteutial‘of incorporzting home economics
into the vocational-technical divisions of the two-year
colleges. Data for the study were based on the opinions of:
the home economics department heads of the two-year colleges,
the directors of the vocational-technical divisicens in the
two-year colleges, and representatives of selected business
establishments located in areas ccce23sible to a two-year
college. The general aim of the study was to investigate the

needs of approximately 30 communities in Texas with a two-

year college located in the aresd with regard to the home eco-

nomics program in the vocational-technical division of the

two-year college.

¢ s Aavalope the 3
Three different gquestionnralires developed by the author

e 2 d o 3 i T4
were used as the instruments to obtain caté from specific

; § ge d resentatives
facuity personnel in the two-year colleges and rep

from selected business establicshments. Data were cbtained

: - irec f
from 18 home economics departmenc heads, 38 directors o

i F i f the
vocational-technical divisions, and 27 representatives 0
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business establishments. This was a total of 98 completed
questionnaires. The 56 two-year institutions for which data
were obtained were representative of private and church sup-
perted two-year colleges as well as state supported two-year
colleges in Texas, and was represantative of all geographi-
cal regions in the state. The responses from the schools
were separated into areas according to the following geo-
graphical regions: Worth East Texas, 14 two-year schools;
East Texas, 14 schools; South Texas, 12 schools; North West
Texas, five schools; lest Texas, three schools; and Central

Texas, two schools.

Tne largest population region represented a total popu-
laticn of 1,267,050 for the cities and towns in the area with
3 two-year college accessible. Responses were received from
14 two-year colleges from this regicn. The smallest popula-
tion region represented a total population of 7,812 for the
cities and towns in the area with a two-year college acces-
sible. Responses were received from two two-year colleges
from this region. Responses to the questionnaire were re-
ceived from 13 different types of firms. The firms were dis-
tributed throughout the areas in Texas, with one or more re-

sponses received from each of the geographical regions.

Information was secured from the heads of the depart-

ments of home economics regarding the present status of home
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econemics in the two-year college. The respondents indi-
cated that all the home economics programs were organized as
a separate department, with the exception of one. In regard
to the 27 home economics faculty members employed for these
programs, 14 were full time and 13 part time with three-
fourths of the two-year colleges requiring a master's degree

for faculty members in the area of home economics.

Responses concerning facilities indicated that a foods
laboratory was available in all but one of the departments,
and a clothing laboratory in all but two depéartments. In
aodition, one-half of the home economics departments had a
general classroom. The home economics departments were also
used as a social center of the college, and for community
functions. In more than half of the two-year colleges, the
home economics teacher had the responsibility for developing
the home economics curriculum in the school, using the en-
roliment factor as tne most outstanding criteria in reaching

curriculum decisions.

Four different types of home economics programs were
available in the two-year colleges. [In the majority of the

two-year colleges, home economics programs parallel to four-

year college programs were offered. The remaining home eco-

nomics programs offered were non-credit courses, vocational-

technical courses, and terminal programs. Home economics
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courses were not a part of the vocational-tachnical division
in the majority of the two-year colleges; however, most of

the teachers were of the opinion that their present programs
could be adjusted to include vocational-technical home eco-
nomics courses. In most cases, the home economics teachers
had plans or proposals for immediate or future developments

in their home economics azpartmants.

Most two-year colleges had planned and were organized
to include programs of a vocational-technical nature in
their curricula, with 111 specific areas being listed. Data
processing and drafting and design were the two most often
listed areas, with secretarial studies, wmachine tools, elec-
tronic technology, and vocationai rursing peing the next

most prominent.

Although the majority ot the directers reported prob-
lems which made it difficult ic initiate new vocetional-
technical programs, sucn 2s a lack of money and faculty,
most indicated a belief that vocational-technical education
was usefu] to the students, the college, and the community

other than tc provide training to qualify students for em-

ployment. Three-fourths of the directors indicated that

there were training needs their college was not meeting at

the present time.
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More than half of the vocational-technical directors
stated that home economics courses were not a part of the
curriculum at their school at the present time. In com-
parison, almost three-fourths of the vocational-technical
directors believed that home economics preograms could be-
come a part of the vocational-tachnical division of the two-

year college.

The business representatives indicated that a minimum
age preferred for employment was age 18, and, in most cases,
either male or female workers could be employed. In most
instances, the minimum education requirement desired was

that of a high school graduate.

The 13 different types of firms included in the study
listed 36 types of employment available at the firms. The
types of employment varied according to the needs of the
firm responding. Each of the business representatives sug-

gested occupations within the firm which could benefit from

training in vocational-technical home Bconomics courses.

About two-thirds of the business representatives stated that
for employment within their firm, they preferred a two-year

training period which would be primarily vocational-techni-

cal, but would include courses in general educaticn, natural

science, and social science. Slightly less than half of the

business representatives indicated a desire to have their
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experienced workers secure further training in preparation
for new vocational-technical positions in the area of home
economics if the two-year college in the region made the

training available.

Chi-square analysis ravealed no significant differences
among the opiniens of the heads of hone economics departments,
the vocational-technical directors, and the business repre-
sentatives as to the supply of trained workers available for
home economics occupations. The analysis revealed that most
of the respondents believed the number of trained workers
was insufficient in all areas of home economics. The re-
spondents were of the opinion that trained workers were less
available in the areas: caring for children in stores,
custom tailoring, family dinner service specialist, custom-
making of home furaishings, and companion to the elderly.

In comparison, trained workers were more available in the
areas of child care services in the home, the home seam-

stress, nutrition for vocational nursing, assistance to pur-

chases of home furnishings and equipment, and nursing and

rest home aide. In some areas, the 5001

tage of trained

workers was more critical than in gther areas.
the groups studied

In conclusion, the findings from

indicate that the two-year colleges have tremendous potential

for developing home economics programs in tne vocational-

technical division. The pilot program in progress now at
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San Jacinto College, Pasadena, Texas, has ra2ceived much re-
sponse., This two-year college has home econcmics programs
in the vocational-technical division in child development,
dietetic aides, fashion design, and irterior design. Ac-
cording to the data received from throughout the state of

Texas, similar programs are needed in each regiaon.

Frem a comparison of tne data with the findings of a
study completed by Sellers (32), there is little evidence
that home economics courses have bezr altered to keep pace
With the changing needs of today's society at the two-year
tollege level. The type of hcme economics programs de-
veloped should satisfy the needs of the students and be

ceveioped witn a specific purpose.

In the smaller two-year coileges in the sparsely popu-
lated areas of Texas & homz sconomics program of much di-
versity is not as feasible 2s in the more populated areas.

Employment oppcrtunities are rut as great in the less popu-

lated areas; and, since must of the students who partici-

3 { a+107 131 i t -
pate in vocational-technical educaticn remain in he com

munity, the need for hcme economics COUFSEsS in the vocational-

technical division is not a3 essential.

There still appears te ce a nesd fer non-credit home

economics courses in the two-year college. In nome economics,

these courses fulfill a need in contineing education for the
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adults of the community. HNeed for non-credit courses should
be based on individual community surveys, and not offered on

a regular basis.

From the findings and conclusions of this study the
writer believes that hcome economics does have a contribution
to make to the vocational-technical division of the two-year
college. This countribution should vary somewhat with the
needs and interest of the students in the particular two-
year college and the cities and towns in the region. Thus,
it is recommended that the need for particular vocational-
technical home economics programs and home economics adult
education courses in each region in Texas be more fully in-

vestigated.

Vocaticnal-technical education is an essential part of
the spectrum of higher educatien, and the courses are
achieving growing status and importance in the economy.
Technical and vocational programs broaden employment and
educational opportunities rather than restrict them. Ac-

cording to Gleazer (14), completion of an occupational edu-

cation program does not suggest comgletion of education, as

the enterprising student may continue his studies while serv-

ing on the job, the earlier training estabiishing the founda-

tion for university study at a later time. For the students

who do not chcose to continue formal education, the positions

available after vecational-technical training are in them-

selves fulfilling and challenging.
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APPEMNDIX A

QUESTIONNAIRES
(WITH COVER LETTER)




PRESENT STATUS OF HOME E

THO-YEAR COLLEGE

Questionnaire I

To: Head of Home Economics Department

Directions: Please answer the questions as they apply to
your college.

PART A: GENERAL INFORMATION

1. Name of schoel

Address o

2. Your name -

Wumber of years at this school

3. Number of hone economics students enrolled in the fall
term, 1962-1970:

Full-time Part-time
Hen Herl_____
Women Women

PART B: HOME ECONOMICS DEPARTMENT

1. How is the home economics progran organized in your
cellege?
Within another

Separate n 2
department___ cepartment

. HOQ many faculty members are on the home economics staff?

Part-time

-

Full-time

113
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3. Educational requirements for teaching howe esconomics
in your coilege:

Bachelor's degree_ Master's degree

Other

4. Please check the rooms in your home economics department
available fer a training program.

Foods Taboratory — Clothing
labcratory
All-purpose room
Living room
Dining room

Bedroom
Bath

General
Other (specify) classroom

5. If you do not have your own accommodations for teaching
home economics, please indicate theé rooms shared by the
home eccnomics department and with whom shared:

6. Please check the uses made of home econom!cs rooms and
facilities other than for the home economics courses,

Social center of the college

Counseling center for the college

Consultation center for home problems for people in
the community -

Community functions by adults in the community

Other (specify) o

PART C: CURRICULUM

Pihenlu SRl e

1. Who has the responsibility for developing the home eco-
nomics curriculum in your college?
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2. What criteria are used for determining the home economics
pProgram in your ccllega?

Enrollment Facilities
available
Community
surveys Other (specify)

3. Please check the different types of home economics pro-
grams which your college offers:

College Technical-
paraliel_ vocational
Terminal B len-credit courses for

adult education

4. Do you believe your home economics program is making a
major contribution to the total curriculum of your
college?

Yes No

PART D: VOCATIONAL-TLLHNICAL DIVISION

1. Are home economics courses a vart of the vocational-
technical divisign?

Yes No

—

2. Do you know of any training prograis besides those in
the public schools tnat zre being providad in the field
of home economics in this regicon? {f S0, please name
the program and designate who provides the training.

Program Provides Training
i - SR
2 ea o
3, x B
4. 4,
5 5. :
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The.two—year college could offer a number of different
kinqs of vocational preograms in the area of home eco-
nomics. The possibility of such programs being offered
depends largely on the extent to which trained workers
are needed. Below are scme programs. Please indicate
for those.programs with which you are familiar the supply
of trained workers in this region by checking the appro-
priate column.

Sur-

Program Insuf- |Ade-
quatelplus

A. CARE AWD GUIDANCE OF CHILDREN:

Child day-care center worker
Child care services in the home |
Child care in recreation centers
Caring for children in stores |

B. CLOTHING MANAGENENT, PRODUCTION,
AND SERVICES:

Employment in fashion industry
Fitting and altering ready-made
garments
Custom tailoring
Home seamstresses _
Laundry-dry cleaning enployment

C. NUTRITION, FOOD MARAGEMENT,
PRODUCTION, AND SERVICES:

Nutrition for vocational nursing
Horkers and supervisors in food
service in hospital
Workers and supervisors in tood
service in child day care
centers .
Workers and supervisors in food
service in homes for eldesrly
Workers and supervisors in food
service in school lunch
grograms e
Family dinner_service specialist
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Sur-

plus

e T T e T e *I_.F—J-.E-ig_-;_t: g—u—a -!'-g-r =

D. HOME FURNISHINGS, HOUSEHOLD
EQUIPMENT, AND SERVICES:

r
|

Assistance to purchases of home

___furpnishinas and equipment

Employnent in intarior design

Custom-making of home
furnishings

E. INSTITUTIONAL, HOME MANASEMENT,
AND SERVICES:

Hotel and motel housekeeping
aide e—
Ccmpanion to elderly
Homemaker's assictant
Management aide in public
housing B o
Nursing and rest home aide

F. OTHER AREAS:

el

Could your preseant hcoma economics program be adjusted to
include vocational-technizal nome eceoncmics courses with-
out interfering with the quality of the courses for
transfer students?

Yes No

Do you have plans or preposals for irmediate or future
developments in your home eccnomics department?

Yes No__

1f yes, what are these pians? (Use back of page.)

Additional comments: (Use back of page)
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IMPLEMENTATION OF HOME ECONOKICS PROGRAMS IN VOCATIONAL-

TECHNICAL DIVISION IN Ti{0-YEAR COLLEGE

————

Questionnaire I1

To: Director of Vocaticnal-Technical Division

Directions: Please answer the questions as they apply to
your school and to your particular vocational-
technical division.

PART A: GENERAL I[NFORMATION

1. Name of school

Address

2. Your name - —

Humber of years at this school

Pesition

Number of years in this position

3. Number of students enrolled in the fall term, 1869-1970:
Full-time Part-time
Men Men_

1
Women lHomen

PART B: VOCATIONAL-TECHNICAL DIVISION

g . o . ; -
1. Please explain specific programs at your school in t
vocational-technical division. (If z<ditional space is
needed, use back of this sheet.)

Program Reason for T"tﬁ25395i22=,__hf=h

Year
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Qo.you know of any problems which make it difficult to
initiate new vocational-technical programs?

Yes No

If your answer is "Yes," please describe the problenm.

Other than providing training to qualify students for em-
ployment, are there additional ways in which vocational-
technical education is useful to the students, the
college, the community?

Yes No

If "Yes," please relate the ways and their effectiveness.

Are there any student or community training needs which
your college is not meeting?

Yes No

If needs do exist, please explain the needs and why they
have not been met:

Need Why collece has not met need




120

PART C: TRAINING IN HOME ECONOHMICS

1.

—— e

Are home economics courses a part of the curricula at
your school?

Yes No

———

Are home economics courses a part of the curricula in the
vocational-technical division?

Yes No

The two-year college could offer a number of different
kinds of vocational programs in the arca of home eco-
nomics. The possibility of such programs being offered
depends largely on the extent to which trained workers
are needed. Below are some programs. Please indicate
for those programs with which you are familiar the supply
of trained workers in this region by checking the appro-
priate column.

Insuf-]Ade- Sur-
Program A ficientiquate plus

e —

A. CARE AND GUIDANCE OF CHILDREN:

Child Cay-Care Center worker -
Child care services in the home
Child care 1n recreation centers |
Caring for children in stores | :

B. CLOTHING MANAGEMENT, PRODUCTION,
AND SERVICES:

Employment in fashien industry o
Fitting and altering ready-
made garments
Custom tailoring
Home seamstresses
Laundry-dry cleaning
employment




121

Program

Insuf-

!Ade-
ifTicient 'quate

Sur-
plus

NUTRITION, FOOD MANAGEMENT,
PRODUCTION, AND SERVICES:

Nutrition for vocational nursing|
Workers and supervisors in food
service in child day-care

centers

Workers and supervisors in food
service in hospital

Workers and supervisors in food
service in homes for elderly

Workers and supervisors in food
service in school lunch
programs

Family dinner service specialist| _

HOME FURNISHINGS, HOUSEHOLD
EQUIPMENT, AND SERVICES:

Assistance to purchases of home
furnishings and equipment

Employment in interior desian

Custom-making of home furnish-
ings

INSTITUTIONAL, HOME MANAGEMENT,
AND SERVICES:

Hotel and motel housekeeping

aide |
Companion to elderly e

]

Homemaker's assistant

fanagement aide in public housingd

Nursing and rest home a2ide

|

OTHER AREAS: (specify)
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Do you believe home economics programs can become a part
of the vocational-technical division of the two-year

college?
Yes - No

Additional comments:
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EMPLOYMENT POTENTIAL IN BUSINESS ESTABLISHHENT

INVOLVING HOME ECOROMICS RELATED OCCUPATION

Questicnnaire 11
To: Representative of Business Establishment

Directions: Please answer the questions as they apply to
your business establishment.

PART A: GENERAL INFORMATION

1. Name of firm

Address — —

2. Your name

Number of years at this firm_ ST —

Position e

3. Number of perscns employed in the fall-winter 1969-1970:

Full-time Part-time
Women Women_

PART B: STUDENT EMPLOYMENT POTENTIAL

1. What is the minimum age at which you acc2pt employees?

Below 18_ Age 19 _____

Age 18 Age 20______

2. Do you prefer male or female workers?

Male Female
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What are the minimunm educational requirements of workers
hired?

Two years High school
high school graduate

Soma college Callege
hours graduate

What vacancies do you have difficulty in filling with
qualified persons?

PART C: TYPES OF EWPLOYMENT

:

Please describe specific employment at this firm, and
give the experience and/or training required for each
type of employment.

Employment Experience, training required
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DESIRE TO PARTICIPATE IN TRAINING PROGRAM

The two-year college could offer a number of different
k1nqs of vocaticnql programs in the arca of home eco-

nomics. The possibility of such programs being offered
depends largely on the extent to which trained workers

are needed. Below are some of the pr

ograms.

Please

jndicate for those programs with which you are familiar
the supply of trained workers in this region by check-

ing the appropriate column.

Program

A. CARE AND GUIDANCE OF CHILDREN:

Child day-care center worker

Insuf-
ficient

Ade- |[Sur-
quate plus

Child care services in the home |

Child care in recreation centers|

Caring for children in stores |

LAt d

B. CLOTHING MANAGEMENT, PRODUCTION,
AND SERVICES:

Employment in fashion industry
Fitting and altering ready-

made garments o)

Custom tailoring

Home seamstresses e m a M

Laundry-dry cleaning employment |

C. NUTRITION, FOOD MANAGEMENT,
PRODUCTION, AND SERVICES:

Nutrition for vocational nursing|

Workers ana supervisors 1n foc¢

d
service in hospitals S

Workers and supervisors in foo
service in child day-care
center R

Workers and supervisors in fcod

service in homes for a}deily
NWorkers and supervisors 1in food
service in school lunch pro-

qrams

Family dinner service specialist
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Insuf- |Ade- |Sur-
Program ficient quateiplus

———————e T e

D. HOME FURNISHINGS, HOUSEHOLD
EQUIPMENT, AND SERVICES:

Assistance to purchasers of home

furnishings and equipment | . S—
Employment in interior desiqn | e
Custom-making of howe furnish-

ings T —— o . _—

E. INSTITUTIONAL, HOME MANAGEMENT,
AND SERVICES:

Hotel and motel housekeeping

aide . —
Companion to elderiy — — — ] N N
Homemaker's assistant et e

Management aice in public
housing ) ! - _——
Nursing and rest howe aide 1 | 4
R A—

F. OTHER AREAS: (specify)

el

: i he
Do you know of any training programs be?‘de; t??ffd‘gft
public schools that are being provided in the ficld 0
home economics in this region? If so, ks T
program and desianate wao previ des the ti g

Provides Training

Programs et
1) R A —
2) — S
3) -
4) ~ e e

5) ) P
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If the two-year college in the area could provide voca-
tional training in home economics, what positions within
your firm could benefit by such training?

Which of the following types of programs offered in a two-
year coliege (A or B) would be preferable for employment
in your firm?

A. A two-year training pericd which is com-
pletely vocational-technical.

B. A two-year training pericd which is pri-
marily vecational-technical but includes
courses in genaral education, natural
science, socia! science.

e

How would you rate the possioility of having experienced
workers secure further training in preparation for new
vocational-technical pcsitions in home economics within
your firm if the two-year college in tha region made
this type of training available?

Highly | Acceptable
desirable
fiot
Desirable nacessary___

Additional comments:
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April 13, 1970

Dear

With the rapid social, technological, and economic changes
taking place in the world today, there is a growing chal-
lenge to education in the preparation of individuals for
technical and semi-professional employment in the business,
industry, government, and service fiz2lds. One response to
this challenge has been the establishuent of a Vocational-
Technical Division in the two-year college to meet the need
for specific employment upon completion of a program.

I am conducting a doctoral study to determine the need for
home economics courses in the vocational-technical division
of the two-year college. In order to determine the feasi-
bility of this need, I am conducting a survey of selected
business organizations in this region.

Realizing that your business organjzation has occupational
opportunity for personnel trained in an aspect of home
economics 1 am sending you a gquestionnaire.

I shall appreciate your cooperation in this project. This
survey will be of vital value to the esgab11snnent of the
potentiality of home cconomics courses in the vocational-
technical division in the two-year colleges.

Please return the completed guesticnnaire in the enclosed
envelope by April 27. I shall be lappy to send ycu; busi-
ness organization a report of the completed study if re-
quested.

Sincerely,

u oradberry
g Student )
oran's Unjversity
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April 13, 1970

Dear

With the rapid secial, technological, and econcmic changes
taking place in the world today, there is a growing chal=-
lenge to education in the preparation of individuals for
technical and seni-professional zmployment in the business,
industry, government, and service fields. O0One response to
this challenge has been the astablishmant of a Vocational-
Technical Division in the two-year college to meet the need
for specific employment upon cemplaetion of a program.

I am conducting a doctoral study to determine the need for
home econcmics in the vecétional-technical divisicen of the
two-year college. In order to deterinine the feasibility of
this need, I am conducting a survey of selected colleges in
this region.

Realizing that your college has potential for a howe eco-
nomics program in the vocational-technical division, I am
sending you a guestionnpaire.

I shall appreciate your cooperation in this-pyoject. This
survey will be of vital value to the cstablishaent of the
potentiality of home economics courses in the vocational-
technical division in the two-year colleges.

Please return the completed gquastionnaire in the enclosed
envelope hy April 27. I shall be happy Lo sS&nd your col-
lege a report of the completed study i7 requested.

Sincaeraly,



130

27G9 Ann Orive
£1g Spring, Texas /79720

Dear

Several weeks ago you were sent a letter and survey ques-
tionnaire regyarding the nead for home economics courses
in the vocational-technical division of the two-year
college, Since we would like to include your information
and evaluation in our study, we hope you will complete
and return the second enclosed gquastionnaire.

Please return the completed questionnaire in the enclosed
stampad 2nvelope by . Please accept this
lettar as our thanks to you for your reply and contribu-
tion to this study.

Sincerely,

Anna Lou Bradberry
Graduate student
Texas Woman's University



APPENWNDIX B

COLLEGES LOCATED IN REGION DIVISIONS

GEOSRAPHICAL REGIONS




O LLEGES 0OCATE 1IN

REGION DIVISIONS

HORTH EAST
Athens Henderson County Junior College
Carthage Panola College
Dallas E1 Centro College
Denison Grayson County College
Fort Worth Fort Worth Christian College
Fort Worth Tarrant County Junior College
Gainesville Cook County Junior College
Kilgore Kilgore College
Keene Southwestern Union College
Paris Paris Junior College
Texarkana Texarkana Collage
Tyler Tyler Junior College
Waxanachie Southwestern Assemblies of God College
Weatnerford Weatherford College

EAST

Brenham Blinn College
Baytown Lee College
Beeville Bee County Junior College
Cersicana Navarro Junior College
Hillsboro Hi1l Junior College
Hdouston South Texas Junior College
Jacksonville Jacksonvilla College
Jacksonville Lon lorris College
Killeen Central Texas Junior College
Lufkin Angelina County Junior College
Pasadena San Jacinto College.
Terrell Southwestern Christian College
Temple Temple Junior College
Haco McLennan Cemmunity College



Cisco
Ranger -

Alvin
drovwnsville
Corpus Christi
Freeport
Galveston
Laredo
Laltarque
San Antonio
San Antonio
Uvalde
Victoria
Wharton

Amarillo
Borger
Clarendon
Lubbock
iLevelland

Big Spring
Midland
Odessa
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CENTRAL

Cisco Junior College
Ranger Junior College

SOUTH

Alvin Junior College

Texas Southmost College

Del Mar College

Brazosport Junior College
Galvestion Island Junior College
Laredo Junior College

Collega of the izinland

St. Failips College

San Antonio College

Southwest Texas Junior College
Victoria College

Wharton County Junior College

NORTH WEST

Amarillo College

Frank Phillips College
Clarendon College

Lubbock Christian College
Scuth Plains College

Howard Coun unior College
Midlend Col
Odessa Coll

Ly
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