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CHAPTER I 

INTRODUCTION 

Community junior college educators today face a 

multitude of i ssues. The most frequently encountered of 

these issues i s the attrition rate among junior college 

students (Al l e n , 1980;' Astin, 1975; Pascarella, Duby, 

iller and Rash er, 1 981). 

Mos t high school students who anticipate going 

to college a r e concerned about the uncertainty of their 

performan c e le vel in a coll~ge curriculum. Prospective 

college s tude nts are not only concerned with grades and 

grade point averages but also in maintaining their perfor­

J ance le el i n order to successfully complete their 

academic p ro gram (Astin, 1978; Astin, 1971; Tinto, 1975; 

ess , 1979) . 

The exten t to which these grades and grade point 

a erages ( GPA) may c on tr i bute to retention or attrition 

r s is the mos t i mportant phase of this investigation. 

Grades and gra de po i nt ave r~ges probably ha\·e become ::-~ a_~L r 

factors of at t rition and reten tion among junior college 

s e s. Community j un i or c ol lege planners and adminis­

tr a ors · ncreasingly mus t c onfr on t p robl ems arising as a 

r s oft ese ariab1es (Astin , 1975 ; Tin t o , 1975) . 

1 
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Though specific uses of attrition or retention 

studies va r y , and several generalizations can be made, 

such studies can provide information about dropouts that 

cat help an ins ti tu tion establish activities to encourage 

persistence. These studies can also document the number 

and percentage of students who leave for reasons not 

amenable to correction by the institution, but would enable 

~ he institut ion to predict attrition rates by applying 

trend analyses to the documented instances of students 

lea ing programs before completion (Allen, 1981; 

Pascarella, Duby, Miller, and Rasher, 1981). 

There are several reasons why community junior 

col leges should want to discover why students leave 

school before completing their programs. The most impor­

tant is that attrition has a heavy impact on funding and 

institutiona l operations. There are also many benefits 

that can be gained by conducting an attrition s tudr. ...\ 

study of attrition can offer an institution a better 

understanding of why students leave, and in many cases, 

indicate corrective actions that might encourage students 

to remain (Al len, 1981; Astin, 1975; Astin, 19~1; Tinto , 

a 

9 7 5) . 

According to Tinto (1 975), and Spady (1970), 

h~re is a definite intera ction between the individuals 

i 5 · utions that could cause differing individuals to 
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dr op ou t from particular institutions. They suggest that 

col leges should have a better insight into the social and 

ec on omi ca l processes of the dropouts. For example, in one 

pilot at trition study, dropouts complained that dormi­

tori es were unsatisfactory. Armed with this knowledge, 

the i ns t itution was in a better position to provide an 

envi ronmen t that would encourage student retention 

(Patri c k , Meyers, and Dusen, 1979). Though other reasons 

do not always lend themselves as easily to corrective 

acti on , t hey can, at least, document why particular kinds 

of s tudents drop out of program·s ··(As tin, 19 7 5) . In 

anothe r pilot study at a public college, students stated 

tha t t h ey left because out-of-state tuition fees were too 

high . This information helped the institution predict 

what kin ds of students would be likely to leave because of 

economic r ea sons (Patrick, Meyers, and Dusen, 1979). 

Statement of the Problem 

Many o f the students who graduate from the four 

igh schools of the Richardson Independent School District 

( RISD) en t e r the i r hometown college, Richland. It was 

interesting to f ind out why some of these Richardson 

a umni completed th e ir courses of study at Richland 

Colle ge and some did not. 

This study was concerned with investigat i ng the 

oss . bi lity that grades and grade point averages earned i n 
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high sch ool along with other pre-enrollment factors may be 

highly ac curate predictors of attrition or retention rates 

among Richl an d College students. This study was limited to 

tho s e RISD students who enrolled at Richland College for 

the fall s e me ster of the 1981--1982 school year. The study 

examines diffe r ences in grades, grade point averages, and 

other pre -enrollment factors between those students who did 

and thos e who did not re-enroll for the spring semester. 

Other variab les examined are social, demographic, and 

economic factor s. 

Research Questions 

Th e f o l lowing research questions were investigated 

as bases fo r this d i ssertation: 

1 . What pre - enrollment, institutional, and personal or 

demographic f actors discriminate between dropouts and 

persi s ters who graduated from the Richardson Independent 

School Dist r i c t and who enrolled in Richland College 

during the 1981--1982 school year? 

Is there a s ignif icant difference between persisters 

and dropouts of the Richardson I ndependent School 

n·strict students enr olled at Richland College and 

t e:r e ployment status ? 
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Significance of the Study 

I n an effo rt to maintain the highest educational 

..: · c. i ty possi b le, this study investigated whether grades 

an gra e poin t a ve rages of high school students ~ere 

accurate i ndicators to be used in the prediction of 

att r i tion o r retention rates among Richland College 

stu ents who we re graduates of the Richardson Independent 

Sc hool Dist rict. It examined other pre-enrollment vari­

ables as con•ributo rs to students' early withdrawal from 

school . This study can help administrators in identifying 

·i thdra~al - prone students before they drop out of their 

pro rams . Ac cording to Pascarella, Duby, Miller, and 

asher ( 1981 ) , an understanding of secondary variables can 

s ren then a retention program. Relationships, interaction 

·i th the faculty , and the extent to which the institution 

is committed to the task of controlling attrition play 

ar r oles in whethe r a student will persist or drop out. 

a riables make a unique contribution to the sttldent '~ 

aca e ic perfo rmance (As tin, 1971; Tinto, 1975 ) . This 

s a tempted to inve stigate these secondary ,· aria~les 1n 

or er to show the multifaceted reasons students le2 ·~ 

be re com le ting their programs. 

Delimit ations 

o l y hose students who are graduates of the 

c r ds o d pe dent School Dis trict and who were 
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enrolled at Ri chland College during the fall semester of 

the 1981 --1 982 school year were incluued in this study. 

There were 2,164 students enrolled at Richland College at 

the beginning of the 1981--1982 school year that were high 

school graduate s of the Richardson Independent School 

istrict . It was predicted by the Dallas County Cownunity 

College Re search Center (1981) that 35% of the students 

would not re-enroll the second semester. The total number 

of dropouts or potential dropouts anticipated were 35'% of 

2 , 164 , which equals 747 students (N=747). A random sample 

of 200 (n =ZOO) of these dropouts were surveyed using the . 

random table (C-XIV) as produced by Robert E. Sebring 

(1978) . There was also a random sample of ZOO students 

from the total number of persisters (N=l,417). 

Implications 

Grades and grade point averages as factors of 

attrition and retention rates of junior college students 

rna be a problem for decision makers in these times when 

there are more demands for accountability along with 

limited financi al resources. This study way be utilized 

as a guide for establishing a more objective and system­

atic procedure for dealing with ~uch complex proble~s as 

a trition and retention rates among junior college 

s ude ts. 
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Definitions of Terms 

Grades: The marks indicating a degree of accom­

plis hmen t in school. The marks used to delineate the degree 

o & accompl ishment of the students surveyed in this study 

are: ( 4 - ) , ( 3-D), (2-C), (1-D), and (0-F). 

Rich ardson Independent School District High School 

Grade Poin t Ave ra ges (GPA): The mean of students' . grades 

ea rn d i n high school as expressed by . letters. A letter 

grade is a\·arded for each course completed. These grades 

3re conve rted to numbers as follows: (4-A), (3-B), (2-C), 

( 1- ) , and (O-F). 

Richland College Grade Point Average ( GP.~) : The 

mean of students' grades earned in Richland College as 

expressed by letters. These . grades are converted to 

numbers as f ollows: (4-A), (3-B), (2-C), (1-D) and (O-F). 

Scholastic Aptitude Test (SAT): A test to measure 

a person's ability or capacity to learn. It measures a 

pcrso 's ability to learn with traininJ and it is used to 

eas ure certain skills or knowledge. 

s 

Clas s Rank : A rank or scale used tv measure 

tud n s ' abili ty to perform in comparison to other 

den t s of the same class. 

Family Economic Status: Blue collar, white collar, 

a sel employed . 

a e 

Family Marital Status: Tl-.' 0 parent family, one 

a il and no famil) . 
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Se r\ice: A facility providing students assistance 

enefit s by employing students as part-time workers or 

ai es to assist with financial obligations. 

Obje ctive : Something to work toward or strive for 

·e a go al or desire. 

Cou rse: A complete body of prescribed studies 

constituti ng a curriculum or leading toward an advanced 

produc t such as a degree. 

Satisfaction: The fulfillment or gratification of 

a desire , need , or appetite. 

Hou rs Completed: The number of semester hours 

completed at Richland College. 

Current Status: Part-time or full-time student 

at Richl and College and present classification. 

Personal or Demographic Data: Sex, age, race and 

ethnicit . The student's occupational area and whether or . 

not job is related to courses enrolled in. 

Dropout: Any student who previously enrolled at 

c and Colle ge but is not enrolled at the time of the studr. 

Retention : Modifying the educational process so 

ha otenti a dropouts will remain enrolled in the insti-

u ion until their programs are completed. 

Rates : The percentage of students who 
~~~~~--------

e ins titut · on before completing their programs. 



CHAPTER II 

REVIEW OF LITERATURE 

The review of literature consists of five major 

sections and a concluding statement. The first section 

examines general concepts of attrition and retention. The 

second section canvasses the social aspects of attrition 

or retention . The third section investigates academics as 

a majo r factor of attrition or retention. The fourth 

section surve)S the economic factors as they relate to 

attrition and retention. The fifth section examines 

demographi c factors of attrition or retention. The con­

cluding statement is last·. 

General Concepts of Attrition and Retention 

Community junior college educators and adminis­

trators have a ponderous responsibility for being knowl-

ed eable about their students. They- should have a thorough 

u derstanding of the students' aspirations, modes of 

earning , goals , and how to assist potential dropouts in 

0 e co ing many obstacles that preclude them from completing 

eir rograms (Astin, 1971; Astin, 1975; Richards and Casey, 

9; er:ng , 9 4). Most of the research that has been 

co e ed i predicting withdrawal or in understanding 

9 
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reasons for di s cont inuance has been quantitative and not 

·er: ·a uab, e , bec ause such research considers only a 

1 , te nu er of \ar i ab l es. It is usually easily quanti­

le , s ~h as high s chool grade point average, college 

e trance ~est sc ore s, parent's income, socioeconomic class 

ac ·groun , par·icipation in school activities, and the 

1 ·e . n addition , the reasons for discontinuance are 

usua 1 coupled , overlapping, or often have nothing to do 

1 h the student . In s orne instances, discontinuance mar 

0 e recognized by t he student at all. Changed voca-

·anal choice , poo r choice of institution in the first 

p ace, meeting a loved one, to be with friends, dissatis­

action with the c ollege, fulfilling less than degree 

xpectations , and other multifaceted issues are involved 

w·thdrawal . There is no dropout personality, only 

1 idual personalit ies interacting with different campus 

e iron en s at various t i mes in their mutual and changing 

· es ( stin, 1975 ; Cope, 19 75; Pantages and Creedon, 19- S; 

c 

c 

c 1eyers and Dusen, 19 79 ; Tinto, 19 75). In an 

draw conclusion s about the amount of impact that 

raria les ha e on attrition, and to increase our 

e a ou t the dropou t process, Munro's model looks a t 

·c ad socia integ ration of students into an 

0 
and he·r individua l in teraction with the 

ac o r s a are primary determinants of persis -

co e e . u t "ple variables operate concurren t ly 
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to cause a student not to persist (Munro, 1981). On page 

tvelve is a copy of Munro's model. 

The P's 1n Munro's model represent Path Coef­

ficient and the R's represent true correlation. The path 

coefficients for the variables in this model were calcu-

l ated by" l-R2 The R's of Munro's model are those parts 

of the regression equations in which particular variables 

are dependent \ariables. The.squares of these path coef­

f icients indicate variance of those variables. This model 

is set up so as to distinguish between "true" correlation, 

which i mplies causation, and correlations which claim to 

be true but are not (Munro, 1981). 

This model does not support Tinto's hypothesis 

t ha t in tegration into the academic domain of the college 

di rect ly affects goal commitment and integration into the 

so c ial doma i n affects institutional commitment. In ·Munro's 

odel , educational aspirations of both parents and students 

ha e a greate r affect on goal commitment than does academic 

e ration . Institutional commitment is strongly 

a fee ed b academic integration (Munro, 1981). 

Ti n to, in one of his studies on attrition, showed 

h or t ance of three sets of variables with his con-

ce 

0 

0 

odel . Tinto's model exemplifies attrition as a 

ca 

pro cess i nvolving a composite· of socio­

i e ract ions between individuals and 



...... 
N 

Family background 
1 - age 
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3 - sex 

Individual attrlhntes 
4 - aptitudr.t 
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• (21. 
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5 - focus ur c·ontrol 
6 - self cttlPem Reduced path model 

Persistence 
14 - persitttceu, ·•· In insti.tutlon 
15 - per ale.- •. ,., .,. In hI r,he r e el w~n t lon 

(From "Dropouts from Higher Education: Path 
Analysis of a National Sample," hy Hazard 
Barbara Munro, American Educational Research 
Journal, Volume 18, No. 2, paRe 139, Hartford 
CT. Summer, 1981.) 
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1 s 1 ution a l e nv ironments. Tinto's theory suggests 

S tude n ts b ring to college such characteristics as 
.c a . ~ .: b ackground (e.g., socioeconomic status, 
aren tal \ alues ) , personal attributes (e.g., sex, 

race , academic ability, and personality traits), 
and expe r i ences (e.g., precollege social and 
ac ademi c achievement). Each of these traits is 
p r e sumed to influence not only college performance, 
bu t a l s o initial levels of goal and institutional 
com itment . These characteristics and commitments, 
in tu rn, interact with various features of a 

a rt i cul ar college or university's environment and 
le a d t o ce rtain levels of integration into the 
a ca de mi c a nd social systems of the institution.l 

cco r i n to Ti n t o ( 19 75), with all other things being 

equi a l e nt, th e g reater the degree of integration of a 

s uden t into t he college system, the greater will be his 

comm · tme nt to t he institution and to the goal of con-

e t h is p r og ram. On page fourteen is a copy of 

r·n o ' s concep tual model. 

I f j uni or colleges recognize variables affecting 

r o 0 s e a r ly enough , they can prove beneficial ~n iden-

1 ing ~ i hd ra a l-prone students and make recommendations 

0 r en ion s t ra t e gi es aimed at retaining proba ble 

s ( As tin , 1971 ; Pascarella, Du by, :,filler, and 

s r, 1 1 ; Ti nto , 197 5) . 

Ti n o "Drop outs f rom Hi gher Education: A 
s n th~sis of Recent Research." Review of 
ese arch , Vol ume 45 , 19 75 , p . 96 . 

~~~~~~~~-----
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Social Factors of Attrition and Retention 

Many social scientists have found that certain 

personal attitudes and configurations of conduct correlate 

with the characteristics of various socioeconomic groups. 

Studies in Ame rica have yielded information that different 

t pe s of socioeconomic groups possess certain specific 

beli efs, values, and behavior patterns which make them 

differen t from other groups (Monroe, 1975). 

The mo st effective forces among community college 

students that ' generate change come from peer groups and 

extra curricular activities. Peer groups can influence 

students to adopt the ways of the . groups. The decision to 

take a course or not to take it, to study or not to study, 

is often made through the pressure of group attitudes 

except for the few "loners" or "social isolates" (Monroe, 

19 7 5) . 

The family generally is considered the most 

influential fa ctor in the development of one's personality 

e\en if genetic facto rs are not included. In providing 

"nfor ation and motivating attitudes for attending college 

t e fa il is most influential. A composite of all studies 

re ·ewed on students' education or careers showed approx-

t o-thirds of the students reported parental 

e ce their de cision about what to do . (Monroe, 

) . 
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According to Lenni~g, Beal, and Sauer (1980), 

: o ~niti \e di ssonance gives insight into and about a 

pe rs on s en v i ronmental interactions. This theory is 

onc e rned wi th the individual perceptions and under­

standings of themselves, their social environments, and 

their posi tions and situations within different en\·iron­

ments . This means that individuals who have a strong 

pe rcepti on o f personal needs that are not bein6 met br 

the ins t i tution will be more likely to attempt to remedy 

the di screpancy, and i n many cases dropping out will 

resul t. 

Every individual has a broad and co~plex system 

of cogn i t ive elements with varyi~g patterns that cross 

pai rs of e lements. The addition of influencing variables 

si mulate t he remaining variables (Lenning, Beal, .and 

Sauer, 1980) . Pantages and Creedon (1978), conclude 

th a t student - c ollege congruence is a major factor of 

re ent i on . 

S tudents' interactions with other studen~s in 

n college envi ronments are important factors that could 

c au e ea rl wi t hdrawal. Students' lack of int~ g rat i o n 

i 0 he social s y stems of an institution can increase t~: ~ 

ob b "li that ·c ertain individuals will leave certa i n 

ions to pursue alternative avenues (Astin, 19 74 ; 

g 2; Cope, 1976 ; Tin to, 197 5) . 
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Acco rding to Tinto (1975) many institutions are 

~ade P of both social and academic provinces. It is very 

s · gni=icant for an institution to distinguish between the 

no rmati ve and structural unification in the academic 

p r ov ince and the normative and structural unification in 

the social prov ince of that institution. It is i~portant 

fo r an institution to distinguish between these provinces 

because s tuden ts may be able to perform adequately in the 

academics and still drop out because they cannot integrate 

into the social life of the institution (Tinto, 1975). 

Institutions should encourage students to have a functional 

relationship between the two provinces. There should not 

be excessive emphasis put on the integration of students 

into one domain of the institution without due consideration 

give n to the integration of students into the other domain 

of the institution (Tinto, 1975). 

An institution must embody more than background 

characteris tics of individuals, such as ethnicity, race, 

sex , and abilitie s when conducting an attrition study. The 

·nstitution should also consider expectational and moti-

ational attributes of students such as those determined 

y car ers and ~ducational expectations including levels or 

mo ation for academic achievements (Astin, 1975; Astin, 

9 

s 

Chic ering , 1969; Cope, 1979; Tinto, 1975). 

tions should be knowledgeable about students' 



18 

e: · c· t ·anal expectations and whether they involve specific 

~ ~s · ~t · ional components which will predispose certain 

s u ents t o~ar d attending particular institutions (Cope, 

1 

an 

9 ; Lenning, Beal, Sauer, 1980; Tinto, 1975). Pantages 

Cre edon (197 8), concluded that educational interests or 

c1oice in areas of pursuit among their students do not 

ma ·e a sta tistically significant difference at their par­

ticular institu t i on. Alvin Zander (1977), Director, 

esea rch Center for Group Dynamics, Institute for Social 

Pesearch , Uni ersity of Michigan, concluded from a study 

ade in 1969 that more than two-thirds of the college 

stu ents interviewed by him came to class for some reason 

othe r than course content. Many teachers and adminis-

r a tors o f j u n i or co 11 e g e s tude n t s r e ad i 1 y a g r e e d ,,. i t h 

r . ander's conclusions that many students participate 

e d u c a t i on a 1 act i v i t i e s to make friends , to g e t a,,. a y £ 1· o:. 

t e hose fo r awhile, or to learn something about their 

a e t talents as well as to acquire information or to 

ar e·; skills . Some students enter college with no 

e ion of completing the program. They merely go to 

s 

Fo r 

a 

0 

so a 

pa rental wi shes, to marry, or to avoid emplc :·me:1t. 

he , dropping out is an expression of an original 

(Co e , 19 5 ; Hannah and McCormick, 1970). In a stud) 

a c i and Bean ( 1980 ) , it was concluded that 

t ri ) was associated with low achie vement and 
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· luntar \\ it hd ra ..... ;al. Students' ability to make adjust-

ment' necessa r y fo r success in a college environment 

depends upon t hei r socialization and maturity. Lack of 

at rit) lS a common factor among dropouts. According to 

a chi and Bean ( 1980), factors responsible for the 

s·on o drop ou t are extremely complex and varied. 

iscontent resulting from student-college inter­

act·on could be only part of the answer. It may be that 

there is not a pe rsonality measure that can make a 

e inite p r ediction of such an amorphous criterion. 

Acco r ing to t his study, voluntary withdrawal is still an 

unsol ed probl e m. 

Counseling Se r vi ces 

ost of the literature reviewed in this study 

recommends enl a r g i ng the role and scope of the counseling 

ser ice s as a me ans of increasing persistence. Counseling 

se ices should comme nce at the time of registration. 

s a s action wi th the college in many instances can be 

correc ed by offe r ing pr oper counseling and guidance before 

undesi able habits are formulated (Pantages and Creedon, 

9 ) . According t o Lenning, Beal, and Sauer (1980) the 

c ca p riod fo r counseling services for beginning 

s uden s is during t heir fi rst six months of enrollment. 

o a r cen study on couns e l ing services completed at 

s 0 
u · ersity , students who uied academic counseling 
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suppo rt ser\ice s dropped out at a lesser rate than the 

tudents \'ho did not use the services. It was also 

reported that those individuals who used the psychiatric 

ounsel ing services had a greater attrition rate than the 

students ~ho us ed the academic counseling (Lenning, Beal, 

and Sauer, 1980) . 

Counseling has served as a base for many retention 

p rograms. However, students must be motivated to take part 

i n the program. There should be differential counseling 

desi gns or approaches to deal with varying psychological 

S)ndromes of students that have a tendency to drop out. 

There should be opportunity programs such as: achievement 

moti ation training, high-anxiety, focus-of-control 

counseling , and groups to improve the self-concept oi 

students ( Lenning, Beal and Sauer, 1980). 

Peer counseling for commuter students was found 

to be a most effecti ve tool in the counseling services as 

re or ed by Lenning, Beal, and Sauer, (1980). Peer 

counseling can be a powerful succor in the process of 

s tudent development . The time faculties spend estab­

lish·ng helping relationships among students is calleJ 

ou reach'' time. This time encompasses anything fron 

ha · ng a s nack with an individual or group of students to 

a ga e o tennis or other school interaction activities. 

dd . t ion , peer c ounselors can provide tutorial services 
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to f reshmen on certain assignments or courses (Boyce, 

1982 ) . Peer counseling for nontraditional students is a 

pawn that can be used by colleges to boost their holdino 
0 

power . A good counseling program can be individual or 

group counseling , or both. However, sessions must be held 

· n locations that are easily accessible to students. The 

pu rp ose of counseling services must be to establish 

Hi 1n the students a "someone cares" atmosphere. Coun-

s lors should request students to come by for counseling 

and initi ate an outreach program for those students who do 

not ta e ad antage of their offer. Counselors should 

irect sess:ons that explore life goals, abilities, and 

in terests . If these simple procedures are followed, 

according to Lenning, Beal, and Sauer (1980), there should 

be a .ower attriti on rate, enrollment should be higher, and 

e grades and grade point averages of the students should 

b hi her . Pan tages and Creedon (1978) found in their 

s ud on attrition that peer counseling is relatively lo~ 

0 5 0 
he college and can be quite effective in reducing 

a r · tion. ith peer counseling the institution is able 

o e n contact with those who are thinking about 

rop ing out without projecting an image of. an official 

reeder. 

Monroe ( 1976) concluded that junior colleges 

a 
un .sual number of students who are "undecided" 
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and "vaguely decided". Decisions about their careers 

should be made soon or a portion of their college time will 

be wasted. Disappointment, failure, and dropping out are, 

1n many cases, the result of lack of choice or the wrong 

choice in the beginning. There are many factious vari­

ables ~orking for or against the student in his career 

eci si on mak ing, such as inadequate information, faulty 

self-ap?raisal , peer influences, status values, family 

pressu res, and conflict with present or future needs. It 

1s ery diffi cult f or beginning college students to make 

p roper career choices without adequate guidance (t.lonroe, 

19 7 ) . 

Student Involvement 

Seve ral studies have concluded that extracur­

ricular activities can improve the social lives·of college 

tudents and thereby enhance their persistence (Astin, 

9 5; Pantage s and Creedon, 1978). The key to greater 

re ention is studen t involvement in the college's extra­

cur icula a_tivitie s (As tin, 1975). 

The social life of the college should include 

acti i ties such as: athletics, dating, participation in 

acade ~ c affairs, and student government. Part-time 

0 ment on the campus is another way of getting 

s s in olved in the life of the institution and 
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sub sequentl) enhan cin g their persistence (Astin, 1975). 

S u e nts ten to att ach value to different activities of 

ch oc l and sp e n d a great deal of time participating in t e 

em itr off , 19;4) . According to Sexton (1975), 

s c o.e f r om the two extremes, those who partici-

e r e i io sl in extracurricular activities and those 

"·I o o n o p · r t i c i p a t e a t a 11 . 

I a study r eported by Pantages and Creedon 

( .0 ) , i t v.·as found that participation in extracurricular 

a· i v 1es does n o t ha ve a great impact on attrition rates 

a o g college students. Sexton (1965) concluded . that 

ex tracurricula r acti v ities play a major role in a stude:1t'~ 

s oc · alization and thereby enhance persistence. Tinto 

( 5 ) concluded t hat excessive social interaction can 

e ad t o poor a c a d emi c performance and eventual academic 

· · h rawal . Howe ve r, in some cases social interaction 

e n itself to a p ro c ess of mutual assistance if the 

f iendship ties a r e persons respected by all parties. 

S udents , fac ulty , and administrative personne l 

shoul d lay majo r roles in the sociali:ati~n process 

(T ' nto , 1975) . According to Tinto (1975, p. 105), 

" tracur r icular activities may provide both social and 

ac demic rewards that heighten the person'~ commitment ·to 

e · ns · ution and therefore reduce the probability of 

5 
drop i ng out from college." The end results of any 
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nt e ruction according to Tinto, will eventually vary with 

se x a n d the environment in which it occurs. Interaction 

o f students with faculty according to Tinto (1975), is most 

valuable in the student's major area of concentration. 

Oftentimes , accordi~g to Tinto (1975), student-faculty 

interaction in the major area may be more of a factor among 

men than amo~g women. 

Lenning , Beal, and Sauer (1980) report that a 

,ell-des i gned advisory council can improve faculty-student 

in teraction and thereby enhance student retention. It is 

t he opini on of some faculty members that personal inter­

action was beyond the scope of their responsibilities to 

students. Lenning, Beal, and Sauer (1980) report a study 

in which 29 percen t of the persisters enrolled at 

Pennsylvania State University were involved in some type 

of extracurricular activity as compared to 42 percent for 

hos e who dropped out . On the other hand, some studies 

a e es tab lished no such relationship; these factors can 

r ea e o\er i n\olvement in extracurricular activities and 

resu t · n causing students not to persist. Dissatisfaction, 

0 he o ther hand, with social interaction an~ facul:Y-

s ud t i nteractions are major factors of attrition r~ tc ~ 

0 g colle ge students, especially students beginni~g 

co 

ea 

cge or transferri~g from other institutions (Lenning , 

, and Sa e r, 19 80) . 
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Academic Factors of Attrition and Retention 

In most schools today, performances of students 

are systematically evaluated by teachers. Teachers use 

these assessments to reinforce past performances of the 

students and to motivate the students to perform well in 

the future. Many times teachers use these evaluations of 

students' past performances to determine their expec­

tations of the students. These expectations are important 

because they influence how the teacher interacts with the 

students, which in turn can affect the student's subse­

quent academic performance (Ryan and Levine, 1981). 

According to Chansky (1964), a sizable portion of a 

student's grade can be explained in terms of congruence of 

his alues with those of the teacher. 

Relevance of Grades and Grade Point Averages 

Many faculties and students oppose what they see 

as an overemphasis on grading, but attempts to deemphasize 

grades ha e proven to be generally unpopular. The problem 

here for any given institution is that grades represent a 

ind of currenc to be used later on in pursuing more 

advanced training or even employment. If this currency is 

a 

u 

a 

s 

rated or otherwise altered, it tends to lose value. 

ost ·nstitutions simultaneously change their 

5 5 
e 5 , it remains very difficult for any 

0 0 
do ·t unilaterally . Under these conditions, 
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it is much ea s ier to change the manner in which grades are 

.:n .. ·ar ·ed than the total grading system itself. 

The results of a current study suggest that the 

.. a j or . itation of the traditional grading systems are 

he negative effec ts that low grades have on motivation, 

per i~tence , and career progress. Can institutions find 

wa s to minimize the number of low grades given and reduce 

their negative impact without compromising academic 

standa rds ? One approach to this problem is to move from 

the relative gradi ng system to an absolute system where 

all studen ts could, in theory, get good grades. A few 

colleges have experimented with this approach by substi-

tuting a series of qualifying or proficiency examinaticns 

for tra itional classroom examinations. 

Students take the examinations whenever they feel 
prepared , and those who fai·l any given examination 
are permit ed to retake it. An obvious advantage 
of this alternative is that it allows for 
indi idual differences in students' initial le,·els 
of prepa ration and rates of gro\vth. It also has 
the advantag e of separating .the evaluation pr~cess 
( rading) from the teaching-learning process.-

tudents and institutions alike seek to discover 

asic requirements for getting grades, because these 

a es are combined and used to assess the ~orth c~ 

indi iduals in a variety of ways. It is argued that grajes 

2 . \ . As t in , The t.1y th of E q u ~ 1 Ac ce s s in Pub 1 i c 
(Southern Education Foundat1on, Atlanta, 

9 Sa) , p. 259. 
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and g r ade p oint averages are indeed the perspective used 

b stude nts and institutions for academic work. It has 

been f ound th at students, both individually and collec-

ti ely , org an iz e their efforts so as to achieve adequate 

grades an d g rade point averages. Students get information 

f r om one another, from advanced students familiar with 

requirements of v arious courses and professors, or from 

students curren t l y enrolled in the same course (Becker, 

Greer , and· ug hes, 1968). 

Good g rades, according to Astin (1975b), Pantages 

an Creedon (1978) are strongly related to whether or net 

a tudent pe r sist s in college. Students with high grades 

are uch more li kel y to invoke some kind of career plan in 

a ost any field of endeavor. Grades are very strongly 

re ated to succe s s ful pursuit of careers requiring graduate 

e 

r rofessional t raining. In areas of occupational 

a ·ors 5 ch as math and scientific research, low grades 

a 

ra 

ini te effec t on starting salaries. 

any of the stu d ies reviewed support the concept 

oint average s and class ranks in high schools 

r n a 
potential dropouts from persisters ( Pantages 

an d Cr don , 1978) . 
Academ i c f actors are most reliable in 

1 a rit i on or reten tion rates among college 

s d s ( 1 1981 . As t i n 197 5; Astin, 1971; Pantages en, , , 

d c don , 1 9 8; Tinto , 1975) . Ac cording to Astin 
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( 9 Sb), academic achievement has been researched more 

than an other topic in higher education. He concludes 

that high school grades and grade point averages are the 

os~ accurate predicto rs of attrition and retention rates 

in junior colleges! The greatest arguments against the 

use of grades as predictors, as concluded by Astin 

( 9 Sb), is that they are relative indices and therefore, 

are poor measures of student growth and development. 

Grades , it is argued, reflect only how the student is 

performing relative to other students at a given point in 

time, not necessarily what has been learned (Astin, 1975). 

Astin also states that high school grades are the most 

otent predictor: regardless of self-predictions, 

students with above average grades in high school are 

abo fifteen times more likely to earn at least high or 

abo e a erage grades in college than those with below 

a erage rades in high school (Astin, 197Sb). High school 

a es an grade point averages, along with other academic 

r -e ro 1 ent variables of students going to college are 

t e bes redictors of student withdrawal (Astin, 1975; 

ic e 

0 

g , 19 4; Pascarella , Duby, Miller and Rasher, 

e · on and Gaither (1980) , in their studies on 

co c ded that a student's area df pursuit is a 

re e tion or attrition rates. Th_ey found the 
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highest s u r \ival rates among students in science, math and 

professional scho o ls (engineering, computer science, 

busines s administ ration, economics and communication). 

St 

Stud · hab its 1s an important phase of the 

t ts' academ i c endeavors that can affect the proba-

ili of pe rsis t e nce among community junior college 

s u nt · . If they spend more time studying during their 

se or ea r i n high school, they will persist in greater 

n m r s during t hei r freshman year in college (Pantages 

a1d Cr c etlon , 19 78) . The transition from high school to 

co e e wil presen t fewer academic problems if students 

ha e 
0

0od tudy hab its. According to Demi troff ( 19 7" .. q, 

s uden ts who d r op out more frequently view their study 

ha its as p oo r or below average. Students who persist 

s e time study ing to be more hours per ~eek than t he 

a e r a e of their pee r s (Sexton, 1965; Trent and Ru:·le, 

9 . 

I a student earns poor grades, parent~ an J 

a r s 0 ten con c l ude that the student has "poor study 

a · s ' ' . S tu ents wi th poor grades in many instances are 

ab d a s ha ing poor study habits, and many of these 

s u 5 
are • le arning-dis abled" (~iaxwell, 1980). Martha 

(19 0) , a ell kn own ps y chologist in the 
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educational arena, states that many students who are 

referred to her were learning disability cases that shared 

the one characteristic; they managed to avoid studying, 

reading , and writing in high school and did not study in 

co lege . The s e students are quite capable of improving 

their grade s, once they can be convinced that profound 

stud ing and practice are necessary tools. The exclusion 

o homework in high schools during the past decade has 

idened the gap between the study skills needed to succeed 

in high school and the ones that are required by most 

col eges . The elimination of these study skills as high 

school requiremen ts have also created more learning 

prob ems for the college students. 

·Some students need to improve their study effi-

c·ency . These students are the ones who spend endless 

hours stud ing but get little return in either learning or 

rades . One basi c question that should be answered is 

er or not students know how to utilize the most 

e ecti e study skills but do not use them or whether they 

· f ration about how to study (Maxwell, 1980). ac 

an colleges offer programs to orient new 

s 5 
to the ritual s of college study. The skills 

1 s ressed are the management of time, improving 

s, taking notes, taking tests, and 

e ory a d concentration . The grades . and 
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grade poin t averages that show improvement following the 

comple tion of a study skills course may be a more accurate 

r eflection of the degree to which students benefited from 

·he course and the degree to which students acquire 

no\ ·ledge of them. A student's increased use of study 

~lls may be closely related to improved academic per­

:ormance ( 1axwe ll, 1980). 

Clas s Rank and Ab ilitv Levels 

Acco rding to Monroe (1976), a large number of 

10r college students rank at about the thirtieth 

percenti le on a scale designed for four-year students. 

Howe er , junior college students, in many cases, rank 

b lo~ four - ear college students. They represent a select 

roup of all college-age persons. Statistical medians or 

a·erage ge do not reflect the broad range of abilities in 

a y ical junio r college population. This range is much. 

b o d r in a community college than in a four-year ccllege 

o roe , 19 6) . 

The open-doo r policy exhibited by junior colle,ges 

e 0 1 students who range from the bord~rline defective 

o the ow end of the IQ scale to the near genius on the 

u nd of that same scale. In many instances, the class 

s 0 5 
udents in high school classes r~flect the fact 

u io r co leges oftentimes attract the weaker students. 
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Junior college students generally tend to be less able 

academically than their peers in four-year colleges 

( 1onroe , 1976). 

Academ ic ability alone is not practical in pre­

dicting who will d rop out, although academic readiness is 

the most common variable examined. The average score on 

a titude tests has usually been found to be lower for drop-
/ 

outs than persisters (Cope, 1975). Data collected from two 

groups of students from a highly selective, midweste-rn 

state university where about half the incoming fre~hrnen are 

ra uates among the top ten percent of their high school 

classes , showed it was very difficult!? predict dropouts 

because of the homogeneous student population. One group 

consisted of the records of 20 students who had withdrawn 

rom the uni ersity by the end of two years; the other 

grou consisted of the records of 20 students who were 

still 1n attendance after two years. The majority of the 

s u ents were admitted solely on the basic information 

is e sex, high schoo l grade point average, high sch001 

ran Scholastic Aptitude Test (SAT) verbal and mathe-

rna ical scores. Lis ted be low is the result of that stud·.·: 

The s udents who are no longer in attendance at the 
be i nning of the third year are in List A. Among 

hese ormer entering f reshmen (i.e., the dropouts), 
55 percent of the men and 64 percent of th7 wo~en 
had grad ated in the top 10 percent of the1r h1gh 
sc ool c asses and their median SAT scores were men, 
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556 verbal and 614 mathematical and women, 534 
verbal and 536 mathematical. The persisters (List 
B) h ad higher median scores: men, 578 verbal and 
636 mathematical; women 578 verbal and 570 mathe­
m~ tic al. While such composite medians are usually 
d~ffe rent ~or dropouts and persisters, it is 
VIrtual l y Impossible, nevertheless, to identify from 
~n t r an ~ e d~te the student who will persist. Several 
Invest i ga t ions have not even found significant dif­
feren ces in the academic aptitude test scores of 
dropout s and persisters.3 

On pag e 34 is Table 2.1 Dropouts and Persisters: 

hich IS Whi ch?, compiled by Cope, (1975). 

Econ omi c Factors of Attrition and Retention 

The economic climate of today is very poor and 

there is an a cute need to coalesce the fragments of 

research related to attrition or retention into some 

orderly programs that will enhance student success. 

Programs can be s y stematically unified with retention 

strategies on a con tinuum ranging from impersonal adminis­

trati e actions to a more complicated, interpersonal 

inte rvention design that will increase the motivation of 

s uden ts (B oyce , 1982) . Listed below are twelve strat-

1es that can be invol ve d in a continuum: 

(1) elimina t e bureaucratic barriers within . t~e 
college's o r ganizati?na~ ~tructure; (2) elimlnate 
rigid policies that 1nt1m1date students or d7c:ease 
their motiva ti on; (3 ) encourage student partiCI­
pation in c o llege affairs; (4) develop placement 
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TABLE 3 

Ac a demic Preparation 

TABLE 2 . 1 DROPOUTS AND PERSISTERS: WHICH IS WHICH? 

List A List B 

HSG HSG 
Se x PA * HSR+\erba1 Math Sex PA* HSR+Verbal Math 

F 

1 
. I 

F 
F 
1 

F 

F 

F 

F 

.) , .) 

3 .3 
3 . 6 
3 . 0 
.) • I 

3 . 9 
3 . 1 

. 9 

. 9 
3 . 8 

3 . 
3 . 3 
3 . 
3 . 0 
3.5 

3. 

35 / 390 601 
5 / .. 7 510 
5/ 100 650 

90/ 480 386 
. 3 / 94 710 

2/56 1 74 1 
107/580 460 

30/109 430 
94/4 18 501 

5/ SOl 716 

25/11 1 480 
30/89 475 
37/207 555 
56/319 544 
51/680 613 

3/10 3 680 
13/24 500 
19/93 510 
1 / 418 713 
19/631 439 

630 M 
490 M 
583 M 
460 F 
732 F 

630 M 
413 M 
510 F 
547 F 
660 F 

463 M 
528 F 
521 M 
570 M 
605 F 

710 M 
416 M 
570 F 
760 F 
503 M 

sc oo grade point average. 
sc oo1 rank . 

3.1 
3.3 
3.3 
3.5 
2. 9 

3.1 
3.2 
3.3 
3.7 
3.6 

2. 7 
3.6 
3.1 
3. 5 
3.6 

4.0 
3.9 
2.8 
3.3 
3.2 

108/630 466 501 
31/117 511 540 
37/207 536 546 
65/789 630 617 
45/216 517 499 

118/703 490 530 
50/263 507 503 
6/37 515 476 
6/197 760 729 

34/801 784 680 

18/46 461 503 
6/107 680 66: 

103/680 493 ~90 
46/592 680 715 

3/27 690 695 

1/54 720 770 
3/340 766 7i4 

31/99 501 470 
60/169 490 501 
51/223 564 c;- · - C' 

( ro e ol ing Co llege Doors; The Causes and 
Cons guences of Dropping Out, Stopp1ng Out a~d 
Tra .s err 1ng ,page 16, by Robert Cope, John W1ley 
and Son , e York , 1975.) 
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procedures that assess both the student's knowledge 
and preferred learning style; (5) utilize a variety 
o f instructional techniques; (6) implement flexible 
grading systems to accommodate varying learning 
rates among students; (7) help students formulate 
educational goals through an advisement system; 
(B) insist that staff understand the customer rela­
tionship of the student to the college; (9) increase 
student out-of-class contact with faculty; (10) 
maintain student interest in class participation; 
( 11 ) stimulate the student's intellect; and (12) 
ensure that students know they are valued. This 
continuum helps allocate responsibility for student 
retention among the college staff and provide a 
f ramewo rk for retention activities.4 

Economic statu s is believed by many researchers to have an 

infl ue n c e on attrition (Pantages and Creedon, 1978). The 

family' s economic status has a definite inverse relation­

ship t o attr i tion rates (Eckland, 1964; Panos and Astin, 

1968 ; Wegner, 1967; Wolford, 1964). According to studies 

condu cted by Astin (1971), Cope (1975), Jaffe and Adams 

( 19 O) , p aren tal levels of expectations may have as much 

influen c e u p on whether the student stays in school or not 

as he student' s own expectations of himself. 

Financing t he cost of college is a major factor 

a r i o and ranks h i gh among reasons given by stuje~t~ 

0 
d 

0 
out (Astin , 1 9 75; Cope, 1975). The problen c£ 

0 
ain i n money fo r college has concerned researchers for 

Glo r i a Maxzi n e Boyce, "Sunn~ Retention News 
' T e Us e of Pee r Counselors; ~ A1d to Freshman 

( S ate Unive rsity of New Y~rk, Albany, N.Y., 
. 9 . 
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years 1n looking fo r various indices of economic status. 

It has been r e p orted by various researchers that, the 

lower the le\el of f amily education, the lower the occupa­

tional positi on and the family income, the greater chance 

of being among the ones who do not persist (Cope, 1975). 

Some students c an wor k almost miracles with limited re­

sources and continue to complete their programs. In many 

cases , students with adequate financial backing might 

percei\e problems fi nancially and withdraw to correct the 

problems (Lenning , Be al , and Sauer, 1980). 

In a study conducted at Washington State Univer­

sit and repor t ed by Cope (1975), it was found that the 

higher the educ a ti onal level of the parents, the greater 

the students' chan ces o f pe r sistence. In another study, 

it was reported t hat 93 percent of the students whose 

parents graduated fr om co l lege completed their four-year 

ro ram. Lack of money is socially accepted as a justi-

iabl reason for di s c onti nuance of college training 

regardless of financial position. Many of the students 

o dro out receive mo r e mone y from home than some of 

hos ho con tinue thei r p rograms. It is believe d t h a: : ne 

co e to complete t he program is a greater motiva ­

force than that of t he f a mi l y no t hav ing adequate 

i a ce . an 

o y cou d e 

of the claims of dropp i ng out because of 

ell be claims of dropping out because of 
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lack of commitment. A shortage of money is more of a 

barrier to begin college than it is to complete college 

(Cope, 1975). 

Part-time Work Opportunities 

A number of studies as reported by Lenning, Beal, 

and Saue r (198 0 ) concluded that part-time work provided by 

th institution for students can contribute to greater 

re ention . Job s for students can provide greater involve-

me into campus life and also provide an economic resource 

or them . As tin (1 975) reported that student involvement 

in t o part-time work will create a positive relationship 

i h persistence when the job is on campus and does not 

n ol e the student any more than 25 hours per week. In 

h " ud , however , freshmen who started the part-time ~ork 

rogram created a negative relationship unless the 

s en s w re married prior to entering college. Astin 

( ) also reported that students who held off-campus 

ra 

,. 

O) 

at ere closely affiliated with their career goals 

s · ely to persis t. Those who were on federal 

ud grants or got their major support from the 

en d 0 persist in greater numbers. Scholarships 

s c aused a greater retention (Lenning, Bea1 and 

9 0) . 
A study reported by Lenning, Beal and Sauer 

d that more part-time students than full-

d 
s dropped out of college for financial reasons. 
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' any part - time students were gainfully employed, making 

part - time employment of college students a negative 

component of s t udent retention. However, Astin (1975) 

found that tho s e students working part-time, and partic­

u arly those work ing on campus, remain in college in 

reater numbers. There must be a middle ground, according 

to Astin ( 19 75) , between those who work full-time and 

ose who do not work at all, making the amount of time 

students devote to course work a major factor of attrition 

or retention r a tes. Lffe.rt (1957) found that the amount 

of time per week working has a negative correlation with 

retention . Th e more time spent working, the greater are 

the chances of a student's not persisting. Working, he 

reported , no mo r e than 15 hours per week will not 

ersel affect the student's academic performance and 

ill not cause t he student to drop out because of academic 

rea on . orking according to Astin (1971); Astin (1975); 

a anta es and Creedon (1978), can help a student meet 

lS · nancial oblig a t ions to the institution. If a 

s d n does not rece ive an y other financial assistance, 

in is a necessity . Students who receive no fi n an ci a: 

a or or assistan ce fr om t h e college have less chance of 

a a n ro hat institut ion, raising the dropout rate 

0 t Working f or the college, whether on o p r e . 

o r of campus, is anothe r means of getting students 
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1n ol ed i n the life blood of the institution, thereby 

enhanc i ng t heir chances of persistence. 

ernog raphic Factors of Attrition and Retention 

Th e role of junior colleges in life-long learning 

should be add ressed in relation to their responsiveness to 

the " Open Doo r Policy", community-based philosophy, and 

low insti t u tional student ratios (Cope, 1976; Knoell, 

9 6 ; Lenni ng , Beal, and Sauer, 1980). The changing 

educational e nv ironments with an influx of older students 

pres en t a ch allenge to most institutions of higher learning. 

It is ery i mportant that junior colleges assist these non­

traditional students by providing programs and support 

ser ice s t h a t are conducive for learning and will enhance 

re ention (Mangano and Corrada, 1979). 

0 

a 

ccording to Greer (1980), colleges that ha\·e 

cl.ning enrollments and prospective shrinking of numbers 

aditional age students have caused administrators to 

h ir attention in two directions: (1) retain a 

gr a er percentage of the students who enroll, and (2) 

There a greate r proportion of older students. at rae 

a nc easing number of older students enrolling in 

-seco da sch ools that are twenty-five years of age 

d B t we en the years of 1970 through 1977, 50 
o r. 
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percent o f t h e s tudents enrolled in junior colleges were 

olde r students (G reer, 1980). Pantages and Creedon (1978) 

found in thei r study on attrition that age is not a major 

actor of attri t i on. However, in another study conducted 

b stin ( 19 75) , i t was found that older students drop out 

ore f requently th an the traditional students. Astin 

( 9 7 ) lso found t h at older students generally have lower 

ades an grade p oi nt averages than the traditional 

students . The greater majority of studies on attrition 

showed ~hat t here is no significant difference in rates of 

attrition for olde r or y ounger than the average age 

s d nt entering c o llege (Pantages and Creedon, 1978). 

ding to Sexton (1965), students who are at the normal 

age p us or minus a year or two had a better chance of 

persis tin than stu dents that were two or more years off 

e dian age of fi rst year students. Pantages and 

C e 0 ( 19 8) , foun d t hat factors which may cause older 

5 

c 

a 

de ay ent ran ce into college may continue ~ith 

udual and caus e that person to drop out. However, 

g ) foun d th at s t udents who entered college after 

ili tar se r vice, even when they are much older, 

a h · gher rate t han students entering at the 

on a age . 
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Sex 

Th e sex of the students may have a definite 

r elati on s h i p on college persistence with a greater pro­

portion of men completing college degree programs than 

women (As tin , 19 72) . However, Spady (1970) concluded that 

of those wh o d ropped out, a larger percentage of the women 

made volunta r y withdrawals than academic dismissals. 

Tinto (1975) st a t es that men are more likely to strive for 

educational ach i evement becaus~ it is, in many instances, 

directly rela t e d to their careers or occupations. Men may 

feel the need to persist in college as an economic 

necessity . On e would have to perceive that occupational 

attainment is l e s s strongly felt by individuals of the 

higher social s ta t uses and backgrounds. 

Accord i ng to Astin (1964), most studies on the 

inf uences which di fferences in sex have on attrition 

concludes that males h ave a higher attrition rate than 

al s . Hill (1966) , i n a study at The University of 

Te .a , found that th r ee t i mes as many men as women were 

d · s · ssed f or aca demi c reasons, but he also found that men 

r e r d after they we re f orced out at a higher rate. 

anos an As tin (1968) f ound that there is no correlation 

sho 

0 

n se and attriti on. Wom e n in one of their studies, 

d a r a er attriti on r a t e where grades and grade 

a 5 
ere controlled. Lffert (1968) concludes 
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that there is not a significant difference in male and 

female dropouts . 

Reason s given for dropping out differ between 

sexes . In two national studies completed between 1957 and 

96 b Lffert , it was found that men have a higher 

attrition rate than women. The studies agreed that the 

major purpose for women dropping out was marriage, whereas 

men dropped out mostly because of dissatisfaction with the 

institution (Lffert , 1968). Listed on page 43 are the 

results of those two national studies. According to a 

stud done by Lffert (1968) more men than women dropped 

out mostl because of poor grades. Finances were equally 

mportant for both men and women. 

In the data analyses the relationships of indi-
idual characteristics to attrition were examined 

separately for men and women respondents, on the 
assumption that the different needs and role 
expectations for men and women would make dif­
ferent issues relevant for attrition in the two 
roups. The findings indicate that some factors 

were related to attrition in similar ways for 
both men and women, but a number of differences 
also appeared. In general, men and women showed 
si ilar relationships to attrition when "objective" 
characteristics were considered--~oth background 
characteristics and indices of academic competence. 
Thus for both men and women, dropping out was 
rela~ed to "noncosmopolitan" background character­
istics such as rural and small town background and 
ess parental education; it was a~so related.to 

lo er scores of indices of academ1c perparat1on 
~ T scores and high school rank). 

e 
0 

ac 

an omen tended to differ, however, when some 
he attitudinal and ~alue co~re~ates of these. 

ro n characterist1cs and 1nd1ces of academ1c 



Rank of 
Order 

!Mention 

1 

5 

TABLE 4 

REASON GIVEN FOR DROPPING OUT BY SEX: 
TWO NATIONAL STUDIES 

Lffert 
(19 5 7) 

Men 

Panos-Astin 
(1967) 

l a ck of dissatisfied 
inte rest with college 
i n s tudies environment 

mili tary need time to 
enli s t ment reconsider 

goals, 
interests 

finan c ial 
( s e 1 f) 

f inancial 
( s e 1 f) 

low g rades changed 
career plans 

financial l ow grades 
(f amily) 

s udies 
00 

di fi cult 

i tary 
(drafted) 

ma rr i age 

s cho larship 
te rm i nated 

Women 

Lffert 
( 19 57) 

marriage 

took full­
time job 

financial 
(self) 

Panos- As tin 
( 19 6 7) 

marriage 

dissatisfied 
with college 
environment 

changed 
career plans 

lack of financial 
interest 
in studies 

financial 
(family) 

need time to 
reconsider 
goals, 
interests 

low grades pregnancy 

studies 
too 
difficult 

tireJ oi 
being 3 

student I 
Retention and Withdrawal of College 

ud nts pages 36-3 7, by R. E. Lffert, U. S. 
ar m nt of He a lth , Edu~atio~, and Welfare, 
· c of Education , Wash1ngton, D. C., March, 

9 . ) 

43 
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competence were examined. These differences, in 
general, are consistent with the differential 
re l e v ance of certain attitudes and values to the 
cultural definitions of the masculine and feminine 
roles in our society. Thus, intellectual-aesthetic 
an d social orientations, which are more central to 
t he f eminine role, were related to attrition for the 
women students but not for the men (women higher in 
both of these orientations tended to remain within 
the un i versity). Feelings of adequacy and 
competence, more central to the masculine role, were 
related to attrition for the men but not for the 
women (men students with more self-questioning about 
thei r adequacy and competence more often dropped out 
o f the un i versity). "Identity-searching" concerns, 
wh ich may reflect some sense of inadequacy in a man, 
we r e related to dropping out among the men students 
bu t to remaining in the university among the women.S 

Most studies reviewed in this literature are not 

consi sten t on whether or not sex is a major factor of 

attri t ion an d cannot be a very good predictor. In most 

ins tances, ma l e and female dropouts gave the same reasons 

fo r d ropp i ng out. More women than men gave marriage and 

mo in g a s reasons for leaving, while men gave joining the 

military (Le nning, Beal, an~ Sauer, 1980). Pantages and 

Creedon ( 1978) concluded that men usually dropped out for 

cu rriculum reasons while women dropped out because of 

personal reas ons . Ranking high among both sexes were 

financial re a s on s. 

Coll e 
SRobert Cope, and William Hannah, 

e Doors : The Caus es and Conse 
Out, 

ew York , 1975) p . 16. Sons , 
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Et hnicity 

In a study done by Astin (197la) (1975) a lower 

prob a bility of completing their respective programs was 

found i n students of Spanish-speaking backgrounds (both 

Pue r to Ricans and Chicanos) than any other ethnic group. 

ative Americans and Blacks were found also to have a 

lowe r prob ability of completing the prescribed years of 

college t han whites (Lenning, Beal, and Sauer, 1980). 

There are many problems with finding the 

ethni c ity of students who protest against the inquir:·. 

They many times give false information or refuse to give 

an i n f ormation about race at all. Interest in ethnicity 

is high , particularly in community colleges where efforts 

to ma gneti ze students from minority backgrounds are being 

made (Knoel l, 19 76) . Allen (1981), a professor at The 

Uni e r sity of Michigan, states that minority recruitment, 

enrollment , r etention and graduation were recognized as 

major college priorities in a survey conducted in the Fall 

of 1980 by the Off ice of Academic Affairs and reported to 

the card of Re ge n t s. Many of the students continued in 

school be caus e o f the increased black student recruitment 

and enrollment e fforts. A major assumption was made from 

llen's study at The University of Michigan: students who 

er college with ade quat e preparation and competent self-

0 · a ion too ad antage of most opportunities for learning 
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and adv ancement made available by the University. Black 

st udents' levels of adjustments were enhanced to the extent 

tha t the y positi vely perceived campus race relations. In 

addit ion, academic performances were high among black 

studen t s as compared to whites. However, academic per­

form ance le vels were lower for students expressing strong 

feel i ng s o f alienation and academic anxiety (Allen, 1951). 

Black s tu dents, according to Allen (1981), have a great 

de a l to ga i n f rom attending integrated colleges and uni\·er­

sities . He a lso concluded that they have much to con­

t r ibu t e towa rd the enrichment of these institutions and the 

larger s oci ety . It is the responsibility of institutions 

of highe r education in this nation to act affirmatively and 

to create an atmosphere that is conducive to a more positive 

devel opmen t of black student potentialities (Allen, 1981 ) . 

Concluding Statement 

The lit e rature has indicated agreement and 

isagreement on t he f ive variables presented. Factors 

affecting attrition and retention rates among junior 

co lee students , according to this report, are multi­

faceted, ove rlapp ing, and sometimes interrelated. 

Dropping out i s not a problem in its O\m right, 

but rather it is based on symptoms of other conditions~ 

ccordi n to Cope (1975) , cond i tions associated with 
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ro out p r obl e ms will be alleviated when individuals are 

f ree to lea r n ne~ t h ings, in new ways, in different 

settings , an d a t v arying times. Few colleges fulfill 

' udents ' ini t ia l expectations and in many instances the 

students become unh app y . Some students seek their ideal 

model other places, but most select to persevere (Cope, 

19 5 ) . 

Attri tion is a multi-dimensional problem 

1n ol ing a va riety of contributing factors. The cause 

and effect r el a ti onships of attrition continue to el~de 

the effo rts of t h e most talented researchers. According 

to Lenning , Bea l and Sauer (1980), for some students, 

the de c ision to leave the college is the best decision. 

Som s t udents re ali ze they are overly frustrated because 

going to col l e ge is not what they really need to do at 

that particul ar time. Others may not yet be ready for 

co lege because of i m.maturi ty and poor self-concept. They 

a need to stop awhi l e to acquire external ideals about 

hings before c on t i nuing their education. There are th .: se 

0 should trans fe r to other more compatible institutions 

· ·ch can better meet their needs (Lenning, Beal, and 

Sa er , 1980) . 



CHAPTER I I I 

RESEARCH METHODOLOGY 

General Introduction 

This study is a descriptive analysis of factors 

redicting attriti on and retention rates among junior 

college students. Predictors included in this study are 

h individual pre-en rollment factors and institutional 

·ar · ables . 

Selection of the Sample 

The subjects in this study were selected from the 

population of graduates of the Richardson Independent 

School Distri ct ( RISD) who enrolled in Richland College 

dur · ng the fall semester of the 1981--1982 school year. 

hese subjects were stratified into two groups based upon 

hethe r or not they re-enrolled at Richland College during 

e spring semes ter of 1982. A random sample of the 

ropou s ~· a 
ade to obtain a group of ZOO students from 

a es imated potential population (N=747). A random 

sa 1 of 00 students was obtained from an estimated 

o ential popul ation of persisters (N=1,417). 

48 
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Data Collection 

The data collection for this study was three 

I n the first phase the survey instruments were 

mail e d out to 400 respondents or potential respondents. 

The se con d phase was the entry of students' high school 

records. The third phase was the treatment of the data. 

Phase I 

In the first phase of this study, a survey was 

conducted . On June 20, 1982 400 follow-up question­

naires used by the Dallas Community College District 

(TX8 - 6 - C Devault ) were mailed out accompanied by a letter 

of transmit t a l t o 200 students, randomly selected non-

r tu r nees fo r th e spring semester of 1982. The same 

questionnaires with similar materials were mailed to 20 0 

randoml sele cted students from the total nui11ber of 

rsisters ( =1 ,4 17 ) in order to give more reliability to 

e stud . The questionnaires in both mail-outs were 

acco panied by a le tter of transmittal and a self-addresse ~ , 

s mped en elope in wh i ch the questionnaire could be 

r urned. 

c 

0 

s 

June 29 , 1982 through July 10, 1982, telephone 

re made to s tudents who did not respond to the 

qu 

· n d . 

ionnaire and whose telephone numbers could be 

I he student ind i cated to the caller that the 



50 

que s t ionna i re had been misplaced or lost in the mail and 

not r eceive d, another questionnaire was mailed to that 

studen t. On Jul y 5, 1982 a second letter was automatically 

ma i led ou t t o all non-respondents including respondents 

\here tel ephone numbers could not be obtained. 

Th e survey instrument used in gathering data for 

th is st udy ( TX8-6-C Devault) is consiJered by educators 

around the nat i on to be very reliable for attrition and 

r e tenti on s t ud i es. The instrument _ got its name (TXS-6- C 

De ault) becaus e the first phase of the survey instrument 

a s designed by Richard Devault. This instrument in its 

present stage was designed by Jim Reed, (1979) of the 

Center for I n f orma tion Services located in Corsicana, 

Tex as . This f ollow-up instrument has been used in a 

number of studies throughout Texas, including the Texas 

ducation Agency (TEA) , the Dallas Independent School 

n·st r i ct ( DISD) , a n d the Dallas County Community Colle ge 

Dis tr ic t ( DCCD) . Da ta collected using this instrument 

e r e on the f ollowi n g variables: academic, economic, and 

d mo raph i c . It wa s a l so utilizeJ to collect data on 

other mi nor ariables such as job-school interaction and 

c pus part i c i pati on i n extracurricular activities of 

s ud nt s . 

Fro t he data supplied by the follow-up 

l
· on a·re ,. data for variables of i nterest to this qu s 
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stud) were obtained. These variables included: ( 1) the 

student's perception of school, (2) satisfaction with the 

institution, (3) pr~gress toward schooling _ goal, (4) 

effect of scho oling and employment and (5) satisfaction 

with yiel ds. Data collected from follow-up survey question-

naires were on institutional variables such as: services 

to the studen t, whether the student objectives were 

satisfied , course offering, students' satisfaction with the 

institution , g rade point averages the first semester 1981, 

and hours comp leted at the institution. Personal or demo­

gra hie ata were also collected from questionnaires such 

as: emplo men t status of the student, sex, age, and race. 

The appendix contains the supporti~g documents. 

n ove rall total of 247 questionnaires were 

returned, cons tituting a 61.25 percent return rate. There 

·e re a total of 400 questionnaires mailed out to 200 drop­

ou s and 00 persi sters. One hundred sixteen dropouts 

es 0 ded hich gave a 57 percent return rate for dropouts, 

and 31 persisters responded to the questionnaires which 

a a 65 . 5 percent return rate for persisters. 

any of the questionnaires were manually picked 

u b th researcher because the researcher lived near 

0 
e respondents . Some questionnaires were 

co b te ephone because the respondents desired to 

0 o . 
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Sixteen questionnaires (4.0 percent) were re­

turned to the researcher due to incorrect addresses. No 

attempt was made to locate these persons. One hundred 

thirty nine questionnaires (34.75 percent) remained 

unreturned after the second letter was mailed and additional 

telephone cal ls made. A total of 247 questionnaires were 

utilized in the data analysis. 

Phase II 

The second phase of the data collection commenced 

ith the entry of records of students of the Richardson 

Independent School District that enrolled in Richland 

College and were included in this· study, to collect pre­

enrollment information pertinent to this study, such as: 

·gh school g rade point averages, scholastic aptitude test 

( S T) scores and class rank from the number of graduates 

that completed high school with the student in the study. 

cademic data from high school records and college records 

· 1 b used in the analysis of this study. 

ase III 

After the data were collected, discriminant 

unction analysis was compu·ted to disti!lguish between the 

ou s 

0 s 

here the researcher selected discriminating 

hat measure characteristics on which the 

re expected to differ. These statistics include 
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f requency tables, means, modes, anJ standard deviations 

to measure differences between . groups. 

Null hypotheses one and two were tested using 

discriminant f unction analysis to determine any signifi­

cant difference between persisters and dropouts in the 

selected aspects of attrition or retention rates. The 

ull hypotheses tested in this manner were as follows: 

Ho 1 There is no s~gnificant difference in persis­

ters and drop outs of the Richardson Independent School 

District tudents who enrolled at Richland College on the 

basis of their employment status. 

Hoz There will be no subset of pre-enrollment, 

institutional , or personal and demographic variables 

hich will discriminate between those students who were 

persisters and dropouts at Richland College and who were 

pre iously gradua tes of the Richardson Independent School 

o· strict . 



CHAPTER IV 

RESULTS 

The p urpose of this study was to investigate the 

po sibili t y t hat grades and grade point averages earned ln 

high school a long with other pre-enrollment factors mav be 
" 

highly accu r a te predictors of attrition or retention rates 

among Ri chl a n d College students. This study was limited 

to those Richar dson Independent School District students 

wh o enrolled at Richland College for the fall semester of 

he 981 -- 1982 school year. The investigator examined 

d ifferences i n g rade point averages, and other pre-

enro llment f a c t o rs between those students who did and those 

h o did not re -eu roll for the spring semester of 1982. 

Ot er ariabl e s examined were social, demographic, anJ 

con omic factors . Data were collected from students and 

orme r s tudents usi ng the TXB-6-C Devault follow-up 

q e ionn ire design e d and revised by Reed (19 79) . A 

u n ra e of 61 . 5% was achieved in the present doctoral 

s d . 

a 

sc 

The data p r es ented and analy zed in this chapter 

· ·ided in 0 three se ct i ons : f i rst, a description of 

la ·
0 

c aracteristi cs; sec ond, a statistica l 

· on of 1 e s ; hi r d, th e stat i stical testing of 

54 
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hypo theses. 

Description of the Population Characteristics 

The subjects for this study were graduates of the 

Rich ards o n I ndependent School District who were enrolled 

at Richland College for the fall semester of the 1981--1982 

school y e a r. The subjects were chosen from two groups, 

those who r e - e nrolled in ' the spring semester of 1982 

( persiste r s) , and those who did not re-enroll (dropouts). 

I 

TABLE 5 

Des cr i ption of Subjects Surveyed and the 
Percentages of Returned Questionnaires 

NUMBER NUMBER TOT . .l.L 
SUBJECfS SURVEYED OF RETURNS PERCENTAGE 

DROPOUTS 200 116 57 

PERSISTERS 200 131 65.25 

COLU 
TOTAL 4 0 0 247 61.5 

. 0 t 

A andom samp le o f 200 dropouts were sur\·eyeJ. 

0 ers isters were surveyed. There were 116 

I 

r o 0 ts t t responded t o the survey and 131 persisters 

7 

s on 

r 

d to the same q u estionnaire which gave an overall 

nu ber of responde nts of 247 out of the 400 subjects 

d . ropouts responded to the survey at a rate of 

and persisters r esponded at a rate of 65.25 

T C n · .. re ·as an ove ra l l response rate of 61.5 percent. 



TABLE 6 

Et hnic / Racial Backgrounds f R d _ o espon ents 

Coun t Ethnic• • 1 •American 
ow % • Wh i t e : B 1 a c k 'H · · 'A · • Col o I : 1spanlc I S1an • Indian :Row 

To t 
1 2 

:r o t a 1 
I I I 3 4 I 5 t 

-- - - - - ~ -- -- -- -., ------ -~- -------- ~------ ~-------- -' 
G OU 1 I 116 I 8 I 0 I ? 0 I - 1:6 

92 .1 6.3 0.0 1.6 I 0.0 1 53 . .: 
ersist rs 53.5 66.7 0.0 :100.0 I 0.0 

ro outs 

4 8. 9 1 3 • 4 I 0 o 0 : 0 o 8 : 0 0 0 
- -----~------~---------~------·--------

2 101 I 4 ; 4 0 2 
91.0 3.6 3.6 0.0 1.8 
46.5 33.3 100.0 0.0 100.0 
42.6 I 1.7 I 1.7 I 0.0 I 0.8 1 

: ------ !------ J------- -·-2------ L- _- _____ J 

o 1 umn 21 7 12 4 2 2 
To · al 

Stati stical Description of Items 

111 
46.8 

237 
100.0 

Ta le 6 illustrates the ethnic/racial backgrounds 

o p o nde ts as report ed on the questionnaire. There Kere 

0 ss n o e r ations , resulting in a total of 237 

50 s . 

There ere 217 (91 .6%) white respondents out of 

o a numbe r of resp ondents, 116 (53.5%) persisters and 

0 ( 6. dropouts. One hundred twenty six (92.1~) of 

1 r 
re white and 101 (9%) of all dropouts were 

0 h 
2 3 7 total responses, 48.9 % were white 

h il e 42 .• were white dropouts. 
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There were a total of 12 (5.1%) blacks incluJeJ 

in th 's study. Eight (66.7%) of all blacks were persisters 

and 4 ( 33 . 3 ) were dropouts. Eight (6.3~) of all per­

siste rs were black and 4 (3.6%) of all dropouts were black. 

Of the total numbers of respondents, 3.4% were black per­

siste r s and 1.7% were black dropouts. 

There were 4 (1.7%) Hispanics out of the total 

num er of respondents. All of the Hispanics (4) dropped 

out . Fou r ( 3 . 6%) of all dropouts were Hispanics. Four 

1 . 7) of all respondents were Hispanics. 
-

There were 2 (.8%) Asians and 2 (.8%) ~nerican 

Indians in cl uded in this study. Two (1.6%) of all 

p r is ters were Asi ans while none of the 2 Asians dropped 

ou . one o f the 2 American Indians persisted. The 2 

enrolled did not return in the spring semester. 

ncluded in this table were 126 (53.4%) persisters and 

( 6 . 6o ) d ropouts that makes the total number of 

r s o ses of 23 . 
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Count 
Row % 
Col % 

TABLE 7 

Distribution of Sex 

I 

.sex 
;Female Male 

Tot % 0 1 1 1 

- - - - - - - - - - -:- - - - - - - - - .J - - - - - - - - _I 
I I 

1 62 69 I 

ersi sters 47.3 52.7 
45.3 62.7 
25.1 27.9. 

I I 1 

I - - - - - - - - - , - - - - - - - - -1 

2 : 7 5 I 41 
ropouts 64.7 35.3 

54.7 37.3 
30.4 16.6 I 

~- --------~--------~ 
Column 

1 

137 
1 

110 
1 

Total 55.5 44.5 

Row 
Total 

131 
53.3 

116 
46.7 

247 
100.0 

Table 7 shows the distribution of all respon­

n s accordi ng to their sex. There were 247 responses. 

On h ndred thirty one (53.3%) were persisters and 116 

( ere dropouts . Sixty two (45.3%) of the females 

persiste r s and 75 (54.7%) of the females were drop-

0 s . s ·x two ( 4 7 .3 %) of the persisters were females 

· 1 9 (52 .7.) of the persisters were males. Sixty nine 

( 2.7) of the males were persisters and 41 (37.3%) of 

h w re dropouts. Of the 247 respondents, 137 

(5 . 5 ) re fe male s while 110 (44.5%) were males. Sixty 

( ?S ) of a 1 respondents were female persisters and 
0 ... • 
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5 ( 30. 4% ) of all respondents were female dropouts. Sixty 

nine ( 2 .9 ~) of all respondents were male persisters while 

41 ( 16. %) were males who dropped out. 



TABLE 8 

ribution of,P rimary Objectives of 
for Attendlng Richland College Respondents 

I 1 

: Im_ro_e : Prepare:Transfer:Personal: Other ~ow 
O \t.' ~Ex1s t1ng ~ For :to a :Interest: Pers. Jotal 

Cou 

Col :s ills I J ob ~u · • To ~ 1 I nlv. 
I 11 2 I 31 4: 5 I 
I 1 I 

-- -- 1- -- - - - -- r - -- --- - ~- ------- :---------:----- ___ 
1 

1 : 1 26 I 79 I 14 I 4 I 131 
3 . 1: 19 .8' 60.3 10.7' 3.1 

3 . 3 I 66.7 I 49.7: 77.8: 80.0 

G 
53.5 

3 . 3 : 10.6 32.2: 5.7: 1.6 
I - - - - - - - - ~ - - - - - - - + - - - -- - -- ~ - - ---- -- 1-- ---- - _: 

I 1 6 I 13 : 80 : 4 : 1 I 114 
14 . 0 I 11.4 I 70 2 I • 1 3.5 : 0.9 46.5 

ro - 66 . 7 33 .3 50.3 I 22.2 I 20.0 
6 . 5 I 5.3 I 32.7: 1.6: 0.4 1 

: - - - - - - - - L - - - - - - - l - - - - - - - _ 1 _________ 1 ________ 1 

olumn 2 4 39 159 18 5 ' 245 
· o al 9 . 8 15.9 64.9 7.3 2.0 100.0 

ou 

Ta le 8 shows a distribution of student objectives 

o. nding Richland College. There were 2 missing 

0 

Col 

d 

( . 3 

r 

0 

a 

hich resulte d in a total of 245 responses. 

31 (53 . 5o) persisters and 114 (46.5~) dropout~. 

t (6 . 1 - ) of all persisters attended Richland 

ro e ex is t i ng skills and 16 (14%) of all 

nd d to i mprove existinb skills. Eight (33.3~ ) 

s o d nts 
ho s ought to improve existing skills 

5 rs 
hile 16 ( 66.7%) of all respondents who 

0 ro 
e isti ng skill s were dropouts. Eight 

o a 5 0 
d nts sought to improve existing skills 

60 
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an we re p e rsisters, while 16 (6.5%) of the total number 

0 r s pondents were dropouts who sought to improve existing 

s ills . 

m 

r 

There were 39 (16.0%) respondents of the total 

r o f respondents that attended Richland College to 

are or jobs . Twenty six (66.7%) were persisters and 

3 ( 3 3 . 3o ere dropouts. Twenty six (10.6%) of all 

n t were persisters who sought to prepare for a 

· o' n 13 ( 5 . 3 · ) of a 11 respondents were dropouts who 

so o prepare fo r jobs. One hundred and fifty nine 

( ) o all the respondents sought to transfer hours 

o a u i e rs it . Of the students who sought to transfer 

o o a uni ersity , 79 (49.7~) were persisters and 80 

( 0 . ) re drop out s . Seventy nine (60.3%) of all 

s 

0 

0 

s s sought to transfer hours and 80 (70.2~) of all 

e r e s tudents who sought to transfer hours. 

n 

0 

(32 . 2 ~) of all respondents were persisters 

ransfer hours and 80 (32.7~) of all 

0 
d e re dropouts who sought to prepare for 

rs ransf r hours. 

0 

s 

0 

h r e e re 18 (7.4%) respondents of the total 

nded Richland College for personal interest. 

14 ( 77 . 8%) were persisters while 4 (22.2%) 
d n s 

s . 0 

o a n 

all the res pondents 5.7% were persisters 

Ri chland College for personal interest 
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e C 1 . 6 ~ ) of all resp ondents attended Richland 

Co e fo r pe r sona l inte res t and were dropouts. Fourteen 

( 0 . ) o f a 1 pe rsisters were students who attended for 

i nte r es t, while 4 ( 3.5 %) of all dropouts attended 

0 e r so inte r e st. 

e re we re 5 ( 2 . 0%) of the total number of 

s o s ~h o at tended Richland College for other 

so s . 0 this g roup 4 (8 0 %) were persisters and 1 

( 0 ) o out . Four (1 .6 %) of all respondents were 

h o at t e nded Ri c h land College for other reasons, 

o ( 0 . ) respondent dropped out who attended 

nd Co lege f or other reasons. There were 4 (3.1%) 

5 h o ttended Ri ch l a n d College for other reasons 

0 . 9 0 al d r o p o uts wh o a t tended Richland College 

o o h r r a sons . 



TABLE 9 

he Deg ree To Which Ob]·ectl·ves w _ _ ere Completed 

:objectives: Objectives :objectives: 
Row % ;Fully ;Partially ::~ot ~OK 
Col % ;Completed :Completed :completed 'fatal 
To t ~ • 1 1 2 , 3 : 
--------~----------~----------..!----------1 

G OU 1 20 I 93 : 15 : 128 
-s 15.6 72.7 11.7 :s2.s r s 

r o outs 

35.7 59.6 46.9: 
8.2 38.1 6.1 I 

I I 

~ ----------~----------~----------1 
2 I 36 63 17 : 116 

31.0 I 54.3 14.7:47.5 
64.3 I 40.4 53.1 I 

: 14.8 : 25.8 : 7.0: 
·----------~----------~----------~ 

Col umn 
Tot al 

56 
23.0 

156 
63.9 

32 244 
13.1 100.0 

Table 9 illustrates whether or not the respondents' 

o c es were completed. There were three missing obser­

io s , r s uiting in a total of 244 responses. There were 

o 1 of 8 (52 . 5 %) persisters and 116 (47.5%) dropouts. 

0 

3 

0 j c 

s 

. 3 ) 

( 3 ) o f all respondents fully completed their 

Of this group 20 (35.7%) were persisters and 

r d ropouts . Twenty (15.6~) oi all persisters 

co 1 
d heir objectives, while 36 (31~) of all 

ul completed their objectives. Of all respon-

20 ( 8 . ) 
ere persiste rs who completed their 

s 1 
·1 e 36 ( 14 .8% ) of all respondents were 

63 
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dropouts who fully completed their objectives. 

There were 156 (63.9~) respondents who partially 

completed their objectives. 0£ this group, 93 (~9.6%) 

were persis ters and 63 (40.4%) were dropouts who partially 

ornp eted their objectives. Ninety three (38.1%) of all 

responden ts were persisters who partially completed their 

ob·ecti es while 63 (25.8%) of all res~onJents were 

drop o u t s who p a r t i a 11 y co rnp 1 e ted the i r o b j e c t i v e s . :·~ i n e t: · 

hree ( . o) of all persisters indicated objectives were 

partiall comple ted and 63 (54.3%) of all dropouts indi­

cated objective s were partially completed. 

There were 32 (13.1%) of the total numoer oi 

on dents who indica ted objectives were not · co1npleteu. 

F" ee persiste rs (6.1~) of the total number of respon-

d · cated thei r objectives were not completed. 

s nt n dropouts (7%) of the total number of respondents 

·cated hat thei r objectives were not completed. Ti1e 

s 

c s 

rsisters who indicated that their objectives were 

1 e constituted 11.7 % of all persisters. The 

n dropouts whose objectives were not completed 

d 14 _7 of all the dropouts. 



TABLE 10 

The Amount o~ Edu~~tion Required to 
Acc ompl1sh ObJectives 

Coun t 
Row 
Co l o 

Tot % 

, ert1 1- 2 Year :other ' : selected ' c ·f· 
'Courses 'cat A , , e s soc i ate ' :R 0 i,· 

:Program ' Degree ' •Total 
1 I 2 1 3 4 

1 

G OU 
----~ --~ -----; ~ --~ ------3 --; -------; ~ -~ ---i ; -; 1 2 -1 

~~-5 2.4 29.0 8.1 : 52.3 

0 

.0 37.5 50.7 I 52.u I 

31.6 I 1.3 15.2 I 4 . ..:: 
1 - - - - - - - - - '"j - - - - - - - - -: - - - - - - - - _ _ ~ - - - - - - I I I 

er s er 

64 5 I 35 I 9 113 

D o outs 56.6 4.4 31.0 8.0 I 47.7 
46.0 62.5 49.3 47.4 I 

2 7 . 0 2 • 1 14 . 8· I 3 . 8 I 
I I I I 

I - - - - - - - - - ~ - - - - - - - -- - - - - - - - - -- ~ - - - -- -1 

Co lumn 139 8 71 19 237 
To tal 58.6 3.4 30.0 8.1 100.0 

a le 10 shows the respondents' educational objec­

s or a ending Richland College. There were 10 

o s r ations , leavi ng a total of 237 responses. 

? .. 
_ .) 

r s onses , 12 4 ( 52.3 %) were persisters and 113 

( . 7 ) 
r dr o outs. There were 139 (58.6%) of all 

r 0 d 

( ) 

s c 

) 0 

s ha sought selec ted courses. Seventy five 

rs · s e rs and 64 (46%) were dropouts. Of all 

s, 5 (3 1.6%) were persisters who indicated 

c o r s s 
and 6 4 ( 27%) of all respondents were 

. 0 
d · ca ed s e le cted courses. Seventy five 

r s 
ers indicated selected courses while 
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6 ( 5 . 6 ~ ) of al l dropouts indicated selected courses. 

Tho re were 8 (3.4%) of the total number of respon­

n · s ho indi cated their objectives were to _ get into a 

c r i ic te program. Of this group, 3 (37.5%) were per­

ers an 5 ( 62 .5 %) were dropouts. Three (2.4%) of all 

sis ter s i ndicated certificate programs while 5 (4.4~) 

o 11 ro outs ind icated certificate programs. Three 

( • o) o al l respondents were persisters who indicated 

ifica e programs , and 5 (2.1%) of all respondents were 

o ou s ho sought certificate programs. 

There ere 71 (30%) of all respondents that 

o h a o ear associate degree. Of that group, 36 

( 0 . ) ere persisters while 35 (49.3%) were dropouts 

o a 

a two yea r associate degree. Thirty six (29%) 

er iste rs sought a two year associate degree, 

35 ( 31 ) of all dropouts sought a 2 year associate 

i rt : s ix (1 5.2 ~ ) of all respondents were 

s s e s 0 sough t a 2 y ear associate degree while 35 

( ) 0 a 1 responden ts were dropouts who sought a 2 

( 

a s soc e deg ree . There were 19 (8%) of all respon-

0 
s e ected other objectives. Of that group, 10 

) r p rsisters and 9 (47.4%) were dropouts. Nine 

) 
0 

dropouts indicated other objectives, while 10 

) o a 

0 

rsiste r s indicate d other objectives as to 

0 
rams they desired . Ten (4.2 ~ ) of all 



67 

respondents were pe rsisters who indicated other reasons 

or attending Richland College, while 9 (3.8%) of all 

respondents were d ropouts who indicated other reasons for 

a ending Richland Colle ge. 



TABLE 11 

Fe elings About Educational Experiences 
at Richland College 

Ro~· :\ ery Sa tis- 'Aver- :nisap- Very 
Co l % ~ s atis- • f1. ed :age · d 

l

•polnte , Disap-
•Row 
:rotal 

To t ~ :f ied 1 pointed 
11 2 I 3: 4 5 I 

-----~------~-------+------r-------~---------1 
G ROU 1 : 4 0 I 6 8 I 18 1 0 : 

Pers · ste r s: .31.5 53.5 1 14.2 1 0.8 0.0 
I 52.6 58.1 I 45.0 12.5 0.0 

16.5 I 28.0 I 7.4 1 0.4 0.0 I 
I I I I 

I - - - - - - - 1 - - - - - - · - 1.. - - - - - - L - - - - - - - ..J - - - - - - - - - I 

36 49 : 22 I 7 I ') '" 
I .31.0 42.2 I 19.0 6.0 1.7 

4 7 .4 41.9 I 55.0 87.5 100.0 
ropou t s 

: 14.8 20.2 I 9.1 2.9 I 0.8 1 

I - - - - - - ~ - - - - - - - ~ - - - - - -
1
- - - - - - - - ! - - - - - - - __ I I 

Col umn 7 6 117 
4 8. 1 

40 
16.5 

8 2 
o.s Total 3 1. 3 3.3 

127 
52.3 

115 
47.7 

243 
100.0 

Table 1 1 illustrates the respondents' feelings 

out he i r educ ational e xperiences at Richland College. 

T e r r missing obs ervations, leaving a total of 243 

r s 0 

s 

( 

s 

d 0 0 

( 

( - . 

s s . 

and 1 

) 

d 

s 

) 

One hund re d twenty seven (52.3%) were persis-

( 4 . 5 ) we r e dropouts. Of all the responcie::-3, 

e re e r y satisfied. Of that group of Yery 

4 0 (52 . 6 ) were persisters and 36 (47.4~) 

r ry s atisfied. Of all the respondents, 40 

e r y satisfie d persisters, while 36 (14.8%) 

r po en 
e r e very satisfied dropouts. Forty 

) 0 
s"s ters we r e very satisfied, while 36 

68 
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( 31 %) of all dropouts were very satisfied. 

There were 117 (48.1%) of all respondents satis­

fied . Of that group, 68 (58.1%) were persisters and 49 

( 41 . 9 %) were sati sfied dropouts. Sixty eight (53.5%) of 

all persisters were satisfied while 49 (42.2%) of all drop­

outs were satisfied. Sixty eight (28%) of all respondents 

ere satisfied persisters, while 49 (20.2%) of all respon­

dents were satisfied dropouts. 

There were 40 (16.5%) of all respondents who 

we re a eragely satisfied. Of that group, 18 (45%) were 

persisters and 22 (55%) were dropouts. Eighteen (14.2%) 

of all persisters indicated average, while 22 (19%) drop-

a s o t o f the total number of dropouts indicated average. 

E i htee (7 .4 ~) of all respondents indicated average, while 

(9 .1 ) of all respondents were dropouts who indicated 

a era There were 8 (3.3%) of all respondents who were 

a po · n e d . Only 1 (0 .4 %) of the persisters reported 

s ap o · n en t, while (2 .9 %) were disappointed dropouts. 

o ( . . ) 0 a l persiste rs was disappointe~, \..rhile 7 (6%) 

o a d o ou s ere disappointed. 

Th r ere no very disappointed persisters, while 

) 0 al d ropouts were very disappointed. Two 

( . ) o a 1 re ondents were very disappointed. 



TABLE 12 

Empl oyment Status Prior to Enrolling 
at Richland College 

Row % 1 NO YES 
Co l % 
Tot % 0 ; 1 1 

------- .l------ _- _ .l _________ 1 

I I I 

Ro\" 
Total 

GROUP 
e rsisters 

1 7 4 57 
56.5 43.5 

131 
53.3 

54.4 51.8 
I 30.1 23.2 
I I I - r---- --- --r---------~ 

2 I 62 I 53 
53.9 46.1 

: 45.6 48.2 
r opo uts 

115 
46.7 

a us 

Col umn 
Total 

; 25.2 21.5 I 

- 4-------- ·- ~--------_I 
136 

55.3 
110 

44.7 
246 

100.0 

Ta le 12 shows the respondent's employment status 

for e enrolling at Richland College. There was 

on ob se r a · on mis sing , leav ing a total of 246 responses. 

0 h n r d hi rt y on e (53 .3 %) of all respondents were 

r_is r s and 115 ( 46 . 7%) we re dropouts. 

r ere 13 6 ( 55.3 %) respondents who were no t 

0 d and 110 ( 44 . 7 ~ ) wh o we re emp 1 o:;•ed. ('i th03t? \\. :~ : 

no oy d , 7 4 ( 54. 4 ~) we re persisters anj c' .: 

·s. ) r d r o p ou s who were not employe d. Seventy four 

( 0 1 ers 1 r s were no t emp l oyed, while 62 

( 3.9 0 d r opou s ere n ot employed. Of all the 

70 



71 

respondents , 7 4 ( 30 . 1 ~ ) were persisters not employed, aHJ 

6 ~ ( 5 . %) of a ll r es p ondents were unemployed dropouts. 



TABLE 13 

Current Employment Status of Respondents 

GROUP 

ersiste rs 

Dropouts 

Count 
Row % 
Col % 

I 

'NO 
I 

I YES 
I 

Tot % 1 0 1 1 ; 
- - - - - - - - ~ - - - - - - - - - _,_ - - - - - - - -- - _I 

1 

2 

Column 
Total 

I I 

34 I 

26.0 
I 61. 8 
I 13.8 
I I 

97 
74.0 
50.8 
39.4 

- 1 - - - - - - - - - -~- - - - - - - - - - - I 

21 94 
I 18.3 81. 7 
I 3 8. 2 49.2 I 

8.5 38.2 
-- ~--------- -1-----------

55 191 
22.4 77.6 

Row 
Total 

131 
53.3 

115 
46. 7 

2 46 
100.0 

Table 13 shows the respondents' current eJdployment 

s a_us . Th re was one missing observation, resulting in a 

1 of 6 responses . There were 131 (53.3%) persisters 

ad 5 ( 4 . %) dropouts. 

3 ( 

There were 55 (22 .4 %) not employed. Of that group, 

) were persisters, while 21 (38.2%) were unem-

o·ed ropouts . Thi rty four (26%) of all persisters were 

loyed, hile 21 (18 .3 %) dropouts from the total 

r of dro ou s were not employed. Thirty four (13.8%) 

o a 
respo de s ere unemployed persisters, while 21 

( . ) o a 
r spondents were unemployed dropouts. 

2 
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One hundred ninety one (77.6% of all respondents) 

,· e r e em p 1 o,' e d . 0 f the em p 1 oy e d , 9 7 ( 5 0 • 8 % ) were per s i s t e r s 

while 94 ( 4 9 . 2%) were dropouts who were employed. Ninety 

seen ( 7 ~) of all persisters were employed, while 94 

( . 7%) of all dropouts were employed. Ninety seven 

( 9 . %) of all respondents were employed persi.:;ters, while 

9 4 ( 3 . 2 %) of al l respondents were employed dropouts. 



'-.) .. 

TABLF 1 

Wh 01d Not Return to Richland 
Sorina Semester 1982 

Row % kOMPLETE !TRANSPOR- :TRANSFER :HOURS :MONEY : MOVE :COURSES! PERSONAL :oTHER :OTHER l Row 
1 I I I I I I I I I I I 

Co ' ' •TATION 1 , 1 1 1 1 •PER- 1 1 Total 
I I I 1 I I I I I I I Tot % 1 , 1 1 , 1 1 1 1 SONAL 1 1 

\ 1 : 2 : 3 : 5: 6: 7 : 10: 11 : 12 : 13 : 
I I I I I I I I I I I 

-----~--------~----------~--------~-----~-----~-------~-------+--------+------+-----~-
GROUP 2 \ 26 : 2 ~ 20 : 23: 12 : 6 : 3 l 3 : 6 : 9 l 110 

\ 
I I I I I I I I I I 

23 • 6 I 1 . 8 I 18. 2 I 20.9 I 10.9 I 5. 5 I 2. 7 I 2. 7 I 5. 5 I 8. 2 I 100.0 
I I I I I I I I I I I 

Dropouts '100.0 1 100.0 1 100.0 1100.01100.0 tiOO.O 1 100.01 100.0 1100.0 tlOO.O 1 
I 1 I I I I I I I I I 
I 23 • 6 I 1 . 8 I 18. 2 I 20. 9 I 1 0. 9 I 5. 5 I 2. 7 I 2 . 7 I 5 . 5 I 8. 2 I 
I I I I I I I I I I I 
---------,----------~--------~-----~-----~-------~-------~--------~------~-----~-c 1 26 I I 2 I 23 I 1 I I I I I I 1 0 Umn I 2 I 0 I I 2 I 6 I 3 I 3 I 6 I 9 I 1 0 

1 I I I 1 I I I I I I Tota 23.6 1 1.8 , 18.2 , 20.91 10.91 5.5 , 2.11 2.7 1 5.5 1 8.21 100.0 
I I I I I I 
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Tabl e 14 shO\\S the number of dropouts who 

re o r ted on each of ten reasons for not returning to 

Richl and Coll ege l.n the spring, 1982. 

There were 110 persons that responded to those 

reasons . Twenty Sl.X (23.6%) did not return in the spring 

because they had completed their Richland College courses 

of study. Two ( 1.8%) of the dropouts had transportation 

problems , 20 (18 .2 %) transferred, 23 (21.9%) had con-

f 1 i c tin g hours , 12 ( 1 0 . 9% ) had fin an cia 1 pro b 1 e Jns , 6 

( 5.5 ) moved, 3 (2 .7%) had course problems, 6 (5.5%) had 

per onal problems , and 9 (8.2 %) had other problems. 
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Ob servations from the Data 

Eig hty six percent of the respondents rn this 

tu Y C-1 out of 244 respondents) had their objective 

ar 1 11 · completed or fully completed. Only a small 

ortion of the respondents indicated their objectives 

re n o t comple ted. 

Fe wer than one third of the respondents in this 

s dy r e s e e k i n g as s o c i ate de g r e e s . :-J e a r 1 y t \·.to t h i r d s 

o the r sponde nts indicated interest in selected courses. 

T s dif e rence indicates attributes of the student body. 

re en r olled for specific purposes other than a 

o ege degre e. 

s ud 

1 ore than two thirds of the respondents in this 

r e s a t i s f i e d or v e ry s a tis f i e d w i th the i r e d u c a -

x erien c es at Richland College. Tl1ere Kere 10 

u ( . ~ ) t h a t i n d i c a ted a fee 1 i n g t h a t was b e 1 en,· 

his study it is evident that Richland 

Co i s sa isfyi ng their participants in many areas. 

0 

c d 

Co 

Co o· 

co o a 

abo ut 22o of the respondents in this study 

were not employed while attending Richland 

total of 191 (77.6%) of the respon-

o, ed . The implications are that Richland 

es 

s 

a prog ram that is flexible enough to 

o r ing students. 
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Th ere were 13 factors listed on the question­

naires fo r the dropouts to respond to concerning their 

reasons fo r n o t r e-enrolling. Nearly one fourth of the 

d r opou ts t hat did not return in the spring 1982 were drop­

outs wh o c ompleted their courses of study at Richland 

Col lege . More than twenty percent of the dropouts did not 

ret u rn beca use their course hours were completed. Twelve 

of the respon dents who dropped out did not return because 

of financial reasons. Very few dropouts indic~ted that 

they had a min imal amount of complications with at least 

four of the va r i ables mentioned in Table 14. They are as 

foll ows : movi n g ( 6 %), course, (dissatisfied with in-

s~ructo r s 3o) , personal problems (illness or . injury 2%), 

ot er personal ( f amily reasons 6%), and other problems 

(outside the sc op e of this instrument 8%). 

In the design of this study, equal numbers of 

questionnaires were sent to dropouts and persisters (200 

ach ) . This equal di stribution of subjects explains the 

r son pe rsisters a n d dropouts showed comparable results 

on an di nsions . 

The subjects f or this investigation were randomly 

sel cted . inety one and six tenths of the respondents 

re ethn·c hite . The percent~ges of minority respondents 

1 Th e r e sults of this study represent the s a • 

r s o s s o a predominant l y wh i te population. 
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A h i gher p e rcentage of the male respondents in 

this studr pe rsis t e d into the spring semester 1982 than 

the perce ntage o f female respondents. 

Nea r ly two thirds of the respondents in this 

s t u d: e a r n e d c r e d i t s a t R i c h 1 and Co 11 e g e to be trans f e r red 

to uni\ersi t y . A significant function of Richland 

Co ege 1s to supp l y a part of the requirements for a 

n_versity degree. More than one fourth of the respon­

den s in this study reported a primary objective related 

o career deve lopme nt ( improve existing s kills or prepare 

for a job) . 



R BLES 

a-

s c s 

Co r s 
ou rs 

c ss 
s and in 

a i o 

TABLE 15 

Summa r y o f ~1eans and Standard Deviations 
f or Selected Variables 

a e 

Pe r s isters 
leans Standard 

8 1. 0 1 

812 . 5 

2 . 7 

23 .3 

23.9 

10 . 9 

31 . 2 

56 . 5 

Devia­
tions 

6. 2 

172.9 

. 71 

5.2 

5 . 1 

6 .4 

15. 8 

2 4. 7 

Dropouts 
Means Standard 

82.3 

817.9 

2 • 7 

24.3 

20.9 

10.8 

28 

48.3 

Devia­
tions 

5. 7 

140.5 

. 6 3 

3. 4 

6.9 

6.4 

19.9 

24 

5 is a summa r y of means and standard 

o r se ected variables. The table compares 
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he selecte v ariables 1n this study. The variables 

s mmar i _ed are : high school grade point averages (nGPA), 

Scho astic ~pt itu d e Test ( SAT) scores, colleJe grade point 

a \" e rage s ( C P A) age , course evaluations, services, course 

ours, and high chool class standing. 

The mean grade point average for persisters was 

1 . 0 1 nd for dropo uts it was 82.3. There was only a 

i ht \ ariation i n the mean scores for these groups. The 

s nd a rd d v ' a tion for the groups were also similar. For 

e r s r the standa rd de v iation was 6.2 and 5.7 for 

d 0 ou s . 

Scholasti c Ap titude Test (SAT) mean scores for 

s o nden s in this study were 812.5 for persisters and 

f o r ropouts . The SAT standard deviations were: 

r s·s r 1 2 . 9 and 140.5 for dropouts. 

The college grade point average mean scores were 

e s d · t rs ., ., ea ~h Tht're was e fo r dropouts an pers1s e -, .... ,. L. • 

s Jiffer nee in standard deviation scores for 

e is r s and d r opou ts. The standard deviation for 

rs · s e r s as 2 and . 63 for dropouts. 

Th mean age f or persisters Ka s 

s anda d i ation of 5.2. The mean age for dropouts ~Js 

. 3 a e s andard de iation was 3.4 . Dropouts in this 

s u .' s 0 
d a s l . ghtly higher mean age. 
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Co urse evaluation mean score for · pers1stcrs was 

3 . 9 nd a s tandard deviation of 5.1. For dropouts, the 

me n score was 20.9 and a standard deviat1"on f o 6.9. The 

scores here sho w a mean score for persisters that 1 s 3 

oints highe r than the dropouts. This variable was a 

composite mea sure with a possible maximum score of 30 and 

ffiinimu sco re of one on the following factors: the 

q 1 o ins tructions, grading, testing, instructor's 

rest, content of course, instructional media, and class 

si e . 

Se rvices that help to fulfill student needs such 

a inancial aids , job placement, course adviselllellt, 

tu oring se r vic es, veterans services, learning labs, 

stud nts activities , and library services are involved in 

the ariable named services. A maximum value of 40 and 

a min i mum o f 1 co u 1 d have been marked . T h e rn e an s co r e \,·a s 

0 . 9 ith a standard deviation of 6.4 for persisters anJ 

a n score of 10 .8 and a standard deviation of 6.4 for 

d 0 0 s . Sco res on this factor were very similar. 

The scores on course hours are slightly different, 

~· h a mean score of 31.2 and a standard deviation of 15.8 

.or rs · s ers and a mean score of 28 with a standard 

d ia · on of 19.9 for dropouts. 

T e las variable was created by transforming the 

scho o class ran ' rela tive to the size of the 



82 

gra ating class . The resulting scale was so formed that 

e r · 1 u e s r e f 1 e c t a h i g he r c 1 as s s tan d in g w hi 1 e 1 a r g e r 

ues a r e representa tions of a lower class standing, i.e. 

neare r th e bo ttom of the class. 

In this study , the mean score for persisters on 

th class standi ng ~as 56.5 with a standard deviation of 

7 .., 
- • I . 

an 

Th mean score for dropouts was 48.3 with a 

rd d viation of 24 . 
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VARIABLE 

Services 

Comp letion 
of Goals 

College Grade 
Point Average 

High School 
Class 
Standing 

Sex 

Satisfaction 
with College 

Scholasti~ 
Aptitude 
Test Scores 

Course 
Hours 

- -

Table of 

STANDARDI ZE D 
DI SC Rt~1I NANT 
FUNCTION WILK S' 
COEFFICIE~TS LAMBDA 

. 369 0.9584 

- . 592 0.9157 

.467 0.8938 

.408 0.8620 

.183 O.H522 

.247 0.8445 

- . 211 0.8386 

.206 0.8340 

- . --

'ABLE l n 

riminant st s Re sults _______ ...__ _____ _ 

CHANGE 
p<.. RAG'S V P<- IN V PL 

. 001 10.64 .001 10.64 .001 

.001 22.55 .001 11.91 .001 

.001 29.10 .001 65.53 .01 

.001 39.22 .001 10. 12 .01 

. 001 42.50 .001 3.275 NS 

.001 45.09 . 0 () l 2.595 NS 

.001 47.13 . 00 l 2.036 NS 

.001 48.76 . 00 l 1.625 NS 

--- --- --L--
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able 16 shows the results of t~e stepwise dis­

a t f unction ana l ysis. This technique was selected 

er n ~hich of th e variab l e characteristics 

t e n thi s study actuall y differed. The variables 

a se rvi es , ~heth e r or not goals were completed, 

o e ra e point average (CGPA), hit;h school class 

s and· , se ·· , satisfac tion ~ith educational experiences, 

Sc ol s c pti tude Test (SAT) scores, and credit hours 

(c en clas s ifi cation a nd status at Richland Coll~ge). 

The standard ized discriminant function coefficient 

0 h ariable s in th i s table reflect the relative 

or ance of each vari able to the discriminant function. 

s a b a is an inve rse measure of the discriminant 

r o the ·a riab l e in t h e equation. As a further mea-

s e o roup separa t i on, Rao's V was used in the analysis. 

s' amb a and Rao ' s V are both measures oi the signifi-

a c o r o p discrimination by the variables included in 

·sc rim·nan t equati on. 

In 00 i ng at the change, it was very clear that 

0 e ar · a b les added s~gni f icantly to the discriminant 

0 h f unction . Th e 4 variables are: services, 

goa 5 , college gr a de point average, and nigh 

sc oo c ass s anding . 

e 

( CJ 

a b s 

anda rdized dis cr iminant function coefficient 

1 

he relative impo r t ance of the variable. 

ab e 16 , comple tion of goals had the 
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ges t ·alue of - . 592 . The negat i ve sign indicates that 

h dropou t s completed t he i r goals with greater frequency 

·han th e ersisters. 

The next l argest contributer was college grade 

oi a ·e -;- ge , with a SDF C of . 467. T~ 1 is was follo\ved by 

1 h school clas s stand ing with a SDFC of .408, and services 

1 h a SD FC of . 369 . All the variables contributed 

1 can ly t o group s eparation based on Wilks' lambda 

n 1 sis . The other va riables which contributed were: 

S ha t ad a SDFC of -. 211, credit hours w~1ich had a 

DFC o . 06 and sex t h at had a SDFC of .183. 

On the bas i s o f these results, the ~~ull Ho 1 , as 

s · n Table 17 , was retained. Employment was not a 

co t · b o r to the at t ri tion rate in this study since it 

' d ot c ontribute to g roup situations. 

The ull Hoz was rejected because the factors 

5 ·g ificantl disc r iminated between persisters and 

dro o s a ichland College. 
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TABLE 17 

~esu ~ts of Stat1 st1cal Test1ng of Hypotheses 

Hvpo theses I lJispusition 
jNull hypotheses one and two 
, ~ere tested using discrimi­
nant function analysis to 
dete rmine any significant 
difference between persis­
ters and dropouts in the 
selec ted aspects of attri­
tion or retention rates. 
The Null hypotheses testeJ 
1n this manner were as 
fo llows: 
There is no significant 
diffe rence in persisters 
and dropouts of the Rich-
ardson Independent School 
District students who en-
rolled at Richland College 
on the basis of their e JTI- 1 

Accept 

ployment status. 
•-------H-- - ----------~T~h~e~r~e~w~l~-~l~l~b~e~~n-o __ s_u-,b's--e~t~o~f~~~R~e~j~e-c~t--~ 

pre-enrollment, institu-
tional , or personal and 
demo graphic variables which 
ill discriminate between 

those studen ts who were 
persist ers and dropouts at 

ichlan d College and who 
were previously graduates 

'

of tne Richar~son_Indepen­
Jent School D1str1ct. 

86 



Actual 
Gro u 

rsist rs 

TABLE 18 

Cl assification Results 

Number 
of 
Cases 

131 

Predicted Group Member-
Persis- ship 
ters Dro outs 

99 ""? .)_ 

75.6~ 24.4~ 

ropou s 116 44 ~"') 

i -

37.9~ 62.1% 

cases correctly classi 

To f urther determine the success of group dis-

c na ·on , classificat ion procedure was performed. 

T e e results are displayed in Table 18. Of the 131 

rs sters , 99 were correctly classified with a success 

ra 0 6o . For the dropouts 72 of the 116 were 

co r c classified resulting in a success rate of 6~%. 

s o erall c lassification success rate ~as 69.~ ~ . 
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CHAPTER V 

SUMMARY 

This research project was designed primarily to 

ermine at trition causes among Richland College students 

b r rade point aver~ges in high school. In order to 

b t r u r s tan d fa ctors that are pertinent to dropouts 

r iste rs and dropouts were compared on several 

ors . 

Data fo r this study were collected duri~g the 

s rand all of 1982 . Subjects in this study were 

s d at random f rom an equal number of persisters and 

s ho e r e graduates of the Richardson Independent 

Sc oo o· strict . These students were enrolled in Richland 

Co e e during the fal l semester of 1981. Dropouts were 

n as those students not re-enrollin6 in the spring 

0 98 . 

e su r e ins trument used in the data collection 

as fol1o -up ques tionnaire TXB-6-C Devault and 

e se b e d ( 19 79) . Two hundred persisters were 

r do· 1 
5 

1 cted f rom a total of 1417 persisters and 200 

d o o s r randomly selected from a total of 747 

0 0 s . 0 
e r all to tal of 247 question naires were 

co u 
g a 61 . 50 percen t return rate. There 
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w s a :> 
o re t u rn rate for dropouts and a 61.25% return for 

persisters . From the data supplied by the follow-up 

uestionnaire , in f ormation for variables of interest was 

obta·ned . Th ese v ariables are: (1) services, (2) com-

let~on o goal s, ( 3 ) college grade point average, (4) hiJh 

school class s t anding, (5) sex, (6) satisfaction, (7) SAT 

s or s , nd (8) course hours. 

arl) tv.o thirds of all respondents in this 

st y , ersis t e rs and dropouts, indicated the desire for 

cr dit hours to b e transferred to some university, ~ore 

h n one our th i ndicated career development courses as 

i orta t, and one third indicated interest in associate 

ere s . ear l y three fourths of all the students in this 

tud indicate d they were employed, only twelve had 

inancial t r ouble , and only a very small portion of the 

r sponden t s reported objectives at Richland College were 

no completed . Of the variables from Table 14, four were 

o s1 nif ·can t on th e cha?ge in Rao's V (Table 16). 

summa r y o f the results of the s teplvi se discrim-

nant unc ion a n a lysis on the two hypotheses was presentecl 

· n Ta le 5 . These findi~gs as described below are based 

upon n o r ma t ion c onc e rni!lg dropouts an~ persisters. It 

as fo hat : 

o · Thr ourths o f the respondents in the study were 

loy equal namber of persisters anu dropouts 
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i a e d t h e y \-.: e r e e J 11 p 1 o y e d . The r e fore , there were no 

significant d i ffe r e nces in persisters and dropouts of the 

Ri h r son ndepe n den t School District stuuents who 

e rol e a t Richland College in the fall of 1981. 

i o : T e r e ere sub sets of pre-enrollment, institutional, 

erso 1, and demog r aphic variables that discriminated 

ose st u de n ts who were persisters and those ~ho 

d r o outs . 



I 9 1 

Conclusions 

There were 13 va riables l·ncluded h f on t e ollow-up 

uestionn ire . Only 8 of these variables were selecteJ as 

scriminating variable s in the data analysis. They are: 

( J serYices, (2 ) objec tives completed, (3) college _ grade 

point a e r ge , ( 4) high school class standing, ( 5) sex, 

( 6 ) uc tional expe riences satisfied, (7) sci1olastic 

a ti e s t scores, and ( 8) course hours. These 

ariabl s were analyzed by the use of the stepwise 

d·scri in te func tion ana l ysis. 

Cone ~sion (1) 

any of the respondents in this study indicated 

s t u d n t s r i c e s as no t b e i !1 g co !1 g rue n t \i i t h s tude n t s ' 

n ·dual needs and learning objectives. 

Conclusion ( Z) 

s 

s 

b 

n 

d . 

di 

Completed objec tives is a major variable of this 

Conditions associ ated with what has bee n descri~e~ 

0 
ou problem , will be alleviated when students are 

0 
b ed cated with new methods, at various times, and 

r nt settings . There are, accordi~g to the 

ratu 0 
dropout personalities, only individuals 

rae ith different campus environments at different 

5 e · r changing lives . 
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Co elusion ( 3) 

The lite rature of this study supports the fact 

a t n any cases , beginni~g students may have ingenious 

an boundless ideas about the ways of college living. They, 

n any · nstances , think they understand how a certain 

school iffe rs f rom another school. Ti1ere are in all 

1 s, particu lar pa tterns of courses o~ study, demands, 

a n in ividual student personalities. Each insti-

u ·on has a diffe rent posture of faculty and staff, 

c obliga t ions, student services, and other 

e o e al fac tors. Many things usually come unexpect-

o s u ents who are new and they are disillusioned. 

hes f ctors , many times, cause students to seek their 

e mo 1 of an institu tion elsewhere or not at all 

rop out . 

Co elusion ( ) 

s 

more than three fourths of the respondents 

5 
s ud , that were desirous of credit hours to be 

a 

d 0 a university , Richland College is playing a r 

0 

0 

in students' educational endeavors as they 

a full 4 yea r college diploma. 

r e 
ourths of the students at Richland College 

d t is study , were employed . It is 

he s he 
le is f lexible enough to accornodate 
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man· of the y,•orking studen ts. 
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~ e commendations 

The f ollowing recommendations are made on the 

basis of the fi n di ngs of this doctoral dissertation. 

1 . The r e should be continuous follow-up studies affecting 

all s · uden t s . The f ollow-up studies should b~gin while 

s t uden t i s sti ll enrolled. In fact, it should begin 

h t he orient a ti on program. 

Foll ow- up studie s can provide . good information as a 

b s·s fo r t he devel opment of a good retention program. 

This rogram can a id the potential dropouts and confirmed 

pe r sis t e r s to c omp lete the course of study and graduate. 

h n da t a a r e . generated from a combination of different 

rou s , suc h as t rans f er students, stop-outs, students who 

e e or fu l l - time emp loyment, and persisters, these data 

can be analyz ed t o ai d any or all of the groups. 

Folio -up invest i gations of dropouts and persisters 

a ro ide a lua b le inferences for the colleges students 

i st atte ded , fo r ins t i tutions to wh ich students trans f er, 

and fo the i n di i dual students. The results should be 

a ith r eference t o ~ roviding indi viduali:ed 

s . 

s . t · on r at es can be reduced if students who are 

r· ncing academ i c dif ficulties can be more adequately 
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sor e . 

6 . The literature supports the fact that a peer counseling 

program fo r all students can improve retention rates and 

he stu ents in their educational development. 

~e 1 de signed and established orientation program 

oe helpful in guiding and directing students toward 

s 1n oal s and evaluating those goals early in their 

co le e life according to the literature in this study. 
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Richl•md College Richardson Independent School District 
400 S. Greenville A\'enu~ 

Richardson. Texas i5081 ~IY':! 

:_ I = 
~, . \ ~ 

', !, "--.) ~ ... •• 

",,,_. ,f .,.,,.,,, ... '· 
Dear Student: 

Ri ch and College and the Richardson Independent Sc~oc! ~ist~~:~ 
(RI SD) are joining together in "Pro1ect Follo...,-uo" st:.~dv. :~:.; 
have been selected from among many to partic!.pat~ in ~his s :uc•.•. 
Richland College and the RISD are interested ~n determi~i~~ · 
:-ea.sons why some students continue in their programs of .:oi!.ege 
s tud and some do not. This information will be particular!.y 
helpful in institutional and school district planning of Richland 
Collage and the RISD as they strive to meet the needs of the 
students. 

To he l p us dete~ne this, you will find enclosed a confidential 
questionnaire for you to complete. Please complete the question­
nair-e u soon u possible and return it in the enclosed envelope. 
You may notice that this questionnaire includes personal data 
about your•elf. This is included in order to verify institutional 
re cords and for statistical purposes. This information will remain 
confidenti al and your responses will become part of a statistical 
report. If you are presently enrolled, discontinued your enroll­
ment or plan to re-enroll at a later date, the receipt of this 
quest i onnaire will in no way affect your future plans at Richland 
College. You merely received this questionnaire because you were 
selected through a random sampling of students who attend Richland 
Co l l ege and graduated from the RISD. 

Your coop~ration and assistance in completing this questionnaire as 
soon as po•sible \1111 be greatly appreciated. Your answering and 
mai l i n g t his questionnaire indicates your consent to participate in 
th is s tudy. 

R.es~arch r /7 .· ! -· 

~-t£m~ 0!-rt!: ~/~ 
~~ohn ~Farland . John Roberts 

Advisor ~~uperintendent 
Texas iololft&n's Univ .. /llichardson I.S.D. 
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Richl.tnd College Richardson Independent School District 
400 S. Greenville A venue 
P.jchardson. T e.us -:-.,os1 

; 
<#, ., ., 

''!"I;. I :)'" 

~ '" tot·c-.r.'T'o~ ~ 

Dear Student: 

Recently a confidential questionnaire was ~~iled to vou in which 
you were asked to provide information on your satisfaction with 
vari ous aspects of Richland College. We have not yet received 
your response to that questionnaire. 

To help Richland College and the Richardson Independent School 
District plan for the needs of future students, it is essential 
:hat we rec~ive as many questionnaires as possible. 

We are enclosing another questionnaire for you to complete and 
return to us. If you have already ~iled the other questionnaire 
to us, please disregard this second one. 

You.r answering and mailing this questionnaire indicates your 
consent to participate in this study. Your cooperation and 
LSsistance in completing this questionnaire as soon as possible 
~ill be ,reatly appreciated. 
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Sincerely, 
. ~ _..;_ ~: ;- / L__ 

( /-:::/:.·~ /;}'-<. ·~. ·~ 
\ . . I 

Clayton Sell, Jr. · · 
Researcher 
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RICHLAND COLLEGE T_l,_ .. 

,,.oo rrOO 
,. _ _... ... , ..... 

It IT • :1 1---------~ (·-T.,.< ..... 

,-GB~--
, . .._.., ...... 

PRO.JECT FOLLOW-UP i
Ac=JIIT 
ll t"T 

. f'~IIT11 nc::J,·c 

-

l 
J~ 

~-(.··D 
u 

N<N.e: Thit ..,.,. ,. ...,_,ad bp ,..Jblic ~ .. ~ l:SC 2312 
alld ::0 USC 2:191 Wl\tle ,ov ,,. '* rwovaNd 18 ,.....,. sa lh,. 
RU~J. 1'NP naooeru.a 18 llftdtd le ,....,.. tllal Ul• !"ft¥1Y o/ 
til,. effer\ Uit -~ ... r.ta&Oie • .allll uiMiy. 

PLEASE CHECK APPROPRIATE BLOCKlS) WITHIN EACH CATEGORY BELOW. 
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t~_,....~ 
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ift U~t · 
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BELOW SPACE RESERVED fOR COMltENTS 
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SECTION B 
IF YOV AA!: CURit£.."'1Tt.Y 
T.liiPLDYED. OR I~ ruu,. 
Ttllif£ MIUTARY ~ERVlCE. 
PLEASE ANSWER THIS 
SECTlO!'f. Onf£KWISE. 
SKIP'TOS£CT10N C. 
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SECTION C 
IP' YOl1 HAVE t.'IROLL.£0 IN 
+:fOD'E' CQ! I EGt SINCE 
¥0t;R ElliROU..\CL."'T AT UCil 
COLLEG& PLEAS£ A~SWER 
'MflS SECTlON. OTHERWISE. 
!'KIP' TO SECTJON D. 
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