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CF..APT~R I 

I N T R O D U C T I O N 

Psychological inquiry in our century has given new 

importance to young children's art or creative expression as 

the chj_ld i--ela tes himself meaningfully to other hl~man beings 

and to the world around him. rses of verbal language have 

been most thoroughly examined, tut equally rewarding studies 

in visual symbolism reveal imagery as a basic prcicess of 

thought, and creative expression as the evidence of this mode 

by ·which the individual "realizesu (:r.akes real to himself) his 

experiences. 

The creative expression of young children discloses 

the characteristic modes of understanding the visual reali­

zation in imageri at different stages of development, From 

these visual images parents and teachers can learn much about 

them and about hoN adults 9.ccept the finished products of 

children. The teacher's function in relation to the creative 

expression of young children in the schematic stage of de-

velop::11c:::nt is to provide the propel"' moti v2,tion tha_t will serve 

as 2 catalyzer to fuller expression. Enthusiam on the part 

of the teacher helps to create eagerness for creative ex­

pression. She encourages the child to plan and evaluate with 

1 



her. Teaching is incidental until the critical stage is 

evident.-

STATEMENT CF PROBLEM 

SEJ.mple 

2 

Twenty children from the first grade of the James E. 

Guinn Elementary School in Fort Worth, Texas composed the 

sample. Group A (experi~ental) consisted of ten children, 

and group B (control) consisted of ten children. The child-

ren ~ere in the schematic stage of development. The s~mple 

includ?:d seven boJ·s and thirteen girls. 

}'urpose 

The over8.ll purpose of the study -was to determine if 

there is a si8nificant difference in the de~ree of children 1 s 

creative e x pression as a result of motivational techniques. 

The specific objectives of the study were to: 

1. Compere creetive expression test scores of the 
children in the two groups. 

2. Comp2.re the drm•;ings of children 1·ri th kinderg2.rten 
experience and those without such an experience. 

J. Ger-rips.re the fmnily li.fe of t1:le t-:,;o grouyJs i;•:-lth 
reference to fat~er, mother, sisters or brothers. 

T,_f; J so·r1 ( ;:::_ c'\ , , ___ l. '-· :JI expressed the import2nce of teB.cher' s 

studying motivation and its many useful functions, 

Until we are more successful in preparing teachers, 
1·re 1-JilJ. not i.dentify those coBponents of inst:ruc tion 
thet enables the child to develop the multipliticity 
of i11tel~-~:ctue.l competet1cie.s s.vailabJ.e 8,t birth re gard­
less of 1•iha t the ult i'tna te ca pac j_ ty w.8 y be. 
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The present study was concerned primarily with de­

termining the relationship of motivation as a factor in. 

heightened creativity.· Information gained will assist teach­

ers and parents to understand young children's creative powers 

and how to encourage them to produce child-like drawings, 

TerminoloF-y 

1. Create. (1) To cause to come into existence, make, 
originate, (2) To cause, produce, bring about. 

2. Crea ti ,re Expresstor1., This is a method of the teach­
ing of art in which the child is given the following: 

3, 

(a) The opportunity to choose his own ideas or sub­
ject matter for his art, 

(b) The freedom to express it in his own way, 

(c) The right to organize in his own way, 

Schematlc Stae::e. A stage in the development of a 
child. from -si:x:·to nine. 

4. Crayon Expression. A representation of a thought or 
feeling using crayons. 

5, Hotj_va tj_on. 
one to act: 

An inner drive, an impulse that causes 
an incentive to produce. 

6. Cre8.ti vi t:r. Self-expression through genuine ini tiG.­
tive, which stimulates thinking and produces deep 
satisfaction in young children. 

Limitatlons 

The researcher limited this study as follows: 

(1). First grade children in their schematic stage of 
development and students of the James E, Guinn 
Elementary School. 

(2). This study will be limited to three crayon or 
pencil dr8.Wings, 

( 3). A further lirrij_te"tio~1, the S8:nple wilJ_ consist of 
five child.1'1311 for e2~c}1 group i-sather th9.n ten. 
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REVIE~·l OF LITERA'l1UR3 

Ne1v methods of e.pprais8,l, nevr me_astn.:-ing instrurr1ents, 

and greatly increased interest in the treatment of creativity 

and now in the relationship of motivation as a factor in 

creativity have characterized the development of creative 

expression, 

The revie~·T of li te:r2~ ture in this resea1·ch will con-

sist of ti:·ro p8.rts. The first sectj_o::1 will consider those 

:cevie\'TS co!'lcerning the meEming 9.nd function of motivation, 

the ls.t ter sect ion ,;•rill deal vrith crea tivi. ty in the same 

1·: C (: () ,"' ..::! .L~ 1/"I ::.p t O G1.1 "'(' 1 0,... i- ( ';> j ) ~ •✓ ·- lJ_ t..1:__J ·- - ._, _.._ .. ..., • ~otivation means 

different to every individu~l and many definitions have been 

1,;ri tte-n, t:i.1.t for this study, the reseerchsI' h2.s used T-'~oti-

ve.tio~-i 2,s c-.n L1.ner drive, 8n j_rr:pi.:lse thst c2.1..1ses o:1e to e.ct: 

e.n incentj_,re to produce, The pri.nciple emph8.sis here is to 

cause ection in this case, the child and his art. 

One of the proble~s in defi~ing rnotivati2n W8S to 

c1istj_nguish it f:com the ~\rord stim.iJ1stion bec8.1J_se ni.8ny theorists 

have used the word in the sqme context as motivation in de-

• , • ..t , ..... -I- • J. • • 

SC,J:'lOlng cne purpose 101' ffiOvlV8. ClOD l!"i producing creativity, 

The investi ~ator found lj_ttle difference in the definition 
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of stimulation~ Gurlock used the words--to arouse to action; 

·excite to activity or increase activity. 

For the purpose of clarification_in the present study 

when the word stimulation occurs it will be ·used synonymous 

1·r it h motivation . 

McDougall (42) described some beginnings of scientific 

theories of Motivation with Charles Darwin's theory of evo-

Iut ion. Darwj_n thought that certain "intelligent t! act ions 

are inherited. The simplest· of these are the reflexes, such 

as the moving and kicking of the very young or the instinct 

for a baby to nurse. Others are more complex, such as the 

tendency of iniividuals to run from danger. These more complex 

actions were called instincts, en inner urre for action, an 

idea that can be traced back to antiquity, 

Around the turn of the ni::1et2enth cent~J.TY th::;o:clsts 

like William James, Si9:nund. ?:ce~ld, 9.ncJ Wi1Jj_2.r11 j,:eDou3all gave 

a. new na.ms to this irmc:1· .sction, G(2~~l SeekLr .. v . L8.ter 1n the 

will C!:::.11 thj_s ss.ms 2 .. c t :i. on ,,r n ~- 7 v::~ 1- ·i ",., 
- • _ "J _. _ _ J - · V · .- '-J .1. •• I 

Acco:ccJ ins to I•IcDou ft-3.ll ( l~.2) 

~Totj_vation is a.n j_nner· psynhop~~ysic2.l d_j_sposl tion vrhj_ch 
cI e ·t €~ r ·ir.,1 i 11 es it ~3 p{JS s e :-3 s Ol" or r.;-s ~r'c; ::~ i \Ie s C) ~(.. p8. ;/· s 8. ·t, t e 11 ti C)~-1 

to obj :::c ts , to expe1'"'j_ enc e s.n emot j_ o:-~1e 1 e:cc j_ t :~T,1ent of 2. 
D►?i .. Y1ti i~ulat' O"il~: llt1r 1.JY;(,Y-• -,~j~_.l~~l\ti{'-. .:;~ 3,-:,-n p,.., ol-; 7c·, ~ ·!- 2 ~:'!Cl tc, ;_; t in ; ~ 2~~~ 1~ d ,--t ; j_ t -il~1 · , :1. -~ {: ~;_ ; : ·t i ; uI 8. r. ~, ;~~~ n;; r..: -- ~; ~ ;_ t l ~; 2. st ~ 
to experience an impul se to such an action. 
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situations children could become involved in, and the exciting 

of that inner something--ego. McDougall reported Montessori's 

success far surpassed her sponsors fondest hopes, if not hers. 

Not only -was vandalism prevented, but these children, three 

to seven years old, chang ed and became avid pupils, 

Teever (58) explained motivatio~ as a fairly new 

avenue of study, yet it is a vei-·y old one. (We could not 

pursue this ~opic without showing the interrelation of other 

areas of learning with creativity and motivation.) A primary 

goal of psychology as a science is the prediction of how one 

acts under different situations. Therefore, any field of 

study which contributes to such predictions is of value to 

education, It is generally accepted that the study of Noti-

vation fills this criterion. 

Baker (J) stated that when a person is prompted to do 

somethi.ng, he is noti vs.tecl -to do it by having sorne j_ncent1ve 

or motive for the action taken, A motive is an inner urge 

that caused the peraon to act one ~ay or anot~er. The teacher 

needs to learn how to induce action, to arouse the child 

enough to i:-rorl~ hard in hj_s ovm -r.•;2-.y. She should conU.nu.e the 

motivation until she se:nses the,t e·very chj_1d is excited s.nd 

1·e2 .. d y to -i-r or· k on the cl cs j_ re c1 }n' o j e c t , It 1 s cl s a r fro ~11 t 11 e 

above sta.teL1ents tL.2.t motj_vatio!1 is cJ.oscJ.y :rel:::-.: e d to the 

childts emotions, 

/ 2-::) -. -'-- ... ~ ,-. C, c,,-1 t'r1~ f· \ _) s L, J.. .... .... ") L .) ._., d. - - _,, V mot iv2.ti or1 i C' 
• -- ~~j 

That is, it ls 8. procf.::SS the.t c8n (a) J.c2cd students into 
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experiences in which learning can concur; (b) energize and 

activate st1-1d.ents to keep them reasonably alert; (c) keep 

students attention focused in one direction at a time. When 

students 2..re motivated they are directed tm·rard a more selec-

tive behavior patternc This behavior in art turns to pro-

ducing more imagination; more personal relationship with the 

creat1ve product, 

Mendelowitz (45) admonished teachers and provided the 

following example of motivation for a young child: 

If a ;young child in the schematj_c stage of development 
asked, "Hm··T big should a ma.n be?, anci 5ovr big should e. 
house be?rr Do not tell this yo1,mg chlld that · a me.n is 
one third or one fourth the height of a house, This 
would est&blish a range of size between objects that 
~-rou1d ce too complex to m2.int2.in cor..stste:ntly for most 
children at this leveJ.. I{e:re the tec1.c:1eiri uses ; Iotiv2.tion; 
because she knows the child 1 s chronological age-,-fils de­
velopment stage and also his needs for realism as far as 
a man and a house, They are real life situations. The 
teache1· n1ight reply, rrwell, 1·rha t do you thinl1::? 17 1'Let 's 
take a walk and loo}{: a,t house and men," After the vraJ.k, 
as1r the child, "Is the man- a little bit smaller or quite 
a bit s maller? 11 This kind of discuss1on turns something 
on that is already there, but hasn't been thought of. 
This ch:tld knm-rs a }1ouse is la:cge:c, but, -when it's time 
to draw, these kinds of things need to be brought out by 
the teacher. The child can go ahead now, on his own 
volltion 2.nd pi-·oduce the kind of picture his mind. dii--ects. 

Hu_rlock (JO) interpret eel moti va.tion in this i;·ra~l: 

That 'i-i•hich moves or indnc.es a person to act .St certs.in way, 
a desire, fear or other emotion or consideration of reason, 
which influences or tends to influence persons' volition; 
also applied to contemplated results or objects the desire 
of which tends to influence volition, 

Nendel01·ritz (l~5) explained that some children are frc-

quently confused when looking for a scheme to represent man 
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during the schematic stage; they are not as alert and sometimes 

cease to express themselves th:cough art. Motivation is parti­

cularly important at this point, There is a constant need at 

all times for the te8.cher to be helpful, warm 2,nd not critical 

of the children's artc There are many things very dear to a 

child's life at this state--himself, mother, father, sisters, 

brothers, his hose, members of his family and pets. A teacher 

should help the child extend his knowledge of himself first, 

then the family and pets. 

Galtskell (18) isolated and defined i':Iotivation in art 

as something that must be built upon the child's existing 

:i.nterest. With the most imrna ture child, the tec1.cher :nay rely 

upor1 hi!;1self and ms,terials he can m21.nipulate for moti v8.tion. 

Motivation for Dai tsl-:.--311 consisted of the learned anticipa-

tion of a goal as arousing positive or negative emotions a 

According to Teever (58), 

The broad idea which psychologists have designated to 
e.ccount for the ac ti V8.tion of behavior j_s motj_v2L tion, 
and the p2.rticula:r· part of moti va.tion relating to sp8cific 
types of behavior have been called motives, Motives may 
be cl2 .. ssj_fied 8 .S prirn.8.xy a.nc. secondary. Prime.ry motives 
are physiological in nature, such as hunger and thirst. 
Secondary motives are :nonphysiologice.l in nature, such a.s 
8. drive toFa.rcl a ce,::teei-· success, rioti ves tm·n?.rd 8. posj_­
tive g o2.1 8.::re te:cBec: fl21.pp::co2.ch motives, fl :·.roti ves 1·Thich 
move tm·r8.:rcl 8. neg8.t3.ve go8.l e,re te:r·med navoiclance rriotlves. 11 

As Earo.e.check (2J) postul8.tes, "The self is the sv..:11 

total of a.11 ths.t a. person can call his. u He e.lso ·was one of 

the first to point out the low achievement of children because 

of low estee~ of themselves also stated that the teacher acts 
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as a catalyst helping by proper motivation. According to the 

author cited 8,bove "motj_vation is a complex phenornenon. In 

the final analysis, learning of anything and motivation are 

s.ffected not only by thinn;s as they a.re, but e,lso by those as 

each person perceives and values them and by the way he sees 

them himself. 0 

The Teacher's Role in Motivation 

Erdt (15) questioned what makes good art teaching? 

A creative point of view makes· good art teaching, with a 

strong motivation for each new experience and 1-rith neH en­

thusic1.sm for problems that must be repeated, -Creative teach­

ing implies willingness to try something new, willingness to 

experiment, and willingness to look for new materials, In 

creative teaching, every contribution made by a child is prized 

and evaluated, Children look to their teacher for continued 

motivation and understanding that keeps them at a creative 

task until it is finished, 

Probably the roles of creative teaching rest in the 

feeling and attitudes of the teacher and her rapport with her 

children. Children are sensitive and must not be defeated 

by a ne gative attitude before they start; they will blossom 

forth when they believe that their teacher is understanding . 

A teacher with the feeling of freedom within herself will 

rele2.s e the ch:i.ldren fr•orn uncert2.lnty, end everyone ·will i;•rork 

freely in their indi vi.dual -r:r8.y. 
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Erd.t (15) f -urther expl2,lned some plans for motivation 

in creativity, A strong mood always builds in two successive 

steps. It first gaini attention and stimulates interest. 

· I,Jext it e.rouses thinl-cing:, feelj_ng and Et desire for expression. 

In good motivation these two steps are closely fused 

and they often develop simultaneously, A skillful teacher 

finds a simple ·way to c2.pture child~cen 1 s attention; a f:1:iend­

ly ·way to cs.use emotion2.l 1-ralls to tumble; an unexpec tec1. -r.·ray 

to c2use imagination and feeling to flourish. How does a 

te2.cher plan a motivation? She is 8.-i;-rare. She uses the ver'Y 

1·r2.ys children use to motivs.te themselves j_nto high spiri.ts 

of thinking and feeling in thei:r- work and play. Son-3 simple, 

effective -:·rays ·which m2.y be used to ca.pture attention a:nd moti.­

vate crestive expression follon: 

(l) J:Iotj_,_:?.t1on '.JY Sensq~> A child becor:1es attentive to 

something he sees, hears, tastes, touches, or smells. His 

senses ere powerful antennae. They catch impressions. Chj_ld-

ren stoi), look 8.nd. listen ,;•ihen their 8.ttention is focused on 

somethih~ they can see, 

The old axion "One pj_cture is worth a thousand words 11 is 

especially true with children, A single object, a picture, 

a slide, a film OJ' bool-: provides 8.n j_mmecliate focus of at•­

tention, A distinctive sound captures attention in a similar 

way, A drum beat, a recording, a whistle, a clapping of hands, 

e. knock at a door-, or an unusu2,l voice gener8.lly gains atten­

tion. 
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(2) Motivation by Peoule. People are alive. One indi-

vj_dual has trerr1endous poi;,Ter to motivate another individual. 

.A resource pe:rs on me.y be invited for the snecific nuruose of 
.. J. .i... .... 

she.ring and stimuJ.ati ng interest. A pantomine bres.ks dovm bB.r-

:ciors quJ .. ckly, Lo.volves children in a spirit of fun and moti-

VB,tes an immedi2,te desire for active expressione 

Uniq_v.e 1·rays of cor.r1Dun1cation bebreen people often serve 

to build a strong . mood. A letter from an elf, written on an 

autu."11.n le:af served to moti ve.te a group of s:nall children into 

a delig½tful visit to fairyl2nd and later to produce a mural 

depicting the visit, 

It arovses incerest. It meEtns sor:1eth5..:1~; j_s happenins or has 

Children may be motivated by immedi2te happenings 

in their env5..ro~·1.n eI:°).t suc11 e.s rec rea ti onal events, incl ustris1.l 

develop~ents and seaso~al happsnin i s, A walk, or a trip me.y 

occur so children ma.y experi.ence first hand. If this is not 

convenient, she may invite a child to share an experience by 

suggesting: 0 Jobn 1·rent to the circus lest n:°L 0ht. Ee is goine; 

to tell us about the r:iost exci tlng thins 1-:.e 88.1.·r 1.n the c1rcus 

act. 0 

ImmecLla te indj vJ.d1;.al experiences such 2.s 8, cd.:ctl1de.y, ne'>i 

clothes, a trip, a new pet. High creative moods have been 

built from such seasonal occurrence as a sudden wind, a t~1n-• 

de:cstorrn., e, sho1.•;er of rain, a.n 8.:lJIJee.:r2.nce of Et r2.inboi; .. r, e.ncl. 

a child fascinated with a shadow. 
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(4) Motivation by Ideas. Ideas are stimulating. They 

a.rouse curiosity. An unusue.l statement, a colloquJ.alism, a 

riddle, scrambled words, puzzles, sometimes a single word or 

a single question, such a.s, "Let 1 s have fun this morning by 

dra-:•ring the first thins ,;·re sm-.r when vre got out of bed this 

morning. ri 'This will be very funny to children 0.nd they •will 

really try to show something. 

Motivating : Guidin~ Children 

Cole (11), provides some guidelines for motivating 

children in creativity: 

1. • 
2. 
J. 
l-} • 

5. 
6. 

A teacher 
A te0.cher 
A teacher 
A te2.cher 
}\_ teach~r 
A te.s.cher 
moti ve.tes 

creates mood indirectly. 
is alert to children's moods. 
2otivates enthusiasm. 
guides rather th2n directs. 
enc ou:r·a s e s ind i vidu2.J. th1 n~·::l. Y:.E:. 
recognizes creative ideas in children and 
them into smooth accompJ.ishrnsnt. 

Children ca~1r:.ot create in e. va.cuu::r.. They rmst have 

sane idea or interest ~nd be fired to produce ~hat ever it is 

in an enjoyable manner. Creativity, as in other subjects, 

means somethins different according to the persons understand-

ing; its usage and how it.relates to the individual, The 

pre.ss ion of 2. child's oi;-~:'1 f ec 1 in~; s e.s th2 c ',1j_ J.d 1·c.s p·JlY1s to 

c2.nce in the interpret2.tion of a child's d.rai:r in·? ·Vias the state-

merit, 11 Indi viduf:?J.li ty 2.nd CJ'e8 t:i..vity cD.n nevsr 2-.:rise out of 

chaos or r-igiclj_ ty . i.n perso::::s. n er:1pl~e . .s i zed the 
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import2.nce of an envirormient of warm and friendly acceptance 

of what ever the child produced, 

Westlake distinguished between originality and crea­

tivity on the basis of his factor analytic investigation of 

creativity. Originality is one of several general traits 

contributins to creativity, but, flexibility, fluency and 

moti va,tional and temper8,ment2i.1 traits as ·well, Telford ( 59) 

viewe~ creativity as the key to education in its fullest 

sense e,n.d to the solution of m:::tnldnd ts most serious problems. 

Torrance (60) insisted that in order to be called 

trcreative,u an activity must result in something that is 

culturally, as well as individually, nbvel and useful. 

Many tests have been devised to measure various as­

pee ts of crea ti vi ty as developed by Getze1s and Jackson, To:r-­

rance, e,ncl Wallach and Kogan, but see:ned not useful for this 

study. 

EcCe,ndless ( l1,9) defined crea tj_vi ty in terms of di­

vergent thin1dng, for he sa.H crea ti iti ty as belng unusuBl or 

having novel thought. He published a revie,;•r of the psycho­

logical studies of creativity and employed Stein's definition 

of creativity as being a process which results in a novel wo~k 

that is e,ccepted 2.s tenable or useful or ss,tj_sfying by a group 

at sor.i e point in time. Other definj_tions of c:reatj_vlty have 

been expressed by Hall and Tanner (22), These authors con-

tended that CTeativi ty ,;•ras self.;...exp:ression thr01.-1.gh gcnulne 



initiative, which stimulates thiclring and produces deep satis­

faction in young children. The creative child was described 

by Greenbers (20) as being involved in his 01·m ideas in a 

t2sk or project, using his imagine.tion, a.nd ori.ginali ty. The 

child who is independent of planned help in solving his own. 

problens at the kindergarten age, will not be frustrated in 

le.ter years ·Vihen he finally must think for himself. 

The world of art nay be very fascinating and satisfy­

ing for the young child, through creative activities he may 

experie~ce his emotions and ideas in a visual form and be­

come better able to cope with experiences in his world. 

Creativity seems to be an innate function which all possess, 

but seei:'.s p::ssent in vs,rying degrees. Just as sorne children 

needed outside stimulation for stirring their creative in-

terests, others find expression through their own activities. 

Creatj_ve children Etre knoi:-rn by playmates e.s having ngood 

id.eas for g?,nes ' 1 and they seldom resort to the statement 

';Hho.t c8.n I do now? rr 

Brisbane (7) insisted that the gift of creativity 

me.y be misguided rather than led constructlvely by school 

e.nd soc is ty, Cr·eG.ti vi ty is more apparent ln the child ·who 

has not yet been subjected to rules of society than the· 

adult who must adhere to them. 

Torrance (60), a respected authority in the field of 

creativity, stated that 
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Society in general is doi•m:right savage tm·rard creative 
thinl-:ers, especially ;•then t}'iey are youne. Te8.chers some­
times consider theill smart alecky. Trouble also comes in 
later team and adult efforts when conventional behavior 
is- 'normal. ' 

The real value of a child's creation seemed to be 

in proportion to the release of creative power. When a child 

did his very best in trying to express himself, adult responsi­

bility requires th2t it be valued and accepted, Wickes (64) 

cau.tioned the.t ''to regard too highly the finished product is 

to value material, beyond creative grm·rth. n Hick es broue;ht 

out a very important point in regard to the relationship 

between the child and the materials used in creative art. 

Lowenfeld (38) contends that 

The child progresses in the development from the primitive 
forms of pleasure in activity, to pleasure in creation, 
a specifically human pleasure experience which first ap­
pears with the construction of an object, In contrast 
to the pl8asure of activj_ty, in 1,r':lich we pour forth Ol;:Y. .. 

energy to the material, and of impressin~ upon it t~e 
sto.mp of our indi vicluali ty. He generally S9.y this by 
saying that we express ourselves in the material. And 
in this expression of ourselves ~rn exp8.nd beyond our 
limits and leave a more or less permanent impression of 
ourselves in the materials. With this are connected three 
import8.nt experiences chare.ctc:-cistic of m8.n}~ind, • , i;•rhile 
he is active with the material, man surrenders himself 
to it, masters it, and puts something new into the world. 
Su:r-rendering one's self, maste1"ing the ma teria1, 2-.nd 
producting an object are, one may say, such definitely 
hunan experlences that Hithout them o:ne is not hums.n. 
Without such a surrendering, and the capacity to make 
such 2 surrender, normal emotiona l and character growth 
cannot ta~e place, Children, dsJrivsd of adequate op­
portunj_ties of const1·1w~i.ve play, a:ce children 11ho 12.te:r' 
groTT up deficient in const:c1.wti ve im.aglnE1.tion, and 8.:r:e 
inhibited in experience, 

Merritt (46) studied the relationship between the 

creative products of children and adjustment and his findings 
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showed that adjustment and mental abilities were directly re-

lated to their cree.ti ve:n.ess. 

According to Evans (16) some of the characteristics 

of a creative child seemed to include sensitive, curious, 

flexible, ori g ina l, independent, and possess a great deal of 

insight. Flexibility ·was described a.s being the dey to 

creativity for he s a ys that this is the basis of originality, 

ingenuity, and inventiveness. 

Mooney and Razik (47) insisted that 

Living creatively starts from ideas--and children are full 
of ide2s--ide2s they are ea~er to express, ideas they must 
express if they are to live fully as an adult. 

Nead (44) emphasized that 

Adults must allow the child to be free and expressive 
for throuc h these crestive experiences he becomes able 
to rele8se scme of his fears, hostilities, aggressions, 
and is able to substitute feelings of confidence, love, 
joy, security, and satisfaction in his work. 

Accord.ins to LB.ndis ( 35) 

C:t'e2.tivi ty is the bas ls of a.11 productj_ve huA0.n 8.ctj_vi ty 
and. its develOl;!Jent is of fi:rst irnpoTts_nce in educ?.ti.onl) 
Too often creativity is qonsidered synonymous with the 
fine B.rts; instead j_t should. be 2s point of vieN ·whlch 
permeRtes all learning . 

The process is more import2nt than the product becomes 

an irn:9ortE1.nt :9oint in l'TOrkin ~ cTsatively 1·1ith ch1ld~cen. "2swh 

c~1il6. must be led to becoTT:. e 2c1'W.:re th2.t his g :rec1.test s&tis-

faction wiJ.l come through and from his o~n efforts. 

Dre1·rs ( 14·) off e:ced these guid.el ines for te2.chers in 

1·ro:ck:l.n g c:res. ti velJ 1-ri th youns child.1'en. 11he five guidelines 
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follow: 

(1) to teach students to thin}c for themselves and to look 

to the teacher for guidance when · needed, but to do the things 

that we can without others helping us. 

(2) strive to be selective in our choices of teaching 

materials and strive to be both interesting and inspiring 

to them and let them see us e.s challenging, 

(3) stress the importance of being en individual, but 

also one who can work with others. 

( L~) be En·rn.re of both the reality of here ai1cl. no·w and the 

coming of looking into the future, for we should strive to­

·warcl the being to the bec.oming. 

( 5) offer 8. stimulating environment i.f 1·re 2.re to obtain 

progress 9.r::.d 1•;-e sl~ould help the child to 1·ra.nt to work and 

lern-'n and to experience various nel'r leax-ning si bl?~ tions. 

Lm,renfeld e.ncl Britai.n (41) discusssd the t1·ro major 

developmental stages of art that preschool children go through 

which are -::he scribbling· 2.nd p:cesc}:")_ematic staf;es, In the 

scribbling stageJ ~bout ages two to four, the child mainly 

receives enjoyment, happiness, and release, and is gaining 

eye-hs.r1.d co0Tdin2 tion. The c_hild also enjoys the motions 

that he used in scribbling . This stag e laid the ~roundwork 

for the preschematic sta~e. During the preschematic stag e, 

.ebout ages four to seven, the child discovers that there is 

in life a.nd 1·1hat he dr8.1·rs. 

At this stage, the child p6rtrays his conceuts of what he 
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Kellogg (34) described the developmental stages of 

art in a more detailed form. She pointed out the fact that 

the child does not draw objects in the world as he sees them 

but instead, he strives for something new within a set of 

forms which he already had learned. A painting may not look 

like much to a parent or teacher, but it may mean a great 

deal to a child. ' 1Children need a sense of pride, pleasure, 

e.nd conf idc.nce to s trenP;"theri their creative spirit. 11 

At the age of two the child. starts ~oing through the 
... _. -·· . "-'. 

placement stage where he scri~bles and develops a feeling 

for pattern. Scribblin! has become known as the buildin? 

blocks of child art and after that stage there starts the 

art in outline, which is essentiRl for the design stage. 

Age three becomes a confident age for the child, who 

starts drawing circles, ''Viancl2ls.s' 1 or m8.gic--circles 8.nd con-

tinues dr2.~,rlng snns e.nd rs.die.ls, a.nd eventua.lly drFn•rs huma.n 

figures. From the placement stage the child progresses to 

the shape stage, on to the desifn sta~e, and then to the 

pictorial sts.ge. 

Kellogg (34 determined that as long as children feel 

free to draw naturally, balance remains a prominent feature 

of their wo:cl-c. Design, not subject m8tter t~en, determines 

the minor feature of children's work. 

Me1--r.itt (LJ-6) stated that in t'..1s c~-iild .'s- '3.::-tr ~rnrk he 

paints only what is important to him at that particular time, 
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An example of this would be in obser~ing specific drawings 

such as a five-year old's drawing of a man and it is likely 

to have a head attached to long spindly legs. It is likely 

to have a face which is complete with eyes, nose, and .mouth, 

but it is also likely to be armless. This is very typical of 

the five year old's concept of man. If the child decided to 

have the man fishing then he would probably draw a man with 

arms. 

Lowenfeld (39) stressed that what a child draws in 

his subjective experiences is what is important to him during 

the act of driwing. The drawings give us an excellent record 

of things which are of special mental br emotional importance 

to the child. A sense of growing interdependence between the 

child and the environment are expressed in his drawings. 

Kellogg (34) used children's drawing as a means of 

better understanding their development. She believed mandalas, 

or designs based on crossed circles, were of great human and 

,... , . l . 1 . . . p~ycno_ogica s1gn1f1cance. 

Lowenfeld (39) stated that a knowledge of what actively 

motivates the child further reveals to the educator the emo-

tional significance which the represented objects have for the 

child. He referred to the passive knowledge as - being that 

which the child possesses, but does not use, 

Torrance (66) emphasized the dilenma of the highly 

creative youngster as follows: 
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In spite of the fact that these children . have many ex­
cellent ideas, they readily achieve a reputation for silly, 
wild, or naughty ideas, It is difficult to determine 
what effect this d~rogation of their ideas has on their 
person2.li ty development, as ·well as upon the future de­
velopment of their creative talents. The uniqueness of 
their ideas makes this a really difficult problem, be­
cause there are no standards, as in answer books and 
manuals. Although their humor and playfulness may win 
some friends for them, it does not always make them easier 
to live 1·ri th. In fact, it may make their behavior even 
more unpredictable than otherwise and this probably makes 
their presence in a group upsetting. 

Fornes (51) described creative people as people who 

can express all of themselves, both the bright and dark sides. 

We need to ~tart learning, when we are young, what we are like, 

how to live with ourselves, and we need to learn ways in which 

to make full use of our capacities, 

Baker (3) contended that various things stifle crea­

tiveness and expressed strong feelings against the purchasing 

and use of coloring books. Baker also believes that a child, 

once conditioned to coloring books, will have difficulties 

in enjoying the freedom of creating. The dependency which 

such methods create seem devastating, It has been revealed 

by experimentation and research that more than half of all 

children, once exposed to coloring books, lose their creative­

ness, and their independence of expression, and become rigid. 

and dependent. Lo~enfeld (39) suggested that parents give a 

child a sheet of paper and crayons and let him create his 

original picture, 

Both Brown and McDonald (R) argued that the child 

d d · · r · d d · a i · -- ·1c:, t J.. • 1 · h · -1-• • , • nee .s 1vers1 1e me 1a an . ma;er1a u o s~imu a~e 1s ~n1nK1ng 
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for experimentation. In so doing, his free expression will 

divelop his confidence to try to work out other ideas related 

to other fields of int~rest. 

Today, more than at any other period in our civilization, 
the focal point is on scientific exploration of the un­
known. Who will be the men capable of developing these 
new ideas? It will very likely be the child who has been 
encouraged to expand his creative imagination through the 
use of many creative media. 

The child who makes use of creative activity es an 

eillotional outlet seerns to g-Ed.n freedom and flexibility as 

a result of the release of excessive tensions. While the 

child who feels frustrated may develop inhibitions and, as 

a result, feel inhibited, the child who has developed freedom 

and flexibility in his expression may be able to fac~ new 

situations without difficulties. Lowenfeld (39) stated that 

it is generally accepted th8.t progr'ess, success, and happi­

ness in life depend greatly upon the ability to adjust to new 

situations, the importance of art education for personality 

growth and development can easily be recognized, Therefore, 

art experiences have been found to have therapeutic values. 

Through art materials, the child can express feelings that 

are otherwise unacceptable, and which, if not released, could 

· block and inhibit his personality. 

According to Read (52) art for young children seems 

to be a means of self-expression in visual form, in that he 

uses art to express ·wha.t he does, sees, feels, thinks, and 

talks about. Through experiences in art he can explore and 
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experiment and can express ideas and feelings about himself . 

and the world around him. 

Through his working with various mat~rials, he assumes 
responsibility for shaping them, uses judgment and con­
trol, and gains success experiences which aid in estab­
lishing a self-concept of worth as an individual. nead (52) 

Harris (25) commented that a child dravrs ,that he feels rather 

than what he sees or knows to be true. 

"I·Iany psychologists, on the basis of studies and ob-

servations, have come to believe that drawings and paintings, 

being spontaneous behaviors, reveal children's feeling and 

desires." Through this free 2.cti vi ty they can express both 

present and more "deep--sea ted II needs 2.nd emotions ·which s,re 

kno~'ln as 11 pe:rsonality. 11 Art theorists such as Arnhe~m, 

Lowenfeld, Gomberich, and Re~d agree that artistic activity 

can have an impact on the person usually described as enrich­

ing, feeling, or enhanclng to person8.lity development. 

L01·Ienfeld and Br5.ttain ( 41) ref err to a child's per-

sonality as related to art, many views have been expressed 

such as: 11Through a child's dTB.1·rings, he expresses hls 1ikes 

and dislikes, his emotional relationships to his own world, 

and the world ·which sur:counds him" and BTt for the young child 

may well be the necessary balance of your child's intellect 

and his emotions. It nay become the friend to whom he netural-

ly turns Hhenever he has something that bothers him•·· .,< :ven un~ 

consciously--a friend to whom he may turn whenever words become 

inacl2q-u.a te. 
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It beco~es apparent that children can be encouraged 

to express themselves in their ovm unique and individual ways, 

lfuen the child draws a purple cow, it isn 1 t anything to be 

alarmed about, for he is just enjoying, expressing, and ex­

periencing gre~t satisfaction through colors. 

Lowenfeld (39) concluded that we should encourage 

children to vero.e.llze about their ps.inting and other a.rt 

expressions. Talking about their work seems to give them 

greater confidence, especially when the listener shows a 

genuine interest in the child's work. For example, the timid 

child sometimes tends to clr2.~~r and pe.int in a small, tight 

manner. Through praise end encouragement, we stinulate chil-

dren- to 1-rork bis, think big, e.nd to act big. This is our 

opportunity to find the right key Hhicn i:·rill unlock the door 

to the child's inner self, to fi-•ee him :Crom tensions s to 

release a joyous outpouring· of creative expression, 



C:f-I.4..1:-"TEB. II 

P R O C E D U R E 

This study was conducted to determine the relRtion-

ship of raotivation as a poss j_ cle ,I:' ,. 

J.8C0Or in cre8tivity Qf 

1 -olr,,.., c c 11 J. l '7 -r ~ ,-, i n ;; • Ll__; • - - , __ - .__,, J. _. - _. thej_r schematic stage of development. A 

1·1orklng knovrledge of possible tecti1iqu es in motivating stu-

dents 1:iould t ,e val us.els i~f o:-.cmD, tion. for Gd.u1 ts i:·rho ,;-r ork with 

young _ child::cen. 

In 2..chieving the purpose of this study ti:rn g-roups 

1i'rere obse:cvecl and tested. This included the follo~,;ring: an 

experimental group that was motivated each time they had a 

subject to dr8.i:--r, Enxl 2. cotitrol .;~coup that ;•ras not c;i ven 8.ny 

type of motivc1.tion in their c1-::r8.~.-rin c; sessions. The t·wc) group's 

dra~ings were compared; in addition, the investigator ~lso 

compared the 2rt work of the children thet had attended pre-

school or kindergarten, Cumulative records served as a so~rce 

in obtaining pertinent information concerning the children's 

home life. 

1970 f i:cst 0 rs.cle class of J·sr.-1es E, Guinn E1eme~1ts1.1·y School 

seven years of a3e, Group A (experimental) consisted of ten 

24 
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children. Group B (Control) also consisted of ten children. 

A set of three drawings plus a pre-test was required 

for the study. These drawings consisted-of a 11 House Tree 

Drawing ,'ft an 11Airplane in Flight, H and a 11Self Portrait. u 

This study did not include questionnaires or interviews. 

The instrument for this study was an adaptation of 

the fol101·ring: 

1 ." Florence Goodenough' s j_nstrument for a drawing cf 

a man. (19) 

2. J. N. Buck's instrument for the 11 House Tree Drawing ,1\ 10) 

J. Metro~olitan Readiness Test, (27) 

The twenty participants of this investigation ranged 

in age fro~ 6 to 7 years old, and were students of the James 

E, Guinn Elementary School in Fort Worth, Texas. The parti­

cipants of the present inv·estigation represented tNo groups 

(experimental and control) all were in the first grade and 

all took a pre-test in September, 1970. The pre-test is 

used as a placement factor, but it also measures the child's 

creative ability. The results of this test can be found in 

Table I, 

The first three months of the particip8.nts formal 

education, the investigator helped each one orientate himself 

to hj_s ne~·.r envi::ronment B.nd to develop the type of rapport 

necessary to gain the confidence and a sense of understanding 

betHeen student and teacher. 
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The participants had art activities from the begin­

ning of school in September, but these art activities were 

not a part of the experimentation. The experimentation began 

in I,I9,rch, 1971. The investigator h8.d observed the children 

as they worked in g~ oups and alone. The sample consisted of 

B-n experimet:.t8.l group of· ten that ,;.-r2-,s motivated each time 

they drew one of the three subjects, and a control group of 

te.n that i;•m.s not moti veted, but just asked to dra·w one of the 

subjects. 

The ps.rticipants used news print and crayons. Each 

child drew oti the floor and choose his place to work. All 

of the drawing sessions were held in the classroom, with the 

exception of the plane ride which will be discussed, The 

groups drew at different times on the same day. 

Sub.iects d:-f'fa},i;·m b:v the .crrou~o~. 

1, My House - March, 1971 

2. An Airplane Ride - April, 1971 

3, A Self Portrait - I•Is.y, l 971 

Noti vat ion8.l Tee hnicues used by the exne:ciment8,l grou12 

1. The 5ouse Tree Drawing (My House) 

'I1he r~ot.iva.tio:n for this drs.i·rins greH out of e.. socia1 

studies unit. 'The p,:1rtj_clp2.nts disc1)S[,ed the types of homes, 

where located, the ge~eral structure as to doors, windows, and 

the inside and outside. The participants did not use pictures. 



During the art period everyone ·we .. nted to show hoi:,r pretty 

they could dra1·r their oi;.,m homes. 

2. The Airplane Ride 
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The investigator through questions, discovered that 

not one child hed been inside of a plane, So the motivation 

for this subject was a pantomine. The investigator borrowed 

four children from another room to become the pilot and co­

pilot, the stetr~J.rd and the stewardess. r.ren chairs bec2,me 

the i:ns ide of the· pls.ne 1·ri th two che.irs up front for the pilot 

and·co-pilot. 

The participants bought tickets from the ticket office, 

boarded the plB,ne, 8nd 1·rere greeted by the steHardess smd 

ste.,;-re.rd as they entered the ·rJlane ann took their see.ts. :•!hen 

the pl2.ne ·wes f1.lled, the ste1-1s,rdess and steH8.rd came aboard 

and the door was closed. The pilot welcomed each traveler 

2.bo0Td.. The ste1-rarcless i:,ior,::~ 9. pe:ct little cs.p 8.nd f:rom a 

ps.per pl.8.te served hard candy to each traveler lovsc1) • 

After about ten minutes the pilots landec~ the p1s.ne and e8.c}1 

traveler deplaned. The children loved this session best of 

al1 and dre~-r some goocl pie tures. 

J. The Self Portrait 

The partlcip8.nts Here moti ve.ted by the song HI·I8ry 

Hore a Eed Dress. 11 Each participa.nt took a good look at 

himself in the mirror and sang the song about his own clothes. 

This gave the participant a review of their clothes and them­

selves and produced a better image for drawing. 
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TABLE II 

TB~. INVESTIGAT'OR 'S INSTRUHENT 

House-Tree D:ca·wing 

1 • Does the drsn,ri:ng shovr Hinclows and doors? 

2 I Does the dra1·rong shoi•i trees or the sun? 

3, Does the dra1ving show the house on the base line? 

4. Does the drm·ring show people? 

5, Does the dra1·1ing sho1·r any x-ra.y implications? 

Airplane 

1 • Does the drm·ring sho:-r the shape of 8. pla,ne? 

2 • Does the dra1•rong show the pl9,ne in the air? 

3~ Does the drm-rins shm·T the plane on the base line? 

4. Does the clre. -:·ring show ·wj_ndows and doors? 

5, Does the dra1'Iing shon ,;•rings? 

Self Portrait 

1 . Does the drm·ring include facial features? 

2. Does the drs:wing shm·r 2,11 the limbs? 

3. Does the dra,i·ring indicate sex? 

4. Does the dra·wing sho1;.r clothes? 

5. Does the drB;wj_ng_: show movement? 
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ANALYSIS OF DATA 

In addition to the limitations cited earlier, an 

additional one was imposed due to illiness of several parti­

cipants in May. Portions of data was unobtainable resulting 

in a smaller sample. Therefore, there was no sta tistica.l 

analysis of the findings. Some of the findings from observa­

tions of the two ~roups. The experimental group showed marked 

interest after a disc1.1ss ion, song or pantomine. The partici­

pants on several occasions would ask to use a certain situation 

for their art ·work. The 11Self Portrait" was the only subject 

the investigator requested the group to draw, the other two 

the children suggested the subject themselves. 

The colors in the experimental group were vivid and 

alive, dark shades were definitely avoided. The colors of 

blue, yello1·r, red, purple seemed to be flt he colors. 11 

The investigator did not stress detail, nor balance, 

if the motivation is active every child will express a certain 

degree of both. The pantomine type of motivation appeared to 

be the greatest attention getter as every child was an active 

. participant of the whole action of pantomining, The experi­

mental group liked to display all of thel:c work on the 11chil­

dren' s bulletin"boarcls. This 1·r0.s a good indice.tor for the in­

vestigator that the participants were pleased with their art 



effort. This attitude is one of the factors teachers hope 

to-develop in all their students. 
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The control group drew what ever ·subject suggested to 

them, all tried but the degree of eagerness to produce and 

complete a task was not as great as the experiment2l group, 

The investigator had to ask on several occasions if the parti­

cipants had finished the particular work. These participants 

were not motivated at all. This group drew with a lot of 

unconnected detail in the drawing of themselves. Each group 

showed good cooperation in drawing the airplane, but only two 

in the control group showed people inside of the plane as 

opposed to the experimental group where all of these showed 

people sitting inside, 

The control group would roll up their drawing when 

completed, only about fovr ;;-rsi.nted to display their work. The 

control g2·oup used every color found in the crayon box-es 1·ri_th 

many dark colored drawings. The study pointed out that chil­

dren can be aided by motivational techniques in producing a 

whole trend of thought on paper, 
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PIATE l 

CONTROL GROUP , HOUSE-TREE DRAWING 

,'T ~ .... . . ·.~ ',,., 
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PLATE 2 

CONTROL GROUP , AIRPLA.J?E RIDE DRAWING 
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PLATE 3 

CONTROL GROUP , SELF PORTRAIT DR.l\.WING 
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PLATE 4 

EXPERINENTAL GROUP , HOlJSE-TREE DRAWI NG 
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PLATE 5 

EXPERIMEN'rAL GROUP , AIRPLANE RIDE DRAWING 
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PLATE 6 

EXPERIMENTAL GROUP , SELF PORTRAIT DR-4..WING 
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CK.A.PT.ER III 

F R E S E N T A T I O N A N D A N A L v S I S 

OF DiLTA 

This study 11as conducted to investigs.te the relation­

ship of motiv.s.tion 2.s 8. fe.ctor in creativity of young_children 

at the James E. Guinn Elementary School in Fort Worth, Texas, 

A· pre-test, T:-iE T-1E'I1ROFOLI'I'AN READINESS TEST, ,;·rB.s administered 

in September of 1970 to all the group in the sample. The 

test :measured the physic2.l, men tel, and creative maturity of 

the chlld, . The ev2.luation of this instrument is highly ef­

fective in pyoviding infonnation of the exper-iences for each 

child and assisting the teacher in prescribin8 the motivation­

al technique needed. for the· child to succeed in all are.?.s of 

·1earning. 

The investigator adapted an instrument for the study 

which was e composite of The Metropolitan Readiness Test (27), 

Florence Goodenough's Test foY. a Nan (19), and J. N. Bucks 

H-T-P Test (10), Infornation for the characteristic of parti-

cip&nts as related to the family TTas sscursd from the cumula-

tive folders of each participant. The students enrolled in 

t:1e first grade ,;,.;-ere subjects for the study. In the sample 

seven ,;•iere males, and th5-:cteen were fen.ales r8.:n3i:---1g in ase 

from six through seven yesrs. There were seventeen children 

,.., ,-, 
)( 
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six years of age and three children in the seven year old 

bracket. All of the students were black in an all black 

school but an integrated faculty. The month of birth of the 

participant tended to be evehly distributed through the year, 

A slightly larger percentage of the subjects were born during 

the second quartile. 

The children were about norm&l as to weight and height 

with one child being very small and two over 1·-reLe-·ht. The 

number of children in the families of the participants range 

from one to eight children. The participgnts tended to be 

the youngest in eacih family. The occupation of the fathers 

was u:r1skilled, with only one father h9.ving 2 .. ttended college. 

There vrere only six faEJ.ilies lri th a as the head of the 

family. All of the mothers were unskilled with two exceptions--

one mother was a profession8.l i;•ro:rker and the other vrB.s a high 

scnool gradl~8.te ~;-rith a skilled position. So;n.e far.1ilies 1·rere 

receiving so~e type of assistance, Most of the c~ildren did 

not reside ~·rith both p8.rents. Fourteen fe.Dlilies Jived with 

the mother as the head of the family. Not any of the children 

were orphaned or came from foster homes. 

The behavior pattern was normal with the usual tears 

and angry words. Only one real di3cipline probleD vas ob-

served in the sample, (a small boy that had burned spots all 

o"'.rer his up:9er extremities). T'he pR.rtlcipo,nts a,te two meals 

at school, bre2~kfas t and l ~_:nc: h. 
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Six of the twenty participants of the sample had 

attended pre-school, these children were more adjusted than 

their counterparts. their attention span was well developed 

for six ye2:.r olds. Coopere.tion and direction taking indicated 

a high de gree of re8.diness cut these children did not sh01·r 

any mar~ed difference in their attempts in creative expression, 

They were in the schematic stage of creative development and 

as sue~ had to be encouraged to accept the visual scheme they 

produced. Four of these children were in the experimental 

group and two in the control group. 

Table II lists the variables, rn· .!..ne number · of points 

given for the three drewings in each gioup with high scores 

in the Vc?.rie.bles -we.s the e:zperiment0.l group, Chi square ~•ras 

used to obtain the level of significance, High scores in 

the variables relating to motivation were significant more 

frequentl? by the moti vB.ted group, Ho1-;ever • the co:0..trol grou1) 

variables were lo0er, It does not mean this group needed 

motivation to produce more detailed and organized creative 

1·rnrks. 



No, 

1 • 

2 • 

?4-. 

5, 

7. 

8. 

10. 

l 3. 

l 4. 

Experiment8,l 

6 yee,rs 

6 ;years 

6 years 

7 years 

6 years 

6 yee,rs 

6 yes,rs 

/ yea.rs 0 

7 Yf:8-TS 

and 

and 

and 

and 

.snd 

and 

and 

E:.nd 

4-B 

3-C 

3-D 

TABLE I 

GROUP;3 

H.R.T. No. 

6 ruonths p · 3. ~'"': 

2 months 'j:)_ 6. .LI 

/ months D 9. 0 

C 11. 

4 mo~1t hs D 12. 

9 mont~1s D 15. 

6 months C 17. 
/ months -q 1 8. () L-: -

2 months C 19. 

Tot8ls 

Li-0 

Control 

M.T.R. 

6 years e,nd 6 months D 

6 years and 1 month C 

6 years and 7 months B 

6 years and 6 months 
~ 

D 

/ yea.rs 8,nd 2 months D 0 

/' years and 3 months B 0 

7 years and 0 months r1 
V 

6 years and 6 months C 

,,, 
a.nd 1 months B b years _, 

3-B 

3-C 

4-D 
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S U M M A R Y , C O N C L U S I O N S A N D 

R E C O M N E N D A T I O N S 

The general purpose of this study was to determine 

if there is a significant difference in the degree of children's­

creative expression as a result of motivational techniques. 

The participants were in the first grade at the James E, 

Guinn Ele~entary School in Fort Borth, Texas, The specific 

objectives were to: 

1. Compare creative ex~ression test scores of the two 
groups, 

2, Compare the drawings of participants with kinder­
garten or pre-school experience and_ those 1,ri thout 
such an experience, 

3, Compare the family life of the two groups with 
reference to father, mother, sisters, or brothers. 

An instrument was designed for the study, the instru­

ment was an adaption of three instruments, the Metropolitan 

Readiness Test, Florence Goodenough's test of a Man, and 

J. N. Bucl{'s House-Tree Dra1:dng test. The test was ·based on 

detail and points were given for each item included in the 

three dral-rings. 

The investigator secured information from the cumula-

t . ..e-·1a r, i-. .1..• • ,J... . 1 ve 1 o _ _ ers OJ. e2,cu p.--3..r L,lC J_p9,n v. The researcher did not use 

a questionaire of any type. A pre-test was given to all of 
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the participants entering the first grade for the first time, 

These tests are used as a placement factor·in the years work 

of all first grade students and was not a part of this study. 

SUHf'LA.RY 

The sample consisted· of seven male and thirteen females 

whcr ranged in age six to seven. All of the participants were 

black, from an all black sbhool but an integrated faculty, 

The participants are members of an inner city school in the 

target area of Fort Worth, Texas. The participants were of 

average i;,reight s,nd height. The subjects came from families 

with from one to eight children, however most of the subjects 

tended to be the youngest in most families. The majority 

of the parents were unskilled and received some type of welfare. 

Most of the families were not intact. The subjects whose pa­

rents received welfare ate two meals at school, The subjects 

seemed rather healthy from the nurses report. 

The behavior pattern ·wa,s norma.l for a group of six 2.nd 

seven year old children, only one child in the sample h~d a 

discipline problem. All of the participants were in the first 

grade for the first time, not any ~epeaters were used in the 

sample. About one fourth of the groups had poor attendance 

records. The participants were average in school work, four 

were slow and one accelerated. Participants in each group 

moved up the ladder in our continuous progress reading program, 

The investigator dld not find but one male that had attended 



pre-school that drew any different f~om the rest of the group. 

He ·was a member of the control group,· was six years and five 

months old, all of his dra';·rings ·were very colorful, he Has the 

fourth child in.a family of five children with a mother as 

heas of the family. 

Menatlly these children were alert. None were diag-

noised with brein damage or neurologibal defects. About half 

of the group were cle~n at all times, some of both groups 

received clothes from a collection that belong to the school. 

The participants were normel in their gro~th pattern 

and of average intelligence. The participants came from 

femilies of from one to eight children. The participants tended 

to be the youngest in a median sized family. The most frequent 

classification of the parents occupetion was unskilled laboreri 

and most fasilies were on some type of welfare with the mother 

wcrkine; outside of the howe t1·ro or three da?S peT 1·:reelc. Six 

of the t-:·renty students in the semple he.cl 8.ttended pTe-school. 

These children were more adjusted to the routine of school 

wor}:, five did aveT2.ge vrork 8.nd one -:;,ras sloi:··T, but he ·was the 

one th8.t Has so different in his cr,eati ve expression, 8.11 of 

his drawinss were colorful and very easy to understand. 

A t1-ro pB,Tt surve;y l-T8.s used to collect c~ata for the 

study. Group I was the experimental group that was motivated. 

Group II ·w&,s the control group that was not motivated at 8.11. 

The subjects for the drawing were designed by the investigator. 
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'I'.he ds.ta from both groups ·wa.s an2.lyzed to compare the 

difference as to form, dete.i1 B.ncl color. 1?-nalys is of the 

experimental group showed a larger percent of details and 

form. All of the children in the group used vivid colors and 

seemed to have a happy outlook about their art work. 

The data from Group II revealed a lack of enthusiasm 

for drawing. Nost used dark colors and did not desire to let 

anyone see the finished product. 

The findings in the study emphasized that motivation 

does have some relationship with creativity. As a results 

of the study, it 1·r2.s found that moti vatio::1 does add t·o a 

child's creative expression, 

Further r·esea1"ch should be conducted to inclucle a 

larger sample over a longer period of time to determine the 

affect of motivation as a factor in acceler2ting creativity. 

The sample could include all of the first grade classes in 

one or two schools. In future studies biographical infor-

mation could more e~sily be secured from a visit to the 

fanlilv o~ ~L,hP n~~ti·c1·~a~Ls ~A~"tl_~P more inf_or~ .... A~l·o·,.n ~b,ou~ .J.. __ ,_, J. J.-~ ~ ./~'-- .Y lJ.V• e ._,_~ ~ l .•.l~ - _ 0 v 

the child from one to ·four years as to interest and ability 

to manipulate different objects. 

A further study could include two schools with mixed 

ethnic groups, with several teschers particip2ting in the 

experiment and comparing dat2 j_n R.n effo:r-t to observe pos-

si b1e academic diffeTenc.es 2,s Hell e..s creative expressi.on. 
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