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CHAFPTER T

INTRO0DUCTTION

Psychological inguiry in our century has given new

ren's art or creative exXpression as

o

importance to young chil

relates himself meaningfully to other human telngs

<

o

the chil
and to the world around him. Uses of verbal language have
teen most thoroughly examined, tut equally rewarding studies

in visual symbtolism reveal imagery 28 bzsic process of

£

®

thought, and creative expression as the evidence of this mode

by which the individusl "realizes!" (makes real to himself) his

4]
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w

The creative expression of young children disclo

the characteristic modes of understanding the visusl reali-
zation in imagery at different stages of development. From

these visual images parents and teachers can learn much about

tnem and about how adults accept the finished products of
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children. The teacher's function in relation to the cree

expression of young children in the schematic stage of de-
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a8 a catalyzer to Tuller expre Inthusizm on the part

of the teacher helps to create eagerness for creative ex-

pression. Sne encourages the child to plan and evaluate with



ntal until the critical stage 1is

Sample
wrantr 1 1-(\@ m L'n i e 3 ("t o A £ o J mw
ad # o 2 3% = 5 -~ 3 [
Twenty cnilc n Tro e firs rece or the James B
Guinn Elemzntary School in Fort Worth, Texas composed the

sample., Group A (exverimental) consisted of

and grcud B (countrol) consisted
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The overall purvose of the study was to determine 1
there is a2 significant difference in the degree of children's

creative expression as a result of motivatlonal techniques.,

1. Compare creative exXpression test scores of the
children in thes two groups.

2. Compare the drawings of children with kindergarten
experience and those without such an experience.,

Until we are more successful in preparing teachers,
we will notv 1dentify those components of instruction
that enables thz child to develop the multipliticity
of inte TWCLTU?J competencies available a2t btirth regard-
less of what the ultimate capaclity may be,



The present study was concerned primarily with de-

'y

termining the relationsnip of motivation as a factor in.

heightened creativity. Information gained will assist teach-

ers and parents to understand young children's creative powers

and how to encourage them to produce child-like drawings.

Terminology

Create, (1) To cause to come into existence, make,
originate, (2) To cause, produce, bring about.

ative HExpression, This is a thod of the teach-
T art in whieh the e¢hild is giv n the following:

(a) The opvortunity to choose his own ideas or sub-
ject matter for his art.

(o) The freedom to express it in his own way.
(c) The right to organize in his own way.

Schematic Stace, A stage in the development of a

child from six to nine,

Crayon Expression. A representation of & thougnt or
feeling using crayons

Motivation., An inner drive, an impulse that causes
one to acv: an incentive to produce,

Creativity, Self-exvpression through genuine inlitis-
tive, which stimulates thinking and produces deep
satisfaction in young children,
Limitations
The researcher limited this study =2s follouws:
(1). First grade children in their schematic stage of
development and students of the James E. Guinn

BElementary School,

(2)., This study will be limited to three crayon or
pencil drawings,

(3). A further limitaticn, the samvle will consist of
five children Tor each group rather than ten



REVIEYW OF LITHERATURST
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New methods of eppraisal, new measuring instruments,

crestivity

iy
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and greatly increzsed interest in the trestmen
and now in the relationship of motivation as a factor in-

creativity have characterized the development of creative

The review of literature in this researcn will con-
sist of two parts. The first section will consider thos
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vobivation means something

causzs z2ction in this case, the child and his art,

)

Cne of the protlems in defining motivation was to

distinguish it from the word stimulation because many t©
o

have used the word in the samz context as notlivation in de-

roducing ereatis

Ha
¥
<,

Scribing the purpose for motivation ity.

+

The investigateor found little difference in the definition



of stimulaetion. Gurlock used the words--to z2rouse to zction;
‘excite to activity or increase activity.

For the purpose of clarification in the present study
when the word stimulation occurs it will be used synonymous

with motivation,

]
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MecDougall (L42) described some beginnings of scientific

tivation with Charles Darwin's theory of evo-

lution. Darwin thousnt that certain "intelligent® actlons
D ~
i

are inherited., Tnes simplest of these are

=

s the moving and kicking of the very young or the instinct

for 2 taby to nurse, Others ars more complex, such as the

N

tend indiividuzls to run from danger. These mora conmplex
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actlions were called instincts

gn inner urge for action, an

idea that can be tracsd back to antiguity,

& new name to this 1nner action, Gozl Seekinz. Later in ths

century we will c=2l11 this sam
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Motivation is en inner o
determines its possess 2.
ts, Lo experie 3

21ity upo o

to it in o

an impul be
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in motlivatlon, .8ne saw movivation as something spontansous



sitvations children could become involved in, and the exciting
of that inner something--~ego. licDougall reported lontessori's
success far surpassed her sponsors fondest hopes, if not hers.
Not only was vandalism prevented, but these children, three
to seven y=asrs old, changed and beceme avid puplls,

Teever (58) explained motivation 2s a falrly new
avenue of study, yet it is a very old one. (We could not
pursue this Topic without showling the interrelation of other

areas of learning with creativity and motivation.) A primary

to

goal of psycholozy as a science is the prediction of how one
acts under different situations. Therefors, any fTileld of
study wnich contributes to such predictions is of wvalue to
education, It 1s generally accepted that the study of toti-
vaetion fllls this criterion.

Bzaker (3) stated that when 2 person is prompted to do

something, he 1s notivated to do it by having some incentive
or motive for the action tsken, A motive 1s an innsr urge
that caused the person to act one way or another. The teacher

needs to learn how to induce action,

)

enougn to wWork

15

hard in his own way, She should continue the
motivation until she senses thet every child is excited and
ready to work on the desired vrojsct., It is clesar from the

above statements thset motivation 1&g closely relzated to the



experiences in which learning cen concur; (b) energize and

activate students to

-

keep them reasonably alert; (c) keep

students attention focusaed in one direction at a time, When

studernits are notivated they are directed toward a more selec—

tive vehavior pattern. This behavior in srt turns to pro-
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cing more imegination; more personal relationship with the
reative product,
lMendelowitz (45) admonished teachers and provided the

otivation for a young child:

!‘3

]
&

If a2 young child in the schematic stage of development
asked, YHow big should a man be?, and How blg should 2
nouse bve?" Do not tell this young child that a man is

one third or one fourth the height of a house., This
would establish a range of size bﬁtmﬁﬂn objects that
would ©e too complex to mainteln consi ‘t@ntly for most
children at this level., Here the teacher uses liotivation;
because she knows the child's cnrono]otlu°7 sge, nis de-
velopmenp stage and 2180 his needs for rezalism as far as
a man and a house., They are rezl life situations. Tne
teacher might reply, "Well, what do you think?" #lLet's
taks 2 .qlk and look at house and men." After the wa1k
ask the child, "Is the man & 1little bit smaller or quite

& bit smaller?? This kind of discussion turns something
on that is c]roerg there, but hesn't bteen thought of .

This child knows a house is larger, but, when it's time

to draw, these kinds of things need to be brought out by
the teacher., The child can go ahead now, on his ovwn
volition and produce the kind of pilcture his mind directs.

ot

n

W

Hurlock (30) interpreted motivation in this way:
D

That which moves or induces a perxson to act a certsin way,
2. desire, fear or other emotion or consideration of reason,
which influences or tends to influence persons'! volition;
also applied to contemplated results or objects the desire
of which tends to influence volition.

Mendelowitz (45) explained that some children are fre-

quently confused when looking for a scheme to represent man



during the schematic stage; they are not as alert and sometimes
cease to expresSs themselves through art. NMotivation is parti-
cularly important at ﬁhis point, There is a2 constant need

all times for the teacher to be helpful, warm 2nd not critical
of the children's art. There are many thp s very dear to a

child's 1life at this state--himself, mother, father, sisters,

brothers, his nome, members of his family and pets. A teacher

4

should help the child e xtcna his knowledge of himself first,
then the Tamily and pets,

Gaitskell (18) isolated and defined lotivation
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as something that must be built upon the child's existing

interest, Vith the most immature child, the teacher may rely

upon himself and materials he can manipulate for motivation.

Hotivation for Gaits¥k=ll consisted of the learned anticipa-

tion of a goal a2s arousing positive or negative emotions.
According to Teever (58),

The broad idesa which psychologlsts have designated to
account for the activation of behavior is m0u1vau10n,

and the particular part of motivation relating to specific
tyoves of bpehavior have been czallied motives., NMotives may

be classified as primary eand secondary. FPrimery motives
are pnysiological in nature, Such &s hunger and thirst.
Secondary motlives are nonphysiologiC?l in nature, such as
2 drive toverd a carser success, Motives towerd & posi-
tive gozl are termed "approach motives,'" lictives mhica

& negative goal gye termed “ayoldance mobives,®

"The self is the sunm
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total of 21l that a person can call his." He also was one of

the first to point cut the low achievement of children because

n

of low estsem of themsszslves also stated that the teacher ect

)



as a catslyst helping by prover motivetion. According to the
author cited above ‘'motivation is a complex phenomenon. In
the final analysis, 1eérning of anything»and motivation are
effected not only by things ss they are, but 2lso by those as

each person perceives and values them and by the way he sees

them himself.®

The Teacher's Role in HMotivation

Erdt (15) questioned what makes good art teaching?
A creative polnt of view makes good art teaching, with a
strong motivation for each new expérience and with new en-
thusiasm for provlems that must be repeated. ~Creativé teach-

de'Y

ing implies willingness to try sometning new, willingness to
experiment, and willingness to look for new materials, 1In
creative teaching, every contribution made by a2 child is prized

and evaluated. Children look to their teacher for continued

¢

motivation and understanding that keeps them at a creativ
task untlil it is finished.

Probably the roles of creative tezching rest in the
feeling and attitudes of the teacher and her rapport with her
children. Children are sensitlve and must not be defeated

by & negative attitude before they start; they will blosson

-
=

eacher is understandiang,

-

he feeling of freedom within herselfl wil

release the children from uncertainty, end everyone will wory
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rdt (15) further exvlained some plans for motivation

in creativity., A stronz mood always builds in tiwo successive

[}

ct

steps. It first gains zttention and stimulates interss

‘Wext it earouses thinking, feeling and a desire for expression.,

finds a simple way to capture children's attention; a friend-

ly way to cause emotionzl walls to tumble; an unexpected way

(

ing to flourish. How does a
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teacher plan a notivation? She is aware, She uses the very
vays children use to motivate themselves into high svirits

of thinkting and feeling in their work and plsay. Sons simple,

7]

notl-

b

effective ways which may be used to capbure attention and
e creative expression follow:

(1) lotivation by Sensory. A child becomes attentive to

something he sees, hears, tastes, touches, or smells His
senses are To ful antennae, They catch impressions. Cnhild-

1

ren stop, lock and listen when their attention is focused on
something they can see,

1!

4 1) i

u’\

The old axion "One picture is worth a thousand words

0

especially true with children. A single object, a picture,
a slide, a Tilm or book provides an immediate focus of at-

3

netive sound cavtures attention in 2 sinilar

Jse

tentvion, A dist
way, A drum beat, a recording, a whistle, a clapving of hands,
& Xnock at a doox, or an unusuel volce gsnerelly gains atten-

ion.

ci



(2) liotivation by Peovnle, People 2re alive, One indi-

vidual nhas tremendous power to motivate another 1nd1v1duol

A ource person may be invited for the specific purpose of
sharing and stirmulatliag interest. A pantomine bre down bar-
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vates an immediate des

Unigve ways of communication between vpeople often serve

to puild 2 strong. mood, A letter from an elf, written on an
auvtumn lear served to motivate a group of small children into

a delightful visit to fairylend and later to produce a mural

devicting the visit,

in their environment sucn 28 recreational events, industrial

occur so children may exXperisnce first nand., If this 1is not
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derstorm, & shover of rain, an adbpearance

2 child fagcinated with a shadoi,.



(4) lMotivation by Ideas. TIdeas are stimulating., They
arouse curiosity. An unususl statement, a colloquialism, a

riddle, scrambled words, puzzles, sometimes a single word or
a single question, such as, "Let'!'s have fun this morning by
drawing the first thing we saw wnen we got out of bed this

morning."” This will be very funny to children and they will

really try to show something.
Motivating: Guiding Children
Cole (11), provides some duidelines for motivating
children in creativity:

1. A teacher creates mood indirsctly.

2, A teacher is alert to childrsn's moods,

3. A teacher nmotivates enthusiasmn,

L, A teacher guides rather thzn directs,

5. 4 teacher encouraces individual thinking,

6, A tezcher recognizes creative ideas in children and
nmotivaetes them into smootn accomplishment.

Children cannot create in a2 vacuum, They must have
sone idea or interest eand be fired to produce wnat ever it 1is
in an enjoyatle nnexr Creativity, as in other subjects,
means somethning different according to the persons understand-
ing; its usage and how 1t.relstes to the individual. The
researcher has used Creativity as an outward and free ex-
pression of a child's own Tezlinzs =8 the child responds to
motlivation in expressing creztive desires, (f great signifi-
cance in the intervretation of a chlild's drawing was the state-
nent, "Individuslity end creativilty can never 2rise out of
chaog or rigidity in versons.'" Westlake (63) emphasized the



Y

importance of an environment of warm and friendly acceptance

o

of what ever the chlld vroduced.

Westlake distinguished between originality and crea-
tivity on the basis of his factor analytic investigation of
creativity. Originality 1is one of several general traits
contributing to creativity, but, flexibility, fluency and
motivaticnal and temperamental traits as well. Telford (59)
viewed creativity as the key to education in its fullest
sense and to the solution of mankind's most serilous probvlems,

Torrance (60) insisted that in order to be called
ficreative," an activity must result in something that is
culturaelly, as well as individually, novel and useful.

liany tests hnave been devised to measure various as-
pects of creativi as developed by Getzels and Jackson, Tor-
rance, and VWallach and Xogan, but seemed not useful for this

licCandless (49) def in terms of di-
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ent thinking, for he saw creativity 2s being unusual or

1 thought. He published a review of the psycho-
logical studiles of creativity 2nd employed Stein's definition
of creativity as,being a process wnich results in a novel work

that is accented 23 tenable or useful or
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at some point in time. Other definitions of creatlivity have
been expressed by Hall and Tanner (22), These authors con-

hat creativity was self-expression through genulne



initiative, which stimulates thinking and produces deep satis-~

faction in young children. The creative child was described
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eing involved in his own ideas in a
task or project, using nis imagination, and originality; The
child who is independent of planned help in solving his own.

lens at the kindergsrten age, will not be frustrated in
later years when he finally must think for himself,.

.

The vorld of art nay be very fascinating and satisfy-

L

ivities he may

ct

ing for the young cnhnild, through creative ac
experience his emotions and ideas in a visuval form and be-
come better able to cope with experiences in his world,
Creativity seems to be an innate function which 211 possess,

ressS, JusSt as some cnildren

terests, others find expression through their own activities.
Creative children are known by playmates 2s having f'good
ideas for gzmes" and they seldom resort to the statement
inat can T do now?"

ift of creativity

mey be misguided rather than led constructively by school

Q

and society.

reativity is more apparent in the child who

nas not yet been subjected to rules of socliety than the

IS

1ult who must adhere to then.
Torranice (60), a resvected z2uthority in the field of

creatlivity, stated tha
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ral 1is dowmright savage toward creative
ially when they are young, Teachers sonme-
thean smart alecky. Trouble 2l1lso comes in
a forts when conventional behavior

Society in gene
thinkers, espec
times COW”ﬁﬁar ol
later team and adult ef
is 'nmormal.'!

The real value of a cnild's creation seemed to be

in proportion to the release of creative power. When a child
did his very best in trying to °xpresg himself, adult responsi-~

(e
o

pility requires that it be valued and accepted. Wickes (64)

utioned that "fo regard too highly the finished product is

to value materizl, beyond creative growth." Wickes dbrougnt

out

between the child and the materials used in creative art.

a very important point in regard to the relationship

(%)

Lowenfeld (38) contends that

«:

The child progresses in the develorment from the orimitive
forms of vleasure in activity, to vlessure in creation,

a specificallv human pleasure experience which first ap-
pears with the oonstruc{ion of an object., 1In contrast

to the pleasurz of ac nnioh we pour forth our
energy to the materia

stamp of our individua
Ssaying that we express OLrse7
In this expression of ourselve
linits and leave 2 more or le
ourselves in the materials.
important expveriences characte
he 1is active with the ﬁﬁ“erlel
to it, masters it, and puts sonethina n
Surrendering one's self, mastering the material, and

producting an object are, one may say, such definitely
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human experiences that tl“hout them one 1s not humsn.
WVithout such & surrendering, and the capacity to make
such & surrendsr, aormsl enouiOﬂﬁl and character growth
cannot teke rlace. Czllc“:n deprived of zdequste op-
portunities of constructiv play, are children who later
grow up dericient 1in const: “ctive imegination, and are
inhibtited in exverience,

Merritt (46) studied the relationship betwean the

.

children and adjustment and his findings
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showed that adjustment and mental ablilities were directly re
lated to their creativensess,

According to Evans (16) some of the characteristics
of a creative child seemed to include sensitive, curious,
flexible, original, independent, and possess a great cdeal of
insight. Flexivility was described 2s being the dey to
creativity for he says that this is the vasis of origirnality,
ingenuity, and ianventiveness.

1

Mooney and Razik (47) insisted that

jol

Living creatively starts from ideas--z2nd children are full
of ide2s--idecs they ere ezger to express, ideas they must
express if they are to live fully as an adult,

d (44) emphasized that

Adults must allow the child to be free and expressive
for through {these crestive experiencss he becores able
to releass scre of hls fears, hostilities, agzressions,
and 1s avle to substitute feelings of confidence, love,
joy, security, and satisfaction in his work,

According to Landis (35)
Creativity is the basis of all vproductive humen sctivity
and its develoonnment is of first importance in Pdwoﬁiion,
Too often creativity is counsiderad synonymous wWith the
Tfine arts; instead it should be 2 point of view which

en important voint in working cresatively wit
cnild must he led to hecome awvare that his grestest satis-
fection will come through end from nis owmn efforts.

Drews (14) offered these guidelines Tor teachers in

working crezatively with young children, The five guidelines



follow:
(1) to teach students to think Tor themselves and to look

to the teschexr for gu
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that we can without others helping us.
(2) strive to be selective in our choices of teaching
materizls and strive to be both iInteresting

to them and let them sse us as challenging
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(3) stress the importance of being gn individusl, but

also one whno can work with others.
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coming of loo%ing into the future, for we should strive to-
ward the being to the becoming.

(53) offer =2 stimulating environment if we =2re to obtain
progress and we should help ths cnild to want to work and
learn and o expefience various new learning situztions,

Lowenfeld and Britain (41) discussed the two major
develormentzl stages of art tﬁatApreschool cnildren go through
which are the scrivbling and prescnsmatic stages. In the
Sceribbling s
reoeives enjoyment, happiness, and release, and 1s ga2ining

ne used in scribvbhling, This stage laid the groundiyiork
& £
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Kellogg (3%) descrited the developmental stages of

art in a more detailed form. She pointed out the fact that
the child does not draw objects in the world as he sees then
but instead, he strives for something new within 2 set of

forms which ne el ready had le

)

rrned, A painting may not look
like much to a pasrent or teacher, but it may mean a great
deal to & child. "Children need = sense of pride, pleasure,
and confidence to strengthen their crestive spirit.”

At the age of two ths child starts going through the

placement stz

(rq

where he scrithles and develops a feeling
for pattern., Scribbline h2s become known 2s the building
blocks of child art and after that stage there starts the
art in outline, which is essential Tor the desien stage,
Age.thrse becomes a confTident age for the child, who
starts drewing circles, Yi{andalas" or magic-circles 2and con-

tinues drawing suns end radisls, and eventually draws humen

he vlacement staze the child progresses to

et

figures., From
the shape stage, on to the desien stage, and then to the
pictorial stage.

Kellogg (34 determined that as long as children feel
free to drsew naturally, balance remalns & prominent feature
of their work. Design, not subject metter then, determines
the minor featurs of children's work,

Merritt (48) stated that in the ¢éhild's srid “rork he

paints only what is important to him at that particulsr time
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An exemple of this would be in observing specific drawings
such as a five-year old's drawing of & man and it is 1likely
to have a head attached to long spindly legs., It is likely
to have a face which is complete with eyés, noée, and.mouth,
but it is also likely to be armless., This is very typical of
the five year old's concept of man., If the child decided to
have the man fishing then he would probably draw & man with
arms.

Lowenfeld (39) stressed that what a2 child draws in
his subjective experiences is what is important to him during
the act of drawing. The drawings give us an excellent record
of things which are of special mental or emotional importance
to the child, A sense of growing interdependence between the
child and the environment are expressed in his drawings.

Kellogg (34) used children's drawing as a means of
better understanding their development. She believed mandalas,

or designs tased on crossed circles, were of great human and

0n

psycholegical significance.,

Lowenfeld (39) stated that a knowledge of what actively
notivates the child further reveals to the'educator the emo-
tional significance which the represented objects have for the
- child. He referred to the passive knowledge as bteing that
‘wnich the child possesses, but does not use,

Torrance {(66) emphasized the dilemma of the highly

ollows:
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In spite of the fzct that these children have many ex-
cellent ideas, they rezdily achieve a reputation for silly,
wild, or nauvghty ideas, It is difficult to determine

what effect this derogation of their ideas has on their
personality development, 2s well as upon the future de-
velopment of their creative talents. The uniqueness of
their idess makes this a really difficult problem, bte-
cause there zre no standards, as in answer books and
manuials. Although thelr humor and playfulness may win
some friends for them, 1t does not always make them easier
to live with., 1In fact, it may make their behavior even
more unpredictable than otherwise and this probably makes
their presence in & group upsetting.

Pornes (51) described creative people as people who
can express all of themselves, both the bright and dark sides,
We need to start learning, wnen we are young, what we are like,
how to live with ourselves, and we need to learn ways in which
to make full use of our capacities,

Baker (3) contended that various things stifle crea-
tiveness and expressed strong feelings against the purchasing
end use of coloring books. Baker 2l1so believes that a child,
once conditioned to coloring tooks, will have difficulties
in enjoying the freedom of creating. The dependency which
such methods crsate seem devastating. It has been revealed
by experimentation and researcn that more than half of all
children, once exposed to coloring books, lose their creative-
ness, and their indevendence of expression, and become rigid-
and dependent. Lowenfeld (39) suggested that parents give a
child a shest of p2per and crayons and let him create his
original picture.

Both Brown and HcDonald (8) argued that the child

needs diversified media and materisls to stimulate his thinking
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for experimentation. In so doing, his free expression will
develop his confidence to try to work out other ideas related
to other fields of interest.

Today, more than at any other period in our civilization,
the focal point is on scientific exvloration of the un-
known., Who will be the men capable of developing these
new ideas? It wlll very likely be the child who has been
encouraged to expand his creative imagination through the
use of many crestive media,

ive zctivity es an

»

cr

The child who makes use of creal
emotional outlet seems to ain freedom and flexibility as
a result of the release of excesslive tensions. While the
child who feels frustrated may develop 1lnhibitions and, as
a result, feel inhibited, the child who has developed freedom
and flexibility in nis expression may be able to face new
situations without difficulties. Lowenfeld (39) stated that
it is generally accepted thzt progress, success, and nhappl-
ness in life depend greatly upon the ability to adjust to new
situations, the importance of art education for personality
growth and develcpment can easily be recognized, Therefore,
art experiences have been found to have therapeutic values.
Through art materials, the child can express feelings that
are otnarwise unacceptable, and which, if not released, could
"block and inhibit his personality.

According to Read (52) art for young children seems
to be a means of self-expression in visual form, in that he
uses art}to express what he does, sees, feels, thinks, and

talks about. Through experiences in art he can exvlore and
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experiment and can express ldeas and feelings abtout himself.
and the world around him,

Through his working with various materials, he assumes

responsibility for shaping them, uses judgment and con-

trol, and gains success experiences which 2id in estab-

lishing a self-concept of worth as an individual. Read (52)
Harris (25) commented that a child draws :that he feels rather
than what he sees or knows to be true,

“lany psychologists, on the basis of studies and ob-

servations, have come to believe that drawings and peintings,
being spontanesous behaviors, reveal children's feeling and

hey can express both

].J.
Gt

desires." bThrough this free sctiviiy
present and more Ydesp-seated! needs 2nd emctions which are
known as ”mevsoaﬁllty \rt theorists such as Arnheim,
Lowenfeld, Gomberich, 2nd Rezd agree that srtistic activity
can have an impact on the person usuvally described as enrich-
ing, feeling, or enhancinz to personality development.
Lowenfeld and Brittain (41) referr to a child's per-
sonzlity as related to art, many views
such 8s: "YThrough 2 child's drawings, he expresses his likes
and dislikes, his emotionzl relationsnips to his own world,
and the world which surrounds him" and art for the young child
may well be the necessary bvalance of your child?!s intellect
and his emctions It may beccme the friend to whom he natural-

1y turns whenever he has something that bothers him--zcven

()'Q

consciously--a friend to whom he may turn whenever m01da become

nadesquate,
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ship of motivation 28 2 vossitle factor in crestivity of
young chnildren in their schematic stage of development, A

working knowledge of possivle tecnniques in motivating stu-
dents would re wvzlushrle inforwmation for sdults who work with
young children.

In achieving the purpose of this study two groups
were observed and tested, This included the following: an
experinental group that was motivatsd eac
subject to draw, and & control group that was not given any

type of motivation in Their drawing sessions, The two grouon's

X

school or kindergarten. Cumvlative records served as a source

in obteining pertinent information concerning t

1970 first zrade class of Jemes E,. Guinn Slementary 3School
in Tort Worth, Texas. The sge range was from six through
seven years of aze. Grour A (experinmental) conzisted of ten -
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children. Group B (Control) also consisted of ten children.
A set of three drawings plus a pre-test was required

Tor the study. These draw

-cl

7ings consisted .of a "House Tree

it,"

)

Drawing," an Y"Alirplans in Flight," and a "Self Portr
This study did not include qguestionnaires or interviews.
The instrument for this study was an adaptation of
the followi
1. Florence Goodenough's instrument for a drawing of
a man. (19)
2. J. N, Buck's instrument for the "House Tree Drawing/{10)
3. IMetropolitan Resadiness Test, (27)
The twenty participants of this investigation ranged
in age from 6 to 7 years old, and were students of the James
E. Guinn Elementary School in Fort Worth, Texas. The parti-
cipants of the present investigation represented two groups
(exverimental and control) all were in the first grade and

&

all tock a pre-test in September , 1970. The pre-test is

used as a placement factor, but it z3lso measures the cnild's

creative ability. The results of this test can be found in
Table I,

The first three monthé of the participants formal
education, the investizstor helped ea2ch one orientate himself

to nis new environment snd to develop the tyve of rapport
4.

necessary Lo gain the confidence and 2 sense of understanding

de

(ﬂ"

between sty

,».)

and teacher.
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The varticipants had art activities from the begin-
ning of school in 3eptember, but these art activities were
the experimentation. The experimentation began

Py

in lMarch, 1971, The investigator had observed the chilldren

o

s they worked in grecups and alone. The sample consisted of

hed ]

an experimental group of ten that was motivated each time
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the three subjects, and a control group of

ten that was not motiveted, but just asked to draw one of the

The psrticipants used news print and crayons. FEach
child drew on the floor and choose his place to work. All
of the drawing sessions were held in the classroom, with the

exception of the plane ride which will be discussed,

3

.
ne

groups drew at different times on the same day.

2. An Airplane Ride - April, 1971

W
>
w
®

f Portrait - lay, 1971

llotivationsl Techniques used by the exverimental sroup

1. The Youse Tree Drawing (iy House)

~—

civation Tor this drewing grew ou 1

£ of &

Q)

socl

0

studies unit. The participants discussed the types of hones,
where located, the gerneral structure as to doors, windows, and
the inside and cutside, The participants did not uss pictures.
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ne
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During t .rt period everyone wanted to show how pretty
they could draw their own homes.,

2., The Airplane Ride
gh questions, discovered that
not ons child had been inside of 2 plane. So the motivation
or this subtject was a2 pantomine. The investigator borrowed

four children from another room to become the pilot and co-

pilot, the stewsrd and the stewardess. Ten chairs be
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with two chairs up front for t

and ‘co-pilot.

vozarded tn
steward as ﬁhey entered the plane and took their sezts, When
the vlans was filled, the stewardess and steward caeme aboard
ilot welcomed each traveler
2board, The stevwardess wors 2 pert 1little cap and from a

paper plate served hard candy to esch traveler (this they loved

V)

D

Q

After sbout ten minutes the pilots landed the vlane and eac
traveler deplaned. The children loved this session best of

d pictures.
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The particivants were motivated by the song YlHary
Wore a Reéd Dress.!" Each varticipant took a good look at
himself in the mirror and szng the song 2bout his own clothss.

T clothes and them-

[
h

This gave the vparticipant a review of the
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TABLE IT

drawing
drawing

drawin

(0]

draving

NWESTIGATCOR'S INSTRUMENT

House-Tree Drawing

windows and doors?

trees or the sun?
the house on the basse

people?

any x-ray

Airplane

1

show the shape of & plane?

s

show the plane in the air?

show th the hase

[

plane on

show windows and doors?

show wings?

(8]

Self Portraeit
include facial features?

snow 211 the 1limbs?

show movement?

28

line?®

implications?
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ANALYSTIS ¢F DATA

In addition to the limitations cited earlier, an
additicnal one was imposed due to illiness of several parti-
cipants in May. Portions of data was unobtainable resulting
in & smaller sample. Therefore, there was no statistical
analysis of the findings., Some of the findings from observa-
tions of the two groups. The experimental group showed marked
interest after a discussion, song or pantomine. The partici-
pants on several ococcasions would ask to use a cerxrtain situation
for their art work. The "3elf Portrait®™ was the only subject
the investigator requested the group to draw, the other two
the children suggested the subject themselves,

The colors in the experimental group were vivid and
alive, dark shzdes wsrs de;initely avoided., The colcrs of -
blue, yellow, red, purple seemed to be *the colors.,”

- The investigator did not stress detzil, nor balznce,

if the motivation is active every child will express a cert

)
’_l-
=

degree of both. The psntomine type of motivation appeared to

o

be the greatest attention getter 2s every child was an asctive
particivant of the whole acticn of pantomining. The experi-

mental group liked to display 2ll of their work on the "chil-
dren's bulletin'boards. This was 2 good indicator for the in-

vestigator that the varticipants were plessed with thezir art
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effort., This attitude is one of the factors teachers hope
to - develop in 211 their students,

The control group drew what ever 'subject suggeéted to
them, all tried but the degree of eagerness.to produce and
complete a tTask was not as great as the experimental group.
The investigator had to ask on sevéral occasicons if the parti-
cipants had finished the ﬁarticular work. These partici?ants
were not motivated at 211l. This group drew with a lot of
unconnectedAdetail in the drawing of themselves. Tach group
snowed good cooperation in drawing the airplane, but only two

in the control group showed people inside of the plane as

]
}te

opposed to the experimental group where all of these showed

ide.

[

people sitting in

)]

The control group would roll up their draving when
completed, cnly about fouvr wanted to display their work. The

control group used every color found in the crayon boxss with

Jte

nted out that chil-

]

many darX colored drawings. The study po

dren can be aided by motivational techniques in producing a

whole trend of thought on paper.
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PLATE 1

CONTROIL, GROUP, HOUSE~TREE DRAWING
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PLATE 2

CONTROL GROUP, ATIRPLANE RBIDE DRAWING
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PLATE 3

CONTROL GROUP, SELF

PORTRAIT DRAWING
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PLATE 5

EXPERIMENTAL GROUP,

ATRPLANE RIDE DRAWING
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PLATE 6

EXPERINENTAL GROUP, SELF PORTRAIT DRAWING
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CHAPTER III
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This study was conducted to investigate the relation-
ship of motivation as a2 factor in creativity of young children
at the James E. Guinn Elementary School in Fort Worth, Texas,
A pre-test, THE METRCFCLITAN READINESS TEST, was administered

in Septembter of 1970 to 211 the groud in the semple., The
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child and assisting the teacher in odrescribing

&l technigue needed for the child to succeed in all areas of
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civents as related to the family was sscursed from the cumula-

seven were males, and
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six years of age and three children in the seven year old
bracket., All of the students were black in an all tlack
school but an integrated faculty. The month of birth of the
participant tended to be evehly distributed.through the year,

A slignhtly lerger percentage of the subjects were born durin

The children were about normsl as to weight and height
with one child being very small and two over welght., The

numcer of children in the families of the vartici

3

ants range

from one to eignt children. The participants tended to be

0
ck

the younge in each family. The occuration of the fathers

wee unskilled, with only one father having attended college,

er as the head of the
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lies with a fat
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family. All of the mothers were unskilled with two exceptions--

one nother was a professional worker and

G
]
(&)
)
=)
H-
}__l
Q,
H
v

served in the samrle, (2 sm=2ll oy that had burned spots all
over his upver extremities). The particirants ate two meals
at school, brezkfast and lunch,
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Six of the twenty participants of the sample had

S

attended pre-school, these children were more adjusted tha
thelr countexrprarts, thelir a2ttention span was well develope

for six year olds. Cooperation and direction taking indicated
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Tney were in

f creative development and
as such nad to be encoure zed To accept the visual soheme-they
rroduced, TFour of these children were in the experimental
group and two in the control group.

Table IT 1lists the variables, The number of points
given Tor the three drewinzs in each group with high scores
in the veriatles wzs the e:

uvsed to ottaln the level of significance. High Scores in
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CHAPTER TV

SUMNMARY, CONCLUSIONS AND

RECOMNMUBENDATIONS
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ovjectives were to:

1. Conpare creative exyression test scores of the two
STOUDS.,

2, Compare the drawings of participants with kinder-
garten or vre-school experience and those without
suchn an experience,

3. Compare the family 1life of the two groups with
reference to father, mother, sisters, or brothers,.

An instrument was designed for the study, the instru-
nree instruments, the letrovolitan
Readiness Test, Florence Goodenough's test of a lMan, and

J} N, Buck!s Houée~Tree Drzwing test, The test was basad on

each item included in the
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The investigator secured information from the cumula-
tive folders of each participant. The researcher did not use

a questionaire of any type. A pre~test was given to all of
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the participants entering the first grade for the first time,
These tests are used as a placement factor in the years work

of all first grade students and was not a pazrt of this study.

SUMMA RY

The sample consisted of seven male and thirteen females
who ranged in age six to seven, All of the participants were
tlack, from an 2ll black school but an integrated faculty.
The participants are members of an inner city school in the
target area of Fort Worth, Texas, The participants were bf
average welght end height. The subjects came from families
with from one to eight children, nowever most of the éubjects
tended to be the youngest in most families, The majority
of the parents were unskilled and received some type of welfare,
Most of the families were not intact., The subjects whose pa-
rents received welfare ate two meals at'school. The subjects
seemed rather healthy from the nurses report.

The benavior pattern was normal for a2 group of six z2nd
seven year old chiidren, onlj one child in the sample had é
discipline protlem, All of the participants were in the first

rade for the first time, not any repeasters were used in the

4]

sanple. About one fourth of the groups had poor attendance
records. The particivants were average in school work, four
were slow and one accelerated. PFParticlpants in each group

moved up the ladder in our continuous progress reading pro\ram.

ot

The investigator did not find but one male that had attendegd
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pre-school that drew any different from the rest of the group.
He was a member of the control group, was six years and five

months.old, all of his drawings were very colorful, he was the
Tfourth child in a femily of five children with a mother

heas of the fanily.

Menatlly these children vwere alert. None were diag-
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amage or neurological defects. About half

of the group were clesn at 2l1ll times, some of both groups
received clothes from & collection that belong to the school.
The particivants were normal in their growth vat

and of eaverzge intelligence. The participants came from

¢

families of from one to eight children. The participants tend
to vbe the youngest in & median sized family. The most frequent
f the varents occupation was unskilled latorer,

and most Tamnilies wsre on some tyre of welfare with the mother

work, five did average work and one was slow, but he was the

t in his creative expression, 2ll of

D

one that was so differer

'

his drawings were colorful and very easy to understand,.

A tuyo part survey was used to colle iata for the
study. Group I was the sexperimental group that was motiwauea.
Croup II wes the control group that was not motivated at all,

The subjects for the drawing were designed by the investiga



The. data from both groups was analyzed to compare
iifference as to form{ detz2il and color. Analysis of the
experimental group showed 2 larger percent of details and
form. All of the children in the group used vivid colors
seemad to have 2 happy cutlook abvout their art work.

Thne data from Group II revealed a lack of enthusias
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