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' IIAPTER I 

I TR DUCTI N 

Ev ry y a i n h Uni J ~L L!,p oxima e ly 11 

r d p ou h' h s h l. n V ' r million young 

r urn h h' h 1 tl 1 m· ( · n 1 7 5 ) . Tit . s 

w· , 

h a 0 

xp h 

dul b 

wh n Th m 

h 1 70 ' s 

id n L 

m ny o 

n nd N ls n (l J ) s t a •tl h · t in 

u 0 v ry hr in h 

mpl ' hi •du· in. It i s 

· ud n s w '11 c ndid for 

due n , on nu·n d u c i n or r · c n i ·11 

tr i ning rog ms s m 

h y d id o 1 v sch 1. 

M ny of h indivi u ls will r co niz h n , for 

som fonn of due a ional rogram or ·om ro ram 0 a quir 

ap ro ri employm n r I n ials wh n th y 1 •a rn som [ 

t h ploym nt s is ics by firs hand ex ri nc For 

xam 1 . h un mploym n r for m 1 high school dropouts 

is ov r twice as high s h rat for mal hi•h school 

graduat s ( ichelot i, 1974) . Also, a cording o Th >mpso n 

and N lson (1963) high s hool g raduat s ar or than thr 

tim s as likely to hav whit collar jobs han dropou s . 

Statement of th Probl em . Duri g th first quart r of 

1 



h 1978 - 1979 s h ol y ar on 

h n·n h gr d s u ·n s 

T x s urban ar a · 1 d hr 

o m·ssin m ~ han w n y­

ul d 1 8 m i n s . Thi s 

during h 

Th r 

8 cond quar 

8 m o b 

s uo n s who f ai u 

num r o s ud n w o 

r. 

r 1 

o non 

o no 

ing y ar (Mori .z , 977). 

2 

hun dr d 

.n nn 

or mor 

v p 

y a 

ion h p 

n anc 

how u 

An f ort was m o show h s 

a nd school w h s om gr o sue 

hem to r main i n h igh schoo a n r c 

diplom 

0 

w n y- w (122) 

y h 1 n a N r h 

h i r cour s s du 

( 25%) o h s h o-

n nc on nu 

w n th 

o c l s · 

n schoo 

ndivi u 

num r 

and h 

h 11 w-

how o 

ss n or r o d 

v h ir h. h s hoo1 

S Th ur os o his s udy w s o 

d v lop , d scrib , imp1emen and v l id e wi hjn h curr n 

fram work o th rad ·a n a l h i gh s choo l and w hout any 

additional exp n s , an al rn a iv o t h ado p d r ogr am 

Qf s u i s based on androgog i ca1 principle Th prog r am 

wa s directed towar nin h g d s ud n s a n inner c y 

high school in a orth Texas urban area who w re a i ling 

because of non attendance. Th progr am wa s des ign d o 

encourage he ninth gr de non- a nders to re turn o s hool 

and allow them to ex peri n e some degr e of suc cess in t h ir 

school work . 



3 

Significanc tudy . Public ducn ion is failin 

for a larg number of young r du to th f a ct th t th y 

ar not tt nding s h 1 of n enough o sue ssfully com­

plete any cours work. Th s individu 1 will v n ually 

c ase to att nd and will, mos t li ly, b r 1 ga d o the 

st tus of unskill d or semiskill d job i h y r mploy­

abl a all (Thompson & N lson, 196 ) . 

Many fforts hav b n m I nd much m n y h · s b ' n 

sp nt o study v arious asp 

childr n, but th dropout 

d reas d (Grant , 1975) . 

s of h du a jon our 

nd failur rat has no en 

On would hope th t som thing 

could be done o dir ct som of these individuals in o a 

situation where th y ·ould and would further h ir due -

tion. 

Young people who hav hos n to wi hdraw from school 

befor g r a duation hav chosen for th s lves h rol s of 

adults in our society, perhaps before are r ady to 

assign these rights and respons ib iliti s o hem, with 11 

of th e rights and responsibilities that accompany thes 

roles. Perhaps, then we need to investiga e some of the 

techni qu s of education sugg s t ed by James R . Kidd (1973) 

and Malcom Knowles (1970) for use wit h th se young peopl 

rather than the techniques generally employed in the tra­

ditional high school. For example, Kidd (19 73) discusses 

ways in which adult s differ from children and how their 
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educational xp ri nc s might diff r. Th con clusion s ms 

to be th t whil childr n m y b r at d d iff r n ly in h 

education a l program from adul s his is gen r ll y not 

appropria After a d iscu s on o f h ways in whi h adul s 

should b taught h conc lud s wi h quotat ' on r om Knowl s 

(1970) which stat s "wh n you ge ri h d wn o h ' s 

the way h ducati n of h'ldr n s hould b too ." This 

s at ment is mak n g r f r n c 0 h m ndragogy wh i h h 

says is " bas d u pon h insigh h t th d pe· n d n 

adul t h as is to b tre as an adult, o b tr a t d as 

sel f dir cted person and to b r at d with r sp c t. Andra -

gogy is student c n red and prob l m ori n ed . " 

Background. In Texas, s ud nts ar r quir d to a end 

high schoo l or some typ of approved ducational rogram 

until chey either graduate from h i gh scho 1 or b com s v n-

teen years of age (T x as Legislature , ote 5). In addition , 

most school districts have a minimum att ndanc figur e for 

a student to r eceive credit in a course . The figures for 

most school districts in T xas range from sev nty-fiv to 

n inety percent of the class meetings ea h quar r (Da llas 

Independent School District, Note 3) . The proc ss of t ak ing 

a student's parent s to court fo r not requiring th ir child 

to attend school on a regular basis r quir es about four 

months and many man hours of work bef ore the case c a n be 

placed on a court docket . It i s not possible for large 



urban school districts t o go hrough all o f th r quir d due 

pro c s s procedures and pros cu more han a small p r ent 

o f t h paren ts of truan studen s (Daniels, Note 4 ). The 

r e sult is that man y stud n ts c as th ir high chool due -

tion before t h ir s v enteen h birthd y. L. 1 is don o 

get them ba ck i n s chool oth r h n an occasional phone call 

from th att nd n cl rk for h purp in f orming th 

par n t s t ha t th ir child was no in school on a g iv n day. 

The nrollm n t of a particul r cl ss in s hool drops 

drama t i ca lly betwe n th nin h an ten h g rad y r (Super-

intendent's , Note 2). Table I shows h nrollment for 

gr a des eigh t t hrough twelve sin e 1970 for the school dis-

tr i ct s tud ied. One can see the dec l ine in enrollmen for 

the v ar i ous g r ades as t h ey progr essed hrough school . The 

enrollment i n the t enth gr ade at a giv n time i s much 1 ss 

than the n i nth grade enrollment f or the previous year. It 

can be seen tha t the drop in enr ollm nt is larger between 

the ninth and tenth y e a r t h an fo r any other year . Many of 

the students who enroll as nin th g r aders simply do n ot come 

b a c k to school as t en t h graders . 

At the inner city school being s t udied , during the fall 

quarter of 1978 , one hundred t wenty- t wo (122) of fou r hun­

dred eighty-six (486) s tud en ts i n the ninth grade failed 

thre e or more o f the courses that they were taking due to 

missing more than twenty - five percent ( 25%) of th e sch edu led 



TABLE I 

SCHOOL DISTRICT ENROLLMENT BY GRADE 

FROM 1970 TO 1978 FOR GRADES 8 TO 12 

SCHOOL 
YEAR 8th 9 h 10 h 11 h 12th 

1970-1971 14,031 13,876 12 ,1 20 11,110 9 ,45 0 

DROPS 417 1,449 1,011 2 , 029 

19 71 -1972 12,454 13,614 12 , 427 11 ,l09 9,08 1 

DROPS -562 1,607 1 , 238 1 , 692 

1972 -1 973 12 , 222 13 , 016 12,007 11,189 9 , 417 

DROPS -431 1,770 1,459 1 , 991 

1973-1974 12,068 12 ,6 53 11,246 10 , 548 9 ,19 8 

DROPS -2,747 1,474 1,426 2 , 617 

1974-1975 11,570 14 , 815 11,179 9 , 280 7,391 

DROPS - 2 , 25 7 2, 745 1,] 92 1,425 

1975-1976 11 , 694 13 , 827 12,061 9,987 8,395 

DROPS - 531 2,049 1 , 855 1,777 

1976-1977 11 , 470 12 , 225 11,778 10, 206 8,210 

DROPS -1,246 1,391 1 , 718 1, 813 

1977-1978 11,092 12,716 10,834 10 , 069 8,393 

6 
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clas s m tin YS. This fi u is sJ ight l y v r w _nty-f lv 

p ~r nt ( 25%) 0 th numb ~r of s ud nts nr ll d . Not 

in lud d in this fi ur i s h numb r of ud nts who faiJ d 

cours s for oth r r a ons such as no p r 0 ming work h 

was up to h s ndard s by h each r in h p r i ular 

clas (P rman n No 1) . 

s hool rec r s r v al ha h nin h rr d s ud n s a 

0 her simi l arly sj u d high s hools ar , no di r n 

(P rm n n , No 6) . Ano h r hi h s ho l in h s m v c in-

ity h s abou th sam rc n ag s . Schools in mor' ffl u-

nt ar as have a sligh l y low r dropou ra anJ ho s in 

less affluent ar as have a 1 htly high r dro ou ra 

The nin h grad se ms to be h cri i al poin in th 

stud nt' s education . In th nth , 1 v n h and w lfth 

gra es the numb r of s tuden s failing cour ses du o t en-

dance is ver y low and the enrollment is low r by abou th 

number who fail d as ninth grad r s fo r lack of attendance 

(Superintendent ' s, Note 2). 

Two factors appear most in studies of the reasons stu­

d nts leave high school b efore graduation . Th y are a 

feeling that the teachers and other school personnel r eally 

do not care about the problems and welfare of th particu ­

lar individual and the self image of the student (Whit e side 

& Merriman, 1976). In one study , two out of three dropou s 

interviewed t estified that they had nev r perceived any of 
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th ir a h rs s being h ir ri nd and one - third of h 

s hool 1 av rs insisted th t non of h i t ach rs had b ~n 

s upport iv or concern d about h ir par icul r probl ms 

(C rvant s , 1965). 

Wh i tesid and M r lman (19 76) indica ha cone n 

or car expr ss d fo 

good fe ling and ids 

s ud n s 

h ud n 

stay in school. In M un Orab, 

y h ir a h rs os rs a 

n d v lopin ad s ·r o 

hio, po n i 1 school dr p -

ou s w r e g v n x ra a n n and th oppo un y o 

demon s rat h ·r au onomy and imag·n tion. Th r s ul s 

were highly positiv ( How o H ndl Dropouts, 1973) . An 

exp rim nt a l program in Arizona dir d oward nin h grad 

minority youngsters who had b n id n ifi d as pot n ial 

dropouts showed that stud nts lac d i n an environm nt of 

positive r inforcemen had a significan ly low r dropou 

rate than a compar able group ( Thornburg , 1974). 

P e rhaps a differ n forma of instruc ion along wi h 

an increased amount of interaction with inter st d instruc­

tors and couns lors might ser ve to reduc the anticipated 

number of students who will leave school by the nd of t hei r 

ninth grade year . 

There seems to be a definite need for som type of 

intervention at the ninth grade level i n order to g t the 

student to want to continue hi s ducat ion through high 

school, a trade program or even into college . 



CHAPTER II 

LITERATURE SURVEY 

Th Economi Opportuni y A t of 1964 s a ha " h 

Uni d Stat s an achiev i s full c nomic nd soci 1 

po ntial as a na ion only if v ry ·ndi idua] h s h opp-

ortuni y o con ribu o h full nt his bili y 

and o par icipa e i n the wor ings o our soci ty " (Row n , 

1967 ). Edu a ion sa b sic r quir m ·n for c· iz ' n hip in 

a society such as ours sin in llig n participation in 

ou r form of governm nt is n cessary or th succ ssful on-

tinuanc of our country (L.ch r, . al. 1 962). 

S atistics are available to upport the c n n ion hat 

our adult opulation is undereduca d a nd in n d o of r-

ings to correc his situa ion . Adult progr ams should no 

be left to hance but ne d to b placed under h dir c 

support of tax supported community organizations such as 

public schools . Th Los Angeles plan for th community 
. 

adult school is pre ent d as an exampl e of what could and 

should b done in order to correct th p r lem with the 

uneducated and undereducated adults . Van Scozk (1969) us s 

th e word adult to mean anyone who has 1 ft th public 

schools for any reason and h as cho s en to t ke on the ro l e of 

9 
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an dul in th s n of supper ing him ]f nd proba ly 

living aw y rom hi par nts. Th·s d fini in ms to b 

gen r lly ace p d by most uth rs . 

F l. Th most 

cormnon r ns giv n r d ppjn ou of s h 1 ar mploy-

m nt , m rriage , h 1 h, fri •nds, in bili y 0 a hi v 
' 

like o scho 1 nd r b lll n a in t ~ r >n (P 11 k, 

1966) . Oth r r sons may b nvolv d 0 h poin wh r 

dropou r lly d sn ' L know why h s h OS n 0 1 av 

s hool . Whil s ud n 8 pro ss c r in re son s f o r dr 

ut, th r 1 r a sons may b below h surf a \ nd r la 

to s ucioe ouomic s tus (B chman, 1 9 76; Cang mi & Kahn, 

1973 ; Liddle, 19 2). 

di s -

h 

ppin g 

d 

What v r the reason, many young p op l i n 1 h pu b lic 

schools unaccep able for h duca ion ha h y 1 th t 

th y ne d and decide to k on t e s onsibili i s of 

adul s as ey quit chool. ny reasons are giv n for 

school 1 aving and many stud i es hav be n don p rtaining to 

why s ud nts 1 v school . Sam effor s h v b n mad to 

pred ict which student s will le ve schoo l and at this time 

we probably have a rela ively good picture o f th high 

school dropout and what his du a i on al ne s ar • . In his 

survey , Kl ein (1 9 77) determined that 900,000 stud ents drop 

out o f high school annuall y and in December, 19 77 , 2 , 000,000 

juveni les were .not attending school . He also d termined 
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h on -four h of h j u ni l s wb drop out nnu lly nd 

up in som f m f corre i nal fa i 1 i y. In his udy , 

ap propria couns ling s m d to h lp h dropou s who 

c uld b p rsuad d 0 n er a on Lin ing du on 1 pr -

gram . 

0 ( 1977) p bli ·h d h 1J w· n n f m· ion 

iJ r a inin o r o s: 

A. F ft n p rc n (1 5%) of h hig h sch ol d p u s 

w r fr m non oo E mi i s nd w r s imply r d 

o r lack d am ion . 

B. Th r m in ng g ty- i v p rc n ( 85%) a ll in o 

on or more of h fo llowing our a •go i s. 

1) Liv'ng quart rs wer con n r a d in poo r 

slums . 

2) They ca e from brok n or mal had d hom s . 

3) Th ir paren s were un rnplo y o r under mploy d . 

4 ) M le role mo ls were fr qu ntl y ghe o pimp s 

and hustlers . 

For th e w nty - fiv e to thir y - four y ar old mal s who had 

not comp le ted high s c hool for they a r 1969, th fol l owing 

estima tes o f lo s t income and c ost to society ere made : 

1 . $237,000, 000 in income over t he i r lives were lost . 

2. $71,000, 00 0 i n g overnment r v nu s wer los over 

their lif etime. 

3 . The c.ost f or them to have c ornplet d hig h s c hool 
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would have been $40 ,000,000. 

4. Welfare expendi ur s on th s individuals would be 

$3 , 000,000 per y ar . 

5 . Due to their low 1 v 1 of duca ion 

to intelligently par icipate in poli 

duced. 

h ·r ili y 

cs w s r -

S veral authors hav studi d and report d on h c u s 

of students dropping out of school oth r tha n thos oft en 

stated by the student . The low incom pa r nts o h drop­

out probably solved their school probl m by dropping out . 

The parent s have had to work long hours at a vari ty of 

odd jobs to support th m elves and th ir famil i s and hav 

neither t h e time or the ability to provide an educational 

model; they may even be indiff rent to education; and thi s 

type of p a r ent may not relate education to getting ahead 

but rather may see innnediate financial gain as the only 

path (Hoch, 1965 ). Another study that might be mentioned 

at th i s point is on e conducted in Pennsylvania which con­

cluded that if a ch ild, at the time he enters school at 

age six, comes f rom a home where his father is not working 

a nd where there is no phon e, his chances o f dropping 

out before graudation are eight in ten (Schreiber, 1968) . 

Some children seem d e stined to fail and drop out of 

school because of their environment. A child values his 

self identity ~nd will engage in activit ies designed to 
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enh nc it . Som of h s a ivi i s • h w v r, m y r sult 

in psy holog·cal probl ms (M"llard, 1965). Ba hm n (1975) 

f lt hat du to h limit d aspir ons of h low r class 

chil , the middl class valu s and pr ssur s in h cho 1 

may cause him to ques ion his s lf worth nd may d mag his 

self concept and s lf s 

out h child is r ally 

m. In o h r wor s, by dropp · ng 

ugi iv from ilur (S hr ·b r, 

1962). Most teach rs come from middl cl ss ba kgrounds 

and indic te an ural pr f r nc for hildr n r m h·s 

same background. In fact, a pos"tive corr la ion xis s 

betwe n acad mic success and ch r pr f r nc . A study 

of forty h ildr n classifi d by a h rs as pref rr d , for 

example , no t on b longed to th low r socio conomic class 

(Eargle , 1963) . 

The dropout is also a victim of cultural factors to 

which h has been xposed (Bard, 1966) . The languag , poor 

social adjustm nt and "cult of immediacy" impair the lower 

class child's chances of success in a middle class school 

taught by middle class t achers (S orm, 1964; Bakal , 1968; 

Hackney, 1968) . 

Hecht (197 5) determined that teachers exp cted the 

male, disadvantaged , non English sp aking or black student 

from a home where the family incom is less than $10, 000 

per year to be a dropout rather than an academically gifted 

student . In sport , what a teacher expects of a child 
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influenc s how the teacher b h v s and how th child p r­

forms . Many teachers have diffi ul y s ing h ms lv s as 

anything other than impar ers of knowledg or d v lop rs of 

skills in their stud nts (Wagn r , 1976). 

Lack of participation in school xtra-curricular acti­

vities is also an important r ason for dropping out of 

school. A student may fail o part'cip in th s a ivi-

ties for a var ie ty of reasons, such s the finan ial inabil-

ity of the family to provide h n quipm n 0 a·d in 

the participat ion, a feeling of in ad quacy on he part of 

the student either real or imagined, or a la k of family 

support for school activities i n general (Bell, 1967). 

According to Iwamoto, Kapl n and Aniloff (1976), cul­

tural factors may contribute to the reasons for dropping 

out in some cases . During the ages of sixteen and sev nte n 

when dropping out of school occurs in large numb rs, th y 

found that youths with Hispanic backgrounds dropped out in 

significantly higher numbers than d d students of non­

Hispanic backgroun ds . No significant differences were foun 

within other races, however. One suspected reason was found 

to be invalid . When bussing to a chieve desegregation was 

initiated in a school district with sixty- five percent (65%) 

anglo, twenty percent (20%) black and fifteen percent (15%) 

Hispanic, the dropout rate of each of these g roups did not 

significantly change, when compared to non-bussed students 
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(Felic & Richardson, 1977). Poorly d v lop d 1 arning 

skills have been cit d as aneth r reason for stud nt 

dropping out of school. Many dropouts ar unable t o 

memorize information (Brown & P t rson, 1969). Many dr p­

outs have trouble in d aling with abstrac cone p s (K lley, 

1963). The grade point av rag and at ndanc ar u sually 

lower for dropouts than for sud n s who r ma·n (Gr n , 

1962; Iwamoto, Kaplan & Aniloff, 1976) . In on survey, 

three out of four dropout s admitt d probl m w h r ad "ng 

and spelling ( Berston, 1960). Parker (1977) studi d nin e ty­

three (93) students enrolled in a high school quivalency 

program at Washington State University nd found a positiv 

correlation between their reading level and dropout status. 

Health, of course, is a factor in some individuals 

dropping out. Feeling below par much of the time c a n caus 

lack of concentration and keep the youngster f rom doing his 

best. In many cases, family finances may prec l ud proper 

medical care, of course (Berston, 1960). 

In the course of looking at high school dropouts, many 

authors have studied one particular problem or another and 

have stated that it either contributed to the dropping out 

of students or could be used as a predictor of dropping out. 

It seems, however that no one has looked at all of the 

problems together and been able to present a composite pic­

ture of the high school dropout. One study found that more 
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than half of the dropouts s udi d w r from f Lmili s wh r 

the occupational head of th e hou s hold was r 1 iv ly 

unstable and was in the low s incom bra k t. Al so , 78.5% 

of th mothers and 80.3% of h fa h rs had be n dropouts. 

Two thirds of the dropouts s ud ied hav n ver par icipa e d 

in xtra curricular ac ivi i s (W"lliams, 1963) . Po nti 1 

dropouts often com from brok n hom s or hom s h t ar 

psychologically brok n, d vo"d of organized family lif and 

ones that engaged in limit d outs"d a ivity (Ma 'k & 

Sheerer, 1962). Moritz (19 77 ) ound that on ould predict 

that a student was likely to drop ou of schoo l by looking 

at the combination of the s ocio conom · c factors in the hom 

along with the way the stud nt r la es wi h an r c iv s 

himself to be a part of the schoo l and school nvironmen 

Perhaps, then, dropping out of school is a 1 arned 

behavior taught to those students who come f rom lower class 

homes. Elliott, Voss and Wendling (19 66 ) sta ed that 

dropping out is a response to "status deprivation" experi­

enced by lower class youths who comp te with middle class 

adolescents under circumstances favoring the la ter. The 

middle class emphasis is on order and discipline and the 

lower class emphasis is on the avoidance of trouble or 

involvement with authorities. Also, the lower class 

emphasis for youngsters is more inclined to the development 

of physical prowess, skill in duping others, a search for 
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excitem n or imm diate gra ification and a d sir for 

indep ndence from external on rol. B us of th exp ta­

tions of childr n in schools g ar d ward h middle class 

population, children in th low r fourth of h socio cono­

mic distribu ion have their sens of worth destroy d , 

dev lop f elings of ins cur· y, b com frus ra d and los 

confidence in their ability to 1 arn v n th hin g of 

which th y are capabl . Ev n p er pr ssure o conform in 

rna ters of dr ss and behavior which may n be n conomic 

possibility for these youngs rs can con r'bu o school 

leav ing . The pro ability of accepting dropping ou as a 

solution s maximiz ed wh n h in ivi ual has con ac wi h 

persons who have dropped ou which in many cas s in lud s 

parents and siblings for the low r socioeconomic group 

youngster s. 

Factors used to predict dropping out. Aft r studying 

the background of the dropout and the effects on him of both 

his home and school environments, one should not be sur­

prised to find that the attitudes and values of the dropout 

differ from his peers who remain in school . In a study 

conducted by Mathis (1976) an attitude survey was issued to 

4,091 students who were in high school . Following a waiting 

period of seven months it was found tha 302 of these 

students surveyed had dropped out of school. The attitude 

survey for the · dropouts was compar ed with the survey for a 
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r andomly selecte d group of 302 stud n s who ha d not dropp d 

out . Th social, educa t ion a l and mora l tti ud s or v lu s 

of the dropout s were s uffici n ly differen t from hose who 

h a d not dropped out f or h e a u hor to fee l ha h cou ld 

construct a "dropout pron en ss s al " o aid i n pr die i n g 

who was going to drop out f h· gh school. Kvarac us (1954) 

d vote d a n entire cha p r o h b h vioral d ff r nc s h 

ha d obs erv d b twe n d linqu n you h s and hos who w r 

judged to b e non-delinqu n . H·s o s rvations p r a·n ng t o 

th e beh av i ors and a titud s of h d linquen s clos ly 

pa rallel the social , education al a n d moral at i u d s of th 

s chool dropout. In addition o t h· s , t h delin qu n t app ars 

more likely to come from a l ower socio con omic 1 v 1 hom or 

at leas t one that i s l e ss s t able han is d sira 1 . In a 

later article he states tha t he schoo l achiev emen o f 

the delinquent is lower than average an hat t h delinqu nt 

is frequently or hab i tually t ruan t . He usual l y drops out of 

school as soon as the law allows (Kvarac eus , 1959) . 

Another example of how school failure a nd nega t ive at i tud s 

toward education begins is t he ear ly ident ification of 

winners and losers wi t h early reading groups . Rist (1973) 

stated that a child seldom changes his gr ou p sta tus . One 

author determined that prior school b ehavior and l a c k o f 

positive reinforcement \vere t h e major fa c tors contribu ting 

to the dropout · rate. Teache r p er cep tion wa s a l so a 
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significant fac or bu not as impo tant as he lack of 

positiv reinforcem nt (Whi 1 y, 1977). 

Whatever the socioe onomic or env·ronm n al r son s 

for dropping out, th s fac ors migh b r 1 d. A 

Michigan s udy which in rv· w d dropou s found h t wo 

out of thr e stated ha th y had n ver p rc iv d ny 

te cher as being th ir fri nd nd on h'rd of h s insis-

t that non of th ir t a h rs had n s upper iv or 

cone rn d about their par icular robl s (C rvan s , 1965). 

Whit side and M rriman (197 6) echoe h s me f ling with 

a study of high school leav rs. Th conclusion of the s udy 

was that the two primary r asons for 1 aving school b for 

gradu ation were a feeling hat th ach rs and oth r school 

personnel did not care about he problems and welfar of 

the individual student and a poor s lf image of th studen 

There are differences of opinion about he reasons 

students drop out of school, but as we look at them we have 

to agree that many of the reasons could be corrected by 

different attitudes of teachers and some changes in th 

curriculum to include at least some th ings that students 

feel are relevant to their lives. One author states that 

symptoms of dropping out begins or are indicated as early 

as the sixth grade (Lloyd, 1968). Another states hat 

factors may be identified as early as the first grade 

(Zeaman, 1974) .. A study by Schreiber (19 62 ) indicates that 
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if a child is not achi ving cad mi lly af r h first 

grad nd has to rep at th irs or s ond grad , his 

chances of not graduating is eight ' n n. Two important 

predictors of dropping ou are poor g rad s and b ng 

retained rather than p ss d on o th n xt gr de (Coplein, 

1962). Accord ing o Thus (1971), probl ms wi h r ad'ng 

and mathematics contribu o droppin g ou . 

Hicks (196 9 ) lis s s v n s ps hat he s a s ar th 

unusual path for th dropou o allow: 

1) Interes in schoolwork sags. 

2) Grades fall. 

3) Classes are skipp J. 

4) Student becomes disruptive in clas s . 

5) Student is banished from class in on or m re 

subjects. 

6) Parents become involved and the s ud nt becom s 

increasingly negative and defens ive. 

7) He leaves school. 

Lloyd (1976) lists, but doe s not di scuss, tw nty 

variables that he feels can be used to predict dropping out. 

They include the education of the parents, number of 

siblings, socioeconomic status of the family , sixth grade 

marks in all subjects, a variety of scores on standardi zed 

t ests, absentee record and number of retentions i n various 

grad es. 
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In t he fi ld of duca ion w s m o Jack h ability 

to identi f y a probl m and l'nk propo s d solu ion . 

We might do w 11 t o follow a more sci n ific approach in 

looki ng at th probl ms wi h our du e ional p ogr ms ( Sork, 

1977). W are not providing many of ours ud n s wi han 

educa t ion that is r 1 v an n d h y r cogniz his (K u f man , 

1 976). Ma ny children b c om dropou s by ma k ' ng h 

" dec ision to fa i l." This d cision may no b onsciou s 

on bu n verthel s s i is m d . It m y b m or r 

son s of esca p , f ear o f or lack of d sir to do b t r h n 

th ir parents , d esire fo r sta u s v n if n ga v or pro ­

tection from a painful early l if e ( B ttelh im , 1961). 

The student who has c hos en o 1 ve school is probably 

beyond the reach of the tradit i on al hig h school s'nce he 

has voluntarily chosen t o leav school befor graduation. 

The student must then be r e ach ed by som yp program tha 

is substantially dif f er en t f rom tha t from which he has 

chosen not to attend . He has c hosen to be an adul t whether 

or not we agree wi h his me ho ds and th adult s ud nt has 

to t a k e on the r espons i b i l i ties fo r his continuing educa ­

tion . I f this is not done, we wil l see society incr easingly 

attacking the individual's i nadequac i es and d fining wha t i s 

needed to correct them . We must provi de oppo r tunities f or 

these individuals to receive a relevan t wor ld of wor k tra in ­

ing as well as .aiding them to attain a l evel o f c onciou s n es s 
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and aw r eness of methods and t chniqu s to mak wis 

d cisions r garding h ir p rsonal and public r o] s. This 

must, of course, be don within a forma that is palatable 

to t h ese adul indiv· u als (Fr nds on, 1977). An ffort 

must be mad e to ff c som chang in h ir atti ud s 

toward an under stand ing of h worl o work and h ir 

r spons i bilit i s as a ci z n . 

A New York study done wi h N w York City You h Corps 

participan s found ha h w rk a i ud s of scho 1 drop-

out s were cons i derably diff r n from h s ud n s who had 

remaine d in school an d hat h work a i ud s of h drop-

outs were such that they caus d h ropou to b a less 

effective worker (Coonan , 1977) . Wi h th rat of stud nts 

dropping out of school r emaining igh an d he numb r of un-

skilled jobs decreasing , the unemployment ra in this 

country must become mor a n d more of a p roblem (Riendeau, 

1962 ). One can readily find data to supper the fact hat 

individuals with mor e education find jobs more easily and 

advance in positions a nd salary more rapidly than se wi h 

litt le or no education. One study of ma les done two years 

after they left educational prog rams and entered the job 

market bears this out with data showing a higher rate of 

advancement in both position and salary fo r the better edu ­

cated (Perrella & Waldman, 1966). 

Education · of the type most appropriate to fit the 
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individual ' s need s should b provid d f r v y individual . 

Th right 0 a fr public due a ion ha s b n X nd d 0 

include all children und r h ag of w n y-on 
' 

n jus 

thos d em d to b phy ically and m n ally a 1 Th t s ' 

w ar expec ed to off r no jus on kind of due ion 0 

all , but due a ion that is appropria 0 h n ds 1 ast 

and hopefully th d sir s of h indiv·dual s ud n (W in-

traub & Abeson, 197 6). When a young man or woman s ar s ou 

in the world of work, they will h ve only hr hin s o 

offer: Their intell ct, he r education and h ir willing-

ness. Th e better th duca ion, th be t r h job and h 

better the ch ances of steady unin rrup e 

(Goldberg, 1 961). 

mploym n 

Programs to aid he school dropou may a h outs t 

seem to be an expensive was e sine he ind·vidual has 

chosen not to take advantage o the educational programs 

already offered; however, they are inexpensive wh n compared 

to the other costs that would be placed on society by th 

uneducated individual throughout his lifetime (Sp r, 1977). 

The ac tual dollar cos ts laid out y individuals nrolling in 

Gen e r al Education Dev lopment (GED) programs was $25 . 72, and 

the total cos t per student to operate the programs was 

$658 .00. The value was an average annual increase in sal a ry 

of fifteen percent (15%) for the lifetime of the individual . 

If we consider -only the i ncrease in tax revenues forth 
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various branches of government and n g l ct th > v · lu of the 

individual we still hav shown a larg profit (Dh nidi a & 

Griffith, 1975) . Types of programs and m h ds of ·nstruc ­

tion c an and must be improv d . In h D nv r publ"c 

s chools, a survey o f the dropou s , heir ach r and d-

ministrators le d h au hor o n lud h a d c n ral -

izat ion and diversifi es ion of ns ru ion a l ng with m ch-

ing he instruction 0 the 8 u en ' s 1 rning modal] i s 

could r duc e the rat of dropp"n ou and . n r h 

degree of succ ss of the schools (Sp r, 1977). A no h r 

study showed that individuals performed b r an r t in d 

more when their cognitive styles were rna ch d wi h h typ s 

if instruc tion (C awley , M"ller & M lligan , 1976) . 

Some i nd i v idua l s obj ct o lifel ng u ca ion or any 

organized p lan f or aiding tho s indivi uals who n ed assis -

ance educat i ona lly . Apparently they feel tha ducation is 

best done by chan ce rath r than plan (Ohliger , 1971). " any 

adult e duca t or s p r ofes s h e true adult o be au onomous , to 

be i ndependen t , t o be s If-suffic i ent , o be s ]f-r sponsi­

b l e , to hav e initiative, to be i n pursui t o humanness in 

its fullest meani n g . To be an adult in a democratic society 

is to want to b e f ree t o make choices and to ha e the abili ­

ty t o do so" (Forest, 1976 , p . 116). Society does not 

teach t hese things to the individual but rather each e s 

dependen ce . I f we are, as we pro f ess to be , adult 
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educators , we do not succ if our m hods continu 0 

fost r depend nt learning . n short , m y ducaL r r 

part of the problem r a th r h n th solu ion (For s 
' 

1976). 

Techniqu es us d wi h adults in adul nd con inu ng du 

tiona! programs should b mad vail bl o high s hool 

dropouts. We shou ld offer progr ms for this group of indi-

viduals that are fl xible and d sign d o m h 

individual's specific n ds a nd d sir s (Br krnan , 964) . 

Programs ini d. Many s u d n s who drop ou of 

school before the age of six n f 11 in 0 he a gory of 

"React ion adjustmen t to a dol scence. " Mos of hes c me 

into contact with th correctional sys em a 1 as occasion-

ally . Adult educational programs may be one way to k p 

these students in some type of educat ional program since 

they generally use a different type of a preach from he 

traditional classroom setting . An ext nsion of our adult 

educational programs might even be able o act as a "half­

way house" educational faci l ity to help work th se students 

back into the mainstr eam of public duca ion . This typ of 

program might even be used in the residen ial correctional 

facilities. In the long run this program could save many 

tax dollars (Kunzweiler, Franciosa & Brmvn, 1977) . 

According to one study in Glouchester County, ew 

Jersey , sixty-five percent ( 65%) of the over twenty-fiv 

year old residents had not finis h ed high school. The 
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community coll ge for Glou h s er ounty op n d in 1968 anu 

made coll ge courses availabl o all applican s along wi h 

appropriate counseling. This study r por s consid rable 

success in increasing h uc t onal 1 v 1 of you g adul s 

who had chosen to 1 ave h' gh sch ol (S v n s n, 1975) . 

Another program hat has n succ ss is th " S r 

Acad my" in Washing on, D.C. Mos of th ·r s ud n s who 

participated had not 1 f school volun arily , bu had n 

put out of school for socia ly un cc p le b hav'or. In 

1975 , the Stree t Acad my had b n in o ration for hr 

years , had enrolled 350 studen s and had grad t d for y­

five. The authors were pl as d with his r cord . Th y did 

feel that the public schools felt an agon'stic oward h 

and were demonstrating this f eling by b ing uncoop rativ 

in forwarding student records o hem (Pow 11, Cameron & 

Ashbury , 1975; Savage, 1976) . 

Black Hawk Community College serving an area populat d 

by 250,000 in Illinois secured a CETA program grant to work 

with school dropouts. They discover d hat th r w re a 

large number of young people in their area without a high 

school diploma or a salable skill who, with the proper 

training and counseling could become productive citizens . 

Their problems at this point are selling the program to th 

community and making the program sufficiently supportive to 

the students to keep them interested. This program has been 
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successful with he s uden s th y h v r ch d bu h ir 

concern is th larg number who ar no suffici n ly in 

es t ed to even try the program (R y s , 1977). " 70001 Ltd ." 

is a private non-profi corpora ion h has con r c d wi h 

the U. S. Departmen of Labor to a · d t h dropout o g a 

job and a G. E. D. The program op r w n y-n n 

locations in sev ent en s a s and is 0 n 0 y un p 0 1 

between the ages of sixte n and w n y- wo who r und r-

employed or unemploy d and who m t h requir n for 

disadvantaged i ndividuals under h ompr h nsiv mploy-

ment training act guidelines . This progr h s with 

some success with th e participan s (Hann rs, 1978). 

Many programs have been off r to pr v n s u n s 

from dropping out of school or to aid th dropout in obtain ­

ing some form of education. Some hav b n successful a n d 

some have failed . There seems to be a common hrea d hrough 

all of the ones t hat have had success in caring for he 

indi vidual student and l is tening to his wants and needs. 

Voss (197 6) reported that project "Hol " was implem nted in 

one junior high and two senior high schools in Jackson ille, 

Florida. The emphasis of the program was to make available 

to the students who had been ident ified as potent ia l drop ­

outs additional counseling and specially tailor d programs 

whenever indicated. One year after the students had been 

placed in the program they were st ill in school and were 
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making better grad s with bett r att nd nc han th y had 

in the past. Issaquah High School in Issaquah, Washing on 

initiated a program (not d scribed) to aid or mprov th 

performance of potential dropouts. As a r sult o the 

program, reading and math scor s improv d, grad s and 

attendance improved and th stud nts 1 k d th program 

(Fallstrom, 1976). Dykeman (1977) tudi d acre r duca­

tion program for fourteen and fift n y ar old stud nts 

identified as potential dropouts in Illinois . No conclusion 

could be reached from the data about th change in dropout 

rate due to the program but it was no d that the students 

did attend for a greater number of days than th control 

group . Another program in Kansas placed potential dropouts 

in the work experience and career exploration program and 

found that grades and attendance improved but could reach 

no conclusion about how the dropout rate was effected 

(Schrader, 1977). 

Regardless of the design of a program to aid students 

with attendance problems, the teacher is the most important 

factor in the success of any program . In the Harlem School 

District of Rockford, Illinois, some ninth and tenth grade 

youngsters were identified as having a significant atten­

dance problem. A program was designed for these students , 

The Stride Program, to try to relate to these students and 

to get them back into the classroom. They determined that 
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t he t eacher was the k ey t o the s u c c ss of he program . Sur ­

vey s issued to the student s i n the program indica d tha 

they liked the program b e c aus e they wer a b l o a n d had 

opportunities to relate t o t h eir t ach rs tha th y had no 

had in the past (Hackanen, 1978). 

In Mount Orab, Ohio, pot ential dr opou ts w r giv n 

extra attention a nd the oppor uni y o m ns ra au onomy 

and imagination. The r e sults w r h ighly positiv (How To 

Handle Dropouts, 197 3). Neilsen ( 1976) was successful a 

the task of teaching a f unctiona l ly illi era e 'ght en y ar 

old dropout to read by plac i ng h im i n a s upportive nviron­

ment on a one to one bas is. A progr am in Arizona di r ected 

toward ninth grade minority youth who had been iden ifi d as 

pot ential dropouts showed posi t i v e r einforcement and showed 

a significantly lower dropout r a t e t han th control group 

(Thornburg, 1974). 

An experimental progr am i n the North Forest Independent 

School District in Houston, Texas g r ou ped s t udents into 

small clusters within the s chool in o r der t o allow oppor ­

tunity for students to rela te more c losely with their 

teachers. While this project did not r educe the number of 

problems encountered by both students and t e ach er s , t he 

classroom teachers were usually able to cope wi t h the prob­

lems within the classroom without having t o i nvolve anyone 

outside to act as the disciplinarian. This prog ram made 
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thr e e bas ic chang e s in th u s u 1 op r ion f h s hoo l. 

Stud nts were s epara d i n o s m ller gr ups ca ll d clus­

ters, more personal cont a ct with a smal ~ r numb r of 

teachers was provid d and urri culum adjus m n s w r e m 

to make the offerings mer relev n o h individual s u ­

dent. In addition to t h a b ov , t en dan c w s r port d o 

hav e improved by t n p rc n (1 0%). Cl ss c u n g c m 

a n uncommon practice and studen s gan o xpr s s s 'nc r 

des ire to attend school (Sand r s & Yar r oug h , 1976) . 

The school dropout has scm c har c ris ics h a t ar 

dif f erent from the student who r a ins i n s chool . Th s 

f all into the categories o f persona l i y , willing n ss o 

conform, interests, educationa l skill s a n d f a i ly ori n a­

t ion toward school . They a r me r un inhi i ed, ass rtive , 

independent, unconventional and r bell ious . Th only 

exception to these statements are f or t girls who drop 

out due to marriage or pregnancy (Fr nch & Cardon , 1966). 

Since these students differ in several b ehavior a l a n d 

personality areas, it might follow tha t counseling f r om a n 

approach that is different f rom the methods normally us ed 

might be effective. One author feel s tha t the k ey is t o 

focus on the needs and desires of the individua l s tudent 

and work on what would hold him in the progr am once h e wa s 

in it (Smith, 1975). Student personnel specia lists are 

necessary in de~ling with the young adult in educational 
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programs. He mu st b r a d l'k th individu 1 h is 

rather than just a n c ssary vil (O' Bri n & John son, 1976). 

The continuing e ducational program a Duk Univ r s y ha s 

recognized the n ed fo r support for ud n s n h ' r pro -

grams to keep them from dropping ou or ncoun r·ng prob -

lems that they may not b a 1 o han 1 Su por g roup s 

and i ndividual coun s l'ng ar prov d or 

(Buckley, Freea rk & O'B a rr, 1976). Ass' s 

at any age for individuals rying o n r 

programs. To the novice, nrollm n n 

ch s u n 

s n c ss r y 

u c · on 1 

on 1 prog r ams 

may seem to be designed to discourag anyon f r om g t i ng 

into any program or being successful. Couns ling ass s ­

tance is needed for new adult stud nts to aid them in he 

matriculation process (Lenz & Shaevitz, 1977). In on 

experiment, f orty students identif i d as po ent ia l s chool 

leavers were placed in a spec ia l couns ling prog ram o h l p 

change their attitudes toward school and to try t o improv e 

their attendance. At the end of the study no significant 

differences were found in the attitud e s of he students but 

the attendance of the experimental group had improved 

(Johnson, 1976). 

Surrrrnary. Young people are leavi n g high school before 

graduation in increasing numbers and at this point, no one 

has found the solution to the problem. Th ey lea e school 

for a variety of reasons, but when all of the reasons are 
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studied, they amount to th fact that th compr h nsiv 

high s chool either do s not me e t th n ds o a gr many 

young people or it does not m t wha t t h y p rc iv s 

their need. The reasons tha t th y chos o drop ut of 

h i gh school are learned from their par n s and from h ir 

p eers, not something that comes f rom wi h in. Th y o 

be related somewhat t o th socio conomic ac round of h 

s tudent and to the home situat ion in wh · ch h s u n 

live s. 

Some researchers have f ound p a rt· 1 solu ions o h 

problem in isolated cases but no s olu ions hav b n pro­

posed that have even the possibility of solv·ng h whol 

of the problem. The most promis i ng so l u ion seems o b to 

recognize the high school dropout a s th adult he has 

chosen to be and offer him programs t o fit hat p rson . 

The term andragogy, explained as a concept based upon 

the insight that the deepest need an adult has is to b 

treated as an adult , to be treated as a self-directed 

person, to be treated with respect, is s t ud nt cent r d and 

problem oriented, that is used in conn e c tion with prog r ams 

for dealing with adults is most appropriat e in dealing wi h 

these young people. We must design our pr ogr ams so that 

they are flexible and can be varied to f i t t he n eed s or 

perceived needs of the learner. The high s chool dr opout has 

chosen to leave the traditional classroom s e t t ing and t o try 
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to plac him b ack into that sam si u ion s m a w st of 

time , effort and money . 

On the other hand, the programs ha hav b n s ucc ss-

ful have been th ones in which th s u n 

a whole human being, offered a program h 

and provided adequate counseling . 

wa r d as 

fi s his n eds 



CHAPTER III 

RESEARCH DESIGN 

Set ting. The community s rv d b y h e school s u i d 

is located near the h eart o f a large North Tex s ci y a nd 

is one of the oldest school s in tha ci y . Th o ulation 

of the community is racially mix e d a nd m d of f r y-

five percent (45%) black, thirty-five p rc nt ( 35%) M xican 

American and twenty percent ( 20%) anglo . Th incom 1 v 1 

and property val ues in this community plac s h 

mostly in the lower socioeconomic group . Of h 

of the high school, only about five p rc nt ( 5%) 

population 

gr uat s 

nd 

college aft er graduation and most state aspira ions of ob ­

taining employment upon graduation from high schoo l . 

Subjects. One hundred twenty-two ninth g rad s ud nts 

of a n inner city high school in a North T xa s urban area 

were selected to participate in this study. In this sampl 

all of the three major races in the school, anglo, blac k and 

Mexican American were represented. They were c osen as 

potential dropouts since they had failed at leas t three of 

their courses the preceding quarter for excessive absentee­

ism. Eligibility for participation in the free lunch 

program was used to determine the fact that approximately 

34 
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sixty percent (60%) of the students f 11 n o h low r 

s ocioeconomic group. 

Permission was obtained f rom th par n s o h 

students involve d by first sending th m a 1 r (L r, 

Note 7) briefly explaining the problem h youngst r was 

having and inviting t hem to a meeting wh r 

was explained. Those parents who did n o 

h pro ram 

e 

meeting were contacted in person and th progr m was x­

plained to them. Of the parents i nvolv non o j c d o 

their children being placed into a prog ram o ry o mprov 

their performance and attendance. 

Instruments. The instruments u s d for o h h s lec-

tion of participants for the program and for h rmina-

tion of success or failure of the prog r am were h permanent 

records of the students at the high school. T e success or 

failure of the program was determined by whether the 

students' attendance and grade point average ·mproved as a 

result of participation in the program. 

The program which provided the ba sis for he study was 

one attempt to correct the problem of l ack of academic pro­

gress due to poor attendance. At that t ime it was deter­

mined that a survey of the literature should be done to try 

to find a solution for the problem. 

Procedure. In December, 1978, at the end of the first 

quarter of that · school year, thirty-six percent (36%) of the 
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grades issued to ninth grade stud nts w r failing . Mos of 

these were due to excessive absences . 

It was felt that a positiv exp ri nc in s hool might 

improve the student's attendanc a nd id h p r n s in 

keeping their children in school. R gu lar classroom 

teachers, due to time constra i nts , ar unabl o prov d 

the individual guidance n eces a ry o i wi h s n-

dance problems. A serious att ndanc robl m was d n d 

as having missed a suffici n t number of ys o c u s f il­

ure in three or more subj ects . Studen s who ·1 d h ir 

subjects but who had good attendance wer no inclu d in 

this group. Students who had serious att ndance pro 1 ms 

were assigned to a special program which was design d to 

try t o improve their attendance and academic succ ss. Each 

student spent the first f our hours of the school day in the 

program. During that time they received instru tion in 

their basic subjects, English, math, science and history . 

This represented no deviation from thei r normal curriculum, 

since all ninth grade students are r equired o take h s 

subjects. In addition to these subjec ts, their teach rs 

and counselors worked closely with t he students o try to 

identify the problem or problems which caus ed poor atten ­

dance, to show the students that there were indeed 

individuals at school who were concerned with their success 

and well being, · and to prepare them to enter regular classes 
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or some other program that might b t r fi th ir n ds , 

other than the traditional high school urriculum . Thi s was 

accomplished by offering the instruct ion ither indivdually 

or in small groups where there was ampl oppor uni y for 

interaction both between the students and be w n stud n 

and teacher. Counselors worke d with th s u n s using h 

same forma t as the instructors. For h s u n who i h r 

wished to work privately with a teach r or couns lor spac 

and opportunity was provided in th form o a on r nc 

room adjacent to the classroom. The oth r thr e p riods of 

the day were reserved for elective courses s uch as hom -

making, industrial arts, music or athl ics, and physical 

education. 

The entire faculty, by the principal and his sta f 

through explanations in a general facult y m eting , had b n 

made aware of the problem and that a prog ram of his na ur 

was go ing to be undertaken. Each faculty memb r was also 

presented with a copy of the goals and object ives for the 

program. The teachers were then cho sen by the principal 

and his administrative staff from a list of volun eers from 

the faculty. The individuals chos en were , in the judgment 

of the administrative staff, those who did the best job of 

relating to the students and those who were extremely 

thorough in the business of working with students . The 

teacher's responsibilities were outlined as follows : (1) to 
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instruct students in the basic academic subj cts, ( 2) o 

create a supportive learning environm n t with posi iv 

reinforcement and (3) to provide personal couns 1 ·ng with 

the aid of the school counselors. 

A large area within the school building wh re ach s 

and students would be out of the normal op ra ·on of class 

changing and usual interruptions was chosen for h program. 

An area separate from, but adjacent to, th 1 rge ar was 

a lso provided for office space with a 1 phon nd or 

individual counseling areas. An aide was assign d o 

immediately contact the parents and r equ est aid ·f a s u­

dent did not report to school at the beginning of h d y or 

if he left school without permission dur i ng the day . Th 

aide was also available for assistance with small group or 

individual instruction. 

The attendance records of these students indica ed hat 

many of them would come to school at he beginn"ng of h 

day because their parents brought them, but would leave as 

soon as the opportunity presented itself. It was f lt that 

providing for a self contained area along with personn 1 o 

immediately contact a parent might provid e better opportuni­

ty for the teacher and aide to work with a studen for a 

sufficiently long period of time to affect a change in this 

type of behavior. 

The teachers worked with the students only for t he 
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fir s t four hours of the school day and had th 1 s thr 

hours for the purpose of planning and prepara ion , onfer ­

enc e s with parents and home visits. In some cas s , h ome 

visits were necessary to encourage t h e stud nt i n coming 

back to school. Since there was suffi c ient f l x b "l ity 

des ign e d into the program to allow the teach rs h is im 

wh en n eeded, these visits were made either durin g h s ho o l 

day o r i n the evenings. A basic cons idera tion in he ro­

gra m was to involve the parents i n the du a i n proc ss [ 

the s tudent. 

During the third quarter of the 1 97 8 - 197 9 s hool y a r , 

four teachers, English, math, social s tudies and sc nc 

were assigned the one hundred twenty-two ( 1 22 ) ninth grad 

students who had s e rious attendance problems . Sine , a h 

beginning of the program, only about t en p erc ent (10% of 

these students were in school on any given day , the s ace 

assigned was felt to be adequate. Back- u p pla n s w r mad 

to accommodate a larger number of studen t s in the beginning 

if the number of students projected ha d proved o be 

incorrect. 

This model was designed to develo p feelin gs of self 

acceptance and self worth, to develop t h e t al ents and comp­

tencies of each individual, in addit ion to mast e ring the 

basic skills. In order to achieve a passing grade , a stu ­

dent was required to complete the same objective s tha t other 
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s tudents in the high school would hav 0 p or 

same credit. It was hoped that he stud n s wou d co -

nize the value of education for hims 1 a nd w n 

tinue his e ducation. 

Students who improved in attendanc n g 

felt tha t they were ready to move b ck i o 

stru c tiona l program were moved at th nd o 

Pa r en ts were continually advised of th u 

and were involved in decisions perta· n ng 0 ov 

both i nto and out of the program. 

Bra ndt (1978) provided a list of sp i c 

that were chosen to be used to implement 

A. Concrete, specific and extend d r 

available for and used by th t ac r 

and during the project. 

B. Regular project meetings mus t b ch u 

would provide necessary feedb a ck n 0 

to share problems and serve a s a cl 

staff morale and cohesiveness. 

C. Classroom assistance must be ava la 

supervisory staff and counsel ing s aff 

c 

0 

v 

c 

m 

0 

d 

or 

.on -

j 

h 

n 

b 

0 

w 0 

n-

ch 

s 

o bu 1 

· r om h 

.o us b 

available with relevant, practical dv'c a d ho 

can tailor their advice to the ind' vidu 

tion. 

D. Teachers must participate in the proje 

s u -

dec·s·o s , 
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to suggest reme i s or d 

program. 

Development of materia ls 

own professional judgm n 

mu s 

c n s i h 

v o v 1 

u c 

of project ownership and 0 por u y 1 n y 

doing . 

F. Participation of th pr·n n 

visory staff in tra·n·ng 

key to the success of th c . 

Staff development was don wi h h 

tive Attitude Toward Learning" cou r ( Z 

Scroggins & Arterber~y. 1975) alon w h 

i ndividuals in established altern v 

t he self paced or individualized in o 

0 

0 

h u 

m 

h " Po 

1 n , 

v w w 

wh c 

mo 

u Tow 

(1) 

r on , 

hig h school level students. The "Pos · 

Le arning" program is divided into four c 

Improved Self Concept, (2) Ind"vidual· z 

(3 ) Active Involvement and (4) Process o 

s ection includes objectives, activi · s 

acc omplish the objectives along with 

r n i g. E c 

hi h 0 

cr 

all arranged in such a way that it c an 

individually or in a small group. l o ng i h a h 

teacher in dealing with students a s i n d i v " ls , h 

instructional material was designed in t h s a h 

baseline curricul~ for use wi h the hig h school s u 
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The teachers had the opportunity to x r nc h 

form of instruction that they were using w· h ·h · u-

dents. 

The philosophy of the " Positiv A 

Learning" program begins by questioning h 

what educators can do to help the ind v u 1 

the most positive self-concept align w 

gard for others . Research findings a ou 

Tow r 

ou 

v 1 p 

v 

m 

proposed solutions are offer d to g v h k-

ground for the activities and obj c iv s o . T 

activities are presented so that th y a r n 

challenging and entertaining as well s ov ng o po n-

ities for interacting with others in h grou 

the United States Office of Education w 'ch n nc 

development of this program under an ESEA, T II I , S c -

tion 306 grant has validated it na iona y ( Zir g s , 1 n 

Scroggins & Arterberry, 1975) . Th in · i u liz i u -

tion offers the opportunity for the grou 0 om c y 

involved in working with students on an 'nd · idua as is 

which appears to be quite valuable for h ch r 0 s 

generally used only instructional techniqu f o r la r g 

groups. In fact, Bruner (1963) indica s tha c r s 

need training before they enter in o any ty of e a ch ' g 

that is different from that to which they ar ace s om or 

for which they have been trained. The process of a rn g 
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module explores learning theory and offers th p 

t he oppor tunity to explore much o f t h e lit r r 

ing to how i n d ividuals learn . 

The f ol lowing time line wa s d ev elop or h 

men tat ion of the project after the lit ra u r 

been c ompleted and the method o f op er ation h 

determi ned. 

Date (week of:) Ac v 

January 29, 1979 Present pro r m 

Involv nt 

Complete th r 

u le . 

First teach r m 

ing to n e ds 0 

y 

0 c 

qu 

h 

Investigat e i nd ivi u 

curr i cular rn a r i 

y 

r c 

z 

February 4, 1979 Teache r meeting - Curr i cu 

Presen t t otal progr t o 

facult y at school . 

Update i nf ormat ion 0 Co 

ty Involvem ent Co 

Present Pr ogr am t o P. T . 

Present Pr ogram t o s d n t 

council. 

February 11, 1979 Prepare informat ' on e r t i 

n 

n -

y 

n 

n-

-

ng 
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to par n r n io 

Identify s u ubmi 

list to 

February 18, 1979 Teach r m n 1' 

relatio s . 

Send 1 r 0 

ing a a r n h 1 J 

1979. 

Corm:nuni y I v v c 

ee up 

P. T. A. up 

February 25, 1979 Teacher m n - T m pl 

ning . 

Final p nn ng for h 

1979 m . h p r n s. 

March 5 J 1979 Contac c ar n ho d'd 

not a tt d rch m g 

and s t up a p rso 0 r-

ence. 

Set up ins r c i nal r a . 

Teacher me - T m l n-

ning . 

March 12, 1979 Begin oper tion f prog am. 

Curr iculum. The school district i nvol d b in 

t h e pro cess of deve loping a baselin e curr cu or pas 
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decade and this curriculum packag w s w 11 sp 

throughout all educational circl s . Th. u ic 

terial was arranged in such a way th t r y u bl 

with students on an individual basis 0 wh 1 1 

of students . The format of the mat r n n 

the objective to be mastered, num rou s v 

us ed to master the objective and evalu 0 

measure the degree of success o f m ery o v 

Wi thin the activity sections, ac iv i w v 0 

several different levels to a ccompl ' h h 0 j 

that each student would be able to 0 0 h' 

lar abili ty level. 

The district developed this curr cu urn c n 

response to the need of society for s ud n s 0 r-

tain se t of functional literary skills 'n r of 

ma thematics, reading, science, health n c h I 

was generally agreed that in order to b i di-

vidual and be able to contribute to soci y mi 

standards had to be achieved. The o j v r 

mined along with implementation acti iti s ov r a n y r 

perio d , after wh ich minimum competen y es g s ·mpl 

men t ed in order to be identified. 

The curriculum was developed 0 hat ' t coul b u d 

with a variety of teaching techniques so h 

basic skills would be accomplished by h s u n r 
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w fo un or not h e was in a traditional progr m. 

the same baseline curriculum was us d n 

ting alternative ptograms with var a on 

the p a rticular program. 

o h x i -

0 h y l 0 

Samples of the curriculum des i n n 

f ound in Appendix A. 

Statistic s . The statistical m n 

o m m y 

n w 1 

non-parame tric procedure, th Sign 

t ions (Brock, 1975; Mendenha 1, McC n y 1 1 77 

Th is t est was chosen because the 

u s u a l parametric assumptions o f h 

t h ose i ndividuals who could no be 

0 

d o 

0 u 

schoo l and who would not have t h op o y 

a n y change resulting from the program o u no 

o utcome o f the study. The data u d in gn 

Paired Observations is, as the i 1 n c 'r 

f 

r g 

y 

rv -

h 

r. 

of 

n 

wh ere there is a score before he t r a en n o 

The dat a used in this study was the g r d poin 

t he students involved for the quarter efo r e h 

t h e g r ad e point averages for t h e s am s u n s 

wh ile the study was being conduct d . 

q r r 

To every pair of observations a plus sig 

i f th e first number was larger t han th s o 

s ign was recorded if the second n umb er 

first . All ti ed pairs wer e e limi n a t d . 

as r ord d 

n d min s 

r g a 
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allowed to represent the number of plus s ns n '' n " w 

allowed to represent the number of sig 

lowin g was done: 

H 
0 

z 0 = ( 2x-n ) I -(fi A N(O, 1) 

(1) Find C.R. ± z~/ 2 
(2) 

(3) 

Calculate z 
0 

Make Conclusions. 

r o d o l -



CHAPTER IV 

PRESENTATION AND ANALYSIS 0 DATA 

The purpose of this study was to v l o w h 

existing framework of the traditional h 

native program of studies for ninth gr 

having attendance problems and who h 

potential school leavers. The program w 

t o offer these individuals a posit'v X 

in attending school on a regular ba s · s . 

h 0 

n 

One hundred twenty-two (1 22) s ud n s w d 

as potential school leavers by having r 

n 

0 y 

0 

of their courses due to lack of attn a nc 0 'f y 

two (52) left the area and could no t b e loca T y w r 

subsequently dropped from the school r olls . T 

others who remained on the school r olls d' no 

s chool even though efforts were made o p r uad 

so. As a result they again failed al l o h 

The remaining forty-four (44) students d'd a 

and received some credit for high school or k 

progr am . Table II shows the grade po int aver g 

the subjects for the quarter before t h y n r 

n 

y-s x ( 

a d 

h 0 

cour s . 

c a 

rough h 

for ach 

he rogr 

and for the quarter that they were des·gna d s li · 1 

48 

) 

0 

of 



TABLE 2 

DATA ON STUDENT POPULAT N 

Student Previous Current Stud nt u r 
Number Quarter Quarter Numb r u r 

C.P .A. C.P.A. C. P. 

1 . 0.00 0.00 35 0. 3 0 
2 0 . 00 0.00 36 0 . 0 0. 00 
3 0.00 0.00 37 0 . 00 0 . 00 
4 0.00 0.00 38 0 . 00 0 . 00 
5 0.00 0. 00 39 0 . 00 2 . 50 

6 0.00 0.00 40 0 . 00 0 . 00 
7 0.00 0 . 00 41 0 . 7 2 . 
8 0.67 3.57 42 0 . 00 0 . 00 
9 0.00 2.17 43 0.00 0 

10 0.00 0.00 44 4 7 

11 0.00 0.00 45 0 . 00 0.00 
12 0.00 0.00 46 0 . 00 0 . 00 
13 0.00 0.00 47 0 . 00 0 . 00 
15 1.17 3.17 48 . 00 0 . 00 
16 0.00 3.33 49 0 . 00 0.00 

18 0.00 0.83 so 0 . 00 1. 50 
19 0.00 0.00 51 0.00 0 . 00 
20 0.00 0.00 52 0 . 00 0 . 7 
22 0.00 0.00 53 0.00 0 . 00 
23 0.00 1. 33 54 0 . 00 0 . 00 

24 0.00 0.00 55 0 . 00 0 . 00 
25 0.00 0.00 56 0 . 00 0 . 00 
27 0 . 00 0.00 57 0 . 00 0 . 00 
28 0.00 0.00 59 0 . 43 0 . 67 
29 0.00 0.00 60 0 . 71 1. 33 

30 0.00 1. 00 63 0 . 00 0 . 00 
31 0.00 1.17 64 0 . 00 0 . 00 
32 0.00 1.17 65 0 . 00 0 . 00 
33 0.67 3.33 66 0 . 00 0 . 33 
34 0 . 33 3.33 67 0 . 00 0 . 00 
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TABLE 2 (cont'd) 

Student Previous Current Stud nt Pr r n 
Quarter Quarter Qu r r 
G.P.A. G.P.A. .A. 

68 0.00 0.00 98 0. 00 0. 00 
69 0.00 1.17 99 0.00 0 . 00 
70 0.00 0.00 100 0 . 00 0 .00 
71 0 . 00 0.00 101 0 . 00 2 . 50 
72 0.00 3.83 102 0. 00 .00 

73 0.00 0.00 103 0 . 00 0 . 00 
74 0.00 0.00 104 0 . 00 0 . 00 
75 0.00 0.00 105 0 . 0 0 0. 0 
76 0.00 0.00 106 0.00 0 . 00 
77 0.00 0.00 107 0 . 00 0 . 00 

78 0.00 0.00 108 0 . 00 0. 0 
79 0.00 2.17 109 0 . 7 0 . 3 
80 0.00 0.00 111 0 . 0 0.00 
81 0.00 0.17 112 0 . 00 0 . 00 
82 0.00 0.00 113 0.00 0 . 00 

83 0.00 0.00 114 0.50 . 50 
84 0.00 0.00 115 0 . 00 0 .00 
85 0.00 1.17 116 0 . 00 0 . 00 
86 0.00 0.00 117 . 00 0 . 
87 0 .00 0.17 1 9 0 . 00 0 . 00 

88 0.00 0.00 121 0 . 00 0 . 
89 0.17 0.00 122 0.00 0.00 
90 0.00 0.67 123 0 . 00 0 . 00 
91 0.00 1. 83 124 0 . 00 0 .00 
92 0.00 1. 83 125 0 . 00 . 8 

93 0.00 0.33 126 0. 3 .00 
94 0.00 0.00 12 7 0 . 00 0 .00 
95 0 .00 2.17 128 0 . 00 . 50 
96 0.00 0.00 129· 0 . 00 0 . 00 
97 0.33 2.00 131 0.00 0 . 00 

132 0 . 83 3 . 50 

so 
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for the program. 

The f orty four (44) students w r s 

hour block of time beginning at the f · rs 

school day. The purpose of this wa s 

them in class for a period of time suff 

gin to affect some change in th ir b h v 

l . 

] g 0 

1 

them the opportunity to leave. Par n 0 v-

ing at the beginning o f the day wer e con 

and asked for assistance in locat i n g h 

him into class. In addition to th a c 

during this period of time, counsel·ng o n 

vidual or group basis was done as n ed 

remaining periods of the day stud nts w r 

attend elective courses of their cho ic and 

tion. 

The test chosen, the Sign Tes o r P r 

y 

n n 

h 

d 

l 

0 s rv 

u 

(Brock, 1975; Mendenhall,McClane & Ram y , 1 77 ) m s u 

y 

on 

of the test on proportions where p 0 = Tha s ' omp r 

the change in grade point average to t r g oin 

average for the group by assigning a lus s' g n o ac air 

where the first number was larger than h e s cond, nus 

sign to every pair where the second wa s larg r an 

firs t and eliminating all tied pairs. T h c a ul i o 

showed z 0 to be equal to -6 . 0302 which wh en co par 0 

+ 1.96 for z. 025 indicated that there wa s · nd a n m-
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provement in the performance of th young wh p 

cipated in the program. Concern was x pr 

that the large number of students who w r 0 r 

the program might cause a problem wi h h 1 

the number was over fifty percent (50%). Th 

eliminates all tied pairs and any stu n w 

participate in teh program would h v h m co 

before and after the treatment. 

Therefore, an additional te w p 0 h 

data, the Paired t Test (Brock, 1975; n 

& Ramey, 1977), which would take ·n o o ns 

the individuals who had been chos n fo r o 

Pa ired t Test involves the following 

to consider the actual amount of th 

fore and after score rather than only h 

change as done in the Sign Test of P ir 

H : 

t = 0 

Ml- M2= Mo 

Ml- M2:f Mo 

(a-..4Co) ..[ n(n-1) 

.f ssd 

di= xli - x2i 

SSd= £di 2 - (£ di) 2 

n 

1) Compute di 

c c n 

n 0 

r n of 

0 s io 

by 

c 

n 

1 

T 

n 
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2) Find ttl(. I 2 

3) Make Conclusion. 

The calculations in the Paired t Test h ow 

to 5.92 which when compared to 2.062 for 

that there was an improvement in th p r fo 

. 0 25 

n 

0 
0 

n 

0 

youngsters who participated in the pro r m. T w s 

same as the conclusion drawn from th us o 

for Paired Observations . 

u 

T 



CHAPTER V 

SUMMARY AND CONCLUSIO S 

Summary. In order to prevent nin h g 

who had been identified as potent ial dro 

y ng 

vi 

school an alternative program wa s d v lop xi ·-

ting f ramework of an inner city compr h v 

These individuals had been identifi y av n 

three or more of the courses in which h y w r 11 

because of non attendance. The program w 

encourage the ninth grade non atten r o r 

school and allow them to experi ence som d g r 

in the school work as well as assi ing h 

the ir pro blems with coming to school . 

0 

0 

n w k 

( 36 . ) 0 

ou 

In the high school, thirty- six p r 

grades issued to ninth grade youngs r s w r 

the fi rst quarter of the 1978-19 79 school y 

i g or 

r and m s o 

these were due to excessive abs ences. Loc l c ool 

adminis trators and counselors felt hat a po i sc 0 1 

experience might improve t he student s ' at n nc an id 

the parent s in keeping their childr n · n schoo R gu r 

classroom teachers seemed unable to prov 

guidance necessary to correct attend nee prob 

time constraints , 

54 

s u 

ual 

0 
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One hundred twenty-two (1 22 ) nin h r 

identified as potential school 1 v rs y h 

pattern were assigned, with p rmiss· on 

to an alternative program design d o ry o m 

attendance and academic success. In h s o r 

dents spent the first four hours of ch 

self contained area with their t ach 

grade subjects, English, history, rna h n 

taught during this period of tim a on w 

and group counsel ing to help them 'd n 

with attendance. Parent involvement wa 

program and the parent was contacted 

beginning of each day a youngster did no 

Care was taken to insure that the appro c 

c 

or 

0 h 

h h d 

y 

c n'n 

0 

0 

r 

u 

was not a punitive one but one of genuin cone rn o r 

assist the student to feel good about h ms c oo 

The approach was an androgogical one pa t rn d f h 

which was described by Knowles (19 70) for d a ng 

adults in programs where they had t o po un y o choo 

whether or not they were in attendance . Th's s o 

a practical idea since many of the stud nts n q s o 

seldome attended school. 

The teachers in the program were sel c d t 

principal and his staff from a list of 0 

had volunteered for the program. Thes s rue ors 

n 
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the judgment of the administrative s h s 

who were most sensitive to the need o f yo~ngs 

those who were willing to put forth h m 

teachers then participated in a speci 1 n - s v 

the "Positive Attitude Toward Learnin " '\.I t 

Pelan, Scroggins & Arterbury, 1975), a w l 

and studying the curriculum used n o h 

grams. 

l 

rn 

v 

The data collected, the stud nt s ' g r n v 

before and after participation in h 

statistically with the Sign Test for P r 

the Paired t Test (Brock, 1975; Mend nh 1 

1977 ) and did show that there was a s · gn i c 

in the students' performance. 

rv 

n 

m 

Conclusions. The results of th·s s dy m 

cate that some students who are havin s io 

problems can be helped to unders and sc 0 1 

some relevance for them and can be shown o 0 h 

d 

Th 

m, 

i 

r -

m 

v m 

s 

degree of success in school. The diff r ene s o occu 

when these students are shown that s om o n car s abo 

as adults and really wants them to exp e r ce sue s . i 

supports the studies o f Voss (1 976), To b r g ( 974 ) n 

Sanders and Yarbrough (1976) . 

From the attendance data in he i a r o n c n 

readily see that the ninth grade stud nt n h "gh s ool 0 
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begins to develop serious attendanc n u y 

has little chance of graduating from hi h o 

some form of intervention is made ava· 

student can, he will withdraw from scho 

pear from the area so that school of 

s 

A 

1 m , 

y 

These individuals, whether inten ion lly o 

choose to become adults and to tak o 

responsibilities of adults. Society s 

ly , 

h' 

allowing these individuals to b com y X 

face their own responsibili i s of encou r 1 w n-

forcement agencies. 

When dealing with adults in adult du 

we are urged by Knowles (1971), Kidd ( 

n o r 

h r 

who are respected for their abiliti n g u 

to t reat the adult as a unique indiv'du 1 and b n 

tha t he knows that we care about his w lf r On 

conclude that young people who have c os n h r o o 

adult at an earlier age than is prescr d y 

successfully educated when dealt wi h s n 

One can readily see that the in v · dua 

ou d 

leave school before graduation will e candi for 

adult education program at some time in th f u n 

fact, educators and other concerne peopl s oul b co 

more aggressive in seeking this t yp of ind · u or 

participants in appropriate adult programs . Th d sir 

y 

0 
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should come from the individu 1, h w v r, h n h 

that the only kind of employment oppo 

to him are unskilled or semi-skilled j 

or no future possibilities for advanc 

be a prevailing attitude in the due o 

these individuals should be punish r 

s chool by either forcing them to a 

classes or not allowing them to att 

reach the age where they are consi 

one. 

Many authors feel that th stud 

h 

n i 

Th 

0 

m 

ch o 0 

y 

liz ·s 

1 

1 

in 

0 

y 

y v y-

0 y school because he does not feel th 

teachers and administrators in the 

als o point out that many are tr a 

of their socioeconomic status and 

u oo T y 

d n 

ha 

h' m r u 

i 

(19 3 ) r 

n h c 

f rom their parents. For example, Earg 

that a positive correlation existed b 

success of the student and teacher pr rene 

point out that most teachers come from h m·d 

backgrounds and this was their pref er nc n s 

(1 975) determined that teachers exp c d h m 

vantaged, non English speaking or black s ud n 

H w n on o 

c 

n s . H c 

d. a -

ro 

where the family income is less than $ 0,000 r y a r o 

a dropout rather than an academicall y g · fted s u t . 

0 

Knowles (1970) offers as one of his gu ·del ·n s a sou 
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not discriminate against individuals r n 

after they become an adult. One might a urn 

philosophy is working if the enrollm nt in a ul 

tinuing educational programs is used as a m 

n co -

The adult educational philosophy of ( 970 

be s uccessful when applied to the high c h o 

can aid us in furnishing this indivi u 1 w 

required t o be a more productive indiv·du 

One might feel that the funct ion of 

simply the teaching of informatton to s u n 

other functions are not to be dealt w· h . 

feel that the emphasis of the school shou d 

instruction. 

One might agree that the more cliff r u n ' o 

fai lure in one or more of the various und r 

over, it is apparent that less energy and few r 

can be directed to the primary goal of ducat' o 

should be to furnish the student with h n 

survive and participate in society as w 11 as 

with their own problems. It is also a pare t 

the activities required of education wer ns u 

systematic, rational planning. This has resul d n 

alienation directed at the various educationa ns 

Thus educational institutions are curr n ly a o r 

n l 

1 

y on 

0 

c 

'ch 

1 

d 0 

0 

0 

u 

un r 

n 
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the dual problems of attempting p 

the personne l are not qualifi d to hand l 

an atmosphere made hostile by th fail 

factory progress in these area s . Man y o 

being required to perform in the rol o 

police, the welfare agency and th ins · 

mandated social change in add t'on o 

needed to operate in society. Many o h 

sc hool s vi w our curricular off ring 

unnec e ssary, viewing our s choo s as s 

obs t a cles to be jumped in order o g o o 

activities, or as enemi es p v nt·n h 

enjoyment they should have accord'ng o 

receives from the media. 

fu n 

n 0 

0 p 

u 

p 

on 

n o 

With the advent of a short r ork w k, h 

emplored to devel p leisure tim ac v s, 

must continue to face the rigid pace o a 

cycle developed for the individu 1 

fes sional field . The talented and mo va 

perform because it is required before h c an n 

educational level. The less able or no 0 g 

i n t 

1 

n kill 

n 

1 

11 

on 

u c 

ro-

v 

student can only revolt by dropping o s 0 

two parent family organizations decrea e r 

youngsters receive the support nee ssary 0 r ai 

school. It is apparent that youngsters a e i 
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advice of the media to "Get all the gu 

yield i ng t o the t emp t at i on to r efu s o 

y 

Hopef ully , innovative educationa l pr r m w· l n 

effectivenes s o f our t otal e duca ion a l p 

order t o be succe ssful, changes i n du e 

must have the support o f the comm n · y, 

tor s , s choo l boards, scho 1 adm·n· 

I n the literature one finds a ch 

problems rang ing from socioeconomic s u 

fa ilure t hat precede early school r opou 

have s hown suc cess are those wh er h s u n 

t o s uc c e ed and where the studen r c v 

rein f orcement for demonstrat i ng s ucces s 

sters i nvo lve d in this pr ogram usually w r 

m. H 

p 

wi th a variety o f problems, n o t t he 1 as c 

d i s c i pline. It may be n o t ed , howev r , ha h · s 

always the case, and to as s ume that e h u 

ol. 

0 

c 

r 

v r, n 

m 

1 

no 

o d in 

1 

the pr g ram was a disruptive i n f l u e nc e wo 

Ly i n g , cheating , hosti l ity , a ng r, 

vandali sm and numerous other disrup ·v b 

fe s ted b y today's relucta n t lea rn r s . r 

ors ar m i -

h c ool s o 

meet ing the students' needs? Are the s c hoo o 

with aca demics and in the process forgo en a o 

den t as a person? Th ese que s tion s a r e of e 

mann e r to indicate that the s cho ols a r a t f 

cone r d 

th 

i a 

or 
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disrup tive behavior of the s Lud n s n u 

c anno t be made to be the scapego t for 11 h 

society. The problems are compl X and h 0 u 

s y ones. We cannot , h owever, b s 

uous answer that today's society exh" "t s l ow 

th n turn our faces away from th s u d n ' s 

log ical research supports the vi w h a r on 

i.. 

apath e tic or void of feelings when k x r 

r eason s for their unlawful activi y. T s 

well as many youngsters do not po s s s n 

wr ong , but have drifted through life h n 

conscience and without evaluating th i r 0 

It was within the setting of th" s rno 1 0 

controlled experiences and opportun · s · n d 

1 

p 

complexity of individual decision mak i ng . 

cumstances and environment are powerful fa 

decision making process, the individua us 

v a lue system and be responsible for h ac 

dual s who have chronic attendance probl s 

de cision s that will have neg ative c o n s qu c s 

schools provide intervention. As educa o r s n 

ig 

n fo 

o v 

0 

h 

hl l . 

0 

m i -

0 

i 

c · r-

n iv ·­

a de 

h 

1 

construct an emotional and intellectu fo da ion or 0 r 

young p e ople . It is the pr ocess of d cis on m g 0 

ev aluating alternatives , desires and c o n s q n s 
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a llows one to confront his n eeds an w n s n L l is l 

his id en ti ty . We o ften find that h u n wh h 

decision t o stay out of school ar produc s o il y 

wher e parental support for e ducation h s r u 

s how that many families are no mor th c o n 

bility and do not have any stabliz·ng £ c n 

Although this program was not d s · gn 

th e parent, it must consider cert in 

or der to fulfill t h e education · l r qu 

Paolitto and Hersh (1976) no ed 

0 

s hould be placed in a cogni t ive d v l o m n 

fa cilitate the student's ability to reason 

questions . Par ent s sincerely wan t ac r 

c a r e, to involve their childr n n c v 

permanent v alues. This type of duc a t' on 

a necessity. 

.k h 

y c v 

v 

0 

n 

ou 

m wo 

v 1 

c 00 

0 i 

0 

Recommendations . Publ i c secondary sc oo 

well to implement the f ollowing st ps o r v 

f r om leaving school before gradua · on. 

m· g do 

n 

0 

( 1 ) Counsel wi t h each student and his p r n s s oo 

as an a ttendance problem b egi s o de Th i 

must be done by a profes sion 1 ho is s n s i o 

the needs and desires of t h stud n n c 

particular communi ty. 

(2) Try to identify both he p r o lem a s n ' s 
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perception of the problem. 

( 3) Offer the student and his par n s o h p ons 

that might fit his needs and desir s mor 

(4) Institute an in-service pr gr m w h ' n 

ly. 

building to make the teacher aw 

tive to the needs and desir s o 

o an n ·i-

h u n 

Involved in this program mu s also 

to aid in the development of a pos' v u 

toward all students. 

(5) Institute a special program s ' m r on 

described in this paper for h s u wh 

to need the most help. 

The colleges and universities wh' h ra n ch 

ne ed to recognize that many of their g r ad mo of 

whom come from middle class families, wil com ch 

i n inner city schools. They will encoun r s m or 11 

the problems described in this study. It w u d wo 

while to include some of the following suggest'ons in 

coll e ge programs to aid these future t ach rs in w r ing 

wit h their students. 

(1) Early in the training o f the teac r includ 

0 

m 

training in dealing with individu ls OS ack-

ground and attitudes di f fer from h · r own . 

( 2) Include, as part of this rogram, r a ' ning in 

attitude and philosoph y d ve o ment s uch as a 
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outlined in the "Positiv Atti ud T war 

Learning" program (Zinges , P l an , S rog n 

Arterberry , 1975). 

(3) Include experiences, work'ng 'n ool 

with minority and lower socio onom c rou 

youngsters, before the n ormal t ·m 0 s 

teaching to be offered. Th s X e c 

u ion · 

should be under the direction of a h r wh 

has had successful teaching X j c n 

area. 

The r ecommenda t ions derived from h's u y, r 

than being unique, seem to support the r comm on 

the autho ri ties who recogniz e that att ntio 0 nd 

modation of the needs of reluctan t 1 am rs do s •n 

improve t heir performance. It would al so p ea ha 

ing o lder adolescents more as adu ts yie d s mor pos 

results. 

is 

h . 

c m-
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APPENDIX A 

EXCERPTS FROM THE CURRICULUM MATERIAL U ED 

The f ol lowing page s of curriculum ma t rial w chos n 

a s representing the type and format of he ins rue · ana l 

material used in this study and is provided hrou 

courtesy of the Dallas Independent School D·s r ·c 

76 



Ma
s

re
ry

 O
b

je
c

ti
v

e
: 

T
~·
e
 

st
u

d
e
n

t 
~--

i
l
j 

d
en

,o
n

:::
-:

r
a

te
 

a
n 

u
n

d
e
r
s

ta
n

d
in

g
 

B
ra

n
ch

: 
S

c
!e

n
c

t-

of
 

th
e 

a
p
p
r
0
p
r
i
a
t
~
 

la
bo

ra
to

r
y 

sa
fe

tv
 

p
ro

ce
d

u
re

s.
 

(A
) 

L
ea

rn
in

g
 L

e
v

e
l/

C
o
u

rs
e
: 

Fo
cu

s 

U
n

d
er

st
an

d
 G

en
er

al
 

~
1
b
o
r
a
t
o
r
y
 

R
u

le
s 

an
d 

Sa
fe

ty
 

P
ro

ce
d

u
re

s 

Su
g

g
es

te
d

 
T

im
e

: 

Id
e
a
s 

R
es

0u
rc

e
s/

M
a
te

ri
a
ls

 

R
ea

d 
an

d 
le

a
rn

 
ab

o
u

t 
th

e
 

te
ac

he
rs

 
re

sp
o

n
si

b
il

it
y

 c
o
n
c
e
r
n
-

~ 
A
tt

: 
A
-1

 
in

g
 
la

b
o

r a
 t

o
ry

 
sa

fe
ty

. 
P

. 
lA

 

G
iv

e 
st

u
d

e
n

ts
 

a 
li

s
t 

o
f 

la
b

o
ra

to
r

y 
sa

fe
ty

 p
ra

c
ti

c
e
s

. 

L
ab

o
ra

to
ry

 
sa

fe
ty

 
ca

n
n

o
t 

b
e 

o
v

er
 

e
m

ph
a
si

z
e
d

. 
~
~
n
y
 

te
a

c
he

rs
 

w
il

l 
wa
n
t
~
v
e
 

st
u

d
e
n

ts
 

a 
te

s
t 

o
v

e
r 

sa
fe

ty
 

ru
le

s 
b

ef
o

re
 

th
e 

st
u

de
n

t 
b

e
g

in
s 

an
y 

L
ab

o
ra

to
rv

 w
or

k.
 

If
 

an
 

un
sa

ti
s
f

ac
to

ry
 

g
ra

d
e 

is
 m

ad
e 

th
e
 

st
u

d
e
n

t 
sh

o
u

ld
 
st

u
dy

 
an

d 
ta

k
e
 

th
e 

te
st

 
ag

ai
n

 
(m

al
ti

n
g 

a 
sa

ti
s
fa

c
to

ry
 

g
ra

d
.,

) 
b

e
fo

re
 

s
ta

rt
in

g 
w

or
k.

 

~
-
!
 

A
r
t:

 
A

-2
 

P
. 

6A
 

---
.! 

---
.! 



78 
Art: f\·1 

Saf~ t '.' ProceJur~ s l n til~ Lah rator z 

The best wa y to h.;ndle acci d e nt !< is t o preven c th.,m. S:ll,· t y ''' rh•' !.•b•' or .,.·y 
canno t be over -emphasized . Ch~mlcaJ ~ and cqu 1pm nt c."u1 be d nn~"·rlHI II not 
han dled pro p~rly . ~lake the . f o llowing p r ::~r l r.;. habitual Wh i!nc vrr V• '' •• ~~I n 
laborato ry wo rk. Remember, 11 An ounce of pr V('l\ tlon ls worth .J po~mJ nt '"'t r fl ... 

I. Teacher Liabi ~ 

A. The fact tha t .10 ioJ ur y occ urs doe·; nut r nd " r a te .H·hc r 1Llld ,. . Sou h 
lia bi li ty c>nly arises fur l nju r y to ~upll s In hl s <'h,tr l\< < '"'"<! I y lth 

ne ~ lJ ge n c e or f.Ji lur~ to r e nd e r or ex:t •r c 1s<• rcaunnnbl , ,u,·. 

H. Till' t'': l ( ' l ll ' t' [ H rl..' :":tj> Oilr·d hlc• f11r k1H1wln ,~ th ~ :quft.l h l lll \' 1) tht• '' •• ·d 
f' quipme 11t . 

C. The t ea .: il e r 1s r eRpon s l b l e tu c n (->r•·~ t il • Lite l.>w r qul r 1111-: tlw •• , . 
o f HHff•ty g l u s s P~ 1n the JaLor at ~l t V. 

D. The t e a c her is r "spon s i bl.t! fo r th mi.-<h .ll lol llnK olf l'xpl• •·· f'<· ""''''' l l . • 
fir e r esultin g f r om e heml cal reac tions , o r ·cc l .l<·nt., ,, ., ,,, f.n ·d ... tch 
s tude n t inve ntiveness . 

E. Teacho..rs must supe r v is e t he ir s tud nt at o.Ll el m···. 

A. Have all l a bora to ry " quipmt:nt p r o perl y Jabl· l i!d ,mJ d.ll<·d. 

B. Na ke labo ratory i nspections of dll equlpm,nt t lc 1 t on 'o! nUo. 

C. Req uf r~:. stuJ Pnt s to wea r ,:,aft>tj' gi. \ S ~f·!-J .t t ;l ppropJ I Htt llM• ~. 

0. M:.tk t.• the s t w..lt"'nt llwn r e of ull th e ;>ruccJut t.'.., l uVtliV l!d ht'lntt· tu• 
p~rfo r ms an eKpe r i ruent . 

E. A f i re exti nguisher a nd a f irs t aid ki t :<hould b r,'..ldllt •• v.nl..lhl·· 
i n Lhc l a borator y . 

F. Milke t he s tudent a ware 
mou th, e ye s , and o the r 
in t l1e l a bo r a t o ry . 

o f t he dange r s I nvo l v ed in tuu.hln 
p.1 rc s of the bo d y -.•lth h ln h.wJ;, 

lht.• t lt , • • 

hllP \Jt)r.,; ln~ 

C War n s tud ~ nt s to a void br~at h ing di r ec tl y t he fullk: ni .my d .. 11 t, . .t-.. 

H. Co 11d11 c t que st i on a nd ans,o~er- sessi.ons pe riodi c.dl ''" ~. IIC t \ pr u·t ,, , ..... 

I. Kee p a reco rd o n a ll accid~nt s , even t he! m1n<'r ont·~. ho)\,.-tn~ J.t,, 
nature , and c ause; also , corrective actin t nk n. 
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B. Check gas burners f o r defec t tv~ tubing .In<' gut~ l c.1kH !Ju ·h .tH 
c r.:ll:ks in ruh bcr t11bing. 

C. When s tudent s are tt:dng a n11mh·~~~ of burn •rs t t h~ sum· ciu~· · · 

be sure to have sufficient vcn til uti.Lln Ln t lu..• cl..a_,•,room. 

D. >l<'v<·r disr<·n s e burne r f u<· l direc tl y fro n1 ttw o n<· Rtllt)l\ r.r11; ,..,, 
dtl intt.· rntc <.l i all'-S l :.!P.:d d ·Js pt·ns l ·r . 

E. l'i11t s j ze pl as r i •· buLL]e, s hou ld he filled awn y tr .•n• ·'"Y lu ·•· · 
labe l e d pl a inl y , a nd plac t'cl at L'I.H: h dibpertt.ln)l :.t tl<>u. 

F . T.1k,:. rropC'r ~.J f l'ty p rl" Cll ll t l t10 !-i wht•n lhJ::If I n~: . I li qu id In .I '1111, I, , I 
t"•l O I : ti tH't; l!t ' .' ll ~ ·. f"t ill v : 111 U lttf ;t l o' f l u · ll:uu\• Ill I !ti t'.' 1ft • 

t:. lk , · l.' t' l :ll n 1 ho~r .d I g~1 s j t..'t s 111 thl' l:tbllt'llr l'r\ url' hut ,,, f r •••ht I 
wh en n ot. ttl u~; e . 

ll. \.Jarn stud ~nt s nf' ver t o po int a r esr- t ube bei ng h d , •>r \ "'-. i1t 

whi c h a rea c t i.on is uc curing , a t no tlh r student or ••t himth·lt. 

lV. Us ing Ch emlc i'! l s ln _l !'" Laborato ry 

A. S to r e al l c he micals ln 11 locked c abinet and ln tit orf •lnd cutlt.lln< 
to a vo i d mi s labe ling. 

H. Dispen se c he mica ls at sev ral s tat ions In he L1 '! room. 

C. Wa rn st ude nts to ke ep so lven t s away from flam s , pork , and h, ''' t 
o bject s . 

0 . Disca r·d ether ;rfter one yea r of us., , 

E. Whe n dealing "it h unf3mill. a r ch~mle:J ls , b t utlt!ntS hould tln<l '"'' ll t •'' 

are t o x i c and r lanuna ble by naturli! and what sp cl I o~f •cy pre .urtl,•n "' 
nrcessa r y by r ead i ng the l abel on th cont~ln~r. 

F . ll<• no t pour unused chemicals ba k into t he lr orl~tnal c nt.Jiuer 
the urn.,H•d chemical pro perly . 

1~ . Do not a ll o w st ud ent s t o subs titute ch mic.Jls In elCp rl ·nt unl,• .s " 
have thoroughl y c hecked the procedu r es . 

H. \,far n studen ts aga ins t tasteln~: ur touch ing ~h<•lllic.tl '>. 

I. Advise s Luden ts that r ubber g l ovt:~ should be orn wh<'n lt.Jn.ll in,~ ••r .. r "'• 
wit! • med l um o r strong a c ids and alkali.,s . 
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K. Pour a.: ids i nto wa t er whe n d iluting. 

L. Warn s tudent s t ha t c li t!m l ca l s s ho u ld n o l he mixc:d "p•· t ''' ut•,• wh.H 
ha p rH.:n s ." 

M. ~1..1ke studt>nt s .JW<tre thnt mer cury i f\ poisondn . ; w.trn c twm 1ho~t It' 

f" unH' S Olt 1 ~ t n c1t be i.nha l C'd :m J th l Jt tnlt ~. l b\• 1-. t·pl 11 11 Ill\. .kl11. 

N. Warn st11dents no t to hea t mercury und •• r .tn v con lltlun. 

V. ~s i~l.1sswa re a nd C..:lass Tubing in t he L;:t_b_!"_r: tt_5~.\ 

A. Always r e mo ve any b r oke n glass from t .1bles, dr.tw •rH, .ll td lJo,• rs 
immediate l y. 

B. [ ns p.•c t all g lassware for cl.., fects be fo ro• .anJ at r <·r ~ ~ udl' ' \! 11 ·· ·· 

C. Have s tude n ts use a s o up s oL u t i o n o r glyccrln C>r• h~ lll'• ,, f .4 l ts' 
r ods or tubing for luh r i c at ing b tdO r <' i ns rtiuv, tht·m In u . ropp.·r·. 

D . H:~ve Rtudents t o r emove s; Lass appc.1rc1 us t r ,Jm ~ l oppP r ~, tmm-.·dl~t ,,.., 
a f t e r us e to a vo id "freez ing." 

E. Provi de a special con tainer mark d "broken ~l~~s" fnr ch,• J ( -.fHl. d 
of b roke n g lassware . 

F. Cln ss obiect s wh i c h might brua k unrt ..:• r pn .. i:.ur, or v" nnm .111 ·dd h,· 
wr<~pped with pla:<t i t.: o r n we t c l •Hh . 

C. S t11d <·nt s s ho uld t ho r o ughly c l an ·•l l ~;J. t sswAr•· <tl tcr L'.l< h 11 ·• "'I 
d rain dry; not wipe dry. 

II . Al l glasswnre used in the Labora t n r y sho 11ld he ul th, !t<•otl tr. •t•·J 
va r i e t y . 

T . W.1rn s Lud en t ~ that test tuhes s h uu l d IH'I ht• hL'-lt••l ''''"' tlu· t. tt •111. 

t lh.'Y s iH )u ld b t• ti pped s Jig hll y , bu l th H l11 l11t dtt'-=' tl\n ,Jt .u~tnh. r 
pt ~ r son . 

.J . Gla s s t ug jn g used i n tlh• l abo r <ltorv s lu)•ald lw t•ttht.->r r 1r, Jhtl •. h.•d 
01 h. •vt• l'd)',f'S hv v l' l t•d with Pmnr y p.q)<•r. 

A. See t hat al l wires are properl y i n,ul d t ed. 

lL Neve r a ] l o w stude nt s t o put mo re t han t wn lH. rhrct· .. trq.lt.:> utH,' r"' ,Jn 
a c irc ui t at o ne time . 
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r.. U1> no r fHd t <J cu rd oul of an o u t h ·t lJy th ~_• l·urci ; dw1y:..: u~t.· tlh' 
plllg . 

U. 1-:l ec tr i. r p lates .in use s houl d rest o n an ns ht~ ~: L 0S r:~d u r sum,• o t h'"·r 

f lre pruu l ma t e ria l . 

E. l<emi 11d st11den t s t h.:Jt h<Jnd s s ho u l d b .. d r y wil <'n t Ou <"hlng ,l,·c trl< 
,·o rJ s , swit ~ h0s , or appli~nces . 

F. \hrn s tuden t s neve r t o t o uc h two naked wlr.: s tU!l,<'l ter. 

C . t\ 1 t c onn~c tin g co r d s s hould be 1n good cnnJ lt1on 1nd p l u).t~t.·ct lnt•• 
tht• nc .qr~st outle t; o ld co r d s s hu ul d be rcp.lf r •d ~Jr \J I !"'ii.~IL h. d. 

VI I. ~~ Hand Tools In the Labo r a t o r y 

A. Cht• c k a ll hand t ools t o see tha t thev ur' ln prnpc r worklnr c-ondltl""· 

B. St.!.; t hat s tudents use t oo l s o nly fo r the purpo,es tn r whl<h th<'Y ,.r,• 
intE'nd e d . 

Vlll. _Fi_r_s_t; __ ~ i n the Laboratory 

A. Repo rt all in j uries or a ccid e nt s to the s c hool' s n urb•. 

B. J f base sp l .:Jshes o n a stud e n t' s skin , w s h 1 he ut'tec.:tcd .It<'<~ w J th 
p l enty ,,f water f ollowed b y a wash with boric acid solut i <ln lodlow,•J 
by anot he r wa sh of wa ter. 

C. It ac id s plas hes on the skjn , wah it wiLh pl e nt v l"~ t w~ltt.!r t\lLJ,,...,, .,l 
by a pds te o f baking sod a a n d inal rins ing ith p l~nl) nl wat rr. 

D. lt a r· h e m.i ca i so lu tio n oth"r Lh.1n an ac id o r base sh >ull •rt.u;h 1nt" 
a q tLJ dt:n t ' s e ye s or o n his sktn, wash the affec ed ar" wtt h pi nty 
of wate r. 

F. 

Tf :.~ ci d spl.:lshcs int o a s t udent' s eyt:~ , wa ·h th"m v ut wi t h pl •nty .. t 
warn r; fo l low this by a wash wit h a Jllut<J solution o sod lu01 bh.Jrb•nllc; 
then rinse wi t h plen t y o f wate r a ain. 

Tf ba s e s pla s hes in t o a student ' s eyes, Wd s h with plenty 
thl s by a wa sh wit h a bo ri c a c.: Jd solution :.~nd th~n r i ns 
wa t e r aga in. 

l WOl _,r; I 1 \J 

with plt.ntv c>l 

G. The p r i.me rule for s Ludents t o r e membe r in .:1n ~mergt.:ncy is t-.> " eep (.1 v.. 

tl. Fo r mino r r uts a nd burns , f ollo\J the procPdurcs .:t.l' ump.m~ ing tht• l'~l 
did kit t h a t s hould be l oc.1ted in the l<~hurat <> rv. 
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At t: A 2 

LABORATORY SAFETY PRACTI CES 

1. It i s your res ponsibili t y 1 " a c t a lwoys i.n a cndnlwr t hat will ln"ure 
your :;afety and the snfet y ut the o the r member s o t the e ta,. •. 

2. Ask for furt her i n!-=it ruc t l o nR whCih.• vcr you d-. nnt unclt ·r •,llltld l l1 o~tly 
wha t you a r e to do . 

3. Always wear s afe ty goggles when you are h atlng, hamnw rln~; , o r using 
a c ids or bases. 

4. Stay away from students who are d o ing e x p•rlmen r wh••r,• cy • p cur ,•c tl un 
i s needed. 

5 . Do n ot handle laboratory equi pment without pt>rmis::~lon . 

6 . Do not use a n y c h e 01ical from an unl belt>d conr ntn,• r. 

7 . Whe n dilu ting an ac id or base , add t he a c iu o r b.l • to thr w.H •r wllh 
stin·ing. 

8 . Ne ver direc tly breathe the fumes of c hcn•i 1s and n v r til. t•• 'lwmt. t1 
or plac e them n ear your e yes. 

9 . Dispo se of b r oken appara tus , use d chemicals , or 

10. NPve r pour hazardons c hemic al s down th d r ains. 

11. Ar c ide nta1 s pil ls must be wlp d u p i mm<'Ui:ltel y wit h wl't p.lJ' r l•HJt•l . 
No ti f y your teache r if you have a splll. 

12. I11ll1lediat e ly report any a cc id e nts o r breakag Lo vour t•·,,.t .. r. h>•~<·v r ~tt hl 
they may be . 

13 . Know where the safe ty e<]ui pment suc h JS fire l 'Xl tn,;u•Lht' t 
you r laboratory. 

14. Whe n heating a test tube po int i t away from your>o!lf 11nd .1nyun•• ••1 ·••· 

15. Ne v••r he :1 t m<tt E- l"' :tls i n d c l osed c on t .1iner . 

lio . lloL gla ~s a nd en i d g l a ss l ook t he same . 

1 7 . t\J w.tys c arry e qulpme nt in a safe ma nne r that will nn t £'nd ... tngl•r •H 1tt:r 
of the c lass . 

!H. Nc-'v~ r )l!HVf' equi.pment in p l~H·P~ tha t could ll•.hl t•' .ut Wl lth·ur. I ~c 
e quipment i n autho rized areas only. 

1'1. Ne v e r carry a Ughte d a lcoho l burner dod nev r 1 "'"' .1 I illht•••J .d•··•h·• 
burne r or buns en burne r unattend!!d . 

~ t l , S t>IIIL' ,· lt\.·mi c ~t l s ~1re 11 0 t dn.nge n,us wldlt.· '"'t lh:r" tr,· ,!.ttl·' r.•u 

s iln 11ld ht.• lL~l·d .~ c,· u rdin ):: t'' t he dfrel'ltntl~i flV''''" nh-..,•rv. 
:t ud u t ht·1· U.i n.· ,: l i t>n~ rltn t r t> cnmnw11d ..:. ... H t t ann. 
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21. Was h vn ur ha nd s thoroughly after handlin g c ll emll' .J h. 

22. Cl ean and r Pplace al l apparatus aft~r Uh l nK. 

23. Lo ng hdir m•tst bP v i ed ba c: k whe n workin g 111 1 IH· I " " 'r .•t " ' '/. 

24 . R<:memb.,r, a cc iden t s happen most l y bc c.lll ><<> ~ r • 11 lt l\L S •r,• " " "w.•r · · 
of ,;afet y ru le s o r delib~ rnteJy vJ u lat " th~m. 

Gi ve a lab t es t using glasswa r e and qui pme n t lh tw ill l><· u • .:d 
in the Lab o n a day- to- da y basis. 

To t est - l <~ i>el a lphabeti cal l y o r numh e r c. 1r h lt,•m . 1.11 I •' ·' h 
piece o f g las s ware o r equ i pment s o thut uv,•r yo n c .tn . n• it. 
Have students wr it e the name of each obj ec t . 

BE A SAFE EXPr:RHIENTER 
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EN GLISH I 
Fif th Six Wc ~ ks 

The student, at the end of the fifth s ix weeks , will u~ 4~1~ t~· 

WRITE A SH ORT EXPOSI TORY ESS AY , ( wri tin6 l 
AN SWER AN ESSAY TY PE QU ESTI ON, 
AND WRITE A PERSUASIVE PARAGRAPH 
s ~RE2S INC POI tiT OF VIE'tJ ( ATTITUDE ) 
.-HI D JEVELOPED THROUGH EXAMPL E..> AN D 
DETAILS WH ILE REVIEWING NEE DED BASIC 
MECHANI CS AND MANUSCRIPT FORMS 

IDE NTI FY THE BASIC ELEMEN'rS OF ( li terature) 
POETRY, BI OGRAPHY, AND AUTOBIOGR APHY. 

1 ) MAKE EXPLANATI ONS AND GIVE 
DESCRIPTIO NS AN D 2 ) PARTICIPATE 
~N CHORAL READING 

RECOGNIZE COMPARISON AND CONTRAST 
AND DI STINGUISH FACT AND OPINION 

RELATED PARTS 

'tliUTING 

(li s t:>n .!. ng/:;p"' kin 

( r ea ing nd s u~y 1Kl~l~ 

(1) Persuasive paragraph s stressin t he wr i "'r ' s po:nr. 
of view on a particular subject 

a . to info:-m reader 
b . to move reader 
c. de ve l opmen t 

1) examples 
2) details 

( 2 ) Essay (e xpositive ) 

a . discussion of limited topic 
b . cen tered around a specific id e a 
c . written for a definite purpose 
d. primary purpose is t o expre ss o pinions 

and ideas, responses and b eiefs of the 
writer on a speci f ic subject. 

(3) Effectively read, understand, and answer a n 
essay question 

LITER.OTliRE 

( 1 l Poetry 

a. r hythm 
b . rime sc heme 
c . vers e/ stanza 



105 

1) free verse 
2) bla nk verse 
3 ) metrical verse 

d . imagery 
e. types 

1) lyric 
2) narrative 
3) dr amatic 

f. figurative language 
*1 ) simi le 
* 2) metaphor 
*3) allitera ti on 
* 4) assonance 
5) onomat opoeia 
6 ) hyperbole 
7) ap ost rophe 

*8) pe rsoni fication 
(stressing ~hose star red ) 

( 2 ) Bi o graphy/ Autobiogl·aphY 

( "With What You Have" Unit) 

(3) ~e chniques of Style 

a. atmosphere 
b . f o re shad o win@: 
c . s u s pense 
d . irony 
( "The Strange and Erie" Unit) 

LISTENING/S PEAKING: 

(1) Making explanatio ns through s tudyt n he lives 
o f the peopl e in "With What You Have " nd te ilng 
why those pe ople accomplis hed wha t hey di 

( 2) Describ ing the set t in s i n ""'he S ran e nd Sr-1 '' 
stories to show how they a f ftc t atmosphere , s spense, 
mood , etc. 

(3) Choral reading o f select ed poems in "Thew ys or a 
Poe t" Unit 

READING AND S~UDY SKILLS: 

( 1 ) Comoare ar1d contrast, oral ly in class ·1!s;; .;1 :1 •)r in 
uri ~ten pa ra~raph form, he li ves and ralts of · he 
pe o pl e dis cu ssed in "With · h You H ve" l.'n l: 

(2 ) Distingu ish fa c t fro m oplr.ion si n 
biograPhical sel ections . 

at eria r om 
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8!:SOURCES 

H!STGHTS text 

( l) "The Ways of a Poet" pp. 442-4 90 

(2) "Wi t h What You Have" pp . 150- 20 

(3) "The Strange and Er ie" pp . 583-64t 

WARRI NERS (Third Course) 

Refer t o : 

(.!.) Part Five: Mechani c s pp . 441-529 

(2) Manuscript Form p . 349 

The time line suggested here is approxima ely 2 week .; .;! ··rt 
in each o r the three uni ts using selected material from e ·• 

A. 

B . 

a. 
b . 

Example Lesson (1 Week ) 

Have students make a poetry notebook f rom sele ct t ~n~ ln ~ext 
pp . 442-4 87 based on poe ms on two !::peclfic ~ h~me :;. 1T~1ey 
might also use poetry fr om other sources, es pecially~ .;1~) 

Topic theme - 5 poems 
Attitude, meaning, or emot i on theme - 5 poem~ 

Eac h poem must: 

(1) Be copied 

(2) Be illustrated 

(3) Be exp l ained in a sho rt paragraph 

( 4 ) Have 3 labeled examples or r1 res of s~ee . h 

(5) Have rime scheme identified 

C. One poem from notebook can be prese n ed and exp lllnel ~ l 
class by the student 
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ENGLISH I 

Sixth Six Weeks 

OBJECTIVES 

The st udent, at the end of t he s i xth si x we eks, will be able t u : 

WRITE A FORMAL ESSAY AS AN 
INTRODUCTION TO THE FIVE 
PARAGRAPH THEME OR ESSAY 
~TRESSING THE DEVELOPMENT, 
TRANSITION DEVICES , AND 
USAGE IN CONNECTION WITH 
FORMAL WR I TING 

IDENTIFY THE ELEMENTS OF A NOVEL 
COMPARED TO THE SHORT STORY AND 
UNDERSTAND SYMBOLISM AND THEME 
I~ RELATION TO THE SHORT STORY 

GAIN FURTHER PRACTICE IN LISTENING 
FOR DETAILS AND CLASS DISCUSSI ON 

( wr iti ng) 

(litera tur e) 

(listenl n / s peakl n 

READ FOR A PURPOSE, USE CO NTEXT ( re ading a nd stud y skills) 
CLUSS , DISTINGUISH RELEVANT/NONRELEVANT 
MATERIAL, AND DRAW INFERENCES AND 
CONCLUS I ONS 

RE LATED PARTS 

WRITING 

(1) Fo rmal Es s ay (as an introduc tio n to t he f i ve ~1r~~r 1 ph 
theme or essay) 

a. introduction 
b. body 
c. co nc lusion 
d. transitional devi ces 
e . usage techniques 

1 ) no contraction 
2 ) no colloquialisms 
3 ) no questionable grammar 
4 ) no personal pronouns 
5 ) correct mechanics 

f. Ma nu 3.; ri pt form 

LITERATURE 

(1) Symbo lism 

( 2) Th eme 

(3) Elemen ts of the novel as compared t o the short 
story as a for!Tl 
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L l~TENINO/SPEAKING 

(1) Reinfor c emen t ln basi c li s tening s kill s 

a. 11 st en1n~ f o r d etails 
b . taking o r al assi gnme nt s 
c . listening to tape~, films , and oral 

class reading 

( 2) Ta king part i n cl as::J discu ss i on f or pra c ti ce and 
reinforc ement 

nEAD I NG AND STUDY SKILLS 

(1) Read ing for a purpose us ing basic study questions 
on each c hapter or the novel 

(2) Using context clues to iden ify word meanlngH In 
c onnection with a vocabula ry li s t ba sed on t h L· :w v •l 

(3) Distinguishing releva n /nonrelevant matei'ial in 
reading the novel a nd drawing concl usions !'or IYI'! Ll."ll 
e ssay concerning theme, style , ctJaracter1~:.tt1<·n , etc . 

RESOU RCES 

Refer 

INSIGHTS text 

( 1 ) 

(2) 

( 3) 

to: 

(l) 

( 2) 

"The Inner Circle" Uni t pp. 150-209 

Winter Thunder p. 709 

When The Legends Die p . 525 

WARRINERS (Third Course) 

Writing Composition p. 31 0 

Writing Complete Sentences p . 243 

(any o ther s ele c tions needed f or reinforcement) 

TIME OUTLINE : 

Appro ximat e ly one week could be us ed f o r selec i um; fr ,>m 
'"rhe Inner Ci r cl e " to s tress sy mboli s m and them, one wee!\ 
on Winter Thunder as an introduction t o the novel as a llt .. :· :.~ry 
type , and t hree weeks on When the Legends Die as a s t u.Jy of he 
novel and material on which to base the formal ess:.~y . !'he 
l as t week should inc l ude the int roduction t o and wr ltl1~ of a 
forma l essay introduc ing the struc ture of the five par .• ~r::q•ll 
t heme or ess ay 
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Page 3 

Example Lesson ( 2 days ) 

A. Have students prese n t a panel dis cussio n on WL··n The 
Legends Die , based o n plot , cha rac teriza t i on~ set ing , 
theme , sy mb ol ism, style, et c . t o p resent an overvi e w 
of the ent ire no ve l a s a summary o r c onclus i o n activity. 
(As a part o f this assignmen t, student s should be tau~ht 

how to interact on a panel, their re sponsibility, e c.) 

B. This panel di sc ussio n may be a prod uct o f group wo rk wtt h 
o ne member from each group ' s "round table di sc us 3 i o n" 
participating on the final panel pre s en tati o n . 
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dallas Independent school district 
W H A.t.t tll~VIl H tyh Schoo l 

Fdlnw.ry 21 , I 'J /'J 

tJur iny Uk ' tirsL quart:.ur of Utis school y<..:oJ..t yu•11 '''-"' ' cl."''tht• 1 
tc~..i.l..,,J ..;L lt:~c~..-; t Lhrc'-' courses l.Jecuw;e uf t H • ..i t ...ol lvnclu"·' , Tto~. 

sttUd.U.on h • ....,; not .i.Jrpro\1\..'Cl dur~ng second qUoJ.rWL 

No I. Hl f ~~t'~ 
,, •·•·l J I •llf • 111t'"· 1oH•I 

w..., a.rtl d ..!eply <Xl!1oet:ned about this matte r cmd lulOW t lt.ol \'' "' '"' 
'-' At~rntld also . ~ ho~ tlldt ~ h.ave c1 solutl.on l o Uw l" uLlo '" · 

Du.r inq lhe third quarter which begins on Mar·ch 6 , 1979 "N M v 

pJ.acutg your stu:3ent. into a !::pecial program Lo assist h tm wtt lo 
hi s attcndence problem and to try to gi""" h .iJTI a successtul loc .... .-n­
i ny experience. In ord r to make this program a succ.:ess l¥t! no..:o..-cl 
your .1.nvol ~\t with this program. 

~ are having a parents xreeting a t 7:30 PM, Marchi,l979 , at W.ll. 
JldantiOO !Ugh School and another ooe at t.he Ani d Mdrt.l.IleZ U,nL'-·r 
J212 N. Winnetka . By having a xreeting at 0..0 different l OCoJ.Ltu ts 
"..e hope tl\at you will be able to attend at least on .. of tJ .cs'-'. 

lliclo:;ed you will find as~ addressed post card. PltJdso~ t dol'l \ 

l. t to = and tell us whether or not you will be able o .il l' ·nd unv 
o f tJ1e meetings . 
It yo u dre unable to attend ooe of them please tel l U!.. who.:11 Y• '" ... u • 

c.:on.; tL.o school and xreet with one of us about your c.:hild . 

•n tdnk you for your tirre and assistance . 

Suouc~ly ; 

l:J~ () Q)W)~ 
'"lwtn A. 1\rtitl<.i!) , Ed. D 
l ' r· , !!Cl.pol . 

201 E N1n1h Street. Dallas. Texas 75203 . 942-61 ~1 
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,.., 

dallas Independent school district 

F eUC"U3t:y ::'l , l'J7 9 

1.:. t i ra. ld t) J·, , , l , e ,i e J.' . trtt l I ! .1 : 

I t t I 1 h .t r • ' l' ""oh.t do pnr lo lnt'no.::J 1 r u r ·iou . t •· •••' •" , J,. ( • It 
g J t ,t .1 C {<, n ,,,, ltl\ c .. amh f a .!o d 11ra nt e e l !J e ,, n. tt) tr l .nc ~.lrt· . 

Nolttn E~rc~ 

:. 

Nn!ln t rns e~ t.1mos tt, ,,.., p rE-n c upAdo!'l de e s t.._· . tsllnt n '' , tl" 'll''~ .. "'"' \_ '. 
L) t ! S tamhl~n. nur .:lnte e l ) t:>r y ~1 tlmo tr1 me ~ t rP, t•l I I t'tltr\lt•ll.: . t 

~. · 1 p r<1x 1mo 6 de marzo (1 979) 1 no ot ros p o nema h " f· •,ln:. • ... ,,,, ll .• n r •·. ,,,, 

u1, p r n)~ rrtma espl!cial 1)a ca ayuJ arlos con s u fl(Ot .l~.•m.l d,· .1~1stl ' tll.. 1 .. v 

tr.lt'-lr Je rlarl e S una Cl<jlCrienCid de aprenJi za l e . \ (<l null<o< l , >, 

Par .~ laacer funcionar este program/\ , nosot r oq nec e~ J t amo>< 'l "'' Vd .• .. 
~~ invue1van -y _<Jut! nos D yud~n '-Hl est:e Cftso. IIAIJrt: nn. t r~unton Cll l l 

los radre s de tamilia el pro ximo I de mar zo H l a :'l 7 , 111 n .m . "" l.1 
t~S <..• acla superior W. H. Ar1amson y soscend r crnoR o tr :-t rc• ~ .. lr<'n t ·n t-1 \n ff ' 

Mdrti nez Rerreation Cent.,r , 12 12 Wi n n e tka en lll mlsma f " '"'· • .. ,~t· n­

Jendo 2 reuniones en 2 localidade1s ~i f.,rent"s, nosorros c"pcr"'"'' q ""'' 
Vtls. PLI"dan asi,.tir ala que este mas c erca d e su dnmtctlln . 

f.n este ,;ubre encontrarAn Vd:J, una tarjet.u nost~l con d lrr· · '"· 
Pnr favo r rc~r{<JcncH•lll v av{senos ai va a ir a cufl l CJu l er 1 dr: , ... ,t""" 
rt'll tt! o nes. 

S1 Vds, n o pueden asistir, ten >\8 la bond ,, d de av 1 ~ •• r no~ '""' '" ''' 
nueden venir a la es c ueld y plati c ar con n o s ot r o .q acert.:" .J,. I·•. 
p roiJI etnas de 8U hi lo . 

~.,cltas g rac ias pnr su tiempo y au asist r· .. c l " . 

SJ n cere. raent e, 

Ed win A . Artman , I I. ll . 

20 t Nlfl!l> Siree!. Dallas Texas 75203 • 942 61 .\ 1 
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I will a ttend the meeting on March 1 at 7 :30PM a t (check one) 
0 Adamson High School 
0 Anita Martinez Center 

I will be unable to attend either of the meetings but wi l l be 
ab l e to meet with you at school. I will come to school on 

date t ime 
Please complete the following information: 

Name: ----------------------------------------------------------
Student's Name: -----------------------------------------------
Address: -----------------------------------------------
Phone Nurobe r: ------------------------------------------


