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CHAPTER I

INTRODUCTTION

Home and family are the most significant influences on
a child's déve]opment. A child reflects the experiences of
the parents, home, and the environment. What a child is
depends on the home Tife and relationships experienced within
the family. The years from one through 12 are the most form-
ative years, determining personality, attitudes, and values

of the person.

Some children are prevented from living with both parents
or even in a family situation. Some children reside in insti-
tutions called children's homes. The father-figure is director
of the home. The family includes housemothers, personnel, and
many other boys and girls of all ages who reside within the
same institution. Occasionally, as in the case of a few chil-
dren included in the present study, a child may have one or

more siblings 1living in the same institution.

REVIEY OF LITERATURE

Home is the child's first environment, setting attitudes
tovard life and the pecple with whom the individual comes in

contact. Hurlock (8) stressed that the child, identifying



with family members, imitates behavior aﬁd adjusts to life in
the same manner. From the home, the child learns values,
attitudes, and prejudices. Studies have shown that children's
motivations are similar to those of the parents. As a child
grows older, the pattern will be changed, but never eradi-

cated.

Jenkins (2) asserted that the family's great influence
can handicap a child in developing his capacities even if
heredity is sound. The emoticnal experiences in the family
deterinine how the child will meet the strains and frustra-
tions to be encountered as maturing and relations with other
people occur. Breckenridge (3) indicated that parents pro-
vide the child's background and his traditions. Parents
signify pnrotection and.brovision for the child and also supply

the needed education and supervision.

According to Duvall (6), parents are expectéd to make
the most ddjustments during the years of childhood. Parents
must help the child develop the capacities he possesses.
Stone and Church (15) indicated the importance of building
trust fn the child's environment. Trust, important for the
infant, extends into security for the growing child--the

security of Belonging, being loved and accepted.

Hurlock (8) stated that keen interest in, and love for,

a child characterizes parental acceptance. "A good parent-
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child relationship is an affectionate relationship." Duvall
(6) stressed a child needs the comfort of being loved and
enjoyed. The parents need to create an atmosphere of love
within the home. Love should he shown to the child by
parents: the presence of love should be dpparent within the
home. Jenkins (9) asserted that:

Children need parents who are warm, mature

adults. Such parents welcome a baby at birth;

accept his heredity and build on it; try to pro-

vide him with the best conditions for physical

growth; and try to understand his particular

pattern of growth. Through affection, encourage-

ment, and consistent guidance and example they

provide the child with the personal security that

leads to self-confidence and mental health.

Pleasant physical surroundings make growth easier,

but it is the emotional relationships within the

home that make the essential difference between

a home in which growth proceeds freely and one

in which it is hampered.

Affection should be in combination with order and under-
standing. Strang (17) maintained that parents with this atti-
tude realized limitations are of positive value in giving the
child the stable background needed for growth. The child is
only a part of the family, not the center of the family.
Strang also stated that the home should meet the needs of
all family members where the parents as wWell as the children
realize the best potentialities of all. "Th2 best develop-

ment of Lthe parents contributes to the best development of

the child."



The emotional relationship between the family member
and the child determines the influence that member will have
on the child. The mother exerts the first great influence
upon the small child. Gradually the father and sibling re-
lationships become interwoven with the mother-child relation-
ship. Family size and.the child's position in the family
affect the child and his outlook on life. The age difference
and sex of the siblings have marked affect upon the child.
Both Hurlock (8) and Strang (17) agreed that parental atti-
tudes play the-major role in determining a child's behavior

and attitudes.

Hammond (7) and Todd (19) believed that the child forms
the emotional basis for_life in the preschool years. Children
explore a wide variety of emotions and learn to internalize
emotions. Children develop an awareness of emotional re-

actions and choose acceptable outlets for strong emotions.

Eveﬁ as environment is different for cach child, growth
is also unique for each individual. One of the most impres-
sive things about children is the rapidity with which growth
occurs. Physical growth is only one factor of a child's
development. The child also grows socially, mentally, emo-
tionally and psychologically. Anderson (2) stated that
changes occur in any relation within or without the human be-

ing, "in the experiences to which the growing person responds



to his increased intellectual and problem solving capacity,"
to his greater ease in using language and communicating with
others, to his enriched social 1ife with its web of inter-
re]étions, and to his changed attitudes, activities, and

values."

Emotions are an important part of a child's life. Emo-
tions give enjoyment to routine experiences, as well as
motivating and directing behavior. Hurlock (8) indicated
that children who grow up in a home without emotional warmth
find difficulty in establishing and maintaining affectional

relations.

Caplan (4) stressed the child's emotional environment
affects his developing personality. Such surroundings colovr
perceptioné and influences of the mother-child relationship.
The direction of emotional development and the quality of
emotional expression is influenced by environment. The
tendernes§ a child is given and the quality of affection
affects the child's capacity to lTater accept and give love.
Emotional learning depends upon parent-child emotional inter-

action.

According to Todd (19), environmental influences deter-
| R

mine "the extent, direction, and quality of developmental

change in emotionality." Such stimulation is appropriate



and adequate and also essential. Pleasant emotions make a
happy home. Todd stated:

Parents often fail to reéognize, however, that
happiness cannot exist if the pleasant emotions are
dominated by the unpleasant--if frustrations,
anxieties, jealousies, and envies are stronger and
more persistent than the happy experiences they
have provided for their child.

Emotional deprivation means that a child does not have
opportunity to experience the pleasant emotions. The Chil-
dren's Bureau (5) found that the most serious effects come
with deprivation of affection. One of the major causes for
émotiona] deprivation was not having one or more parents or
from parental neglect or rejection. Children living in in-
stitutions often are deprivéd of needed love and attention.
However, at the present, institutions are endeavoring to
overcome this lack in the care of children. Often parents
tend to withdraw open signs of love for children in the fam-
ily. Children deprived of affection may be delayed in normal
physical development. Such children do not know how to get
along with people, and emotional deve1opmént is especially
affected. Parental deprivation results in unfavorable

development in the child's personality.

Stott (16) found that the general pattern of immediate
reactions to separation were strony protest and crying, fol-

lTowed by a withdrawal from people. After cvying, came



apathetic behavior and signs of resignation and despair.
Many of the children formed no emotional attachment to one
of the institution's personnel and if the parents came,
showed very little feeling as if personal contact were un-

important to them.

Emotional development is a product of maturation and
Tearning. An emotional response may not appear early in
1ife, but may develop later. Perception in the child re-
sults from the-proceés of maturation in intellect. With the
growth of understanding and imagination, a child reacts to
situations differently. Hurlock (8) wrote two forms of
learning, responsible for emotional development, are imita-
tion and conditioning, or 1eérning by association. Emotional
reactions can be changed and spread from one person to another.
Emotional responses become habitual, also. Such reactions
do not necessarily have to be overt. A quiet chi]d is not

an emotional child.

Children's emotions differ greatly .from adolescents
and adults. A1l children have different emotional patterns.
Hurlock (8) named eight characteristics of children's emotions:
1) Children's emotions are brief, lasting a few
minutes, then ending abruptly.

2) A child's emotions are intense, even for
trivial or unimportant frustrations.



3) They are transitory, shifting quickly from
: laughter to tears, because of the child's
short attention span, lack of understanding
of the situation, and the unreserved manner

in which he expresses his émotions.

4) Children display their emotions frequently
until they learn the social disapproval that

follows their outburst.

5) Children's emotional responses differ greatly.

6) A child, unable to hide his emotions, shows

his emotionality in behavior.

7) Children's emotions vary in strength as he

grows older.

8) Emotional expressions change; the child
learns to control his emotions more as

development progresses.

Every chiid has basic emotional needs that must be met

in order to be an emotionally stable individual.

A1l emotions

are important in the child's Tife and beneficial outlets

should be encouraged. A child must have guidance in develop-

ing personal forms of emotional expression. Stott (16) con-

cluded that:

Emotional "problems" in children arise most

£

often from environmental influ=ances and they can
be controlled or alleviated only by the wise manipu-
Tation of the environment or by boing subjected to

undesirable environmental influances.

Emotions have a strong impact upon cognitive develop-

ment or wental growth. According to Mussen (13), cognitive

development refers to the "functions involved in understand-

ing and dealing with the world around the individual."



These functions involve problem solving, perception, intelli-

gence, language, and thinking.

Adults do not realize that children see things differ-
ent from adults. Children are quick to notice and comment
on everything that occurs, but perceptions are different
from older persons. Perception, the major function in the
cognitive process, develops through maturation. Vernon (20)
wrote that with greater maturity, and increased perceptual
learning, a child's early undifferentiated perceptions be-
come more precise and sharper than heretofore observed.
Mussen (13) asserted that:

The ability to perceive details and relation-
ships among parts is generally acquired over an
extended period of time. For only through exper-
ience do the various components and aspects of the
world become related to one another in new ways
and in new integrations.

As the child learns, he becomes more and more interested
in what things do and what can be done with these things.
Almy (1) asserted that "to know an object is to act on it."
A child learns that to know is to understand and to chanae.

A child is curious, but it is this curjosity that promotes

growth.

The growing child is absorbed in watching, questioning,
and exploring. Learning during the preschool years is the

accumulation through experience, a child's first knowledge
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of the world. The child learns through the five senses--
actually touching, hearing, smelling, tasting, and seeing.
As Jenkins (9) indicated, more learning takes place during
the years two and one ha]f to five than in any other years
in an individual's life. The guestions, why, what, how and

where, are constantly in a child's vocabulary.

If a child is to make the most of his curiosity, parents
must first help the child cultivate the attitude of wanting
to know. A child Tearns by experimentation. Parents should:
lTet the child learn, helping when the child asks for help or

gets too frustrated with the problem. Jenkins (9) emphasized

g 23

cnat preschool children are capable of absorbing more in-
formation than many adults realize, if the information 1is
given in terms tha child can understand when interest is
awakened and when the child is ready and eager for knowledge.
Questicns must, however, be answered as accurately as pos-
sible within the Timits of the child's understahding. Yernon

(20) stated:

Pecause of his need to find out, Lo understand,
to get what pleased him, the child sets out to ex-
nlore and to investigate for himself, and to induce
aduits to give him the objects and information re-
quirad. ATl the time he uses nis powers of reason-
ing to seek knowledge about how, wny, and wherefore.
At first he can reason only by action--by doing
things and discovering what happens. But verbal
reasoning develops as an accompaniment to such
activities. Perceptual and reasoning abhilities -
improve through natural maturation: but they also
raquire the cpportunity for exercise, and they re-
quire enccuragement and help from adults.
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Mental development is a product of the child's inter-
action with the environment. According to Stott (16), the
development of intelligence depended at all times on the
expériences of the growing child. Stott discussed three
concepts of intelligence. Potentia]ity,>as the upper limit
of mental development is generally determined genatically
at the time of conception. The concept of capacity is the
constant changing of intelligence as mental devyelopment
progresses within the boundaries of potentié]ity. AbiTity
is the third concept which includes the things an individual
can dec when the opportunity is presented. Intelligence tests
measiure ability. Most authors agree that intelligence con-

sists of many factors.

The measurement of mental activity {5 noting cbser-
vable changes in development and when possible, placing the
changes in natural sequences occurring as the individual
develops. Piaget (14) stated that mental development in-
volves four major stages, each being a further development of
the precading period. The sensorimotor period lasts from
birth throughout the first 18 months or two years of the
child's Tife. Sensorimotor intelligence consists of coordi-
nating successive perceptions with overt movements. An out-
growth of the sensorimotor peviod is the development of con-
ceptual intelligence. The symbolic and precsncéptua] thought

stage Tasts until about four years of age. The period of
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intuitive thought, lasting to seven or eight years, is based
upon‘the child's immediate impressions of the objective
situation. The third period, seven to 11 years, is a mental
or representational process, a stage of concrete operation
concerned with "objects that can be manipulated or know
through the senses," when_the child begins to exnhibit logic

in reasoning and conclusions. The final period, from 11 to 12
' years through adolescence, marks the final advance to abstract
conceptual thinking. The individual can create hypotheses

and deduce logical conclusions.

| Social adjustment, according to Hurlock (8), is the
success with which a peréon fe]ates to people. Socialization
begins at home: the chf]d applies the things learned at
home to experiences he has at school and in the community.
The child's attitudes toward people and social experiences
and how the child gets along with other peob]e depend Tlargely
upon the early formative years of 1ife. These experiences
depend upon the opportunities for socialization, the individ-
val's motivation to take advantage of the.given opportunities
and the guidance given the child by parents, teachers and
older siblings. If a child is to learn to live socially
with others, he must have ample opportunities in which to
fearn. There is a close relationship between good social

adjustment and happiness.
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Johnson (10) believed that Tearning accepted forms of
social behavior seems to be similar to the acquisition of
knowledge and skill. Certain responses are learned for
spécifié occasions. Children are expected to become better
adjusted'socia11y each year and to conform to social expec-
tations for that age. A child may have difficulty in making
good social adjustment if difficulty arises in making good
adjustment at home. Duvall (6) found that children with
warm responsive mothers developed more rapidly socially than
children in a cold, restrictive atmosphere. Children behave
more aggressively when mothers severely punish aggressive

behavior than when punishment.is light.

Stott (16) believed that most important in the develop-
ment of the child are group experiences for developing a
sense of social responsibility. Socialization is directed
toward the child's peer group aﬁd the school. Yet for many
children, school is the child's first experience in a group
situation. A stable home backgropnd aids the child in becom-
ing better adjusted socially. Having a good model to imitate
helps the child in making good adjustments, and children are

less adt to copy deviating parental patterns.

Every child wants and needs companionship. The family
supplies the first social interaction. When the child is

weaned from parents, friends and peer group beacome important.



14

Friends fulfill the child's need for companionship and con-
tribute to the socialization process of the child. Some
children need a Targe number of friends whereas others want
jusf one friend. As Lambert (12) pointed out, the age of the

child influences the number of friends he possesses.

Jenkins (9) sfated that friendships in young children
are transitory. A child begins cooperative play at three
years of age. The preschool child plays with one friend,
ignoring the rest of the children. The child's friend may be
one child one day, another child the next day. VThree year
old children play with both sexes. At age four, however,
friends become more interestiné to the child than adults,
whom the child depended upon previously. The special friends
are of the same sex, although the child plays with both sexes.
The five year old child quarrels and fights with friends, but"
at the same time, is learning better ways to get along with
friends and is increasing in abf]ity to handle situations.
The child begins to conform to the group at age five. The
individual, previously dependent upon mother and father to
guide the child in acceptable behavior, begins to understand
what is right and wrong. Jenkins indicated that the five
year old can be taught to adjust to needs of the group and to

respect reasonabile authority.



15

Hurlock (8) stressed that friendship is a two way pro-
cess. The child must want friends and be accepted as a
friend. Whether a child will be accepted by a group does not
only depend upon the child, but also on the interests and
tastes of the group. Recognizing one's status in the group
is important in making good social adjustment. Children that
are accepted are friendly and cooperative. Good adjustment,
however, comes only when the child is willing and able to
accept himself. A child has to learn to behave in a socially
accepted manner. How well the child succeeds depends upon
the opportunities, motivation, and the guidance given by

parents and teachevrs.

Friends are va]uab]e'tc é child by giving him satis-
faction in fu]fi]]ing nis need for companionship and by con-
tinuing the socialization process. The right type of friend:
has a great influence on the socialization of the child. A
friend who has an unfavorable influence on the indiyidual
can cause the child to make poor social adjustments and may

make the voung cnhild anti-social.

Johnson and Medinnus (11) stated that personality pat-
terns are made up of traits, or specific qualities of behavior
combined to make a whole. Development of personality pat-
terns is due to heredity, early family experiences, and

events in later 1ife. Personality is the product of inter-

action between environmental and hereditary factors. According
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to Stott (16), personality is the total quality or combina-
tion of qualities that make a person unique and gives him_

his individual identity. An habitual way of regarding and
thinking about people and 1ife develop from the person's

experiences with people,

No two individuals are alike: each is unique. Stott
(16) emphasized that uniqueness is personality. Uniqueness
results from a combination of attitudes, qualities, and
behavior patterns of the individual. Physical features are
important in determining one's self concept and the quaiity

of interactions with others throughout Tife.

Children's physical endowments strongly influence the
adults'attitudes and feelings toward the individual. Tempear-
ament and cognitive ability greatly influence the individ-
ual's uniqueness. The adequacy and effectiveness with which
a person functions 1in meefing everyday life situations is an

important aspect of persbnality.

0f all the personality components, Hurlock (8) believed
self concept to be the most important, because of influences
upon other traits. The home environment was also important,
as every member of the family contributed to the child's
self concept. The principal objective of the family aﬁd
friends fs to heip the child appreciate himself as an individ-

ual, a person of importance. When children are secure in
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their relationships with people, development and learning is
rapid. The child's personality pattern, or dominant trait

in the pattern, influences the behavior of the child and
determines the type of environment that the child will choose

when permitted to do so.

Personality patterns change; these changes are more
pronounced in young children than in older individuals. A
child's self concept islre]atively stable and changes only
when the child perceives changes iﬁ attitudes of significant
persons toward the child. Strong personality characteristics
based on hereditary traits are not easily altered. Once a
trait has been developed through environmental influences,

interests and attitudes are affected as well as behavior.

The child Tays the foundation for the development of
a healthy personality in the preschool years. The child
develops a conscience which determines individual judgment
and sense of values. Todd and Heffernan (19) indicated that
a function of the nurserylschoo1 is to develop healthy per-
sonalities in children, but furthering the sense of trust,
autonomy, initiative, and conscicnce. There are six aspects
of a healthy personality: safety, security, belonging,

adequacy, self-realization, and integrity.
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Hurlock (8) stated that the child's relationships with
persons outside the home were more important than activities
within the home. Outside influences modified home Tearnings.
EFach individual is made up of many selfs. There are several
ro}esvto be played. The roles a person plays pre-determine
behavior. Personality gains in complexity and consistency as
maturing occurs. The roots of early years will penetrate

many facets of behavioral living.

STATEMENT OF PROBLEM

The foliowing question guided the development of the
present study: How much influence does the family have upcen
a child during the developmental years? The main puvrpose of
the study was to examine the mental maturity, social adjust-
ment, personality and attitudes of children reosiding in two-

parent homes and in institutions.
The specific objectives of the study were to:

1) Determine the significance of the presence of
two parents upon a child's attitudes.

Investigate the extent of sccial adjustment
in children from an institution.

™o
~

Fifty-seven children enrolled in grades two through
five were selected to participate in the study. There were
39 children fyrom homes with two parents living together. HNo

differentation was made between step parents or natural
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parents. CEighteen children living in two institutions parti-

cipated in the study. Both the Sunshine Home in Dallas, Texas,

and the Cumberland Presbyterian Home in Denton, Texas, co-

operated in the study. The California Mental Mafturity Test

and the California Test of Personality were administered to

the total group of 57 children.

TERMINOLOGY

The children were divided into two groups, two-parent
home children énd institutional children. The terms and

definitionsvused by the authors of the California Test of

ings of specific tendencies to think, act and feel. A 1ist
of terms used in the study follows:
Institutional children--Children 1iving in an in-

stitution with the absence of natural or step
parents.

Two-parent home--A family situation including the

thild and two parents, either both natural or
with one step parent.

Sense of personal worth--An individual possesses
a sense of being worthy when he feels well regarded
by others, when others have faith in his future
success, and believes that he has average or better

than average ability.

Withdrawing tendencies--The individual who is said
to withdraw substitutes the joys of a fantasy
world for actual successes in real life.




Nervous symptoms--The individual who . . . suffers
from one or more of a variety of physical symptoms
such as loss of appetite, frequent eye strain,
inability to sleep, or a tendency to be chronically
tired. People of this kind may be exhibiting physi-
cal expressions of emotional conflicts.

Personal adjustment--That measurement consisting

of self reliance, sense of personal freedom, and
feeling of belonging, as well as sense of personal
worth, withdrawing tendencies, and nervous symptoms.

Anti-social tendencies--An individual who endeavors
to get his satisfactions in ways that are damaging

and unfair to others. Normal adjustment is charac-
terized by reasonable freedom from these tendencies.

Family relations--The individual who exhibits de-
sirable family relationships is the one who feels
that he is loved and well-treated at home, and who
has a sense of security and self-respect in connec-
tion with the various members of his family.

Socijal adjustment--That part of the measurement
comprised of social standards, social skills, and
school relations as well as anti~social tendencies
and famiiy relations.

20



CHAPTER II

PROCEDURE

The author compared children living in homes with two
parents and in institutions where no parents were in evidence.
Each child was measured for emotional development, social
adjustment, mental maturity and personality. Two objectives
in this study were to determine the significance of the two
parents upon a child's attitudes and to investigate the ex-

tent of social adjustment in children from an institution.

Thirty-eight children enrolled in the Tourth grade at
Stonewall Jackson Elementary School in Denton, Texas, and
Tiving in a family situation comprised Groun A in the study.
The public school cniidren Tived with two parents, either
both natural parents or one might have been a step-parent.
The teachers selected from class roils tne children 1iving
in a two-parent family situation. No regard to race, sex,
placerient or number in the family was included in this study.
Only the fact that each child had two parental figures in

the home was important.

Children enrolled in grades two througn five were used

in the study. Group B included children who were residing

21
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in an institution, either the Cumberland Presbyterian Home
in Denton, Texas, or the Sunshine Home in Dallas, Texas.
Eleven children were from the Sunshine Home and seven were
from the Cumberland Home. Most of the students at the
Cumberland Home had been residents of the home for more than
a year. Several had brothers and sisters Tiving within the
home. The participants were from broken homes or homes where
chiidren were not wanted. A few of the children had been at
the home for most of their life. On the other hand, the
students at the Sunshine Home had been at the home for oﬁ]y
a few months. Many had not become adjusted to the new 1life

at the home when the tests were given.

Most of the participants had parents living in separate
abodes from the children. Reasons for separation included:
the parents not wanting the éhi]dren; an inability to pro-
vide adequately, either financially of affectionately; a
lack of discipline or control oVer the young people; or hav-

ing a "broken" home either from divorce or death.

Most of the children from the Sunshine Home, a member
of the juvenile system, were referred to the home by the
Juvenile Court in Dallas County. A relative or even a parent
placed the children in the Cumberland Home. In situations
where legal proceedings were involved, the Denton County and

District Courts vreferred children tc the Cumberland iiome.
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The s'tudents were given the California Test of Person-

ality. The author administered the tests at both Stonewall
Jackson School and the Cumberland Home. Tests given at the
Sunshine Home were administered by teachers in the home.
Both the Primary and the Elementary version were used. Stu-
dents 1in grades two and three took the Primary form and the
students in grades four #nd five received the Elementary
form. Scores were converted to percentiles to equalize the

performance on both versions of the test.

Total scores on the California Mental Maturity Test

were obtained for all the children involved in the study.
These tests were administered by the schools and were part

of the child's permanent record.

Data were analyzed using the "t" test. Medians and
heans were computed for both groupé and profile sheets made
for each group. Percentages for the number of children
scoring 1ﬁ eaach percentilie were tabulated for use in the

study.



CHAPTER TIII

PRESENTATION AND ANALYSTS

0OF DATA

The most significant influences on a child's develop-
ment are nhome and family. The purpose cof this study was to
find the amcunt of influence the family has in the two speci-
fic groups of children in the areas of mental maturity,

social adjustments, and personality.

CALIFORNIA MENTAL MATURITY TEST

Thirty-eight children enrcllied in the fourth grade at
Stonewall Jackson Elementary School during the spring térm,
1968, were included in this study. Most of the children in
this study were from low socioaconomic fami]fes. A few,

however, vwere children of college students oy professors.

Tests were administered to cniidren in two of the
fourth grade classes. The teachaers chose from class rolls
the students having two parents in the home, either natural

or sten-narents.

A1T the children were enrolled in grades two through
five in the 1967-1968 schoel year. Only the institutional
children varied in grade levels. Two children were in the

24
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second grade, four in the -fourth grade, and six in both the

third and fifth grades.

Grade Children
Group A Group B
Numbeyr Per cent Number Per cent
2 0 - 0 2 11
3 0 0 6 33
4 38 100 4 22
5 c - 0 6 33

The children had been given the California Mental

Maturity Test .earlier in the year as part of the regular

testing program in the school. The results from this test
for the children enrolled in the Denton Independent School
District were obtained from the child's permanent record in
the schcol office. The scores for the children in the Sun-
shine Home were obtained from the Director of the home. The
background scores used in this study were the total language

and non-language scores.

The range on the California Menta]'Maturigl Test for

both the institutional children and the children from homes

with twoe parents was 66 to 157. (See Table I.) The range

was greater for the children from the institutions, Group B.

The difference was a total of 81 points with the low score

of 66 and a high score of 147.
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DIFFERENTATION OF MEANS FOR GROUP A AND

GROUP B USING "t" TEST

Means Level of
Group A Group B Probability
Mental Maturity 131.42 97.94 .001
Personal Adjustment 30.37 29.22 n.s
Self Reliance 44 .47 43.33 n.s
Sense of Personal
Worth 52.71 39.56 200
Sense of Personal
Freadom 31.74 29.11 n.s.
Feeling of Belonging 35.74 24.44 200
Yithdrawing Tendencies 42 .50 42.44 n.s
Nervous Symptoms 30.37 30.94 n.s
Social Adjustment 30.97 27.22 n.s
Social Standards 38.79 39.00 n.s
Social Skills 41.05 39.06 n.s
Anti-social Tendencies| 26.18 23.83 e
Famiiy Relations 31.34 33.94 n.s
- School Relations 38.84 32.78 n.s
Community Relations 33.68 27.83 n.s
Total Adjustment 31.32 26.50 n.s
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Using the "t" test, the means for Mental Maturity were
significant at the .001 level of probabjlity. The mean score
for Group A was 131.42 as compared to 97.94 mean score for
Groﬁp B (Table I). Group A, the two-parent home children,
had a smaller variance of 49 points with a low score of 108
and a high score of 157. Median scores were only siightly
different for both groups. The institutional children's
median score was 93.50 compared with the two-parent home

children with a median of 131.0.

Children Range Mean Median

Group A 108-157 131.42 131.0
Group B 66-147 97.94 93,5

fhe low scores of the institutional children were ex-
plained to the author as the result of neglect in environ-
ment as well as aducation. The children at the Sunshine Home
lacked opportunities for mental growth before coming to the
home. Many of the participants had not been required to
attend school regularly; the parents did not care whether
the children went to school at all. Most of the children
were new at the home, and would score several points higher

when taking the next California Mental Maturity Test, as a

result of the enforced study routine at the home during the
regular school term and the classes taught by personnel of

the home during the summer months.
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Before entering the Cumberland Homé, many of the
children aiso did not have adequate opportunities for learn-
ing in individual homes. Several of the children attended
summer classes held in the public school while living at the
home. Children in both homes had lived in situations where
the parents or guardians took 1ittle or no interest in the

education of the children.

CALIFORNIA TEST OF PERSONALITY

The scores on the California Test of Personality were

converted to percentile ranks because of the two forms given
(Figure 1). The Primary form was given to the children who
were in the second and third grades, and the Elementary form
was given to the other children. Raw scores were not used
in this comparison because the possible scores for the Pri-
mary version were not based on the same number of possible

answers as the Elementary test.

Personal Adjustment, Test I on the California Test of

Personality included questions on Self Reliance, a Sense of
Personal Worth and Personal Freedom, a Feeling of Belonging,
and Freedom from Withdrawing Tendencies and Nervous Symptoms.
The percentile ranks for the two-parent home children varied
slightly from the ranks for the institutional children.

Self Reliance scores ranged from 10 to 90 percentile rank
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for both groups, with mean ranks for Group A slightly higher
than for Group B. The children from homes having two parents
had a mean rank of 44.47 and the institutional children had

the mean rank of 43.33,

Group Mean Median Range
A 44,47 40.17 10-90
B 43.33 40,00 10-90

How the child feels in regards to other people and
self belief signify a Sense of Personal Worth. The range
in this section was similar in both groups. The two-parent
nome children scored significantly higher in the area than
did institutional children. The means differed at the .100
level of probability (Table I). This was the chief point of
difference between the two groups of children participating
in the study. The mean rank for the two-parent home children
was 52.71Awhi1e the mean rank for the institutional children
was 39.56. The median ranks were '55.00 and 40.00 respec-

tively.

Areas of Comparison Group

A
Mean 52.71 39.56
Median 55.00 40.00

Range 5-98 2-90
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Data concerning Personal Freedom dfd not present signif-
i;ant comparison, The range was the same for both Group A
and B, 1 to 70. The medians differed with the institutional
children having a higher rank, 25.00 than the children living
in the family situation. The two-parent home children ranked
in the 20th percentile with 19.61 median. The means differed
slightly: Group A had the mean of 31.24 compared with the

29.11 mean rank of Group B.

Group Mean Median Range
A 31.74 19.61 1-70
B 29,11 25.00 1-70

Most of the children ranked in the 20 through the 70
percentiles in the areas of Self Reliance, Sense of Personal
Hbrth, and Persona1'Freedom (Table II). Thirty-two per cent
of the 56 children were in the 20 tc 30 percentile on Self
Re1iance,'and 17 per cent were in the 40 to 50 range. How-
ever, 26 per cent of the total group of children ranked

within the 60 to 70 percentile.

More children ranked higher on a Sense of Personal Worth
than on a Sense of Personal Freedom. Only 27 per cent of
the 56 children in this study ranked iess than the 40 per-

centile on Sense of Personal Worth. In the area of Sense of
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Persona] Freedom, over 50 per cent of the children were in
‘the 0 to 40 percenti]e. Seventy-five per cent of the family
oriented children were in the 40 or over range and 52 per
cent of the institutional children were within the same range
in Sense of Personal Worth. More institutional children
ranked 40 or over in Sense of Personal Freedom with 43 per

cent than did the two-parent home children with 39 per cent.

The section relative to a child's Feeling of Belonging

had the second significant difference on the California Test

of Personality in this study of two groups. The means dif-
fered at the .200 level of probability. The family oriented
children had the mean of 35.74 while the institutional
children had the mean of 24.44 (Table I). Median ranks dif-
‘fered by only five points, with Group A naving 30.33 and

Group B having 25.00 median rank.

Areas of Comparison Group

A B

Mean 35.74 24 .44
Median 30.33 25.00
Range 1-90 1-90

The last two sections of Test I, Personal Adjustment,
were Freedom from Withdrawing Tendencies and Nervous Symptoms.

The range of percentile ranks were almost the same for the
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two sections. Withdrawing Tendencies ranged from 0 to 95
for Group A and 2 to 95 for Group B. Freedom from Nervous
Symptons was similar with the difference being 1 to 95 for

the institutional children.

Withdrawing Tendencies mean ranks were 42.50 for Group
A and 42.44 for Group B. Median ranks were slightly lower
with 35.00 median for the first group and 39.83 for Group B.
The medians for Nervous Symptoms were closely related with
19.75 for the two-parent home children and 19,83 for the
instituticnal children. Means for the section were 30.66

and 30.94 respectively.

Areas of KWithdrawing Nervous
Comparison _Tendencies Symptoms
T Group A Group B Group A Group B
Mean rank 42.50 42.44 30.66 30.94
Median rank 35.00 39.83 19.75 19,83
Range of : :
percentile 0-95 2-95 0-95 1-95

In all three of the areas, most.of'the children ranked
in percentiles 20 and 30 (Table III). Thirteen, 34 per cent
of the two-parent home children, and seven, 38 per cent of
the 18 institutioral children scored in the 20 and 30 per-
centile for a total of 35 per cent of the 56 children in the
area of Feeling of Belonging. Forty-five per cent of the

total group in this study showed a tendency toward Withdrawing
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Tendencies, with 49 per cent of the children being from two-
narent homes. In Freedom from Nervous Symptoms, 68 per cent

or 26 of the 38 family oriented children and 11, cor 60 per

—h

cent of the institutional chiidraen scored under the 40th per-
centile rank. Thirty seven, or 64 per cent of the 56 chil-

dren taking the test scored in the lower percentiles.

The total ranking for Personal Adjustment was a coh-
posite of the sections mentioned previcusly. There was 1little
difference in the mean ranks of the two groups, yet theve was
a difference of 10 points in the median ranks. Greocup B had
the higher median rank of 30.50 percentiie, while Group A
had 19.81 percentile rank. Means were 29.22 for Gyroup B
and 30.37 for Group A. Greup B percentile ranks wers move

N

homogenous than Croup A:  the jastitutional children had the

closer roenge from the first percentile to 70 while the two-

narent shome children ranged from 2 to 20,

Arcas of Camparison " Children
Grouvp A Group B
Mean ;‘{)5/ 29.22
Median 19.81 30.50
Range 3-50 1-70

Social Adjustment, which enconipassed Test 11, included

sections on Sscial Standerds and Skills, Freedom frem Anti-

d
e

Social Tendencies, and the child's Relationships within the
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Family, Schéo], and Community. Data showed that the two
participating groups were very closely related in these
areas. There was no significant difference using the "t"

test in any of the mean. ranks.

Social Standards, a section showing the child's atti;
‘tudes toward friends, provided little contrast in the mean
or median ranks. Mean rank for Group A was 38.79, with a
median of 40.36. The institutional children had a slightly
higher mean rank of 39.00 with the median percentile of

40.25.

Data on Social Skills showed that the mean ranks for
both groups were higher than median ranks, which were 29.83
for the two-parent home children and 29.79 for the children
in the institutions. Mean ranks were 41.05 and 39.06 respec-
tive]y.\ The range of percentile ranks was the same, yet
Group.A had the higher rank of 95 compared to Group B rank,
90. Two-parent home children had the low rank of 5; and the

low score for Group B ranked in the first percentile,

Areas of Social Standards Social Skills
Comparison Group A Group B  Group A Group B
Mean rank 38,79 39.00 41.05 39.06
Median rank 40.36 40.25 2983 29.79

Range of ranks 1-90 2-90 5-95 1-90
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Data showed that both groups had a‘low median percentile
rank.on Freedom from Anti-Social Tendencies, but the mean
ranks.were not very different from other means in the study.
The children from institutions scored a percentile higher
than the two-parent home children who had the low median rank
of 4.70. Group B, the institutional children, were in the
10th percentile with median 9.75. Mean ranks did not differ
greatly with other pérts of the test as did the median.

Group A, mean rank 26.18, was slightly higher than Group B

with 23.83 mean.

Group -Mean Median Range
A 26.18 4.70 1-90

B 23.83 9.75 1-90

Cver 50 per cent of the 56 children scored within the
40 to 50 percentiles 1n:Socia1.Standards; however, only 42
per cent of the children scored as high in Social Skills
(Table IV). In the area of Social Standards, the distribu-
tion of scores wvere fair]y'equal. The largest percehtage in
Social Standards was in the 80 to 90 range with 21 per cent.
Fifty-four per cent of the institutional children ranked 40
or over, yet only 10 per cent of those children were in the

80 to 90 percentile.
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One-third of the 56 children ranked in the 20 to 30
range in Social Skills. Thirty-four per cent of the two-
parent children and 38 per cent of the institutional children
scored within the same range. Three, or 8.0 per cent of the
family oriented children ranked in the 95 to 98 percentile,
whereas none of the children scored as high in Social

Standards.

Only 25 per cent of the 56 children ranked over 40.per-
centile in Anti-Social Tendencies. Thirty-two per cent of
the total group placed within the 0 to 2 range, while 28 per
cent ranked in the 5 to 10 percentile range. Twenty-five
per cent of the total group scored 40 percentile or ovér in

this area.

The children in the institutions had a slightly higher
mean rank on the family relations section of the test, scor-
ing 33.94 compared to 31.34 for the two-parent home children.
Median ranks were 30.25 for Group A and 29.75 for Group B,
with both groups scoring the high rank within the 80 percen-

tile.

Areas of Comparison Children

Group A Group B
Mean rank 31.34 33.94
Median rank 30.25 29.75

Range of percentiles 1-80 0-80
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School Relationships for both groubs were very similar
in median ranks: Group A ranked 29,83 and Group B had the
median 30.25. Mean ranks were higher for the two-parent
home children, with a mean of 38.84, compared to the insti-
tutional chi]dren rarking 32.78. The scores for the former
rancged from 5 to 80. This showed the most contrast in the

high rank sectional scores in both parts of the test.

Community Relations ranks sthed the greatest differ-
ence in the area of Social Adjustment, but was not signifi-
cant. Group A had the mean rank 33.68 and the median 40.28,
whereas Group B nad the mean 27.22 and the median rank 19.75
concerning the child's relationships within the community.
Percentiles ranged from 1 to 80 and 2 to 80, the highest

rank for both.

Areas of School Community
Comparison Relations Relations
Group A Group B Group A Group B
Mean rank : 38.84 32.78 33.68 27.83
Median rank 29.83 30.25 40.28 19.75
Range of ranks 1-95 5-80 2-80 1-80

Both groups ranked the same in Family Relations: 42
per cent of both the family- and the institution-oriented
children scored higner than the 40 percentile, as did 42 per

cent of the total pepulation (Table V). However, 13, or 23
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per cent scored in the 0 to 2 raﬁge, with 14 per cent in the
5 to 10 range. A siight majority of the family oriented
children, 28 per cent, were within the 0 to 20 percentile,
with only 10 per cent of the institutional children ranking
the same. Five of the 18 institutional children, or 27 per

cent, ranked in the 20 to 30 percentile.

Only 26 of the 56 children ranked higher than the 40
percentile in School Re]afions, vhereas 50 per cent of the
children ranked aé high on Community Reletions. One-third
of the 56 children ranged in the 20 to 30 percentile, 26 per
cent family oriented children and 50 per cent of the institu-
tional children for 33 per cent of the total group. One-
third of the institutional children, 33 per cent, ranked
within the 40 to 50 percentile, whereas most of the two-parent
home children ranked within 3 ranges. Twenty-eight per cent
scored in the 5 to 10 percentile, 23 per cent in the 40 to

50 range, and 26 per cent in the 60 to 70 range;

Social Adjustment ranks were simi]qr for both groups.
Median ranks for Group Awere19.83 and 19.70 for Group B.
Means were sJight]y different as the percentile ranks were

30,97 for Group A and 27.22 for the Group B children.
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Percentiles”ranged from 1 to 98 for the family based children

and 5 to 50 for the children residing in the institutions.

Group Mean Mzdian Range
A 30.97 19.83 1-92
B 27.22 18.70 5-50

Means for the Total Adjustment were higher for the two-
parent home children than for the children from an institu-
tion. Group A had the mean average of 31.32, and Group B
had the mean of 26.50. However, Group B had the higher
median, 25.00, than did Group A with 19.95. Group B's range,

o

2 to 60, was smaller than Group A's range which was 5 to 90.

Areas of Comparison Children
Group A Group B
Range of percentiles 5-90 - 2-60
Median rank 19.95 25.00
Mean rank 31.32 26.50
Level of probability DF n.s.

The children from dinstitutions placed the same as the
two-parent home children whenr charted by ranks. The children
placed almost the same on each saction of the test. The per-

centile range was similar on the indivicdual sections, but

was different on Personal, Sccial, and Total Adjustment.
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There was a difference of -20 or more points on the high per-

centile of each adjustment group.

One-third of the 56 elementary children in this study
scored in the 20 to 30 percentiles on both Personal Adjust-
mént and Total Adjustment, and 70 per cent ranked under 40
in Social Adjustment (Table VI). Only 15 per cent scored
within the 60 to 90 percenti]e, 17 per Eent in the 40 to 50
range, and 31 per cent, 10 or under in Total Adjustment.

One child in the institutional group and eight of the 38 two-

parent home children scored 60 or over on the California

Test of Personality Total Adjustment.



TABLE VI
PERCENTAGE OF RANXS ON PERSONAL, SOCIAL AND TOTAL

ADJUSTMENT FOR 56 CHILDREN
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CHAPTER 1V

SUMMARY, CONCLUSTION, AND

RECOMMENDATTIONS

The purpose of this study was to compare the mental
maturity, personal development, and social adjustment of
children 1iving in families with two parents and children
residing in institutions or "children's homes." The children

were given the California Test of Personality and the Cali-

fornia Mental Maturity Test.

Each group was compared in mental maturity, social
adjustment, and personality. The children scored approxi-

mately the same on the major test of the California Test of

Personality; however, one section, Sense of Personal Horth,

presented significant differences at the .100 level of
probability on the "t" test. The two-parent home children
were higher in this portion than were the institutional

children.

The family based children also scored significantly

higher on the California Mental Maturity Test at the .001

Tevel of probability. This difference was explained to the
author by the Director of one of the homes. Such differences
were the result of environment and the lack of interest some
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parents exhibited in the child's education prior to the in-

stitution becoming the participant's home.

The developmental programs carried out by the Directors
of the institutions in ‘this study emphasized the mental and
personal development for each child. The personnel had a
genuine interest and encouraged each child in developing
pbtentia] growth and achievement. Apparently this interest
had not been evident in the child's own home. Not only
physical wants, but also the sccial, spiritual, and emotional
needs of the children were being taken care of by the insti-
tutions. The implications of this study showed that insti-
tutions are doing increasingly better work in aiding the

child's development than has been done previcusly.

This study suggests the need for parents to develop a
keen insight into the child's emotional needs and develop-
ment; Parents may need to be more expressive in feelings
toward the child and to help the young person to understand

his emotional needs.

Suggested areas or conditions that would strengthen the
work include children in a middle socioeconomic group.
Children living in orphanage homes and having no parental
ihf]uences might give a more realistic comparison. Further
explanation might include & study of children from two

parent families attending boarding schools.
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