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CHAPTER I 

I r1 T R O D U C T I O N 

Chan9in~, educationa l phi l osophiE:s a.nd r esources as 

vie l l a s t I e d y n a m i c: s o f e n r o l l m e n t , c u r r i c u 1 u m , a n d e m p 1 o y -· 

m e t I t o p p o r t u n i t i e s n e c e s s -i t a t e f r e q u e n t e v a 1 u a. t ·i o n o f e d u c a -

tio na l objectives and the patterns by which these obj ect iv es 

a r e i m p 1 e ;-r1 2 n t e d a n d a c c o m p l i s h c~ d i n v a r i o u s p h a s e s o r: h o rn e 

e c o n n n 1 i c s . C h a n g i n g c i r c u i .1 s t a n c e s o f s o c i e t y h a v r: i n t e n s -j --

f i e d t h e n e e d f o r a p p r a i s a l o f h o me e r__: o n o rn i c ~ e d u c a t ·i o r, ct l 

obj Pctivcs . 

S c o t t ( 3 2 ) e m p h a s ·i z c -.l z: n e e d f o r e d u c a t i o n a l l CJ 2( d e:: r -:; 

t 0 m a k e c o 1 l e g c e d u c 2. t i o n m o r e f L~ n c t i o n c1 l i n d c v e 1 n !) ~ n J 

y o 1.1 t h f o r e f f e c t i v e c i t i z e n s h i p a n d s e l f r e a 1 i z a t i o n e s .- e n ·· 

ti ul for a satisfyin~J l ife . Ho we ver , th 0 r.ieans or r11e tho ds 

for meet in ~ this need are subject _to discussio n 0nd stt dy . 

11 G e n e r a l e d u c a t ·i o n II a s v ·i e w e d by S c o t t ( 3 2 ) h .] :: b e e n 

on e c,f the m3 jor pro >0sa l s accerted bJ many as th~ me a tis fo,· 

r o a c h ·i n g t. 1 e 9 o a l o f rrn , e e f f e c t i v e c o l l P g e g r ~: d u 2 t e ~. 0. n d 

c l t ·i z e 1) s . G e iH: r a l e u c a t i o n h a s m a n y d L f i n i t ·i o n s a n d f G c e t s . 

M 2. n y eel u c a t o r s b e 1 ·j e v e g e n e 2 l e d u c a t i o n t o b (.· a c or1i i~10 n b o d y 

o f k n o \•t l c: cl si :"I , a c c c n t d v a 1 L~ , s , a n d e x. r e r i e n c 1.: s t h a t a r ''. 1 m -· 

p o r L G n t ·f o r 2 v e r :/ i n d i v i d u ~ 1 . S u 9 g 2 s t 1 o n s f o ;- c u r ;--- i c i l u m 
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m a y v ·· t y f r o m a p r o g r a r11 o f t r a d i t -: o r 1 a l l i b e r a 1 a r t s s u b j e c t s 

to th e newe r survey t yre cor e cours es frequently found i n 

th e curricula of higher educational irstitutions today . 

According to Scott (32) $Om ~ educators helieve th at 

gen era l education is a qua lity of s pir it in ed ucation) a way 

of " or k ·i n 0 and 9 u i cl i n g 1 ea n i rig w h i ch f u} the rs the gr o ii th 

and devP l opment essentia l for i nte lli gent livin~. The spirit 

o f <1 u i d e d l e a r n ·i n g s h o u l d p e r m e a t e a l l l e v c 1 ~~ o f. c~ ci u c tl t i o n 

in a dernoc r· a tic society. 

Du ring : resident Kennedy's ad111in·i st at io n the Coi.rn1is-­

s ·i o n u n ~: ·j g h e r E d u c c1 t i o n i i s t e cl a s o n e o f i t s l l n o a l ~~ f o r 

:., e 11 •'; \' a 1 e d u C u t i O n ; II t (J a C q u i r e t h e k r1 0 \'-/ 1 2 d g (' a. n d a t t i t l) r! e s 

b a s i c t o a s ~ . i s f y i n g f a rn i 1 1 i f e . 11 A s c~ t i sf y ~ n g f c: :!11 ·1 y 

l i f e c o n t r i b u t e s t o t h 2 , e l ~ a r e o f 1, ~ c o rn r:1 u r, i t y a s v; e l 1 a s 

to th at of th 0 nction (i9). 

The 10.te Ellen H. Ricr,ards (2 6)~ the fir:;t pre:sident 

o f t h e m e r i c a n H o n, e E c o n om i c s A s s o c i a t i o n ~ s L i t e cl t h a t 

Ho : i e E--: o:: o 1:1 1 cs st 3 n d s for: 

1 ) 

2) 

1 h e f r e c d o 111 o I t h e 1-, o t 1 e: f r o m t h e d om i n a n c e o f 
Lhings and their due suborct·in at ion to id ea l s. 

T h e s i rn l ·j c ·i t y i n m a -~ e r ·i a l s u r t o u n d i n a s \·✓ h i c h 
,.~ i 1 l m o ~ t n e a r l y f r E. o t h e :" p i r i t f o r t , 1 e m o r e 
i rn p o r t . n t a n :i p e r m a r: 2 : 1 t i n t e r e ~ t o ·f t h e h o r.1 2 

and of society. 



Willi ams on and Lyl e ~37) st at ed th a t gen e r a l educ a t ion 

a ·i m s t o d e v r; l o p t h o s e a t t ·j t u d e s , a r p r e c i u t i o n s , a n d a b ·j 1 i -· 

t i e s n f; e d e d f o r f u t u r- e a s w e l 1 a s f o r p r e s e n t 1 ·i v ·j n g . , ! om e 

livin g is includ e d a s one asp ect of pr e s e nt 1 i v ing. 

H :::., m e e c o n o rn i c s v✓ a s f o u r1 d e d o n t h e b e 1 i e f t h a t h o rn e ~; 

ar€. fui1 da .nen t a l t o th e we lf a r e of tod aJ's soci ety and th at 

ways and n1-. a. ns of pr omot in g th e ir i n~pr ov emc nt ar e worthy 

cont r ib ut i o ns of edu ca t i on . The unde rlyin g philoso phy o f 

h o m e e c o ; 1 o ! n i c s i n c 1 Li cl e s a c a r d i n tl l p r i n c i p 1 e o f e d u c a t i o n - -

Ho r t t.J~ H c me M e m b e r s h i _p. . T h e b a s i c e 'Tl p h a s P. s o f h o m e e c ~ n o m i c::.:, 

e d u c .3 t i o n a re p l a c e d L! r o n th e h n ir: 2 ri. n d f cl rr. i l y a n cJ t h c p re -

servation cf v a l ues si gn i f 1cant i n home li f e . 

Speakin g be f or e the 19 47 meet i ng of t he As soc i at i on of 

Land Gr a nt Col le g2 s a~d Uni ve rs i ti Rs , C. 8 . Hut c ~i so~ ( 32 ), 

Vi ce-Pre s i ctert of t he Uni vers i ty of Ca li forn i a an~ De an of 

Agricu l tu r e , s tated : 

The goa l of ho me econo mics i n all t he phases 
i s to in cr 0a s e the modi cum of hea l th , ha ppiness : 
w:, 0 l e s o rn e n G s s , e f f e c t i v e n e s s a n d c h a r t!l i n t h e 
hom~s of pe opl e . 

f! . Gor oe r. Hu l 1 f i sh (3 2 ), a ph i l oso phe: r 2nd pr of e ss or 

o f e cl u c a t i o n a t T h e O h i o S t a t e U n i v e r s i t y , s p e a i~ i n g t o c. 
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groups of college home _conomists attending an in st i tute in 

,J u n e ) 1 9 '+ 6 , re 1 a t e d t h a. t : 

Home economics may con tribute to th e general 
2duc0.tion of a ll students in all of it s co urses . 
by combining with other areas of knowledge to give 
le adership in constructing educative experienc es 
t•J h i C h h e 1 p y O u n g p e O p 1 E b e C O n1 e J. \'-/ d r 2 0 f t h em s e l V r~ ~~ 
as havin g a responsibility fo r int e lli ge~t pa tici ­
pation in the affairs of th e family and the duties 
of citizenship. 

Lee and Dressel (24) exr l ained that the historic role 

of high · r education has bee:1 threefold: tl1e conserv,:1tior1 of 

Vu 1 ues and ~no wl ed9e} th e trans mis sio n of va i ues and kn owl ·· 

e d g e , a n d t h e s e a r c h f o r t r u t h - -· n 0 1 
: k n C; \-! ~ e d g e . ! 1 o m e e c C> -

no P.i i cs , 1 i ~/ e hi g her educ at i on of v, h i c h -~ t i s a par- t , h D. s th c: 

triple t~sk of conservin g th e best of t~ e past, teacl1ing 

this to the stud ents ) and dis~ovcr·ing a.nd trc1ns 1;ri tting new 

id ea s in its field . 

Ho me man aaem ent is a sp ecial subject area in :10m e eco­

no mics education devoted to the study of managing resoL:rccs 

to r ~ a 1 i z e v a l u e. s a n d to a c h i eve t he g c1 a l s a. n d s a t i s fa c t. ·; o n s 

s o u ::i h t i n p 0 r s o n a l a n cJ f a m i l y l i v i n g . H o rn e m 21• n a g ·, m e n t 

c o u r s 0. ~) n c c,1 u r a !J e t h e d e v ~ i o p rI e n t o f i r I t e i 1 e c t u :1. 1 a h i ·1 i t i e s 

a nd skills t! rough in t--arnt ~d ty pes of l e rnin g e xpe ri en c2s . 

S u b j c c t 111 o t t e r i s d r ah' n f r on. a l l 0 r· ( a s o f !'1 o :11 e e c o n om i c s , cl s 

h·e~l "'c; ro rn many o hc 1· disci pli nes . 
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Ma n a a 8 ni P. n t i r I t h e h om_ e t a I: c s p l a c 2 t o v a. r y i n g d c g r e e s 

i n th e 1 ·i fc of every in d ivi dua l, r e~a r d1es s of t he environ­

ment i n v~hich the perso n liv es or t he sta ge of the 1 if s 

c y c l e ., A g o a l o f h o ~;1 e ma r: a. c; e ::~ e n t i s t o p r e p a r e a n i n d i v i d -

ua l fo r t he rcsponsib il it i ~s of livi ng in a soci a l gro up , 

.... _- p e c ,· r.:,- 1· c a ·i ·•1 _y t'· .~i {"\ .er ;:1.1· .. •1 1· 1. y r~ r o 1' n • "o .,, e ... 1 a n a a e '"'1 e n t ·, d 11 c ~ + 1· o n ., - . \_.; ~ ~ _, t ' r, l it - , i . ~ • l o I t -~ . (I. ·~ 

is n eeded both \/hen r e~ources a r e I i mi ted or when g o ods an d 

s e }' vi cc s are av a ·i 1 <3. b i e i n ab u n d c:1 n c e . The i n cr ease i n 

m 2. t c r i c·. 1 ~:J o C· d s !, t h e i n c r e a s i ri 9 r a t e o f s o c i a. l c h a n g e , a s 

\·✓ e l 1 a s i h 2 i n t er depend enc e of i r1 ct i v i d _u a 1 s u po n ea c h o i.. he r 

e i'.1 p ha s i z 2 t h e i 1;1 po r ta n c e o f rn a n y of t h c mu n a g em e n t a. c t ·j v i t i P s . 

C l a f' -; f y i :7 g a i rn s 2 n d v cJ. 1 :.i e s o f h o rr: 2 1 i f 2 , 0 t g ct n i z ·i n g a c t i v 1 -

t • , · • I • 
1 r. s , a n c1 ... e c , s -, c n - rn 2- r~ 1 n g ~ r e activ iti e s as soci ated 

vlith c oo:~c·inati:1 0 er hat~:on·iz·ing t h2 rna. na 3ernent ptoces s . 

Tie Accr~d i t a.t ion Co 1i1m itte 2 of t!1e Ame r i can Home 

E c o n o 1 1 i c s A s s o c i a t i o n i s c u r r e n t 1 y i n v e s t ·; 9 2 t i ri g h om e e c o -

no mi cs c ~rricu 1a i n the var i ous colleges and univ er s iti es 

of the United Stites . Leaders i n the profess i on have i n~ i-

c a t e cJ t f, a t U e p r o g r a m s 0 f s o m e d e g r e g r a n t ·j n g ·i n s t i t u t i o n s 

of hig he r le arnin g ha v not been rev i s ed or ad j usted t o 

m~ t t he ch nsing ne eds of stu dents t od ay . 

Th e r. -u l t ~p l . ro l r in t1 2 fa mily anC: in thr. soc i ety 

th ~ · •,: c, i,: c n of t o d a y a n d to 1110 r r o u ni u s t f i l1 i s a co n1 p 1 ex n n c . 



Stud ents ' needs appear to be chan9in g more rapidly t han 

their educ a tional environ men t. Th e ducation::t l pr.c, ~,ra 11 1s 

o f f e t e d i n h 0 m e e c o n o m i c s s h o u 1 d b e r e v i e v! 2 d r e g u 1 ~-r l y t o 

d e t e r m ·i n e t h e d i r e c t i o n a n d d e g r· e e o f c h a r ! g e r r. q u i · r e ct t o 

meet these ne eds . 

H o m e ma. n a g e rn e n t ~v a s n o t i n c o r p o r a t e d i n t c a s u b j e c t 

matter group of the American Home Econom ics .A.ssoci3.tion 

u n + i 1 l 9 4 6 , w h e n h o ri e m a n a g e me n t 'v✓ a s j o i n e d v,; i t h f a rn i l y 

e c o .-, o m ·; c s t o b e c o rn e a s p 2 c i a l i z e d a r c a i n h o m o e c o n c in ·i c s 

educ a tio:i. In 1959, the i mportance of ho ;n e management v-~as 

rec o g • i zed i n 11 i~ e \1! D i re c t i o n s f o r Ho n: e E c on o ri ·1 i c s 11 
( 2 ) , th e 

9 U i d C d e V C l O :-' e d J y t h e A ,le r i C cl n H O rn e r C O n Om i C S ft. s S c, C ·j r1, t. i G r~ . 

. At this ti :ne the Co mm i ·~tee on Philosophy and Objectives_ set 

for th ce rt2l. in 11 co mpe tences" to be d eveic ped by students of 

h o r:-. e e c o n 0 ;-i1 i c s . 0 f t h e l 2 c o rn ~ e t e n c 2 s l ·i s t e d , : i x a r e i n 

th e urea of ho me managerneni: . One co rrpe t e nc_v concerns values 

and goa ls; cne concerns decision- ma kin g primarily; and 7our 

cmµhas iz e the plannin g and cont ro l sters of the m2.nage me nt 

pr oc .s s in ~he use of resources to achi~v e persona l and 

f a n 1 ·i 1 y g o a ·1 s . T h e s t u d y o f h om e m a n r~ g e m e n t ) t o a g r e a t e r 

e x t t. I'! -·· t h a n t h a t o f r.1 a n y o t h . r f i e l d s o f s u b j e c t m a t t e r , i n -

v o 1 v ..2 s rn a n v d i f f e r e 11 t a r c a s o f ·1 i v i n g • i o r e o v e r , h o r.1 e 

m a n a g e , 1 E n t i _ c o n c c r n e w i t h t h e w a y s i n ~1 ,1 i c h a f a m i l y u s e s 

a l 1 i \., s r c s Ci u r c: e ~ ~ o 1 Ii h u ni a n n d :-n a t e i" • ,t l . 
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M a n y i n s t i t u t ·i o n s o f h i g h e r e d u c J t ·i o n a r e c o n f r o n t c d 

w i t h p r c: b 1 2 m s a r i s i n g f t o m a n e v e r i n c r e a s i n g e n r o 1 l 1!1 e n t a n d 

r i s i n ~1 c o s t s o f h ·i g h e r e d u c a t ·i o n . T h i s s t Lt d y w a s u n d e r t a k e: n 

t (i e x a m i n e P r a c t i c e s i n a r e o r e s e n t a t ·i v e. n u m b e r o f · i n s t i t u -
• I • 

t ·j o n s o f h i g h e r l c a r n i n g t o d e t e rm i n c t h e c o n t r i b u t i o n s o f 

ho m e m a. n 2. g e m e n t e d u c: a t i o n t o t h e d e v e l o pm e n t o f t h e d e s ·i r e cl 

co rn pe t enc es as de 1 i n ea ·c e ct by 11 Ne '.v Di rec ti on s for Home Eco -

no mi cs '1 
( 2 ) . The p u r µ o s cs of th i s study were to up pr a i s e th e 

a r e a s o f c m , h c:. s i s & n d t h e e f f e c t ·i v e n e s s o f c: ~ r r c n t r;1 e: t h o cl s 

an d faciliti es us ed in the ho me ma na geme nt cours es. 

T h e c h a. r, 'J i n ?. c h a. r a c t e r o f t h e s t u d e n t p ci p u l a t. i o n h ct s 

d e m a n d e d t h a i s p e c i a 1 a t t e n t i o n b e g i v e n t o h o m e m c.-l'l a g e n E: n t 

ptog r · ms t o de t e r min e ho w to be tt e r n,ee t th e • r ~ n e c ... ~ s o r ·1 n -· 

d ·ivi duc:1 1s. The f a ct th a t incr ea si ng nu mbe rs c,-;- m& tur e cind 

Dar ri ed s t udents are cont i nuin g the ir coll eg e educ a ti on in 

t hi s a rec has introd uce d pr obl em s of pr ovi d in g meanin gf ul 

l e a r n i n g c )( p e r i e n c e s f o r i n d i v i d u a l ~; o f d ·j f f e r e n t a n d v c:-1. r y -

i n g l e \/ e 1 s of . 1 at u r i t y . 

Po. o i l-' c c i a n c! Ev e r et t ( 3 0) ass e_ rt f-~ d th a t f or th e c o.l l e g e 

g r a ct u a t e o f t o m o r r o \•i t h ~ s t u ·d y o f h o m e m a n a g e ni e n t m u s t b e 

e x t e n cl e cl b e y o n d t h e f o u r \'I a 1 l s o f a h o u s e a n d i n c l u d e a 

f i f t h d i m e Ii s i o n , b 1 e n (J i n 9 o f t r 1 e h o me w ·j t h a n o u t s i d e c a r e e r . 

T h e y o u n g \~: o m ~ n r r e p a r i n g f o r a m a t u r e l i f e i r. u s t b e p r e p a i ~ e d 

to fil l t his ,foa l ro l e i n conte111p orat 'Y soc i ety . 
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P U R P O S E S O F T i-:E S T U D Y 

T h e p u t p o s e s o f t h i s s t u d y w e r e to e x a m i n e t h e a r e a o ·1-

e 111 phases , rn et hod ~ of i n st ruction , and fa c i l it i es i n t ca ch ·i n g 

home m&nagement cour ses in co1 ·1e9es and universities offer­

in g a four year progra m and to determine effective ways to 

meet th e ne eds of students~ ho me economists, homemak e rs) 

and citizens of co nt_mporary and future society. Spec i fic 

pur poses of the stud y we re to determine: 

1 ) T h e i m p 1 i c a t i o n s c f c u r r e n t t r 2 ri d s i n h om c 
mana geme nt education. 

2) The diffe rences in the t ~ac hin g metho~s e~-
p I O y C d i 11 i n t Y' 0 d U ,. t O r y C O U r S e S -; P h O m 2 m a. n ~!. g e -
m e n t a n d t h o s e u s e d i n t h e r c s i d e n t c o 1.i r s e ,- . 

3) The extent to whi ch ind epe nde nt s tudy or 
p r o b 1 e m - s o 1 v i r. g 1 a b o r C\ t o v· y e x p r i e n c e s h a v c 
r ep l aced th e tr ad ition a l ho m2 ma nagement 
resident cour _e . 

4) TIi e co rre l at·lo n bet i1ecn th eory and practices 
in ho me manaacment . 

5) The methods con idered effective for t ea ching 
ho me management at the coll ege l eve l. 

6) The chan ges in em phR is sinc e the inc ep tion of 
ho m e m a n a g e rn e n t i n t h e h o m e e c o n o m i c s e cl u c a -· 
tion a l µrogram . 



CHAPTER II 

R E V I E W O F L I T E R A T U R E 

Lit t ; e i nfo tr.ia tion is avail nLl e t o de t e r mine ho w th e 

co nc ept of ho me management develo pe d into a field of s t udy. 

Th e me t hods fo r ri:a nag in g r es ourc e s have be en passed on fro m 

gene 1' at i on to genera t i on , , ·i t h mod i f i c c1. t i on s w ·i th i n each 

gene r atior1 . -, he princip -les of managemen t as a fiel d o f st udy 

1.;12 r 2 d e v e l o p e cl a n d a r p l ·j t: d f i r s t i n i n d u s t r y . T h c a r t o f 

a n d i t s s t u d y b e c a rn e a n !J r 9 J. n i z e cl b r a n c h i n s e: '/ 0. r a 7 f ·i e l d s 

of edL!cat i on . 

Terry ( 33 ) ex plained thc:.t manasemen t app li e d i n t h2 

h o m e i s a s c i e n c e a d v a n c e d by k Ii c v1 l e d g e t h r o u !J h p r 2 d i c t i o n :. 

def i n i t i on , me c1 5 u re rn en t , and i mp r r s s i an . Hon: e man a: 9 m c n t , s 

a 1 s o u n a. l' t u d v :1 n c ~ d by p r ~i c t i c c ~ t h r o . g :1 f e e l i n g s i m a. ... i n i n CJ , 

d es cribin g , thinkin g , and cre a ting . 

C o n c c r n i n ~I t h e n a t u r e . a n d r o l e o f m a- n a g e n~ c ri t D a u t e n 

( 9) c l ai ~e d that : 

I n rn n n a 9 e ni e n t , a s w e l ·1 c s ·i n o t h ? r a t e a s o f 
l c (I r 1 , i n S! , t h c c a p 2 c i t y c -f s c h o l a r s t o c h a. l l e r1 •J e: 
"C r 2 <l i t i (j I I ~ 1 (\ n d d e ~.) r l y i l~ 9 r a i : I C d r) 2 t t ~) I n s O -F t. fl i n ~ -
·l ... , ·J p l ··, y s a n i ,n r:1 o r ta n t r o -I e i r, t h : . d : _ c o v C: r y o f n ~ \'✓ 
! r, 0 '\ l r: cl c1 ~ . ,· h ~~ v ·i e \'' s of o ,. h 2 r d -; s c i :; l i r: t~ :~ qr nu \v 
b e ·i r, Q d ~ cl ·.-rn u p () n i n ··· ! 1 e c o n s ·i d 2 r 0 t ·; o r, o f g c n e:: r ;:i 1 

9 



a n d ~; p e c i f i c m a n .~ 0 €~ m c n t p r o b 1 2 rn s . I n d i: e d , <.1 r e -· 
s t r u r. t u r i n Cl o f f u n d a ;:i c n t ~ l k n c v; l c d 0 2 a u o 1. t t h c 
mana0eme n ·t pro ces · appea r s to be takin g p l ace ) 
i n p :1 rt at (":l p i1 i i o sop h i c c-. l l e v c l . Th ·j s \., c1 n c er, t l..i a 1 
r e s tr uc·urin ~ o, r.ian 1 s experience r e lat es to his 
o i' g c;. n i z ;-. +; i o t. ~, 1 e l Id c a v o r s , a r d i n e i t !1 e r c a s 9 , i t 
C O n S t ·j C !J t E.: r • o r e ·3. r r a H 'lf3 : :1 2 n t (1 f m a n C: G e l 1 a l i d 2 a S , 

a b a s i c o ! 1 i l o s o D h y o f - h u rr: a n a c t i o n ~ n d h u r.1 a n 
decisi on'. r,1a king ' is emerg ing, one dest in e d to f~ nd 
its pro per p l ace a s a co re d·i sc i p l ·in c th a t w·ill 
p t o , i d e f o t~ n d i:1 t ·j o n a. ri G i r r c t i o n f o r a l 1 b r a n c h E s 
o f l e a r n i ri ci t i1 a t c d n p r o p e r l y b e c 1 a s s ·r f ·i e d a s 
11 sc i2nce-a.rts . 1 

HIS!O P.l C1l PERSPECT IV E RELATIVE TO Hn : .. '1t MAN/\GEMEN-i 

l 0 

Th E.:- l.., EO--l SG2 ::;ur v~ · of t he Uni t ee? Stat::: s Depart 11c nt 

o f l ' e 2 1 t h , E d u c , t ·i o n , a n d \1! e l f c1 r e ( 3 6 ) r p 0 r t e ct s t a t i s t i c s 

fr O Ill 1.1 27 r: e g j" ~ ') ~Ir a. n t i t u i n st i t u t -j (: n ~ i n r! ·j Cati n g th 2 t i n -

r e s i d e n c 2 e x p e r i e n c e s ·:1 e: r e ri u n i e r o u s i n h o me ri a n a ~ e n e n t e ct u -

ca. t -; or1 . Four .undred ancl eleven i ns tit ut io ns offer ed a 

t e a c 11 e r e d u c a t ·1 o n ri c1 j o r . 0 f t he s e i n s t i t u t i o n s ) l O l d i ci n c1 t 

h a-✓ e a he; i;: E: iL a n ager 12 it hou se and 9 2 we r· e not a pr: 1· o v c d fo r 

vocational certif:c tir~ . 

T h e ·- e i s a c o n s e n u s a rn o n g h o me e c o n o :n i s t s t h ;: t h o 1~, e 

rnan~ge712nt r,~s ecn on e of L ,e most n2 g l ~ctu:l cl,e~s of h0m(: 

r., c o n o 111 i c s r e s e a ) c. r 1 • F e w s t u i e s ·i n h o m e m a. n & g e rn e n t \•i c r· e 

r.,on. t 11e pass age 0f Fed e ra l l to isl ation ini t i a -..., . 
tir, g voc2 . .1ion 1 cduct1 ti on. 

: a t c ; 1 ) d by p u Li 1 ·i .. C rl O O 1 c ·, ' t:.. t c: , I· I :-: f O "' n c ·t c·➔ J 1 1· c · -_ ..,. _ '- · 1 • ...._ . ' I \- , , ..J l l 

1 n g l a 1.. :-; . , ~ ·- o r i " s a n d , a y i ri g s 0 1 Ei r i s r· -;- t e -3 c h ~ r s o ·'" h o ;; 1 c 
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economics and agriculture. The act also provided funds to 

assist the state colleges in educational preparati-on of 

vocational teachers of home economics. Many n2w four-year 

curricula were established and, in some cases, a -fifth year 

was added for the master's degree. Under the stimulus of 

this federal aid, teacher training became the main objective 

in many land-grant institutions~ and training for home livi~g 

was not emphasized. 

Passage of the Smith-Lever Act in 1914, merging the 

United States Department of Agriculture and the lund-grant 

institutions made possible the rapid development of that part 

of home economics linked with agriculture. Funds provided 

by the act were used for research and for extension · serv·ices. 

Home economics also benefited indirectly by the Purnell Act 

in 1925~ which provided experiment stations with funds to be 

used for economic and sociological investigation aimed at 

the improvement of rural life (5}. 

One of the recommendations in the statement of policies 

and procedures for the conduct of teacher education prog~ams 

for vocational home economics under the Smith-Hughes Act wa~ 

that college studen~s have a period of in-residence experi­

ences in a 11 pra.ctice 11 house. This recommendation resulted 

·i n t h e r- a p i d g r o v, t h o f t h e s o - c a 1 l e d II p r a c t i c e h o u s e s II o n 

c c 1 l qi e c amp u s e s 1 n a 1 1 p a r t s o f t h e U n i t e d S ta t e s (3 ) . Th e 
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United States Office of Education (35) indicated that prior 

to 1917 there were home management houses in 12 of the 

institutions then approved for training home economics 

teachers. 

Earl_,z_ Emphasis 

The first practice houses were established on the cam­

puses of Iowa State University, University of Illinois, 

Kansas State University, Stout State University at Menonomie, 

Wisconsins and Tuskege2 Institute in Tuskegee, Alabama., in 

t h e e a r l y 1 9 O O I s · . T h e p u r p o s e o f t h e s e r e s i cl e n t c o u r s :'.? s \·✓ a s 

to provi~e experiences in household activities in a home-like 

environment. According to .l\rnidon (3) these "practice 

houses": 

... were thought of frequently as places provid­
ing opportunity to give performance tests. Stu­
dents ½ere expected to show whether they were able 
to buy food, prepare meals, keep the house clean, 
and keep the household accounts. Fairly early the 
houses were thought of as 11 model- houses" or show 
p 1 a c e s , i n w h i c h s o - c a l 1 e d II ho me e c o no m i c s s t a n d a rd s 11 

were maintc1·ined. 

Bevier (7) explained that the course of instruction 

recommended by the Standing Committee on Instruction of the 

Association of .American Agricultura·1 Colleges a.nd Experiment 

Stations stressed the value of skill and practice in: 1) 

the presentation of the subject in concrete form, with ac­

ccmpa.nying practice, 2) the development of principles with 
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laboratory practices, and 3) the application of principles 

with opportunity for devising new methods and for experi­

mental work. This emphasis on skill and practice accounts 

for the early residences bcdng ca1·1ed "practice houses. 11 

Since 1930 less attention has been given to techniques 

of household activities and more emphasis has been placed 

on individual and group development in decision-making con­

cerning the use of resources to accomplish goals. This 

transition is described in a 1955 rep·ort of the United States 

Office of Educat_ion (35) as fo·1·1ows: 

The emphasis in these houses shifted from the 
teaching of household skills in a 11 practic2 hous0. 11 

to an emphasis on learning to manage resources in 
a group 1 iving experience in order to &chi eve in­
dividual and group values, with more and more em- . 
phasis on the quality of relationships ~tmong gro1ip 
me n be r s • • • • I t i s f e l t t h a t ·1 i v ·i n g i n t h E! h o u s e 
offers students a chance to apply what they learned 
about homemaking in its broadest sense. 

~hanqin~ Emphases 

Home management has evolved through several stages 

since the ear1y part of· the century. As interpreted by 

Gr-o:)s and Crandall ( l 8) these stages are not sharply sepa-

r2ted onG from the other, nor do a 11 the . charac t 1lr i st i cs of 

earlier stages cease to be present in later ones. Rather 



there has been a continuing. change in the development2.l 

stages that may be listed as: 

Stage I. Dumping ground period 

Stage I I. Resource-centered emphasis 

Stage III. Human-centered emphasis 

Stage I V . Process-centered emphasis 

Stage V • Values and decision-making emphasis 

14 

In 1947, Liston (25) proposed that a -sixth st.age, focusing 

emphasis on problem identification and solution through the 

managerial process has emerged. 

As th·is analysis of the nature of home management has 

de v e 1 oped , the u s e of the re s i den c e or " pr act i c e h o·u s e 11 has 

been the subject of re-evaluation. Recently its use has 

been questioned. The criticism of the 11 practice house 11 has 

been: 1) that the standard of living has sometimes been too 

costly, both in regard to time a.nd mqney expended; 2) that 

with many c;tudents performing the activities no one ind·ivid·­

ual c:ssumes responsibility for the overall results; and _3) 

that the living conditions are not realistic experiences. _ 

The concept of hoii!e management gradually expanded from 

the accepted idea that home management included primarily 

the performance of general housekeeping activities to the 

ideas that the focus of emphasis should be the overall 
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improvement of homes. The realization that the goal of home 

economics included working for the home and family, teachinq 

women to view the home in its larger aspects, and an aware­

ness of woman's role in the home led to an emphasis on the 

economics involved in managing the home and family. The 

c o n c e p t s o f ,: d ·, v ·i s i o n o f i n c om e II a n d II f a m i 1 y bu d g e t :.-~ " w e r e 

added to the subject matter of home management. 

Gross and Crandall (18) defined home management as a 

series of decisions which constitute a process of usin,~ 

f a m i l y re s o u r c e s. t o a c h i e v e f a m i l y g o a l s • T h e c om p l e t e p r c. -

c e s s c o n s i s t s o f t h r e e o r m o r e c o n s e c 1.1 t i v e s t e p s : p l a li n ·1 n q ~ 

controlling the plan in action, and evaluating the results 

prepariltory to future pla.nn·ing. One of the important shifts 

in point of view concerning home management as a field of 

study has been from the emphasis upon skills in using re­

sources to a concern for people and their goals as the focal 

point of management. 

A report of the National Conference on Family Life (19) 

held in 1962, gave the following interpretation: 

. . ,.. d . . . , . 
H om e rn a n a. g e m e n t 1 s a s e t ·i e. s or 2 c 1 s 1 ~' n - m a re 1 n g 

activi·ties constitut·ing the proc(~ss of using family 
resources to reach family goals. It is the major 
m e a n s by w h i c h f a m i l i e s g e t \~J h a t t h e y w a n t f r o rn t h e 
use of their resources throughout the family life 
cvc1e. M<1naq2ment in the home is a part of the 
f~bric of fa~ily living. Its threads are interwoven 
b e c. ~n1 s e d e c i s i c, n s f o r t he u s e o f r e ~'.; o u r c e. s a re ma d e , 
vi· h e t he r t h e f am i l y i s a t w o ·r k o r p i a y . 
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Areas of Emohasis 

According to Gross (17), studies of overall management 

in the home were not begun until the 1930 1 s. A study de­

signed to determine trends in home management courses and to 

formulate policies, conducted by Judy (23), is considered a 

milestone in home management research .. The author investi­

gated such rn0tters a~ prerequisites, -placement) time involve­

ment, credit hours, aims and objectives, content and methods. 

By use of a questionnaire, data were collected from 68 in-

s t i t u t ·j o n s c u r r e n t 1 y o ff e ri n g _ c o u r s e s i n h o me m a n a. g e rn e n t . 

A panel of directors of home management evaluated the data 

f o r- e v i de n c e of tr e n d s . 

Judy (23) concluded that the goals and objectives in 

home management education had changed as the field had grown 

and developed. Emphasis on details regarding skills in 

household tasks were declining) while incr-easecl emphasis h·as 

b c i n g pl a c e d on economy i n u s e of time , energy , and money . 

Also the development of judgment, family und community rela-­

ticnships, and the planned use of leisure time were con­

sider0d to be important. Although the lecture method pre-

dominated ~s a method of teaching hom2 management principles, 

the use of the home management house as a. laboratory was 
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favored as a teaching facility. The Judy study indicated a 

tendency to increase the number of courses require~ as pre­

requisites to home management. The data indicated clearly 

that home management was a subject requiring a ba~kground 

of material acquired from other home economics courses. 

A two-year study reported by Elliott (14) in 1947, sug­

gested that the goal of home management as a field of study 

is devoted to finding ways of achieving the highest values 

from human relations. This new concept seems to have been 

unacceptable to the respondents who indicated that sk·Ills 

a.ncl efficiency in performing tasks were essential to hnme 

management education. 

Elliott (14) found that the majority of the teachers 

s u r v eyed agreed v-: ·i th t Ii e p h i 1 o s o p h y th at horn e ma nag e rn e i·1 t 

deals with a way of life. According to the responses, sub­

ject matter emphasis in home management, in order of impor­

tance, were as follows: the efficient home manager; time 

and energy management; philosophy; and the management of 

food, fir1ances, housing, health and recreation, community 

problems, family care, and clothing. Ell·lott concludl~d these 

findings suggest a continued emphasis upon skills and re­

flect little change since the Judy study (23) conducted in 

1929. Elliott recommended that home management c6urses 

teach not only practices and skills, but should lead the 



student to perceive ideas, attitudes and beliefs which are 

carried into adult life. 

i8 

Holbrook (22), in a study of management problems of 

resident students, undertook to determine the numb~r and 

kinds of management problems occurring in the residence 

course. Both students and advisers participated in the study 

at Purdue University during 1957. The investigator attempted 

to identify areas of work in the home management houses•· to 

which greater attention might be given by teachers and ad­

visers. The purposes were to find situations which students 

considered to be problems and to compare the student lists 

with the advisers' lists. 

Indications from the Holbrook study (22) Nere that 

problems and their percentage of occurrence and order of 

incidence were essentially the same for both students and 

advisers. Use and care of equipment was the most prevalent 

problem, with housekeeping procedures, time management, 

preparation and service of food, small equipment, and group 

liv·ing listed in decreasing order and percentage of inc·idence. 

A s t u d y by H o h e n h a u ( 2 l ) a t t h e U n i v e r s i t Y. o f M i n n e -· 

sota. in 1959 was conducted to ascertain faculty and student 

perceptions of lea.rning experiences durin~1 home m3nagemer,t 

residence. Both students and faculty were requested to rate 

the residence course in relation to other laboratory courses. 
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A majority of the faculty, 98.6 per cent, and of the students, 

88.9 per cent, rated the home management res·idence course as 

equal to or more valuable than other laboratory courses. A 

review of the responses led to the impl icat·ion that when the 

management of resources was emphasized as a goal in the 

activities of the home management residence course, students 

attributed greater educational importance to the course. 

Dopson (11) surveyed Auburn University students who 

had taken the residence course sometime during the interval 

of September, 1959_ through August, 1961. The purpose of th2 

s tu d y \\-' a s to deter rn i n e whether the home manage men t res ·i den c 2 

course met the needs of students in relation to some of the 

social and economic changes and technological developments 

which influence all aspects of American life. The following 

suggestion3 were made in relation to course content: more 

information and experience be provided in time) money, and 

energy management; additional information and experience be 

provided in selection, use and care of home furnishings, 

furr;iture and household equ·iprnent; greater emphasis on human 

values and successful group living; better methods in evalua-~ 

ti on for both groups and i n d i v i du a l s ; more real i .st i c u p - to -

date exper1ences similar to home experiences; additional 

house meetings, individual conferences, and more class lee-

turcs. 
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Morga n ( 2 8 ) , i n l 9 6 2 , s o u g h t to d. e term i n e the i n t e r -

relationsl1ips of the goals and values of the traditional 

residence course and the competences considered fundamental 

to effective living. Of 153 institutions representing all 

regions of the Un·ited States surveyed, a 74 per cent response· 

was tabulated. Data suggested considerable consistency i11 

the practices of institutions and the experiences of home 

managemE~nt students in the institutions included in the. study. 

However, fa.cul ty and students did not rate the home rnanagr::­

rnent values in the same order of importance. 

Morgan ( 2B), on the basis of the data, recomr:1ended 

that more r·esc~arch should be directed toward understanding 

the student rather than at understanding the environment. 

Students change during the college years. Th·is change can-· 

not be fully understood until the student is studied in re­

lation to the college environment, and the home management 

residence may be a very important exern~·1ar of that env·iron-· 

ment. 

M e t h o d s_ _Q_f_ T e a c h i n g 

Mau (27) investigated the cognitive object.ives of horn2 

management programs at the undergraduate level. Responses 

were received from 82 per cent of the professors to whom 

questionnaires were mailed. A set of 50 taxonomy-classified 

c o ~: n -1 t ·i v e o b j e c t i v e s w a s p r o p o s e d f o r t h e d e v e 1 o p r.i c n t o f 
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undergraduate home management courses. The respondents were 

requested to rate these cognitive objectives according to 

their opinions as to importance in teaching home management. 

Among the 50 cognitive objectives listed by Mau (27), 

application was rated by the respondents as the most essen­

tial objective in home management education; analysis and 

synthesis each rated less essential than knowledge) and less 

than half as essential as application. Knowledge was r~ted 

as average on the essential scale in relation to the five 

more complex cla.sses of cognitive objectives. 

Mau (27), in summarizing the opinions of home manage­

ment teachers, concluded that management curriculum be 

studied with regard to the development of subject matter 

leading to more complex cognitive behavior. This analysis 

also indicated that teachers in the home management area of 

home economics need to exam·ine their cf1oices of learning and 

evaluation experiences relevant to application, analysis and 

synthesis objectives. 

Robbins (31), in 1961, evaluated the home management 

courses at Montana State College by comparing maQagerial 

test scores of i 00 home economics g,raduates and a group of 

non-home economics majors, 51 wives of campus students. The 

two groups were compared in the areas of human resource 
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management, material resource management, and work simpl1-

fication. The test scofes in managerial abilities were sig­

nificantly higher for the home economics graduates. Find­

ings revealed that the concepts taught were the valuable 

part of the home management training, while the performance 

of individual tasks appeared less important. 

A study was conducted by Bell (6) to asc2rtain the 

differences in attainment of basic home management concepts 

of freshman students who were taught by the conceptual 

method and those who were taught by the factual method of 

presentation. The find·ings suggest tha.t bas·ic home m2nage~-

ment concepts can be developed by freshman students. Statis­

tica·1 findings indicated that the students taught by the 
i 

conceptual method had s·ignificantly_ higher scores on all 

three criteria tests than the students taught by the factual 

method. These findings tend to imply the need to strengthen 

the development of major concepts in the field of home manage-

ment education. 

Bubcock and Ater (4) reported a study conducted at the 

Carnegie Institute of Technology in 1965, dealing with ~he 

analysis of home management education. A comparison of the 
' 

pretest and retest given to the home management resident 

s t u d f~ n t s w a s f o u n d t o b e i n c o n c 1 u s i v e e v ·i d e n c e o n w h i c h t o 

·t) - ... e ..., c h - r ,,... e ,· n o o 1 ,· c v :-, .. l, a t e s u p e \" \ 1 ,· c.:_~ o \, .. '-~ "' e r e s u r v e Y· e d t o ct:> •- a . ,id I~!~ , ,; • _ , v , n 
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determine practices and requirements of other states. Forty­

nine state supervisors responded to a questionnaire; 41 re­

ported teacher certification requirements included living 

in the home management house. The findings indicated that 

students receive many benefits from the home management 

residence course. Further research was recommended before 

proposing any changes in the traditional home management 

residence requirement. 

Durr (13), in a 1968 study conducted at Texas Woman's 

U n i v e r s i t y , s u r v .e y e d l e a d e r s a n d d i r e c t o r s o f h om e m a n a g e -

ment houses in 11 southern states to appraise policies and 

practices relative to home management residence courses. The 

long-range purpose of the study was to provide a basis for 

the improvement of home management education at the under­

graduate level. In general, suggestions for improvement 

seemed to be related to maintaining qualified faculty per­

sonnel to direct and guide student achievements, to the need 

for a well defined theory underlying the course objectives 

and content, a.nd to the. encouragement of students in assuming 

responsibility for decision-making. 

Home Management Facilities 

To meet the changing needs of students the facil·ities 

for teaching the home management residence course have been, 



and are presently being studied. Increased enrollment a~d 

the changing student population have caused administrators 

~o question the use of the traditional home management 
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house. The following ~tudies are reports of how some colleges 

and universities have attempted to meet the challenge of 
.-

providing for the increasing numbers of students at reason-· 

able costs and with adequate supervision. 

An experiment conducted at the University of Utah in 

1954 and reported by Cutier (8) revealed that 97 per cent 

of home economics graduates lived in small apartments for 

the first five years following marriage. These findings were 

used as a basis for planning a home living center consisting 

of six small apartments, a central ·1ivi.ng area and a work-· 
! 

shop-lecture-storage area. Group planning, group thinking~ 

and social activities provided valuable group experiences. 

Providing a home management residence course for 

married students with families and homes of their own pre­

sented an urgent reason for examining the resident program 

at Texas Technological College. This led to an experiment 

in 1957 involving a course in home management for married 

students. Having the marr·ied students use their own home a.s 

a laboratory for home management was found to be very suc-

c e s s f u l . T h e l e a r n i n g v1 a s n o t i d e n t i c a l w i t h t h a t o f t h e 

single student living in the residence house~ but there were 



25 

equivale11t or c.:ornparable opportunities for tra·in·ing in good 

home mana92ment. Objectives, plans, records, and evaluations 

made and kept by individual students during the course con­

vinced Drew and Tinsley (12) that real needs had been met. 

The students favored this attempt to keep home management 

compatible with changing times. 

An experiment at the University of Missouri, by Hallo­

way in 1960 (20), made use of university apartments for 

married students for the home management residence course. 

The use of these temporary residences broadened studs:nt ex­

periences and aided the administration in planning for the 

t y p e o f h o u s i n 9 s u i t a. b ·1 e f o r t e a c h i n g f u t u r e c o u r s e s i n 

h om e ma n a. g em e n t r e s ·i d e n c e a. t t h i s i n s t i t u t i o n • 
I 

The University of Nebraska in 1960 provided a substi­

tute course in_special problems for students married five or 

more years. As reported by Davis (10), for the first four 

weeks the stude~ts participated in the activities cif the 

management house during the day. The last four weeks they 

carried on special managerial experiences in their own apart­

ments under the guidance of a graduate student. This expE1ri­

ment involved using the student's home as a means of meeting 

needs of married students in a practical way. 

In an attempt to discover an effective way of fulfill­

ing student needs at Appalachian State Teachers College in 
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residence to approximate a normal beginning homemaking ex-

perience. As reported by Allgood (1), the structure con-
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s i s t e d o f t 1:1 o 1 a r g e a n d tvrn s m a 1 1 a p a r t m e n t s . S tu d e n t s we r e 

in residence for one full quarter and rotated to a different 

a p a r t r:1 c n t a t m i d - t e rm . T h e h om e e c o n om i c s f a c u l t y c o n s i d 2 r e d 

the cha.nge in apartment arrangement provided a valuable 

rna.nagement experience for the students. 

The Journal o f_ _l}_Q_II}_~ f c o n om i c s i n t h f.'. M a y , 1 9 6 8 ·j s s u e 

( ·1 5 ) , presented .a cl i s cuss ion of a s ym po s i um on II Fa c i ·1 i ti es 

for Home Management Residence. 11 Seveta1 differ·ent approaches 

f o r p r o v ·i d i n g f a c i l i t i e s f o r t e a c h ·j n g h o rn e r: a n a g e rn 0: n t 1.·1 e r e 

presented. The four institutions: Texas Technological Col­

l e g. e , U n -I v e r s i t y o f M i s s o u r ·j , U n i v e r s i t y o f R h o d e I s ~i ,} n d : 0 n d 

U n i v E: r- s H. y o f r,! e b r a s k a ma d e a c o mm 'i t m e n t t o h om e m a n a rJ e m e n t 

residence as an important, although not the only means of 

t e a c h i n g h o m e n1 a n a fJ e rn e n t . T h 2 a r t i c l e p r e s e n t e cl a d i s c u s -

sion of new or relatively new physical facilities which have 

been consciously planned to support effective teaching of 

home management in these four institutions. 

Texas Technological College provides not only the 

facilities of the traditional residence house but also two 

mobi.le homes for home management residence. The studerits 

divide a nin2-v,1eek residence peri9d between the house and 



mob i 1 e u r. i ts . Thi s a 11. ow s . for a var ·i e ty of 1 earn i n g ,2 x per i ·­

enc es in personal and home management. Different methods 

of teaching as well as different types of residential facili­

ties are being explored. Consideration is now being given 

to more mobile units or apartments as part of the overall 

expansion and modernization program. Because only three or 

four students live as an independent unit in a mobile home 

or apartment, each can assume more managerial responsibilities 

and gain more practical homemaking experiences than would be 

possible for a 'larger number of students living together with 

a faculty adviser (15). 

At the University of Missouri, a multi-use, three level 

Home Management Center ·is attached to . the home economics 

building by a corridor. The students experience various 

types and sizes of living arrangements. In planning for 

effective use of all available resources, resident students 

are urged to use only the necessary amount of time on tasks 

to learn needed basic skills. To implement this idea and to 

minimize the household labor aspect of home management resi­

dence, maid service is available at the student manager's . 

discretion (15). 

At the University of Rhode Island, the management 

laboratory.consists of five interrelated units of different 

sizes and types of arrangements. The facility is a 
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laboratory rather than a house, with at least four different 

groups operating at one time. Total group unity can be 

maintained without complete physical or organizational 

separation (15). 

The University of Nebraska utilizes two laboratories, 

one providing residence and the other non-residence experi­

ences for home management students. No differences exist in 

course requirements or experiences for students in the two 

laboratories. Married students use the non-residence labor­

atory. An effort is made ~o meet the same course objectives 

for married students while utilizing different experiences. 

Students take the home management laboratory course for 

eight weeks. Three weeks are spent in "the laboratory class 
I 

and five weeks in the actual laboratory porti6n of the course. 

Students have a theory course prior to the labo1•iitory course 

( l 5) . 

The report of this symposium pointed out four experi­

ences that support not only the objectives of the traditional 

learning experience of the resident course but the underlying 

philosophy of home management. The four experiences th~t 

help to highlight the accomplishment of the objectives of 

home management were as follows: 

l) The student is the manager; development of 
goal-s and standards must be done by the 
student. 
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2 ) T h e l a b o r a t o r y s ·i t u a t i o n p r o v i d e s o p p o r t u n i t i e s 
to set goals and realize them, to choose amona 
and utilize resources and to carry out and -
evaluate the choices made. 

3) The value of democracy is strengthened through 
the home management course. Group planning 
and evaluating sessions lead themselves natur­
ally to the inclusion of the democratic processes. 

4) Special teaching aids are needed to take the 
laboratory course in home management more than 
just a course to utilize household activities 
and entertainment as sources of experiences. 

This chapter has presented a review of some of the 

literature concerning the development of home management as 

an area of specialized study in the field of home economics 

education. The principles of management were first developed 

in industry and later applied to activities carried on in the 

home. The basic philosophy has been th~t home management is 

~ w a .'l o f _l i t_~ . G o o d h om e m a n a g e me n t w a s f i r s t c o n s i c1 2 r e d t o 

c o n s i s t o f d e v e 1 o p i n g h o u s e h o l d s k i ·1 1 s a n d c o n s e r v ·i n g 

material things; later the concept has broadened to include 

managing income so as to obtain the material things needed 

in maintaining a home. 

Passage of the Smith-Hughes Act stimulated the fast 

growth of home management residences on college campuses. 

As a part of vocational home econo~ics teacher training= a 

period of in-residence experience was recommended. Teaching 

home management on college campuses began with the •ipractice 
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house" concept of keeping a model home. The subject later 

developed to include the management of all resourc~s; espe­

cially time and money. More recently the subject has come 

to include the m~nagement of human resources, esp~cially 

energy and intelligence. 

All studies reviewed have related concern about methods 

and facilities. Many institutions of higher learning have 

examined objectives, goa.ls, and methods of teaching. Re-

cently metl1ods of teaching concepts and a more complex factor, 

the development of cognitive behavior, have been investigated. 

Moreover the need to expand or irnprove facilities has brought 

about experiments in the use of apartments and mobile units 

for home 1 ivi ng. The use of other 1 aboratory methods as an 

alternate for the home management residence course has been 

explored. 

Gross and Crandall (18) have stated that the fundamsntal 

p u r p o s e o f m a n a g em e n t ·i s t o b r i n g a b o u t c h a n g e i n a n o r cl e r 1 y 

way. It is recognized~ however, that the process of manage­

went does not change; only the goals and resources are · 

altered. 



CHAPTER III 

PLAN .0 F PROCEDURE --· ---------

PURPOSES OF THE STUDY 

The problem was a survey of areas of emphasis, methods 

of teaching and facilities used in home management education 

in institutions of higher learning. The overall aim of the 

study was to ascertain the policies and current practices in 

home management education in colleges and universities in 

the United States as a basis for future curriculum develop­

ment. The specific purposes of the study were to determine: 

1) 

2) 

3) 

4) 

5) 

6) 

The implications of current trends in home 
management education. 

The differences in the teaching methods em­
ployed in introductory courses in home manage­
ment and those used in the resident course·. 

The extent to which independent study or 
problem-solving laboratory experiences have 
replaced the traditional home management 
resident course. 

The corrdlation between theory and practices 
in home management. 

The methods considered effective for.teaching 
home management at the col le.ge level. 

The changes in emphasis since the inception 
of home management in the home economics' 
educational program. 

31 
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A~ a background for ~he present study, particularly 

for the preparation of the instrument, the author reviewed 

studies concerned with home management and its development. 

Recent publicat·ions, both books and journals, wer.e· surveyed 

for information concerning the empha.sis on concepts and the 

effective methods of instruction recommended by leaders in 

the field of home management. 

INSTRUMENT 

The survey method of research was employed for the study. 

To solicit information concerning current practices in home 

management education, a questionnaire was developed by the 

author and mailed to 120 selected colleges and universities. 

The colleges and universities were of various sizes and 

representative of all geographical areas of the United States. 

The questionnaire~ 11 A Survey cf Home Management to 

Appraise Areas of Emphasis, Teaching Methods and Faciiities,a 

consisting of three parts, may be found in Appendix A. 

Part I, entitled General Information, requested general 

information concerning the respondent, the institution and 

the home economics department. Spec~fic information regard­

ing the enrollment of the schools geographic location, cur­

rent enrollment of the home economics department ~nd depart­

ment faculty was provided. 
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Part II, Definition of Terms, consisted of a clarifi­

cation of terminology. This clarification was con~idered 

necessary to avoid misinterpretation of the questions regard­

ing information requested (Appendix A). 

Part III consisted of a questionnaire concerning in­

formation requested in the three areas with which this study 

was primarily concerned, namely, areas of emphasis, methods 

of teaching, and facilities used in teaching home management. 

Each respondent indicated the degree of emphasis given 

to each of 30 concepts for both the introductory and the 

resident course for home management. The degree of emphasis 

was indicated by checking 11 None> 11 "Little~" 11 Some, 11 or 

11 Much. 11 

0 t h e r p o r t i o n s o f P a r t I I I c f t h e q u e s t i o n n a i r e VJ e r e 

concerned with questions related to curriculum offerings and 

requirements and teaching methods, and to teaching facilities 

provided by the universities and colleges participating in 

the survey. Also included were some open end questions .re-

questing opinions and suggestions of responding faculty 

members. 

SELECTION OF SAMPLE 

/\ 1 i s t o f c o l 1 e g e s a n d u n i v e r s ·j t i e s i n t h e U n i t e d S t a. t e s 

o f f e r i n ~: h om e e c. o n om i c s p r o g r a nL-; w a s o b t a ·i n e d f r om t h e f\ p r i 1 , 
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1968 issue of the Journal of Home Economics. this list of 

institutions of higher learning offering degree programs in 

home economics was checked with the 1968 edition of the Blue 

~ook .2_f Arneri can _foll~~ and Universities (34) to determine 

the size and location of the schools. The survey was planned 

to obtain information from colleges and universities varying 

in total enrollment and representative of all geographical 

areas of the United States. A list of 120 institutions who 

met these specifications was prepared. 

The list from the Journal of Home Economics was used 

for specific names and addresses of directors or chairmen 

of individual home economics departments. No other current 

list of home economics directors or professors of home manage­

ment education was available. Since the survey was to be 

obtained via mail, questionnaires sent to a specific individ ­

ual and to a correct address was considered necessary to 

facilitate the completion of the survey ind to expedite 

the study. 

fOLLECTIOfi OF_ Q.£~T~. 

The selection of the colleges and uni.versit·ies to· be 

included in the study constituted the first step in the col­

lection of data. The second step consisted of the addressing 

a n d ma ·i l i r: g o f th e f o rm s • T \\Io c o rr p l e t e co p i e s o f th e q u e s -

t·ionni ·ire v.,erc mailed to the Chair·man of the Department of 
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Home Economics of the 120 colleges and universities selected 

on March 15, 1969. The two questionnaires were accompanied 

by a letter requesting the cooperation of the department 

faculty in supplying information concerning home management 

(Appendix A). Of the two questionnaires sent to each insti­

tution, one was to be completed by a professor or instructor 

of home management. The second questionnaire was to be 

filled in by the resident-instructor of the home management 

residence. Each of the above named respondents was expected 

to have completed two or more years of experience in teaching 

or supervising home management. The department chairman was 

requested to complete one of the questionnaires in instances 

in which staff members did not meet the specified qualifica­

tio~s, or in small departments in which only one person or 

no faculty member was employed specifically for teaching home 

milnagement. An addressed stamped return envelope was en­

closed for the convenience of the respondents. Several weeks 

later a follow-up letter was sent, as a reminder, to the 

schools which had not yet returned the completed question­

naire (Appendix B). 

D a t a w e r e c o l 1 e c t e d d u r-i n g M a r c h ~ _A p r t l , cJ ~1 d M a y o f 

the 1968-1969 school year. It was reqtiested that replies 

be rela.tive to practices current during the year of this study. 
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AN AL Y-S I S O F DAT A 

Data in this study are classified according to the 

geographical area of the United States, size of th-e institu­

tion, and size of the home economics department. Geographi­

cal regions used are: Northern, Atlantic, Central, Southern) 

and Pacific (Appendix C). Figures designating the number of 

undergraduate majors were used since the home management 

courses studied are undergraduate courses. 

Pertinent findings were organized for analysis and 

discussion into three main classifications; namely, areas of 

emphases, methods of teaching, and home management facilities 

p e r t a i n i n g t o h om e m a n a g em e n t e d u c a t ·j o n • D a t a v-1 e r e. c a t e -

gorized for analysis into three major groups: responses 

indicated by the department chairman, by the professor­

instructor, and by the resident-instructor. The data were 

further organized to examine the differences between the 

emphasis on concepts in the introductory home management 

course and in the more advanced resident home management 

course. 

Responses recorded and tabulated from the three groups 

specified above were analyzed using the chi-square technique 

to determine differences in the opinions of the different 

groups concerning emphasis on concepts in home management. 
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A significant chi-square value indicates differences bet~een 

the variables in the population from which the sample w~s 

drawn. From these findings, a hierarchy of methods and em­

phasis was formulated according to the rankings indicated 

by the faculty respoDding. When the chi-square values were 

significant the contingency-coefficient was calculated to 

determine the strength of the relationships between the 

variables. 



CHAPTER IV 

P R E S E N T A T I O N A N D A N A L Y S I S 

0 F D A T A 

This research study has involved a survey to investi­

gate areas of emphasis, methods of teaching, and facilities 

used in teaching home ·management at the undergraduate col­

lege level. The study was concerned with opinions reported 

by teachers as t~ the degree of emphasis on concepts in 

home management education. The primary purpose of the . sur­

vey was to determine the implications of current trends in 

home management educat·ion and whether the reported emphases 

con~ribute to the desired competences as recommended by the 

.l\ me r i c an H o rn e E c on o rn i cs As ·s o c i a ti o n II New D i re c t i on s 1
' ( 2 ) . 

Data were obtained by means of a structured question­

naire mailed to 120 selected colleges and universities in 

the United States. To facilitate the interpretation of 

findings a plan of pres~ntation was developed. The data will 

be presented in the following manner; 

1) General information concerning institutions and 
faculty participating in the study. 

2) Analysis of the data obtained from responses as 
to the ctegree of emphas·is on concepts. 

38 



3) Analysis of differences in the degree of 
emphasis given to concepts in the intro­
ductory course and the resident course in 
home management. 

4) Teaching methods used in the introductory 
course and the resident course. 

5) Facilities provided and the administration 
of the resident course. 

INSTITUTIONS 
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Two questionnaires were mailed to 120 selected colleges 

and universities in the United States. The colleges were 

selected to be r~presentative of all geographical regions of 

the United States and represented different sizes of insti­

tutions and departments of home economics. In selecting 

institutions an effort was made to include private and church 

supported schooli as well as state supported institutions. 

More state than private or church supported colleges and 

universities returned a completed questionnaire to be in­

cluded in this study. 

Responses received before June 1, 1969~ were tabulated 

for study and ·analysis.· Replies were received from 101 

colleges and universities. Of these institutions, 82 con­

formed to the criteria established for_the study: A total 

of 123 completed questionnaires w~re received from these 82 

institutions. Nineteen of the 101 institutions did not meet 



the specified qualifications and were not included in the 

analysis for the following reasons: 

Reasons 

No home management program 
No staff member met the study criteria 
Department under reorganization 
Incomplete questionnaires 

Number· 

6 
7 
1 
5 

--·-·----------
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The responding colleges and universities were classi­

fied by states into five geographical regions. A complete 

list of the states and their regional classification may be 

found in Appendix C. The five geographical regions with 

the number and the proportion of schools represente~ were 

as follows: 

Geographical Region 

Northern. 
Atlantic 
Central 
Southern 
Pacific 

C o l 1 e q e s a n d !:!._~_i v e r s i t i e s 
Per cent 

Number of Total 

13 
1 6 
22 
2 ·1 
10 

1 5. 6 
1 9. 5 
27. 0 
25.7 
12. 2 

The 82 iristitutions in the study were representative of all 

sections of the United States. The Central Region was the 

largest in land area and in number of states, comprising 27 
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per cent of the total representation in this study. The 

Pacific Region was the smallest region represented., 12.2 per 

cent of the total. Over half of the institutions reporting 

from this region are located in the state of Califbrnia. 

The responding institut·ions included private, church 

and state colleges and universities. The majority were co­

educational schools but sev~ral women's colleges were re­

presented in the study. 

The reported size of the institutions was based on total 

enrollment during the 1968-1969 school year. The size of the 

home economics department was based on the 1968-1969 enroll­

ment of undergraduate students majoring in home economics. 

T a b 1 e I l i s t s t h e n u rr_:t,? X o f ; i n s t i t u t i o n s a c c o rd i n g to r e g i o n ~ 

total enrollment, and t~e size of the home economics depart-

ment in each region. 

The data include a good distribution of all sizes of 

institutions and departments of home economics. The 82 in­

stitutions were fairly evenly distributed between schools 

with a total enrollment of less than 7,000, .7,000 to 15,000~ 

and more than 15,000 enrollment. The size of the colleges 
' and universities ranged from a total enrollment of 800, for 

a college located in the Southern Region, to 43,000 for a 

university located in the Central Region. The mean enroll­

ment for the 82 institutions was 11,866 students. 
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' 

Region 

Northern 

Atlantic 

Central 

Southern 

Pacific 

Total 
Number 

of 
Institu-
tions 

TABLE I 

NUMBER OF PARTICIPATING INSTITUTIONS ACCORDING TO GEOGRAPHICAL 

REGION AND ENROLLMENT 

I Enrollment 
I 

Institutions i Total Home Economics 
1 , 00 0 I 7, ooo 15,000 29 I 300 600 900 

Nurn-1 Per 
1 

. to 
! 

to or to I to to or 
ber 

1 
• cent 6,999 I 14,999 More 299 ! 5 99 899 More 

I I I I l l I l 
l 3 l 5 . 7 l 5 ! 4 I 4 5 5 I 1 2 i 

j 

i 
I 

1 6 l 9 . 5 6 LI. 7 5 
I 

3 1 ! 6 I 
I 

i 

I 
- . I 

22 l 26.9 5 - 6 ·11 7 7 I 4 4 : i 

i I i 
I l 
I 

I 
\ 

21 25.7 I r 9 6 11 6 I 2 2 ! I 0 I 
I I 

j 
i I ! ! I 1 0 ! 1 2. 2 5 3 P. 2 I 0 0 / ! l 2 L.. I I 

I 
i I 

I 
I 

I I ! 
I 

I 

I i i 
82 I ,oo.o i 27 28 i 27 ,., 0 25 l 1 0 9 

I 
..1u I I l 

i I I l I I 

I 

! 
! 

I 
' 

-J:::­
N 
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The enrollment in the home economics departments fdr 

this study ranged from 29 to 2,350 undergraduate majors in 

home economics. The overall mean enrollment for the 82 

home economics departments was 403 students. Of the 82 de­

partments represented in the study, 63 had an enrollment of 

less than 600 ·and 38 of these departments had less than 300 

students majoring in home economics. This distribution 

appears to be representative of the size of home economics 

department occurring most frequently. The number of students 

majoring in an area of home economics is not a true picture 

of the total student enrollment for the departments. Many 

s tu d e n ts f r o m o t h e r d i s c i p 1 i n e s e l e c t to e n ro l 1 i n ho rn e e co -

nomics courses, but total student enrollment was not requested 

for consideration in this study. 

The number of home economics faculty ranged from two 

for a small college in the Pacific Region to 113 full-time 

teachers for a university in the Atlantic Region. Seven of 

the institutions employed 50 or more faculty members. Only 

22 of the total 82 institutions reported employing more than 

25 full-time faculty members. The overal1 mean vrns 19 for 

the reported number of faculty members employed by the 82 

departments of home economics. 

The total enrollment of the reporting colleges and uni­

versities did not necessarily predict the size nor enrollment 
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of the home economics·department. One university in the 

Northern Region with less than 5,000 total enrollment re­

ported the number of students majoring in home economics to 

be 1,650, while in the Central Region a university with 

43,000 total enrollment had only 620 home economics majors. 

The student per teacher ratio could not be predicted accu­

rately by the reported enrollment of the home economics de­

partment as illustrated by the following: 

Region 

Northern 
Atlantic 
Central 
Southern 
Pacific 

Grau~ Mean 
Home Economics Number of 

Enrollment Faculty 

488 
445 
549 
359 
173 

20 
31 
23 
1 5 

6 

Student­
Teacher 

Ratio 

24.4 
14.4 
23.9 
23.9 
28.8 

The list above indicates the highest number of students per 

teacher rat ·i o was i n the Paci f i c Reg i on , w hi 1 e the At 1 anti c 

Region had the lowest student-teacher ratio. As previously 

stated the nu~ber of home economics students reported were 

undergraduate majors and not the total department enrollment. 

The comparison of enrollment, number of:·facul ty and student­

teacher ratio may not be a true picture of the actual situ­

ations. 

The home economics department was a separate or inde­

pendent ichool or college in 32 of the 82 participating 
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institutions. The responses indicated _that most of the fe­

maining home economics departments were associated with the 

Schools or Colleges of Applied Arts and Sciences, Agricul­

ture, Education, and Liberal Arts. 

AREAS OF EMPHASIS 

For the purposes of analysis the 30 items listed in 

section three of the questionnaire (Appendix A) as concepts 

were grouped into six areas of emphasis: I Skills, II 

Values and goals, III Management process, IV Environmental 

factors that influence use of resources, V Work simplification 

and VI Problem solving. The classification of the 30 con­

cepts into these six areas of emphasis is recorded in Table 

IT 

A total of 123 completed questionnaires were received 

from the 82 colleges and universities. The respondents were 

p r o f e s s o r s ~-J i th a t 1 e a s t t w o y e a r s o f e x p e r i e n c e i n t h e i n -

struction of home management. · The resident-instructors were 

home management teachers who had lived in the housing facil-

ity for two or more years. The investigator included ~· l., 11 (; 

chairmen or directors of home economics departments as · 

sources of ir1formation since the chairmen would be expected 

to have a general knowledge of the subject under investiga­

tion and to be familiar with teaching practices under her 

direction. Since four respondents from small departments 



TABLE II 

CLASSIFICATION OF CONCEPTS ACCORDING TO SIX AREAS 

OF EMPHASIS IN HOME MANAGEMENT 

I · · 7 I Are a ~ f _E_~___;1)_P_J_h __ a_._s.~_-1=s-=--t"-=-====--==========C=o=n=c=e:::p:::t===============-· _ 
l 11 S 

I 9 Social responsibilities 
Qualities of hospitality 

I 

I I : 

13 
14 
15 

Values 
goals 

1 
5 
6 

10 
24 

30 

and 

III: Management 
processes 

2 
4 
7 

l 2 
20 
21 

Development of skills and techniques 
1 Use and care of equipment 

Formation of values and goa.ls 
1 Influences of environment 
Perception of family roles 
Qualities of maturity 

i 

Recognition and appreciation of efforts 
of others 

Professional qualities 

I Decision-making process 
1 Process of management 
Qualities of leadership 
Rapport in group relations 
Family financial management 
Democratic processes in group living 

IV: · Envirenr~ental I 
influences 

18 

1 9 

26 
29 

Effect of · environmental and economic 
factors on use of resources 

Re·1at·ionship of fami 1y life cycle to· 
use of resources 

Sources of consumer information 
Management for working mothers as well 

as for full-time homemakers 
L __ ---------------- -~--·-·--- ----------·----··· 



TABLE II (Continued) 

CLASSIFICATION OF CONCEPTS ACCORDING TO SIX AREAS 

OF EMPHASIS IN HOME MANAGEMENT 

Area of Emphasis 

V: Work simplifi­
cation 

8 
17 
22 

23 

VI: Pro bl em 
solving 

3 
1 1 
l 6 
25 
27 

Concept 

Wise use of leisure time 
Work simplification techniques 
Emphasis on the process rather than 

the product 
Variety rather than repetitive skills 

Problem solving 
Faculty-student relations 
Management applied to real situations 
Evaluation of and by peer group 
Importance of people instead of things 

47 

---------,----·--------------·-----,------
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qualified in all three categories their responses were tabu­

lated with those of the resident-instructors. The table be­

low indicates the status of the respondents and the propor­

tion each group is of the total: 

Status of Respondents 

Department chairmen 
Professors 
Resident-instructors 

Respondents 
Number Per cent 

39 
38 
46 

31 • 7 
30.9 
37.4 

Tabulations were made of the responses from the chair­

me n , p r o f e s s o r s , a n d , r e s i d c-~ n t - i n s t r u c to r s a n d r e c o r d e d a c c o r d -

irig to thf~ degree of emphasis indicated: 11 None, 11 11 Little," 

11 Some, 11 or "Much II for each concept area.' Table I I I records 

the total number of responses from the three groups of re­

spondents. The total responses relative to the practices in 

teaching home management are not the same for the introduc­

tory and the resident course. The respondents completed 

only the portion of the questionnaire that applied to their 

individual departments. Sixteen institutions did not offer 

a resident course in home management. Nine colleges and 

universities did not include the introductory course in their 

curriculum. For the purposes of comparison and discussion, 

proportions of the responses as to the degree of emphasis in 

the six areas ~ere recorded in Table IV. 
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TABLE III 

RESPONSES BY THE CHAIRMEN, PROFESSORS AND RESIDENT-INSTRUCTORS AS TO THE 

DEGREE or EMPHASIS GIVEN TO CONCEPTS IN SIX AREAS IN HOME MANAGEMENT 

' l 
' Dearee of Emohasis to Concepts I 

fa.re a i ! I Total None Little ! ' Some I Much 
Num- ! Per Nurn- I Per I Num- ! Per I Num- I Per 
ber I cent ber cent 1 ber I cent, ber ; cent 

I I I l I 
i I Skills ! ! i 

l l ' I Respondent I I I 
I i J 
I 
! i I 
I I I 3 3. o Chairmen I 32 I 1 6. 4 51 26.3 64 47 24.2 194 I 

Professors I 62 22.2 65 23.3 91 l 3 2. 6 61 21 . 8 279 
Resident- i 

j 
I l 

instructors 23 8.2 32 11.51103 I 36. 9 1 21 ! 43. 3 279 
To ta l I 117 148 I 2ss I 229 I 752 

X2 =58.78 df=6 P<.01 

I I 
I 

I l 
Values and goals i I 

Respondent i 
i ! 
I 

I 

Chairmen 1 LI: 5.0 45 1 6. 0 11 9 I 42. o 105 37.0 283 l 

30 
I 7 ') i 66 l 5. 9 l 61 I 38. s 158 38.0 415 Professors I ! I : • l. I 

Resident- l I i l I 3 s. 7 instructors. l 5 "\ - , 49 11. 4 153 211 49.2 423 ! .) • !) ! 
To ta l r: 0 ! l , 60 433 

j 471.i. 1126 ;J .l .. j ~-

X2 =19.61 df=6 P <. 01 

I 

~ 
\.0 
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TABLE III (Continued) 

RESPONSES BY THE CHAIRMEN, PROFESSORS AND RESIDENT-INSTRUCTORS AS TO THE 

DEGREE OF EMPHASIS GIVEN TO CONCEPTS IN SIX AREAS IN HOME MANAGEMENT 

I 

I Degree of Emphasis to Concepts 
Area I None Little I Some I Much Total ! 

i Num- I Per j Num- I Per I Num- j Per j Nurn- j Per 
I ber ! cent . ber i cent : ber ! cent I ber I cent 
I i ' 

Management process! 
I 

I 

Respor:dent I ' 
! 

Chairmen l8 6.2 34 11. 8 89 31 . 0 146 51 • 0 287 
Professors 34 l 8. 1 67 16.0 1 27 30.3 1 91 45.5 419 
Resident- I f 

instructors 1 1 
l 

2. 6 l 44 I 1 o. 4 109 l 25. 9 257 61 . 0 - 421 l 

Total 63 I I l 4S 325 
I 

594 I 1127 I ! I 

·_!_. __ .. X2 =28.84 df:.-= 6 P<.01 
i I ! I 
i IV: Environmental l I 

i 
I 

influences I 

I I 

i I 
I I 

i I ! 

I Resp9ndent l 
1 i ; 
I l 
: Chairmen 1 2 5 • 1 31 13.4 92 ! 39. 8 96 41 . 6 231 l 
I Professors 27 8.0 46 1 3 . 6 119 1 3 5 ., 145 43.0 3 37-! ! • .:.J 

i Resident- ! l I ; 

5. 2 ! 
! 

l 

instructors 1 9 35 I 
! 

To ta 1 58 112 33 I L!.2 6 I • 929 

X2 =10.67 df=6 P<.05 _J 

u, 
0 
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TABLE III (Continued) 

RESPONSES BY THE CHAIRMEN, PROF~SSORS AND RESIDENT-INSTRUCTORS AS TO THE 

DEGREE OF EMPHASIS GIVEN TO CONCEPTS IN SIX AREAS IN HOME MANAGEMENT 

! 
I Degree of Emphasis to Concepts ! 

Area I I ! Total I 

None Little Some Much I I I 
j Mum- I Per j ·Num- I Per · Nu-m- I Per I Num- I Per 
I ber cent . ber ! cent ber I cent I ber ! cent 

i ! I 
I i 

I 
i 

! V: Work simplifica- I 
I 

I 
I I I 

I 
i 
I 

i 
I 
I 

l 
I 
; 

I 
I 

i ,, I . 
l " • 

tion 

Respondent 

Cha ·1 rmen 
Professors 
Resident-
instructors 

Total 

. 

Problem solving 

Respondent 
__ Ch.airmen 

P r o ·? e s s o r s 
Resident-
instructors 

Total 

' 

I 
14 
29 

1 2 
55 

X2 =23.22 
I 
I 

I 
l 

I 
I 

l 4 
42 

1 5 
71 

X2 =29.7i 

I 
I 7.0 39 

1 0. 6 51 

4.0 37 
i 127 

I l 

! . I 
I 
i 
I 
I 

6.0 36 
l 2. 0 42 

! 
4. 5 ! 28 

. 10 6 

I 
i 

l 20. o 80 
11 s. 6 1 03 

1 
l " 0 l ...; • 100 

I 283 

df=6 
I 

i 
I 

I 
i 
l 
j l 5. 0 63 
11 2. 0 93 

8. 4 I 71 
"? 7 l., .... , 

df=6 

41. 0 62 
37.6 91 

35.o Im 
P<.01 

I 
I 
I 

! 
i 
I 

26.4 j 125 
26.7 l 171 

21.4 ! 217 
1 51 3 

P <. 01 

I 
I 

I 
I 
i 3 2. 0 
l 3 3. 2 
I 

I 48. a 
i 
1 

52.5 
4 9. 1 

65.6 

I 

I 
I 

195 
274 

284 
753 

238 
348 

331 
9 ·17 

I 

u, 
__, 
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TABLE IV 

PERCENTAGES OF RESPONSES BY THE CHAIRMEN, PROFESSORS AND 

RESIDENT-INSTRUCTORS AS TO THE DEGREE OF EMP~ASIS GIVEN 

TO CONCEPTS IN SIX AREAS IN HOME MANAGEMENT 

I ------

I Responses Leas of Emphasis 
None Little Some Much 

Per cent , Per cent Per cent Per cent 

I : Skills 
Chairmen l 6. ~l 26.3 33.0 24.2 
Professors 22.2 23.3 32.6 2·1. 8 
Resident- I 

i instructors 8.2 11 .5 36.9 ~7 III: Values and 
I goals 

I - Chairmen 5.0 l 6. 0 42.0 37.0 
I Professors 7.2 15.9 38.8 38.0 

Resident-
instructors 3.5 11. 4 35.7 49.2 ----... 

I II: Management 
process 
Chairmen 6.2 11. 8 31. 0 51. 0 
Professors 8. 1 I l 6. 0 30.3 45.5 

I Resident- I 
instructors 2.6 10.4 25.9 61 . 0 I 

! 
I V : Environmental ----·~----1 

I 

influences ' 
Chairmen 5. 1 13.4 39.8 41. 6 
Professors 8.0 13. 6 35.3 43.0 
Resident-

instructors 5.2 9.7 33.8 51 , 3 --V: ~,Jor k simpl ifi-
! cation I 

I Chairmen 7.0 20.0 41. 0 32.0 
l Professors l O. 6 18. 6 37. 6 33.2 I 
I Resident- i ' l 

I instructors 4.0 13. 0 35.0 48.0 l 
I 

jv I : P r o b 1 em s o l v i n g 
6.0 l 5. 0 26.4 52.5 j Chairmen 

l Prof(~ssors l 2 . 0 l 2. 0 2 6 ,, 7 4 9. 1 
! Res ·i dent- I I 
I instructors 4.5 8.4 I 21. 4 65.6 L . I L -•- •·-
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In each area a higher percentage of resident-instructors 

than of chairmen or professors checked the higher categories 

in the scale for degrees of emphasis. The predominant tend­

ency was for the chairmen to check a greater degree of em­

phasis in all areas than did the professors. The exception 

was in the area of problem solving. A higher percentage of 

~hairmen checked the lower end of the scale of emphasis for 

this area than did the professors or resident-instructors. 

Over 80 per cent of the chairmen marked the 11 Some 11 and '1 Much 11 

columns in Areas II a.nd IV, and over 70 per cent checked the 

higher degrees of emphasis in Areas II, V, and VI. The 

11 Mu ch 11 a n d II S om e II c a t e g o r i e s f o r Are a I we re ch e c k e d by a 

smaller percentage of chairmen~ 57.2 per cent of the total, 

than for any other area. More profes~ors than respondents 

in the other groups c;onsi stent·ly checked the 11 None 11 and 

11 L i t t 1 e II c o 1 u m n s i n d i ca t i n g , ·i n t h e i r o p i n ·j o n s , 1 e s s e m p h a s i s 

in all six areas than did the chairmen or resident-instruc­

tors. In Area I ., 45.7 per cent of the professors indicated 

" N o n e II o r II L i t t 1 e II em p h as i s a n d 5 4 . 4 p e r c e n t c h e c k e d II S om e 11 

or "Muchll for ·the concepts 1 i sted. 

Chi-square analysis of the numbers of resp~nses from 

the three groups of respondents as to the degrees of emphasis 

given to each of the six areas (Table V) revealed a signifi­

cant difference between the degrees of emphasis checked for 



TABLE V 

SUMMARY OF DATA ANALYSIS OF RESPONSES BY CHAIRMEN, 

PROFESSORS AND RESIDENT-INSTRUCTORS AS TO 

DEGREE OF EMPHASIS GIVEN TO CONCEPTS IN 

SIX AREAS OF HOME MANAGEMENT 

54. 

I 
Area of Emphasis Chi- Degrees Level 

of 
I 

square of 
Value Freedom Significance j 

T • Ski 1i s 58.78 6 P<.01 L • 

I I : Values and goals 19.61 6 P<.01 

It I : Management process 28.84 6 P<.01 

I V : Environmental 
influences 10.67 6 P<.05 

V : Work s ·j m p l i f i c a -
tion 23.22 6 P<.01 

I 
I 
I l __ vr: Problem solving 29.77 6 P<.01 

··-J 
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a.11 six areas of emphasis: Area I, Skills; Area II, Values 

and goals; Area III, Management processes; Area IV, Environ­

mental influences; Area V, Work simplification; and Area VI, 

Problem solving. Chi-squares for all areas were highly sig­

nificant except for Area IV. The differences for Area IV 

were significant at the 5.0 per cent level of confidence. 

In Area I, the observed number of responses for the 

resident-instructors was higher than the expected number in 

the 11 Much 11 and 11 Some 11 categories. In each of the other five 

co n c e p t a. re as t h_ e ex p e c t e d n u m be rs we re h i g h e r i n t he II Some a 

\ 

category than the observed numbers for the resident-instruc-

tors, whi.le in the 11 Much 11 column the observed numbers were 

consistently higher than the expected numbers of responses 

for· th ·is group. 

The observed numbers were higher than expected ·for the 

chairmen and professors in the II Some 11 column for Areas II, 

III, V, and VI. The reverse was true in the 11 Much 11 column, 

with the expected higher than the observed numbers. In 

Are a i , th e e >{ p e c t e d nu· m b e rs we re g re ate r i n b o t h t h e. 11 S om e Ii 

and i; Mu ch I! cat ego r i es of res pons es for the ch a i. rm en and 

professors. 

According to the opinions and responses as to the degree 

of e ::1 p has ·i s by the three groups of res pond en ts , the s i x a.re as 
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would tend to fall into the following descending rank order 

of concept position: 

Area Chairmen Pro- Res ·id en t------ fessors lnstruc-
tor-s 

I Skills 3 6 6 
I I Values and 

goals 4 4 3 
II I Management 

processes 2 2 [I r 

IV Environmental 
influences 6 3 2 

V tfor k 
. , . s1mp,1-

fication 5 5 5 
VI Problem 

solving 1 l 1 

The professors and resident-instructor~ agreed as to the re-
1 

lative concept position in the area · of problem solving, while 

a small percentage of the chairmen would attach as high a 

degree of emphasis to this area. The rank order for chair­

men and professors agreed as to relative concept positions 

in the areas of environmentai influencesl and values and 

goals. 

Since all chi-square values were significant for ~ach 

of the analyses of the degree of concept emphasis checked by 

c h a. i r rn e n ~ p r o f e s s o r s , a n d r e s i d e n t -~ i n s t r u c to \·' s t h e c o n t i n -

gency coefficients were calculated to determine the strength 
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of the associations. The contingency-coefficients are shown 

below in descending rank order: 

Concept ~rea 

I Skills 
V Work simplification 
VI Problem solving 
III Management processes 
II Values and goals 
IV Environmental influences 

HOME MANAGEMENT COURSES 

Contingency-~ 
coefficients 

.27 

. 1 7 
• 1 7 
. l 4 
• 1 3 
. 1 0 

In order to compare the concept emphasis between the 

introductory home management course and the resident home 

management course, the responses were tabulated and recorded 

(Table VI). The observed numbers from each group of respond-

ents were comb i n e d and recorded u s i n g the •i None , 11 11 L i t t l e ) 11 

11 Some 11 or 11 Much 11 ratings for both the introductory and resi-­

dent courses. Percentages were computed and recorded in 

Table VII, as a basis for discussions in the comparison of 

the two courses. Examination of the responses concerning 

the introductory course indicated that more than 73 per cent 

of the respondents checked the 11 Some 11 or 11 Much 11 category for 

Areas II~ III, and IV. Less emphasis was indicated for Arca 

I , a s o n l y 4 3 . 8 p c r c e n t o f t h e r e s p o n s e s \v e r e i n t h e II So m e 11 

to 11 Much 11 category for this area .. For Area V, Hork 



58 

TABLE VI 

RESPONSES AS TO THE DEGREE OF EMPHASIS GIVEN TO CONCEPTS 

IN SIX AREAS IN THE INTRODUCTORY AND THE RESIDENT 

COURSES IN HOME MANAGEMENT 

r-------.--------------------.. -----, 

l\rea I: Skills 

! I None Little Some I Much 

I 
Num- I Per I Num- j Per Num·-1 Per I Num-~I Tota 1 

Course 

. 1 ber !cent!ber icent ber !centlber I ~~~ti =======:.:=-:-=-.::.:-=====~===::::::;=======;=======:;::.=:====;=:.=::::::::=-=;::==:::::::=::;:===:::::::::i===::::::::=-==-=:::::===...--=j 

Introductory I 95 i2s.5 92 121.6! 99 29.7 47-114.1 - 333 I 
-;-e-s ~~d-e ~-t i 2 2 I 5 . 2 5 6 1 3 . 3J 1 5 7 3 7 . 9 1 8 2 4 3 . 5, 4 1 9-7 
! Total I m I I 148 - 258 i I 229 : l 7s2 _ __l 

~,troductory 38 I 

Resident ---7 21 

Tota 1 59 

X2 =34.28 

Introductory i 42 I 

I Resident 21 I 

I I To ta l 63 .----·-

X2 ==124. 36 

3 df --
Area II: Values 

7. 51 71 14 . 0 12·1 0 

3.3 89 14.31223 

160 1433 I 
3 df 

P < ._0_1 _____________ j 
an 

41. 

36. 

d Goal s __ 
1
_ ----~ 

6)186 36.8: 505 

0!288 46.31 621 
j j -

!474 i i l"i26 I_< __ .. __________________ . -, 
! 
I 

·P<.01 l -· --~----

Area I II: Management Process 
.. .- .. I· · ,- 8 .- 4 1-, 6 3 

i I i .. 
I j 

8.3! 92 32.4 205 I 40. 8: 502 
I ···--·· l I 

3.3 53 a. 4 I 1 6_£ __ 25.9 389 625 , 63. 01 

I, 4 5 l Im I 
I 11-~,_ j 594' I 

3 df P<.01 
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TABLE ·v1 (Continued) 

·RESPONSES AS TO THE DEGREE OF EMPHASIS GIVEN TO CONCEPTS 

IN SIX AREAS IN THE INTRODUCTORY AND THE RESIDENT 

COURSES IN HOME MANAGEMENT 

Area I V : Environmental Influences 

Course None Little Some Much 
Num- Per Num- Per Num-,Per Num- Per Total 
ber cent ber cent ber cent ber cent 

Introductory I 26 6.0 35 I 8.2 l 63 138.51199 I 47. Oi 423 

Resident 32 6.3 77 1 5. 2 170 33.61227 I 44. 8: 506 

Total 58 11 2 333 426 929 

X2 =ll.19 3 df P<.05 

Area. V : Work SimJlification · 

Introductory 41 12.0 76 22.3 126 36.91 98 28.7 341 
I I 

Resident 14 3.4 51 l 2. 3 l 5 7 I 38. l 1 90 I 46. 1 412 
I 

I I Total 55 j l 27 283 288 753 

X2 =44.66 3 df P<.Ol 

Area V I : Problem Solving 

Introductory 55 13. 0 80 19.01114 26.9 174 41., I 423 

Resident l 6 3.2 26 5.2!113· 22.8
1

339 68.7 494 

Total 71 106 I 227 ,: 513 · 917 

X2 =97.09 3 df P<.01 
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TABLE VII 

60 

PERCENTAGES OF RESPONSES AS TO THE DEGREE OF EMPHASIS 

GIVEN TO CONCEPTS IN SIX AREAS IN THE INTRODUCTORY 

AND THE RESIDENT COURSES IN HOME MANAGEMENT 

Responses 
Area of Emphasis 

None Little Some Much 
Per cent Per cent Per cent Per cent 

I : Skills I 
Introductory 28.5 27.6 29.7 

I 
l 4. l 

I Resident 5.2 13. 3 37.9 43.5 

II: Values and 
goals 

Introductory 7.5 14. 0 41. 6 36. 8 
Resident 3.3 14.3 36.0 46.3 

I II: Management 
process 

Introductory 8.3 18.4 32.4 40.8 
Resident 3.3 8.4 25.9 63.0 

IV: Environmental 
influences · 

Introductory 6.0 8.2 38.5 47.0 
Resident 6.3 l 5. 2 33.6 44.8 

V : Hork simpli-
fication 

• . , · 
28.7 Introductory· 12. 0 22.3 36.9 

Resident 3.4 12. 3 38. 1 
I 

46. 1 -
VI: Problem solv-

ing 

Introductory 13.0 19. 0 26.9 4 ·1 • 1 
Resident 3.2 ·5. 2 22.8 68.7 

I 
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simplification, and Area VI, Problem solving, the "Some 11 and 

11 Much 11 columns were checked by a total of 65.6 per cent and 

18.0 per cent, respectively. 

Concept Area Rank Order 
Introductory Resident 

Course Course 

I Skills 6 5 
I I Values and goals 2 4 
I I I Management processes 3 2 
IV Environmental 

influences 1 6 
V ~Jar k simplification 5 3 
VI Prob rem solving 4 1 

For the resident course, 78.4 per cent or more of al1 

the respondents checked the 11 Some 11 and 11 Much 11 categories for 

each of six concept areas. The greatest difference between 

the extent of emphasis between the two courses was evident 

for the concept area, Skills. Approximately twice as many 

respondents checked the 11 Much 11 a_nd 11 Some 11 categories for the 

resident course as checked these same categories for the in­

trod u c tor y c o u r s e . T he· g r e a t e s t p e r c e n ta g e of II Some II a n d 

11 Much 11 responses for any concept area was for problem solv­

ing, checked by 91. 5 per cent of a 11 respondents·· for the 

resident course. 

The data were analyzed using the chi-square technique. 

In each of the six concept areas,· the extent of emphasis 
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checked by the 123 respondents for the introductory cour~e 

were compared to the responses f6r the resident course 

(Table VIII). The chi-square value was highly significant 

(P<.01) in the analysis of differences in the degree of em­

phases given to the two courses for Areas I, II, III, V, and 

VI. Analysis ·for Area IV, Environmental influences, revealed 

a chi-square value of 11.19 (P<.05). 

Since the chi - squares values were significant for all 

six concept areas the contingency-coefficients were calcu­

lated to determine the strength of the associations between 

responses for the two courses. 

Concept Areas 

I Skills 
III Management processes 
VI Problem solving 
V Work simplification 
II Values and goals 
IV Environmental influences 

Contingency­
coefficients 

.40 

.30 

.28 

.24 

. 1 7 
• 1 0 

Data were analyzed for both the introductory and the 

resident courses to determine the significance of difference 

in opinions of the 123 respondents as to the extent of em­

phases given to each of the six concept areas of home m~nage­

ment (Tables IX and X). 



TABLE VIII 

SUMMARY OF DATA ANALYSIS OF RESPONSES CONCERNING 

DEGREE OF EMPHASIS GIVEN TO CONCEPTS IN SIX 

AREAS IN THE INTRODUCTORY AND THE RESIDENT 

COURSES IN HOME MANAGEMENT 

Chi- Degrees Level 
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I Area of Emphasis square of of 
I Value Freedom Significance -----

I : Skills 139.83 3 P<.01 

II: Values and goals 34.28 3 P<.Oi 

II I: Management process 124.36 3 P<.01 

I V : Environmental 
in-fl uences 11 . 19 3 P<.05 

V : Work sirnplifica-
tion 44.66 3 P<.01 

t_= Problem solving 97.09 3 P<.01 
-

-
I 

---



.TABLE IX 

RESPONSES AS TO DEGREE OF EMPHASIS GIVEN TO CONCEPTS IN SIX AREAS IN 

THE INTRODUCTORY COURSE IN HOME MANAGEMENT 

! • I 

I I . 
i Deqree of Emphasis · I 

j Area of Emphasis None Little I · Some Much Total I 
i Num- I Per Ii Num- I Per I Num- !I Per Num-

1
1 Per 

I ber I cent i ber I cent ! ber cent I ber cent 

! I 1· I I I I 
I: Skills I 95 28.5, 92 27.6 99 I 29.7 I 47 14.1 1 333 

II: Values and goals I 38 ! 7.51 71 14.0 210 141.6 1186 36.8 l 505 
! . I I I 
l I ' • I 

I I I : Man a gem en t I 
I I I I 

process I 42 8.3 92 18.4 ! 163 . 32.4 205 40.8 I 502 ~-.-J--- I 

I IV: Environmental I 
I ·j n f l u e n c e s 2 6 6 . 0 3 5 ! 8 . 2 l 6 3 3 8 . 5 l 9 9 4 7 . 0 4 2 3 

I 
1 I I I 

V: Work simpl ifi-. I I l !' I 
cation 41 I 12.0 l 76 I 22.3 . 126 36.9 98 28.7 1 341 

VI: Problem solving 55 I 13.0 ! 80 I 19.0 I 114 l 26.91174., 41.1 423 
I ! ! l I I . 

Total 297 i i 446 ! j 875 I 1 909 · j 2527 ----------------------------------------------------------t 
X2 =242.20 df=l5 P<.01 

°' ~ 



.T.L\BLE X 

RESPONSES AS TO DEGREE OF EMPHASIS GIVEN TO CONCEPTS IN SIX AREAS IN 

I 
i_ 

Area of Emphasis 

I: Skills 

II: Values and ooals 

I I I: Management 
i ~recess 
I 

l IV: Environmentai 
! influen·ces 

V: Work simplifi­
cation 

VI: Problem solving 

Total 

THE RESIDENT COURSE IN HOME MANAGEMENT 

I 
I 
I 

I 
! 

! 
I 

! 

l 
! 
I 

I 

I 

l 

Degree of Emphasis 

None Little i Some I Much 
Num- Per 
ber cent 

N u m - P e r N u m - I P e r I N u m-.:.- I P e r 
ber cent ber I cent ber i cent 

22 l 5. 2 J 

I l 
56 13.3 I 1s9 37.91 182 I 43.5 

21 3.3 I sg 
I 
I 
! 14. 3 223 j36.0I 288 46.3 

21 

32 I 
l 

! 
l 

p. l . I 
l 

l 6 I 

, 2 6 I 

3.3 53 

6. 3 77 

3.4 51 

3.2 26 

352 

! ' 
l I 

8.4 16g I 2s.9 I 389 

I 

i 
i . 

15.2 ! 170 

l 2. 3 157 

I 5. 2 113 

984 

j 

l33.6! 227 

38.1 I 190 

22.8 339 
\ 

11165 

I I 
1 63. o l 
l ' 

I I 
I 44. 8 
! 
I 
I 
i 4 6. l 
I l 

I 68. 7 
I 
I 

X2 =132.79 df=l5 P <.01 

Total 

419 

6 21 

625 

506 

41 2. 

494 

3 077 

0\ 
u, 



66 

Table VII records the percentage of responses concern­

ing concept emphasis within the introductory and resident 

courses. The 123 respondents tended to agree, according to 

the percentages checked, in the 11 Some 11 and 11 Much 11 columns, 

that each concept is·emphasized to some degree in the intro­

ductory course. Area II, Values and goals, Area III, Manage­

ment processes, and Area IV, Environmental influences re­

ceived, according to the number of responses, the most em­

phasis in the introductory course. For all· but one classi­

fication, Area IV, a higher percentage of .11 Much 11 and 11 Some 11 

emphasis was reported in the resident course. The area of 

skills was emphasized 11 Little 11 or 11 None 11 in the introductory 

course and 11 Much 11 or 11 Some 11 in the resident course. Problem 

solving was given greater emphasis in tHe resident course 

than in any other area. 

Chi-square values were highly significant for both the 

introductory course and the resident course~ The contingency­

coefficient values were computed to examine the strength of 

the relationships between degrees of emphasis checked by 

· the respondents for the two home mana~ement courses. A 

contingency-coefficient value of .30 was obtained for the 

introductory course. For the resident course the contingency­

coefficient value was .20. 
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The itrength of the relatiqnship between the degree of 

emphasis and either the classifications of respondents or 

the nature of the course was greater in the area of skills 

than any other concept area. Conversely the strength was 

lowest in the areas 6f environmental influences and goals 

and values. 

The introductory course which is designed to teach 

basic theory: ideas, and principles and is generally scheduled 

during the freshman or sophomore years would be expected to 

emphasize different concepts than a more advanced course. 

Goodyear and Klohr (16) stated in their text, which is widely 

used for orientation or introduction to home management, that 

the subject matter ·in the introductory "c,ourse is designed for 

beginning students and non-professibnal home economics col­

lege courses. The aim is to: 1) emphasize managing human 

and material resources to attain goals based on clearly de­

fined values which contribute to a satisfying life, 2) high­

light a few of the society's characteristics that help in 

understanding the individual and families, 3) present basic 

principles of management and consider the relation of decision 

making to them. 

Gross and Crandall (18) explained the home management 

resident course: 

The resident course, important in college 
teaching for ·several decades, is built upon the 



practical application of management to a homelike · 
situation. In practical situations, it is diffi­
cult to see and transmit principles. The practice 
of home management is related to the culture and 
social environment in which it takes place. Its 
principles are universal; its application is not . 
. . . The philosophy of a department is apparent 
in its resident course. Evidence of the philosophy 
underlying the.resident course may be found in the 
degree of democracy in its organization. No other 
course lends itself better to genuine student con­
trol than the organization of house activities. 
True choice-making is possible along with the many 
decisions necessary to carry them out. 
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From the findings discussed previously, it appears 

that the respondents were of the opinion that the introduc­

tory course was important for the purpose of teaching basic 

principles and theory. This opinion agrees with the aims 

. or purposes as set forth by Goodyear and Klohr (13} for a 

course in introductory home management. 1 

The highly significant rankings (P<.01) observed re­

lating to the emphases in the resident course indicates the 

importance the respondents put upon the application of con­

cepts and principles. The opinions seem to agree with the 
" 

statement by Gross and Crandall (18) that: 11 A principle 

must be tied to something specifi.c before i.t i.s effective.It 
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HOME MANAGEMENT COURSES OFFERED 

Introductory Course 

Table XI is a summary of home management courses 

offered according to the geographical region of the 82 in­

stitutions inc·luded in the study. Eighty-nine per cent of 

the participating schools reported teaching an introductory 

course in home management. Eight colleges indicated the 

theory or introductory course was not taught until the junior 

year, just prior to the resident course. Nine·of the 82 

schools did not offer an introductory course. 

There was no definite pattern as to requirements for 

the introductory course among the 82 co~leges and univer­

sities. Thirty-five colleges indicated 
1

the course was re­

quired of all home economics majors regardless of area of 

specialization. In some schools the basic home management 

course was considered as a "core 11 course. Students major­

ing in general home economics or home economics education in 

39 institutions included the introductory course in their 

required course of study. 

Resident Course 

An examination of the data found in Table XI reveals 

10 schools had no resident course nor a substitute course. 



TABLE XI 

NUMBER OF INSTITUTIONS OFFERING HOME MANAGEMENT COURSES ACCORDING 

TO GEOGRAPHICAL REGION OF THE UNITED STATES 

f 

I I I 

! I Courses 
i I Special Laboratory I 

Region Total Introductory I Resident for or 
Num- I Not I Not I Married Other 
ber Offered . I Offered Offered ! Offered Students I 

Number I Number Number I Number Number Number 
I I I j i l i I i i ! 

I Northern l 3 1 3 ! 0 
I 

9 I 3 8 I 
I ! 2 

! 

i I I I 

l ,'\tlantic 
! 

1 6 1 5 i 1 I 1 l I 1 8 4 I 

! i 
I 

I ' I 
I 

I j I 

l Central j 22 1 7 5 
I 

18 -! 2 1 2 2 i ! 

I i I I I I I I 

! Southern 1 21 18 l 3 I 1 5 ! 2 11 I 3 I I I 
I 

I Pacific 
I 

l 
I 

·1 
.. I ; . · I · . . 

I - 1 

l 1 0 1 0 I 0 4-- i 2 4 i 4 
I i 

I 
t 

I ! ' 
I Total 

' I I 

l I 82 73 9 I 57 1 0 I 43 15 j I 

'1 
0 
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.Of the 82 colleges and universities reporti~g, .69.5 per cent 

offered a resident home management course. Of the 82 schools, 

43 indicated some type of special provisions for married or 

mature students. Fourteen schools had changed to_ ·a 1 abora­

tory or other type course as an alternate experience for the 

traditional home management course. The resident course was 

required for all home economics majors in 13 institutions 

while 48 required the course only for the general and home 

economics education majors. Fourteen institutions reported 

an alternate or substitute course in lieu of the resident 

requirements. Several colleges mentioned possible exemption 

from the course in cases involving men students or in ex­

treme hardship cases involving mature students with depend­

ent families. 

Six institutions reported as other courses, a field 

course or a special problems course in place of the home 

management resident course. The purpose of the other courses 

in these instances was to focus on management or problems of 

low income families. Home visits provided an opportunity 

for students to observe and to assist in the management 

problems of various income levels and to be of aid to elderly 

people and to the physically handicapped homemaker. 
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TEACHING METHODS 

Presentation of subject matter is often the determin­

ing factor in the learning process. Methods and ways of 

teaching are important to the purposes of this investigation 

which seeks to determine concept emphasis. Both the intro­

ductory home management course and the resident home manage­

ment course were examined to evaluate methods of teaching 

concepts in home management education. 

Educators have given much thought to determining basic 

concepts and to developing a conceptual framework for more 

effective teaching. ' Educationally oriented studies of con­

cepts have been more or less continuously reported since 

1904 (6). Concept teaching and planning has been stressed 

in home economics education for a number of years. The con­

centration on concepts and conceptual teaching motivated 

this author to include a question concerning conceptual and 

factual teaching in the section of the questionnaire dealing 

with teaching methods. With the exception of three respond­

ents all agreed that a combination of factual and conceptual 

teaching was used. All respondents indicated more emph~sis 

on the conceptual method of organization and presentation 

of subject matter for preparation and teaching than on 

factual teaching. 
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Introductory Course 

From the 13 methods of teaching listed on the question­

naire all three groups of respondents agreed that the lecture, 

discussion and problem-solving methods were most used in 

teaching the introductory course (Table XII). All three 

groups indicated that television, role playing and field trips 

were the least used teaching methods. More than 50 per cent 

of the professors and resident-instructors checked individual 

reports, films and resource people as methods used. Less 

than half of the chairmen checked these methods as used in 

instruction. 

The responses to the request to rank three teaching 

methods believed, from professional experience, to be most 
! 

effective to emphasize the concepts of the course were not 

as decisive as the replies concerning methods used. There 

was less agreement between the three groups as to the effec­

tiveness of the methods listed. Table XIII reports the five 

methods most often listed by the respondents. 

Resident Course 

Examination of the replies conterning the teaching 

methods in the resident course indicated that the three groups 

of participants agreed on the most used methods in teaching 

home management resident course as: problem solving, dis­

cuss·ion and dernonstrat·ions. According to responses: the 
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TABLE XII 

SUMMARY OF RESPONSES CONCERNING METHODS USED IN 

TEACHING HOME MANAGEMENT INTRODUCTORY COURSE 

Respondent 

Method of Teaching Resident 
Instructor 

I 
Chairman I Professor 

i Lecture 
i-

Number I 
I I 
! 30 I 

I 
I -·----·-

Number Number 
-· 

I 25 39 

L_p_e m OJ:!_s_t rat...,...· i_o_n_s _____ --t--------+--------i---
I I i 21 ' I 

I 

I -----' 

I 
14 27 

I 23 L_ 1 7 31 ~ id u a 1 reports 

LP an els ____________________________ _ I 1 5 I 

I 
11 1 6 

I 
I Television 

~lms _____________ _ 

0 I 
22 

I 
I 
i 

2 I 2 ! 

1 7 24 ·--

Prob 1 e 'll_ --~-.<?l'✓-.i_ n_g..,___ ___________ ..,. _________ 2 6 --·-·---~ 20 30 

Case studies 

Re s o_y r c e p e o p l_§' 

Field trins 

Discussions 

Ro 1 e n 1 a yj_t_1 gL--. __ 

Grau or team 

Other 

20 

l 7 

I 
l 8 

=i=?L 
4 

I 

7 

r 
0 

2Q__~ 

c..._ _____ • ___ 2_~ 

29 

27 

I 
I 

7 11 

37 26 

9 8 ----
.... . 

1 l 9 j 5 3 -
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TABLE XIII 

.METHODS LISTED AS FIRST, SECOND, AND THIRD CHOICES BY 

RESPONDENTS AS TO THE MOST EFFECTIVE METHODS OF 

TEACHING HOME MANAGEMENT 

l Respondent 

---
Introductory Course Resident Course 

I To- . I d To-
First Second Third Ital F1rstlSecon Third tal 

I Lecture Method !-Cha·irmen I 3 3 5 11 ·1 ! 0 3 I 4 
Professors I 1 5 3 6 24 

.. 
1 0 

---·7--
3 I 4 

Re s i d-eri·t -- . --·· 

instructors 1 0 4 I 5 · l 9 l 0 3 4 .,_. 
Tota1 28 J_lO l 6 54 .) 0 9 l 2 

Demonstration Method -Chairmen 3 0 2 5 3 3 i 6 ·12 
Professors 0 7 2 9 2 i 9 I 4 l 5 
R e·s,·a e n t - I 

-1-- --7 
instructors 2 3 2 7 0 

I 

6 11 I 17 .. 
-•·-- Total 5 1 0 6 21 18 21 4.i_l 5 -

Problem Solv·ing Method 
Chairmen 4, 4 4 1 2 7 7 0 14 -· 5 6 l 7 12 1 3 _ _l _ _L Professors 6 
Resident- I 
instructors, 2 5 5 l 2 13 8 " .) I 24 

Total l 2 I 14 1 5 41 32 i 1 6 6 54 

Case Study Method 
_c ha i rm en j__ __ 6 3 4 13 0 ! 0 i 0 0 I 

Professors I 5 11 I 1 1 7 1 l 3 0 4 ___ L 

Resident- I j 

I instructors: 2 5 5 1 2 0 1 o· 1 
r To ta 1 ··-·-· l 9 l 0 42 I l I 4 -----0 ___ j 5 13 

Discussion Method - Cha·irmen 8 6 3 17 6 7 5 18 
Professors 1 2 7 --, 8 27 I 1 2 5 ! 6 23 

' -·-~-~-----1res ic!ent- I 
I 

instructors 8 5 3 16 1 6 8 I 7 29 
Totai 28 18 1 4 60 34 20 18 70 

i---- -

rEXAS \Y/OMAN'S UNIVERSITY 
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least used methods were television, role playing, panels and 

films. There was less agreement on the remaining five 

methods. More than half of the resident-instructors indi­

cated using the lecture method. Slightly more than one­

fourth of the chairmen and less than half the professors 

checked the lecture method. The resident-instructor and the 

professor checked group activity, resource people and in­

dividual reports as methods used in teaching. The chairmen 

tended to rate these as little used methods. Based on re­

sponses, the remaining 10 methods were not considered to be 

as effective as the three most frequently checked. The three 

methods ranked by the respondents as most effective in teach­

ing the resident course were problem solving) discussion, 

and demonstration (Table XIV). 

Other methods that were not listed in the questionnaire 

but suggested by the respondents as effective teaching 

methods were tape recordings, individual conferences, group 

councils, research projects, personal projects, actual ex­

perience in decision making and the use of transparencies 

for illustrative purposes. 

The five methods ranked by the 123· respondents as a 

first, second) or third choice for an effective teaching 

method were recorded in Table XIII. The proportion of 
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TABLE XIV 

SUMMARY OF RESPONSES CONCERNING MtTHODS USED IN 

TEACHING HOME MANAGEMENT RESIDENT COURSE 

·-

Resoondent 
Method of Teaching Resident 

Chairman Professor Instructor 
Number Number Number I 

1 I 

I 

! Lecture l l l 6 24 l 

I 
-- '"" 

Demonstrations 21 20 34 i j 

I ··-

I 

.. - . 

I ! 
i Individua.l reeorts 8 l 5 22 l I __ __J 

i I : Panels 6 6 2 I p----· 
I I I Telev·ision 2 l 1 ··--, Films 5 9 8 - ·-·--, 

Prob ·1 em solvinq 21 22 I ~r i ..,t) 

I 

bCase studies 6 l 0 il --.,_ ____ 

~-~source people l 2 15 1 9 ·-----
I I .. 

d l£_j __ eld trips .4 13 13 ----. 
! 

I D. . 21 28 35 r--:_~-~ C U S S 1 0 n S 
I µ. o 1 e _p l a .v i n g 5 4 9 
I 

I 

I I 
10 

~ 12 14 I Group or team 

I Other __ 
-

I I 
0 

.. 
4 5 I -
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re s po n s e s w a s no t a s 1 a r g e ·w h e n t he r e s po n d e n t s we r e r e -

quested to rank teaching methods as when they were requested 

to check teaching methods used. 

The lecture method was ranked as an effective teaching 

method by 54 respondents who checked it as a first, second, 

or third choice for the introductory course. Only 16 indi­

cated lecture as an effective method for teaching the resi­

dent course. The professors checked the lecture method more 

frequently than did the resident-instructors; the chairmen 

r a n k e d t h e 1 e c tu r e m e t h o d 1 o we r t h a n t h e o t h e r · t vl o g r o u p s 

of respondents for the introductory course. /\ll three 

groups indicated by responses that the lecture method was 

not one of the most effective methods for teaching the 

resident course. 

The proportion of rankings by the three groups of 

respondents for demonstration methods was approximately the 

same for both the introductory and the resident course. 

Demonstration method was ranked as more effective for the 

resident course, with 44 ranking this ~ethod as a first, 

second or third choice. Twenty-one respondents ranked this 

method as effective for the introductory course. 

Problem solving was ranked as first, second ·or third 

choice by 41 respondents for the introductory course and by 
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54 individuals for the resident course. The professors 

ranked this method higher than did the other two groups for 

teaching the introductory course. In the resident course 

it was the resident-instructors who ranked the demonstration 

method highes~ as an.effective method of teaching. 

Case studies were ranked as a first, second or third 

choice by a total of 42 respondents for the introductory 

course. This method was checked as one of the 1 east effec-• 

tive methods for the resident course. Again a larger pro­

portion of professors tended to check this method more often 

t h a n d i d t h e r e s i d e n t •" i n s t r u c t o r s o r c h a i rm e n . 

There was more agreement among t~e respondents as to 
I 

the effectiveness of the discussion method than for any other 

method. All three groups of respondents ranked discussion 

as an effective method for both the introductory and resi­

dent courses. This method t'eceived the highest number of 

responses as a first, second or third choice, a total of 60 

for the introductory course and 70 for the resident course. 

T h e p r o f e s s o r s , w h o p r o b a b 1 y d o ·mo r e a c tu a l c 1 a s s r o om 

teaching than do the resident-instructors or the chairmen, 

ranked lecture and discussion methods as choices of effective 

methods for teaching the introductory course. In the opinion 

of the professors who responded to this question, discussion 
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was ranked as the most effective method for teaching the 

resident course. The nature of the two courses could account 

for these differences in choices. 

FACILITIES 

The inquiry pertaining to facilities related mainly to 

the resident, special or laboratory courses. It is assumed 

that regular classroom facilities are used for the introduc­

tory course and that no special provisions are generally 

needed for the instruction of basic theory or principles. 

Eighty-two individual colleges and universities re­

sponded to the qijestionnaire. Ten institutions indicated no 

residents special or laboratory course was offered. Of the 

72 remaining institutions, 58 were reported as maintaining 

one or more houses or apartments, and three provided mobile 

homes to expand their facilities. The addition of the 

mobile homes is an attempt to provide a realistic learning 

experience for the students. Eight schools had changed from 

th e tr a d i t ·r on a l h om e man a g em e n t c o u rs e to a i ab o r a to r y co u rs e , 

p r o v ·i d i n g n o 1 i v e - i n e x p e r i e n c e s . F o u r : s c h o o 1 s re p o r t e d a 

combination of the traditional house experience plus the 

laboratory experience. Forty-three of the respondents indi­

cated married and mature students were given the choice of a 

special or project course in which their own homes were used 
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as the laboratory. The frequencies and types of facilities 

provided in each of the geographical regions are reported 

in Table XV. 

The length of time the students participated in the 

traditional home management residence varied from three weeks 

to eighteen weeks. Live-in experience of six to nine weeks 

was the length of time ind·icated by the majority of the 

respondents. This length of time seems to be fairly typical 

of the practices in the residence course at the present time. 

Sixteen schools reported the use of houses and apart­

ments for the resident course and six report~d the use of 

apartments only. One university in the Southern Region re­

ported a new home economics building under construction would 

include apartments for home management residence. Several 

respondents reported planning for a change to the use of 

apartments for the resident course. These apartments, accord­

ing to the explanations of the respondents, will be of var­

ious sizes in order that the 11 simulated family 11 will be more 
. . 

realistic to the family size. of the present. The responses 

from this particular s~rvey would indi~ate that as the need 

for new or additional facilities ar ·ise, ·there is' a trend 

toward the use of apartments for the residence experience. 

Nine colleges and universities in this stu dy reported 

the use of a laboratory only) indicating no gro up living 



TABLE XV 

NUMBER OF INSTITUTIONS PROVIDING . VARIOUS TYPES OF FACILITIES FOR TEACHING 

HOME MANAGEMENT RESIDENT COURSE ACCORDING TO THE GEOGRAPHICAL 

REGION OF THE UNITED STATES 

I I 
! Total I Facilities ·for Resident or Non-resident Course 

Region I Nurn- House and I House and Laboratory j Other ! 
I ber · House Apartment Apartment I Laboratory Only t Courses I 

I , Number Number Number l Number Number Number 
I l 

I 

I l i I I 

Northern! 
I I 

1 1 3 I 4 2 I 3 I l 0 I 
I 

i 
l I I 

I i I 
Atlantic ! ·16 I 4 ! 1 l 5 l l / 3 

I I I I l 
i 

i Central I · 22 1 3 I 3 1 l 0 3 0 I i i 

I 

l i I I 
i ' Southern ! 21 7 0 i 6 ! 2 2 l 

I 
i 

; 

l l I i 

! i 
Pac·ific 1 0 I 3 0 l 1 t 0 2 1 i I ' 
Total 82 31 " 6 l 6 - 1- 4 ! 9 . j 6 ! . 

0,) 

N 
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experience. Three other schools reported that due to the 

expanding building programs of the individual institutions 

involved, the plan for the coming year is to cha~ge to a 

laboratory experience in place of the traditional. home 

management house. 

In reply to the question about which of the 30 con­

cepts listed in Part III of the questionnaire might be lost 

if the traditional method of group living in the home manage­

ment residence course is changed, a large portion of all three 

groups of respondents commented that all of . the 30 concepts 

considered to be important in the traditional experience 

could be lost, depending on the alternate experience or ex­

periences. This group concluded that it would be difficult 

to provide the experiences listed below without the tradi­

tional home management experience. 

1) Democratic process in group living. 

2) Evaluation of and by peer group. 

3) Recognition and appreciation of efforts of 
others. 

4) Rapport in group relations. 



CHAPTER V 

S U M M A R Y A N D C O N C L U S I O N S 

This st~dy was a survey of selected colleges and uni­

versities in the United States to appraise areas of emphasis, 

methods of teaching~ and facilities used in teaching home 

management at the undergraduate college level. Data for the 

study were based on opinions of home economics department 

c h a. ·i r 111 e n ~ p r o f e s s o r s ., a n d r e s i d e n t - i n s t r u c t c r s e x p e r i e n c e d 

in teaching home management. The overall aim of the study 

v✓ a.s to ascertain the current policies and practices in home 

management education in colleges and un}versities in the 

United States as a basis for future curriculum development. 

The primary problem ,Has to determine ·lf the ernpha.sis given 

basic concepts, important to present home management educa­

tion, meets the needs of students today and prepares them 

for contemporary and future society. 

A structured mailed questionnaire consisting of three 

parts was used as the instrument to obtain data from persons 

experienced in the administration and the instruction of 

home management educat·ion in selected colleges and univer­

sities. Data were obtained from 39 chairmen, 38 professors 

and 46 resident-instructors, a total of 123 completed 

84 
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q u e s t i o n n a i r e s . T h e 8 2 r e s p o n d i n g i n s t i t u t i o n s v, e r e r e p r e -

sentative of all sizes and types of colleges and universities 

and of all geographical sections of the United Stat~s. The 

82 colleges and universities were classified by states into 

the following geographical regions: Northern Region, 13 

schools; Atlantic Region, 16 schools; Central Region .~ 22 

schools; Southern Region, 21 schools; and Pacific Region, 10 · 

schools. The size of the institutions was based on the total 

enrollment of the institution during the 1968-1969 academic 

year. The size of the home economics department was based 

on the 1968-1969 enrollment of undergraduate students ma jor­

ing in home economics. The institutions were evenly distri­

buted between schools with a total enrollment of less than 

7 , 0 O O , from 7 , 0 0 0 to 1 5 , 0 0 0 ~ a n d mo r e t ti:a n 1 5 , 0 0 0 s t u d 2 n t 

enrollment. Of the home economics departments in the 82 

colleges and universities participating in the study 63 had 

an enrollment of less than 600 and 38 of these departments 

had less than 300 students majo1·ing in home ·econom·ics. Data 

indicated that there was no apparent relationship between 

geographical region, size of the inst·itutions~ size of the 

home economics departments and the number of faculty employed 

and the variables being investigated. , 

The 123 respondents checked the degree of emphasis to 

30 concepts. These concepts were classified into six con­

cept areas of emphasis: I Skills~ II Values and goals, III 
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Management processes, IV Environmental factors that influ­

ence ·the use of resources, V Work simplification and VI 

Problem solving. Each concept area was statistically ana­

lyzed to determine the differences between the opinions of 

the three groups of.respondents as to the degree of emphasis 

to the 30 concepts. The professors and resident-instructors 

were in agreement as to the relative concept position in 

the area of problem solving, while a smaller percentage of 

the chairmen would attach as high a degree of emphasis in 

this area. The rank order for chairmen and professors 

agreed as to the relative concept position in the areas of 

environmental influences, and value~ and goals. 

Chi-square analysis revealed a significant difference 

between opinions of the chairmen, professors, and resident­

instructors as to the degree of emphasis in all six areas. 

Since all chi-square values were significant, the contin­

gency-coefficients were calculated to determine the strength 

of the association. Analysis revealed that the strength of 

the relationship was highest in Area I, Sk·ills: and lowest 

in Area IV, Environmental influences. 

The responses from the chairmerl, professors ?.nd resi­

dent-instructors were analyzed to determine the differen.ces 

in concept emphasis between the introductory and the resi­

dent home mana.~Jenient courses. The emrhas ·is on five of the 
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areas was significantly higher for the resident course than 

in the introductory course. The exception was in Area IV, 

Environmental influences; this area was emphasized to a 

greater degree in the introductory course. Area VI: Problem 

solving received greater emphasis in the resident course. 

Since the chi-square values were significant for all 

six areas the contingency-coefficients were calculated to 

determine the strength of the association between responses 

and the two courses. The contingency-coefficient was highest 

for skills and lowest for environmental influences. 

The 123 resporidents tended to agree that each concept 

is emphasized to some degree in the introductory course but 

the concept emphasis is greater in the 'resident course. 

These findings tend to support the philosophy or aims set 

forth for the introductory course: that of teaching basic 

principles and concepts. The more advanced course, whose 

basic design is a laboratory facility for the purpose of 

applying learnings from other courses in home economics, 

placed greater en1phasis in five of the six concept areas. 

More colleges and universities reported teaching the 

introductory course than reported teaching the resident, 

laboratory or special courses. Eighty-nine per cent of the 

schools offered an introductory course and it is considered 
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as a basic or "core" course in many schools. Of the 82 

colleges and universities reporting, 69.5 per cent offered 

a resident home management course. Ten schools had no 

resident or substitute course. 

For the resident course, 43 institutions reported 

special provisions for married or mature students. In the 

majority of institutions the resident course is required 

only for general and home economics education majors. Many 

states still require the traditional home management exper­

ience for teach~r certification. Fourteen schools reported 

h a v ·j n g c h a n g e d t o a 1 a b o r a t o r y o r o t h e r t y p e c o u r s e o. s c1, n 

alternate ~~xperience for the traditional home management 

course. Alternate or substitute courses reported by six 

i n s t i t u t i o n s v-t e r e f i e 1 d c o u r s e s o r s p e c i a 1 p r o b ·1 em ~. m a n a. g e · · 

ment courses. The purpose of these courses is to focus on 

management problems of low income families, the elderly and 

the handicapped homemaker. 

Data indicated that a combination of factual and con­

e e p t u a 1 m e t h o d s o f t e a c h i n g w e r e u s e d \\/ i t h a n e rn p h a s i s o n 

the more recent approach, the concept method of organization 

and presentation. Opinions of the three groups of partici­

pants were similar: the lecture, discussion and problem 

solving methods of teaching were the most frequ0ntly used 

rn e tri ~, d s i n th e c l a s s r o o rn . l'i hen a ·s k e d to ran k the met h o d s 
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students were given the choice of a special or projects 

course, in which their homes were used as the laboratory. 

This indicates that many schools are attempting to meet the 

needs of the married and mature students in a realistic way. 

One of the respondents expressed the modern view: 

The rationale for requiring a residence ex­
perience is to provide a social unit representing 
a family within which the student makes managerial 
decisions. If a student is already part of an 
existing social unit her family should be used, 
not just represented. 

Respondents indicated that many institutions need and 

want to make changes in methods and facilities to provide a 

realistic learning experience for the home management course. 

Increased student enrollment and old and obsolete equipment 
I 

present urgent problems in the area . of home management edu-

cation. Many colleges seem to be in a state of indecision 

about making changes without further research or definite 

recommendations from the American Home Economics Association. 

According to this survey data would indicate, as the need 

for new or additional facilities arise;the trend is toward 

the use of apartments for the resident experience. 

Home management has been the subject area for studies 

and experimentation since home management became a special­

ized field of study. The scope and the purposes of these 



studies by necessity have been limited to local problems 

or concerns of the investigators. 
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Much has been written and discuised in recent years 

concerning the problems confronting colleges and univer­

sities in regard to methods and faciliti~s for teaching home 

management. The resident course has been particularly vul­

nerable to criticism--many educators and administrators feel 

the original plan for a live-in laboratory no longer meets 

the needs of students today. As enrollment increases and 

u n i v e r s i t y b u i 1 d_ ·j n g ex p a n d s , s o rn e h om e e c o n om i c s d e p a r t m e n t ~. , 

under emergency circumstances, have had to make new or al­

ternate arrangements for the home management resident course. 

The recommendations for change in emphas·is made by 

the American Home Economics Association have been the focal 

p o i n t o f t lrl s s t u cl y . I n a c c e p t i n g t h e 1 2 c om p e t e n c e s p r e ,_ 

sented in New Directions (2) as fundamental to effective 

living the six competences related to home management were 

examined for emphasis on concepts. These competences are 

ct S f O ·1 1 0 V/ S : 

1 ) 

2) 

Establish values which give meaning to per­
sonal, family, and community 1·iving; s~lect 
goals appropriate to these v~lues. 

Make and carry out intelligent decisions re­
garding the use of personal, farn·ily~ and com­
r~un·i ty resources. 



3) 

4) 

5) 

6) 

Establish long-range goals for financial 
security and work toward their achievement. 

Plan consumption of goods and services--in­
cluding food, clothing, and housing--in ways 
that will promote values and goals estab­
lished by the family. 

Purchase consumer goods and services appro­
priate to overall consumption plan and wise 
use of economic resources. 

Perform the tasks of maintainina a home in 
such a way that they will contr1bute effec­
tively to furthering individual and family 
goals. 
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Examination of the findings from the groups studied 

indicate that emphases on concepts have changed. The deve1op- · 

ment of skills, establishme~t of goals and values~ and the 

understanding of how environmental factors affect the manage­

ment processes are considered important and basic to good 

management. The greater emphasis is toward problem solving 

and the preparation and experience ncessary to m2.ke deci sio:1s 

in managing personal and material resources. 

The recommendations resulting from this study and listed 

below are based on opinions and suggestions provided by the 

three groups of home economics personnel: 

1) The home management resident . course needs addi­
tional study and research about feasible methods 
and facilities to provide flexible opportunities 
for decision making. 



2) As a specialized area home management should 
develop well defined purposes and practices 
which are universally accepted to·strengthen 
thf subject. . 

3) Opportunities for students to observe and gain 
understanding of management problems of differ­
ent cultural and ability levels should be pro­
vided in this area. 

4) Guide lines but not barriers should be estab­
lished to stimulate individual thinking and 
experimentation. 

· 5) More information and training for wise consump­
tion should be provided in order for the 
student to be better prepared for the consumer 
society of the future. 
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In conclusion a quote by Margaret M. Morris (291 con­

e e r n i n g t h e v a s t n e s s · o f t h e h om e e c o n om i c s d i s c i p 1 ·i n e :1 

explains the commitment of the thousands of educators in 

the profession of Home Economics. 

Probably no other profession has as much to 
o f f e r a s h om e e c o n o rn i c s i n h e 1 p i n g p e o p l e t o }_j2_~ , 
make a living, and serve others and, in so doing, 
t o·r e ill z e the i r potent i a 1 as human be i n gs . 
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Dear Professor: 
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Box 2313, T.W.U. Station 
Denton, Texas -76204 

Current trends in Home Economics Education have created a 
need to appraise the emphasis and the methods used in teach­
ing home management in colleges and universities in the 
United States. Your assistance in this survev will be 
appreciated. J 

The pr·imary purpose ot' the proposed study is to satisfy a 
doctoral degree requirement at Texas Woman's University. 
However, the ultimate purpose is to provide a basis for im­
proving the home management program. 

To complete the enclosed questionnaire wi1·1 require some of 
your valuable time, but your cooperation will contribute to 
research for the improvement of our profession. 

Enclosed are two questionnaires, one to be complet~d by a 
professor or instructor of home management. The second ques­
tionnaire should be filled in by the resident-instructor of 
the home management residence. Each respondent should have 
two or more years of experience in teaching home management. 
If you have only one person with home management teaching 
experience, will the department chairman please complete the 
second form? Only composite responses wi 11 be reported. 
Individuals and schools will not be identified. 

An addressed, stamped envelope is enclosed for your con­
venience. Your early response, on or before March 25, will 
aid in the completion of the study. 

Thank you for your professional interest and your contribu­
tion. 

Very truly yours, 

Hattie Arthur 
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A S U R V E Y O F H O M ~ M A N A G E M E N T T 0 

A P P R A I S E A R E A S O F E M P H A S I S , 

T E A C H I N G M E T H O D S A N D 

F A C I L I T I E S 

PART I: GENERAL INFORMATION 

Name of respondent ___________________ _ 

Name of institution ---------------------
Location of institution 

Area of United States ---------------------
Current institution enrollment 

In what departm~nt, school, or college of the institution is 

the Home Economics Department included? ---------
Current Home Economics Department enrollment (undergraduate) 

Total majors Total minors ---- -----
Is your department departmentalized into specialized areas? 

Yes No Number of areas --- --- -----
In which area is Home Management? --------~-----

Do you offer a bachelor's degree in Home Management and Family 

Economics? Yes No Number of students in t~is 

area 

Number of full-time faculty in the Home Economics Department 

Number of full-time faculty in the Home Management area __ _ 

Position of respondent: Department Chairman ___ _ 

Professor-Instructor __ ~ Resident Instructor 
Director ---
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PART II: DEFINITION OF TERMS 

Professor-Instructor: the faculty person who teaches the 
theory of one or more of the home management courses-­
two or more years of experiences. The 1968-1969 school 
year may be counted as one year. 

Resident Instructor-Director: the faculty person who teaches 
and lives in the facility as the resident director, or 
has had the live-in experience. Or one who supervises 
projects or special problems course offered in lieu of 
residence with two or more years of teaching experience 
in home management. The 1968-1969 year may be counted 
as one year. (Not a graduate assistant unless she also 
teaches theory related to the course.) 

I n t r o d u_~ to r_y c o u r s e : c o u rs e d e s i g n e d f o r fr e s h rn a n o r s b p h c -
more students to introduce management principles. 

Residence course: traditional concept of facility ir. V!hich 
students live in group situation under supervision-­
house, apartment, or a section of the departmental 
building specified for residence purposes. 

Special or project course: course for married or mature 
students who conduct projects or pi'oblems in their own 
home or apartment in lieu of the residence course. 

Latioratory course: course scheduled as other laboratory 
courses, lecture plus laboratory experiences. No 
residence required. 

Factual teachinq: teaching which emphasizes the importance 
of facts aSout a subject considered important by 
leaders in that field and possessing its own inherent 
1 og ·j C. 

Conceptual teaching: teaching which focuses upon the vital 
concepts of the s~bject and learning experiences which 
provide opportunities for the student to form percep­
tions and concepts for further thinking and behavior 
that is satisfying to individuals and soci~!ty. 
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· PART III: QUESTIONNAIRE 

S u r v e .Y Qf Em p h a s i s _a t_ .P i f f e r e n t U n d e r q r a d u a t e L e v e 1 s 

Indicate with a check( ✓) the appropriate term indicating 
the degree of emphasis in the following: 

rr-1 ---r--·----------··--..,...-y-----·------------··--

1 

Item 
Num­
ber 

Concept 

Degree of Emphasis 

I n tr O d U C t O r y I S ~: ~ ~ ~ r~ C ~ ; 
Course Laborator·y J 

Course 
t---.-----.~+----r-----.----,.----

QJ ~OJ-CI OJ ~!OJ _c 
s:: +->Eu Is:: -PIE u 
;;_:; ~:~ !-~ ~,i c.~ 

~==, ==:t=F=o==r=m=a =t =i =o =n ==o =f ==v =a =l =u :::e =s =, ======t===1l===:.t:-·-_-__ --i::::·.·,-n,· ~- ' ii' , . ..2:: -1 
standards, and goals 

2 Decision-making process ! --~--+-· -, I ---·---~-! 
1 3 iProb·lem solvino i • I I J. t-1-----4----i-P_r __ o_c_e_s_s_e ___ s_o_f_m_,,a._r_i 2-, a-e-m-,e-n_t ____ -;.,--1 1 I I ·1---1--····-1 

I 5 ! In fl u en Ce s Of en V i r On men ·t ! I - 7 r T =1 
! 6 P e r c e p t i o n o F f am i 1 y --·- .1.· I l · · I I 

t
i ro 1 es I i I 
1 7 Qualities of leadership ! I --7 
I 8 I W i s e u s e o f 1 e i s u re t i me _____ : I 1 ; ] r-r !Social resnonsibilities I I .. .._,-~----_..;,--;---~---
! 1 0 I Ou a 1 i ti es of mat u r i t v I :,: 

1
1 _ __ ~,---!, ____ _ 

... F a c u l t ,.· - s t u d e n t r e l a t i o n s ! I 
Ra pp or t i n g r o u p re 1 a----1----.1------.-..-,-...--+---,-T---i··--1 

tions I I I I 1 

1~ Oualities of hospitality I I l 
1 4 D e v e 1 o p m e n t o f s k i 11 s ---,' ----~- -l I 

~---:. ___ a_n_d_t_e_c_h_n_i_q..._u.....,e=--s--=-----;----t------+'--..--~---+--L--~--
15 jUse and care of equip- l l I 

I ment , I , 
~--1 6 I M a n a g e me n t a p p l i e d t o I I I; j 

! real s·ituations . I ~---- , 
11 7 I ~/ o ~; c ~ ~ ~ ~ ~ ! : i cat i on , T~I -~---,'-_:::1:_-_ ........ l--~--1-· 
fT1r--TE ff e C t Of en V i r On rn e n ta l I l I 
l I and economic factors 1 

l ! on u s e of res o u __ r_c_e_s ___ -4-_ . ...__..._--+---+--+l __ .. 

7
_ _ r9 tem! o~~~; ~ ~~ -~:;i ~{ ' I ' 

L ______ .1-..... _r.·_ e __ : s __ c_L_, r_c_-e_~-- ------· I ; _J_. 
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Dearee of Emphasis 
Residence, 

Introductory Special, or 
Course Laboratory 

Item Concept ·Course 
Nuin- aJ aJ 

ber r-- r--

I 
QJ ·I-' <lJ .c . cu ..µ QJ _c:: 

I 
s:: ..µ E: u C: ..µ E u 
0 ·,-- 0 J 0 ·.- 0 ::, 
z _J 1/) ~ z _J V) ~ 

20 Family financial manage-
I ment 

21 Democrat ·i c processes in 
I group liv·ing 

-22 !Emphasis the ·-on process 
. rather than the product -23---< Variety rather than ----- --·---

repetitive ski li s 
24 Recognition and apprecia-

tion of efforts of 
others 

25 1 Evaluation of and by peer 
I 

I 

! ,---
qrouo 

26 Sources of consumer in- I ·, 
formation and a.id l 

27 !Importance of people 
I 

I 
I I instead of things -----7 --·· 

28 Management for working ! 

homemakers as well as 
for fu1·1-time home·-
makers I 

I 

29 Management related to 
wise consumption 

30 1Professional gual i ti es 

From your knowledge and experience in teaching home manage­
ment which of the concepts listed above might be lost if 
the traditional method (group living in house or apartm~nt) 
is changed, or has already been changed? 

--~-----------------

l 
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Curriculum Offerin~ an9_ Requirements 

Place a check ( ✓) in the appropriate blank to indicate your 
answers. 

1. Home management courses offered: 

a) __ Introductory Management 
b) __ Special problems or 

project course 

c) Management Residence 
d) --Laboratory course 
e) --Other -------

Are b) and d) offered in the place of ___ or in addi-
tion to ___ the home management residence course? 

2. Are there provisions whereby a student may be given credit 
or exemption from one or more of the home management 
courses? Yes No 

Reasons or conditions ________ " __________ _ 
--------- -~-------

3. Management courses required for a degree in the following 
areas: 

Teacher Education 
General Home Economics 
Family and Child Development 
Home Management and Family 

Economics 
Foods and Nutrition 
Textiles and Clothing 
Housing and Equipment 
Other 

I n t r o d_ u c t o r y 
Course 

Residence, 
Special, or 
Laboratory 

Course 

------~--------------------
Survey of Teaching Methods 

1. Method used: Factual --- Conceptual __ _ Both ---

2. How many hours per week for classis? 

Lecture class 
Laboratory (if any) 

System 
Semester Quarter 



l 06 

- 3. Check methods used in teaching the introductory cour$e: 

a) Lecture 
--b) Demonstrations 
----c ) I n d i v i d u a 1 r e p o r t s 
-d) Panels 
--e) Television 
--f) Fi 1 ms 
=--=g ) Pr o b l em s o 1 v i n g 
__ h) Case studies 

i) Resource people 
--j) Field trips 
---k ) D i s c u s s i o n s 
--,) Role playing 
--m) Group or team 
=n) Others 

List teaching methods most used in descending order of 
importance. (List most important first.) 

4. From your professional experiences which three methods in 
the above listings do you find most effective to emphasize 
the concepts of the course. (Indicate by the letter as 
listed above.) 

Number 2 Number 3 Number l 

Residence Course 

-· -

1. Courses required as pre-requisites to residence course: 

a) Introductory Management 
--b) Introductory Foods 
--c) Meal Management 
--d ) N u t r i t i o n 
=.-=e) Family Li vi ng 

f) Hous·ing -- ) _______ gh) E q u ·i pm~n t \ 
0 t h e r t s p e c1 f y , 

2. Classification required in order to register for residence. 

Sophomore Junior Senior 

3. Period of time to fuifill requirements for residence. 

House or apartment __ - __ _ 
Lecture: Hours per week -...,.----
L a b or a tor y : Ho u r s p e r we e k ___ _ 
Problems or 
Special: Class hours 

per week __ _ 

Number of weeks 
N u m b e r o f v, e e k s 
Number of weeks 

Total number 
of weeks 

---·•-_,. __ 
---

---~-
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.· 4. Facilities for residence management course. 

House Number of Houses Number of students per 
residence period __ Total per semester __ 

Apartment __ Number of apartments __ Number of students 
per residence period per apartment Total for · 
semester --

Laboratory Number of laboratories Number of 
studentsp"er residence period per apartment __ 
Total for semester 

Other: (explain) _________________ _ 

Location of house or apartments: 

College owned: 
__ On campus 
__ Off campus 

Privately owned 
On campus 

=Off campus 

Adjacent to Home Economics building 
--Adjoining Home Economics building 
--A part of Home Economics building 
--In student dormitories 

5 . . Teaching methods used: Factual Conceptual __ Both 

6. Check methods used in teaching the residence course: 

a) Lecture 
--b) Demonstrations 
--c) Research reports 
-d) Panels 
--e) Television 
-f) Films · 
--g) Problem solving 
=h) Case studies 

i) Resource people 
--j) Field trips 
--k) Discussions 
---.. -. ·, ) Role playing 
-~m) Group or team 
::2 "7n ) 0 th e rs ------

List teaching methods most used in descending order of 
importance. (List most important first.} 

7. From your professional experiences which thr~e methods in 
the above listings do you find most effective to em­
phasize the concepts of the course. (Indicate by the 
letter as listed above.} 

Number l Number. 2 Number 3 --- --- ---



8. List suggestions of how desirable emphases might be 
achieved to meet the changing needs of the students. 

l 08 
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FOLLOvJ-UP LETTER 



Dear Professor: 
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Box 2313, T~W~U. Station 
Denton, Texas 76204 
April 7, 1969 

Several weeks ago Texas Woman's University sent you a 
letter and survey questionnaire regarding the emphasis 
and methods used in teaching home management. Since 
we would like to include your information and evalua•-· 
tion in our study, we hope you wi' ll complete and return 
the form. 

Please accept this letter as our thanks to you for your 
reply and contribution to our study. 

Sincerely yours, 

Jessie H. Bateman, Dean 
College of Household 
Arts and Sciences 
Texas Woman's University 
Denton, Texas 76204 



A P P E N D I X C 

CLASSIFICATION OF STATES BY ------ . - --- -·-

GEOG RI\ PH I CAL REG ION. --------/ 



I 
I 
I 

--· 

CLASSIFICATION OF STATES ACCORDING TO GEOGRAPHICAL 

REGION WITH THE NUMBER OF INSTITUTIONS 

. PARTICIPATING IN THE STUDY 

Number of Schools 
Geographical Region 

State Region 
Number I Number 

Northern Region 13 

Alaska 1 
Maine 1 
Michigan 1 
Minnesota 4 
Montana 2 
North Dakota 2 
Wisconsin 2 

Atlantic Region .16 

Florida 1 
Maryland 1 
Massachusetts 2 
New Hampshire l 
New York 4 
North Carolina 2 
Pennsylvania 1 
Rhode Island 1 
South Carolina 1 
Virginia 2 

Pacific Region 10 

California 7 
Lfoshi ngton 3 

.. 

1 l 2 
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I Number of Schoo1s 
Geographical Region 

State Region 
Number Number 

·-

Central Region 22 

Colorado 1 
Kansas 1 
Kentucky 1 
Missouri 3 
Nebraska 1 
Nevada l 
Idaho l 
Illinois 4 
Indiana 2 
Iowa 1 
Ohio 2 
South Dakota ·1 
Utah 2 
~-Jyomi ng 1 

Southern Region 21 

Alabama 1 
Arizona 1 
Arkansas 2 

( 

Georgia 1 
Louisiana 2 
Mississippi 3 
Nev; Mexico 3 
Oklahoma 2 
Texas 6 . . .. . . . . . 

. . . 
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