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CH APTER I 

I N T R 0 0 U C T I 0 N 

A new e a i s appro c hi ng in whic h democ r cy in pr in­

ciple must pr e va il i f f r ee dom continue s . I f eq ua li ty i s to 

be the goal n a worl d - wide ba s i s , e ua li t y of oppo rt unity 

must be a n object iv e i n the Uni ted States . Ea c h c hi l d r e -

gardl e ss of · s s oc io e conom ic back ou n nee s the e nv i r on-

ment a l sti mu t i on nd oppor tuni ty wh i ch m ke it poss i bl 

for hi m t o f~lf i ll t he comp l ete r ange of his deve l opme nt a l 

c a p a c i t ·j e s 

Ac c or d ing to Chittenden (4 ) there is a rel tion betwee n 

behav i or a nd ea r l y experiences when lived fully and complete l y , 

\v n i c h w i 1 1 p r p a r e t h e i n d i v i u a l f o r t h e n e x t s t a 9 e of 

devel opment . Ea c h phase of evelo pme nt must be met in or e 

f or the c hi l to be ready for the s tage that follows . 

Ch i t te nd e n c nt i nued that i sturbances in these development 

t a s ks f f ect the o· tput of the individual frcm prescl ool to 

t~e end of re . The pre -chao year s are the time to create 

th e e nv i ro nme t i n wh ich every child has the ma xi mum oppo -

tuni ty an d uppo r t i n develop · ng to the ful lest pate t ia l . 

Ori sro ll ( 8) ointed out that disturbanca.J in p ysical , 



2 

social} cr em otion a l health, li mit s t he a bili ty t o con cen trate 

or reason logically or to r esp ond to cl ass ro om s ti mu la t i on. 

Developm e nt of th e i ndividu 1 to be a co ntri but i ng member of 

society de ma nds th a t he be ed uc a t e d in a ll a reas of gr ow th. 

Chil d hood is i mp or tant in dete r minin g what a pe r so n is 

to be and a child has a ri gh t to expect those co nd iti ons in 

the envir onme nt which will contri bute towa r d hi s becom in a n 

effectiv e mem be r of t he soc i 1 gro up . Th se r e t he ye r s 

the child nee ds oppo r tu ni t i s to exp l o e , to d i sc ov er, to 

solv e pr ob l ems , to ere te the ki nd of expe r i ences th tw ill 

height e n hi s sensit ivi ty , enh nee his cu io s ity , less~n is 

confu s i ons , promote the growth of his sk il l s , nd inc e se 

his ran g of i nteres t. 

REVIE OF LIT ERATURE 

Today ' s ne w prog ra ms fo r dis a v ntaged yo ng chil ren 

ha s existed in a diff erent form for many years · howeve i n 

th e pa t these prog ra ms ser1ed primarilJ childr e who se 

pare nts could afford the best sup pl ementa tion of their 01 

f f o r t s . ~: a 1 1 i n ( 2 9 ) - t a t e d t h a t t h e f i r s t f i v e y e a s o f 

li f e ar e pr obably twice as i mp ortdn t as any later period 

of si milar l engt h in establishin g the chi ld' s h bit pattern , 

in molding attitudes , vie Jpoints, an in supplJing the ba s · c 

e l eme nts of control for a sat i sfactory emotional lif e . Th e 
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preschool centers for di sa dvantag e chil ren are faced with 

the task of rebuilding the l ife of the child broken by 

earli er contacts with family and society . In studying the 

child•s need s there are i mp ort ant factors to be considere d. 

The child ne eds to be accepted , wa nted, un erstood, enco ur­

aged, and assured with pa tience by thos e with whom he comes 

in cont act. 

The child ne eds a fee lin g of r e l secur ity, acc ordin 

to Deutsch (7). The importance of s uch a need is un erstand ­

able when the _nvironm e nt f ro m which th ese ch;ldren come re 

considered. So me contributing factors fo l ack of se curi y 

are : con stantly moving families and the need to know the 

influence of a Slable l ife. A child who fears the fu tLre due 

to the death of a lov ed one needs to know the peace that 

co mes f ro m the ass uran ce that others stan to pro ide love 

and security . A child who doubts the love of one or bot h 

parents becaus e of a broken home needs to feel the cons truc­

tive force of a secur e relationship to othe a ults . 

Bloo m (l) stated that a child sho d be able to fee l 

s ense of personal ~ ort ' . A feeling of normal pride h s bee 

co nstantly su ppr essed by the destr ct ·ve effects of unneces 

sary criticis m f rom overrul in > unstable pa ents . There is 

also a need fo r the child t o associate with child en othe r 

than those wi th vJho m he lives . The · tilization f co mm unity 



facilities, pa rk s , l ibr r i es, and organ i zat i ons that wi ll 

be known in a f r ee society Jrin gs adjustments in pe rso na l 

worth and a good se l f - concept . 

4 

Accord ing to Katz (1 6 ) the sec urity a chil my fee l; 

the extent t o which he becomes self-reli nt , sel f -directed , 

and indep end e nt; and the e se nd sk i l l s with wh ich one my 

successfull y assume pe rsona l n s oci a l r sponsibi lity de ­

pe nds to a l a rge d eg ree on ho me rel tio hi ps . H monious 

fa mily r e l atio ns contribute to dev e l opment or emo tio 

control; sat i sfy ne ed for at ter tion , r ecogn i tion , nd se cur ­

i t y; in th d eve l op in g of knowledges an ski ll s necess ry in 

go od soci al a djust ment . The home i s the source of ma ny 

obsta cl es and un fa vor ab l e forces childr en enco nter i n the ir 

attempt to sat isfy the ir f undamenta l needs ad to ea li ze 

the ir ombiti ons . 

, andel (22) mainta i ne that though individuals differ 

i n their ways or attemp ts at attaini g a sense of security 

the particu a r path an indivi dua l mi ght fo llo ~ in ga ining 

secur i ty depends upon early chi l dhood prob le ms , the natu e 

o envi. O lll 1 ntal co nd ition s and the values developed . Acco 

ing to p · age t,' S theories (26), lat e r prob lem sol ·ing and 

lo gica l abi liti es are bui l t on the earlier and or er l y 

pro ore s si on through a se i es of developmental st ge s i n­

volving the act iv e · nteraction bet~e n the chi l d and the 
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environm e nt. Bloo m (1) theorized that th e ways i n whi c h 

parents spend t i me with t he ch i l dr e n at me l s , play and at 

other times du r in g t he ay ha ve been fou d to be t h c ntr 

factors in d eve lo pin g ski ll s which prov i de r ea din ess e xperi ­

ences for school. 

Young (17) st te d: 

Perso na li ty i s mor e th n the intense st im ul us 
valu e of one ind ·iv idu 1 fol' a noth er . A car f u l 
an a l ysi s of on e ' s dea li n with oth e r s evea l ed 
that physique wa l k , c l ot hes s pe ech a nd gest ur es 
a r e i mport a nt . Though t he pe so n 1 i ty c e rt i nly 
i nvo l ves how on in ivid a l inf l ue , ces ano th ., 
to und er sta nd the pe rs on al i ty one nee ds to di s ­
c ov er the in terna l factor s whic h a e be hind 11 
ac t i ons . 

K a g a n a n d o s s ( 1 5 ) i n a o l 1 o vi u p s t d y o f c h i 1 r e n 

f r om pr eschool into adulthood f o nd t ha t th ose who e e 

dependent a s children we r e a lso epende nt as ad ul ts . Thos e 

who st ri ved for soci a l r e co gni t i on a nd dc hi evement by co mpe t i -

t ion wit h pe ers show ed th e s ame st rong s triv in g ach i evem nt 

s ad ult s . 

Studies by De utsc h (7), and H nt (1 2), show that s oc i o-

econo mi call y d i sadv a nt age c h i 1 d t~ e n a r e t. o t p r· e p a r e d d in g 

ear l y e .. p ri e nces to hand l e t r e c rri c1 1· m and sty e of 

t hink ing re quir e d for su cc ss in s c ho ol . .any have 1 i ve d in 

a c 1 t u t ' e a s a p a r t o f g o u s o c i o e c o n o m i c a 1 y p e o p l e ,, i t h a 

d i f f e r e n t b e 11 a v i o r p a t t e r n o T I a n g' a g e a n d 1 i v i n 9 s t il n a r d s 
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from the middle c l ass group . Hunt (12) furthe r st t e th t 

if day care were arran ge d for culturally de r iv ed chil dren 

beginning at age thr ee unti l time fo r schoo l some of t he 

worst effects might be s ub stanti ll y re uce ; thus count r­

acting cultural depr iva tio n t th i s st ge of dev elopme nt. 

This counter- act i on may best be acco mp li she by gi ing th 

child th e opportuni ty to encounter a wi e v ri ety of objects~ 

pictures, and appr opriat e beh vior a l mode l s f or so ci 

proval and ap prop r i t behavior . Deut sch (7) li ste 

ap-

n .be r 

of charac terist ics of the und r privil dged : environme nt- ­

includin g ov e rcro wding, subst nd rd ho us in g , l ack of sanit y 

fa cilitie s; r estr ic te to i mme iat e enviro ment scarc i ty of 

toys and creative mater i als · estricte verba l co mm·n ic tion . 

Ges e ll an d Le arned (9) ad ocated th t overcrovding 

takes a t e·r ri bl e psycho l ogical toll . The new born infant is 

ent itl ed to a bassinet~ l ater a crib as the chil grows older; 

a bed of one ' s own . Each child deserves a degree of priv cy 

and poss ess i ons that can be cal l ed the chi d's very o~n ; each 

child needs to develop a normal sense of indi idu lity . Lack­

in g such a nor ma l sense ·J ill cause one to lack the respect 

f or the i ndiv i dua li ty of others . The c ippling influ2nce of 

cr amp ed apartments and tenements cannot be f lly evalu ted 

v; i t h o u t f u r t h e r s t u d y . B e t t e r h o u s i n g n e a n s b e t t e r h o me . , b u t 

only when parent s a re guided and educated into p·o er methods 

or homemaking and chi ld care. 
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Radk e ( 2 in s t dy in g th e effect s of ho me utho rity 

and discipli ne upon pr e s c hool chi ldr e n h s s how n th t th e 

young child' s mnc ept of good an b d be h vi or i s etermi ne 

larg e ly by th .e par e nts ' app r ova l or d i s pprov 1 . Lefe ver, 

Turrel and Wei ,z.e l (1 8 ) st t e on e nee not pr ove tha t e c ' h 

me m b e r o f t h e ~b.u m a n r a c e m u s t l o o k t o f or c e s an d be i n g s 

outside of on e 11 5 se l f fo r so l vi ng th e mos t pe r pl ex ing prob l ems . 

Th ere i s amp l e evid ence th a t pe opl e need some fo r m of as s i s t-

ance . Pe opl e ~ee d guid a nc e to ea ch su cc essf u goa l. 

Lera n ( l ~ ) def i e gui dance s the pr ocess of ac qua int ­

; ng th e i nd i v ~ ~a 1 wi t h the v r i ous 'llays i n 'II hi ch one m y 

d i s c o v e a n d u s o n e ' s n t u r a 1 e n d o vJ me n t s i n i t i o n t o 

s pe cial t r a inin g ; so tha t one may li v an take the best 

adva nt age · or· o e ' s se lf. Gui ance i s a syste of find i ng 

an d in ter pr et i n a ll poss i ble fa c ts rel ted to mak in ch nge 

wh ich must be na de . Whether gui dance at any g iv e n t i me i s 

su cce s sf ul depen ds on e vidence showin g understan i ng of th _ 

pas t exper i ences and ant ic i pat ion of f u t ur e ex pe iences . 

Pr ovid e a who l es ome en v iron ment fo the chil dir2cted to~ r 

mot iva t io n . Enco ~r ge efforts and approva l of be a'·or . 

B 1 o om , He s s and D a v i s ( l ) s t u d i e d the !1 o i e en v i ,... on me 

Cl. s a me a n s of u n d '- r s t .., n d i n g t h f a t o s \·J h i c h · n 1 u e n c e t h e 

cie 'e lo pmen t of th e cn il d , T1e home is the mos-t: · , ~ort nt 

i nf lu en c e on th e ph y s i ca l, i nte llec tu l, emotiona l an so cia l 

d ve lo pme nt of th e child, duri ng the p·e scho ol yea rs . 
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Duv all ( 8 ) co nt e nded that the home pro vid es the ea rli es t 

environment for the ch"ld ' s gro wt h , the child liv e s an d l e r ns 

as a member o f a gro up . The moth e r ' s attitude , th e child ' s 

emotion and the r eaction of oth e r members of the f mily 11 

enter into the s itu t ion . 

Lout t i t (20 ) str e ss ed th e chi l d ' s r e l ation wit h ny 

mem ber of the fam il y . Pl ay i s i mport nt in 

the child. ttit u es of the p r e nt s t ow 

in flue nc es t he lif e of chil . 

ev e lo pm nt of 

th e childr n 

Mur phy ( 24 ) proclai me d the anxi ou ~it hd wn ch i ~h o 

do es not play with othe s mi sses the stimu l at i on of t he co 

versation, i s pl an s un w ys of org n i z i ng ac ti v i ty , as 

we ll a s th e op po rt uni ty to dev l op a wi e range of soc i 1 

pa tt e rns. Le arnin g to be r esponsib l e is another pa t of 

deve lo pment , a nd a n impor t a nt found tion fo p eschoo l read i ­

ne ss a s an asp ec t of soc i a li zation . Simp l e rules an li mits 

to 1hat a c: ild may 01 may not do are p rt of this lea~r~ing . 

Lear ning to use and find substitutes when one i s f ustrated, 

l ea rn i ng t o c ompromise , l ea ing to wait the, necessa y , 

l. arn in g to do many interesting things in order th t a chi l 

is not de pendent on only one satisfaction learning to 1ork 

with oth er c h il dre n to ac complish an interesting or important 

task or to ea ch a n i mportant goal : all these tak pl ce in 

ea r l y c hildho od . 
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ROLE QE THE TE ACHER OF DISADVA TAGED CHILD RE 

Coop e r ( 5 ) li sted the fo llowin g ssump tio ns re l ated to 

the education of t eachers of disadvantaged chil e n. 

l) It is the r esp on s ibility of the schoo l, in 
dem ocrac y, to de ve l op the pot nt i a l o eve ry 
c hi ld in order to ere te a free a nd open 
soc i ety . 

2) The tea ch e r needs to vie himse l f an his 
ap pro ach as the centr 1 point in the ch il ' s 
de ve lopin g a base from~ hich s ccess in 
s c ho ol, and e ventu al ly in the 1 rger soc iety , 
c a n be bui l t . 

3) The pe rc ept i ons of the teacher of th isadva n-

4) 

5 ) 

6) 

t ged child are crucial to the success of 
curriculum experienc es . Th ese incl de the 
teache r ' s perception of lo e r class culture , 
the child, the purposes of the school swe ll 
as h i s own adequacy to meet the needs of the 
ch ild . Significant qualities fo r teachers are : 
empathy wit disadv a tag ed children Jn unde r -
standing of their l ea ning prob l ems , per -
ception of teaching to inclu de academic 
non-academic factors, and an underst ndin 
of the natu e of individualiz ed cu riculum 
experiences . 

RP.spect fo the di dvant ged c hild and adu lt 
may be gained as teachers co me in contact 

!>J i t h p o s i t i v e , a ::> ., e l 1 a s n e g t i v e p h a s e s 
of the subculture . 

Theoret i c a l k n o \•Jl edge i n soc i a , psycho 1 o g · c a l , 
and curri e lum areas are su pp ortive in attitud · -
nal changes . 

Continuin g c lo se perso na, co tacts ·ith peop l 
of differ en t ethnic groups Y affect attitude s 
and values, and strong rap po rt, freedom to ex­
press id eas , needs, and anxieties is f cilitate 
in s ma 1 intimate groups . 
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Hawkes (11) indic ate d the initiativ e fo effe ct ·v e 

interaction fall upon the t eacher . The ability t o intera ct 

effectively in soci a l situa t i ons depend s on man y f ctors , 

and the child' s s e lf-i m ge i s very i mp orta nt on . Th 

preschool teache r must do ev e r y thing in he r pow er o h l p 

build an adequa~e se l f-i mage for th e chi l . I m ge buil in is 

also a func t ion of the peopl e with whom the c hil int e r acts . 

Parents and family are us ua ll y ve ry i po r t nt peop l e in his 

respect. With the gro wing abse nt ee i sm of f th e r nd mothe r 

more and more i m ge building fa ll s upo n the non- pa ren t s with 

whom the child associ a t e s . r s c hoo l 1 ys th e round work 

fo r a child's la te r l e rnin g . 

Lyn n (21) st, e ss ed havi ng po o mode l to i mit te i n 

the home a l so has s e r i ous eff ect on the child ' s so cia l adjust -

me nt. When par e nt s show ac cepta nce a+t itud es and provid e s 

a ho me envi onm e nt c ha r acteri zed by emot ion ':Ja rmth chil en 

d e , e 1 o p m o r e \·~ h o l e s o me p e r s o n a 1 i t i e s . 

Th r oug h pa rent teacher conferenc es OePencier (6) 

r e ported: 

An opp or tun i ty is ffo ded to know the pup i l 
bett er ea rl y in the year so that the teacher is ab e 
to wor k wi t h the c hil d mo 2 e ffect ively. In addi­
tio n th e teach er has th opportunity to 'no 1 the 
par ent s better and to estab l ish a ' i endly relat ion 
wi th t he home . In turn, pa ents co me to kno~ the 
ho me room t ea c he r as s omeo e ~ho is act i vely in ­
ter ested i n their boy or girl . Through the con ­
fer en c e po li c i s of t he schoo l make the mselv es 



knov -- i nctir~ctly, but nonetheless urely--
t hus an excell .nt mea11s of . stvblishing good 
pub ic re l ationship is provided. 

In hi s book, I_ffe.~t_i~e ll9me_ ichool elations ------ - I ym s 

( 14 ) stated that ro \'ay f Port i t ~l i s the 11 wonder \·Jay . '' 

T h e p a r e 1 t VJ h o r e a ., 1 y c r e s a L> o u t 11 i s y o u n u s t c r- '.-: a n t s a 1 1 

1 1 

k ·i, n d s o f r~ e p o r t s c om i n g i n a 1 1 I i n d s o f \': a y s . B u t t h i s f a c e 

to fa c e c on fere nce has many virtues . It rnakes pos i ble tl c 

t i me needed t o ' nte 1ret th child's dev e lopm e nt in many 

a r e a s o f g r o vi t h . I t i s be s t a d a p t e d t o d C' · a i 1 i n g t t e Oj ess 

of e a c h ind ivi dual; i t allovts parer t.s to pa ticipate in mak i ng 

a p l a n f or t he future . 

I n t h e c o f e l' n c e me t h o d many v J. 1 u e s can be s e en . o t.. 

onl y c a n the pa ent l e rn much a out the child from the 

tea c her but t he teacher gains a bette~ understandiny o he 

ho me ba c kg roun d o f the child . Inf rma l a friendly discus -

s i a n ab out pe r t i nent pro l ems take place , and parents gain 

a f e e l i ng of c ommon bo nd with the teacher and the s c hoo l . 

The pu r pos e of t h i study was to p l an a d e aluate a 

pro g r am o f s o c i a 1 a d j u s tm e n t of he ad s t a r t c h i l d r~ \, · t h 

emph a s is on t he und ers tanding o f the ch i ld ' s behavior , d 

et io lo g i ca l fac t or s cont. i but i ng to th i s ehavior . 



The purpo ses of this st udy were to : 

1) Study the pr eschool child fo r emotion 1 

distu rbances . 

2) Sho w the va lu e of ho me visiting by the 

t e c he t'. 

3) Elici t th e result of par ent-teache r 

in ter act i on in so lvi ng the ch ild ' s 

pro bl em . 

1 2 



CHAPTER II 

P R 0 C E 0 U R E S 

The present study was concerned with the effect of the 

environ men t on Social Adjustment of Head Start Children at 

th e South W co Elementary School of Waco, Texas, which has 

ea d Start Program for disadvantaged children. The 

co mm unity s rv ed by th e center consists largely of Negroe s, 

La ti Arne ic ns , and nglo American families. The sampl e 

w s co mpose of 20 children in the Head Start Program and 

their p e nts . Incomp l e t e dat resulted in three students 

enroll ed in thes cl sses not be ing re ~ resented in the 

s p 1 . 

The subjects se l ect ed to par ticipate in the study we re 

20 He d St rt chil en who wil l enter school in the fall. In 

o to sec re info mat ion nee ed fo the study, dail y obser -

vations ~e e ob aine frow the ch ildr en enrolled in the pr ogram 

f om Septembe r 1969 thro ugh ay , 1971. 

The definit ion of disadvan~ ge in th is study is the one 

use by Brigs (2) . A isadvantaged child is a chi ld ':Jh o 

beca se of a p esEnt d/or a forme r env iron men tal and socia l 

con ition pe e liar to the social , e thnic, or na t io na l gr ou p 

1 3 
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to which he belon gs , does not meet the standard or positive 

needs of the soci ety in one or more of the fo ll owing areas : 

school achievement, behavior patterns , mo tiv ation and in ­

centive, moral behavior, and attitudes toward authority. 

The subjects for this study are, by this definition , 

disadvantaged. 

Background data for the study was obtained through the 

use of the 11 Fa mi l y Information Sheet 11 Form I and from the 

child's confid entia l file in the center . A copy of the 

11 Family Information She et 11 Form I fo llows . 



F A M I L Y I N F 0 R M A T I 0 N S H E E T 

FORM I 

Date of Application 
--------------------~ 

Name of Child Date of Bi rth 

5 

------------------------------ -------
Home Address _______________________________ Te l epho ne ------------
Father's Name _____________________ Age ______ Inco me __________ __ 

Occupation --------------------------------------------------
Place of Business _________________________ Telephone __________ _ 

Mother's Name Age Income ---------------------- ------ ------------
Occupation ------------------------------------------------------
Place of Bus in ess ________________________ Tel epho ne __________ _ 

If living with person oth er than parent , give relationsh i p . 

Step-mo ther _______ Ste p- f ther ________ Grand p rents ________ __ 

Name Age ------------------------------------------- ---------------
Occupation ___________________________ Hours Emp l oye 

Place of Business Tel ep hon ------------------
Are parents livin g together? _____ Se pa rated ? _____ Divorced? 

Fa mily Co mp osi tion ( Persons l iving in th e home ) 

Name Age Relationship 

-------------

Location dur ing 
th day 

Do yo u liv e in a house you a. e renting? ______ __ 

Do you live i n a house you are buying? ________ or own? ______ _ 
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Parent child in teraction dat a were obt a ined through use 

of interviews, home vi sits a nd volunteer s e rvices provided in 

the center. Home visits permitt ed observation of al l fami ly 

members in a natural setting in which fa mily interaction 

could be seen. Through volunt eer se rvice s , moth e rs could 

join the children in the activity or pl ay s ituation at the 

Head Start Center. Th e mother-child inte r action w s observed . 

Parents also learned why the clas s roo m ac t ivities are plann d 

and conducted in the ma nner sch e du l ed . 

One of the best ways to ga in mor e profo und know led ge of 

the pupil is through Case St dy. In each Case Stu y a t ention 

VJ a s g i v e n t o t h o s e p h a s e s o f p e r s o n a 1 · t y i n w h i c h m 1 a d j u s t -

ment was evid enced a n obse rv at i ons we r e m de as the ir pos ­

sible causes. 

The Cald we ll (3) Pres c hoo l Inventory as used . The 

test consist ed of fou pa rts . Ca l dwe ll iscussed the benef i t 

of inv e ntor y t e st in g in th e fo ll ow i ng way : The test i s a 

b r i e f a s s e s s m e n t p r o c e d u 1~ e d e s i g n e d f o r c h i 1 d r e n i n t h e 3 

to 6 year s a ge range. It was used to give a measure of 

achievement in are a s rega r ded as necessary for success in 

school. Factors A t hrough C \ere used for this st dy . 



CH APTER III 

D I S C U S S I 0 N 0 F F I N D I G S W I T H 

P R E S E N T A T I 0 N 0 F D A T A 

Data were analyzed to det e r mi ne t he e f f ect of the en­

vironment on the social adjustment of Hea d St rt children. 

The specific purposes of t he stu dy we re to : 

1) Study the pre school c hil d fo r e ot i onal 

dis turbances . 

2) Sho w the valu e of ho me vi s i t i ng by the 

teach e r. 

3) Elici t th e r es ult of p rent -t each r 

int e r ac tion i n solvin g the c hil ' s 

prob l ems . 

Two ins t ru me nt s , 11 Fam i l y I nfo r mat i on Sheet 11 Form I 

an d The Pre s c hoo l I nvento y we r e used to obtain data . C se 

stud ·es of 20 He ad St art ch il dren enro ll ed in the South \ aco 

Center were a ss e sse d . The s e case st ud i es are state s e -

cor ded in the c hild' s c onf identi a l f il e at the Head Sta rt 

Center; these r e~ or t s have not been ed i ted by the invest i ga t or . 

1 7 
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CASE STUD Y I 

Numbe r of Ch i l dr en in Fam il y - 3 

. Ca se l . wa s ~ v ery immature c h i l d in soci r l deve l opmen t 
f a 1l ed · to a dJust 1n any way to the nee s of the group s a 
w h o 1 e . T 1 e c '1 i l d \'J a s v e y d c p e n d e n t on t h e mot he , h a d v e r y 
poo r muscul a r c oor d i nat i on , and was vR y nervous ch il d . 

The ch il d ha d very bad teeth nd very poo eat in g 
ha bi ts. He wa s t aken t o the ent i st and given proper tre t 
me n t . A f t e r c o n f e ·~ e n c e \'1 i t h t h e m o t h e r , i t w a s g r e e t h t 
t hi s chil d woul d not deve l op inde per de nce , sel f r li nc nd 
s oc i a l c onsci ou s ness un l ess he was perm itted to o more th i ngs 
a l one . Some i mpro vements we e ma de when th chil sta· t 
mak in g de ci s i ons . 

Th i s home v i site , v. y clutt ed and vercrowd e 
c on di t i on · e xi sted . here were mo r e ue t h n a r1 y o t h r 
r urn i tur e i n the house . Th. mot er hd j u s t t' e m r r i e n d 
th e ch; l d mi ssed th rea l f th r. 

CASE S UDY IT 

N u m b e r o f C h ·j 1 d r e n i n F a m i 1 y - 5 

c · s e I I v a s r1 f e n r f u 1 c h i l d \·J h o n n 1 y f e 1 t r c 1 J. x c n 
a t e a s e v1 c n o the r member s of t h c fa. 1 i 1 y \J • c a o u n . ~J .... 
C~. r r a n g e d t h e r o o m ~v :1 c r e t h c h i ·1 d · o u l rl f e c 1 f r c e t o CJ l 
an y ct i v i ty. \•e were able to establish hot e -school rel-
t ion s h ' p in th e child's n ind and the child eg n to adjust 
soc i a ll y. 

o 1 d e r b r o t h e r s a n d s i c t r s \·/ e r e p r e e n t i n t h e h o •n El • 

The · h · ld h d been told things J.bout schoo l and caul not 
e r a . e these feelin gs until he explored the sit•t tion . 

h e h 0 m e \'-1 a s v i s i t 2 d . 1 i o t h r \1 a s v r y s h y . T h e . h i 1 d 
vJ a 0 b e r v e d ; n t h i s s c t t i n g . ), ·2 o 1 I ~- b c t h e r s rt n s 1 s t e r 
or dered the child around. A ter visit;ng the borne three 
t i mes :> the mother seemed very happy ~ nd \Ja s 1ery co opera .:i' 
wi t h the teachor . 
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CASE STUDY III 

Number of Children in Family - 7 

Case III, a child with defectiv e s pee c h , was pl e s ant , 
and friendly. Throu gh de liberate co nc entr at ion we f in lly 
could understand. The children wo uld g i ggl e whe n he tri ed 
to talk. He felt sel f - conscious and des irou s of wit h rawing 
from the group. 

Case III had a very frightenin g expe ri e nc e a t t h age 
of four. This child was held un der wa t e r nd wh i pped . As 
a result braces were worn f or a per i od of t i me . e we r e 
able to show the greates t re spe ct for th e chi ld . Whe n the 
child spoke, th e writer li s t e ned at te nti ve l y i gnorin his 
audibility and compli men t in g hi m on the f l u ncy . 

The child ren re mar ke d, "s he und er s t a nd s eve ry wor he 
says. 11 Childr en are ke e nl y awar e of th e t e ch r 1 s r esp onse s . 
Soon all the children beg a n t o i gno r e t hi s defe ct i n spe ech 
and acce pted h i m. He was r efer r ed t o t he spee ch t h r pi st . 

The home was vi s i t ed , t he mot he r li ve wi th mothe r an d 
sisters. The house was ve r y c r owde d bu t very c l ea n . 

CASE STUDY IV 

Number of Children in Family - 9 

Case IV ha d su ffer ed a g ea t dea l of i ll ness in the pe s t 
years. This c hild ha d bee n i n the prog amP e ious l y and w s 
r ea l prou d of t he att e nda nce r eco r th i s ye r . 

This child is f r om bro ken home . The mothe r 
children and j ne gr andd aughte r li ving in the home . 
visit rev e al ed a ve r y untidy c l ustered situ tion . 
was very qui e t a nd s hy . Th r ough play , some of tie 
interests we re d i scove r ed . 

h s nin e 
The home 
The chil 

ch i 1 d 

Thi s child was g iv en too li ttle atten ion at home . Th e 
child f e lt tha t no one want ed her around and vo ld p ay l one . 
T h e h om e \ ·a s v i s i t e d a n d t h e m o t h e r ~·/a s v e r Y s h Y a n d h d v e y 
little to s ay . We i nvi ted the mother into the center to ob -
s e r v e 0 u r p r 0 g r a m a n d t h e ~ h i 1 d . T T . i s "' o k e d ~~ e a 1 , \:' e 1 1 f o 
both t he moth e r an d th e ch1 l d . . e mo~her tal Ked \ 1 th t he 
other c hild r en an d her c hil d mor e . Th1s helped the moth er and 
the child to ov e rco me t he s hyne s s . 
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CASE STUDY V 

Number of Children in Fa mily - 4 

Case V, a child had develo pe d a n un des ir ab l e hab it of 
fighting on the play ground and on the wa y home fr om s chool. 

The author was det e r mined t o s olv e the c hild' s prob l em 
and to help the child arrive at a sat i sfactory mode of be ­
havior. He was the youn ge st child in hi s fami l y but di d not 
appear to be s poil ed. It s eemed he ha d not been ta ugh t ho w 
to get along with oth e r c hildr en , bu t spent most of hi s ti me 
with adults who petted, t eas ed, and bulli ed hi m. 

He actually want ed to be with t he group and he se cr et l y 
wanted the oth e r childr e n to l ike him . He just did not know 
what to do about it. 

The author a rran ged qui et work in g groups t at inc lu d 
him, so that he could d i sco ver i t was possib le for chil ren 
to be tog e ther wi t hou t fri c tion . Someti mes he was the l ea er , 
more of t en he wa s t he fol l ower . Through quiet secur routine , 
a pl eas ant cl a ssroo m atmosphere , interestin g work activ iti es , 
he l ear ned t hat s oci a l coop eration was possib l e and be llig er­
ency e nt irely unn e cessary . 

CASE STUDY VI 

Number of Chil dr e n in Fam ily - 3 

Ca se VI a hi gh l y sensitive child an eas il y em rrassed . 
The t ea ch e r had to be caref ul in mak ing a sug estion to her 
for fea r of hurting her fee lin gs . She did not hav m ny 
f ri end s f or the c h i ld ren tended to avo id he since sh took 
of f ense so e a~ i 1y . Natural l y , the child w s ve y nh ppy 
li ttl e g irl. 

In st udy i ng the child , th e . teac~er.tr ced ~er extrem ly 
sensi tive natu e to feelings of 1nfer1or1ty . Ev1dently con­
di tions in Lhe early environment had iv en feelin s of not 
bein g ve r y muc h . Case VI cons tantly fe lt that others 1ere 
cri ti cal of her and notic ed he defects . A broke home was 
give n pa rt res po nsibility in contri butin g to~ feeling ~f 
neg l ect and reje c t i on . There was a new baby 1n her f m1ly . 
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She needed badly to become a member of a so ci 1 group . 
The teacher became determined to be al ert to help her to 
o v e r c om e h e r s e n s i t i v e f e e 1 i n g s ; s o t h a t t h e c h i , d r e n vi o u 1 d 
accept her in a social way. he n she began to fee l she was 
an accepted member of her gro up she exp e rienced a know ledge 
of success and therefore, gained triu mph over the fee ling of 
inferiority. 

Home visit showed that Case VI had been the ce nte r 
of attraction in the home, after the arr iv a l of the b by , 
the same amount of attention was not g iv en . The mo the r 
readily agreed to help in every way possib le to s olve the 
problem. 

CASE STUDY VII 

Number of Childr en in Family - 7 

Case VII was the youn ges t child i n hi s fam il y , very 
timid and depend ed on f riends to do ev ry hing for him , w s 
a very happy child but wasn 't gi ve n a chance to o anyt hin 
on his own. 

To help him ga in a fee li ng of i ndepen en ce , we l et him 
put away his cot, put away to ys he finished pl ying wit h and 
help with act ivitie s in the roo m. 

H e w a s r e a 1 p r· o u d t o k n ow t h t h e c o u 1 d t i e h i s o w n 
shoes and do thin gs for hims e lf . In observing the c il 
in the ho me the s ame p ttern was fo llo we . The mother w s 
told about the s i tuation . As a worker i n the Hea Star t 
Center sh e was ab l e to se e methods of tre tments sed nd 
the child w s able to develop a fee li ng of ind ep ndon ce. 

Th e mothe r also discover ed that the chi l d w nted to do 
t h i n g s a t h om e f o r h i m s e 1 f . T h e c h i 1 ct s e e me d s o P 1 e a s e \I/ h e n 
so me on e n 0 t; c e d t h a t he had 1 earn e to so 1 v e some of h i s o ··m 
proble ms. Co nferences with mother solved thi~ prob l em . t 
wa s ag r e _d that the child could only develop ~nde pe n en ce ! 
sel f reli an c e , a nd social con sciousness by be11 g P ton h1s 
own resou rces cons iderably more . 
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CA SE TUD Y !11 I 

N u m b _ r o f C h i l d r e n i n F a 111 i ·1 y - 4 

Cas_ VIII u sua l ly ca me to sch oo l very i r r eg u l ar a n 
l ate , had pr e vi ous tr a inin g in th e c hi l d deve l opmen t c ntL r . 
Case VIII ve ry qu i et but p r t ici pated in many ·ti viti es . 
He work ed and p l a y e d we 1 1 \'J i t h L he 9 roup. ~I e h d been l f t 
a lon e quite a l ot nd had ve ry ~oo d t chn i que in so lvin 
his own pro b lems . 

The ho me 'tJ s vi s i t ed a nd th e mothe r seemed ee l in t r 
este in her c h ild l th ouuh she ma e no c omment s t o t he 
r easons f o t he ch il d 1 

• irr eg ul r atten danc_ an t r d i ne·s . 
T h e h om e \•/ s v e r y c 1 e a n J n d t h e h i l ci r n s n c n t m o s t o f I. h . ; ,~ 
t i me ou ts i de . Th child d id most everyth i ng on h i 1n a nd 
w a s v e r y g o o d a b o u t s h o '·" i n ~ o t h e r p e c r s t he vi y o f v i 1 g 
prob l e m-=>. 

CA~E STUDY I X 

Numb er o f Chi ld rc n in Fam il y - 7 

c a .: . I X d i d e 1 e r· ') t h i n g t o g e t a t t . n t i o n . S n "' a o n e 
of s2ven childr e n of a d i vorcee . )he 1

• in ,s to r1nnoy 
the gro up iJ, c1 a l so to mak th m 1 I(; 1. l1·. ·1u.ntc to )P 

t h . n t ·:: r· 0 f a t t e n t i o n . S h l ,,., a 'I s n ~ c d ·: o b 0 h I e e ! ' 
i n t1 ·i l ;:1 c t i i i t i s a n d i n t h l i n e . 

!( o ~· J i n 9 t h e c h i l 1 s h o rn c s i t u ·1 t. i o 1 t: I e c ·1 o k c \J a 
ada · e th ~ t she had becom. a bu 1-y :'lnti , ho·J off th ot•J! 
m i ... g u i d ·- d a t t e n t i o n o h e r m o t t1 e r . 

t~l e d e c ·j d . d t o 1 g n o r c t h e a n n o y i n g i ;: t 1 e t I • i 11 Cl t , ;~ t 
\ r e d 0 n e . ~·J e on 1 y gave at i ·~ n t i on to h ·~ r· •·· r . 11 1.: e O:t 1 1 y 
v.: u. r r a n t e rl ; t ? b u t u i d o ~ c .: n s t <1 n t 1 y c o ·. r e ~ ~ o · ~ ' : . P r e <; <= 1 

s ; n c .=~ a t ~ e n t ; 0 n J t . n y c o s t ~:J s h e t~ n 1 t) t 1 v e 1 r 1 ~ 11 ~ · 1 r' t : 

H 0 m . 
1
,1 s -.1 i s i t e d 3 rt d m n y '" t i I 0 9 i c l f i1 r or _ 

s e r e • y 11 c c h i 1 l e; •. :~t-. d n e :J a c r: r .: · < b e ':1 Y s •J f 
a t te n t i o~ . 

':! re 0 · ­

~J~Ltit .;j 



CASE STUDY X 

Number of Children in Family - 7 

Case X was a fearful child wh o s how ed withdrawing 
tendencies. When asked a question th e child wou ld not 
answer. She had no self confidence. 
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Fear decreased her act iviti es to a l arge ext ent . The 
few things the child chose to do we r e don e lone. C s e X 
was able to overcome fear by her own effo r ts , a nd wa s al ­
~owed to continue activities alon e f or wh il e · t he n wa s put 
1n a small group who was sympath et i c toward the ch il an d 
had similar int e r est . Th e grou p a ct ivi t i es c ons i s t ed of 
things she could receive plea s ur e in a ch i e vin g . She be n 
to lose her fears and to f ind s e cur i ty . 

The child was never g iv e n pra i se fo r her ac hie veme nt 
but instead was to ld of all he r fa ult s . The moth coo pe-
ated with us in so lvin g t hi s probl em . 

CASE STUD Y XI 

Number of Childr en in Fa mily - 5 

Case XI anno ye d t he childr en at schoo l. This c i l d 
was brought to th e c e n te r by he r gr ndmother wi th out app li­
cation. Grand mot he r t o l d us the mothe r brought the chi ld 
and l eft . This ch i ld fe l t that a ll chil dren did off ing 
things toward her . The chi l d had o her s i ste rs who h 
been give n to ot he r r e l at iv es . Sh e mis se d mothe ' s 
individual lo ve and at tent ion. The only way she ha d bee n 
able to ga in c·onstant att e nt i o~ wa~ to be co mp lainin g an d 
telling about incid e nts happen1ng 1n the room . 

Th e chi .ld wa s lon ging for pra is e attent ion nd 
affection. Th e pro bl em was h~ ped by try i ng t all .ti me s 
t o g i ve t he pr a is e a nd attent1 on bef ?re s~e so ugh. ~t. She 
disc overed that s he coul d get attent1on w1tho t ma k1n 
others in the grou p unc omf ortab l e . 
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CASE ST UDY XII 

Number of Children in Fam ily - 5 

Case XII, a well a djusted child, was ha ppy , emotion lly 
stable and spontaneou s in his reaction s to both chi ldr en a nd 
adults. The child was develo ping attitude s that wo uld pre­
pare him for a hap py successful livin g . He fe lt th t the 
family loved him, co nsequ e ntl y, th at made him fee l sec ure at 
home. Because of this secur i ty the child was unafra id, ha d 
self confidence in his socia l relation s at the cen ter . He 
was not bossy nor boastful, in stea d was reassuring and com­
promising. 

The author fou nd ve r y pl easant r esu lt s in the stud y of 
the child' s background. Father and mother ~ere you ng , happy 
in their relation ship to each other and p oud of the ir f ive 
children . Althou gh the home was a bit crowded it adequ t l y 
met the child' s physical needs . This child w s conf i ent 
that both pa ren ts l oved him . 

CASE STUDY XII I 

Number of Ch ildr en in Fam ily - 7 

Ca se XII I was very de pe ndent on the s ister . Case XIII 
was nine mont hs youn ge r t han this sister an d ex ec ted he r 
sister to ta ke of f her coat and hat and p t the m w y . This 
child was very sensitive and cried easi ly . 

A ch art wa s made and each child was g iven a spec i l 
duty. T h ·j s c h i 1 d • s duty was to he 1 p c 1 e an up the do l 1 corner 
and put away the dr ess- up clo thes . She soon sta ted putt "ng 
away her own th i ngs . 

She enjoyed doing things on_h er o•1n . Home visits shoe d 
Case XIII neve r was ab le to do th1ngs on he o ~ n . Th e othe r 
sisters and bro thers would do a ll t he ch?res : T e mother 
he l pe d us i n ge tti ng the chil to establ1sh 1n depende nce . 

. ,.., 



CASE STUDY XIV 

Number of Children in Family- 3 

Case XIV was a very neat child with very bad tee th. 
She enjoyed playing in th e ce nt e r. Thi s child cou l d not 
eat properly due to th e lack of goo d t eet h. 
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The child was taken to th e denti s t and denta l work 
was done. The chil d did not complain of toothache anym ore. 
Each morning this chil d would co me to schoo l with candy . 

The home was visit ed and the moth e r sto ppe d givin g the 
child money f or cand y before coming to the ce nt e r . Th 
mother was also ref erred to a nutrition pro gra m in a center 
and proper wa ys of feed in g child r en were s ugges t ed to her . 
The mother was very pro ud to know new ways of plovid ing 
proper care f or the fam ily. 

CAS E STUD Y XV 

Numb~~ of Children in Fam ily - 2 

Cas e XV a child with only on e pa r en t ( fathe ) in the 
home. This child was very a gg r e s s iv e , lw ys wante d t o be 
the lead er . The fath e r of Case XV was il l and unemp l oye d. 
The inco me was ve ry limited . Th i s c hil was very f ond of 
his f at h e~, but miss ed havin g mothe r around the hou s . 
He often t a l ke d about h is fat he r t ak i ng hi m t oe t at t he 
cafe aroun d the corn er . 

The home was visited, f urn i tu r e was sparse . The athe r 
was ve ry coo perativ e in workin g wi th the chi l d . The c hild 
wa s teas ed by the si ster . The fa~her was ~ery pro ud of the 
s on 1 s progr es s . At s chool t he ch~ l d s g1ven great 
of attention, affection and sec ur1ty . The te~c he r pl ye d 
the role of the dbs ent mot her a t scho·l and ~ 1ll pl ace re ­
cords in th e cu mu l ative fold er s o the nex t teac he r c n de l 
with this pr ob l em pro per ly. 
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CASE STUD Y XV I 

Number of Children in Family - 8 

Case XVI was a ve r y quiet child, yet very alert . He 
seemed to be a li ttl e shy . The child's real interest in t he 
center was al l th e games . He enjoyed pl ay in g gam es with the 
other children; but didn't talk very much . 

Rea ding re ad in ess games were in t roduc ed and the chi l­
dren woul d tell th e story . He wa s pr a i se d f or th e s tory he 
told. Soon he star te d to tal k and co mmu nic a t e with his 
pe ers. 

The home was visited and th e pare nt s did not cc ep t the 
visit too wel l. La te r a bet te r pa r ent -t e che r re l a tion s hip 
wa s established. The parent s f e l t th a t we ha hel pe th e ir 
child to co mmu nic ate wel l wit h oth e r s . 

CASE ST UDY XVII 

tl umber of Chi ldr e n in Family - 4 

Case XVII was very un ti dy , usua ll y c me to schoo l with 
hai r unco mbed, face unw ashed · but he had a very s~ee t sm il 
and pl eas a nt manner. 

Case XVI I enjoyed co mi ng to the c nter a d usual l y 
spent most of the ti me in t he do l corner . The mother ~ s 
colleg e g aduate but did not hav€ a profe ssion- 1 job . Afte 
ent erin q ou r pro gr am , t he mother started to schoo l and to 
wo rk Mothe r came to th e center and told s about her first 
pa y c he c k and how she had giv en her chil en mone y to by 
th i ngs th ey had \v a nted . 

This mother wa s willi ng to do her share fo the fam il y 
but wa s n t physical l y ab l e . The house was ve Y cro ded but 
wa s ver y nRat l y ke pt . To he l p the c hild d~velop a bett~r 
s e ·1 f - i m a g e , t h e c h i 1 d ' s h a i r vt a s c o m b e d d a 1 l Y a n d c 1 o t h 1 n g 
was prov ided . The mo th er se em ed vet~ pleased with what we 
ha d done for her and had started tak1ng be tter care of her 
chi l d. 
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CASE STUDY XVIII 

Number of Childr e n in Fami l y - 5 

Case XVIII i s a timid boy who showe unusu 1 timidity 
on the playgroun d . He seemed afraid to enter into the game 
and was so a wkward whe n he pla yed no one chose him on their 
side. He was deve l oping an extreme case of fearfulness nd 
inferiority. He shrank from ridicule. 

He is th e youn ges t child in his fam ily nd h s old r 
sisters. Th is c hild wo uld always clean the room but di not 
like to pa rt ic i pate in activities in the center . The t e che r 
did not f or c e hi m into games . Forcing child into gam s 
when the c hi ld i s af r a id produc es more emo tion 1 isturb nee . 
The t ea c he r included him i n the game n l et him set up th 
g a me . ~J h e n t h e g t' o u p h a d r e 1 a y r a c e s , h e a c t e d s j u d 
t ook the ba ll out . He was connect e vith the am n 
p a r t t h a t a l 1 o w e d s a t i s f a c t i o n a n d e a s · n e s s . H e f i n 1 l .Y vJ s 
able to pl ay i n th e game without being pushe d or hurri d . 

CASE STUDY XIX 

Numb er cf Chi l dr e n in Family - 7 

Case XIX is a shy chil who would not associate wit h 
ot he r c hi l dren. Home conditions were studie . P ents e e 
very domi neer i ng . They ord ere d and contro ll ed th chil ' s 
co mJ l ete l if e and never al l owed the child to be he self . The 
t hings the c h i l d did at hom e and at the cent e r we re critized 
by the pa--ents . 

Th e child had a very negative, an ti-soci 1 tendency in 
her behavior . The home was visited nd good rapport s 
_ s t a b 1 ; s h e d b e t we 2 n t h e p a r e n t s a n d t 1 ~ e tea c h e . T h r o g h 
the c oopera ti on of the hom e with the ~ente , the chil w s 
a b l e t o make adjustment . 
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CASE STUDY XX 

Number of Children in Fa mily - 2 

Case XX had a speech impedi me nt . Case XX wa s un ble 
to speak clearly. This child a l ways pl aye d r. adult ro le. 
He liked to keep everything in ord e r , a nd wo uld not p int 
at the easel. His in terests were ve ry few . 

The home was vi sited ; the mo th e kept te lling the 
child to put that a way when you fini s h pl ayi ng with it , 
adding: 11 1 won't hav e ti me to cl ea n up . 11 

The mother was invi t e d to t he ce nt er as a volur.t eer 
to set up the ease 1 for p intin g an t o re d stor i es t o the 
children. This was an ex citin g time for the ch il b c us e 
he wanted to us e th e ea se l and bru s h bu t h d to ask t he 
mother's permission . Th e mot he r w rned the chi l d not t o ge t 
paint on him se l f . We exp lain e d to the mother that w us d 
apron s to prot ect t he cl ot hes . The mother had to l t he 
child not to use pa in t) bu t after observin the chi l sh 
accepted the id e a and Case XX was llowed to enjoy the se l. 
This child was referred fo r speech th r apy . 

A revie w of the 20 Hea d Start chi l ren ' s backgro und 

revealed the following f am il y c ompos iti on . 

Ch-i ld ren Living Wi t h umber Pe r cen t -----

Both pa r e nts 1 l 55 . 0 
One pare nt 8 40 . 0 
Oth er l 5 . 0 

Tot a l 20 100 . 0 

The ma jor i ty o f the pa r ticipants ~ ere living \'lith both 

pa rents . Eight of the se childr en lived with mothers on l y , an 
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one child lived with a r elativ e . A census of the number of 

children visited indicat ed there were 2 to 9 chi l dre n in e c h 

family. The total nu mbe r of c hi ld r en in t hese fami l ies were 

1 01 . 

The families in thi s st udy who rented th e ir homes li ved 

in housing projects with two or thr ee bedrooms . The par ­

ticipants that owned th e i r homes had ho mes of ve ry l imit ed 

space. Two of th ese fami l ies were b ying homes . Fifteen of 

these families we r e livi ng in hou s in g projects , and t hree were 

home owners. Most homes we r e cro wded and had very lit t l e 

furniture. 

Ho me Ownersh i p 

Bu y 1ng home 
Own hom e 
Rent home 

2 
3 

1 5 

Tab l e I gives a summary comparison between mean scores 

on the prete s t an d post-test for each of the f ive scorin 

ca tegori e s . In each category there is evidence of im pro ved 

pe r f or mance . The mean score for each category incre sed 

while i ts associated stan dard deviation decreased . In 11 

but th e Conce pt Ac t iva tion- umerical scale the lo~est score 

was r aised between pretest and post test . Fo all but th e 

s ame s ub - te s t t he highest score as raised bet~een tests . 
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In order t o compar e the di fference statistica lly, a 

t-test for testi ng the di ffe rence between correlated samp les 

was used. For t he Personal Social Responsiveness s ub-t es t , 

a t-value of 3.20 was achieved which i s significa nt at the 

.005 level. 

The Conc ep t Ac tivation Numerica l s ub-t es t also y i e lded 

a t-value whic h was signi f icant at the . 005 l evel . The 

Associate Voc abu l ary sub-test , the Conc ep t Activat ion Senso r y 

sub-test, and the tota l score had t-values betwee n p etes t 

and post-t est means of 4 . 58 , 5 . 64 and 8 . 58 re:p ct i v l y . 

Ta bl e I g i ves a su mm ary co mpar i so n bet1ee n men scores 

on t he pretest and post-test for e ch of th e f iv e c tego i s . 

The fiv e cate gories wer e : 

Fact or A: Person al-Soci al Responsiveness . Th i s f ctor 

involv es know l edge about the child ' s own persona l ~o l 

(na me , addr ess, pa rts of body friends ) and his ab ili ty to 

es t abli s h rapport with and res pond to the co mm unication of 

ano ther person (c arryin g out s i mple and co mp licate e ba l 

i ns t ruc ti ons given by an adu lt) . Perhaps moe than any ot e 

f acto r, i t repr e sents the ty pe of eminently practical abi lity 

wh ich t he inventory was or i gi nally des i gned to assess . 

Fi ct or B: As soci at ion ocabulary . This facto requ ir es 

t he abi l ity to demonstr ate a areness of t hP. connotation o 
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word by carrying ou t some ac tion or by association of cert i n 

intrinsic qualitie s of the underlying verba l concept . Item 

units having high l oadings inc l ude simple labelin g of geome tri c 

figures, sup plyin g verbal or gestural la be l s for certain func ­

tions, actions, ev ents , an d time sequences , and being ab l e to 

describe verbally t he essential characteristics of certa·n 

social roles. Man y of the specific de f icits f re quently at tr i­

buted to culturall y depri ved chi ldr en c,usters in this factor . 

Factor C: Co nc ep t Activ tion . This is the factor h t 

accounted f or t he greatest amount of co mm on -v a ri ce . The 

concepts in volv ed seem to r epres ent t wo ma jor c teg or i e s : 

ordinal or nume ri cal relations, and sens or y attr i butes s uch 

as for m, col or, s i ze, shape, a nd moti on. Th e act i a ti on n­

volves eit he r be i ng ab l e to call on est bli she co nc ep t s t o 

describe or compare attribut es (rel a tin g sh pes to ob j ects , 

colo r na mes to obj e c ts or ev e nts) or t o exec te motoric ll y 

s ome kind of s patial concept (r ep rodu ct i on of geo me tric 

de si gns or drawing the human f igure). 

So me caution should be not ed i n interpreting th · s dat . 

The sa mp l e under study was e s s e nti a ll y an i nta c t c l ass gro 

~embe rs of the s ample group can not be consider ed to be ra n 

do ml y s ampled and in a ll lik e lihood are not nor mally dist ib­

uted . Keeping thes e reserv at i ons i n mi nd the invest i g tor 
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may cautious ly sta te the r e was a significant increase i n pe -

formance between th e pretest and the post-test for the gro up 

sampled. 

In ord e r t o ha ve a rou gh d i stinction between t he effe ct s 

due to norna l matu r at ion of the chi l dren in the samp l e gro up 

and the eff ect s du e to t he in structional program further com ­

parisons we r e nee de d . Tab l e II and Figures 1 through 5 sh ow 

the co mparis o n of t he 20 Head Start Children , samp l e group , 

with a c omparab le nor m grou p . 

The no rm scal e was deriv ed in the fo llo win m nn r . 

The mean age of th e sample group was ca lculat e f or both 

pre t e st and po st - t est using these age v s the 50 perce ntil 

score f or t he app ro pr i ate ag e range was l ooked up in th t bl e 

of normat i ve sc ore s for l ow er clas s subje cts . These r e the 

va lues use d f or co mpar i so n . 

I t c an be r ead i l y noted that the perce nt ag i nc r e se 

sc ores sho wn in Tab l e II is greater for the s mple group th n 

f or the c ompar i s on, with one ex ce ption . There was a lar ge 

i ncre a s e f or th e c ompa rison on the nu1ner ic a l concep act i 

ti on s ub-test. For the other fou r sub scores the percent ge 

in cr ease \aS tw o to fou r ti mes lar ge than the increase in 

sco r e s for the c om par i son group . 
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The co mputation of the t-test for the correlated samp le 

was based on the follo wing equation. 

d.f. = Deg r ees of Freedom 

= n- 1 

= 17-1 = ( 16 ) 

Where 

X 1 = Mean s core for pretest 

x2 ·- tv1e an SCOl''e for post-test 

sx-, = Stand ar d er r or of estimate for X 1 

Sx2 - Standard error of est i m te for ~2 

rx
1

x
2 

= Cor re l at ion between prete st and post -tes t 



CHAPTER IV 

S U M M A R Y ~0 N C L U S I 0 A N 0 

R E C 0 M M E N 0 A T I 0 N S 

The purpose of this study wa s to de t e r min e th e effect 

of the environment of Head Start childr e n an d to inv es tigate 

the extent of cooperation and encoura geme nt in th e homes of 

these children enrolled in South Wac o El eme nta r y Sc ho ol from 

September, 19 69 th rou gh May, 1970. Th e spec i f i c pu poses of 

the study were to: 

1) Stud y the pr es c ho ol chi l d fo r emot i on 1 

dist urba nces. 

2) Sho w the va l ue of home v i s i ting by the 

teach e r. 

3) Elicit the r es ult of parent-teac er 

in teraction in so l vin g th~ chi l d ' s 

prob l em . 

Tv.J o instru ments, " Fam il y Info nnat ion Sheet " Form I and 

t h e ~I~ s c h 0 o 1 I n v e n t o r ,y , w e r e u s e d t o o b t a i n d t Fa i 1 y 

backgrou nds of c h i~dr en sho '..t<Jed these chil dren h ve un s i rab le 

42 
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home conditions, ho me s · a r e usual l y crowded, income very low , 

and the number of c h il dren ve ry lar ge . Most of these fami l i es 

lived in housing projec t s. 

To learn about t he so c ial status the homes of 20 Hea d 

Start children includ ed in t he study were vi sited . C se 

studies were develo pe d f or each individual . This inform t ion 

revealed that it is necessary to prov id e an environment by 

which eac h child ca n l earn to liv e with oth ers and yet ret in 

his personal id e ntity. Th e abi l ity to fee l comfortable an d 

satisfied abou t hi mse l f, his home, to get along ith others 

and to cont r ib ute in a spirit of coo pe ration a nd go odwill to 

the nec essa ry activ i ties of th e center are the signif·c nt 

mea sur e s of hi s adjust ment . 

Ca s ua l pl ay en coun ters can give the teacher new insight s 

i nto the c hild' s pr oble ms , vo rri es nd aspirations . Th mo 2 

sympat het ic th e relationsh ip establishe between teach rand 

pupil t he more l i ke l y the teacher is to und erstand the b sic 

reason s for a child ' s external behc.vior . 

A child ' s behav i or constantl y revea ls his needs n 

prob l ems, observations of childre n informally--on the pl . Y..~roun , 

i n the room or in a ll construct · ve ply - Jill e eal cha c ter ­

isti c b eh~ vior trends . Cl es to behav ior can be gaine from 

childr en ' s c onve rs ations, dramatic pay stories they te ll an 
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pictures they draw. The child's deep se.ated interest , 

the things that truly reflect his desired needs, are often 

discovered in unguarded moments when the children are not 

conscious of pleasing teacher or anyone e l se . 

The teachers of today play a highly signi f ic nt role 

in the kind and quality of social l e rnings which gir l s n 

boys experience in the centers. 

The Caldwell Preschool Inventory Tes t wa s use d , ·t 

may be cautiously stated tha t it a ppea rs that th e l earni g 

program had a pos itiv e influ e nce on t es tin g performa nce over 

and above that of pure l y matur a tional fact ors . Some q l i~ i c -

tions must be co nsidered wi t h this s t teme nt . The c ompariso n 

group is not necess ar il y a n ac cura te contro l group due t o 

differences in ethnic co mp osi t ion and geog r aphic l l oc tio n . 

It will be noted tha t the s amp le gr ou p s core h i ghe i n i ti lly 

on all but the Se nsor y Conc ep t Activ at i on sub - test . This ma y 

be due to the t echnique used i n us in g scores of chi l d en 

hav ing r e l at iv e l y nonho moge ne ou s ges; the difference i n soc i o­

econo mic sta·::u s be t v e en s amp l e and compar i son groups and th 

f a c t t h a t s 0 m e c h i 1 d r e n i n t h e s am p 1 e \'J e r e o f a n a g e g r e t e 

than the one used in st a ndar di zat i on , considering these 

obje ction s, this pro gr am s till s eems to ha ve a posit i ve 

e f f e c t 0 n t 11 e s e c h i 1 d r e n , t h o u g h \'J e c n n o t s t a t i s t i c a 1 1 y 

gene rali ze t o oth er groups . 
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Scores as a whole suggest success in attaining secu r­

ity and favorable recognition. 

Findings warranted the following conclusions: 

1) Parents and teacher s must work together to 
see that social adjustments are met . 

2) Children need to belong to groups in ~hic h 
they can be a part in the socia l process . 

Recommendations: 

1) The data presented and discussed in th i s 
study ap pe ar to justify certain recomme nda­
tions by th e writer applic ab le to the 
education of culturally de pr ived children . 

2) Provide preschool educat ion to he l p com­
pe nsat e fo r the li mitation s of some homes . 

3) Con centra t e on a c u l r i c u 1 u m t I at i 1 1 tn e t 
the needs of each ch ild . 

5) 

6) 

In-s ervice tr aining and workshops for p r e n 
to discu ss probl2 ms l e1atin g to thee chil ren . 

Exp lai n t o pa r ents the necess ity ond s i gn . fi ­
canc e o p esc hoo1 pr ograms for their c hi 
an d s how h o \v th e p a i' en t s can 1 ear n t p pro pri a 
c ommun i cation patterns t o en l e them to he p 
the ir' children. 

H e 1 p t h e c o rn m u n i t y p l a y a d e ( ~ s i '' e " o l e i n 
settin g up activi ties or tl'e c hi l d ... e in 
the co rr. rr. unity . 
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A P P E N 0 I X 



P r~ ~ ... ~ CPOO L h 1( ~ ... Y 
(Stnn d ar d iz t io n ct!tlo 

Bettye M. Cald ell 

INSH,UCTI ONS 

l. SPECIFIC DIRF:C TI (J , S FO. ADM INI SH RI G Ill BE 
FOUND IN TliE p;_ES CHOO L I VE NfORY MANUAL. 

2. THIS AN SW ... R SH EE T IS N O T ACH IN E SCOR LE. 

~M~~-{;-;) R FIRST NI\ME"i 

I 2. WH AT 1s ·c ur< LAST NI\ME? 

I 3 . HOW OL D .t-.RE YOU? 

4 . WHEN IS OU R BIRTHDAY? 
- -----· ·---

5. SHOW ME YO UR EYE 

TEST --.--.. -

SHOW N\£ YOUR NECK 

SHCW ME YOU R SHOULDER 

SHOW ME YOUR H Efl - ----------- - -------------
9 . WHA.T CAll_ (EAP. ) 

10. WHAr CAll ( FI~JGER ) 

11. Wt~AT CAU (KN EE) 

12. WHAr CAU ( EL BO W ) 
--------------------~ 

I 
------

13 . RAI SE YOUR HA D 

14 . W IGG LE 

15 . H LlO ERY l O UDLY 

16. HEllO RY SO TL Y 

17. FACE DOO R 

18 JU p 

19 . RFD (AR 0 

20. lUE C AR U DR G 

21 . YEllO I CA 

72 . 0 E CAR I .•.IDOl( Sl E 80 
23 . All CAR~ 0 . SIDE. All 0 ES 

OThER SID 
'1 4. 3 CARS I Bl J BOX 

25. 2 CARS BEHI D 0 I M IDDLE 

TEST II 

j27.(CHF.O<ERS) CAR THAT PULLS TR==rl : : 35-.-TI_M_E __ O _Y_E-AR II TTES P 

2 8 .j_~_EC~E~~~!_S:,~_R O N __ T_R!~N 36 . Tl E OF YEA COlDES T? 

29 . W HICH W AY DOES SAW GO? • • 37. TIME OF E R 0\ ? 

30. WHI CH W AY EL EVATOR? 38. HERE Fl D liO ? 

31. WHI CH WAY FERRIS WHEE L? 

32 . W HICH W AY PHO <)GRAPH RECO RD? 

I ~3. WHI CH W AY w TER FALL? 

~4 WHEN BRE M : FAST? 

l
-43~wH,\1 -D-OEs D'Emsi[)O?-. - -, 

44 . WHAT DOES POLICE AN DO? 

45. WHAT DOES TEACHER DO ? 

46. W HA T DOE S FAT HE R DO? 

1!7 . W HA T DOl:S MOTH ER DO? 
- - -- · - -·--- ----- ----- - -

39 . W~IE F. BUY G , S? 

40 . WHO GO TO IF SICK? 

4 1. HERE Fir D eo T? 

-4 2 WH T DO iO ~E. D SO' E 

50 

. 



Name ----- ----·-- Bo 0 Girl 
Last 

Yea r ~ on th 

Dl.l te of test 
-----~-----

_______ ., __ 
Birthdate ----- - ------

Age ----·-- - ------

School attended 

Name of teac!,P.r ______ - -- - - ------------ - _ 

Child 's major languaee. _ _ - ---------

Item 
Nos. Fri ctor Sub test 

~---~------------

A Person 

21 -~~i_B_.__ 

First 

Day 

rim fmi c 

---- - - Trme art d -

------ Tot I tim 

Howlon 

( 3nl C 0 'XJffiltl r 

Li! n,..L. ee 111 111C h r,i n 

Raw Score Perc enti le 
--

~-66r c, 
- - J----------·- -·-

7-8') C, : Concept AcU ,1 ;on~Sensory - I __ 
[7~-f--', Tota l __ .....__ ____ _ _ _j_ __ _ 

51 
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I 

43 . HOW MANY EYES'' 

0 . HO W .\ '.ANY NOSES? 

:.•J HO.__.,. MP.NY H/, N DS? 

5l . t10\V Mf.."-·U TO::S? 

) 2. HOW MA :Y W HtE LS ·CAR? 

53 t-iO v' M M'Y W f'E LS ·BICYCLE? 

5 4 . HO'N MA. 'Y WH EELS · H-: iCYCLE? 

53 

TEST Ill 

'ERS . Pt.! ER 
-----· --------

. : I 
ORE 

\' ' 1( 11 f,(l E 

' r!ICH ~(\ ER --------
62 . POL T TO /.\IDD c ONE 

63 POI NT TO fiR T ONE 

. . 

; 55. HOW Mt...NY WHE ELS-WHcELB-\ OW? • • J 64 POINT TO LAST ONE _j• • 
I . • • • 
L~~~:- Ho_v: __ !::_t~~~~ELS-!:....~'~ OAT~---- 65 0 ' T 10 -E CONO 0 E • 

66 . 01 f TO NE T- TO - A~ T • • ------------------

----- --··--·--------- -----
74. 5!GGE., , BALL OK B:CYCLE 

7 5. BISGE P, l REE OR FLOWER 

76 . SLOW E.R, C AR OR BICYCLE 

77. ~EA\' itr: , p, ·' ICY. O R SHOE 

L 78. Hf./;V i[~- fE~~tK ~~O_R _______ -J 

(C,~ .· n ,,:! r-•1 C ,~':) ! B"' t.0VC A1'" •0 *"o AL r 

•\ Ll. ~ · ""17t,; l ' <.:d: RVl.O 




