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EUARZTER %

IBEIRODECTION

The Committee on Philosophy and Uhjoctives of Hooe Eeonemics {2),
in W&tﬁaﬁ for the fiftieth anndversary of the Aworican Homo Boomnics
Assoelation in 1939, stated that the Home Boosomics
willing sod equipped to recognize snd be guided by change, 1f it is (o be
effective in meating the challenpes of the changing soclety of voday and |
the futuze. The Committes expressed the belief that the clegrest m&r di

tion for home econcmics is ¢o help people to identify and develop coviain
fundomental compecences which will be effective in personal end family living
rvegardleoss of the mrmamm gireumetances of the fndividusgl or fanily.

dong these competonces gre those pertaining to relationships with sach ether,
and to the nurture of the youmg and the fostering of their physical, montal,
and social grouth developmant.

This study was initisted in an effort to dmprove the cuvviculum i
Romenaking I fun Wanghschie Bigh School, shere the avea of child devalopmen
bad received little interest or no attention for g number of yesws., In
ﬁwfmmd‘mmwmwwwmﬂmm in the past twenty
yoars as in the field of child developmont., According to Hvug (10}, cone
tinusus curriculum lmoroverent is desiredble at any time, but it soems to be
| & matter of especial concern at the present tine because of advances nule
by resgarch and of the vast social chanpes which bave talien place in our

LTy,



The author feels that an effective unit in child developwent could
be of much bewmafit to the students enrolled in Homemaking ¥ at the secondary
levael, md to their families. m high sehool mmakina. teachar is in a
astrategic position becavse she has the opportunity to reach a grest number
of young people at on ape when their attitudes and images ave ecrystallizing.
According to the experience in Waxahachie High School, the opportunity for
reaching the greatest nuber of students appears wove often in Homemaking I
then in any other homemalis
undevstanding of the influence which family members have on each other, as
well as to a better wndarstanding of themwelves through studying the growth
and behavior of childven. 7%They may gain through this study an ewareneas
of tha trewmendous value of & good home in the life of an individual, end of

g group. The students may be led to a better

the importance of affection, love, and understanding in making a good home.

Through a study of children, students should come to a better under-
standing of thie young age proup as they come in contact with them from day
to day. Although many young teen agers consider children to be a nuissnce,
Smart and Swart (13) believe that, when children are understood, they become

less of a nuisance, less puzzling and more anjoyabla.

Another vepson for studying child development in the high scheol is
to help adolescents in their prepavation for hecoming parents. Abernsthy (1),
in her article entitled "Tha continﬁxng Incidence of Early Marriage®, points
out that the trond toward early marriage which bagsn af i:er %rm War 11
seems to be going to -c&ﬁm, and that it has been accompanied by an
unprecedented increase in the birth rate., Although this is of lesa concern
in teaching girla in Homemaking.l than those in later high school years, and



aithough many details will be forgotten, still some attitudes and undexs
standings, and gsome importent lsarnings suraly will remain,

The study described in this thesis was conducted in Waxshachie,
Texas, the County sm of Ellis ccum:y. Waxghachie, with san approzimate
population of 14,500 mwm, is 1&&&:@«3 in the center of a rich agri-
euztural region of vhich mtm is the leading crop. It ic a commmity of
si:wemiﬁed méusmias and mu locally owned businesses. It hes ine
craased in popula.dm stesdily, partislly becasuse of its prowmimity to s:he
iﬁ&usﬁrist areas of Dallas and Fore i%‘m:th.. Many of its residents commte
Lo twa citm mma of their emplugmne. Mow industries which have
z.mm. in Waxshachie, asleo, have brought ghout an increase in population.
fmong these ere several clothing industries which have furnished employment
for many local women.

The four~year bigh school in Wamshachie has en envollment of over
500 students, among whon Homemsking is a popular elective subject. The
mticipanm in this study were the 80 girls envolled in the first yeor
hmmmg emsea. There is no nursery school in connection with the hipgh
acimol at the present time. The students, howvever, had many opportunities
for contacts with young ehildmm thoervation of children was wade pose
sible through field trips to the iocat ovphansge, an FHA program given by
a kiud&maﬁm group, end paviies for young children which were held in
the hﬁmmking laboratory by the various classes. Of the girls partici-
pating in the study, more than one~half had younger brothers ov sistersg
and wany of them had earned woney baby-sitting. Others had cared for young
children in their Church School or Vacation Bible School. All of the girls



were encouraged to becoma wore shservant of young children wherever they
et them. |

The present study was conducted for the purpose of developing a
more effective wnit in child developument on 2 niath grade level., The
spacific oblactives of the study ave as follous:

{a) 7o collect pai:sml and family background infématim £rom the
students by weans of a survay;
(®) To dotermine the students' knowledge and wndorstanding

of ¢hild carve by aﬁm&n&swxﬁ&ng & pre<test in child develope

- ment §

{(¢) To usag the information chtsined through the survey and pre-test
in plamning a teaching enit in child development to meet the
neads and intervests of the students envolled in Homemaking I;

{d) To teach the unity

{e) %o evaluate the unit by readministering the child developwent

tast.



CHAPTEER II

REVIEY OF LITERATURE

A number of studies have been conducted which ave comcerned with
fmproving the bhomemaking curriculun ah&mga the dwalmm of tesching
units vhich batter mest the neads of m students. z%apwmmmw of those
eonceened apmxﬁﬁany with the aves of child éwalomu are sstzxéiea by
Skimey (12), De wite {6), Mngs (11)* and Wiebell (9).

Skinvey (ZE}, working with 21 homemaking students in Meryyvilie,
touisiana, d;imiawd child development units in Homemaking 1T and IV, Her
students? mﬂm with children came lavgely through baby-sitting and
through obsarvation of fivst-grade children. The students made toys and
childrents garments; but most interest was -aéxymmﬁ during their mutwition
progran with t:h# fivst prade pupils. In evaluating the units it was noted
that, while jwprovemsnt was made in some aress, little was to be found in

d for wore treining in z;!mi

others., Thers was shown te be a definite nea
area of foods and nubvition.

The study by De Witr (6), the child development teacher in the
Caldwell Bursary mhécl in Tyler, Texas, was designed to belp the classroom
teachar and the child development tescher to correlate the objectives of
the program. She was concerned with develeoping a curriculum in which
ocpportunities would be provided for the high school girl to participate in
asctivities in the preeschool laborstory. Experiences basned on classroom
child development objectives were suggested for all three levels of Home-
waking. Fiadings from the study ihdicated that a mowledpe of child



dovelopment is legrned bpet through actual csperiences with childrven,

Mings (I1), working with studente in the Tyler High School during
1956«57 and 1957-58, formulated and taught a child development unit to
givls Am Homenak]
vis:ms. the unit and teaching it in 1957-858. Thers was improvesent in the
aveas of worsgl, social, and mental development, in discipline, in femily-
ohild relationships, and in foods and nutvition. There was 4 decrsase in

ng I3, She observed some foprovement in scozes afior vew

the scoves in the arcas of emotional development, physical development,-

and habit formation. The study indicated avess in which more emphasis
should ba placed in a revision of the unit. The value of the wursery school
or play school in pmviding opportunities for the high school student to
observe and to participate in the activities of young childrven was stressed.

In & sindlar study conducted by Rimball (9) in Norwood, Ohio, with
senior students envolied in a fanily living course, opportunities for
axperiences with young children were provided theough planned poriods of
working in the homes of the community under the supervision of the mothers
of the childven. This ewperience resulted, on the part of the studante,
in a growth in appreciation of parenthood and of tha contribution of
teachers and others who work with students. The results of an evaluation
of the teaching unit indicated that the pirls participating in the study
advanced in their knowledge and understending of the principles and practices
of child cave, and that they had made definite progress in thelr attitudes
toward chiMm,» particularly in the fields of moral training, discipline,
and wental and social development. The area in which there was the greatest
indication of the need for move emphasis was that of foods end nutrition.



This same conclusion was drawn from the etudy by Skimer (12).

A1l of these studies reaffirmed the ipportance of the avea of child
development in the homemaking éum:icnim. The importance o£ gacertaining
the noeds and interests of students as well as determindug thefr attitudes
toward children and their knowledge of child care as a basis for planning
wore meeningful mmﬁee for tha students was stressed. |

Representative of the studfes conceraed with homemaking curriculum
development on g junlor high school level sro those of Willis (17} and
- ¥illismson (16).

Willds (17), studying fomily and commmity bachpround factors
affecting the development of the junior high school homemalking curriculum,
found that the most frequant method of carning woney for the junior high
school student was that of baby-sitting., She also noted that this age
group was easily ammoyed by smallar brotherz and sisters, Such £indings
indicated the {mportance of including a study of child development in the

curriculum.

willianson (16), in @ study invelving curriculum development in
homenaking at the ninthegrade level, found that definite progress in
desirvable growth and developwent vesulied from a curriculum plamed to
meet the needs and intevests of the students. Seemingly, the students were
stimulated to sssune g higher level of responsibility for home tasks, and they
developed move desirable sttitudes toward the menisl housckeeping chores
- which wore thair responsibilities. The results from the appraisal of the
tests indicate that the intevest and enthwaissn of the students far sure
passed their actual Imowledge and sbility.



The fmportance of the child developuent ares in the homemaking
curriculun again was stressed in a study by Crouse (4). She concluded
that boys and girvis in junior high school should have an opportunity to
ohserve and to participate fn child development courses, end that all high
school and college students should be permitted to have some form of ine
styuction and practical esperience with pre-school children before engeging
in warrioge.




CHAPIER In

BLAK OF PROCEDURE

| The students parcicipating in this study were envolled in Home-
making 1 aa Waxshachie High School in Wamghachie, Testas, during the 1959«
1960 school year. Among tha 80 girls taking part in the study were four
Latin Awericang. The ages of the girls ranged ﬁm 13 to 16 with 95 per
cent of the grmm being 14 or zs yaara n‘.!.f}. :

In order to plan an effmeiva homemaking curriculum, the teacher
needs to have an waderstanding of her students, thelr families, and the
conmmity in which they live. Also, learuing is belisved to be wost
effestive vhen it is based on the students' past or present experionces.
in ovder to determine pevsonal ond family hackground information abouk the
students and thelr fauilies, to obtain information comeorning the students’
intorest in children and their opportunities for oxperiences with young
childven, and to ascertein, to some degres, their lnmowladge and under-

astanding of child care the following instruments weve used.

SOCIO-ECONOMIC SURVEY

The Socio-cconcmic Survey (See Appendix A) was sugpested by Dr.
Michael Zwnich, Assistant Profeseor of Child Davelopment and Family Relatioms,
Texas Woman's University. The oviginsl survey form was devised by Dr.

Zunich for use with adults, hence slight changes were made in the wording of

the form to adapt it to high school use. It was administered to the girls

in Romemaking I in the school in which the study was made. Information from
:



10

this survey pertained to the educational and sconomic background of each
pirl's femily. From this, the students® families were claseified according
to the plan for Family Occupation and thot for FPamily Bducation used in

the Research Laboratories of the College of Household Avts and Sciences

at Texas Voman's University.

HOMZARING SURVEY

The PHomewmaking Survey (See Appendizn R} was developed by the suthor
with the cooperation of Dr. Cenevieve Weber Schubert, formerly on the Bowme
Beonomics Education ¥Faculty of TWl, when the study was initiated. Pazt I
of this form, emtitied About You snd Your Family, surveyed the followiag

areas

{a)

(&)

()

(d)

(e}

Personal information - ape, location of residence, duration
of residence in this comwnity, clessification in school,
and health.

Home vesponsibilities « gotivities which the students pere
formed vegularly in their bowes and thelr attitudes towawrd
these rvesponsibilities.

Social activities - recrveationsl and leisure time activities
in which the girls participated, '-at_temﬁanm at school, church,

and commmity functions.
Monoy making experiences « ways of esraing money.

Fauily information » poncerning the girls' perents, their ages
and health, the number of family mecbers and their ages, type
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of housing, and the bomemahing mageszines agveilable for
fawily use.

According to Rent {(8), students obtain many of thedir values from
the groups with which they assocdate - their Eriends, families, and church
groups. Tharefore, the wmove the hommmaking teacher knm about thess |
groups am} their relationships with ber students, the wore Iikely she is teo

be succeasful in guiding their lsarning experiences.

Pare 1Y of the survey, entitled About Your Iaterest in Children,
was uvsed to ascertain the opportunities of the students for combtacts with
young childrean, thair gttitudes toward children, and their exporiences in
carving for childrven. In this survey the students indicated problems which they
desired to have included for study in the child development unit. |

Such Imowladge of the interests, attitudes, and needs of students
ie important to the homemaking teacher if she is to help them plan classroon
anperiences that ave guitable to their needs.

The Child Davialopme Tam:; vaad both as a Pre-Test and g Re-Test,
(See Appendix C) was developed by the author with cooperation from Dr.
Schubart, to determine the students' knowledpe in the avea of child develop-
ment. The test was divided into tweo parts: 25 multiple ché.iee and 25 true-
false statemsnie. The test imcluded items related to physical and routine
cave aud behavier of the child, toys and entertainment, and bahavior problems.
It included situations which the girls might encounter while baby-szitting or
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when helping with young brothers or sisters.

This test was administered to the students as & pre~test to deter-
ning their knowledge and undevstanding of child carve, and tau gerve €9 a
basis Qwr materials to be included in the teashing wnit. After the unit had
been taught, this test was readministered to the stodents in ovder to
determing their incvease in knowledge and understanding, am% to discover
the problems which still existed go that future iumprovements night be made
in teaching the unit.

A Child pevelopment Program for Hememeking X students was desipned
by the author, based sn the findiogs from the vespective Survey Forme which
had been used, and from the Homemaking I Test on Child Cere as 1L was ad-
minigstered as @ Pre~Test. The Propram wes based on two major units, the
first & Resource Unit, snd the second a Teacling Unit.

The Resource Unit (See Appendix D) contained: (&) Possible Learning
Guteomes; (b) A Content Outline; (¢) Sugpested Developmemtal Activities;
{4} ’Sugswmd Culmingting Activitien; (e) Sugpested Evaluation Procedures;
{f} Suggeated Matarials.

The Teaching Unit (See Appendix E) included: (a) The Cver-All
Objectives of the Uait; (b) Suggestions for Teacher-Pupil Planming; (¢) The
teaching sections proper; (c~1) Learning More about what parents expoct
of & baby eitter; (c-2) learning move sbout the physical care of children;

. {e=3) Learning more about the behavior snd discipline of children; and (c%)
Learning wore about suitable entertainument of children.
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As noted, the Child Development Test was adninictered asgain at the
conclusion of the Child Development I Progrsm as a Re-Test,

Miscellaneous check shests were used during the program, as showm
in Appendix F,



CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

The data collected for this study wers obtained through the use af
the Survey Porms and the Homemaking I Test om Child Development as cited in
the previous section on Plan of Procedure, end ss given in Appendix A, B,
and ©. |

The data are recorded in & series of tables; and each is didcussed
in relation to the significance of its findinge for desipning s Child
Devaelopmant Program at the ninth grade level.

The series of tubles ave grouped in the following mamner: Pervaonal
Packground of Students, Teble I; Homemaling Activities of Stwdents, Table
I1; Social Activities of Students, Table III; Honey Making ﬁxgerm,
Table IV; information concerning the families and homes of the students,
Tables V through IX. Data for these tables wera obtaived from the Socio~

gconomic Survey and from Part I of the making Survey,

Tk G

Tables X and XI contain data pertaining to the students' opportuni-
ties for experiences with seall children, and their interests in children,
These data wera ohtained frowm Part II of the Homemaking Survey.

Table XIY presents the vesults of the Child Development Test. Only
the results of tha Pre-Test ave discussed in this chapter.

The data of t:hé foregoing tables are grouped according to major
t:upica; with a discussion of each group of tablee immediastely preceding the
tables themselves. . |

14
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PERSONAL INFORMATION COVCERNING THE
PARTICIPATING STUDENTS

Ages. As chown in Part A »f Table I; 95 per cent of the g&rl@
participating in this study wam 1% or iﬁ yeass of age.

ne Part B of the table shows that 96.25
per cent were clagsified gz ninth grade high school students., Those data
would imply that the majaxiay of the givis would have sioilar noeds and

interests. Some of the davelomf:al ehamctm:ismqs of this age gmup vere
that they desired to be m&wa of a group, ekay wers bepioning to consider
certain socisl graces as impovtant, they weve sctive physically, they were
concerned Mt their eppearance, they wanted some freedom to make choices
and decisions, and they vere inesiaaaad in eayning sgmdi.ng money. Thedr
interest in and their concern for children often was an outgrovth of their
experiencos whan baby sitting or in caring for youngor brothers end sisters.
Some of their behaviors indicated types of activity and content to be con~
pidered in planning a program in child development for this grade level. |

Health. Pact €, Table I, indicates that 78.75 per cent of the
students considaved their heslth as good, while 20 per cent felt that it
vas fair. Only ome girl stated that ohe had poor health. 7The relation ba-
tveen gaoﬂ health and an attractive appearance would make the acquisition of
good health as wove appealing to girls in this age proup. Some knovledge
of how to belp children build good hoalth habite might, also, have some carry
over value for the pirls themselves.
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Location of Homes, The findings im Part U of this teble show that
83.75 per cent of the students ldved in Wamdhachic, while 16.25 per cont
lived in the commtry. This foformation was of value to the homomaking
teacher in planning for homs vieite end houe experiences. It also would
imply that any £ield trips 'im‘: specisl clage projects should be carcied on
during class periods, to aveid transportstion probless for soms of the givle
in getting hone.

Lensth of Residence in or Near Mamshachie. Pave E shows that rhe
majority of the girle hed lived in or near Vaxahachis all of their lives.
This indicates a m!‘.&ﬁwly stable population, although cepsus figures iu-
dicated that the population was on the increase. The peographical location
of Waxshachie, with its neasrngss to the Dallas « Fort Vorth arvea, the fact
that several new industries had moved to the conmmunity in recent years, and
the trend of femdilies tovard moving from the countiry o town would acoount
for this incroase. |

z Activitics. Table II indicates the howemalking activities

of the girls enrolied in Howetaks
waking activities which the girvis performed regularly at home. As might be
expected for givls of this age group, meny of them washed and dried dishes,
helped clean hmm, aémi for their own roons, helped with msal preparation,
and helped cave for their clothes. The fact that 25 per cent of them did
baby- sitting regularly is of especial interest in this study.

o T, Part A of the table shows the home-

 An analysis of the data from Part B, Teble II, indicates that meal
preparation ranked £irst among the homemsking activities vhich the girls
enjoyed doing. Baby~sitting raked £ifth, with only 21.25 per cent preferring
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this in comparison with other homewaking setivities.

Data from Part € foclude the howewaking activities whieh the girls
13&35@3@&3 :ioing;. ﬁ" the tbtf:ai, M;?ﬁ por cent digliked dishwashing
and drying, | énd 32.5 per cent disliked irening. Five girls said that they
Liked babyesitting the least of all of their homemsking activities. The
figum f:’r@ these tables seemed to indicate & uesd for a better undey-
sm&éiﬁg of 'a::h:ime:m or for mora hnowledge of ways to entertain childven

50 that caring for children might become & move pleasant esperience.

Social Activities snd Church Attendance. Findings from Table 113
show the students’ social activities. As indicated in Part A of this table,
the nﬁiei iaimm s::im: activicies of the giris were watching telaviaion and
&:tammg o ﬁm radio. About sne-half of the girle enjoyed music and aports
mgum;riy; while 77.5 par cent visited with girl Eriends and entertgined
friends m mair homes -mimuyg Of the total, 70 per cent enjoyed
wz:@iml ﬁmﬁy veareation, while 25 per cent reporvted regular family
recvpation. The data show that 67.5 per cent read occasiomally and 6% per
cent @ae. occasionally to the movies. The other girls listed thesa a=

vegular activities.

Part B, Table II1, shows that 83.75 per cent of the students par~
ticipated in church activities regularly, and 23.75 per cent held church
offices. Only two givls nover attended church. Fewer girls attended come
mmity clubs and getivities - 38.75 per cent nover ats:énding, 36.25 por cent
attending occasionally, and 25 per cent attending vegularily. Som of these
an:-iviﬁas m conmected with scouting, music clubs, and the Youth Center
aetivities, the lest of which wns open sach Saturday night for dancing.
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School activities were attended regularly by £6.25 per cent of tho girls
with four girza holding offices, The other girls attended school activities

oeoasionally,

The figures indicate a wide variety of interests and sotivities
amemg the students. Sevevsl of them mentioned swimming, boating, and
daneing as other activities which they enjoyed. Host of them wors active in

chureh and school affeirs. All the girls curvently esrolled in homemaling
or who have been enrolled in homemaking previcusly were eligible for menw

memberahip

bership io the Puture Homemekers Club. This elub had an sctive
of over 200 girls at the ﬂiﬂﬁ of this #m&y* ﬁm!z yeay one club propram wes
prasented by preé~school ehildren = either kindovparton or dance groups. This
gave the girls on opportunity to appreciate end enjoy children of this age.

Money Making Experiences. Table IV indicates the ways in which the
glirls mﬁteipa::ﬁﬂg in the study sarned spending woney. OF the totsl, 27.5
per cent deponded on a repular allowance aod had not tried to earn twney.
Another 27.5 pev cent had earned money by babyesitting., A few of the girls
had had seasonal jobs selling Christwas cards or wrapping packepes. A mime
her of the gﬁ.ria,, 45,75 per cent, were oade to feel thet they were sgening
their allowance by %ne‘?.;:ing their pothers with their regular homemaliing
duties, ov by performing auch activities as ironing, 'washing the dighes,
cleaning the bouze, or washing the family car. A very fow of the givis, 5.0
per cent, had earned woney as car hops, waitresses, ov sales girle. The
girls in this group had hod few veal money wmaking experiences. Saveral of
then evprossed the déﬁaﬁm to learn more ghout bn%:y«rﬁit:sim and more about
attaining the confidence of parents so that thoy would be asked to haby~

git more often.



TABLE

IABLE 1

PERSONAL BACRKGROUND OF

PARTICIPATING STUDENTS

PART A. AGE DISTRIRUTION OF THE STUDENTS

Studentas in { Ape of students in years
Homemaking I 13 14 b 16 Total
Mumber 2,00 | 59.00 | 17.00 2.0 80
Per Cent 2.50 73.75 21.25 2.5 100

PART B. CLASSIFICATION IN HICH SCHOOL

Students in . Grode classification in High School
Homemaking I 9 10 ii 12 Total
Humber 77.00 1.00 1.00 1.00 - 80
Por Cent 94,25 1.2% 1.25 1.25 100
PART €. CENERAL HEALTH OF STUDENTS
- Students in L General Tealth of Students
Homemaking 1 Good Fair Poor Total

Number 63 16 1 80

Per Cont 78.75 20.0 1.25 100




TABLE I, CONTINUED

&
BARTICIPATING
PARL B. LOCATION OF STUDENIS! HOMES

BACKGROUND OF

SEHRENTS

Em:amm of Residence
In Vansghachie Pural
Fumber Par cent Fumber Per cont
' of tocal of total
67 83,75 13 16.25
BART E. LSNGTH OF RESIDENCE IN OR NEAR WAXAUACTIE
Length of Residence ~ Studeats |
near Waxahso
ke ; be fhasber Por Cent
One year or 1688 » . « + « « « & é 7.3
2%5?&“& w4 ® & & = 2 * 8 3.*):@
Sﬁai&ym 5 X & & & % & 3 0w 16 29-@
I toloyears . « o o o o &+ 50 62.5
?ﬁtﬁl * Q'b‘n » & & 30 10000




TABLE 1%

HOMEMARING ACTIVITIES OF
PARTICIPATING TUDERTS
ES PERFORMED BEGUIARLY AT HOME

Bomemaking Activities
Parformed Repnlaviy

Gtudenta ?@ﬁemiag

Vashing end drying Jdishes

Resping ocun voom clean . .

Making up beds . . . . s b .

I%}-}ﬁvﬂs with megls . . + «
Halping clesn house . . .

Ivoning clothes . .+ « o,

Babyesiteing . « o « 2 v »
SWeeping . . e v 0 0 s o »
Hopping .'._....,.,.;
Washing clothes . ,» « +
mwﬂng...'..,...

Sowing or mending .+ .+ .« o

Hanging out clothes . + . .
Caring for pats 2 s % x @
Helping with yard work . .

&

Activity
| Hsbey ?m* Cent |

: 63 LTS

: 45 56,25

. 41 51,25

" 40 50,00

. 35 43,75

" 30 37,5

” 20 25.0

. 20 25.0

’ 15 18,75

; 14 17.5

: 14 ‘ 17.5

. 6 7.5

" 5 6,25

. 4 | 5.0

" 3 3.75

21



TABLE II, COBTINUED

HOMEMARING ACTIVITIES OF

PARTICIPATING STUDENTS

CMENARING ACTIVATIES ENJOVED HOST

Students Performing
wnenaking Activities Activities
Enjoved most - ' o .
T Par Cent
Helping with segls . « & « + « « » & 52 65.0
Bowlng o o v s 5 v 2 v 4 v v ox oa o w 25 31.23
Iromiog eloelee . . v 4 2 ¢ v ¢ s 23 28,75
Makingup beds . . . v . v . 4 e 20 25.0
Baby=gitting o« » v v 5 € ¢ v o2 oo o« 17 21.25
Helping closm house « » + + « « o - 15 18.75
Washing and deying dishes . « .« . . 15 18.75
Roopiong own O 4 + + « » » +« o » 13 16.25
Washing clothes . . . + « « « » + 9 11.25
Sweeping  + s r 0 e v s v s 0w s 8 16.0
Busting Rk R AR R RN 8 0.0
Care Of PRES & « « v v v & & = o & & 5.0
Hanging out cloth®s .+ « « + « « + 1 1.25




TABLE 11, iggaga;agagigmsa;z

HOMEMARING ACTIVITIES OF
BARTICIPATING STUDENTS

| PART G. IOMEMARTNG ACTIVITIHS ENJOYED LEAST

Srudents Perfovming

Howemaking Activities . Activitien

Bnjoyed Least ' ' ' .

tmber Per Cenk
Washing and deying dishes « . v+ 21 53.75
Ironing clothes . + » v « & & & 26 3245
Helping clean bouse + » « + + + + 2z 27.5
R 20 25,0
Washing clothes . « . « « « + » . ¥ 23.25
Moking up DEAS . . « v 4 . . 4 . 16 20.0
Pusting o « » ¢ « » ¢« 6 4 0o 5 0 o ® 12 15.0
Hanging out clothes + » + « + + + 7 8.75
Babyssittdn® » « » » « v+ s 0 s 5 §.25
Helping with meals . Fo% e E ou R 4 5.0
Rooping own TOOm . . . . . . . . . 3 3,75
telping with vard sk + + + « o 3 3.75
1 1,25

saﬁiﬂgdidcﬂdnni¢$i-n




TABLE

111

2%

50CIAL ACTIVITIES OF PARTICIPATING

STUDENTS

LEISURE TDNE ACTIVITIES

PART A. RECREATION AND
SBtudent Response
Beersation and , :
Telanee Tine - ot o n Al
Sohdutntoe Nevar . maaammliy .agu%azf_& ¥
M Par Tt Pav Tham Pow
her Cont her fand bay Cent
Movi@E « « 2 v v v o . o 0 52 | 65.0 | 28 15,0
Peading + + « « + » 1] 0 54 67.5 26 32.8
Listening to Badio . . i 1.25 27 33.75 53 Gh. 25
Watching Television . g 5] 20 25.0 &0 75.0
Visiting with givls . ) { 62 77.5 13 22,5
MosEe » « ¢ « & o » o a 1 1.28 33 41.25| 46 57.5
SPOTTS  « + .+ . . 4 . 1 | .25 42 52.5 | 37 46,25|
Entertaining at howe . & 7.5 32 77.5 12 15.0
Fandwork « « + « « + » 35 43.75 & 55.0 1 1.2%
Pamily Recreation . . & 5.0 56 70.0 20 25.0
PART B. PARTICIPATION IN COMMUNITY ORCANIZATIONS
Attendance
Ovganization Hever  |Decasionally| Regularily | Hold Office
fum- | Pay | Nooe| Per |[Num- | Per Fug= | Per
bar | Cent | ber | Cent |ba Cent | ber | Cent
Church activities 2 [+2.5| 11| 13.75) 67 | 83.75| 18 |23.75
Commmnity sctivities |31 | 38.79 29 | 36.25) 20 | 25.0 3 | s.78
Zehool activities . . 42 0 27 | 33.75| 53 66.25 Y 5.0




TABLEL IV

MOWNEY MARING EXFPERIENGCES OF

PARTICIPATING B3TUDEKENTS

Vays in Which Mamber Per Cent
girlis Eara toney "
M!wmm....,‘....}.. 22 2%.5
Babyesdtting . + « + + 2 ¢« s« 5 P 27.5
fielping Mother with :
homemaking duties . « » + & 19 23.75
Cleaning BoOuse . . + + + + « & « § 10.9
IronINE « ¢ ¢ k4 . s s e oa s 8 10,0
Nelping Father in his office . . . 3 2,75
CazBOP o v o v e s ke a 2 2.5
Bummape 88188 . « + 4 s o+ s a0 e 2 2.5
Waitress at cafe . .« + + + + 4 v s 2 2.5
Washing dishes . . . . + + » 5. _— 2 2.5
Mowing the lavm . .« . ¢ « ¢« « ¢ » 2 1.25
Playing Church organ « « « + + « » 1 1.25
Running arramla.for ueiv-.ghbms P i 1.25
Selling Christmas cards . » + + i 1.25
Sales girl at Duko and Ayves . . . 1 1.25
Weapping Christmas gifes . o . . & 1 1.25
Washing the car .« + v o ¢ ¢« v o « 1 1.25




PAMTLY BACKGROUND OF THE STUDENTS PARTICIPATING IN THE STIDY

Data concarning the family hackground of the students are supplied
by Table ¥. 7The largest age group of parents, as shown by Part A of the
Tahle was from 45 to 50 vears., Of the mothers, 31.2% and of the faﬁhmmx
30.0 par émt fell in this gmup Hore of the parents were younger than
this age group then werse older. 1o many cases, the women were a few yoars
younger than their husbands., A knowledge of the parents' apes provided
some indication of the social and economic trends of the years in which
they were growing up; and it gwm & somevwhat batter undevetanding of the
Eamily &mkgrm of the students.

Part of the Table shows that 65.0 per cent of the mothers and
58.75 par cent of the fathers were in good health according to the stu
demts, wvhile 33.75 per cent of the pavents were in feir bealth. NHo mothars
and only 5.0 per cent of the fathers ware regarded as being in poor health.
The latter sen weve disabled war vetevans. The parents of one girl were
decoased, and hence she lived with her grandparents. Another girl whose
father was deceased lived with her mother. |

Parts €, D, and B of Table V are taken from the Socie~economie

Survey. Part C shows the extent of formal education completed by the
parents of the students participating in the study. Slightly more than
ona~half of all of the parvents had some high school educatiom, with 31.25
per cent of the fathers and 38.75 per cent of the mothers graduating from
high 'schcml. of tBA" fathers, 20.0 per cent and of the wothers 23.73 per
cent had frﬁm enge to more than four years of college education, with 7.5

par cent of the fathers and 13.75 per cent of the mothers having gradusted

28
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from college. On the other hand, 28.75 per cent of the fathers and 18.73
per cent of the mothers had less than a high school education. Thoae
having the leszt mawm, from none to two years of schooling, were
pavents of Latin Amevrican students. In penersl, the motheve of the stu-
dents had vecelved move formal education than the fathers. These findings
may be sttributed partly to the fact that meny of these parents vere
growing up during depression days when many boys, garticumly, gquit school
to go to work, and when nmany fonilies were unébm to give thair children 4
higher education because of financisl difficulties.

Part D of Teble ¥ shows that, when the fathers of the students weve
clasgified sccovding to their occupations, the greatest concentration foll
in the categories of “business owner or manager™, or "skilled laborer™, |
27,50 per cent in esch case. The next highest classiffcation was that of
"anskilled laborer®™, 20.0 per cent, with snaller per centages falling in
the other catepories. Oaly one father wes clagsified as “professional™
with veaspoct to his occupation, with none in the semi-professional group.

Of the mothers, 50.0 per cent had homemaling as their sole occu~
pation, with the other 50.0 per mni: working outside home in addivion to
gserving in the capacity of homemalker. |

One«fourth, or 25.0 per cent of the total wothers had outside em-
ployment which was classified as “semieskilled labor". The category of
"okilled laborer® claimed 10.0 per cent, with 7.5 per cent in the "uashkilled
labor" group, 6.25 per cent in the sesi-professional group, and 1.25 per
cent (m person) owning a busingss establishment (& small dvive-in grocery)
with ber husband, In this case; the wife ran the store while the husband



workad in industry.

Part B, Table ¥, shows the main source of Income for each girl's
family., OFf the total, 46.25 per cent of the fanilies received thefr in-
come from weekly checks or hourly wages. Monthly checks provided the
incoms for 31.25 per cent, ﬁxila the remaining 22.5 per cent veceived prow

fits and fees from a local business or profession.

The following émty ghows the specific mmt:mm of the fathers
and mothers of the participating students,

SUMMARY OF SPECIFIC OCCUPATIONS OF PARENTS

OF PARTICIPATING STUDENIS
Case
Humber Fathers' Occupations Mothewa' Occupations

1}, FBLMBY ¢ « « ¢ 2 e 5 0 5 s e & o Hoowmakor

2), Sales mugﬁr‘fat Tyler
Fixture Corporation . . . . Teaches

33# mtﬁiﬁim ® & 4 ¥ *r ® & ¥ m ® a }W{w
A, Welder 4 « + v ¢ s e s « s « o  Homenaker
5). Railroad Laborer . . . + « . » . Homenaker
68} Maintenance Man . + + . . » . . Bompmalker
- 7). City Straet Department
Truck Driver o+ + « « » o Worker in Advertdsing Agency ~
‘ A Hakes up ads
8), Touss Mover . .« « .+ 4 ¢ & v o » Somenaker

9). Mmmager of Texas
: Pmployment Commigsion . « .

1B)t mem&f t v o ® x 8 % b e e

11)0 mmiﬂﬁ.-.-..-..».




15).
16).
i7y.
18}.

18),
20) &
21).

22).

23,
24).
25).

26).
27,
28).
29).
303.
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SIMMARY OF SPECIFIC OCCUPATIONS OF PARENTS

Fathers® Oceupations
W&t O 4 % e E. m » & &
mmaiat ® % A & ® s » & n

Owner of Dry Clesning \
aﬂﬁaﬁliﬁmg 4 & & N

Trock Driver Predght .
Disgbled Vetaran .+ + + + »
Ouner of Farm and Raach

»
»

*
-

Salesman fov Dr. Peppew
emmﬁtsv\lt’!

Insurance Sglesman . . . .
Ouner of Purniture Company

Mevchandise Manager at
Department Store . . .

Purchasing Agent for
Pearborn Stove
Company, Dallas . . .

Foreman of texture ¢rew .

Paink Contrgctor .+« « » »

Bus Defvar . « + 4 4 o o

Mechande . « « ¢ o ¢ ¢ 4 &
Deceased . + + « ¢ ¢ & &« o
Weldar . . « 4 4 4 4 0 s »
Blectrician « + « v v + 4 &

Haintensoca worker in .
School Distriet . . .

Hothers! Occupation
Homemaker
Hompmaler
Vorker in Dry Cleaning Plant -
in charge of alterations

Homemaltey

Hlonsmakey

Roowmaler
sacvetary

Salesvonen at Furniture Company

Homemalker

Segnstress
Bomenmalker
Hosemaler

Seamatrens in Pusniture
Factoyy

Horker at Photography Studic

Segmetreas in Clothing factory

Lunchroon Cashiar



SIBMARY OF SPECIFIC OCCUPATIONS OF PARENTS
OF PARTICIPATING STUDENTS, Contimued

Cana
Husher Fathers' Oceupations Hothers® Occupations

32)e Sepavated fyrom fanily . . v 4 . Seamstress in Clothing ?wmﬂy'
33). shipping Clerk . « » 4 ¢ 4 + & Waitvess
3%). Cuard ~ Chance Vought . + + » « Guner with husband of small
S drive~-in grocery, managed
by mother while husband
works in induatry

35y, Boil Conservation
Crow Chief « « ¢ ¢ 2 s « Clexk at Xress Store

363, Ovmer of Qa2ags + « « « « « + »

-
-
»
*
.

37). PBural mail carvier . .

38). City Street Departoent
R 7 . Haitrveos

38Y. Haintonance Forcuan for
Furniture Haoufacturing
COUPAIT o » o o 5 o 5 5 » » Seamatress in Clething Factory

50  Truch Driver .+ + » ¢ o + v o « o Seanatress in Clothing Yactory

413. Saleaman of lunber to
Purnlture Hanufacturing
Companigs D T Registoved Huvse

42)y. Toreoan at Tyler
Refrigervation Company .

43). Haintenance Departwent at
Tyler Refrigaration ,
COMPANY o ¢ o » o ¢ 5 + Sehool Cafeteria Cook

Howonaler

L
*

44). Menaper of Mead Market . . . . . Homemalker

43). Manager of Marble-Cranite
COMPANY « o = « » » « » » »  Secretary for Marble-Granite
Company



Case

46).
&7).

48).

49).

50).

513,

823
33).

M) *
55).
56).
5?} L
58).

39).

60).
61).
62},
63).
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SIMMARY OF SPECIVIC OCCUPATIONS OF PARENTS
(PATING STUDENTS, Continued

Eathers' Occupations
Owmeyr of Drive~In Grocery
Bolder . . « v o+ + + »
Mochapic .+ » « . o 4 oo .
Helder

= & A » & 3 * ¥ ¥

Spray Palnter at
Laxkin Packer . . . o

State Highway Department
Road Repairman

» - >

Potived . . . . . « & o« o

Contractor for Poad
building machine .

*

Jmlﬂrﬁotou»lid

Soll Congervation,
Inspector of Damg

Unemploved {ﬁzaabiéd} .

Ll

Contyactor for concrate
work

* * s * ¥ 5 » *

ity fiveman and painter

Deceased

* & ¥ ¥ F & & 2

¥ & % » =

Spreads Cravel
Manager of Service Station
Publie Accoumtant

* & 9

Superintendent of Tvier
Refrigeration Compamy

-

>

¥othors' Occupations

| § ot g o K s

Seamstrass in Clothing Factory
Homemahey

Bank Teller

Saleswonman gt Drass Shop
School Cafeteria Cook

Homomalor
Seaustress in Clothing Factory
Homamalver

Coashier in Insurance 0ffice

- Homemalar

Madical Secretary at City
| iospical

Dirvector of Church Hureery
and Resper of Children
for neighbor

Hoxmmaker

Homemaker

Church Secretary

Teacher



66} .

67}
68).
69}
).

72).

73).
74).

75).
76}

77}«

783,
2
- 80).
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SUMMARY OF SPECIFIC OCCUPATIONS OF PARENTS
OF PARTICIPATING STUDENTS, Continued

T ,>  '2:;,,31'3
Plonber . . & + « » v o« o+ &

Supsrvisor of Haggars
Clothing Factory .+ + . »

Hemaeremith - makes oil well
mim& LI I R B I 2

FAIDBT ¢ + o o+ v 2 v 6 8 v

CORErackor . + + + 4+ » & + o

Cuner of a Tire Company » « » .

tste Clerk » checks freight
from trains and trucks .

County Superintandent of
Ellis County Schools . .

Hangger of Southland
Cotton 041 Company . » .

Owner of Plumbing Compsny . .

Hanager of Meat Departuent
of Pigply Wigsly Store .

Mhiniat » - * L L 5 » ». & »
Worker io Red Bryans in
Dalles ~ Barbecuss Meat ,

Farmeyr gnd Clatk in

Glathing SLOPE .+ 4 ¢ v o
Pisabled Vateran .+ +» « « « »
Disabled Veberan . + 4 + o+ .

rmt'o&;o‘tvtto

dothars' Ococupationsg

Beanstrass in Clothing Factory

Besustress in Clothing Factory

Seapar of Children in Fowe

Taachey

Homennler
Foeps Children in Home

Homenaler

Works in Wyatt's Pood Store ~
Veichs meat

Works in Safeway Pood Store -
Waighs meat

Hooemaker

Homemakar

R —
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The data of Table V sghow that many of the givie taking part in thie
study ceme from a low socio-economic group. Accerding to Eppright (7) »
if homa economics is to meet the challenge of today and of the future, it
must meet the needs of oore individuals and familiss than at present, and
it must serve them more effsctively then is the case now. f‘o‘: years
mainly the great middle class of our population has boen reached by the
homemaking program. The family life problews of all cconomic groups,
however, should be our concern. We must strive to be move effective in
our work with the rich and the poor. '

Allison Davis {5) has stated that, in penersl, educators do not reach
the lowest economic levels of our society. According to his fipures, 60
out of every 100 children in our country live in fomiliss of the lower
sociomccononic groups. The homemaking program of the public high schools
provides an excellent opportunity to reach these families. Through classe
voonm work with the studente, careful selection of home experiences, visits
into the homes by the homemaking teacher, and through a well planned
sdult prograw and suomer program these families may be encouraged to malke
the bast use of their resources and provide the best possible environment
for tho development of their childeen.

NUMIER XD ACES (P BROTHERS AND SISTERS OF STUDENTS

It is gvident from Tabla VI, Part A, thot sore than ona-half of the
students participating .ﬂn tha study have pre-school or elementary school
age brothers and/ov sisters, This mfémtm ig ifmportant in the plaming
of a wnit on child developmont. Nany of the students would have had the
advantage of being able to m:ww;a young children in a natural setting.



it was hoped that better family relations would result from the fact that
the tesching unit encouraged a betiter undevstanding of younger fenily
wenbers. Ttm unit, alse, should maim gone provision for contacts with
young children for those who had no younger brothers and sistera.

It can b#saa‘x from Partc 3, Table VI, that only 12 of the 80 girls
had no bmm or sisters. Oa the other hand, 32.5 per cent of the girvls
had one %_rm;har or sigter, while 20 par cent had two, and 16,35 par cent
have thrae. A fow of the girls .cm from lavge families, haviag six,
eight, tmm,an& thirteen brothers and sisters in their fanilies. ’

ZING OF ZHE STUDENTS PARTICIPATING IF THE STUDY

The majority ::rE ::he piris in cthe study lived in houses, as indicated
in Table VII. Seven givle lived in apartuente, and one lived in g house
trailer. The families were divided almost equally between those which
ovned thelr own homes entirely, those which were poying for tmir hones

in installovents, and those which were renting their howmes.

OTHERS LIVING IN THE AOME AND THEIR RELATIONSHIP 70 THE STUDENTS

| Few families had any one other than the imediate femily nexbors
living in the howe. In four homes, & granduother Iived with the 'ﬁmily.
fne girl had lived with her grandparents since tha death of her mother and
Kfat:m#. &n elderly preat aunt lived with one fauily. A small niece and &
small nephew 1ived in the homes of two girls, providing them with many
experiences with voung children, slthough they had wno younger brothers or
sisters thomselves. One of the families lived with an elderly woman in
her homa to help care for her. ‘. -



QUTSIDE HELP IN TEE BOME OF STUDENTS PARTICIPATING IN THE STUDY

Only 22 fenilies emploved cutside help in the home as indicated in
Table I, Two of the femilies had Full-time help, end 20 had partetime
help. Since 72.5 pey mu'af the families did not employ may outside
help in the howe, this could imply that the majoricy of the students had
anple Wrmw to participate in many homemphing activities.

EOEMARING MACAZINES READ BY TUE PAMILAES OF THE STUDENES

That most of the femilies of the students had an opportunity to vead

sone type of homemaking magazine was indicsted by Table X. Those which

were most popular in the homes were as follows: Cood Houscheeping -
38,75 per cent, Better Memes and Cardens ~ 36.25 per cent, Ladies Home
Journal -~ 31.25 per cent, and MeCall's - 23.75 poy cent. Of the 80 fan-

ilies surveyed, 15 of them read no howemaking magezines. All the magasines
1isted above, as well gs many of the othevs vhich were listed lesa fre-
quently, have excellent aﬂ:@las on child Jdevelopment amoug the many others
of interest to the homemalking classes. These help familivs to keep abveass
of new ideas and now trends; and they serve as good reference material in
the department. An effort should be made to seguaint the studonts with
intevesting articles in an effort to tvy to irprove some of their reading
habits as well as providing useful information.
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TABLE ¥

FAMILY BACRGROUND OF

PARTILIPATING STUDENTS

PART A. AGES OF PAREWIS

Approwioate Ages Hothers Fathers N

of Parents fabar  Per Cest | Number Per Cent

30 w % *» & + & v 3.3 15’% 2 3-3‘3’

35 to 39 - E * - - - ia 22933 15 18. 75

m tﬁ‘f}fs . x5 o+ % @ lg 23075 3»3 22-53

5 o 49 . . . . . . 25 31.25 24 30.00

mﬁbﬁ&'g..;.. “’5 5.% 15 1$¢?S

5 059 i s s % s o i 1. 28 3 3.75

60 to 65 ... .. 0 0.00 i 1.25

Deceased .« . . . . . 1 1.25 2 2.50

Tutﬂ,. L] « ¥ @ @ . 100’% w 1&3&3&

PART B. UEALTH OF PARENTS (Ac Indicated by Students)
y ' Mothers Fathers

Health of Parents Wmber  Per Cent | Humher Par Cent
m * » - - . » L] - 52 ﬁﬁtm 67 58’!?3 1

PEIE o o 4 ¢ o % o » a7 33.75 27 33.75
3

mrcoa.-;.‘ ﬁ Oiw L'? s;m
Deceased . . . . . . 1 125 | 2 2.50
Total « . . .| 80 100,00 | 60 100,00 J
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ZABLE E.

COBTIHBED

PAMILY BACEGCROUND OF

PARZICIPATING

ZART ©. EDUCATION OF PARENES

Estent of Formal Education Pathers . Mothevs 7

of the Students' Pevents Rusber | Per Cent | Number | Per Cent
o S e e R e S b Do ot B S Tty s B VA LR T A 1) st g bt PR
1. ipient of an Advenced ]

Dagree 2 2.50 i .25
2. Teaining beyond the

Bachalorts Degree, but

not a Recipient of 2

Craduate Dogroe O .00 0 3,00
3. Becipiont of a Dachelor's ‘

Degroe & 7.50 11 13.75
4. Training Beyond High

School, but not a

Recipient of &

Bachelor's Degroo 9 11.25 G 7.50
5. High School Craduste 25 31,25 | 29 36,25
6. Training Beyond the Eighth

Grade dut not & Ripgh

School Graduate i4 17.50 17 21.2%
7. Eighth Grade Graduate 12 15,00 7 8.75
8. Grades of Pormal EBducation

if not an Eighth Crede

Graduato

7-5 Grades 9 11.25 7 8.75
4e3 Crades 0 6,00 & 8.00
2«1 Crades 2 .58 2 2.50
9. Ne Formal Education 1 1.25 0 0.00
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TABLE ¥, CONTINUED

FAMILY BACKGCROUND OF

PARTICIPATING SITUDENTS

PART D. OCCUPATION CLASSIFICATION OF PARENTS

Fathers Hothers
Occupation Classification woter | Per Cent | Mmber Por Cont
. Homemaking 40 5000
Professional Worker 1 1.25 0 0.00
Semi~professional Worker 0 0.60 o 6.25
Business Owner or Manager 22 27.50 1 1.25
Farm Owner or Manager 5 6.25 0 0.00
Skilled Laborer | 22 | 2750 | 8 10.00
Semiwskilled Laboxer 6 7.50 20 25.00
imskilled Laborer 16 20.00 6 7.50
Retired 1 1.25 X 0.00
Unemployed (Disabled) 4 5.00 ® 0.00
Deceased 2 2.50 X 0.00
Parénts separated, and
Father not living in the ;
home ’ 1 1.25 0.00




TABLE YV, CONTIWUED

FAMILY BACKGROUNED OF

PARTICIPATING STUDENTS

Main Source of Fanily e Per Cent
m’ mchly Ckﬂgkﬁ = s & ® » = 25 31.25 @
Profits and Fees from a
Business or Profession . . . . . . 18 29 50

Wpakly checks, wvages,

Yourly wages, piece work . . . . . 37 46.25
Savings and Investmonts . . . . . 0 .00
Inherited Savings and

mﬂww « k& ® 8 @ % ¥ * 4 » » ;6 Q.w

Total « + + .+ . 8 100,00
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TABLE VI

NUMBER AND AGES OF BROTHERS

AND SISTERS OF PARTICIPATING STUBENTS

PART A. ACE DISTRIDUTION OF BROTHERS AND SISTERS IN AGLATION

10 AGE OF STUDENTS PARTICIPATING IN IHE STUDY
Age of Brothers and Rumber of Par Cent
8isters in Relation Students

to Age of Studemt

All brothers and sisters ave
older than student . . . . . . . . 23 28.75

Some pre-school or elementary
school age brothers and sisters . 45 56.28

PART B, NMBER OF BROTHERS AND/OR SISTERS

Nuﬁg;ogfﬁﬁ::xm Bunbey Par Cent
No brothers or sisters . . . . . .« . 12 15.9
One brother or sister . . . . . . . 26 32.5
1. P R 16 20.0
B = & o 5 2 52 s s v 2w & o ® 13 16.25
POUT 4 2 o ¢ o 6 0 0 0 8 5 0 029 5 & 5.0
FIVE  « 4 5 s o 0 o v @ 5 4 e s 0 s & 5.0
BIR o 4 v v b e e s e s w ks e 2 2.5
BLIEBHE v o v v v e e e e e e e e s 1 1.25
VAR & & o » & 5 % % % % 5 & 85 & & 1 1.25
Thivteen o ¢« + ¢ o o ¢ 0 s ¢ 4 v s 1 1.25




TABLE ¥1i

IYPE OF EOUSING OF EAMILIES
0F PARTICIPATING STUDENTS

PART A. PHYSICAL TYPE OF DRELLING

Type of Housing Mumder Per Cent

Mm& £ L D I I T DR . B ? aO?S
ﬂmafﬁ T T ?2 9‘0¢0
House Trailar . « v o ¢ ¢ v » o = & i 1.25
TOEBY 4 o« & ¢ 86 106.0

PART B. HOME OUNERSHY

Ounership Status Robar Per Cent

Fanily owned home entively . . . « . 27 33,75
Pamily was paying for home , . + . . 24 30.00
FPamily was ranting home . . . . . . 29 36,25
Total . + . + & 80 100.00




OQTHRERS LIVING IN IHE HOME AND IBEIR

RELATION 20 THE PARTICIPATING

8701 B

Others Living in

the Home and Humber Per Cent

Reiationship
Crandmother o o « « o ¢ v+ « « 2 - 5 6. 25
Crandfather . . « + + 4 + « « ¢ ¢ » i 1.25
Great Aank . .+« v 4 4 s v e s o e . i 1.25
Cosadn « « » 4 4 e v 0 e e 4 sk e 2 2.50
Blocs . . o ¢ o o ¢ 2 5 ¢ v 6 s v o i 1.25%
Hophewr . o ¢ » « o = o » 2 s & & « 1 1,25

o felation {owmer of house
in which family livwes) .. . . « . . 3 1.25




CUTS8IDE HELP 1IN IHE BOMES
Type of Outside Humber Por Cent
Belp in the Fonmily '
er“tim }%1? L . . ’ - s % % “ - 2 2-59
?&r&"ﬁm 3319 & 5 % ¥ ¥ 3 K 5 & & = 29 250% ’
m mmide mlp » - » » » - Ld » * - 5‘8 720%
Total + . + « « 50 100.060




IABLE

X

"HBOMEMAKING HAGCAZINES READ BY

FAMILIES QOF PARTICIPATING

Homamaking Magezing
read by Families

Amerdcen Home « « + « 4 &+
Better Homes and Gavdens .
Fanily Civele .+ ¢ ¢+ & « &
Farm and Raneh . . . « o &
Farm Journal .« + + « « « &

Good Hougekeeping

*
-
L3
»
.

VOWS .+ o« ¢ o » 0 o s » + 9
House Beautiful . . . . .
House and Garden . . + « &
Heglth Mapawine . . . . .
Ladies Home Journal . + + .
Living for Young Romemakers
MeCalls + & o v o o s o »
Parents o o o « 2 s v 2 »
Progresoive Farmer . . .+ .
SOVENEEBR . + + s v+ »
VORUE + + o » 2 2 6 & o &
Woman's Home Companion . .
No Homemeking Magazines .

STUDENTS
Humber of Per Cent
FPamilies

3 3.75
29 36,25
7 8,73
2 2.5
 § 1.25
3 38.75
3 3.75
2 2.5
3 3.75
2 2.5
25 31.28
1 1.25
19 23.75
1 1.25
2 2.5
7 8.75
3 3.75
1 | 1,28
15 18.75
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S POR EEPERTENCES VLT SHALL CRILOREN

The studente' opportunities for eyperionces with small children ave
exprassad by the ﬁa&a found in Table gx. It had boen predetormined cthat
56.25 per cent of t:%ae students had Wcﬁml or slementary school ape brothors
andfor sisters, with 25.0 per ceat of t:;ml piviz baving young aniecas or pep-
havs vho frequently wvisited o their homes, and 75 per cent having ymmg" |
children in their neighborhoeds. Hore than one-half of the givis had had
some experience in caring for children in thedr church schools or Vacation
Bible Schools, Helpiog care for childeen in the Church VYacation s&b‘le
Schools often iz included in a homomal
development unit.

dng suemar project fellowing g child

f all pariicipating studenta, 78.75 pov cent stated that thoy hed
bad some esperiecce in hoeping young childeen while thelr pavents were away.
These date fadicated that moot of the givie bed che opporiunity for observing
soung children. Plans chould be focluded in the unit, therefore, te give
tho othor girls cpportunities for observation and soms actual experiences
in working with yvoung childven, !

HUEREST IV CHILORER BXFURSSED R¥ STUDRNTS

Interest in diffevent phases of child development wers cxpressed by
the students through their enswers to the questions dn Pavt II of tho Homoe
meking Survey., Table XII, Part A, shouws & record of theiy respomses to quese
niqtza on physical care. OF the pirls, 95 per cent said that they 1iked to cave
for young childeen; 82.5 per cent had had come guperience in dressing owall
children; and 75 per cent hed put ehildren to bed. lees tham ongehalf of



,;‘_'»
o

them knew sone symptons of common illnesses., One-halfl of the girls had
bathed a baby, vhile 83.75 per cent had cwpresved the desire to know more
ghout feeding m&l t:hild‘mn

| Part B, Table ¥II, shows the girvle' vesponses to the guestions con-
cerning entertainment of children. Eighty per cont felt that they hknew
some stories t:liac children would enjoy, and 87.5 per cent had told stories
to children. About onme~half of the givls bad directed play setivities and
75 per cent had boupght toys for children. The teaching unit wmight include
standards for selection of toys and also provide a batter mderstmdiﬁg of
the meaning of play end the ioportance to the c¢hild of well chosen toys.
Of the girls, 80 per cont ewpresced an interest in lemming gemes vhich might
be played at children's parties. The wait wight imclude a party for pre~
school children in order to give the girls euperience In plauning and giving
& party. Thvough plesning vefreshwents and entertainment, they would be
learning more about the needs, intevests, snd chavactevistics of different
aped children; and it would give them experience actually in working with
young children,

Part € of Table XIT shows the students' vesponses to the guostions
on behavior and discipline. Those who felt that they knew what to expect
of childron at different apes were 66.25 pev cont of the totel, and 62.3
por eént thought that they koow how to make children feel iwportant and
wanted. In addition, 60 per cent sald that they hed no trouble in getting
children to cooporate with thami but 40 per cent hed trouble in this raspect.
The majority of the girls hed seen children in a temper tentrum, while 17
girls adwitted that childrven frritated them, and almogt one-half sometiues

L
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teased children. Twenty-five pivls were sliowved to punish yvoung chdldren
in the fanily. Sose of those children were small niceces and nephews, rather
then younger brothers end sisters. |

Ansvers from this part of the Table indicated that the unit should
halp the pirls to achieve a bester understending of children and of vhat to
expect of them. It should fopart a better wnderstanding of discipline end
the nffeetiwg of different kinds of punichment.

In the last gquestion on the Suvvey ?m; the students were asked to
iist that sbout which they would like most to study in the unit on child
dovelopment. Their answers are recorded in Pact D, Teble XII. Five of the
givls wanted to know how to pot wore babyegitting jobs. There were 87 re-
queste to leavn move about the physical ceve of children, with the emphasis
placed on bow and vhat to feed small children. fThey seemed particularly
interasted in bables. Rinetoon givis wanted to hmow morg about what o do
1€ & child whom they wore keoping became i1l.

There ware 28 requasts for information ebout entertainment. Host |

of their interest in this vespect concerned stories and books for young
childven,

Sixty vequests called for more information about behavior problems
end disedpline. They desived to hoow how to get childven to mind and to
cooparate with them, vhat to do when children had towper tantrums, and bhow
children should be pum.a!w& other than spanking them. Thase requests served
as b:mes for mamy of the sctivitiss included in the teaching unit.

According to the report qf the Yearbool Coumittes of the Associstion
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for Supervision and Curviculus Developmmnt {3), lesvaing is motivatod bost
by goals esteblished by the stuwdent as o vosult of his veeds. The student
should be able to zee the relationship boetuseon what he i leaxning and how

it can be used,
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IABLE K3
OPPOBRTUNRITY POR EXPERIBHEES
T RIZBR YOUNGE CLRHILDRENR OF )
 PARZTICIPBATING STUDENTS
“Student fesponse
Quastion Ly d . el
| Hurs- ver T - " Per
ber Gene | ber ~ Cent
Po you have young nieces _
ﬁtmm? @ ¥ & % & 4 3 @ 28 333% 52 éﬁiw
Do your nedghbors have _
young children? + « + . . . 60 75.00 20 25,00
Have you ever helped care
for young children in
your Church School or
Vacation Bible School? . . 47 58.75 33 51,25
Have you ever cared for
ehildron while thelr
parents were mvay? o« .« . o 63 78.75 17 21,28




PART A. FUYSICAL CARE

TARLE
Il emiLpR

EXPRESSED

EHTS

Student ?ésespmaa
Question Yes - Ho _
Ruwe Per Humse Doy
ber Ceat bar Cent

bo you 1like to take

care of childwen? . . . . 76 95.40 4 5.0
Hould you like to hknow

vore about feeding a

b'ﬂby? e 4 % F = & s » &? 33‘?5 13 16t?¢5
To you know how to £old

2 diaper and put it

o0 ababy? « ¥ % ¥ % » 66 82.5 1% 1?03
Do you know some of the

symptons of the

common illuasses in

a swall ehild? . . . . . 37 46,25 43 53.75
Have you ever bathed

a bm? L ] L ] » » * - L ] - ﬁ‘ﬂ m.ﬁ f"a SGOG
Have you ever dressed

AababY? o 4 e v 00 e &G §2.5 14 17.5
Hiave you ever put a

child to bad? . . .« . . &0 75.0 20 25.0




TABLE X131, CONTINUED

Student Response

tuestion Yes _ Ho
e Per - K- Per
bar Cent ber Cent

Do you know some stories

thar different aged

children usually

Mjﬂy? # " » & % & 5 @ &I& 3{}*9 16 2@«3
Have you told stories ,

to a child? . . . .. 70 87.5 0 12.5
Do you ever teach

narsery rhymes to

Q&il&r‘eﬁ? « % ¥ » s gﬁ éf*ﬁo{} &!ﬁ 55’00
Have you ever directed

play activities for

Gmnim(? * 2 & & &k ‘&6 5?&5‘ 3&' 563.5
Do you eveyr buy toys
tWould you 1ike to losmru

games thet might be

played at a children's o _

QWW? L I M %.i} lﬁ Eﬁhﬁ

53
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be mememﬁ of c’fxﬂ&m
at different ages? . .+ «

Do you have treuble
gatting children to
copperate with you? . .

Do childrven irvitate you?

Do you know how Lo make
children feel important
ma mm? * * » L * L ]

Are you allowed to
pundsh younger childven
in your family if there
axe any?

Have you ¢vor seen &
child in & temper
mtm? L » & . * 4 e

Do you ever tease
leﬂm? P T

« & » & & ¥ @ =

~Student Response

L Yes ) -~
b ont
eond cent_ ... Cont
53 66.25 27 33.75
32 4.0 48 60.0
17 21.25 63 78.75
50 62,5 30 37.5
25 29
68 85.0 12 15,0
38 47,5 42 52.5
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TABLE R131, CONT

PART D. ITEMS ABOUT GHICH STUDENT

Desives Expressed by Students Heumoay Per ent

T e i T 0 T i Sopr i P  LA CH ot TRTymh poy rnd Steus s Ao

'm'w@ammba&y«- '
Ei-ttmgjoh&Qb.i"."lv’.

More sbout how and what to
foed small children . . . 4 o & o o ki 37.5

How to care for & Simy baby .+ + o+ « | 13 16,25
Hos to put children to bed . + 4 . . . 7 8.75

How to bathe and dress
liccle children . . & 4 o o o & » 18 22.5

L
£
1o
2%

Symptoms of 1lloess, and
what to do in case of
go aceldant 4« . ¢ 6 e 4 a b e w 19 23.75

Move about stories and books . . . . . 21 26,25

Gasws children like to play
Mﬂmua L T T T D I T & Syﬁ

sﬂit@“tﬁyﬁ LI I I I AR L T B R 3 3!?5



ZABLE X131, COHTIWUED

INTEREST 1M CHILDRRN EXPRESSED
 BY PARTICIPATING SIUDENTS

PART D, ITEMS ABOUT WHICH STUDENTS DESIRED 20 LEARN
2 THE STUDY OF CHYLD DEVELOPMENT, CONTINUED

Desiren Expressed by Students Me’x: Per Cent

Behavior and Discipline

How CO SCOP CTYING « « o + o o » » o L 6.25
What to do for a tamper tantrum . . 7 8.75
Howr to punish othar than

apmg - L L] L] L ] * . & » &~ - L} ? B«?S
What to expect of children |

of different 8288 .+ o « « « « ¢« « i0 12.8

How to help them pet along
witheach other . « 4 ¢« « o » + & 8 10.0

How to make them mind, be
quiet, and stay out of i
thitlsa & E 3 - » » - * -« L 2 [ ] L 2 » - 1‘6 23'0

How to make thom feel loved
mdmted.‘»‘&..OOO" 5 6025

How to feel more patient and
. a8t egse with children « + + ¢ « » 4 A 5.0




THE CHILD DEVELOPMERT 78ST -

NEEDS OF STUDENTS AS SHOWN BY RESULIS OF PRE-TEST

Table XITY summarises the results of the child development pre-test
which was administered to the 80 student participants. Part A shows the
individual scoves made by each atudent. The wode score for the group was

72 to 74, the mean scare was 74.65, and the median scove was 75.

The findings in Part B, Table XIYI, indicate that the highest score
on the pra-test was 88, and the lowest was 36 A total of 14 different
scores was recorded. The Eraguency of the scores vanged from one te 14

studentes in each case. These data ave shown graphically in Figure 1.

In Table X1V, the scoves of the students ware grouped in ovder to
wake various comparisons. Parts A and B of the Table show the scoves made
by students having youoger brothers and sisters as compared with the scoves
of those from families in vhich there are no younger children. The wean
scores, 74.65 and 74.35 vespectively, indicate no significant difference in

the two groups as to thair knowledge of child development.

In Parts C and D of Table XIV, the scores of the students whoss
sothers work outside the home were compaved with the scorves of those whose
wothers' chiaf occupation was homemalking., It was found that the mesn score
for the group whose mothers worked outside the home was 75 while that of the
other group was ‘73,9. These secores are similar enough to indicate common

neada as far as the tesching wnit is concerned.

The number and per cent of students missing each item in the test

appear in Table XV. ‘Three test Atems (Nuwhers 35, 48, and 50) were not missed
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by any of the students, while three items (Wumbers 2, 11, and 32) were
nigssed by more than 80 per cent.

The pevr cent of students missing each of the 50 test items is indi-

cated by a line graph in Table XVI.

To datermine the strength of the students in different arcas of the
test, the qéastims were placed in howmogenous proups aé far as possible;
and graphic ymsautatim were made in Table ZVII. Part A of the table
shows that 12 test ftems pertaining to physical care of children, were
wissed by 1.25 to Bl.25 per cent of the astudents.

Part B of the table indicates that 13 test ftems pertaining Lo
entertaimment were wmissed by 2.5 to 85 per cent of the students. Test items

438 and 50 were not missed by any of the participants.

In the area of discipline and behavior, 22 test items were missed by
3.75 to 87.5 per cent of the students, as shown in Part C, Taebhle XVII.
Tant item 35 was not missed by eny of the students.

Table ZVIIY vevaals that 17.7 per cent of the items on physical care
were missed by the students, 31.7 par cent of the frems pertaining to en~
tertainmant were wi_smd, ‘w’hna 25.0 per cgm: of the items related to hohave
ior and discipline were missed in the pre-test. This same infomatim i

showm by a bar graph in Piguve 2,

An evaluation of the findings in Table XIII te XVIII indicates that,
in teaching the child development unit, more emphasis should be placed in
tha areas of behavior and disecipline, and in the avea of entertainment than
in that of physical cave. -



TABLE X113

SCORES OH CHILD DEVELCPHENT IESZ

MADE BY PARTICIPATING UDENTS
PART A. COMPARISON OF PRE-TEST AMD RE-TEST SCORES
Case T Scoren ‘ Casa o Scores |
thuber Pre-tost Re~Tapt Mumber Proetogt Re-tast
1 60 72 22 82 94
% 86 94 23 72 80
3 72 8 2% 66 70
4 70 78 25 74 86
5 80 86 26 89 84
6 82 86 27 % 82
7 72 78 28 76 76
8 56 80 29 7% %0
9 86 92 30 72 86
10 82 92 31 72 84
1 74 80 32 76 78
12 8 98 33 76 36
13 82 90 % 78 83
14 68 82 35 76 8
15 70 80 36 72 86
16 70 o4 37 72 74
17 76 78 a8 80 86
18 80 86 39 68 84
19 7 82 40 R 8
20 80 & “ 78 90
21 72 42 68 82




IABLE X113, CONTIND

MENZ LEST
LY PARZICIPATING STUDENTS
RISON OF PRESTEST AMD RETEST SCORES, CONTINUED

DEYELOP

teber  [“Pre-test femtest | Mumber [ Pre~test ~ Beetost

78 88 & 72 90
7% 9% 85 N 76
&5 56 80
67 72 8
68 80

59 86 96
70 74 72
71 80 88
82 72 78 78
84 73 74 80
53 76 7% % 78 o
| 50 75 80 88
90 7% 72 78
9% 77 76 80
57 74 . 80 ’m 74 a2
58 74 7 72 B4

88 %8
83 BERE
&

Lo
Pt
& 8

b
g &%

72 a0 76 g4
74 Hode 72 - 7 o
76 82 Mean  74.65 - 83.58

88 90 | Median 7% - 82

63 70 86

s B8 8

E 28838




IABLE X111, CONTINUED

SCORES ON CHILD DE

MADE BY PARTICIPATING STUDENTS
PARISON OF PREWTEST AND RETEST SQORES

Seoxe Prastest A _,_%*mt
98 3
96 i
94 4
92 2
90 8
a3 1 5
86 3 10
84 2 12
82 4 9
80 8 12
78 6 7
76 10 3
7% i3 2
2 14 2
70 5 2
68 8
66 &

60 1
56 i,




15 Frequency

60

10 |
5 L
100 90 80 70 60 50
PRE-TEST
15 Frequency
7100 90 30 70 60 50
Score
RE-TEST
FIGURE 1.

COMPARISON OF PRE-TEST AND RE-TEST SCORES ON THE CHILD

. DEVELOPMENT TEST



COMPARISON OF SCORES HADE BY
| CROVPING BTUDENTS

EART A. SCORES MADE DY STUDBHTS PAVING YOUNGER BROTIERS
o8 SISTERS "
Case __ Scoves Cose , _Scores
~ Muber Pra-test Bemtest Hunbes Pre-test Ra-tast
2 86 94 21 72 90
3 72 8% ) 82 9%
4 70 78 23 72 80
5 80 6 26 80 &%
6 82 85 28 76 76
8 56 80 29 7% 90
9 86 92 a2 7 78
1 74 80 33 76 86
12 8% 98 % 78 83
13 82 90 36 72 86
15 70 80 37 72 74
16 70 & 38 g0 86
17 76 78 39 68 8
19 76 82 42 68 82
20 80 o s 7% o4




PART A.

COMPARISE

X1Y,

CORNTIRUED

e¥ oF

SCORES MADE BY

GROVPING S TUDENTS

SCORES MADG BY STUDENIS BAVING YOUNCER BROTHERS

Case | ~ fScoves “Cace _ Scores ‘
Humber | pra-Test Re-Test Humber Pre-Teat Re-Test
a5 68 74 69 86 96
46 78 84 72 78 78
47 66 8% 73 Fd &0
&9 48 70 % 74 g2
52 Go 84 7% 72 &%
53 86 20
58 74 &0 Hode 72~ 84
o0 % 78 Hoan 7%.8 83.7
65 72 76 Median 74 84
68 68 80

62



IABLE X31Y, EDOHIINUED

COMPARISON OF SCORES MADE BY
| GRODPING S2TUD
PART B SCORES MADE BY 27UDE

Case | —Beores Case | ~Beoves

 Haber | Pre~test o-test | Mober [T Preetest  Rewbest

1 60 73 57 7 %
7 72 78 59 72 82
10 82 9z 61 7% 82
Y% 68 82 62 a8 90
18 80 86 63 70 8
2% 66 'y &4 72 99
25 7% 86 66 66 80
27 7% 82 67 72 85
0 72 86
at 72 B4
35 76 84 74 78 8o
40 70 80 73 80 83
a1 78 90 78 72 76
43 78 38 77 76 20
48 7% 82 80 76 3
50 %0 88

51 68 82 Hode 72 - 7 80 - 82
53 76 76 ean 4.5 83,5
54 7% 90 Meddan 74 84

56 84 94




TABLE EYIV¥, CORTINUED

COMPARISON OF SCORES

HADE BY

CROVFPING SIUBDEBRTS

EARE C. SCORES MADE BY STUDCNES WHOSE |

Case oo Scoves | .
2 85 94 45 68 74
’ 72 78 &7 66 8%
14 68 82 50 80 88
19 75 82 51 68 82
20 80 84 83 76 76
22 82 94 54 7% a0
25 7% as 56 84 94
26 80 84 58 7% 80
27 74 82 59 72 82
28 76 76 62 83 90
29 74 90 63 70 86
30 72 86 6% 72 80
32 76 78 65 72 76
33 76 86 69 86 96
3% 78 08 70 74 72
37 72 74 71 80 86
38 80 86 73 7% 50
3% 68 B84 76 72 78
40 70 80 77 76 80
41 78 90 Mode 7an 74 828650

Hoan 75 84
43 78 88 Madian % B4




TABLZ X1V, CONTIHNUED

COMPARISON OF SCORES MABE BY

CROUPING STUDENTS
PANET D. SCORES MADE BY STUDENGS VMOSE HOTHERS ARE FOMEMARERS

Case | Scoves Case | “dcores
- MWL e T 5 i T ... |
&0 72 44 7% %
3 2 8 % | 8 8
4 70 76 48 A 82
80 86 4 . 68 70
82 86 52 66 84
56 80 55 86 90
9 86 92 57 i 0
10 82 92 60 7% 78
11 7% 80 61 76 82
12 84 98 &6 66 80
13 82 90 67 72 86
15 r{ 60 48 68 80
16 70 B 72 78 ‘ 78
17 76 78 7% 78 80
18 80 86 75 80 58
21 72 - 0 | 7 % 82
23 72 80 79 72 84
24 56 70 ) 76 B
3 72 84 o e
35 76 84 Mode 72 80 - 9%
36 72 86 Yean © 73.9 83.2
42 68 82 Hodian 4 8




TABLE XV

GOMPARISON QOF ZIXIEHNS

H188ED QR ZIHE

CRILD DEVELOPMEWT ITBEST BEFORE ARD

APTER ZEACHING IEHE UNIZ
Pre-test %‘@sz?i:
Teot Item |  Musber  Per Ceut

Ruzber Waoed Hisoed

3 0 0.00

2 53 68.75

3 5 6.25

4 12 15,00

5 15 18.75 5 9 12,25
6 6 7.50 6 1 1.25
7 ? 11.25 7 7 8.75
8 16 20.00 8 1 13.75
9 42 52.50 9 8 10,00
10 54 67.50 10 24 30.00
u 70 87.50 1 45 56,25
1 1 13.75 12 2 2.50
13 9 11.25 13 1 13,75
% 10 12.50 14 7 8.75
15 39 48.75 15 38 47.50
16 3 3.75 16 2 2.50
17 36 45.00 Rt 25 31,25
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TABLE XY, CONTINUED

COMPARISON OF LTEMS MISSED ON ITHE
CHILD DEVELOPMEWNT TBST BEFORE AND

APTER TEACHING Z2BE UDNIT

3

2
21 1 1.25 21 2 2.50
22 7 8.75 22 2 2.50
23 36 45.00 23 7 §.75
24 9 11.25 24 11 13.75
25 4 5.00 25 0 0.00
26 7.50 26 3 3,75
27 3 3.75 22 0 0,00
28 13 16.25 28 3 2.75
29 5 6.25 29 2 2,50
30 4 51,25 30 28 35,00
31 55 68.75 3 37 46,25
3 o8 65.00 32 58 72.50
33 2 2.50 33 2 2,50
34 50 62,50 % 46 57,50




IABLE XV, CONTINUED

CoMPARISON GF L1ZEMS HISSED 0M IHE
GHILD DEVIELOPRHMENT IEST BEFSRE AND

AFETER ZTBACBING ZBE HHIZ

mmaﬁ | Re~Lost
Toot item | Bumber ~ Per Cent | Teot item | mber  Per Gent
Mxber Misand wmaﬁ Fuber tdased Hissed
35 o 0.00 35 0 6,00
36 20 25.00 36 & 7.50
37 7 8.75 3?7 & 7,50
38 27 33.75 38 12 15.00
39 1 1.25 39 1 1.25
40 & 7.59 40 3 3.75
41 1 1.25 41 2 2.50
42 51 83,75 &2 40 50,00
43 &1 51.25 43 » 37.50
44 i1 13.75 44 2 2.50
45 37 46,25 &5 28 32.50
46 48 61,25 46 55 68,75
47 3 3.75 &7 3 3.75
48 0 0.00 48 0 0.00
49 2 2.50 49 5 6.29
50 0 0.00 S0 0 800
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COMPARISOR

TABLE XVIii

PER LENT OF

TEST

1TENRS

72

OF THE HUMBER AND

HISSED 11

EACH AREA OF THE CHILD DEVELOPMENTZ

TEST

Testing Area

Hunber of

Test Cusstions

Answered

Tuber of
Cuastions
Hisged

Por Cent of
Queations
Niseed

Pra-test

Re-test

Pre~tast| Re-tost

Physical
Care

Entertainment

Behavior gnd
Discipline

960
1200

1850

170
-

462

1445
229

17.7 15,0
n.g 19.1

25.0
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Physical Behavior and Entertainment

Care ‘Discipline

FIGURE 2.

COMPARISON OF PERCENTAGE OF QUESTIONS MISSED IN DIFFERENT

AREAS OF THE CHILD DEVELOPMENT TEST

Pre~test Re=test -




GERERAL TMPLICATIONS FOR THE TEACUING UNIY

The data discussed in this chapter weve analyszed in order to deter-
ming implications for the developuent of a teaching unit for child develop~
went in Bomemaking I,

Although the findings of the instruments used in this study indi-
cated that the majority of the students had many contacts with youmg
children, it was believed that the unit would be wore imtevesting and morae
neaninpful if conmon opportunities for observation and for uxperime's
with young children weve provided through field tripa, chbservation of play
groups, or the giving of parties for young chiidrm in the Homemaking
Laboratory. This would provide a means of coordinating classvoom lsarnings
with acrual applieation through participation in activities with young
children.

In planning the unit, it was vegarded that the age group te vhich
the majority of the students balonged, and tha developmental charactaris-
tics of this group must be considered.

It was shown in the deta that 27.5 per cent of the students earned
monsy baby-sitting, while othars expressed a desire to eavn spending money
in this wajr. The teaching unit should help the girls to attain a better
understanding of children and of what to expect of them. This, alse,
might help to give parents and baby-sitters a more complete understanding
of each other. |

Although the greatest mumber of requests for activities in the

teaching unit were in the avea of physical carve, the pre~test data ard the
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data from the surveys indicated that the pirle' enperience and Lnowledge
were greatest in this aves, and that gomevhat less time and emphasis could
be placed here, in order to leave wore time. |

In addicion to the 62 vequests for activities in r@latim to behavior
and discipline of younp children, the surveys and pre~test pointed to a
need for further koowledge and experience in this avea, with emphasis on
how to encourage children to cooporate and how best to administer punishe

ment.

There were fewar vequests for activities in the area of mmrmmg
children than ia other arcas, yet the larpest povcentage of questions misge
ed in the pre-test fell in this ares. There was o indication of the need
for better undevatending of the meaning of play in a child's development,
and of the value of suitable toys snd well chosen mmrtmm for dif-
fmnt:. age groups.

In the light of these implications, the author developed g wnit fov

tesching Child Development to the 80 students enrolled o Homemaking I at
Yaxahachie High School.



EVALUAZTION OF IHE
CHILY DEVELOPHENT UHLIT

Aceording to Williamson and Lyle (15) evslustion devices should im
used in ovder to appralse the effectiveness of tevaching, to determing the
devalopment which students have made toward the objectives during 3 cere
tain peried of time, and to stimulate them to further learning.

After teaching the child development unit i Homemshkiog I, the
Child Development Test was ve-administered to the students as @ wm of
evaluating the effectivengss of the unit. The data from the ve-test hawe
baen vecorded in Tablea XIIT through XVIIL and in Pigures 1 aad 2, in
juxtaposition with the pre~test data, for compavative purposes. The
changes in the response o the Test ars discvuesed as follews.

RESULTS OF THE CHILD DEVELOPMENT RE-TES

The progress which the students made duriag mﬁgmdy was datermined
by té«&dﬂn&éming the Child Developmant Test, au noted. Data in Table
XILI, Part A, roveal the fact that the mode score in the ve-test was 80
te 843 the mean score was 83,.58; ami the median score was B2, This shows
an incregse of nia;hf: pointe in the median score. In analysing the ve-~tust
it was voted that one siuwdent scoved lower sud three students scored the
sant as in the pre-test, The student who scoved lower in the ve«tost was
genorally below gverage in ber other mcademic studics. Of tha three stu-
dents whe scored the seme in both tests, two were absent several times during
tha tzm the unit was being tanght. The other atudent lived in a house
trailar with her family aud moved frequently. She had only lived in

t
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Waxahachie about four months, and was distuwrbed over plans to move again;
All three of these students were averese or below in thels other scademic
studies, also. The ve-test scoves of the other 76 students shownd an ia-
crease over the scores made in the pre-test. This was s indication that
95 per cent of the students made some improvesent while the study was in
prag&*ésa..

Table XIII, Part B, shows that the highest score mede on tha re-
test was 98, end that the lowest was 70. This revesls en fmprovewent over
the high and low pre~test scoves, which vevs 88 and 56, vespectively. The
frequency of the re-test scorves ranged from one to 12 students for esch
score as coupared with the frequency of the pre-test scoves which was one
to 14. Figure 1 shows g gesoral shift from lower to higher scoves from
the £irat to the last test. These data indicate a general incresse in
knowledge and Mrstandmg concorning child development, ingofar as it
could be showvn by the test which was used, sfter the unit was taughe.

A further cowparison of the scores made on the pra-test and ve-test
was pade after grouping the students in two ways. These data ave a!mm
in Table XIV, 1In Parts A and B the scoves of m:.s students baving
-~ younger brothers and sisters in the family were conpared with the scores
of those baving no younger children in the family. The mean scores of the
two groups were very similiar, 74.8 end 74.5 for the pra-vest, end 83.7
and 83,5 for the ve-test, vespectively. The author was led, thevefors, to
| the conclusion that it made vo notoworthy difference in answering this test
as to whether there weve younger childrven in the family ov not.

In Pores € and D the tost scoves of the amxxm whose wothers

t
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vorked outside of the home were compaved with those vhose nothers! chief
cewgatm was WM&@. The initial and fival nesn scoves in this
comparison also were quite similar, au were the eedisns. The mean of
smﬁmts M mt::am; worked m&sﬁa the hone, however, somevhat surpassed
those wi:me mﬂm:n did not have mﬁtﬂm cccupetions. Perhape the girls
ma mt:hars worked awsy from hone may have assumed somevhat more respon~
sibility ':.n m&ng for younger byrothors and sisters.

A xmarism aﬁ tﬂm nunber mﬁ pe: cent of test items missed in the
pros~test and ré-mt: ‘:ia made in Toble XV. Seven test itoms in the re-test
were ansuered corrvectly by all of the atudents as compared with three test
items answeraed correctly by sll students in the prostest.

The line groph in Table XVI, also, shows a compavison of the pere
centage of items missed in the pre~test amd ro~test. An analysis of this
Table reveals the fact that the re-test scoves on iz of the test items vere
lover then the pre~tast scores. There actually wes only e diffevence of
from one to three morc anowers missed for these test items except for Itonm
46, where gix wove wrong ansvers were given in the veetest than in the
pre~tést, An element of guessing may have been ifnvelved in enswering the
questions, wlxich could pecount for some of Che itenw missed in the pro~test.
Individual idess and opinions which the students have acquired and which
cammot always be corvected in a few weeks m, algo, be o contributing factor
to the fact that eix of the test items were missed wmore frequently on the
re~tast izhax: on the pretest. Or it way be thet insufficient eophasis was
given to these items in tesching the unit.

Por eight of the test items, the scores mmt;m sama both on the

L4



prestest and ya~tost, Of those scoring the same, three items wore Wwﬁ
sorrectly by all students both in the pre-test and the ve~test. The other
£ive items which were ansvered the same were nissed by few students, from

ong to four wrong answers being given for the tost items In both tests.

Table XVIT shows the diffevence in scoves in the test items In dif-
forent aveas of the child dewvelopment test. Pavt A of this table sghous thet
two test items in the avea of physical care vere missed by the sawe mubor
of students Iin both tests. In this arves three items wore missed wore often
in the re~test then én the pre-test. In 21l cases the difference in the
number of itens wissed was small, ranging from 1.25 o 7.5 per cent. SHince
most of these questions were snswered correctly in the pre-test, less time
and enphasis were given to this grea than to the othors.

The least fmprovesent on the test was wade in the sres of physical
cawe. This may heve been due to the fact that the students felt less pesd
for information in this avea, and less emghasis weas given in tesching the

unit.

part B of Table ¥VII indicotes the diffevence in test scores in the
area of pmv' and entertalmmont of children, Only one test item, velated
to the value of funny books as entertaimment wm iover on the ro-test
than on the pre-test. This may have resulted from a report given dn class
which was concerned with poor clolces of guch books for children. Items
48 me. 50 wore not missed on aithsr test, and Item 33 was missed by two
studente both ou the pre-test and the ve-test. In this srea there was an
overall improvement of 12.6 per cent in the amem of the re~test over thosa
in the pw-ﬁnw, vhich was the greabest inevease s.a' seoves of the sress



tested. This improvement wight be sttributed to the fact that the stus
dents soemed particularly to enjoy the study in this area. They all toch
mich pleasure in planning snd carrying out the entevtainsent for pre-school
children. This domonstrates the principle that information that is leswnod
is votained longer vhen there is interest and appeal, and when it is ape
plicable to actual euperiences in daily living,

A comparison of the test scores in the arves of behavior and discis
pling is shown in Part € of Teble XVIZ. Theve Mraixy ware fower items
missed, Two test items scored lower on the retest than on the pre-test
by a very small percentage (1.25 and 2.50, respectively), Three test items
scoved the seme in both tests, with no students wissing Item 35,‘ m’iy one
wissing Item 39, and three missing Item 47.

Table XVIII shows an overall improvement of 9.3 per cent in acoves
on the re-test over the pre-test in this area. In this table, it¢ may be
woted that there was an overall increase in scoves of 2.7 per cent, with
17.7 por cent of the questions being ansvered incovvectly in the proe-test
whilae 15 per cent were answered incorrvectly in the re-test. In discussing
tha results of the test with the students, many of then wentioned the fact
that they had used electric bottle warmars, and never had warsed s formula
':&n & pan. This miy account for the larpe per ce;:é of incorrett mgvers Lo
Guestion 2. The euthor feels that Question 46 was ansveved incorrectly in
~such a large percentage of casea because an incorrect ’béuef was held by many
f@ili&a with fngsdequate knowledpe of pood nutvition, and fts relation to
growth and development. The child development wnit wes taught near the
beginning of the vear before the foods and nutrition umit., Therefore, in-
sufficient emphasis may have been given m'awd natrition in teaching the
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unit.

In the avea of entertaimment of children, the numher of items missed
in the Test during the re-test was 19.1 per cont os compaved vith 31.7 per
¢ent wiszsed in the pre-tost, veprasenting a reduetion of 12.6 per cent.

In the arca of behavior snd discipline, the per cant of items missed was
reduced 9.3 per cont, from ﬁﬁ& to 15.7 per cont,

Evaluation of the pre~test and xe~tost scoves in Tobles NIEX throuph
AVIII revealed the fact that the majority of the 80 atudents who paviie
ecipated in the study made progress in relation to knowledge end & better
unﬂem.tmaim of children through the child dmlmﬁa undi.

Thoeoupgh conferences with the students, visics with the parentes in
the homes, and through hose projoct reports, the asuthor has seen & change
in atticude in soms students resulting in a bettey understanding of children
and an improvement in the ability to cave for them and to get along with
them, both in the fanily and when babyeegitting,

The evalustion of the tesching wnit, also, showed strengths snd
vealmesses in the unit. Although the mejovity of the pupils showed progress,
weaknesgses clearly were shown in some items, which should receive move
eaphasis vhen reteaching the unit.



CHAPTER ¥I

Y, COBCLUSIONS,

. one

SUMMBAR

AND RECOMMENDATIONS

In an effort to improve the curvicelum in Minth Crade Homsmaking
in Waxahachie Wigh School by plamning and svelvating 2 tesching unit in
the ares of Child Development, & study was made wich the cooperation of
the 80 pirls anvolled in Homemsking I, during the school vear 1938 - &0,

 Data for the study were obtained by the use of survey forms and
tests. The results were reécorded in a series of Tables, which have been

discussed in relation to theiy significance and theiy value to the study.

Based on the needs and interests of the students as indicated
through the surveys and a pre~test in Child Development, & tesching unit
wvas daveloped at the ninch grade level. This unit was taught to the 30
girls envolled in Homemalking X, and its effectiveness was evaluated by
readministering the Child Development Test. The rasults of this evaluation
indicated that $5 pay cont of the giris participating in the astudy had
wade some advance in thelr kaovledpe and enderstanding of child care.

. The fact that g fov students made no progreas and that some test
items vere misgsed as often or more frequenily in the reetost than in the
pre-~test way have been due to several factova:

(a) The element of guessing was envolved.
(b) The questions wera not worded slearly in some cases,

(¢) The information contained in some paris of the test
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was not emphasized by the teacher.

(d) The student had no intevest in or need for a speeiﬁc |
piece of mfamtim. ,

(e} The student was below avamge academically.

(£} It sometimes is difficult to change preccmeim
ideas or apinim in & ahor:t: tine,

The evaluation, also, Mimﬁaﬁ areas which needed wore enphasis
vhen teaching the wunit another year. ix: was intevesting to note that the
two questions most frequently missed in the avea of physical care both in
the pre~test and the re-test were related to foods and nutrition. . in sime
ilar atudies by Skinner (12) aud by Rimbell (9), there was shown a definite
need for morve training in the ares of foods and nutrition.

The author believes that this study has eccomplished the original
specific objectives ~ namely:

(a) Collecting personal and family background
iﬁﬁmﬁm through suyrveys;

(b) Pre~testing the demt:a’ knowledge of child care;

(e) Formulating a teaching unit based om student
neads and interests}

(d) Teaching the unit;

(e) Hvaluating the umit.



As @ result of this study, the suthor formulated the following

conclusions:

¢}

()

{3

The ninth grade girl has many experiences with pros
school ¢hildren. Hence g Child Development Unit
which will intengify ber interest aand help her to
understand children better and to appreciate them
more may be a worthubile help for her.

Play school groups and pavtiss for pre-school chile
dren msy provide an opportunity for acquainting memy
mothers with the homemaking progras of the high school
and for woking new wateriyls availeble to them, thus

aiding in escablighing better relationships betwesn
school and commmity.

Written tests cannot mmufa all of a student's
progress in Homewmshking, Althouph & few of the stu~
dents showved little or no improvement in the Child
Developmont Test, the suthor felt that they sctually
gained through the experience. They were iInterested,
they cooperated in the activities, and they seeamed to
enjoy the unit, elthough their weitten tests did not
roveal a change,



The following recommendations are made for tesching Child Develope

went aﬁ the first year level:

1)

@

&)

(4)

()

The needs and intevests of the pupils as well as

their attitudes and knowledge of child care should

be ascertained in order to plan an effective teaching
unit.

The opportunities of the students for contacts and .
axperiences with pre-schwol children should bo deters
mined and some provision wmade for prwiding agetual
experiencos with childven during the time during which
the wit is beiag taught.

Students ghould be helped to understand the prineiples
of ehild development, since in many cases there is no
vight or wrong anower. The ldea should be imparted
thet all children bave the sams bastc nseds and that
these needs may be satisfied in mny different ways.

Students should be encouraged to become more observant

_65 children vherever they come in contact with them.

The teacher should be alert to new books, bulletins,

and mapazine erticles so that her teaching materials ave
revised constantly and veplaced wit:hv new information.
This will vesult in keeping her sbresst of the findings



(6)

(7)

(8)

%)

(10)

of new research, and to the changing neede of the times.

Activities such as field trips, uee of cutside vesource
personnel, demonstrations, skits, end £ilwms add verdety
to a presentstion; and they make the subject watter more
interesting and wove appealing to young girla.

The unit should not last too long, The ninth grade
pupil likes change and activity. m interest end
enthusisemn pay ba' intenge, but it is transitory.

The procedure to follow in using resources and £ield
trips outside of the classroon depends tzﬁmn the size of
the class and the time availsble.

During the Child Davelopment Unit, home auperiences
should be related to Chiid Development.

Some ¥. H. A, Programs should be cogrdinated with the
teaching of Child Development.

86
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the study desoribed dn this thesis has been interesting and enw
grossing to the author. It has iwpressed her with the value of becouning
better acquainmﬁ with her smiémasg and it hns sevved o help her becoms
batter inforwed through the use of & wide vanpe of new veference and ve-
source material availsble on the subject. The teaching unit developed
during the study has lwproved the curviculum in Homemeking I. It has
heen a sét:mfyins experience, and the enthuciasm and interest expressed
by the students during the child development unit was most gratifying.






1. In school the last grade completed by my pavents was:
Pather |
Mother

2. The main source of ny family's income:

Salavy, monthly checks

.. Profits end fees from a buaivess or profession
Weekly checks, wapes, hourly weges, plece work
Savings and investoents

Inherited savings and investments

3. Yy fathert's oceupation is: (Describe fully.)

4, My mother's occupation fs: (If other then homemaking, dasw
eribe fully.)




APPENDIX B

SURVEY g_ﬁgﬁ

PART 1. ABOUT YOU AND YOUR PAMILY

PART IX. ABOUT YOUR INTERESYT IN CHILDREN



HOMEMAXING SURVEY PORM

PART I, ‘

1. Heme P — e | aa#:a',.
Last Firat Middle

2. Age n } Bate of Birth

3. Addvess _ ‘. , . Telaphone No.

%. Location of bome if ruval

3.
G
I

8.

How long have you lived in this commmity?
Clagsaification in figh School
Your health:

Good

S £

—— TOOE

Your home responsibilities: |

List the homemaking ectivities you perform regulariy at howe.

List the three sctivities you most enjoy doing.




o8

i1,

12,

92

List the thres setivivies you lesst enjoy doing.

Your recreational and leisure time setivities:

destvicy \ Paxticipation |
— dlever | Uccasionally | Fesulerly

L]
Reading + « ¢« +« « + & %
“
*

Listening to the radic
Vistching celevision . .
VISItIng o« = o« 5 o + + »
Music (active oy passive)
Sports {active ovr passive)
Handwork (knicting, ete.} .
?Mlymmmm: s s a0
Cthers , " _

* w % & » »

T 2 2 8 &+ B o & & &
£ % = % * ®m oW OB N ®

Your participation in commumity organizations:

tisvar Oecesion~ Regule finid

iy arly  GCffice
Church gobdvitdes « v « » ¢ o« o » .
Commupity ¢lubs and acbivities
Sehool activities « « » « o v
Gthers: ,
List ways in vhich you aam‘my, ig any.
Your father: Neme . o Age

Occupation

1f unemployed, why?
Your father's health:
Paiv
Poor

Nerori A

ST

S —



3‘30 '

14,

1M

iz

18,

19,

93

Your mother: Heme I — e , g
Gecupation other fhan homemaking
Your sothexts health:

-~
, Poor

Tmber of your brothers and thelr oges:

Humbar of your sisters and their ages:

P SO DR NG

Others living in your home and their velation to yout

Does your family employ outside help in your bome?

Raver
‘ . Part cine

. Repgular
Vhat type of housing does your family have?

House . O
e Trailer e, Buying

List of Howsemeling Megazines your family reada.




PART 1I.
Instructions:
1. Read guestions cavefully.

b8

Please check (V) questions yes or no.

Guestions:

1,

2.

3.

b,

5.

6.

1.

8.,

1

11,

12,

Spportunities for fnowing Children
Do you have nieces or nophewa?

Do your nsighbove bave young ehildren?

Have you ever halped cave for young children in

your Church School oy Yacation Bible School?

Have you ever caved for children while parvents

ware away®  {(Such as baby-sitting)

Physical Care
Do you like to take caxe of childven?

Would you lilka to hoow wore about feeding a baby?
Do vou kaow how to fold a diaper ond put it oo

@ baby?

Do you know some of the symptoms of the
common $llncases in & small child?

flave you ever bathed a baby?

Have you ever drosszed a babyy

Have you over put & child to bed?

Do you Imow soms stories that difforent aged
childven voually enjoy?

|

.

i

9%



13.

14

16,

17.

18.

19,

20.

21.

22.

23,

24,

Have you told stories to a childy

Do you ever teech nursery riynmess to childven?
Have you divectaed play scbivities for childrent
Do you ever buy toys for children? |
Would you 1ike to learn pames that sight be
played at o childven's party?

Do you koo vhat may be expected of children at
different apos?

Do you have troubls getting children to
cooparate with you?

Do children irvitate you?

Do you ever tease childeen?

Do you know how to male children feel
fmpoytent and wanted?

Are yvou allowaed to punish younger childven in
your family, if theve are any?

Have you cver scen & child in a tomper tantoum?

that would you like to lemm move sbout in our

ptudy of c¢hild cave and baby-sittdng? (List Delow)

L%



APPENDIX €

N

HOMEMARING I FEST

UEBED A8 A PRE-~TEST AND AGAILIHW
AS _a. RE~TEST, TO HEVALUATE A
IV»TEAEE‘IEIG UNIT IW CHILD

DEVELOPHENT DESIGCHNED

BY THE AUTHOR
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PART A. MULTIPLE CHOICE

1ming a:ims:ims,

If you mm left in charge of your youngey brothers ov

sisters, or 4f you were s baby sitbey, you umight be veguized
to make some of the felloving decisionss

1.

3.

4.

5.

As his mothor and father lesve the house, Sobby cvies to
A, Lot his wother handie him?
B. Spank him?
€. Try to divert his attention?

You ave instructed to give & bottle to a baby. Vould

A, Pour the wilk in a pan te heat 147

B. Put the boitle in a desp pan of hot wetay?

C. Heat the bottle in & pan with sbout an ifuch
or b of vater in 167

A seimt: a book ymx nhink m wum engagfa
B. Let hin chooss a book?
€. Buggest another type of entertainment?

vith the proper approwch, it is easiast to tesch &
two year old
A, Not to pull his toys apart.
B To help pick up his tove end put thew awgy.
¢. To bring his toys in the house vwhen it rains.
De To sit still in church.
B, To turn pages in 4 mamim without tearing
them,

thick of the following is the least suitable toy -ﬁmr
s theee year old child? :

A, A small wheel barrow?

. A soat of large Blocks?

P. Crayoas and color book?

B. Scissors for cutting pictures?

a7

3Ex g1 In the columm at the right y&em encirels the lebtter which
mmspmsas to the answér which you conelder bost for each of the fols

ABC

ARC

ABG

ABCDE

ABcone



G

7.

8

2.

0.

il.

12.

If a four year vld child hes scattered his tovs,
would you
A Ak bim £ he would like to piek them up?
B. Threaten him 1f he dossn't pick them up?
¢ ﬁuggast. that be help put thewm awsy, bub donte
' make an {ssee of $t7

¥hen Bobby becomes angry and has 2 tosper tentrum, the
best thing to do 48
A. Caluly ignove the fact that he is sngry and
leave hinm glone in the woom.
B. Spank him.
€. Say you will teil his pavento.
E. Give him vhat he wauts.

#ovw would you treat an older child (aix or seven years)
in ovder bo make hinm like and vegpect wou’
e  Ignore his bad habits. _
Be Scold him 4 o 15 not vespeatful.
8. Describe other c¢hildron who are move polite
than he ig,
D Praise hin vhen he iz good.

¥Vhen & one yoar old gots tirved of his owm boys, you
might beet heep hin amsed by glving hin

1 &noldmgammmlmkat.

B A mivror.

€. The button box.

p. One or two pan covers from the i:imm..

Toys for a one vear old child should help to
A. Develop muscles iv his amms and legs.
B. Encourage hinm to wmake thinge with his hends.
€. Teach him to pley with others.

When a two year old ¢hild vefuses to cat and/or playe
with hie food, you should
A. Porce him to eat it.
B. Try to pet hinm to est by playing a game.
C. Ty some other food.
It Take it away without coszmnt sod walt wntil the
next meal to feed him,

If & four year old child in your care sterted ¢rying
with o stomach ache, you should

A. Call the doctor.

B, Call the child's sother and ask for xmmtﬁm&

€. Give him an aspirisa.

a8

ABC

ABCDE

ABCD

ADCD

ABC

ABCD

ABC



13.

14,

- 15.

16.

17.

8.

If a child in your cave received a binp on the head,
but the skin wasn*t broken, you should

A. Apply a cold, wet cloth.

B. Apply a hot, wet cloth.

€. Wash with baking soda and water.

D.  Apply an sntiseptic solution.

If you were tebiug cave of children in the afterncon,
and the mother had left po fastructions sbout their
supper but hoad not returned by 5:30 2., you should

A. Take them to the drug store for hauburgers.

B. Tell them to wait until mother comes howa.

€. Give tham chocolave milk and cookios.

D. Prepere a zinple supper, such as: soup, nilk

bread, end butter.

Bhat do you think is the best way to male friends with
a four year old child?

A, Take hinm on your lap at once.

B. Walt for him to get used to you.

€. Tell hin how big or cubte he is.

B Talk to hinm sbout his toya.

I you went after & youngey drother who was playiag
with a friend and didn’t want to come howe, would you
A Tell him he can't ever come again?
B, Offer hin a piece of condy if he will coma?
C.  Tell hin you will tell his defdy to spank him?
B Give hin a fowr ninutes to £inish his play, and
than hold out your hand to him?

Iﬁmmmm&tﬁmm@y to bathe yoor three year old
sister ond she decided she wanted mother to do it
instesd, should you
A. Ty to distract hor attention and lure her iuto
the tub with a toy?
Be Cive in gnd let wother do it?
C. Promise to tall ber g stovy if sho lats you
bathe bep?
D, Tell hsr to undress while your get the water
ready, and ask bwy 4£ she can got inbto the tub
by hevself or if she needs help?

£ tha ohild in your eave dossn't want to go to bed,
should you
&, Make hion s bed oo the davenpore?
B. Be £irm about the time for bod, but tell hin
gtories to induce hin to go? |
€. Insfst on the announced bed time end whisk him
off to bed without any prelininaries?

ABDCD

99

ABCD

CABCD

ABCD

ABCD
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19, stguazum you prepare & four yesr old child for poing
A. Play a geme such as hide-sndseek so he would
be tired encugh to sleap?
B. let hin soe a television uystery! , ABCD
€. Cive hin & comde book to look at?
D. Besd him & story from his favorite book?

20, If you put & small child vo bed and be eried beecguse
e was afraid of the dask, would you
A, NMake him go to bed in & dark voom g0 that
he will pet used to 167 '
8. Toll him thove is no regson to be afveid sad
let a dim light buvn in the hall? ABCDH
€, Make fun of him? '
D. Pay no attention to hin?

21, If you ave babyegitting end the door bell pings, should
o

&, Ioguive who ig there befove openiap tha door?
B. Refuse to answer the deor? | ABGC
€. Ashk the person to come inside the houss sven

if he iz a strvamper to you?

22, 1If you sre caring for small ochildven end you discover a
£ive in the house, the wisest move ig to

A. Try to put out the five by yourself.

2. mmmmigiﬁ’mmdmkt}wwmlgm
extingudsh the blase.

C. Fhone the five departwent £irst and them tabe ABCD
the chiildvon to the neiphbors or to some other
safe place.

D, Phone the pavents énd ask them what you should so,

23, 1f g child guarvelo and fights with other ehildven his
mother should

A, Tell him that he will not be alloumd £o play
with the other children again,

B. Ignore the mattew. |

C. Hot lat him play with the other children ABCD
again for soveral days.

D. Make him spologize.

2%. If a four yeur old hits you or other children, should you

A. nit him also?

B. Understand this is typical of his age and dgnove '
ie? ABLY

C. ILead him to the bed wud tell hin to hit the
mattress? ,

D.  Tell hinm you lmow how he feels, but that we do
not hit people because it hurts?
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5. Iﬁmpwpmé&Wtim snack and Bobby spilled hie
milk, wuld you

A. Hake him mop it wup?
B. Walt until his wother returneds A3CD
€. Scold hia for being clunsy?
D. Cuietly wop it up yourgelf
PART B.
Zustructions: Please read each statement cmﬁuny. If you thiok it ia

eorrect, write the word ™

* on the Iine to the a8t of the statpes

If you think it is incorrect, write the word "falge".

26.
— 21

— 8.

29.

You can tell a child's aga by hie sige and weight.

The bast way to intrvoduce a now food to o child 1s to place
& guall serving of it on hiz plate nemt to & food that he likes.

It boves vhildren to bave atories vepeated.

A child may be helped to overcone some of bis feavs and his
diglikes t:bmgh a wise choloe of stories.

smell childven ueually need s now book gvevy week or ao bocause
of their short intevest span.

Salect soall sized books for younger children and lsrger ongs
for older children.

Childeen's Morm& s!mm contain g am'a}. vhich the ehild may
loarn.

All radio and TV proprams ave suiteble for children because they
can leain from thom.

Pamtonimed songs are too difficult for most amall children.

It io as important to keep promises wade to 2 child as those
made to an adult. .

A young child may not recogniza the difference between his o
toys and articles belonging to others.

Teasing & little child mekes him better gble o "take it".

Children should be discouraped from aak:ifag guagtions po-
taining o oex.



& child should be silownd to help plam and prepare for a new
baby dn the family.

A child should be punished if he does not respond

 when calied.

The child vho is happy is usually coopecat

Withholding the bedtine story 18 & good form of pundshuent.

A child should be tausht never to be sfvald.
Host one year old children 1ile push and pull toys.

When & child reverts to babyish behevior such as tlrmbesuching
or badwwetting he should be shamed ouk of ik,

Nowlegs peverelly gre the reosulf of g baby toying to walk tao

Sueh habits as guiet spogch, consideration fovr others, and

poevoonal cleaniiness sre taught more effectively by example
than by talking about them.

Young children should be taught e propey cave of their play

All comic booka ave harsful and young children should not be
alloved to read then.

Play is sssantial for a child's normal development.

162



APPENDIE B

CHILD DEVELOPMENT PROGRAMN ~

RESOURCE UNIT

IRTRODUCTION

1.  POSSINLE LEARNOND GUTCOMES
11, CONTENT GUTLING |

1. OCUCCESTED DEVELOMIENTAL ACTIVITIES
IV,  SUCCESTED CULMINATING ACTIVIIZES
v. SUNCESTED EVALUATION PROCEDURES
Vi. SUGCESTED MATERIALS

103



According to Rrug (10}, thers are two maln types of pre-planning
alds designed to help claseroom teachers to prepsve for thelr teaching
activities., These aide sre toaching wmite and vosource units.

This writer defines the resource wnit as a collection of suggoested
activitios and matevials orpenized arouad a given topie., It may vary in
length god in detail, but the heart of it consists of materigls which can
be used with pupils, and in activities vhich studonts can carry on. The
resource unit itself mevely is & compendium of sugpestions. It is dew
sigued for teacher pre~plamning only. Much of its value comos from the

1046

- increased familisvity with a wide vange of vesourve and peference satovials

vhich nay be gained by the teachey while mehing the unde, It i such
brosder and move comprehensive than & tesching undt. For this study, the
resourcs unit was aégzmiaeé around the aves of Child Davelopment in the
high school currdculun,. Mony teaching units mey be developed £rom a sing
vesource wnit. Tho teaching unit forwulated for this study was based wn
teaching child development to studants envolled io Hosemaking 1.

A. ATTITUDRES:
1. szt of a liking for young children and £or @ enjoy-
went of thedr company.

le



2,

3¢

&.

Be

7.
8.

9.

10.

11

12.

13,

105

Appreciation of the fact that wnderstanding childven helps
one to gat along with then |

Developoent of an atd tude of vespect for the riphts end
privileges of young children,

Development of the desire to set the mﬁzﬁ kind of exanple
in moval and spicitual iiviog. |

Appreciation of the satisfsetions to be derived Fron family
life with childvon.

Tealizetion of the adjustments which fanily members vay need
mmﬁw%&%h@ym&miﬁ&m&mﬂy; '
Pevelopment of & vholesome attiteds toward parenthood.
Roslization of what constitutes g safe howe envivoment for

childron ag velated to prevention of pocidents and dissases.
Appreciation of the importance of the pre-schook years in
the perconality development of the child.

Approciation of the importance of the motherts vole in the
development of & huppy, well-adjusted child,

Appreciation of sous of the qualifications of a good baby=
sitter.

bevelopment of & desizable attitude toward helping childven
wvotablish pood habits - cating, slesping, elimination, and
so forth.

Appreciation of the fact that socielly accepteble behavior
patterns will help to meke childeen happier and wove enjoyable




B,

UNDERSTANDINGS :

i.

2'

3.

5.

10 -

11,

13.

14,

To understand the vesponsibilitcies and limitations of a
balry~aitier.

To understand that even though all ehildren have the ssme
fundamental needs, each has 2 uvnique individuaiicy,

To understand how children complemant family idving.

To understand the value of play in the dovelopment of the
child.

To understand what may be expected of children of diffevent
ages. ’

To understand how childven grow and develop phvsically.

To have some understandiog of why children behave as thev do.
To understand the equipment necessary for the small childs
convenisnce, comfort, and education.

To undecstand the role that siblings and adults play in the
personality development of the young ohild.

To understand the offect of prenatal health couditions on the
wother and the infant.

To understand the physiclogical fapts of reproduction and
prepnancy, and to see their relationship to 1ife adjustments.
o understand how te help nhixéran develop good hLabits in
clnaniinﬂaa, dressing, sleeping, eating, and toilet training.
To understand how children ave influenced, how discipline af-
fects theiy behavior, aud how self-confidence may be develope
To undavetand better ona's oun pevsonality through the astudy

of child development.
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d.



C.

SXILLS

i.
2.

a,

e

5.
&é.
7.
8.
-

1&.
ii.

To be able to male friende with youss children.

To be able to cars for the phyeical needs of voung children.
To be dble to got along botbter with youger brothers and
gisters.

To be able to cbsorve the behavior of childeen and to
interprot wisely what it wesns.

To be ghle tw supervise childrents pluy intellipencly.

To be able to mest omerpencies when caring for children.

To be able to recogndze sefoly measures Sor childvem.

To be dble to guids children in forming good habits.

To be able to plan constructive setivities for childven when
caring for thom. ,
To be able to help young childven to accept respoasibility.

To be gble to chooge suitoble books, muede, and pictures for

childrven of different age groups. ‘

To bo gble to salect and to construct sulteble toys for the
pre~school child. |

To be shle to entertain ehildren succassfully.

To be able to plan sn adeguate diet for small childven,
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To be abla to choose suitable and dursble clothing for children.

To be able to work with young childven in the city Sumser
Recreation Progrem.

To be #bls to assist young childven in the Church Vacation
Bible School.



1I. CONTENT OUTLINE

A. URDERSTANDINC THE RESPONSIBILITIES OF BARY-SITTING

1.

2.
3.

be
3.

&.

Yhat are soue essentials of a good baby-aitter?

a. What personal chavecteristics ave desirable?

b, What should be her attitude towavd children?

What ave the duties of the employer of the baby-sitter?
What kind of information should the baby~sitter have before
the pavents leave?

Vhat should the sitter know shout the child's routine?

¥hat should the sitter know about the general cave of a baby?
a. How does one know what a baby wants?

b. How should a baby be fed?

¢, THow should a baby be dressed or undressed?

d. THow does one hold a little baby?

e. How should a baby be bathed (if pavents request it)?

£. How are dispers folded end put on a baby?

&. BHow should soiled diapers be cared for?

h. How should a baby be put to bed?

What should the sitter know sbout care of a child tvwe to five
years old? |

a. What should be done if the child cries for its parents?
b, How are meals prepared and served to an older child?

¢» How should the child be taken to the toilet?

d. tow should the sitter play with the ehild?
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2. What types of entertainment might be used to help entertain

the child?



£. How should children's questions be answered?
. Vow mgy affection he showm to g child?
h. How should the child be put to bed?
{1} What sctivities are pgood just before bed time?

7. What should the sitter koow about behavior eh@raammtics
of children of diffevent ages? How can the knowledge of what
to expect help her in taking cave of children?

8. ﬁhat: precautions should be taken to keep a child safe? How
mipght this vary with the age of the child?

9. Uhat should be done in case of an emmrgency?

10. What are soms signs of illness in a child?
11. vhat ave some “do nots™ for the bsby sitter?
a. Should fviends be invited over?
b, Should one answer the door bell?
¢. How much should the sitter use the telephone?
d. Should one raid the refrigerator or take other privileges
~ (unlgss granted)?
¢, should children evex be left alone?

B. UNDERSTANDING INDIVIDUAL DIFFERENCES IN CHILDREN
1. VWhst traits may 8 child dnherit?
@. How may some inherited characteristics be modified?
b, Vhat traits cannot be modified?
¢. What marriage laws in Texas scem directed toward providing
a sound heritage? Do they differ from laws in other
states?
2. Wwhat personality traits come from environment?



c.

B.

110

3. Why are some children in a family similar while others
differ?
4. Do childven develop at the sane rate’

- 5. Vhy are the pre~school years so important 4n & childts per-

sonality development?

ATTAIRING DESIDADLE ATTITUDES TOWARD CHILDREN

1. vhat ars some factors which halp make an ideal marriage?

2.. that arve desirvable attitudes for parents to have toward
children?

3. THow might desirablav attitudes be created?

4. WVhat do parents owe their children?

5. Of what value is the family council and how may it help avoid
Eamily confiicts?

6. How does the home atmosphere affect the children's behavior
and their cutlook on life?

7. What values might hébbtza gnd common interests have in
developing harmonious family life?

8. How may othﬁr child@ be prepared for the éamiug of a2 new
baby in the fanily?
a. zm might children help share in prepavation?
b. KW should childrents questions be ancwered?

UNDERSTANDING PRENATAL CARE AND BIRTH OF A DABY

1. “hat are some sarly signs of pregnancy?

2, WVhat cave should the mother give herself before the baby comes?
a. What medical care iz advisable?



3.

4,

3.

6.

7.
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b. Why should the wother pay special attention to her diet,
exercise, habits of g!imimzim. rest?

¢. Why is a healthy mental attitude desirable?
(1) How might attractive clothes help?
{2} Should she continue with her social contacts?

¥hat information is desirable concerning the birth of a baby?

. What is weant by "natural” or "painless” child birth? |

b, What ave some suparaciui&aa ‘caueawzng ;:mgnmy and child
birth? | )

c. What "education” is avaeilable in Waxshachie for expectant
parents!

d. What is the "rooming ia" hospital plan?

¥hat adjustments may the family need to make for the cmnmg of

a new baby?

a. Vhat are the usual medical costs?

b. Vhat adjusiments may need to be made in living arrangementa?

e, Vhat changes may be necessary &n the routine to allow time
for care of the baby?

d. vhat adjustments may be necessary between husband and wife,
and between parents and older children?

What benefits are derived when fathers take a greater shave

in training end caving for children?

flow might older children share in houschold duties and in cave

of the new baby?

How should the mother care for herself during the period in

which ghe is nursing the baby?
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MEETING THE PHYSICAL WEZDS OF THE CMILD DURING THE PRE-SCHOOL

YEARS

1. Uhst factors promote optimum physical development? How does

a child grov and develop physically?

2. What should be known sbout feeding the child?

3. vhat are the benefits of breast-feeding?

B

b.

c.
d.
e.
£.
g.
h.
i.

3.

4. How may the mother help make this possible?

What equipment is necessary for fe

ding the young baby?
The older child? How should bottles be cleaned and
starilized? | |

What is meent by “selfedemmnd” feeding and sehaduled
feeding? o

Bow is the formula prepared and given to the young baby?
What foods are added to the baby's diet the fivst year?
How should new foods be added?

How is cod liver oil given to the baby?

How wmay & baby be weaned from the bottle to a cup or glasa?
How may children be helped to form good food habits?

¥hat 13 the basis of many feeding problems that parents
have with children?

What foods should be avoided in infancy and im early childe

hood?

5. How may the child be helped to fovm good habits of elimination?

Qs

b.

Why is it important not to train the child too sariy?
vhat ie @ desireble attitude on the part of the mother to-
wvard establishing bladder and bowel control?



6.

7.

L+

d.

2.

How may efforts to train a child build up emotional
tension?

¥hat fs the relation of food, clothing, snd toilet equip~
ment to building good habits of elimination?

What ave some posaible causes gnd some methods of con=
trolling beduetting?

What information is desirable concemming bathing a beby?

.
b,

e

(-3

£.

What eguipment is necessary?

How is the young baby bathed?

(1) BHow soon may it be given g tub bath?

{2} vhat precavtions should be talen?

{3) ov wmay tha mother help the baby to enjoy bath tima?
¥hat i3 the value of sun bathing? |

#hat precautions should be taken when bathing older chile
dren?

Why is it ioportant to establish habits of cleanliness
esarly in 1ife?

How may independence be encouraged?

Row can desivable sleeping habits be formed?

1

b.

Ce

.

2.

¥hat sleeping equipment is desirvable fov the young baby?
FPor the older child?

How much s-iee;# and rest doas a child need?

What are some chavacteristics of a good environmont for
sleep?

Vhat are some signs of fatigue in the young child?

What sctivities are desirable beforve bed time?



8.

9.

h.
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What are some common bed time problems and how wmight
they be handled?

What should be the adult's attitude concerning bed time?
Should the child be put to bed as & form of punishment?

What are a child'e clothing needs?

a.

b,

G
d.
e.

£.

What should a layette include? Which germents might be
mede by the mother?

What might be the relation between a baby's clothing and
his health and development?

What are some desiveble qualities of childrents clothing?
Yhat are “self-help" parments? |

How may clothing needs vary at diffevent age levela?
¥hat problems might develop for a ¢child who is not suite
ably dressed?

Fhat health and safety measures need to be taken for the wels

fare of a child?

8.
b.
c.
d.
e.
£.

g

h.

What safety measures are taken st a baby's bivth?

What is the Texas law concerning birth reglstration?
Why are "drops" put in a baby's eyes st bireh?

Bow may the family help protect the infant from colds?
Why is it best to keep & y&mg baby away £rom crowds?
What is the value in regular health exeminations?
What are recent developments in ismunization, and when
should they be given to the baby?

How may accidents to babies and young children be pre~
ventad?
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F. MEETING THE EMOTIONAL WEEDS AND PROBLEMS OF THE PRE~SCHOOL cmm

1.

-2
3.

b

5,

6.

7.

8.

8.

vhy is the role of the mother {or wother substitute) so ime

portant in the emotional development of the young baby?

How important is the child's need for sffection?

Why is it of value that mauy of the espariences of the young

child result m guccess, happiness, and sstisfaction?

Why is it important for adults to set good examploes?

How may children be helped to develop such attributes as

friendliness, courtesy, and cooperation.

¥hy is it important that the child be bhelped to achieve éelfm

control and selfw-responsibility?

How can the attitude of adults toward a child affect the

child's behavior?

What may be the results of & child's failure to achieve noz-

mal emotional development as it grows physically and mentally?

What doas "discipline" mean? |

a. What makes a child act "naughty™?

b. VYhat are some methods of discipline that frequently are
used? |

¢. What kinds of discipline may be considered effective or
desirvable?

d. What types of discipline might be classified as punishment?
(1) V¥hat are some good sugpestions for administering

punishment?

(2) ¥What might be the effect of punishment when the vea-

son was not understood or was thought unjust?



116

e. What part should the father play in disciplining the
child?
10. How might the following emotional problems be met?
a. Fear :
(1) vhat are some fears that children way develop?
{2) Vhat are some causes of fear in children and what
effects do they have on emotional development?
{3) fow might adults and older children help veduce
fear in children? |
(4) Ave there occasions when fesr is desirable?
{5) How may fears differ with the age of the child?
{6) ¥How may fears be overcome?
b. Temper
(1) What may cause a child to display temper tantrums?
(2) In vhat ways may he show his tempar?
(3) How should temper tantrums be handled?
(4) vow can adults teach children to control anger?
¢. CQuarreling
(1) that forme of expression may disagreements or quat«
reling take smong children?
{2) vhat are some causes of quarreling?
(3) What methods may be used to settle quarrels?
d. Stealing
(1) ¥%hy may a very young child "steal" something?
{a) Vhat $s the desirable attitude and solution by
parents? |
(2) uhy is it a more serious problem when an oldex child



{3)
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"gteals™?

(&) Vhat are some reasons for this habit in older
children? |

(b) How may it be corrected?

What is kleptomania?

Jealousy

(1)
@
)
@)

How may a child show jealousy?

Fhat are some causes of jealousy?

Bﬁw mey jealousy be prevented?

How way children be»halpeﬁ to outgrow jealousy? ’

£f. Thumbsucking

Be

he

(1)
(2)
)

3

(5)
(6)

Why may the habit of thumbsucking develop?

How may this mit be pravented?

What effect does thumbsucking have on tooth displace~
ment sud jaw development?

is ﬁha use of restraints desirvable in breaking this
habie?

What may cavse thumbsucking in én older child?

What may be done to covrect it?

Nail~biting

(1)
(2)

What may cause nail«biting?
How may this habit be stopped?

Pay dreaming and imaginavy companions

8
(2)

Vhat may be the causes of this type of behavior?
¥hat are supgested ways of handling this behavior

pattern?



G

i.

3

k.
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Falsehoods

(1) V¥hat i3 the difference between imagination and
falsehood?

(2) Vhat veasons may cause a child to lie?

(3) Vvhat is the diffevence between a "white" lie and
& "black® 1le?

(4) Bow mey this habit be corvected?

(5) At vhat age may a child be expected to have developed
a "congelenca” and a sense of woral values?

Stuttering

(1) At what age is stuttering most likely to develop?

(2) vhat might be tha underlying causes of stuttering?

(3) MHow wight children be helped to overcome this habit?

Nose picking or putting things in the nose

{1) ¥hat may cause this habit?

(2) How wmay it be stopped?

Masturbation

(1) What are some myths and old-wives tales concerning
maaturbation?

| (2) How way this habit vary with the age of a child?

{3) Wwhat should the parvents' attitude be concerning this
habit?
(4) What is the greatest havm which generally vesults

from the habit of masturbation?

MEETING THE MENTAL NEEDS OF THE PRE-SCHOOL CHILD
1. What are some ways in which the infent shows mental development?



2.

3.
A

3.
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What mental achicvements may be empected of a child up to

one year?

How may adults help guide the mental development of childven?

How should parents answer children's questions about religion,

sex, death?

How may the following forms of entertaimment help in the de-

velopment of the child?
a. Play and toys

e}

(2)

{3
)

{5)
(63

What different types of play activities do children
enjoy? )

¥hat do these play ectivities contribute to the devele
opment of the child?

What toys are suitable for different asge levels? Why?
What are some safety vules to ohserve in selecting
toys for a baby? |

What toys might be wade at home?

What is meant by "educational®” toys?

b. Books and stories

(1)

(2)

(3

%)

(3)
(6)

What kinds of books and stories arve suitable for
children of different spe levels?

What factors should be considered in selecting hooks
for children?

Vhat are some good sugpestions to observe when telling
stories to children?

Are comic books suitable for children?

How can parente help a child to enjoy good books?
What is the Caldecott Award? m Newbery Award?



e

d.
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Pletures

. {1) Why are pietures valuable to childrem?

(2) What are gome characteristice of good pictures for
ehildren?
Movies and Television

- €1) At what age should children go to movies?

{2) vhat types of movies should they see?

- €3) vhat televiesion programs are suitable for children

€.

£.

to vieu?

{4) VUhat may chim Iemm from television?

Creative materials

(1) ¥hat kinds of crestive materisls do children enjoy?

{(2) vhat types of creative materials arve suitable for
children of diffevent sge groups?

{3) thet ave some suggestions for adults te fellow when
supervising children mxmg with creative materials?

Husic "

(1) ¥hat ave some musical activitics that children enjoy? |

(2) Wiy is it important to meke wmusic a period of fun for
the child?

{3) How may wusic be brought into the child®s daily routine?

{(4) Should children ba allowed to operate the phonograph
or radio?

(53} WVhat are some advantages of enjoying music together as
o family?
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SUGGESTED DEVELOEMEN

izl

Thase activities constitute the on-going work of the group.

1.

2.

3.

4.
S,

6.

8.

9.

10,

i1,

12,

4.

15,

16.
17,

Administer a pre~teat.

Plan for a question box for information snd desired sctivities
in the wnit,

Have the students write a brief paper on some experience with
8 pre~school child, -
Cellect cartoons or comic strips pertinent teo child care.

?1@ 4 bulletin bmm! with illustrations on hathing a baby,
the nursary, childven’s roows. '
Arvcange a field trip te & nursery or kindevpartesn,

fHave a kindergarten or pre-school dence group prasent a pro-
gram at an FHA meeting, |

Make postevs on Child Cave and Development.

Read books on child cave.

Look at baby pictures of class membevs,

Plan socio~dramas sbout preeschool childeen.

Discuss a series of questions on Child Development,

Complate check liats. |

Chgerve a small child or a grwp of children at home, at school,
tn church, or on & bus.

Invite the school or eity librarian to come to class and dis-
cusa the selection of stories for various aged childven and to
11lustrate the technique of story telling.

Make a coda for baby-sitters and parents.

Discuss why it is necessary for a babynaﬁ;zmr to 1ike and



18.

l9‘
20.
21,

22.
23,
24.

25.

26.

27,
28.

29.

31.
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enjoy children.
Demonstrate the techmiques of handling o small baby when:
1ifpings
holding;
bathing;
dressing and undressings
feeding;
changing diapers.
Discuss how to show affection to g child.
Decide what to do when s child eries for his pavents.
Arvange a display of pictures and story books suitable for
various age groups.
Set up standards for judging stories.
Practice telling stories to children.
Collect and chooga stovias to be read and told to pre-school
children.
Select and wmount pictures suitable for children.
Make a kit of stories and pletures for the baby-sitter.
Formulate criteria for music selection for children,
Listen to children's music and then congider:
{(8). inds of records
(b). Suitability to age
(). JIeportance to child
Pemonstrate finger plays.
Select and learn to aing songs that children enjoy.
Plan ss&m;aia gompse to ba played to music,



3z.

33.

35,

35-
37.
38.

40.

41.

42,
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List vadio and television programs that ave suitable for pre-
school childven.
Have the pupils bring to elass and euamioe examples of cveative
work done by a child at home, in church, in the nursery, in
kindergarten, or in the firat grade,
Make clay, paste, finger paint, and help children in the use
of these materials,
Study the toys and the games of & child that you know, and then
£ind out which ave his faverites., Try to decide why he chose
the ones he did.
Set up an exhibit of toys for the pre-school child.
List your favorite toys as & c¢hild,
Obszerve a small child at play and £411 in & chart on your obe
gervations.
List some guestions that little childven ave apt Lo ask and then
discuss ways of gnswering them,
Discuss when to call for help in case of sccidents. Algo, what
to do in case of mivor cuts, scratches, or burns.
List woys in which students your age can encourage good or bad
health habits in childven.
Dramatize a telephome conversation that a baby-sitter is apt
to have if:

(a) & girl friend calls

(b} Your empleoyer calls te tell semething sbout the child's

rwt&wg

{c)} A friend of your employer calls to make an appointmeént.
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43. Teachar plans a demonstration on how to make simple toys
for ehildren. |

44. Examine the marriage laws of your state to discover what ree
quirements seom to be divected toward providing for a sound
heritage.

45, Discuss the value of uniform mevriage laws among all states.

46, Study prenatal care of the preguant mwther. _

47. Discusas £acts and superstitions concerning the causes of birth
warks, and diet fads.

48. Discuss the mental and mtimi value to parente-to-be of makins
articles for the new baby,

4%. Bring pictures to illustvate comfortable and attvactivae mater-
nity clothes.

50. tLiet things that could be done to make a place for a new baby
in the home.

51, Interview young parents to discover vhat adjustwents, in their
1iving, they had to make for thaiy children,

$2. Investipate the costs of prenatal cere and of hospitalization

| at the time of child birth,

533. Discuss how to prepare other children for the coming of a new
haby in the family.

54, Deecide why attvactive clothing and plessant social contacts ave
particulsrly important to the axpectant mother.

$5. Show a movie on the physical development of the baby, for ex«
auple, "Life With Baby".

56, Demomstrate the preparation of formula and how to care for bottles.

57. List ways to help a e¢hild develop good food habits.
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38. Discuss how bathroom equipment can be adjusted to meet the
needs of the two to five year old.

5%. Show the film, "Bathing Time for Baby".

60. Plan a fisld trip to stores which sell nursery equipment.

61. Study the velation between Food, clothing, and teilet sguipe
ment to the formation of good habits of eliminmatiom.

62, List the desirable attitudes that a mothar should have toward
the child’s establishment of bladder and bowel control.

63. ema:‘*u/ the anounts of sleep reguired by adults and by children.

64. Develop 2 going~to~bed routine that will eliminate feavr ot
anxlety, excitessnt, vesistaence Lo sleep, and poor sleaping
habits.

65. Collect illustratiens of children's gaswments that emphasise come
fort and freedem, |

66. 1List some hobbies or recreational activities which parents and
childran might sharve, and discuse their valve in creating a
harmonious fomily life.

67. Observe the cMs snd actions of an sngry child.

68. Fommulate supgpestions for ways to administer punishwent. ¥or
example, noke it prompt, wake mo threats or promises which cane
not be fulfillied.

69. Discuss vhat to do if a ohild is afraid of such things as dops,
or of water,

70. Decida on ways of iwpressing children with "heaithy” fears. For
exauple, of ploying in the strast, or of playing with £ive.

71. List tha pesuessions that a four-yesr old child might have.



72,

73.

7.
75.
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Have a panel discussion on the topic, "Thieves ave made, not
born”. | o

Plan a window display of toys that can be made in the home from

‘boxes, baskets, and discarded wmaterials.
‘Plan bulletin boards on child care.

Work in groups ¢ comxitiees, as to (&) How to entertain chil-

dren, ¢b) Things I should koow before taking a job of babye

sitting, end so forth.

v, smsm CULMINATING s&.’rm N b .
These are the activitien wm: whiu& a group i:riagss its iammg Bxe

parience to & clmse.

1,
2,
3.

&4,

8.

6.
7.

8.

2.

Plan a layette for e new haby.

Liat the minieun aquipmnﬁ needed for s new baby,

Demonstrate what has been learnmed about how to hold a iittle
baby, how to fold diapers, hwow to bathe a baby.

Plan a wellsavranged mﬁ*aery.

Prasent skits on tha “’dﬂ's" and "don’t's" in hendling children.

Prasent group mnerms to t:he entire class,

Summarize the fmdiaza from asch group working on:

{a) Feod for Children

{b) knmrmtmﬁ

{e) Emotional Malop@na

{(d) Physical Cere and Growth

Arrvange an interesting display window for the homsmaking depari~
mant.

Show £iles such ag "Baby Meets His Parents®, "Answering the



v.

10,
11.

1z,

13.

14,

15.

16.

17.

127

Child's 'Why'"™, and "Halping the Child to Accept the Dots®,
Show film etrips, such as, "The A B C's of Infant Feeding”.
Rate yourself as to the kind of example you set for youngey
children in your family.

Tell a story or teach a song to young children.

Check your own home to see how safe it is for children.

Plan a periy for a pre-~school or for a2 fivet grade child.
Exhibit postera of appropriate toy stovspge facilities for
children. ,

Plan to participate in the City Summer Recreation Program or in
the Church Vacation Bible School., Work with ssall childvan an
part of your summser project.

Demonstrvate how te treat burng, cuts, and bruises.

SUGCESTED EVALUATION PROCEDURES
The teacher should ask herself "How am I doing?”. Wow far have the

clazses progressed in:

A, Attitudes

L
2'
3.

Obgervation of thiw in relation to young children.
Admintstvation of attitude tests.
Increased intevest in children and their problems,

B. Knowledge

1.
2.
3
4.

Written tasts ~ objective and acaa»y type.

Yritten snd oral raports.

Seove cavds.

Demonstrations by studenks on learnings in child care, such
an telling 4 story to young ch;i&ram
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€. Self evaluation by the students, such as avaluating a job of baby-

sitting.

D. Further evaluation may be possibla through semester and summey pro-

ject repores. |
E. Discussions with pavents during homa visits often help in evalu~

ating progross in teaching.

Vi. SUCCESTED MATERIALS
A. TEET BOOKS FOR STUDENTS

1.

2.

3..

4.

8.

G

Buvall, Bvelyn Millis, Family Living. New York: The Macmillian
Conpany , 1953, -

Goodapend, Halen C., Mason, Esther #., and ¥oods, Elizabeth L.,
Child Cave and Cuidance. WNew York: J. B. Lippincott Co., 1953.

Landis, Judson T. end Landis, Mery €., Peracnsl Adjustmant,
Harviage and Family mving.' New York: Prentica-Hall, Inc.,

tawis, Dorva 5., Peckbam, Cladys Citak, and Hovey, Belen Stome,
Yamily Meals gnd Hospitality. New Yevk: The Macwillian Company,

1955,

MeDermott, Irvens E., and Nicholas, Florence ¥W., Howemaking for
Teen Agers. Peoria, Illinois: Ches. A. Bemmett Co., 1934.

Smart, Millis Stevens, and Smart, Russell Cook, Living and
Lesrning With Children. Bosten: FHoughton Mifflin Co., 1956.
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B. REFERENCE ROOK3 FOR TEACHERS AMD STUDENTS

2.

3.

4,

5.

60

7.

8.

9.

10.

Baruch, Dorothy Walter, New iWays in Discipline, Wew York:
MeGraw-Hill Book Co. Inec., 1949.

Bettar Homes and Cardens Child Care and Training Department,
Better Homes and Cardens Baby Book. Des Moins, lowa: Mevedith
Publishing Co., 1951.

Cutts, Norms E. and Mosely, Nicholas, Better Bowe Disciplina,
Wewr York: ApplatensCentury»Crofts, Inc., 1952.

Fromms, Allen, The Parents' Handbook. New York: Simon and
Schuster, 1956.

Gesell, Arnold, M.D., The Infant and the Child in the Culture

e P s

of Teday. WNew York: Harper and Bros., 1943.

Coodrich, Predrick W., Natural Child Birth. New York:
Preantice-Hall, Ine., 1950.

Joseph, Harry, and Zerm, Cordon, The Emotional Problems of
Children. New York: Crown Publishers, Inc., 1934.

Kepler, Hazel, The Child and His Play. New York: Funmk and
Wagnalls Co., 1952.

Larrick, Nancy, A Parents' Cuide to Children's Reading. Garden

City, New York: Doubleday and Co. Inmc., 1958.

Lowndes, Marion, A Manual for Baby Sitters. Boston: Little,
Browm, and Co., 1951. '



11.

12.

13.

14,

15,

15,

17.
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Menninger, William C., Montagu, Ashley. Vhitty, Paul and

Others, How to Help Your Children. WNew York: Sterling
Publishing Co., Inc., 1959, |

Rand, Winifred, Swaeny, Mary E., and Vincent, E. Lee, CGrowth

‘and Development of the Young Child. Philadelphia: W. B.

Saunders Co., 1940,

Read, Crantly Dick, Child Birth Without Fear. New York: Harper
and Bros., 1944. |

Spock, Benjamim, M.D., Common Sense Book of Baby and gtg}g Care.
New York: bull, Sloan, and Peavce, 1946.

Spock, Benjamin, M. D. and Lowenberg, Miviem E., Feeding Your

Thompson, Ceorge C., Child Psychology, Boston: Houghton Mifflin
c0¢ » 1352.

Zechlin, Ruth, How to Play With Your Child. New York: Barrows
Hussy, Ine., 1937.

€, BOORKLETS, PAMPHLETS, AND LEAFLETS

1.

2.

Consumers! Bducation Division, Sears, Rosbuck and Co., Infant's

and Children's Clothing, Equipment, and Toys. Chicago, Iil.,

1957.

Equitable Life Assurance Society of the U. 5., Bureau of Public
Health, Box 572, Ceneral Post Office, New York, N. ¥.
8, Leaflet No. 6 ~ Play Is the Business of Children



3

6,

b'

U2

i

Leaflet No. 8 ~ Common Sense About Common Disesses

Leaflet No. 9 » Starting School

Hational Assoclation for Mental Health, Inc., 10 Colunbus

Cirele, New York 19, H. Y.

&.
b.

¢,

d.

Eating Problems of Children (1951)
What Every Child Needs for Good Mental Health (1954)
Frank, lawrence X., The Fundamental Needs of the Child.
{1852)

Ridenour, Nina, and Johmson, Ysshel, Some Special Problems
of Children Aged 2 to 5 Years. (1947) '

Rational Dairy Council, Chicago 6, Iil.

8.

McEnery, £. T., M,D., and Suydam, Margaret Jane, Feadinp
Little Folks (1952)

National Live Stock and Meat Board, 407 South Dearborn Street,

Chicago 5, I11.

&

Tots at tha Table

Public Affairs Pamphlets, 22 Eaat 38th Street, New York 16,

N.

a.

b.

Cs

d.

Y.
No. 141 - Hymes, James L. Jr., Enjoy Your Child Ages 1, 2,
and 3.
Fo. 149 - Bymes, James L. Jv., How to Tell Your Child About
No. 155 = Pratt, Dallas, and Neher, Jsck, Mentel Health Is
& Family Affsir,
No. 163 « Hymes, James L., Jr., Three to Six (1950)



D,

E.

.?l

8.
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e. WFo. 192 « Osborn, Evnest, Democracy Begins in the Home,
(1953)

Seience Research Associates, Ine., 57 ¥. Grand Ave., Chicago
10, Illinois.
a. Flanders, Judy, Baby-Sitter's Uandbook. (1932)

b, Foster, Constance J., Developing Responsibility in
Children. (1953)

o 53145 1 e B TR

¢. landis, Paul H., and Haer, Joamms, Helping Children Adjust
Socially. {(1954)

d. Witty, Paul and Bricker, Harry, Your Child and Redis, 1V,
Comics and Movies,

United States Department of Health, Education and Welfare,

Supevintendent of Documente, Y. S. Government Printing Office,

Washington 25, D, €.

a. Children's Bureay Publication No. 4 - Prematal Care.

b. Children's Bureau Publication No. 8 - Infant Care.

¢. Children's Bureau Publication No. 30 ~ Your Child From One
to §ix.

FILM sm:rs

1.

H. J. Beinz Co., Pittsburg, Pa., Tha A B C'a of Baby Feeding.

FIILMS

1.

Association Films Inc., 1108 Jacksoen St., Dallas, Texas
a. "Bathing Tiwe for Baby" (Free)
b. "Life With Baby" YA - 546 (Rantal‘%.se)
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2. Visual Instruction Bureau, Division of Extension, The Univer-
sity of Texas, Austin, Taxas.
a. "Child Care and Development" (Reatal $2,75)
b. "Clothing for Children" (Rantal $2.50)
¢. ™Helping in the Care of Younger Childrven” (Rental $1.75)
d. "Enow Your Baby” (Rental $1.40) |
€. "Your Children Walking" ($3.00)
£. "Your Children's Sleep™ (Rantal $2.75)

F. VACAZINES PROM WHICH ARTICLES ON CHILD DEVELOPMENT MAY OFTEN IE
OBTAINED. |
4. Petter Homss and Gardens

b. Forecast for Home Economists

e. Cood Housekeeping

d. Journal of Heme Economics

e. ladies Home Journal

€. MeCalls

g. Parents
h. Uhat's New in Home Economics
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TEACHING UNIT

CHILD DEVELOPMENT -~ HOMEMARING I

THTRODUCTION

"ﬁw students participating in this study ave envelled in Tomemaking
I. 7The majority of them ave fourteen yesrs of age. Theve ara cerbain
characteristice of this age group which ahould be considered in planning
activities for them, according to the Curriculum Cuide of the Texas Edu-
cation Agency (14). In general, they sre interssted in homemaking active
ities; and, at times, they wmay be very helpful at hm Kelationships now
are more importamt to them, and thay sometimas show concern over their
relationship with their family mesbers. | They begin to consider certain
sociel graces important and to enjoy parties of gll kinds. They show keen
interest and enthusiasm, but it may not continue for g long period of time.
They enjoy activities and are particularly interested in doing things with
thair hands. They go to extremes to confm to group patternms. They are
interested in being independent, but they may revert quickly to the need of
halp and approval from adults,

The ninth grade girls' concern for children largely is an ocutgrowth
of their experiences when baby~sitting or taking care of younger brothars
and gisters. For them it i{s a mesns of earning spending momey, which becomes

very important at this age.

After careful investigation of tha findings and implieations of the
data from the various instruments used in this study, it would appear that

the curriculum should include the following:
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il

ip working with young children. This 1z desivable so
that the girls might see the dirvect ralationship between the
classroom learnings and their epplication in specific sit-

o uationz,

2.

&.

%

Some geneval information concerning babye-sittinpg, Of ell

~ of the students, 27.5 per cent had earned wmoney baby~
~sitting and others axpressed the desive to carn money in

this way.

Soma gctivities relating to the physical sare of children.

A high percentage of the girls indicated that they had had
some experiences in the physical care of children, yet many

of their questions in the classroom and their snswers teo the

child davelopment test indicated a need for more {nformation

in this ares, and for & wuch better understanding of how
children grow and devolop., They indicated a8 particular
interest in feeding emall children.

Some getivities in reletion to behavior and diseipline

problems. Through the survey, thare were 60 requeste to
Isarm more about behavior and discipline problems. The
students desired to know how to get children to coopervate
with them and how to pumish children without spanking them.

Some activities in relatfon to entertaining children.
From the answers to the Child Development Test, thare was
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an indication of the need for wore information on enter-
taining children. The fact that many of the girlas bought
toys for children indicated that they wmight ziem! sone
standards for choosing toys, and a better understanding of
what play wmeans to a child, They indicated a high intevest
in games, stovies, and books for children, also.

8ince concern on the 'p_am: of the students often is an impovient key
to learning, their interests as indicaved through the survey should be
considered im plamning the unit; and opportunities should be provided for
them to be active participants in the selected setivities.

oUTLINE
Unit Child Development « Crade Nine
Baby~-gitting What is expected of a baby~sitter?
{(About two days) Desivable personality traits of a
baby-sitter.
Information neaded from the parents.
Phystienl Care Learning move ahout the cave of a
(About three or _ small baby.
four days) Feeding small children.
Suggestions for & bed-time routina.
Safety
Behavior and How to pet children to cooperate.
 Diseipline How children should be punished.
(About four ov
five days)
Entertainment Toys
{About £ive o Books

six days) Games ,
. Pavty for small children.




1.

2.

3.

.

S

.

SUCCESTIONS FOR
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HOMEMARING 2

Child Developmant

OF THE UNIT:
To help the students develop an intevest in and a liking
for young childreng

Yo help the students vealize the responsibilitcies and the
limitations of responsibility of a baby-sitter;

To halp the students development move underatanding, in-
tevest, and ghility in shaving in the care of young élﬁlﬁmaz

To help davelop within the students some knowledge and undare
standing of growth, development, nseds, and interests of
children at diffevent ape levels;

To help the students to respect the rights and privileges
of children and to leam to get slong better with young
children;

To belp the students undevstand the value of play in a child's

developmants

To help the students develop the ability o choose suitable
booka, toys, stovies, and games for children gnd to enter-

tain children successfully.

TEACHER-PUPTL PLANNING:

B e e o i R et

1.

Students should check a survey form on "Interest in Childrem®
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3.
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to indicate what they would iike vo learn wore about in
the study of children.

| Students cheok a pre-test.

Students place guestions in g question box or check 2
quéstionnaive. The questions or suggestions submitted by
the pupils may be written om the board for the pupils to

dacide which are of most interest to the majovity of class

nanbers.
Bulletin boards or filws may be used to wmotivate interest.

Hotivate interast by weans of an euxperience by tha class
as a whole, by reading an objective anecdote, or by a

report on observation.
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PART 1. LEARNING MORE ABOUT WNAT PARENTS EXPECT OF A BABY-SITTER
To balp students bos
1. Understand the respomsibilities and limitations of a baby=
~ sitter; | |
2. Realize the characteristics of a good baby-sitter;
3. Understand rheir pavents, and pavents wnderstand the students.
SUGCESTED ACTIVITIES
1. Students tell of sxperiences which they have had when sﬁayﬁ.ﬁg
with children. |
2. A panel of mothers and giris should discuss what a parent expects
of a beby-sitter, and vice verss.
3. The girls should assums the vole of playing an interview for a
baby~sitting job. |
4, Compile a list of personality traits vhich a girl who wants to
take cave of childven should possess.
5. Plan a bullecin board on baby-sitting.
6. Liat the information which the baby-sitter should get from the
parents before they leave.
7. Discuss soms "do nots” for the baby-sitter.

Discuss some factors to be considered in baby-sitting such as
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~ pay, trangportation, responsibilities to childven.

REFERENCES AMWD RESOURCES
i. Flanders, Judy, Duby-sitters! Handbook. Life Adjustment Bonklet.

| ’ Seience Reseavch Associastes, Ine., 57 West Crand Avenue, Chicagoe
- 10, Illinois, 1952, A

2, lowndes, Marion, A Nenual for Baby Sitters. Beston: little,
Brown and Co., 1051 -

3. Swmavet, Mollie Stovens, and Smart, Russell Cook, Living and leawning

with Children. Boston: Houghton Mifflinm Co., 1956. pp. 235-254,

4. Mothers of pre-school shildren,

PART II. LEARNING MORE ASOUT THE PHYSICAL CARE OF CHILDREN,
DASIC LEARNINGS:

B o et Sy

To halp students toy
1. Become able o assume move respongibility in caring for

ehildren;

2, Understand the weeds of childven and the factors which pro-
mota thedy growth and development;

3. TUnderatsnd how the behavior of ong individual affecta the
behavior of others; ‘

4. Understand that fndividuals differ in rate and pattern of
 growth; |

S5. Recognize safety weasures fov chimrén‘
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SUGCESTED ACTIVITIES
1. Students discuss what they could do to help cave For a new baby

2.

3.

4.

5.

6.

7.

8.

9.

IGI

11,

in the family, or vhen baby-sitting with a 1ittle baby.

Demonstrate the techniques of handiing o amall baby when

Lifeing Dressing or undressing
Holding Feading

Bathing | Changing Diapers
Show the film, "Bathing Time for Baby".
Diacusé preparation of formula, and how to care for bottles.
Study the fm:cd needs of pre~school children.
Show the E.ﬂm strip, "The A B C's of Infont Feeding”.

Set the taeble for a family meal, and dramatise the influence of
different family membors upon the eating habits of a young child,

Chuerve small childven when eating or vecall neenes from the film
strip, "The & B C's of Infant Feeding". From oheervatiocne dip-
cuss when a child should be capable of feeding himself.

What kind of table manners can be expected of young children?

Discuss. {(Consider the stape of the child's motor development}.

Read references on how children grow physically. Devalop s chart

to show the sgaquence of wmotor development.

Students bring their own Baby Books to class. Notice at what age
mesbers of the class walked, talked, Use this as a basis for
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discusaion.

12. Observe childven and pictures of children varying in age from
une year to six, HNote changes in appesvance.

13. sumaﬂm some of the information read:
Individuals differ in rate and pattern of growth.
Erowth follows an orderly sequence.
There is a behavior pattern at all stages of development.
it tekes time for childrea to learn,

14, Go back to the originel illustration used, and analyze the dif-
ficulties childven have in eating, Could a child's difficulties
arise From: |

Lack of muscular control?
Lack of ability to handla things sasily?
Aceident?

Fatigue?

15. Discuss causes of difficulties which the girls themselves have
had when ¢ating in an unfomiliar sitvation.

16. Summarize methods for helping to davelop good food habits in very
young childron.

17. Discuss how to put s young child to bed. How can one help elimi-
nate feay, excitoment, resistance to sleep?

18. Discuss hov dangers to very young childrven may vary with the age of
the child. List eome comnon dangers to children of varioua ages.
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4

Discuse when to call for help in case of accidents when babyw
aittiw.

Dacide what to do in case of minor cuts, scratches, burns, and
bruises afver reading veferences on safety ond simple first aid,

REPERENCES AND RESOUBCES

1.

2.

3,

4.

-

6.

7.

a'

A Guide for Developing A Curriculum in Child Development and
Pamily Relations, lowa. Misc. WM 353, Revised 8-1-56.

Better Homes and Gavdens Child Care and Training Dept., Detter
Homes and Cardens Daby PBook. Des Moines, Iowa: DMevedith Bub-

e R

14shing Co., 1951.

Lozier, Reinbavd V., M.D., Pointers for Parenta, New York:
J. B. Lippincott Co., 1947.

MeDermott, Ivens E. and Wicholas, Florence W.,
Teen-agers. Peords, Illinois: Chas. A. Bemmett Co.; Inec., 19535,

Spock, Benjamin, ¥.D., and Lowenburg, Miviam 8., Ph.D., Feeding
Your Beby and Child. Mew York: Duell, Slosm, and Pearce, 19533,

Pilm strip, "The A B C's of Infant Feeding”, H. J. Heinz Co.,
Pittaburg, Pa.

Film « Associetion ¥ilms, Inc., "Bathing Time for Baby". 1108
Jackson 8t., Pallaz, Texas.

National Association for Mental Heslth, Inc., 10 Columbus Circle,
Wew York 19, W, ¥. Eating Problems of Children.
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9. WNational Dairy Council, Chicago 6, Til. MeEnery, E. T. and
Suydam, Marperet Jane, Feeding Little Folks.

10. National Live Stock and Meat Board, 407 South Dearborn Street,
Chicago 5, I1l. Tots at the Table.

IEEDREN

FART IIL. mmmwmm& 4

BASIC LEARNIXGS
To help students to:

1. Understand thst the attivude adults tale towsgrd children
affects their behavior;

2, Undarstand that it is importent o set a good example for
yvoung childveny

3. fRemember that we ave dealing with a child's feelings as well

8s his actions.

SUCCESTED ..m
1. Relate an esperienca of a child mfuss.ns to mm oy igsnariag

what he was told.

2. Discuss vhy be may have ignored the person:
The child was busy;
The child was ahy}
The person did not get the child's attentiong



3.

&.

3.

6.
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The child was reflecting your feeling toward him and felt
naughty; |
The child was imitating the behavior of others;
The child Jid not understand directions;
The percon talked too much;
| The child was sfraid.

List what you could do to prevent the child from feeling that
he should iznove you: '

Be veasonable in vequestay

Keep 8il promises;

tae "do¥ instead of "dontt"i

Suggest vather than demand;

Use a low tone of wolces

Be sure the child undevstands what to doj

dvoid talking about the child in his presence;

Hevay allow begging to prove effective;

Use few commands - see that they arve carried out.

Students put on g skie illustrating some of their experiences
vhan children failed to cooperats.

Suggest ways of handling the situation. After cach auge
gestion, discuse how the child would feel about it, how ik
would affect your relationship with tha child in the future,

Check suthorities by reading Famdly Living, pp. 201-297, and
Living gnd Learning With Childven, pp. 236251,
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7. Develop generalizations from the veferences and the
discussions:
It 1s sove important how we feael towsrd children and
they toward we, than what we doj
Children adjust slowly:
One buman poed i{s atbtention;
Routines help young children to do what is expected of
| them;

Behavior is the result of some cause.

8. Go back to the skit given by the closs. Now, how should the
sitvation be solved? What may hove caused the child's
behavior? Was the adult action best for the situation?

B. HOY SHOULD CHILDRER OF DIFFERENT AGES BE PUNISHED

To help students to:

1, Understand the importance of being conaistent in puidance;
2. Understand why children behave as they doj
3. Pecopnize and apply guldance principles;

4, Accapt the child, though not approving of some of his behavior.

1. Recall some situation where the decision was made that some-
thing should be done to change & child's behavior.
Why do you think it was punishable behavior?
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6.

7.
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What kind of punislment was used?
What do we want punishment to do for the child -
~Help hin leavs a better wvay? |
Make him stop what be is doing?
Show his we dontt 1like his bebavioy?
Eeep him from dodng the same get again?

All gonsider the seme situation by vesding Living gud
Learning with Children, p. 75.

Students suppest what should be done in this situation.

What may be expocted of a child two years old? Read from
réesource materisl (Your Child Frow One to Six p. 4, and
Livioe god Learning with Cldidren opp. 136-139) List come

characteristics of this age.

Now 1ist reasons why you think children acted as they did:
Theay wanted te be one of their family group;
They wanted to follow their customary routineg)
They vere too excited;
They wanted reassurance from the pavents.

Observe childven of other ages and rveport on your obser-
vations. {(Groups of girls may observe and report on the
young children at the Oxphana' Howe, if thave are no young
children in their bomas or nsighborhoods.)

Develop genevalizations £rom the students' chservations,
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such as

Childvea are different and do not all asct the same way

at each age.

There are likenesses in all children, although individuals
differ. ’ |

8. ¥When keeping children ove needs to know sbout differvent apes.
Congult the reference books again. .
Describe how behavior changes as children gzw:
To take care of routine;
To carry out directions;
To cooperate with adults and other chil:hraﬁ $

To adjust to change.

9. Since legrning more gbout children of diffevent ages we
should bettor be able #o decide hew children should be
punished.

Do we really mean pumishment or are we really thinking
of guidence or discipline? Discuss the difference.

10. nead refevences on diseciplime. (Your Child From One to Six,
pp. 72-73, and Living and Learning With Children, pp. 62064,
and 72-85.) This should give a better idea about how to change
the behavior of a child.

11. One way a ¢hild learns is by having to take the consequences
for what he has done.
When would this be a good way to handle the situation?
To clean wp something, to miss something because of
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being too slow or too late.

When might it not be a good ides?
Fhen consequences are too great or the child's safety
is endangered.

12. What ideas do you have, when keeping children, that would
help in a sitvation where a child needs to be disciplined.

13 mwmwim pousible genervalizationsa:

Behavier we call disohedience may be & sign of growing.

Dizcbedience may be & child's way of testing the rules.

Guidance is diffevent for children in diffevent stages
of development.

loving & child involves vespecting him as be is.

The more we accept his feelings, the move copporative
he will be.

Chiidren's emotions arve intense and tvansitory.

A child gains security from his ewviromment when rules
arve clear and anforced.

Children want to be atopped when impulses go beyvond their
control.

te all loern by experimenting.

_As we become move mature, Wo £ind acceptable ways of

reliaving tenafon.

If we respect children we tvy to understand theix bebavior,
and while teaching them move maturc ways of behaving,
we accept them as persons.

Every human being needs affectien, needs to feel edequate,
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and needs recognition from those about whom he caves,

14. Look back at the reports of ohservations and try to decide
how to handle some of these situations.
Divide duto groups. Each group take a different
gituation and epply supgestions as listed abowve for
changing behavior. Report to the class how they
would handle the situation,

15, Summarize some good rules to follow in helping children to
learn good behavior.

Asgume that the child will babave well.

Alvays be patient and pood natuved.

Be £irm but kind. |

Be sympathetic with the child's point of view.

Do not nag.

Avoid bribes and punishments.

Never frighten a child with bogeys.

Lot young children be sure of your affection and intevest.

Anglyze the couse of misbehavior and vemedy the cause.
Fear Fatipue Jenlousy
Tempar Hunger Sicknaess

BEFERENCES AND RESOURCES FOR PART 11T
1. A Guide for Developing a Curriculum in Child Development and
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PART IV. LEARNING MORE ABOUT SUITASLE ENTERTATMMZNT FOR CHILDREN
To help students to:
1. Understand the value of play to a ¢hild;

2. Learn how to select sulteble toys for differvent sged children;

3. Learn wore about books, stories, and games that different
aged children usually enjoy;

4, Undepstand the value of successfol entertgioment in making
friends with childven.

AUCCESTED ES 1
1. Teke a field trip to & local playschool or kindergarten to
observe pre~school thildren st play. Pill im an observation
sheat on children at play.
(a) Notice tho ages of the children playing alone, watching
others, playing with others.
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3,

4.

5.

6.
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(b} Give emamples of the following:

Taking turng
Cooperating

Showing respect for the belongings of others.

Discuss what children way learn through play.

Read in rvesource materials sbout the different types of play
and how éach belps & ¢hild to develop.

Prepare a bulletin boavd which shows play for children at

different apges.

Arvange an exhibit of toys.

Discuss ways in which eseh may be used and the development

vhich may result.

Example of toys
Children under one year -
Colorful plastic rattle
or disk,

Children one yesr old -
Ball, drag or pull toy.
Tower or pyvamid.

Zvo year old children -
Pounding board with pegs.
Dolls, Doll bad.

Exaples of functions
Encourages plckeup use
of fingers.

Rolls and encourages |
walking. Provides task
that can be completed.

Encourages motor develop-
ment. Dramatizes home

situation.
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Ihree vear old children Provides for dramatic play.
Cars, phones, trains, trucks Encourages motor develope
with people. Proportional ment, Encourages both
blocks. Dolls, and dishes. intellectual and wmotor
Puzsles. . development.

Children four snd five yoars | Provides dramatic play

old - Same iteme as for the with increased ideantity
three year old child, but they with situations in his
becoma morg complicated with world.

gach year of growth, for aune
ample, a puzale wﬂ:h mora
pieces, larper trucks.

7. From veadings, observations, and discussions, set up eriteria
for judging toys and play equipment for childrven of different
ages in addition to the wethod by which they davelop. Consie
der such criteria as:

Attractiveness;

Durebility « well constructed;

Bafety ~ £ree from sharp edges, painted with non toxic paint;
Banily used with 1ictle adult guidance;

Easily cleaned for emall children;

Scaled to child'e size.

8, Juwige toys in the class exhibit by these oriteria.

9, Arrenge an sxhibit of household cbjects with which young chil-
dven would enjoy playing, Include the following:
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Cartons, sufficiently large in whick the child can
0 sit, eligh dn, and outs

Egg cartons;

Oatmeal containers;

Ketties and lide;

Heasuring spoons

Spoelss

Clothes pins.

10, Discuss methods of helping children put toys away, ast
Providing a convenient place in which to put t;hm;
Cetting a child's intevest in &a;ins it
Praise used to sustals interest.

11. Discuss the effect which learning to care for toys will have
on caring for their owm and other peoples' possessions as
children grow up,

12. Suggest a list of games that children might enjoy., Consider
thair suitabilicy for diffovent sges ss to:
Easily undevstood divections;
Enjoyable activity;
Opportunity for children to play together;
- Chance for leadership;
Offer opportunity for rest because of posture changa.

13, Demonstrate how to lead a game for childrem by:
Giving simple instructions;
Spart the action as you ezplain the game.
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15.

16.

i7.

18.

19.

20,

23.

156
Examine some books for children.

Read references about what is 2 good book for a child.
Cuestions to be used as guides in selecting books:
{a) 1Is the content about his own sxperiences?
(b} Are the {llustrations simple, clear, and brightly
colored?
(e} 13Is 4g gbout 8" by 8" in sise or slight variation of
that measure? |
(d) 1Is it durable?
(e} Are the pages uncluttered?

Coneider charasteristics of different age groups in deciding
on types of books which are suitsble. |

Invite the city libravien to come to class and demonstrate
the technique of story telling.

Pemonstrate £inper plays.

Priong different kinds of comic books to class and discuss

List some good television programs for young children.

Read curvent magasines, such gs Parents! Magazine, for ratings
and reviews of filme recommendsd for c¢hildren or for families
with children. At what age should children go to ghows?

Students plan g party for pre~school children to be given
in the Homemaking Laboratory.
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In plaaning consider the following:

 How wany te invite?

- “How shall the children come?

What to provide in the way of entertainment - toys,

play msterials, otovies, games?
What kind of refrestments to serve?
¥hat to look for in watching the children?
How adulis in chavge should act?
Cleaning up the leboratory ~ remember the time element.

Review the pguidance principles which we bave discussed.

Seneralization
Growth proceeds from the
geneval to the specific,
{for instance, growth pro-
ceeds from larpe to small
muscles)

Individuals differ in rate

an! pattern of growth,

Thers is' a mature bahavior
at any stage of developmemt,

Do not ask young children
to do much hand work.

Do not compare children, or
expect one child to behave
like another.

Allow a child to do thinpe
for himself in his own way,
when possible. (For exampla,
2 to 4 year olds have g desire
for independence. When a
child says "no", he has reached
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Somotisos behavior that frrie
tates older people 48 causod
by a noed which iz not fols
£illed.

A child lsarns by accepting

The oore scoepbing we are
of the feclings of the
child, the more cooperative
he will be.

Children adjust elowvdly to

new aitvations,

Vhon o child bide for atw
tention, give him an
ioportant Job to do.

If a ohild spills wavter vhen
posring from the pitchor,
belp him wipe up the water
vather than scold him.

#hon you stop & ehild from

doing something which be wants
zo do and he ompresses strong
feclings apal
you hoow how he feels but
that be wast do as ached.

Give children time to oot aow
guainted with the place,
roubing, and peopla.

Piscuss oy evaluate the way the party wes cavvied out.
Do you have 8 better understanding of why childeen act as thoy

do?

pid chey enjoy the entortainment?

What improvements mipht we make?
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3.

%,

5.

G.

7.

8.

9.
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- 1. Caving for younger children in the home or commmity;

2. Make a simple toy for a pre-school child to be used as a gife
or in a play group; | |

3. Ceollect, wale, or vepair play equipment for a young brother
or glaster;

4. Make attractive and convénient stovage for toys at home with
the help and aprecment of younger children; |

5. Plan o party for younger brothers, sistevs, or neighbors;

6. Assume responsibility for groups of neishbors'children playing
togethers

7. 'Tell stovies to ¢hildren
8. BSelect books, toys, and records for vounger childreng

8., ZIwprove the play ares for young children in the family.

1. A change in attitude muy be noted Ly observation of the stu-
dent's behavior in velation to young children.

2. Home project veports of memy girls tell of thelr experiences

3. Discussions with parents during home vigits often help in
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evaluating the units taught in Homemaking.

4. An increese in knowledge msy be noted throughs
a. Written and oval veports;
b. Score cavdss
¢. Written tests « objective and essay type.

Suggested tosts and score cards follow in Appendixn ¥,
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Have of observer . r— | DOEB

Child*s name . R , Apos . Sax

Place of oboervation o , o Time of Day
Length of sheervation
To whom does the child talk?
Does the child use words? Phrasen? _  Complste Sentences? _
tow dees the child play with other child:
How does the respond o adults?
What is the child doing?
that squipment does the child vse?
How 1s the equipment veed?

o new for its purpose, i.8., tricycle, ete.

To make or bulld with

"Make belisve®

Gthar uvoes
vhat do you sbosrve as the child's outetanding chavacteristics in vogard to:

5

Size
Appearance
Activities
. Besponse to other children
Rosponse to adults
Use of language

NOTE: ALl of the points listed for cbservation in this record sheet would

not necessarily be noted In one chservation.



SCORE CARD FOR 1073
Bame Class s
Hame of child Age of child

Toy handed in on tise
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. Points considered in Juwdging

Parfect

Seord

Youg

Soors

1.

3.

%
3.
G

7e

8.

Suitability of toy te ape of child .......
Construction of toy

& Durability of construetion «eocaveenes |,

b. Correctness of construction .evverenne

Bygienic qualities of toy

a. Can it bo cleaned successfully? «ovuwn |

b. Will it gﬁﬁ 'ﬁir&y mtly? R s e RARBATEEE

$m11ciw of W ' EER T ENE RSN RS E R S ERE S

Safety Of BOUT cvisvsessovnasaasrssnssonnss
Developmental qualitiss of toy |

a. Will it aid in ﬁmmﬁiﬂg the body? ..
b, Will it aid in developing the mind? ..
Appearance of toy

2. st the color combination suitable? ...

b. I8 the desipn of the materfal pood? .. |

¢. 1s the general deasign of the toy good?
Mt"” tﬂb‘ AP PEFRAVBERPAB GRS EEFaRSFTFER

TOTAL SCORE «vouvss
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CRECX SRHEET

1830

Developed by Clags in Bvaluatfon, Susmer Bchool, 1850 Horth Dakote
Agvicultural College.
Divections: Read cavefully snd check in proper column.

Bo Jes

sy

A

B

1.

2.

3.
4.

5.

6,
7.
8.

Write in comente if desized.
Choosing the Story.

Does the story wateh the lovel of underctanding of
the age group to which it will ba told? (Ave the
chavacters oy objects faniliar to them?)

Is tha ctory free of details or characters that will
frighten or disturd the child?

Poss the story promote good conduct and worthy ideals?

Doas the story appeal to the child's imagination or
sanse of beauty?

Does the story wvrovide some pew knowledge or information
for the child?

Does the story develop in & loglcal mamnov?
is there suos acticn in the story?
boes the story have & satisfying conclusion?

Telling the Svory.

L.

2’1-

3.

&,

Ave the childeon arranged so that all the children can
sea the face of the teller?

Ts the teller dvessed appropriately?

Does the teller know the story well enough to present
it with sase?

Does the teller tell the story wather than resd it?
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]
HEERERE

e,

3.

6.
7.

8.
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Doss the teller speak loud coough so that the ehildren
can hear?
Is the teller enthusiastde sbout the story?

Does the taller use gestures or actions to help expresc
the story?

Doss the teller have variation in the expression of
her volce amd in her facial axpression?

The Childven's Resction to the Story.

1.
2.

3.
6'
5o

6.

7.

8.

Do the children seenm intevested in the story?

Ave other things attracting the children wore then the
atory?

Do the children seem resticss and noley?

Do the children ask guestions?

Do the children show response by expression of wonder,
sadnass; jov, laughtar?

Are the children attentive duving the entive time the
story is bedng told?

Do the childven poom satisfied with the couclusion of
the story?

At the end - do the children ask for or show intorest
in heaving another atory?
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CHILD DEVELORMENT

Birections: After considering each of the situations éaéaxibad, fndicate

A.

B.

C.
D.
E.

F.
c.

in the appropriete blanks the procedure you advise and which
of the fucts to be considered, listed below, determined your
Pacts to be considered in Disciplinary Problems

If a child is mode to spologize when he docs not mean it, it wmey teach
him to lie.

A% an eavly age childven should learn not to take things which do not

Childven should not be frightened by threats of punistment.

Childven like their allowancea and hate to give them up.

Children sometimes get sufficient satisfaction out of what they do so
g:tigtﬁymfw to de it even when they know they will be punished
Young childran nesd to play with othars of their own age.

The punishwent should be velated to the offense.

Sdtuation

Vhen Albert, ape five, came bachk from @ visit in the home of a friend, he
had dn his pocker a emall figure of & dog. Ris mother called her friend
and found that the dog bad not been given to him. :

What would you advise Albert's mother to do?
1. Have Albert retwrn the dog and apclogize?
2. Have Albert return the dog but not ask him to apologize?
3. Ask the friend to pive Albert the dog?

4, Tell him that he was stealing and explain how people go to jail
for that?

¥hich facts did you consider in meking your deciaion as to vhat
the mother should do? .
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- Situation

James, age 5, got into a fight with Yenvy, one of the neighbor children,
in which he gcratehed and pounded Henyy quite badly.

What would you advise Jawes' mother to do?

— 1
— 2
— 3
&
— 5.
- 6

Ignore the matter? _

Net let him play with the other children agein?

Not let him ploy with the other childeen again for seversl days?
Spank him? | | |

Take 10 cents out of his aﬂmm

Make him apolopize to Henryy

Which facts did you consider in meking your decision?

3, ‘The best way to help four-year-old Susan stop biting ber nails is to:

é.

S

B
A
AT PR
R

1. Put bitter-testing medicine on them.
2, Punish her when she bites them.
3. Tell her that otheyr little givis don't bite their sails.

&, @Give her frequent mamicures.

Mark each charascteristic which you would consider important in selecting
a book for a thres-year-old child.

IRRRRE

1. Has many coloved pictures.

2, Tells a happy story.

3. fas large print so it can ba easily vead,
4, Io printed on cloth instead of papes.

. Includés venses.

6, Describes things scen in every day life.

If you could choose one of the storfes below to vead to a two-year-old
clifld, which would you clwose?

|

1. A story sbout baxn yard enimals.



169
. 2. A story sbout covboys end Indiang,
e 30 A story sbout fairies.

6. Whick toys do you think would be suitable for an 18 montheold child?
—— Little dog te pull by a string

Large doll with pretty clothes.

Tricycle

Big ball

7. From the books on display selsct
(1) 4 book a year old child would enjoy.
{2} A book a four year old child would enjoy.
i;’:éﬁe the name and author of the book and give vour veason for selecting
8. Put & check by tha toys you thiok would be pood for small childven (o
four years). If you think the toy is not pood, tell why not.
Fooden orayon
Hooly dog
Small beads and ncedles
Wind=up car
Colors end color book

RN



1.

2.

3

4.

3.

8.

.

Abernethy, Jean B., "Ihe Continuing Incidence of Ferly Marriage",
Forscast for Homs Deonomists (Jemsary 1960)

American Vome Bconomics Association, "Report of the Committes on

Fhilosophy and Ohjectives of Home Economics”, Journsl of Home Beonomics,

Voluse 51, Mumber 8, Pages 679-686 (October 19593

Associstion for Supervision and Curriculum Development, "A Look at
Continuity in the School Program™, National Bducation Association,
Washington, D.C., Yearbook for 1958

Crouse, BEdith Neliman, 4 Study of Certain Home and School Diseinline
Problems of Fre~Scheol Childrem, Unpublished Theels, Toxas Women's
Univergity, Denton, Texas {1955)

bavis, Allison, Proceedings of the Midesstury Vhite Housse Conference
on Children and Youth, Washingten, D.C., "Socioeecononmic Influence
upon Childven's leasvning®, Pages 77/~8&6 (December 1950)

De Witt, Rose, Eroposed Program for Child Davelopmen o
Professionsl Paper, Texas Woman's University, Dentom, Yewss {August
1952)

Eppright, Srcel 8., "Challenge to the Profession”, Journal of Home
Egonomics, Volume 51, Page 690, (Octobar 1959)

170



8.

9,

11,

13,

¥4,

Renty Drusilla, Home, School, and Covewmity Exp

Velfave, Vocational Division, Bulletin Heder 252
Education Series, Nusber 29 (1954)

University, Denton, m {August 1958)

cfences in the Home-
malking Propram, United States Depaviment of Yealth, Education, and

» Hows Economics

m Unit
Texas Veoman's

Rrug, Bdward A., Curriculum Planning, New York: Harper and Brothers

(1950)

Mings, Billie, An Bvaluation of g Unit in Child Development Based pn

Heeds snd Intorests Indicated by Zyler High School Howemsking Students,

171

tnpublished Thesis, Texas Voman's University, Denton, Texas {(hme 1958)

Skinner, Verns Faye Portenberry, Development and W of the

ﬁﬁmuﬂw ’L‘h&ﬂiﬂ s+ Texas

Smart, Mollfe Stevens, and Smare, Russell Cook, Living and Loarning
with Children., Boston: JHoughton Mifflin Company (1956)

Texas Education Agency, & Horking Cuide for Developing Nomemoking

Education Curricul

m fn Local Commmities, Austin, Texas (1957)

Williamson, Mw&e and Iyle, Mary 8., Poucpakine Education

School. New York: Awiemmmwwcr&t% Ing.,

(195%)

Woman's University, Denton, Tesas (June 1958)



172

16. Willismson, Ouide Bubbert, A Skudy Inveolving Curriculum Development
in Homemaking at the Hinth-Crade level, Unpublished Thesis, Texas
Voman's University, Denton, Texas (1954)

17, willis, Prances Cornell, Family end Commmity Spcheroun ‘
Unpublished Thesis, Taxas Woman's University, Denton, Temas {1952)

1 G gr:.‘;t $





