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CHAPTER I

INTRODUCTION

Historical Setting

Care of children in group settings has developed in
response to professional needs, societal needs, or national
needs. Works Project Administration (WPA) child care
centers were maintained partially to utilize the talents
of unemployed school teachers and 24-hour care was insti-
tuted to support women on alternate shifts in war plants
in World War II (Goldsmith, 1972, p. 1l). Two amendments
to the Social Security Act Title IV-A effective January
1968, and Title XX, Grants to States for Services, effec-
tive October 1975, were created to meet the needs of chil-
dren and families who were receiving funds under Aid to
Families with Dependent Children (AFDC). Campus child
care centers expanded in the 70's as increasing numbers
of mothers returned to college (Parker, 1972, p. 14;

Fein & Clark-Stewart, 1973, pp. 26-37; Ruopp R., Travers,
J., Glatz, F., Coelen, C., 1979, p. 5-9). Child care in
church settings grew as the proportion of working women
grew. Three-hour nursery school programs serving as
educational programs for children of mothers at home

became a small portion of child care programs available.

1
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The needs of working mothers regardless of class or of
marital status, stimulated the expansion of child care out-
side the home.

In the 70's, licensing guidelines and managerial
problems required a stable and consistent enrollment (Young
& Jackson, 1973, p. 5). Increasingly group child care was
available only on a weekly, monthly or long-term basis.
Proprietary child care expanded rapidly and is projected
as a burgeoning industry. Franchise operations, chains
and individual units are all part of this group.

Child care today has its roots in the day care movex
ment beginning in the 18th century and the nursery school
movement early in this century. Primarily the day care™
movement served the welfare of children in low income ="
families and was given impetus by such crises as the
Industrial Revolution, the Great Depression, and World War
II. Day care services included 10 to 12 hours of daily - -«
physical and emotional care of the young child, and profes-
sional personnel were usually trained in the area of social
welfare (Goldsmith, 1972, p. 117; Steinfels, 1973, p. 86;:
Fein & Clark-Stewart, 1973, pp. 13-25).

The nursery school movement was started in the 20's
and expanded in the 30's during the Depression. 1In

contrast to day care, nursery schools served the



middle-class families and provided a half day educational
program to children 3 to 5 years of age. Professional
personnel were college trained; most were elementary
teachers unemployed in the 30's. 1In the 40's, colleges
expanded training programs in order to conduct research
and to provide a broader informational base and special
skills for teachers of young children (Decker & Decker,
1980, p. 13; Goldsmith, 1972, p. 117; Steinfels, 1973,

p. 66).

In the 60's the Head Start program significantly
changed the child care industry. Head Start combined the
services of both day care and nursery school movements
within one agency. The Head Start programs introduced a
multifaceted approach to child care by including education,
nutrition, social services, parent involvement, and
personnel career ladder components.

The personnel career ladder offered a means of employ-
ment and training for parents (Steinfels, 1973, p. 85;
Heller & Host, 1971, pp. 103-107). Parents were required
to participate in the parent involvement program by being
in the classroom, attending parent meetings, or making
educational equipment. Parents could be employed in the
system to work as aides in the classroom, in the nutri-

tional program, or in other areas of the program. The



personnel career ladder developed a population of para-
professionals working at various levels in the child care
industry (Heller & Host, 1971, pp. 109-119).

In the 70's, the positions for employment in the child
care industry became related to the career ladder concept.
The people employed in the industry were paraprofessionals
and professionals who had received training under the
direction of a variety of programs; Child Development
Associate training (CDA), Child Development/Early Child-
hood programs at community colleges, teacher certification
programs in early childhood education, child development,'*
and elementary education, and degree programs for social
workers, nutritionists, and child development specialisté?

In the 80's training for this variety of personnel is
provided by colleges and universities as preservice and
inservice as well as in degree programs or in continuing
education. It is also provided by project personnel, by
professional associations, and through staff development:
within state agencies. Because so many sources provide
professional training, definition of needed competencies
is essential both to effective training by varied sources

anc¢ to the coordination of training by alternative levels

and agencies.



A position needing special attention and frequently
overlooked is that of. the administrator. The child care
administrator is a pivotal member of the professional team.
However, historically, most have acquired their competen-*
cies through on-the-job experience. Today's level of
knowledge related to child care administration permits
systematic training and career development. The cbntinuihg
expansion of child care increases the urgency of developing
appropriate education. Defining the needed competencies
of child care administrators is the foundation for such
educational programs (Butler, 1974, p. 63; Decker & Decker,
1980, p. 48; Fox, 1977, p. 75; Keyserling, 1975, p. 18;

_—

Sciarra & Dorsey, 1979, p. 3; Yablans-Magid, 1981, p. 342).

Statement of the Problem

The continuing expansion and great variety of child
care services require specific knowledge of competencies
needed for all child care personrnel. The academic training
of administrators must relate to competencies needed for -
the various programs. Educational entities need descrip-
tive data on tasks and responsibilities of administrators
and on possible variations related to alternative child

care settings in order to provide appropriate preparation}



Purpose

This study explored the competencies of a randomly
selected group of child care administrators through self-
reports. Thirty-seven child care administrators completed
the Profile of Administrators Skills (PAS). Differences
were sought between administrators of profit and of non-
profit settings, and between administrators of alternative
programs. Programs represented included Head Start, Title

XX, proprietary, church-sponsored, franchise, and indus-

trial.

Design

This descriptive research was based on the self-reports
of 37 child care administrators randomly selected to »
represent alternative types of child care. Data were
collected in the summer of 1981 utilizing the Profile of
Administrator Skills (PAS). ’

The competencies reported by the administrators weré
computed in freqguencies in order to compare reported center
behaviors with the competencies assumed in the instrument.
Statistical analyses were completed to compare the child
development knowledge scores of administrators of different

v :
centers, and to compare the tasks and practices performed

by administrators of different centers.



Instrumentation

The Administrator/Manager Assessment and Program !
Coordinator Assessment Instruments were developed by the
Texas Early Childhood Careers Recognition Council (TECCRC)
(Bordelon, Stone & Tate, 1981). These instruments were
combined to develop the Profile of Administrators Skills-
(PAS) (Appendix A). The PAS encompassed knowledge of child
development and ten categories of administrative respon- °
sibility: observation and recording, safe environment,
healthy environment, learning environment, programming
for optimal development, curriculum, home-center relation-
ships, personnel, administration, and facility operation.
The child growth and development section required a forced
choice answer and was utilized to establish the Child
Development Knowledge Score (CDK). The remaining ten
categories involved a four point scale utilizing responses

representing consistent, could improve, not observed, and

not applicable.

Hypotheses

In order to compare administrators from profit and
nonprofit centers and from alternative programs, four null

hypotheses were utilized:
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Hol. The Child Development Knowledge (CDK) of adminis-
trators in profit and in nonprofit settings will not differ
significantly.

a. The level of score in Child Development
Knowledge section A (CDK-A) evidenced by
administrators in profit settings will not ..
differ significantly .from the level of
CDK-A scores of administrators in nonprofit
settings.

b. The most frequently used practices of admin-
istrators in profit settings as reported in.
Child Development section B (CDK-B), will
not differ significantly from the most
frequently used practices of administrators
in nonprofit settings

HO2. The Child Development Knowledge (CDK) of admin-
istrators of Head Start, Tittle XX, church sponsored, :
proprietary, franchise and industry related programs will
not differ significantly.

a. The level of scores in Child Development
Knowledge section A (CDK-2a) evidenced by

administrators in six alternative programs

will not differ significantly.



b. The most frequent used practices reported"’
in Child Development Knowledge Section B .
(CDK-B) will not differ significantly among
administrators in the six alternative
programs.
HO3. The reported level of consistent task performance
of administrators in profit settings will not differ signif-
icantly from the reported level of consistent task perfor-:
mance of administrators in nonprofit settings.
HO4. The reported level of consistent task perfor-
mance will not differ significantly among administrators in

Head Start, Title XX, church-sponsored, proprietary,

franchise and industry programs.

Basic Assumptions

This study assumed that administrator competencies
are critical to center success and quality child care. - The
center communicates the leadership of its manager via
maintenance of the program schedule, educational goals and
objectives, staff interaction patterns, and children's
behavior (Bogue & Saunders, 1981, p. 412).

The data were collected through self-report of a

randomly selected group of child care administrators. The

study assumed that the data on consistent task performance
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was congruent with center behaviors and that task perform-
ancy 1s equivalent with quality.

This study also assumed that the 10 categories of
administrative responsibility derived from the Framework

for Training by TECCRC provide valid parameters of specific

competencies. The categories have been evolved through
professional consensus of fifty professionals selected by
three state agencies in Texas. The categories are congruent
with the CDA categories originally established at the
national level; therefore, these administrative competencies
are related to the child development/early childhood career
ladder. The categories are also congruent with recent
literature on child care administration (Butler, 1974, p.

61; Hewes & Hartman, 1979, p. 63).

Definitions

Adninistrator. The person who is responsible for the

personnel, financial, and operational decisions of the

child care center.

Cateqgories of administrative responsibility. Ten

subdivisions identified on the Administrator/Manager
Assessment Instrument (AMAI) and Program Coordinator

Assessment Instrument (PCAI) established in the Framework

for Training, developed by TECCRC.
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Child Development Knowledge A (CDK-A). Exact answers

are required for 54 of the 109 items in the child growth
and development category of the PAS. The specific knowl-
ege relates to physical, emotional, social and intellectual
development plus nine questions related to appropriate help

from an adult.

Child Development Knowledge B (CDK-B). The reporting

of child care practices most frequently used. The specific
practices relate to physical, emotional, social and
intellectual development of infants, toddlers, preschool

and school age children.

Church sponsored programs . Programs held at a church

site for children 6 months to 5 years and older, emphasizing
intellectual, social, emotional development plus religious
training.

Competency. Knowledge, application, and behavifg
related to administrative tasks. Competencies were
reported by subjects and/or observed by researcher on site.

Consistency of task performance. Categories reported

by child care administrators are identified as: consis-

tently performed (*); could be improved (CI); not performed

(-); and not applicable (N/A).
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Day care. Six to 10-hour per day program emphasizing
physical, social, emotional, and intellectual nurturing of
young children. Twenty-four hour programs for children
with special needs were not included in this study.

Franchise programs. Individual child care centers

managed or owned for a larger corporation. The conglom-
erate of centers usually have a common name and are

operated for a profit.

Head Start programs. Programs emphasizing intellec-

tual, social, emotional and physical development for
children 3 to 5 years of age from economically disadvan-
taged environments. The program has social service,
health, and parent education components.

Industry related program. Program of child care

developed to provide a stable work force for the employer
through the care of employees' children. The child program
may provide child care for 8 to 24 hours on the industry's
work site or in an area convenient to the employees.

Nonprofit programs. Centers not operated for profit

and supported usually by public funds or church entities.
If parent fees are utilized, more than 1/3 of the financial
support is provided by the federal government, local fund

raising agency, or a combination of both. The organization
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uses its funds for personnel, equipment, and services. The:
funds are not invested for a financial gain to the inves-

tors.

Nursery school programs. Programs for children 3 to

5 years of age emphasizing intellectual, social, and
emotional nurturing of young children for 3 hours per day.

Profile of Administrators Skills (PAS). The instru-

ment is a combination of the Administrator/Manager and
Program Coordinator Assessment Instruments developed by
the Texas Early Childhood Careers Recognition Council

(TECCRC) in the 1981 Framework for Training.

Profit programs. Child care centers operated for the

purpose of financial return to the proprietors.

Proprietary programs. Child care centers are owned

and managed by an individual for the purpose of profit to
the proprietor.

Title XX. Full-day program emphasizing intellectual,
social, emotional and physical development for children 3
months to 5 years from economically disadvantaged environ-
ments. The custodial parent is usually participating in an

educational training program that is vocationally oriented.

These programs are publically funded to meet established

standards.



CHAPTER IT

REVIEW OF LITERATURE

Within the last decade increasing attention has been
directed to the development and refinement of competency-
based education. Competency-based teacher education is
the area which received the greatest emphasis. A limited
amount of attention has been addressed to competency-based
education for supervisors and -administrators in public
education. This review of literature is limited to
competency-based education, administrative competency, and
types of child care centers.

Authorities agree that competency-based education
provides a process that a person may learn in a college
setting but continues to use for professional development
throughout the individual's career (Andreyka, 1976; Elam,
1971, p. 4; Feldvebel, 1974; Hall & Jones, 1976, p. 67;: &
Wolf, 1976). As Feldvebel (1974) states, the level of

competency is "an extension of the continuum from theory

to performance" (p. 6).

Competency-based Education

Competency-based education is a process that provides
individual instruction directed to predetermined needs in

14
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knowledge base, skill performance, and problem solving
techniques (Elam, 1971, p. 8; Hall & Jones, 1976, p. 12;
Hollingsworth, 1974). An essential element of competency-
based programs as defined by Elam (1971, p. 22) is that
competencies are criterion referenced, are individually
demonstrated and assessed, and show specified achievement.
Hall and Jones (1976, p. 67) and Feldvebel (1974) agree
that the most important aspect of competency-based educa-
tion is that the individual can demonstrate the specific
competency.

Involvement in field experience related to the area
of expertise is important to the acquisition of some
competencies. Andreka (1976), Elam (1971, p. 6), and
Hall and Jones (1976, p. 11) identify the need for
competency-based programs to include relevant experiences
that relate to future career goals. In addition the
training needs to include professional meetings and work-
shops for professionally employed.

A competency program requires both an assessment and
an evaluation of behavior. Several authorities agree thatd
the assessment needs to be performed at the field site
(dall & Jones, 1976, p. 12; R.O.M.E., 1974). The analysis
process may include the use of a variety of tools such as

questionnaires, observations, checklists, individual or

7
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group interviews (Hollingsworth, 1974):" Therinformation
obtained is analyzed to determine areas.in which competen-—
cies are deficient. According to Hollingsworth (1974),
the assessment process helps to determine ‘the:.individual's
criterion achievement level, the appropriateness of
instructional content and methods and theicriterion for

levels of achievement. SRR TN R Y

KO AV R

Administrative Competency ‘

Lot

The administrative position of a director/manager in

i 4

Yir L

a child care center requires master;ﬂf:o'f, én exi’:vensiive list
of competencies. Authorities agree that w’c’.i'lle:,:“r'e:‘s;onsibili—
ties of management skills include plaﬁning for curriculum
and staff development, providing leadership in school
policy and community involvement, maintaining facilities,
and managing financial affairs. Curriculumiplanning
involves the development of an educational prograﬁl that
meets the needs of the children and.families>of the center.
Staff development and recruiting procedures:ireflect the
philosophy and goals of the center. School "policy includes
identifying limitations and developing ‘a’ compatible
philosophical base for the interests:'ofuthe children,
staff, and families. Financial management encompasses
seeking operational funds, maintaining an. operational

budget for all expenses, and supervising'building
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maintenance (Butler, 1974, p. 61; Decker & Decker, 1980,
p. 48; Hewes & Hartman, 1979, p. 63; Sciarra & Dorsey, 1979,
p- 2; Stevens & King, 1976, p. 303).

Research studies conducted in the 70's reviewed the
related competencies needed in the related field of child
care occupations, administrative job inventory, and admin-
istrative training. These studies related to jobs and
tasks, to training, and to cost efficiency in the child
care industry (Fox, 1977; Iowa State University &
University of Northern Iowa, 1974; Krashinsky, 1978, Ruopp,
1979; Texas Early Childhood Careers Recognition Council,

1981; Zaccaria & Hollomon, 1976).

Jobs and Tasks

The first child care job inventory research study
reflected in the literature was conducted in 1974 by the
Department of Home Economics at Iowa State University and
the University of Northern Iowa (Iowa Department of
Instruction, 1974). The purposes of the study were to
determine the primary jobs available which required less
than a baccalaureate degree; to identify and determine
frequency performance of tasks; to formulate relevant task
and to determine tasks common to all child care

clusters;

occupations. The sample of 136 different persons completed

a guestionnaire which provided a possibility of 239
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separate responses related to specific job tasks. . Using a
5-point scale, the subjects responded to a scrambled order
of 251 individual child care tasks. An additional“personal
data questionnaire was completed by each subject. ::

The results identified a tentative career:.ladder;, job
description and six job categories. The job categories
were determined by the task clusters most frequently used
in the performance of a specific job. A one-way matrix
was developed for each occupation. The matrix shows the
descending frequency of task performance of a specific
occupation. Using the matrix, the identified six:jobs
were Day Care Mother, Foster Parent, Houseparent, :Nursery
School/Day Care Center Owner/Director, Nursery School/Day
Care Teacher, Nursery School/Day Care Center Teacher Aide/
Assistant/Volunteer.

Beginning late in 1974 the Texas Committeé éniﬁérly
Child Development Careers explored identificatién éf career
levels. The Action Format reflects the consen;us df 50
professionals representative of agencies training insfitu—

tions and professional associations (Bordelon & Tesar,

¥

197¢) .

Zaccaria and Holloman (1976) developed and analyzed
a job inventory study in Texas. The job inventory was

administered to 684 individuals representing a range of
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day care positions in private, nohﬁrdfit,'proprietary,
and federally funded centers. For this study, four
instruments were developed with each: involving-a:Child
Day Care Center Job Inventory of 167 tasks. . The.research
identified nine original duties which ‘have a:number of
tasks listed under each category. The:nine -original
duties of the inventory were clustered dnto lO'jOb descrip-
tions, five of which were related to:teaching and five to
administration. According to-these 'researchers, this was
the first attempt to "use scientificrprocedure 'and research
findings in developing job descriptions®and:icareer progres-
sion for child care personnel! (Zaccarias&fﬂdlloman, 1976,

p. 13). 4 b

Training

A 1977 Texas Department of Human Resources research

3

study directed by Fox revealed that the maJorlty of child

care administrators had not had college or unlver51ty

s N

level courses related to the operatlon of a chlld care

A questionnaire completed by 300 subJects identi-

Y

center.

fied that the training courses taken were related to areas

sy

of child development, educational theory, and Chlld care

management. The research 1ndlcated that future training

at the college and university level is needed in manage-

ment and day care facility operation (Fox, 1977).
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The Framework for Training (1?31);isﬁthehproduct of a
5-year project developed and published_by;the“Texas Early
Childhood Careers Recognition Council, whose membership is
representative of every major Texas early childhood organi-
zation (Appendix B). The Framework encompasses ,the five
objectives established by the 1976 -Texas Committee on Early

Childhood Development Careers and published in the Action

Format for Early Childhood Development Careers (Texas

e

Department of Community Affairs, 1976)

2

The Action Format reflects a consensus or 50 early

childhood professionals, working on é*régdiaf'bééis begin-—

ning in November of 1974. The background hlstory of this

a?x;

development is summarized in Appendlx B

EE R

S

The objectives identified as segmédts'éf”tﬁe Framework

include a matrix of career levels, skill areas, and special-
B

izations; the training topics and related tasks of 11

positions; the suggested performance crlterla for task
completion; and the competency—based assessment instruments

for each of the 11 positions. The research and development

P

i

for the Framework of Training was funded by monies from a
Membership Action Grant from the National Association for
the Education of Young Children, Texas early childhood

organizations, and Title XX tralnlng funds from the Texas

Department of Human Resources.
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The portion of the Framework for Training to be used

in this research are the competency-based instruméents for
the positions of administrator/manadéfFéné‘pfé&%am coordi —
nator. The two instruments are adaptéa éﬁd cormbined into
one assessment instrument named the Profile of Admin-

Fons

istrators Skills (PAS) (Appendix A):

Cost Effectiveness

Krashinsky (1978) observed 93 day care centers in
Toronto and Ottawa and found the per diem:cosgs ;9 vary
among the centers. Using multiple regressiopngf;least
squares the researcher identified aﬁs;gnificgntﬁfelation—
ship between the degree of governmenp}subsidi?gtion and
the per diem rate. The statistics cgpﬁbe inﬁeyppgted into
a per diem rise of 30 cents in comme;ical»qep;§rs and 36
cents in nonprofit centers. The regggrcher sggggsted
moving the subsidized children from public child care
centers to private centers to reduce the per diem costs.
The results of the study showed theﬁa@@itiona;:Qperational
costs of public child care centers areygssocégﬁgd with
higher salaries, higher child/adult\rapiou andngduced
donated services. S

Yoakam (1978) had twenty childqggre‘@;regpggs partic-
ipate in the evaluation of their administrative competen-

cies. Child care specialists evaluated the degree to
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which the selected center attained model status. EEach
director selected three parents from its center tg evaluate
the center. A high correlation resulted between #he score ]
of the Competency Evaluation Instrument and the Pérent
7

Rating Scale indicating that the more competent directors v

administrate a more model-like child care center.‘f
In 1974, the Office of Child Development ini;iated
the study which was to become the National Day Café‘Survey
(NDCS) directed by Ruopp, R. and Travers, J., Glaﬁtz, F.,
Coelen, C., (1979) for Abt Associates, Inc., of Cambridge,
Massachusetts. Sixty-four day care centers located in the
three cosmopolitan communities of Atlantsa, Detroi%, and
Seattle were studied. The research investigated the cost
effects of staff/child ratio, group size, and car?giver
qualifications. These three areas are critical féctors
in state and federal regulations. Based on the résults
of the research, NDCS recommended amendments to the federal
day care requirements that addressed group size, caregiver/
child ratio, and caregiver child-related education/training.‘
studies related to child care administration began to
appear in the 70's. They are limited in number and are
related primarily to definition of roles, training needs,

and cost effectiveness. Figure 1 summarizes them by

instrument, problems, ad results.



Figure 1

Summary of Related Research Studies

Author/sample

Instrument

Problem

Results

Departments of
Home Economics
Education Iowa
State Universi-
ty, University
of Northern
Iowa, Iowa
Department of
Public Instruc-
tion, 1974--136
- persons.

Bordelon,
and Tesar,
Texas 1976,
persons

K.
S..
50

Questionnaire
listing 251
individual
tasks, scram-
bled in
random order,
personal data
questionnaire.

Questionnaire

Determine the primary
jobs available in
child care in Iowa
which require less
than a baccalaureate
degree; identify and
determine frequency of
performance of tasks
for child care workers
in the various occupa-
tions; formulate
relevant clusters of
tasks; determine ‘tasks
common to all child
occupations *and those
unique“to éach ocdcupa-—
tion. L
Determine the career
levels and child -care
professional speciali-
zations in Texas.

Tentative career ladders
and job descriptions and
six categories were identi-
fied; Day Care Mother,
Foster Parent, Houseparent,
Nursery School/Day Care
Center Owner/Director,
Nursery School/Day Care
Center Teacher Aide/Assis-
tant/Volunteer.

Action' Format :reflects-a
consensus -of 50 early
childhood professionals

working on a regular basis.
1974-1980.

(4



Figure l1--Continued

Author/Sample Instrument Problem Results

saccaria and Survey of spe- Develop, administer Cluster groups evolved five
tiollomon, cific tasks; and analyze job inven- job descriptions of teach-
Texas, 1976-- consequences of tory of individuals ing type and five of admin-
648 persons. Inadequate per- in day care centers. istrative type. Career

formances; Task progression for teaching
Learning Diffi- contained three levels.
culty; Training Level I, entry level; Level
Priority evolv- IT, skilled teaching, Level

ed Child Day ITITI, teacher/administrator.
Care Center Job

Inventory of
167 tasks.

Fox, Questionnaire Assess the training
Texas, 1976--

300 persons.

No specific courses related
needs and preferences to child care center opera-.

of child care admin- tions available at college
istrative personnel and university level. Most
and design and imple-~ courses taken related to
ment a multilevel child development, educa-
leadership training tional theory--a few child
institute for early care management courses
chlldhood program available.

leaders. e

Ve



Figure l1--Continued

Author/Sample

Instrument

Problem

Results

Krashinsky,
1978, Toronto
and Ottawa--
93 child care
centers.

Yoakam, 1978
20 child care
directors.

Ruopp,
National
Survey, 1979 --
64 day care
centers-—-
Atlanta,
Detroit,
Seattle.

and

Show test for
equality

between coeffi-

cients for
commercial and

nonprofit cen-
ters.

Competency
Evaluation
Instrument
Parent Rating
Scale.

Telephone
interviews,
site interviews

Examine and compare
the cost effectiveness
of child care programs
operated by private
entities or public
agencies.

Utilize the Competency
Evaluation instrument
to describe the child
care directors compe-
tencies and to use the
Parent Rating Scale to
determine the quality
of child care centers
as judged by parents
and child care
specialists.

Determine cost effects
of staff/child ratio,
group size and care-
giver qualifications
in the operation of a
child care center.

Government subsidized
child care tends to cost
more. Rise in costs are
associated with salary
rises, increase in quality
care, child/adult ratio is
greater, and decrease in
donated goods and services.

Competency of director
related to quality of
center.

Care giver/child ratio
major determinant of cost.
Caregiver qualifications
have a slight effect on
wages received. Wages are
extremely low.

sz



FFigure 1--Continued

Author/Sample Instrument Problem Results

Texas Early Questionnaire Identify career levels Framework for Training

Childhood and child care profes- identified six career

Careers Recog- sional specializations; positions and 20

nition Council, coordinate staff train- possible training areas.

1981--750 ing plan; and develop The competency assess-

persons. competency assessment ment instruments devel-
instruments. oped for six career

positions. Six career
positions include admin-
istrator, manager,
program coordinator,
social worker, teacher,
assistant teacher, and
‘teacher aide. R

eyl
Gl

9¢
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Ty

Types of Child Care Centers

Child care was provided in a variety of settings in
the 70's. Bane (1979) reported on the costs, afranqe_f;’
ments, and types of payment for child care used:byworking
parents. The variety of child care arrangements ranges
from at home with a relative, at the home of a relative,
nursery school, day care center, parent cooperative, and
funded programs. The dollar costs span from the least
expensive through government subsidized programs.':'In 1977,
Title XX Social Services served 799,000 childiren at ‘an
estimated cost of 809 million dollars. In the same year,

Head Start served 349,000 children at an estimated cost of

448 million dollars.
The settings included in this research were child care
centers operated for profit or not-for profit (nonprofit).

They were selected from the six areas of Head Start, Title

XX, church sponsored, proprietary, franchise and‘industry

related.

Profit Centers

According to Aikman (1977, p. 15) profit organizations

L - (A

a corpora-—

h

may be a sole proprietorship, a partnership, or
tion. The solc proprietorship is owned and operated by a

singlec individual. The individual assumes full personal
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liability for the financial consequences for the center's
operation including liability of debts, breaches: of
contract, torts, taxes, tax penalties, and regulqto:y fees.
The sole proprietor has the full authority for decision
making.

Partnership can be general or limited. 1In general
partnerships, two or more individuals are associated for
the purpose of the financial business commitment. The
individuals have equal commitment and responsipility, to
the child care center's obligations. Each partner: is
coequal in financial obligation, and decisionimak;ng,' In
limited partnerships, the individual is liable thtbe
amount of financial investment contributed tovﬁhe center's
operation (Aikman, 1977, p. 19). o

A corporation is an entity organized for the purpose
of making a profit. The legal existence of the corporation
is separate from the persons who created and gperatq the
center. The financial liability, breach of contract, torts
or tax penalties are charged to the corporation. The
Board of Directors are the governing body which is
legally liable for the decision process. The director of

the center works under the direction of the Board (Aikman,

1977, p. 21).
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Nonprofit Child Care

Aikman (1977, P. 15) identifies that a not-,-fof'@*pf:bfit
(nonprofit) center can make a profit. However, the‘profit
cannot be paid to its organizers. The profit can' be”
reinvested in the center for supplies, salaries for'"
personnel, or program improvements. Nonprofit centers may
be operated by a larger tax exempt organization or'govern—
ment funded agency.

Maxwell (1972) summarizes the efforts of several”
large corporations participating in employee—subéidiéed
child care. Corporate administrators agreed that' employer-
subsidized child care is not for every company.'vbareful
planning is needed to determine if child care will solve
a specific problem for the corporation. Child care neeas
to be compatible with employee's needs, children's ages,
and corporation's goals.

It is recognized that not much financial planning
is available to day care administrators (Henderson, 1975).
Henderson developed a hypothetical center that met specified
space and program regulations and financial requirements.
After extensive discussion of cash flow, Henderson con-
cluded that to be profitable, the hypothetical center

needed to maintain a weekly income of approximately

$3,000 to be profitable;
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Summary |
The literature related to child care administration .
is recent and limited. Literature on competency based
education reflects the need for task definition based, on:
field performances, and the need for pre- and post assess-—
ments for training programs. However, the preparation.of
child care administrators is hampered by the lack of clear
task definitions. Efforts have been made to identify,
competencies or tasks of child care personnel, but few.
studies related to administrator competencies. The liter-
ature suggests that administrator tasks may differ by

profit or nonprofit status, or by the type of center

setting.



CHAPTER 3

METHODOLOGY

SRR AN SO
This study was designed to identify the competencies
of administrators employed in alternative types of;child
care centers. It explored the child development knowledge,
preferred child care approaches, and tasks consistentily.
performed by a group of child care administrators from:a:
north Texas metropolitan area. The study was completed. ...

in the summer of 1981.

Design
This descriptive research was based on the self-

reports of 37 child care administrators randomly selected
to represent alternative type of child care. The ‘sample
represented profit and nonprofit centers and the program:
categories of Head Start, Title XX, proprietary, «franchise,
church, and industry. Data were collected in the summer:of
1981 utilizing the Profile of Administrator Skills .(PAS).
Statistical analyses were completed to compare the child
development knowledge scores of administrators of different

centers, and to compare the tasks and practices performed

py administrators of different centers.

31
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Population.

The Dallas regional office of the Texas Department: of
Human Resources provided a list of 715 licensed child.care
facilities in Dallas County and Plano. These facilities

]

were identified as: family day care homes, groﬁp_ day é:are
homes, day care centers, kindergarten and nursery school,
and private school, grades kindergarten and above. Of the

715 licensed facilities, 417 were day care centers. From

this population, the sample of 45 for this study was drawn.

Sample

The subjects were administrators of child care centers
selected through a cluster sampling technigue. Each cluster
represented a specific type of child care center differen-
tiated by its major source of financial support. Of tﬁe
population of 45, comparable numbers were not availablé for
each cluster. Each potential subject was contaqted, and a
total of 37 participated within the time frame of the study.
The sample is summarized in Table 1 by center type and

population, sample drawn, and subjects participa’tihg’.
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Table I
Sample
Kind of Center Popula- Sample Sample %
tion Drawn Partic- Popula-
ipating tion
1. Nonprofit
a) Public
Head Start 8 4 3 38
Title XX 33 10 8 24
b) Private
Church Sponsored 125 10 8 3
2. Profit
a) Proprietary 500 10 9 1
b) Franchise 47 10 8 18
c) Industry-related 2 1 1 50
Totals 715 45 37
Instrumentation

The Profile of Administrator Skills (PAS) was a

combination of the Manager Assessment and the Program

Coordinator Assessment (Bordelon, Stone & Tate, 1981) .

For this study the Child Growth and Development section

was modified to provide a knowledge section requiring exact

answers and a professional practice section requiring the
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reporting of the most frequently used approach. The
remainder of the instrument covering ten categories,: oo
involved a four point scale. In these sections the»subject
reported one of four choices: 1) consistently performed
on the site; 2) could improve; task was usually done 'and
could be done more often or better; 3) task not performed
at the site; 4) task did not apply to that site. " - vw .

One hundred and nine of the items related to child
development knowledge which was examined in two parts.
Child Development Knowledge A consisted of 54 items
requiring exact knowledge of development and Child Develop-
ment B consisted of 55 items reflecting the most frequently
used procedures. The remaining 159 items of the PAS were
representative of ten other areas of administrative concern:
observation and recording, safe environment, healthy en&if
ronment, learning environment, programming for optimal:
development, curriculum, home-center relationships;, @

administration, and facility operation.’

personnel,
Procedures
1. Human Research Review Committee. Approval from

the Human Research Review Committee of Texas Woman's

University was obtained prior to beginning the research.

pPermission was secured from each agency and each partic-

ipant prior to the site visit (Appendix C).
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2. Pilot study. Through a pilot study with a

comparable sample, data collection and analysis procedures
were evaluated. Ten subjects from Denton county were
selected for the pilot. They represented three forms of
nonprofit centers and two forms of profit centers. Non-
profit types were Head Start, Title XX, and church
sponsored. Profit types included proprietary and fran-
chised centers. There was no industry related center
available in Denton county for the pilot.

The pilot study provided a test of reliability by the
test-retest method. The second administration of the PAS
instrument was completed ten days after the first adminis-.
tration. Comparison of the scores supported reliability
at the .50 level.

The pilot study also revealed the efficacy of 5
eliminating the structured interview utilizing the PAS
instrument. Instead subjects were asked to complete the
PAS instrument in advance of the on-site visit. This
permitted completion of the form in privacy, and diminished

researcher influence.

3. Randomization. Subjects were identified by

randomly selecting child care centers within clusters. The

clusters were: Head start, Title XX, Church, Proprietary,

Franchise, and Industry. Of the population of 715 licensed
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facilities, unequal numbers of centers were available in
each category (Table II). Utilizing a table of random
numbers, a sample of ten was drawn when numbers;permifted.
Of those selected, 37 completed PAS questionnaires:;and were
utilized for the study.

4. Coding. All data were coded on Scan-tron.2200
forms which have 200 items per form. Therefore; .cach
participant had two forms credited to their identifying
number in order to record 268 items. Their identifying
number reflected the type of center: Head Start (1-10);
Title XX (11-20); church (21-30); proprietary (31-40);
franchise (41-50) ; and industry (51-60). Coee 0

The researcher prepared the Scan-tron forms from the
completed PAS questionnaires. The Scan-tron 2200 forms
have five possible answers for each item: A. B, C,..D, and
E. The child growth and development section of the PAS was

designed with five possible answers to adapt it-.to this

type of data analysis. TItems 110 to 268 of the PAS instru-
ment required the subject to select one of four symbols:

* Task consistently performed on site; CI Could Improve,
task usually done and could be done more often or better;

— Task not performed on site; and N/A Not Applicable. The

researcher coded these responses respectively to the ABCD

catcgories.
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In these procedures the researcher transferred data
directly to Scan-tron sheets as an alternative to the
summarizing of data on a Fortran sheet and key punching.
Since 268 items were included for each subject these: -
procedures seemed to diminish error and expedite processes.

5. Analysis. The Scan-tron 2200 forms were-submitted
directly to the DEC-20 system computer for analysis:: :The
Statistical Package for the Social Sciences (SPSS) Version
8, was utilized for analysis.  Those analyses appropriate
to these nonparametric data were the Mann-Whitney U:Test.
comparing independent samples, and the Kruskal-Wallis one
way analyses of variance. Data related to the consistency

administrator performance were tabulated for reporting

Fh

o

L e

of frequencies.

6. Research follow-up. Upon completion of:the-sstudy,

a report of the results was sent to each of the subjects

participating in the pilot and in the study itself.



CHAPTER IV

RESULTS

T
iy

The sample of thirty-seven administrators reported on
the PAS consisting of 268 items. Of the total items, "109
items in the Child Development Knowledge portion were
divided into 54 items in section A requiring a correct
answer and 55 items in section B identifying the p‘_rehferred

3

child care practices. The remaining 110 items referred to

P

the level of task performance completion used at the child
care sites. | *,
The reporting of the results in this section is o
divided into four sections: 1) child developmenfc ”krylov‘v’lecige
relating to Hypothesis I and II, 2) task perforfnance
relating to Hypothesis III and IV, 3) task performancg

[N

overall, and 4) discussion.

Child Development Knowledge

Hypotheses I and II

Hypothesis I sought to identify differences in child
development knowledge by administrators in profit and' non-
profit settings. Hypothesis II sought to identify
differences in child development knowledge by administrators
in different types of programs. The child development

38
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knowledge section was divided into two sections, A a‘nd;va‘.
Section A, 54 items, related to descriptions of physﬁi‘cql‘,,
intellectual, social, and emotional development for four
age levels: infants, toddlers, preschool, and school age.
Section B, 55 items, described approaches most frequently

used with the same age groups. .

Child Development Section A

The data on these 54 child development knowledge '

.
vk

items were explored in relationship to profit/nonprdhfvi'ﬁ:

setting using the Mann Whitney U test and the Chi—sdﬁéré
of independent samples. The data on these same 54 child
development knowledge items were explored in relati‘o"ns'h“i‘p

A

to program type using the Kruskal-Wallis ANOVA and !

Chi-square.

Profit/nonprofit Settings. The Mann Whitney U test

for differences in central tendency was utilized to. detect
how the guality points (lst, 2nd, or 3rd) were rankgzd)by
profit and nonprofit administrators. The test identified
one item out of the 54 items as being significant ap',‘(_tgbe?;{
.05 level. Item 56 yielded a Z of -1.99 (Siegel, 1956,

p- 118) . I SRS

Program Type. The Kruskal-wallis ANOVA for th;e»‘eb_;_",or

more categories was utilized to detect differences,in

central tendency. No significant levels were identi:fied. v
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The Chi-square statistic was utilized with data from
the 54 items to evaluate the distribution in relationship
to program types. Of the 54 items studied, two items{  item
28 and item 34, reflected significant differences by:type /
of program. Item 28 yielded a Chi-square of 13.33:with 5
df and a significance of 0.02. 1Item 34 had a Chi-square
of 11.33, with 5 4df and a significance of 0.05. * W RET
Only one item out of 54 items analyzed by Mann Whitney
U was significant; only two items out of 54 items analyzed
by the Chi-square statistic were significant. Becausée of
these findings and also the possible distortion, the». ¢:

hypotheses relating to program type and Child Development

Knowledge A could not be rejected (Huck, Cormier, Bound,

1974, p. 219).

Child Development Knowledge B.

This section of Child Development Knowledge consisted

of 55 items describing approaches most frequently uSed.
: e,
The items reflected four age groups: infant, toddler,

preschool and school age. In each case, the administrator

chose from five possible approaches.

Profit/nonprofit Settings. Utilizing the Chi-square

analysis, two items out of 55 were significantly related

to program setting. Item 16 relating to intellectual® -

stimulation of toddlers had a Chi-square of 6.97 with
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2 df and a significance of 0.03. Item 72 related,to biting
by preschoolers had a Chi-square of 4.48 with 1 degree
of freedom and a significance of 0.03. 1In both instances,
cell frequences of less than five appeared, and therefore,
an inflated or distorted calculated Chi-square could be
expected (Huck et al., 1974, p. 219).

Program Type. Utilizing the Chi-square analysis, the

55 items on Child Development Knowledge B were explored in
relationship to program type. Three analyses reflected
significant differences at the .05 level. These items
were item 17 relating to spilled paint with a ~Qn¢:year—old,
item 47 relating to a toilet accident of a toddler, and
item 76, helping a preschooler in learning to .get.along
with other children. 1In each of these cases, the.low cell
frequency suggests a possible distortion of the.calculated
Chi-square. The respective computations were:: item 17,
Chi-square 28.88, 15 df, and p< .02; item 47, Chi-square

18.58, 10 df, and p< 0.05; item 76, Chi-square.25.10, 15 df,

and p< 0.05.

Consideration of Hypotheses I and II

b
Hypothesis I. This hypothesis sought relationships

between child development knowledge and program éetting.
Both Child Development Knowledge A (developmentj and Child

Development Knowlecdge B (practices) were explored in
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relationship to profit or nonprofit settings. Eleven
of the 54 items in Child Development Knowledge A were
significantly related to program type. The nonprofit . " !
settings disproportionately omitted the items for infants:
and toddlers or missed the items. Child Development Know-
ledge B (practices) was explored in relationship to profit
and non-profit settings. Only two items out of 55 were
calculated as significant and low cell frequency suggested
e

possible distortion.

The hypothesis that child development knowledge of
administrators in profit and in nonprofit settings wouli;i. ’I

not differ significantly was not rejected. Ay

Hypothesis II. This hypothesis sought to identify

differences in child development by administrators in
different types of programs. Both Child Development
Knowledge A (development) and Child Development B

(practices) were explored in relationship to alternative
‘,} i

program types: Head Start, Title XX, Church sponsored,

proprietary, franchise and industry related. Within the

child Development A section (development) of 54 items,
only item 17 showed a level of significance. Child
Development section B (practices) was explored in relation-

ship to alternative program types. Of the 55 items: .items
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47 and 76 were calculated as significant and low-cell
frequencies suggested possible distortion. e LA

The hypothesis that Child Development Knowledge® (CDK)
of administrators in alternative programs would not differ

i

significantly was not rejected.

Task Performance

E

For purposes of this study, task performé;éé was
identified through 159 items relating to 10 catégo;ies of
administrative responsibility: observation and gecéfding,
safe environment, healthy environment, learniﬁéﬂenQifbnment,
programming for optimal development, curriculum, home-
center relationships, personnel, administration and
facility operation. The administrators reported: how: the
task was performed at their child care site. The four
possible responses were:

* The task 1is consistently performed on your site

CI Could Improve (The task is usually done‘:and could
be done more often and better)

Task is not performed at your site

N/A The task does not apply to your site.

Hypothesis IIT

The third hypothesis explored the relationship between
administrative setting and consistency of task performance.

The Chi-square of significance was utilized to analyze

these data.
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Significant Findings. Of the 159 relationships

examined, 19 resulted in a Chi-square value significant

at the p 0.05 level. The nineteen significant relation-
ships are summarized by category on Table II. Seven of the
10 categories contained some significant relationships.

The three categories in which no significant relationships .
were identified were: observation and recording; san;f.é;
environment; and facility operation. The percentage of
items performed at significantly different levels varied' _

from twenty three percent in learning environment down to

7% in personnel, health, and environment.

Consideration of Hypothesis IIT.

Eleven of the 17 relationships were based on low cell
frequencies. Furthermore, only 19 out of 159 items were
found to differentiate administrators in profit and non-
profit settings significantly.

Table III provides a frequency distribution of
significantly different practices in profit and nonprofit
settings. 1In each case the low frequency might indicate
some distortion of Chi-square finding. Because of the
low cell frequency, and the small ratio of significant“

relationships revealed, lypothesis III was not rejected. v
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Table II
Number of Significantly Different Task

Performances in Different Settings by Category

Distribution of Common Task Items

Administrative Number of Number of Sig-
Responsibility Item Items Per nificant Items
Category Numbers Category Per Category - %
Learning Environment 163-171 9 2 . 23
Curriculum 185-220 36 7 19 -
Home-center 221-236 16 3 19
Relationships
Program for Optimal 172-184 13 2 ‘15
Development A s
Administrative 250-265 16 2 13
Styles and Skills
Personnel 237-249 13 1 . 7
Healthy Environment 136-162 27 2 7.
Observation and 110-125 16 0
Recording
safe Environment 126-135 10 0
Facility Operation 266-268 3 0

Total 159 19 11.9
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Table III

significantly Different Practices in Profit and Nonprofit Setting

Category Consistent | Total Could . Total: ;
| 20
% Improve % X ! P
NP s} up | P ?
ficalthv .
Znvironment L
Clean and maintain program 14 14 80.0 7 o] 20 5.83 | .026
materials (137) -
taintain bathroom (138) 15 14 85.3 5 0| 14.7] 4.10 .043
Learnina
Znvironment |
Transitions (170) 9 11 57.1 12 3 42.9 4.38 | .04
positive guidance technigques 11 14 71.4 | 10 ol 28.6) 9.33{ .00
(171)
Srogran ?
Optimal Develonnent \ {
Objectives based on goals 11 13 68.6 10 1] 31.4) 6.39; .012
(174) ! i
Program cbjectives with 13 14 79.4 7 0], 20.6§ 6.17,; .01
use of routine proccdures : ‘ E
(1728) !
Curyiculuy 5
*Drovide language modcl (187) 11 13 68.6 9 0> 25.7)10.17 3 .02
Encourage vocaibulary building 11 14 71.4 10 0|, 28.6 9.33 1 .00
(183) ; |
provide Creativa expression 13 13 74.3 8 1 25.7! 4.21} .04
(120) o |
Support concept developrent 15 13 34.8 5 o] 1s5.2| 3.831 .05
(197) |
“ncourage expression of 13 13 78.8 7 0 21.2 5.7%§ .02
foclings (198) ;

‘ces co net udd to 100% because of two additional categories not

o

TZowa eon

nLr W
obcorved and do not apply.



Table IIT-Continued
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Category Consistent | Total Could
% Improve
NP L np | P
Curriculum
Help child develop body 14 12 81.3 6 0
awareness (200)
*Tstablish and implement 13 13 76.3 7 0
realistic and clear expecta-
tions for behavior (210)
Home-center
Relstionships
*Discuss child rearing 9 12 60.0 10 2
practices (224)
Appropriate referrals for 14 13 81.8 6 0
children with special
reeds (232)
*Conduct workshops (234) 7 2 27.3 6 2
Perscnnel
Supervise support staff (243) 13 13 83.9 5 0
Zéministration
*Secure funding sources (252) 5 7 36.4 8 0
Tzcility Opcration
*iork with governing/advisory 16 4 58.8 4 1
toard (263)

Total ||, '
Sl p
18.8] 4.43 |.04
20.6] 7.16 1.03
W 7
34.3| 6.63 | .04
18.2] 4.77 | .03
- 24,2) 7.99 | .05
~ 16.10°4.31 | .04
"24.2014.50 | .00
il
14.7013.43 | .004
e r‘

-Some entrees do not add to 100%
observed and do not apply.

becausc of

two additional categories not
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Hypothesis IV

This hypothesis explored the relationships of consis-
tency of task performance to program type: Head Start,
Title XX, church-sponsored, proprietary, franchise, and

industry. The Chi-square of significance was ui:i.‘li_ifze“c"i.‘

N, 27t

e

Consideration of Hvpothesis IV

Because of the low cell frequency, and the small Tiratio
of significant relationships revealed, Hypothesis IV could

not be rejected.

Significant Findings

.

Of the 1859 relaticnships examined, 25 were calculated

at the p< .05 level or less with the Chi-square test. ::“These
are summarized in Table IV which shows the number of
significantly different task performances by category.‘“

Table V provides a frequency distribution by program
types of significantly different task performances. In
each case the low cell frequency might indicate some

distortion of the Chi-square finding.
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Table IV
Number of Significantly Different

Performances in Various Programs by Catedory..

Administrative Number of Numberiof Sig-

Responsibility Item Items Per nificant Items
Category Numbers Category Pe;;Category
Facility Operation 266-268 3 1. 33%
Personnel 237-249 13 4. 31%
Learning Environment 163-171 9 é‘i“ l 23%
Curriculum 185-220 36 gngilzz%
Home-Center Relationships 221-236 16 EZ’Nfi19%
Administrative Styles ;‘Cy ﬁ ;
and Skills 250-265 16 3 i 19%
Healthy Environment 136-162 27 3;:,€ 11%
Safe Environment 126-135 10 1 | 10%
Program Optimal :
Development 172-184 13 1 - 8%
16 i;y 6w

Observation and Recording 110-125

Total 159 2§ . 16%




Table Vv
Significantly Different Task Performances

Reported by Program Frequencies*

Consistently Could Improve
—
Item E ]
2 )
x [e] =< o}
& e 9] é 0 e ' 2
?3 o (U)) s TR ¢ T ({0 el lm EN daf X P
Ob.crvation
Behavior of adwministrators 6 |6 1 4¢3 710 {(67.6f 312 |1 110 |0 |20.61 15 | 25.89 .04
(124)
Safe Environment
Storc materials (130) 7 13 1 1]6 8 11 [76.5) 1|5 |1 170 [0 J23.5 5(111.17{ .05
Healtny Environument
Maintain cnvironment (137) 8 14 0 |7 8 11 180.00 114 {2 0j0 [0 |20.0 16.94 | .00
Maintain bathrooms (138) 8 |5 0 |7 8 {1 i85.31 112 {2 14.7 5 115.52 | .01
Proper handling of soiled 9 17 1 |7 6 {1 (91.20 0 to |1 0 |0 2.9 10 j19.11 .02
linens (143)
Purchase food bascd on 7 17 2 {7 8 [0 |sg.6( 2 1 jo 010 |0 8.6 | 10 {38.90 | .00
inventory (159)
Learning Environment
Arrange learning centers 5 |4 2 |4 710 164.7) 313 |o 311 10 29.4 {15 {40.26 { .00
(166)
Plan_ privacy. .spaces ,(168) 2 14 1 43 {6 |0 f45.7:0 5 {4 {1 4 12 10 45.7 |15 |44.514 .00 -
Provide positive guidance 6 13 1216 8o [71.40 305 {o |1lo |1 ps.e| s 11.81 | .04
techniques (171) g ‘ !

*Percentages do not usually total 100/ giﬁée'célﬁﬁné%fofénétfobsérvcd'éhd’does;nOt.aEleéafef
not included. B : . : : - - . . A .

Legend: HS, Head Start; TTXX, Title XX; Cs,

Church Sponsored; P, Proprietary; F, Franchise;
I, Industry.

Ul



Table V-Continued

Consistently

Could Improve

Iterr ﬁ ﬁ
49 +
< o] < o]
é 9] & 9] ﬁ 0 & ' 2
E.Q O e e EU - e f s jdf X p
Prouram Optimal Developwment
Provide ecating arrangements 5 |4 2 |7 6 72.71 1 ({3 |0 1 15.2 1 15 {43.01{ .00
(180)
Curriculum
Provide languagc model 5 |5 1 15 8 68.64 4 13 11 0 25.7 || 15 | 45.00 | .00
(187)
Encourage vocabulary 6 |3 1 17 8 71.4% 315 |1 0 28.6 5 {13.56 | .02
building (188)
Encourage exploring 4 13 2 |5 |8 62.91 515 |0 0 32,1 5 111.331 .05
problem solving (189)
Support concept 8 |5 2 |6 7 84.8) 113 |0 0 15.1 5 111.50 { .04
developrment (124) .
Help develop body control 8 |4 2 {5 7 81.3( 1174 |0 0 18.8 5113.04 | .02
(200)
Demonstrate adults 9 {5 1 {7 8 88.61 0 |3 |1 0 11.4 5 111.53 | .04
trustworthiness (213)
Provide non-sexist 6 |2 1 |4 7 58.81 1}6 |0 1 29.4 [ 15 |{25.68 | .04
curriculum materials (218)
ilomc-Center Relationship
Provide support to 8 |6 o |3 8 71,40 0 |2 |2 0 17.1 415 {31.80 | .01
families (222) R . . ’
igim?nicatc with parents 17 +|a 3|7 7 75.80 2:14 |1 0-11 {24.25) 5.113.64:| .02
28 " k3




Table V-gontinued

Consistently Could Improve
Tasks
Item g ﬁ
S % o
§ ()] & %) é 2] & 2
é’ E ) @ T e |O ¢ MAf X P

Develop, implement and 8 512 35,30 1 {1 0 5.9 115 |43.27 | .00
revise personncel policics

(239)

Open and closce center or 9 6 |1 90.04 0 |1 0 3.0 110 {21.04 | .02
or delegate (241)

Supervise clacsroom 7 510 78.841 2 |4 0 15.2 110 }23.77 ) .01
personnel (242)

Supcrvise support staff 8 310 83.901 0 [5-] 0 16.5 4 117.14 | .00
(243)

sGministrotien

Sccure funding rcsources 4 {110 36.40 1 |5 | 2 F4.2 15 |33.84 | .00
(252)

Ectablizh and collcet 9 6 |0 90.9) 0 |2 0 6.1 10 [37.60 .00
child fees (254)

Maintain financial records 8 4 |1 80.61| 0 |2 1 12.9 |15 [34.09 | .00
(253)

Facility Operation
Evaluate center operation 7 4 11 67.61 1 {4 1 P6.5 (15 [43.97 | .00
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Task Performance Overall

This study sought to describe the task perféfrh'ance of
child care administrators as well as to explore "ﬁé’éé’ible“
differences by setting and program type. The compétency

based instruments of the Framework for Training were"

combined to create the Profile of Administrative Skills ..

used as a self-report in this study. The instruments
designed for positions of administrator/manager and

program coordinator in the Framework for Training were

combined. Open-ended format responses were restructured

to provide for closed answers format suitable for data

analysis (Appendix A).

High Task Performance by Category

The data on task performance revealed that 80% or more
of the respondents indicated that 81 tasks were consistently

done in their center. Consistency of task performance

varied by category. Higher levels of consistency were

reflected in the categories of: 1) healthy environment

85%, 2) safe environment 80%, 3) personnel 77%, and 4)

facility operation 67%. The number of tasks consistently

performed by 80% or more of the administrators are summa-

rized within cacn category in Table VI. The percentage

of tasks reported as performed by 80% or more are provided
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in decreasing order by category. The largest percentage
(85%) of tasks were performed by 80% or more of the
administrators in the category of Healthy Environment.
The lowest percentage (11%) of tasks were performed by 80%
or more of the administrators in the area of Learning ;g

Environment.



Table VI

Categories and Number of Tasks v 0

Performed by 80% of Administrators.:.

55

it

Category Number of Number of Common Téskér %

Items per Consistently Completed: of

Category 80% or more Total
Environment
Safe 10 8 80
Environment
Personnel 13 10 77
Facility 3 2 - 67
Operation i
Administration 16 9 56
Curriculum 36 17 47
Home -Center 16 5 31
Relationships
Program Optimal 13 3 23
Development
Observation and 16 2 13
Recording
Learning 9 1 11
Environment e

54

Total 159 81 R
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High Task Performance by Item

Table VIT summarizes the common tasks items 110:to’
268 that had a percentage of 80 or more, as well as th‘e‘*'l
percentage and number of participating administrators.‘’
The item is asterisked if the item is one that is required
as a minimum standard by the licensing code of Texas.

Appendix D provides the remaining data on task performance.

Discussion

Limitations

Instrument: Since the PAS is not standardized, the

findings cannot be compared to norms of other adn;iyn;i,st‘;:‘a-
tive samples. This study provides some data rele}f_ir#g the
test to administrators' performance in field settings.ﬂd
All the tasks were performed by some administratgrs. In

addition, more than 80% of the administrators reported

81 tasks were consistently performed. L

IR

It is not within the scope of this study to evaluate
the adequacy of the on-site behaviors of the administrators

studied. Support for accurate responses was proy}d:ekd\g -

through the protection of anonymity and through the p;ivate

However, individual perceptions

A

completion of the items.

might still be distorted, or incongruent with center

behaviors.
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Methodology

Interpretation of the data analysis was difficult in
the Child Development Knowledge portion because most respon-
dents elected to answer only those questions related to
the age level of children in their center. It is the
assumption of the study and of the instrument that a
comprehensive uncderstanding of child developmeht is a
major competency needed by child care administrators.

The data in the Child Development Knowledge section
of this study are clouded by the fact that the incorrect
answers might reflect either misinformation or lack of
responses. The validity of correct answers can be gques-
tioned on a philosophical basis also. Geheralizations on
the Child Development Knowledge section cannot be supported

at this time. Methodologically, it would have been

possible to: 1) emphasize to subjects the need to respond

to all items:; ana 2) quickly review completed questionnaires
on site to insure the completeness of the responses. Any
replication should include these processes.

The sample was representative of diverse programs in

the metroplex. However, only two industry centers were

identified as possible subject sources and only one partic-
ipated. The size of the sample proved to be prohibitively

small for the desired analysis since low frequency cells

made the findings 3suspect.



Table VII

Tasks Performed Consistently by 80%

snacks

or More of the Administrators
category Admn. Category Admn.
Tasks % N Tasks % N
Safe bEnvironment Safe Environment
*Post crergency nunbers 100 34 stop and redirect 94.3 33
conapicucusly (132) unsafe activities (127)
*HMewntawn first gid kit (135) 100 35
Healthy Environment
ticalthy Environnent *Follow procedures for 94.3 33
*resure that staff health 100 34 care of ill children (153)
requirenents arc met (144) *Store medication properly (154) 94.3 33
*Mainrtaln immunization and 100 34 *Provide proper care as needed 94.3 33
healthh records (1453) for wounds and infections (152)
Recognize child abuse and 100 32 *Supervise preparation and 94.3 33
report properly (150) hygiene storage of food (160)
Regulate heating, cooling, 94.1 32
Safe Environmert lighting and ventilation (142)
*hdminister proper first 97.1 34
aid (133) Personnel
Hire and dismiss employees (238) 94.1 32
Healthy Environment
*Providing for hcating, 97.1 34 Administration
cooling, lighting and Maintain staff personnel 94.1 32
ventilation of building (140) records (260)
*Revicew and use individual 97.1 33 Post and maintain attendance 94.1 32
health records (145) (261)
Report to director any 97.1 33
signs of illness, discomfort Home-~Center Relationships
- unusual bchavior shown Discuss with parents any signs 93.9 31
_....by children (148) : s of illness, discomfort or
.. .Plan and post menus based on 97.1 4133 unusual behavior of child (231)
.. snutrition’ necds (158) -
_*3erve nutriticus meals and 97.1 = 33



Table VII--Continued

. Adnn. Category Admn.
Vategory
Tasks % N Tasks * N
Home-Center Relationships
support staff (243) 83.9 26 Provide appropriate referrals 81.8 27
; . for parents of children with
QLservetion § &ccor01ga special needs (232)
Plan for group (11ld 82.9 29
Plan for group (117) 82.9 29 | personnel
_ Promote interpersonal staff 81.8 27
Curriculum relationships (247)
Provide comfort and sccurity by 82.9 29
holding and touching children Curriculum
(201) ) ) llelp c¢hild become aware of and 81.3 26
Plan activitics that provide for 82.9 29 develop control over his body
success and that challenge but do (200)
not ‘rustrate (203)
Give appropriele guidance ag 82.9 29 Home—Center Relationships
child solves problems (214) Seck and sharc information 81.3 26
about child with parents (227)
Healthy dnvironnment
Recognize unusual behavior (149) 82.4 28 Administration
Purchase or secure nonprogram 80.6 25
Program Optimal Doevelopment supplies (256)
Plan anc lLiplcexent daily schedule 82.4 28
to meet needs and intcerests of Healthy Environment
children (177) Clean and maintain program 80.0 28
L . materials and learning environ-
Administretion ment (137)
Delegate responsibility (251) 82.4 28 Recognize physical problems such  80.0 28
. as vision, speech, hearing and
Curriculum A motor problems (151)
Recognize child as a unique 81.8 27
“7individual=(199) L . . .-
Reinforce cvidence of child's 81.8 27

self-control (208) =~ 7




Table VII--Continued

Category Admn. Catcgory Admn .
Tasks % N Tasks % N
Tarricuium Curriculum
T T Procote association of words 88.2 30 Assist child to plan, accept and 85.7 30
with objects, events, and understand simple group rules
people {(190) (207)
tiore-Center Relationships Healthy Environment
Explain to parents center 88.2 30 Bathrooms (138) 85.3 29
policies, progrums and
regulations (230) Home-Center Relationships
Maintain confidentiality 85.3 29
Facility Oncreation of information about child
Impleinent and support 88.2 30 and family (221)
conter policies (267)
Personnel »
Personnel Develop, implement and revise 85.3 29
Conduct or plan staff training 87.9 29 personnel policies (239)
bascd on staff training needs
and evaluations (24%8) Administration
Scek and share ideas and 87.9 29 Purchase or secure program 85.3 29
suyggestions with other staff supplies, eguipment and
(248) materials (257)
Share ideas and information 87.9 29
on center operations and Facility Operation
activities (249) Develop and administer center 85.3 29
Establish staffing patterns 87.9 29 policies on program operation,
to assure management respon- transportation, parent involve-
sibilities and to promote ment, social services, health
stability in_child care (240) .nutrition training, advertising
- , ' “and-public’relations (266)
Safe Environnent : oL A
*Conduct fire ard hazard drill 85.7 30 | Curriculum
according to written plan (131) ‘ Support development of concepts, 84.8 28

time, space, numbers, size,
shape and color (197)

09



Table VII--Continued

category Admn. Catcgory Admn.
Tasks % N Tasks % N
Gnfe Envirenount Administration
T *iuforce sueivty rules 91.4 32 Establish and collect 90.9 30
of center (120) child carec fees (254)
*RKeep envirorient in safe 91.4 32 Assist in maintaining 90.9 30
conditicr.s (128) compliance with local, state,
and federal reqgulations (259)
tlcalthy Environument
*Kitchen and Kitchen 91.4 32 safe Environment
cquipnent (139) Keep environment free 88.6 31
*todel and promote proper 91.4 31 of hazards (129)
personncl hygicne (156) *Post first aid chart (132) 88.6 31
*rssure proper hardling of 91.2 31
soiled lirens (143) Healthy Environment
Recognize signs of physical 91.2 31 Purchase food based on 88.6 31
illness (152) inventory (159)
rollow procedures for admin- 91.2 31
istering medications (155) Curriculum
Encourage development of 88.6 31
Administration self-help skills (202)
Insure coxrpliance with 91.2 31 Demonstrate to child that adults 88.6 31
local, statce and federal are trustworthy and loving (213)
regulations (258) Encourage and expect child to 88.6 31
Keep employce time records 91.2 31 respect rights, feelings, and
(264) property of others (215)
*Encourage appropriate social 88.6 31
Personnel play (216)
Deterinine staff qualifications 90.9 30
and job responsibilities (237) Learning Environment
Open and close center or 90.9 30 Provide areas for group 88.2 30
delegate (241)

activities (167)



Table VII--Continued

. J dmn.
Category Admn Category Admn

—— . o
%
Tasks % N Tasks ?

Program Optasal Development

Establish center philosophy (172) 80.0 28
Toileting and handwashing (182) 80.0 28
Prorote and encourage cdevelopment 80.0 28

of s:iall and large muscles
through usce of cquipment and
materials (189)

Curriculun
Provide opportunities for child 80.0 28
to make choices and act
indepenéently (204)

Provide for new child's adjust- 80.0 28
nent to group and setting (205)
Provide for activities that 80.0 28

present a variety of choices for
both boys and girls (217)

*All asterisked items are required as minimum standards under Texas licensing.

AR
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Since two response modes represented not performed i -

or not appropriate, one could not philosophicallyw‘expectﬁ_‘.r ”
equal distributions in all cells. However, the statis-
tically computed Chi-square may be distorted by the low

frequency cell phenomenon.

Implications

The problem identified for this study has been '=
approached through providing one body of descriptive déta
on a representative sample of administrators from diverse
settings and programs. There was no task on the Profile
of Administrator Skills (PAS) that was consistentlys
perceived as inappropriate. Thus, this instrument\méy ‘be
supported as a framework for training. |

The hypotheses directed to identifying significant
differences between administrators in diverse settings and
programs could not be rejected. These findings might::\'"”‘ |
suggest a commonality of administrative tasks as a focu::s
for training child care administrators.

The administrators' reports on their knowledge and
tasks are another step in the process of training, evalu-
ating, and recognizing child care administrators. . This it
study was an extension of the continuing process.of«.:

building early child development careers in Texas through
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such linkages as the Texas Early Child Development Careers
Committee and the Texas Early Childhood Careers Recognition

Council.

]

s

Recommendations

Further research is needed to continue the p;_*(;ceé'ﬂé""
of developing a competency-based approach to training and
T
evaluating child care administrators. The findings in th»is

study would suggest a variety of concerns for future

i"j':'
consideration:

1. Use of alternative samples. The 37 admi‘hi‘s't;afors
were representative of the metroplex area of
northern Texas. Samples from other locgtiign“sl
in Texas or from other states would be appro_
priate. s e

2. Use of a larger sample. The possible differenges

by type could be reexamined with a largyé'réé‘t’ri:;‘ile

BN

providing more subjects in each cell.

3. Exploration of additional possibilities for
competencies. Several subjects informafi?ly'
referred to budgetary tasks. c

4. Procedures requiring response to all chzivl”d fdévelOp-
ment knowledge items. If one assumes tralnlng is

desianed to prepare administrators for varied
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settings, the overall knowledge of child
development is essential.

On-site observation for confirmation of, or as an
alternative to, self-report. Observations might
also be utilized with a small sample of the larger
sample group.

Exploration of existing sourcés of administrative
knowledge and training. The varied and inconsis-
tent levels of knowledge would suggest a variety
of backgrounds and perhaps the need for the design

of specialized training programs. ,

Expanding child care needs suggest continued efforts

on the part of researchers and educators to prepare effec-

tive administrators. This study suggests the following

recommendations for researchers:

1.

Utilization of samples representing other geograph-
ical areas, larger populations, or other ethnic

groups.

Methodology utilizing observation instead of, or
in addition to, self reports or interviews.
Refinement of the instrument, particularly in

the child development area and perhaps in further

expansion of tasks.
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Educators can use the existing instrument’ for needs
assessment by child care administrators, for planning of
training, and for self-evaluation by administrators. The
Q-sort technique offers one system to identify priorities
or needs.

The responses from the administrators in-this study
provides evidence of the relevance of the identified tasks
to their diverse centers. This field-developed evidence
supports the further development of theseécoﬁmetencies as
a framework for training, évaluation, and recognition
sYstems. Modification of the instrument-for alternative

uses provides another fruitful opportunity’ forieducational

researchers.

sSummary

Data on a 268 item Profile of Administrative Skills

'
i "

were provided by 37 child care admlnlstrators. The sample

Ty

included those in the randomly selected sample who
completed the PAS within the required tlme frame The

sample was representative of 713 llcensed Chlld care

S Tl

centers in the metroplex area, profit and nonprlflt
settings, and six program types: Head Start Tltle XX,

church related, proprietary, franchlse, and 1ndustry

related.
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Four null hypotheses were tested using Mann-Whitney U
Kruskall-Wallis, Chi-square, and t tests. Hypotheses I
and II explored relationships between child development
knowledge and setting or program type. Hypotheses III and
IV explored relationships between task performance and
setting or program type. An alpha level of .05 was
established.

A low ratio of significant findings appeared in
relationship to child development knowledge and in
relationship to task performances. Low cell frequencies
appeared because of sample size and because one response
category was directed to identifying the task as inappro— .
priate. Because of the low ratio of significant findings
and because of the possible statistical distortion due
to low cell freqguency, none of the null hypotheses could
be rejected.

Very few items were judged to be inappropriate by any
the 159 tasks were generally

administrator. Conversely,

seen as appropriate. Eighty percent or more of the

administrators indicated 81 of the tasks were performed

consistently in their center. The categories of tasks

most consistently performed by administrators in profit
and nonprofit settings, and in all program types were:

healthy environment, program for optimal development,



curriculum, home-center relationships,

istrative styles and skills.

personnel, admin-

68



CHAPTER V

e

SUMMARY AND CONCLUSIONS

This descriptive study of the competencies of,_.§7 child
care aaministrators was based on self reports util;z%ng the
Profile of Administrative Skills (PAS), containingiz;é8
items. The PAS contained two types of child develéprhent
items totalling 109, and 159 items relating to ten areas
of administrative tasks. k‘

Lo

Texas licensing authorities identified 713 licg:}séd
child care facilities in the metroplex area of nori:.‘}w‘)jf.[“e,g{as.
Throuch cluster sampling, 45 were randomly selected £o
represent the setting and program types. of these,,Bl"Z”
administrators completed the PAS in the summer of 1981.

It was hypothesized that both child developmep:; }gnow—
lecdge and task performance would be related to pro_t:’;i’gxand
nonprofit settings and to the program type; Head Sta;‘t,
Title XX, Church-sponsored, proprietary, franchise, or
incdustry related. Mann-Whitney U, Kruskal-—Wallis,_‘C.}_‘ii-

square, and t tests were utilized in evaluating the data.

an alpha of .05 was established. .

Lo b 5

This study tended to confirm the commonality of
a@-iristrative tasks in child care centers. Neither

69
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setting nor program type ‘significantly differentiated task
performance in this study. The 159 tasks were‘generaliy
seen as appropriate, and 81 items were consistently i+
performed by 80% or more of the administrators.. The
categories of tasks most consistently performed weres:
healthy environment, safe environment, personnel, and’
facility operation.

Only two of the 55 Child Development Knowledge section
B items were significantly different by setting.and:three
of these were significantly different by program:type. The
null hypotheses relating to child development differences
were not rejected.

Nineteen of the 159 tasks were significantly different
by program setting. Nonprofit centers more frequently

indicated could improve in task performance. Twenty-=six

out of the 159 tasks were significantly differentiated

by program type. The null hypotheses relating to task

performance were not rejected. C el
The significant findings reflected a low ratio of-

significant items, and were suspect because of.low cell

frequencies. The null hypotheses relating the competencies

of administrators to setting and to program type were not

rejected in this study.
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Conclusions L

The results of this study indicated more similarities
than dissimilarities among the child care administrators -
in profit and nonprofit settings and in charge of 'various
program types. Such findings suggest a common base:for
the effective education of administrators utilizing.the
assumptions of competency based education.

The knowledge of child development provided the widest
discrepancies between administrators from profit/nonprofit
settings or from various program types. The responses
seemed to reflect that the administrator's knowledge of
child development was situation specific. This sample of
administrators tended to respond only to guestions related
to the age group currently served. Few significant
differences in approaches to child guidance were identified.

The Profile of Administrative Skills is not a stan-
dardized instrument and may be more appropriate for use
in competency-based training programs than in research.

All items reflected desired functions and may provide a

basis for identifying training needs. Sensitivity to the

complexity of administrative roles seemed to be enhanced

for the participating administrators.

The Profile of Zdministrative Skills offers a helpful

framework for the design of educational programs. The
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structure of the PAS into consistently performed and

could improve categories facilitates the identification of

inservice training needs. The high percentage of perfor-
mance of these tasks by administrators in the fields
provides some validation for the use of this spectrum of

competencies as the foundation for preservice training.



APPENDIX A

PROFILE OF ADMINISTRATORS SKILLS
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Directions: To be completed verbally or in
writing by the person being assessed.,

I. Child Growth andé Development

A. Infants (0 to 18 months)

1. These are things that infants and toddlers typically
éo in four developmental areas (physical, emoticnal,
socizl, intellectual). ' Rank the behaviors in 1,2,3
order by their expected appearance in each box.
PHYSICAL EMOTICNAL
1. Can creep (on all 4's). 4, Cries when uncomfor-
table, sleepy or ‘hungry

2. Sits propred up.

5. Cries Zor attention
3. Eyes can't Zfocus. (turns red). .
6. Cries when parent
appears
SOCTAL INTELLECTUZAL
7. Enjoys peek-a-boo __10. Associztes mother or

‘ carecgiver with meals.
11. Discovers hands.

12. Begins active exploring

2 Prem the activities with bebies below, select one in each area .
thet vou use most frequently.

13. >2hvsiceal. ) )
~llow child to cry for short periods.

e
8. Place clothed child on a blanket on the floor for
¢-eedcm of body movement.
C. Place nude childé in lukewarm water for exercising.
D. pPlace mobile on the crib within reach of child.
= orovide safe space on the floor for the child to
’ exclore.
14, Enozticnal.

1é child when child cries.
cx the child when crying commences.

o
o

w 3
9]

.
..
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75,

Zmotional continued

C. Sing to the child when child begins to cry.

D. Place child in a quiet environment for sleeping.

z. i?lace child in a quiet environment to reduce crying.
Social

A. Talk with the child while doing caretaking activities
diapering, feeding.

B. Sing with the child while holding the child.

C. Place child in the same room with adults during active
conversations &nd interpersonal interacting.

D. Remove the chiié from overstimulating activities.

A. TalX with the crilé while doing caretaking activities
diapering, feedin

3, Provide the child with a variety of places for doing
active behlavior 1.e. crib, floor changing takle, play pen.

C. Hide toys under a2 blanket for the child to seek the toy.
D. Read picture bocks to the child.

h

10

pH

E. Give
i.e.

ko,

a variety of small objects to hold and let go
fluffy toy, beads.

i
t Y

’

3. These are 4 typical things that happen with children. From the

activities with a one vear olg,
use most frequently.

i7.

select one in each area that you

Spills Paint
A. Remove the chilé from the spilled paint.

8, Give child me to eXplore and use the paint.

C. Encourage chilé tc cleanup spilled paint.

D. Use harsh worés while removing child from
sprllec paint.

e to explore and use paint and then

Give «c¢hi i .
1é¢ tc clean up the spill.

B
encouracges

O]

.
£
ch:
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18. Bites/Hits 2Another Child.

A. Discipline the aggressor.

B. Talk only with the hurt child.

C. Talk only with the aggressor.

D. Talk with the hurt child and the aggressor.
E. Ignore the incident.

19. Falls Down andé Skins Knee.

A. Pick up child and hug him/her.

B. Go to childé and administer first aid to the Xknee.

C. Eave the hurt child come to her/him.
D. Administer first aid, talk with child and comfort
the chil

e
A
<.

E Ignore the incicent.

I3

20. Has & Toilet rccicent

A. Chance the child's clothing.

B. Discipline chilé for incident and change clothing.
C. Igncre incident.

D. Encourage child to change clothes.

Have non-threatening verbal interaction as child
is encouraged to change his clothing.

4. Select the preferredé adult behaviors in relationship to each new
behavior or skill an infant acguires.

21. reeving
A. Place tovs orn the floor a distance from the child.

8. Place toys on the floor under a blanket a short distarnce
£r e <

C. Attach a mckile on the legs of a chair.

£t on. the f£loor a short distance from the
courage child to come to him/her.

(&}

. Place cnh:lZ on stcmach on the flcor and model crawling
behavicr.

t



22. Talking.
A. Make sounds for the child to imitate - vary pitch and rate.

2. Talk with the child while doing the caretaking tasks
O diapering and feeding. !

C. Talk with the child at every possible opportunity when
with him/her.

o

. Play records that present a variety of sounds.

(U}

Sing songs and do finger plays with animation and movements.

]

'

nCsS.

[N}
[N
.
U
e

iscovering

'l

~. Cover child hands with a clean diaper.
3. Cover acults hands with a blanket.

ve the adult hold one of the child's hands under a

-cexe or peek-a-boo.

v
v
1
m
<
'y
v
t
ct

Finger pleys with animation. }

U]

Z4. Iccusinc on obisczs.
A, Provide Zfive items for the child to manipulate. i
)
3, Place a =oy under a blanket for the child to find. |
C. Mobile attached to side of the crib.
D. Place £ish zowl or aguarium near crib.
Z. Place pictures, objects at child's eye level -- floor,
crib, changing table.
Select the age at which you would become concerned and seek
apprecoriate help if these behaviors were not evidenced.
23, A. (Headé Ccentiro ) If the child C. 18 mos. of ace.
is unekble to sold his heaa
erect and s:ea_y w/out sugport
BY ___
26. b, (Walking) IZ the child does A. 4 mos. of age.
not taxe steps across the
room w/out support and w/out
Zalling <own Dy ___
27. <c. (Sitting) IZ the child does B. 10 mos. of age.
nct sit up ¢cn e flat surface
wrzhecut sugzsers, for a Zew
minutes oy

77



B. Toddlers (19 mcnths to 3 years)

1. ’Ehta'fedare things that infants and toddlers tvpically do in
four evelopmental areas (physical, emotional, social,
1ntellegtual) . Rank the behaviors in 1,2,3 order by their
expected appearance.

PHYSICAL [ EMOTIONAL

28, Sits on a chiléd's 31, Wants to "do it

: cha;r v_n.th only himselZ',

i fair aim. . -

i . ) 32. Waits Zfor scmething

: 29. Can walk cn tip toes for a2 snhcrt time.

i 30. Can creep cdownstairs 33. Shows interest and

| backward. price in <cileting

} success.

|

: SOCIAL INTELLECTUAL

; 34. Tells own £irst name. __37. Most of besic

i = iz = i -ed

| . Uses words like "mine" language 25 scquired.
ané "my".

__36. Plavs elongsid

! another child with

L similar =oys

in each

0
o

2. From the ac<tivities with toddélers below, select
area that you use most frequently.

40. Phvsical

%. Encourage the chilé to walk, run jump.

m

B. pProvide large wheel toys such as bikes and wagons

for large muscle activity

C. B8uild block structures.
small

th
8}
81

provicde puzzles, crayons, manuplatives
muscle activity.

v

provide time, place and space for large and small

muscle activity.

t



41. Emoticnal

A.

Use:' a va;iety of art media paint crayons, playdoh
ana pasting to express self.

Use_ céance and body movements to music, fast, medium,
anc slow.

Talkx with the child about his/her feelings related
to & specific incident.

Use honest body language and verbal communication
about feelings.

Provice non-threatening atmosphere for exploratory
activities.

42. Social

A.

ty

Telx with the child while participating in activities.

Provice opportunities for peers of comparable age to
rlay.

Zncourace the child to participate in activities.

Provicde group singing and dancing.

ide group time (stories, singing) which teaches
¢ relationship of self to others.

43, Intellec<tuel

A.
B.
cC.
D.

E.

h the child while participating in activities.

Talk wit
Provide stimulating activities using a variety of media.
Do puzzles together.

Play cames requiring the classification of objects.

Read picture books with the child.

These are =woical things that happen with chiléren. From the
activities witn two vear olé below, select one in each area

that you use most frequently.

44. Spills caint.

A.

nemove +he chilé from the spilled paint.

Give child time to explore and use the paint.

acourage chilé to cleanup spilled paint.
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44. Spills vaint continued-

D. Use harsh words while removing child from
spilled paint.

ty

. Give «child time to explore and use paint and then
encourages child to clean up the spill.

45. 3Bites/Hits Child.

A. Discipline the aggressor

B. TalX ornly with the hurt child.

C. Talk only with the aggressor

D. Talk with the hurt child and the aggressor.
. ZIgnore the incident.

46. rfalls Down and 3SXins Knees.

ick up chilé and hug him/her.

?
'0

8. Go to child and administer first aid to the knee.

C. Have the hurt child come to her/him.

I

D. Acdminister first aid, talk with child and comfort

PROPN

the cnilc.
E. Ignore the incident.

2t Accident.

}a-
=

47. Has a Tc

A. Change the child's clothing.

B. Discipline child for incident and change clothing.

C. 1Ignore incident.

D. Encourage child to change clothes.

. #Zave nor-threatening verbal interaction as child
s ercouraged to change nhis clcthing.

adult behavior in relationship to each new

4. Select the :z .
toddler acquires.

re
behavior or sk:
48. Walkinc.
place a lcw piece of furniture in the room for the child
to use as support.

larce toys the child can push for support in

e
\

vy

oy
[

Lot

~

>4
-
ey

O

E2S -



49.

50.

U

™

C. Hollow blocks on floor that child can step up and down.

D. wWalk with toddler holding 2 hands, then 1 hand.

E. St.:and shprt distance from standing child and encourage
him/her to walk to you.

Talking.

A. Talk with the child while doing an activity.

B. Identify the seguence of steps that occur for an activity.

C. Ask the child questions about his/her activity.

D. Extend the child's verbal interaction by additional
verbalization about the activity.

E. Sing and do finger plays with child.

Dressing COreself.

A.

B.

Place clothing on a low surface for a child to reach.
Provide garments that can be easily pulled on.
Keep the child company while the child puts on garments.

Observe child dressing self and help only when frustration
level builds up.

Provide toys to practice using buttons, zippers, snaps and

laces.

feeéinc herself/himself.

Select the age at w

appIop
52 a (Language) If a child Zdoes not B. 2 years of age.
spea}E in sentences beZfore
53 b (Feeding) If the child not hold C. 3 years of age.
| a class and érink from it, and
vse a spoon to feed nimself
oYy
= c (Climbing) IS the chilcd coes A. 19 rmonths of age.
> ) ~ot climb ontc chelr, bed, or
s=air andé oI by

Provide bite size portions of food.

food that can be picked up with fingers.

Provide
Provide child size eating utensils and time to feed self.
Provide a variety of textures and colors of food at a meal.

Give child room temperature and moderately seasoned, tender

portions of food.

hich vou would become concerned and seek

~iate help if these behaviors were not evidenced.

81



C. ~>Preschool Children (3-5 years)

the things listed are what preschool age chiléren
bl ly co. Place a check in the boxes for those things
z ~ate Ior preschoolers. Rank the behaviors 1,2,3

er bv their expected appearance.

’ EMOTIONAL
____33. Czn sprezd butter 58. Sometimes consoles
¢r jam on bread self or others.
with a xrnife.
: . 59. Develops lots of fears
S¢. len ricde a tricycle. especially imagined.
ST, Clan sump & swing. 50. Cries when mother
J leaves.
r STTIAD INTELLECTUAL
!
!
|___51. Pizvs beside tut not 64. Can do a puzzle of
} with others. six pileces.
{
: 65. Can do a puzzle of
: 15 pieces.
l ___586. Can put things in
: order according to size

- s

a= -ne activities with preschool children below, select one in
2n zrea that you use most frequently.

[ 1%}
.

© ")
ey

£7. Zows:cel
L. ©Trovide space and eguipment for large muscle activities.
2. orcwide place and equipment for small muscle activity.
z s-owide opportunities for creative movement such as
' cence.
-. 2lay active games with child
z. crcwvide child size furniture.
$8. ZIrgmiczrnal
4. ZIZococurage chilé to verbalize feelings.

a varwety of art mecia to release emoticns.
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58. Zmotional continued-

C. Adult talk with the child about the adult's feelings.

2. Mpdel hone;t body language and verbal communication :
about feelings.

141

. Proylge.non—tnreatening atmosphere for exploratory
activities.

Social.

[¢13
[Yel
.

2. Talk with child about activity sequences.

B. Provicde cpportunities for peers of comparable age
to play.

C. Encouracge child to participate in activities.

o. :"ovide cramatic play props for child to experiment
with roles.

Plan group experiences that can increase child's
awareness cf others.

~J]

©
.

Iintellectual.

A Talk with the chil@ while participating in activities.
2. Read picture bocks with child.

c. Provide stimulating science activities using a variety
of mecia.

5. Ask guestions about activities the child is doing.

Play games raquiring the classification of objects.

U]

.

t nappen witn children. From

—hese are four typrcal things tha
select one in each area that you

-ne activities with 4 year olds,
use most frequently.

-
71

tn

nills paint.

.. Remove the child from the spilled paint.

5. give child time to explore and use the paint.

c sncouracge chilé to cleanup spilled paint.

S Use narsh words while removing child from

sprlled paint.

me

ime to explore and use paint and then

z Giwve cnl ¢ A
1é tc clean up the spill.

111
encourages ch

-~
<
o)



73.

74.

84

Bites/Hits Another Child.

Talk with the hurt child and the aggressor.

Go to child and administer first aid to the knee.
tHave the hurt child come to her/him.

Aénmirister first aid, talk with child and comfort

Ciscipline chilé for incident and change clothing.

A. Discipline the aggressor
3. Talk only with the hurt child.
C. Talk only with the aggressor
D.
E. Ignore the incident.
Falls Down and sSkins Knee.
A. Pick up child and hug him/her.
B.
C.
D.
the child.
Z. 1Ignore the incident.
Has a Toilet 2ccident.
A. fChange the child's clothing
3.
C. Ignore incident.
D. Encourage child to change clothes.
£. Have non-th

reatening verbal interaction as child
is =2ncouraged to change his clothing.

From the activities with preschool children below, select one
in each area that you use most frequently.

75.

Gaininc Fhvsical Develorment.

ncourage activities that use small and large muscles.

A Zn

rovide place and equipment for small muscle activity,

v
U

cipate with child in vigorus physical activity,
ng, jumping.

(¢
nn
e

oISt

5
3
RPN

v the opportunities to experiment with sand

- &
bs ¢
wa

er.

C
[t Re9]
o)

e
-
<

[21N¢]

ccurace chilc to use work bench, dress doll, or
n Zfoll clothes to improve eye hand coordination,

1§

-

wa



76-

1.

Learring to get along with Children.

A. EXpose child to peer group playmates.

8. Plap activities to encourage interaction and provide
equinment and props.

C. Model positive interaction techniques in the presence
of young children.

D. Read age-appropriate book about interpersonal
development.

E. Evaluate friendships and encourage expansions.

Becoming Aware of Sex Differences.
A. Provicde unisex toilet facilities.
8. Read zge-appropriate books about sex development.

wer questions about sex differences appropriate
to the age level.

D. Provide non-sexist literature and curriculum materials.

£, Include both men and women as occupational representa-
tives in selecting visitors.

Ceveloping 2ttention Span.

A. rovide a long enough play time to allow involvement

to occur.
B. Provide a variety of media and encouraging participation.
ol Frovide place and eguipment for activities related to
child's interest.

D. Rezé books that related to the child's interest.

z provide the opportunity for the child to select
) activaties of interest.

85



5. ‘atch the unusual behavior on the left with the most
eppropriate statement on the right.

72. The crild reverts to bed- A. The child mav be over-
wetting and demands increased active and need special
ohysical atterntion such as help.
sitting on acdults lap.._.

80. is extrenely B. These combined signs

Yy active and unable may show mental retarda-
tention. tion. The child may need
special help.

81. The child shows delayed C. The child may be going
inzellectual development, through some kind of
zccr zhysical coordination, emotional upset.
and sccial sxills.

86




87
School Age Children (6 to 8 years)

Some of the things listed are what schoolage children
typically do. Place a check in the spaces for those
things appropriate for schoolage children. Rank the
behaviors 1, 2, 3 order by their expected appearance. .

DEYSICA EMOTIONAL
82. Goes through a rapid 85. Needs to feel safe
growth spurt. and have established
) rules.
83. Girls mature £faster
than boys. 86. Needs to be indepen-
] dent and take respon-
84, Getting permanent sibility.
teeth.

87. Needs to be successful
and develop skills.

sociat | NTELLECTUAL 1
88, Eecins to Zfeel 91. Can read and count
incepencent ci in seguence.
family.

92. Can report elaborate

89, Needs to be acceptec events in seguence.
by other adults.
93. Can plan and complete

90, lieeés to belong to independent projects.

a peer group.

2. From the activities with schoolage children below, select one
in each area that you use most freguently.

94. Phvsical
4. Provide lessons for dancing, gymnastics, and sports.

e sgace 2nd eguipment for trampoline, roller

B. Provid
skating cr climbing.
C. Prowv:yde bicycles.

provide for small muscle activities, such as painting,

pasting.

(@]

. plan organized games involving running, jumping or

rhcpplng.

"
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.

Znotional.

A. Talk about feelings.

B. Watch T.V. and discuss feelings.

C. :—.'frov1c1e role plays to discuss various emotions and
cdevelop empathy.

v

E)fp;ore various emotions using books as a source
of information.

O]

. Plan acts of kindness for somecne in crisis.
.96, Social.

~. Develop team efforts on a variety of projects or
games.

3. Plan for varations in clusters of friendships.

C. Publically recognize desired behaviors and achievement.
D. Plan with group for group efforts.
Z. Provide rotating responsibilities to the group.
7. ZIntellectual
A. Provicde a variety of mental games. i.e. guessing,
20 guestions. :
3. Provide a variety of lancuage games i.e. classification.
C. Critiqgue T.V. plots statements ané characters.

Speculate and predict outcomes from activities.

9]

Provide props for role playing activities.

(4]

These are four typical things that happen with children. From
the activities with seven year old, select one in each:-area
that you use most frequently.

93, Spills paint.
A. Remove the chiléd from the spilled paint.

8. Give child time to explore and use the paint.

C. =ncourage child to cleanup spilled paint.

D. Use harsh worés while removing child from
spilled paint.
to explore and use paint and then

ive «child time '
. to clean up the spill.

encourages child

14



99.

101,

4. For eacn ¢

adult

102.

Bites/Hits Another Child.

A. Discipline the aggresscr.
2. Talk only with the hurt chilg.
C. Talk only with the aggressor.

5. Talk with the hurt chila and the aggressor.

&)
.
[

gr.ore the incident.

andé Skins Knee.

~=0own

child end hug him/her.

to child and administer first aid to the knee.
the hurt child come to her/him.

talk with child and comfort

first aigqg,

4. CThange the child's clothing.

chilé for incicdent and change clothing.

= - < T < -

3. D2i3cipline

-~ - . - A~ -
. Izrncre incicdent.

D. ZIZnccurace child to change clothes.
z Have non-threatening verbal interaction as child
s

-t
encourageé to change his clothing.

he skilils below, select one activity that an

can ;c:.ti stimulate development in the following:

Part:croating in chvsical cames.

~. Zcach the chiléren in team sports, baseball,
vcllieyonall, basketball.

5. 7Zrganize tne children into teams for running, jumping,

C. precvide ce:ly schedule for running, jumping, skipping.

D. provide eguipment and space for team sports.

Z. =Zncourage chiléren to form teams among themselves
fco gemes.

etc.

89
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103. Finger con<trol.

D rid musicsa i
A. Provice musical instrument lessons.

B. Organice ~ard games.

b - s . .
C. Provice opportunities to work with clay, finger
paint, pasting and cutting.

D. Encouracge use of woodworking equipment.

A. Provicde a model with listening skills.

8., Point out differences in tours of museums and
art calleries.
C. Develcp critical T.V. viewing skills and talk over
the oDregrams.
D. Dzscuss Dboth sicdes of zn issue when disagreemsnts occur.

Z. Reac &z variety of literature and discuss.

162, Relating <o 2iuvi=zs,
A. Role zlav adult-child interaction with child in
both roles.
3. Inwv:te unusuel adult guest, i.e. foreign, very old,
unusuzl cccupation cr talents.

C. Plen field +trips to nursing homes, retirement home,
or sern.or citizen center.

D. activities *to help or to show appreciation

aczs cof help kindness or appreciation

Select most -23ence cf limited development in

each of the

106. Self

. Stealin sther s cSbje2ctTs.
= Cr:e5 or whinas unnessarily.
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Self esteem.

A. Shy child who will not express self.

2. Child who says repeatedly, "No I can't".

C. Child refuses to participate because of braces, glasses.

D. Child avoids participation in activities or sports when
failure is possible.

. Child is self-conscious about overweight or lack of
beauty.

t

teg

eeling Successful.

A. Slouched posture
Stuttering.
C. Tense body language

D. Beravior extremes such as shyness, or over
acgressiveness.

Phvsical or verbal abuse of others.

Reading.

Avoids book and storytime.
3. Does not hear clearly

C. Shows evidence of language lag.

jmited involvement in perceptual skills i.e. left
o right sequence.

C
rr

E tacks sequencing skills in story telling.
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THE TOLLOWING SECTIONS OF THE QUESTIONNAIRE REFE o e
& R TO T P

CHILD CARE ADMINISTRATORS. ) ASKS TYPICAL OF MANY

YOUR CENTER.

*

Cl

PLEASE CHECK EACH TASK IN THE APPROPRIATE COLIMN FOR

The task is consistently performed on your site.

Ceculd Iaprove.

The task is usually done and could be done

zore often or better.

The task is not performed at your site.

The task does not apply to vour site.

i
1

N/A

|
|
|
|

!

110

112
113

114

116
117

118

119

120

Observations conducted in order to:

Assess and evaluate each child objectively.
Record growth and development.

Screen for special needs

Document interactions (child-child, child-adult)
Group child for optimum growth.

Plan for individual child.

Plan for group

Plan program.

Evaluate curriculum

Methods of observing used in vour center:

Case studv: Study of individual child.

Anecdotal Record: Record events of incidents as
child interacts with environment.

Diary: Keep running account of behavior of child
for stated period of time.

Time Sampling: Observe child or children for
specified time, i.e., 5 mins.

Looking at specific behavior as

gvent Sampling: :
child uses equipment or material.

Informal: Note behavior in natural and everyday
situations.

sevelopmental Checklist.
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N/A

—— o .

B e o e

126

127

128

129

130

131

132

133

142

143

144

146

147

93

Enforce safety rules of center

Stop or redirect unsafe activities.

Keep equipment in safe condition.

Keep environment free ¢. hazards.

Store materials properly.

Conduct fire and hazard drill according to written plan.
Post emergency numbers conspiciously.

Administer proper first aid.

Post first aid chart.

Maintain first aid kit.

Schedule building maintenance. Written plan for maintenance.

Clean and maintain: Program materials and learning
environment.

Bathrooms
Kitchen and kitchen equipment

Office and lounge area

Provide for heating, cooling, lighting and ventilation of
building.

Regulate heating, cooling, lighting and ventilation.
Assure proper handling of soiled linens.

Assure that staff health ::equirements are met.
Maintain immunization and health records.

Review and use individual health records.

Conduct daily entry and continuing health observation

of children.

Report to director any signs of illness, discomfort, or
gnusual behavior shown by children.

Recognize unusual behavior.

Recognize crhild abuse and report properly.

ph~:sical sroblems such as vision, speech, hearing,
or problems
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152
153

154

156

157

159
160
161
162
163

164

167
168
169

170

94

Recognize signs of physical illness.

Follow procedures for care of ill children.

Store medications properly.

Follow procedures for administering medicationms.

Model and promote proper personal hyvgiene.

Provide proper care, as needed, for wounds and infections.
Plan and post menus based on nutrition needs.

Purchase food based on inventory.

Supervise preparation and hygiene storage of food.

Serve nutritious meals and snacks.

Provide nutrition awareness for children.

Select appropriate and challenging materials and equipment.

Provide soft areas.

itrrange learning environment for maximum effectiveness and
aesthetic value.

Arrange room with suitable learning centers.
Provide areas for group activities.

Plan spaces for privacy.

Maintain, with children an orderly environment.

Use transitions to provide smooth movement from activity to
activity.

Provide positive guidance techniques.

Establish center philosophy.

ldentify long-range goals

Develop objectives based on goals

Assess children's emotional, social, intellectual and

phvsical needs.

Develop program plan based on assessment and objectives.

plan and implement daily schedule to meed needs and

serests of cnildren.

inte
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Promote program objectives with use of routine procedures
Dressing and undressing children; feeding and diapering infants.

Setting and cleaning tables for meals, eating family-style,
tasting foods.

Making and clearing beds.
Toileting and handwashing
Assisting with room clean-up.

Implement program, maintaining flexibility, by providing
time, materials and equipment to allow choices by children.

Zncourage body movement and awareness.

Promote and encourage development of small and large muscles
through use of equipment and materials.

Provide good language model; support children's native language.
Zacourage vocabulary building.

tncourage and reinforce exploring, experimenting, problem-solving,
and curiosity.

Provide for creative expression through art, music, dramatic
play.
Provide for sensory experiences

bermit sense of daring, extending capabilities, within
safe limits.

Srimulate and elicit ideas.

Provide opportunities for initiating, attending, completing
Develop children's skill in observing relationships and
categories.

Promote association of words with objects, events, and people.

Support development of concepts of time space, numbers, size,

shape and color.
facourage expression of feelings.

zecognize child as a unique individual.

xels each child become aware of and develop control over

ne
his body-.



Provide comfort and security by holding and touching children.
Encourage development of self-help skills.

Plan activities that provide for success and that
challenge but do not frustrate.

Provide opportunities for child to make choices and act
independenctly.

Provide for new child's adjustment to group and setting.

Help child to £ind acceptable ways of expressing hegative
feelings.

Assist child to plan, accept, and understand simple group rules.
Reinforce evidence of child's self-control.
Model acceptable behavior.

Zstablish and implement realistic and clear expectations
for behavior.

Provide positive and consistant reinforcement of children's
efforts.

Provide for privacy and close relationships.
Demonstrate to child that adults are trustworthy and loving,
Give appropriate guidance as child solves problems.

fncourage and expect child to respect rights, feelings,
and property cf others.

Encourage appropriate social play.

provide for activities that present a variety of choices
for both bovs and girls.

materials to promote nom-sexist curriculum.

Provide
Supoort home and family language and culture.
procvide appropriate special materials and activities.

P 214 ; ; i famils
saintain confidentiality of information about child and Iazily.

provide individualized support to strengthen families
Accent and encourage language, culture, and values of
romes and Zfamilies

iscuss caildrearing practices with parents.

each child in terms of values of parents.
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Retgr Parents to agencies for assistance with social,
nealth, education, economic or legal problems.

Seek and share inforwmation about child with parents.
Cormunicate regularly with parents concerning progress of child,
Hold conferences regularly.

Zxplain to parents center policies, program, and regulatioms.

Piscuss with parents any signs of illness, discomfort,
or unusual behavior of child.

Provide appropriate referrals for parents of children with
special needs.

Assist in developing and promoting a parent group.

Concduct workshops and meetings designed to meet expressed
and recognized parent needs.

Zncourage parent input in center planning.

invite parents to share skills and talents.

Derermine staff qualifications and job respomsibilities.
HZire and dismiss employvees

Develop, implement, and revise personnel policies

Tstablish staffing patterns to assure management responsibilities
and to promote stability in child care.

Ooen and close center or delegate.
Supervise classroom personnel.

Supervise support staff
savolve staff in self-evaluation.

tyalvate and review with staff duties set for individual
staff conferences.

Conduct or plan staff training based on staff needs and

evaluations.

promote interpersonal staff relationships.

t id i 01 other staff.
Seey znd share ideas and suggestions with

i 1 i e erations and
Share ideas and information on center op



N/a

250 Assess employees' potentials.

251 Delegate responsibilities.

252 Secure funding sources.

253 Plan budget.

254 Establish and collect child care fees.

Maintain financial records.

N
wy
wr

[
w
o

Purchase or secure non-program supplies.

~
wr
~1

Purchase or secure program supplies, equipment and materials.

258 Insure compliance with local, state and federal regulations.

259 Assist in maintaining compliance with local, state, and

federal regulations.

260 Maintain staff personnel records.

261 Post and maintain attendance.

262 Record developmental progress of children.

223 Maintain social service records.

264 Keep employee time records.

W

265 Work with and serve as a resource for governing/advisory
boar

265 Develop and administer center policies on program operation,

transportation, parent involvement, social services, health,
nutrition, training, advertising and public relatioms.

267 Implement and support center philosophy, goals, policies.

765 Swaluate center operation. An evaluation of the total

operation is conducted at least annually.
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Center:

0

it

“

* Zip Telephone:

what is your job =zwitle

t

-~ 1 e £ - y 4 3
Total vears of experiznce with children (excluding your own):

eck cne major and . gori i i
ch cne major andé subcategories which best fit your work setting.

Nen-profic 3

cn iu?'::hu Half-day Program

Pl rull -day Program
Head Start

Proii

ietarv (owner)
ise

I am the acéministrator/manager/director for this child
cere site.

T am the grogram coordinator £or this child care site.
I am the ac':.-.:‘.::;s::'ato:/:nanager/director and program
cooréinator Zcr this childé care site.

Check the categoIy Or categories which describes how you learned
-
bs s

£ant to an administrator
ucation you have completed:

Checx the highe

=3y I
#:ch schcol crI GZID

_l-l yeers o< zcl.eze, O degree
L350CLase CeZIre2

-ee Circle: Master's Doctorate
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$16,000 to $20,000 $30.000 to $50,000

520,000 to 330,000 _ 350,000 to $71,000
372,300 and more

size of szafif that vou direc:t inclucdes -he following personnel:
l-cize teachers

1
many hali-time cteachers
1

l-time aides

many

many
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FRAMEWORK FOR TRAINING: HISTORY AND OVERVIEW
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I. HISTORY AND OVERVIEW

HISTORY OF CAREERS PROJECT
In November 1974, at the Suggestion of the directors of
the Texas Department of Community Affairs' Office of
Early Childhood Development, representatives of state
agencies with responsipility for early childhood
programs--the Texas Department of Public Welfare (now the
Texad Department of Human Resources), the Texas Education
Agency, and the Coordinating Board of the Texas College and
University System--negan developing a coordinated approach

to preparing competent teacher/caregivers for child care

programs in Texas. tach of the agencies at that time was

involved in facilitatirng the implementation of Child

Development ~Associatc (CDA) training and credentialing in

Texas and wished to proncte and build upon the CDA concept.

The interagency group agreed that developing a system to

prepare child carc personnel at all levels of responsi-

bility must involve representatives of all segments of the

early chiluhood proivssionals, challenging them to develop

a “comprehcnsive systen £or the prcparation and recognition
. / > v e ¥l -

of personnel charaed s1th the responsibility of young

children.
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The group of teacher-educators, program providers, profes-
sional orgarization leaders, and state agency staff
constituted itself as the Texas Committee on Early Child-
hood Development Careers. Task groups laid out the frame-
work for three components of a career system: structure,
preparation, and recognition. By June 1976 the committee

had completecc the Action Format for Early Childhood Develop-

ment Careers, a set of recommendations which they distrib-

uted widely. An executive committee drawn from the larger

group was named to carry out the objectives in the Action

Format.

Several commnittee members interested in pursuing further
the difficult question of a recognition system received a
Membership Action Grant for this purpose in May 1978 from

the National association for the Education of Young

Children. This grant together with monies provided by

early chilchooc organizations throughout the state was

used as a match for Title XX training funds from the Texas

Department of iiuman Resources.

1 S i l
Members then invited representatlvgo of all major early

i j come part of a
childhoca profaessionsl organizations to be b

group whose purpose would be to

new recognition planning
: ition system
desi('n a :‘t]]]tl l(;\](;l, COH‘-pCtCUCY"’based recognl y
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for early childhood personnel in Texas. The group obtained
a state charter as a nonprofit corporation under the name
Texas Early Childhood Careers Recognition Council. The
council delineated several long-range goals for early child-
hood personnel in Texas:

. to expand career opportunities and rewards

. to increase the number and quality of professionally
crecdentialed personnel

to establish and maintain a career system that would
promote, support, and recognize independently
gualified personnel

to stimulate expectations of higher quality early
childhood programs by consumers and program

providers

to generate support for the early chi}dhood profes-
sion among policy makers and the public

Framework for Training is a major step in working toward

these goals. Through its corporate bylaws, the Careers

Recognition Council will be able at the appropriate time

to operate as a professional credentialing body for early

. R o Pewo rision has been made for
childhooé personncel in Texas. Provis

broad membersnip support and appropriate operational control

by represcntatives of all segments of early childhood

have been clected to guide the work

personnel. Hfficers
;o D) : ; . n
of the council “he next step will be to obtain additional
i dentialing
3] -he in smentation of the cre
fundéing tn sunport the 1mplemente

. - ition system.
process znd the total rccognition sy
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OVERVIEW OF FRAMEWORK FOR TRAINING
The Careers Recognition Council began work in March 1979.
At its first meeting the group delineated the career levels
and specializations in the child care profession that would
constitute the basis for its developmental work. The matrix
of positions, presented in Section I, includes four progres-
sive career levels (From teacher aide to program cbordinator),
five skill arecas (that relate to ages and special needs of
children with whom they work), and three specializations

(administration, social services, and nutrition).

The primary objective of this and subsequent efforts was

to develop a plan for coordinated training of staff in

centers fundcd by Title XX. Since staff qualificantions in

Title XX and othcr child care centers generally are per-

ceived to be the same, the council agreed that a staff

training plan designed for Title XX providers would be

applicable to all day care personnel in Texas.

To develop thc plan, the council established the following

objectives:

to survey tralning needs throughout Texas
i ing i inin
t orcanize a cuide listing appropriate tra g
jo - IR e .« -
matcrials accordliing

to topic



106

. to determine basic competencs
ompetencies f
or all career

Based on 1ts objectives, the council carried out the

following tasks:

1. The identification of principal tasks performed by

persons at each of the career levels.

Earlier job analyses developed by Zaccaria and
Hollomanl and later refined by Gifford, Pilot and
Lovelace‘?, were used to develop a matrix of tasks
performed by staff persons at varying job levels.

Ultimately the group focused on five positions:

administrator, program coordinator, teacher,
assistant, and aidc.

2. The integration of tasks with training objectives.

Oncce a task list was organized, group members were

able to detoermine which training topics would address

relatcc groups of tasks.

lRob(-rt' T slcratore, John W. Hollman, and Michael A.
Zaccaria, "i‘(;}::\.:; Dy A‘(:{)Agg_h__"_;‘t’;_gf}l, University of Texas at San
Antonio, 1776.
the City of Sherman (1978)
bmitted to the Texas
analyses con-
contracts with

o) N o ‘
“Unpublished final report from
T & su
and the Citv ol 1(;:-1.1."}\411“"1 (197?) o e
Department i Comaunity S falr_s ;:onc,ftieil,
ducted as part of the torms of the

TDC;‘. -
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3. A survey of training offered by Title XX training
contractors, early childhood organizations, and

community colleges.

Results of this survey, not reported in this paper,
confirmed that early childhood personnel have access
to innumerable local workshops offered by profes-
sional organizations and community collegesy. Staff
working in Title XX centers have, in most cases, a
more consistant program of training provided for
them. . systematic training plan, if used by train-
ing prroviders, could provide structure and progres-
sion for workers instead of the current piecemeal
acquisition of child care information.

4. A review of training materials, organized by training

topics, often used by Texas training providers.

instructional materials developed in Texas

L R o

Many

and elsewhere are used in formal and informal

trainindg programs. Of special interest to the

group wore the books and audiovisuals developed

Title XX funds from the Texas Department

-t

throuci

Dos50Urces. An organization of these

afa

-
s
ot
l}
M

3

materiai. by trolning topics can serve as a guide
nla “ a4 2 . > .

i ! ; ncil's proposed
to troainars implementing the cou prop

Speamework.
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5. A training needs survey of early childhood workers.
members of the group designed a survey instrument
in October 1979 to guestion persons attending
various early childhood meetings. Respondents were
asked to review the list of training topics developed
by the council and identify their present training
needs.

6. The devclopment of competency assessment instruments.
The continuing commitment of the group to a compe-
tency-based approach to both training and creden-
tialing lec¢ to the final developmental task: the
preparation of assessment instruments with perfor-

mance criteria based on the task lists and training

topics. ~fter being tested and refined, these
instruments, when used by trained assessors, are

intended to be the basis for professional creden-

tials iszucd by the Texas Early Childhood Careers

Recognition Coun cil.
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Dear Administrator:

You are.or'le of few administrators selected for a
study of admlnlstrative skills necessary for different
types of child care. Your participation is greatly
appreciated.

Josephine S. Stearns

I understand that my participation is voluntary,
that all data will be handled anonymously, and that
I may withdraw at any time. My return of this question-
naire constitutes my informed consent.

Further, I am aware that the only benefits to me
are my own contribution to my profession, and that no
medical service or compensation is provided to subjects
by the University as a result of injury from partic-

ipation in research.

Date Signature
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Tasks Performed Consistently by 79%

or Less of the Administrators

Admn.

and clear expectations for
behavior (210)

Category Admn.
Category
Tasks o N Tasks % N
Proaram Optimal Development Curriculum
Prodote program objoctives with 79 27 Provide positive and consistent 76 26
use of routine procedures (178) reinforcement of children's
cefforts (211)
Curriculun
Support home and family 79 27 Home-Center Relationships
language and culture (219) Communicate regularly with 75 25
Encourage cxpression of feelings 78 26 parents concerning progress
(198) of child (228)
Personnel Program Optimal Development
Supcrvise classroom personnel (242) 78 26 Assisting with room clean-up 74 26
(183)
Administrative Stvles & Skills
Maintain financial record (255) 78 26 Curriculum
Provide for creative expression 74 26
Learning =nvironment art, music, dramatic play (190) )
Maintain, with children an 77 27 Stimulate and elicit ideas (193) 73 25
orderly ecnvironment (169)
Healthy Environment
Curriculum Office and lounge area (140) 73 25
Model acceptable behavior (209) 77 27
’ Program Optimal Development
Safe Environment Setting and cleaning tables for 72 24
Store material properly (130) 76 26 meals, eating family-style,
tasting foods (180)
Program Optimal Developnent
Making and clearing beds (181) 76 26 Administrative Styles and Skills
Plan budget (253) 72 24
Curriculun
Provide opportunities for 76 26 [Healthy Environment
initiating, attending, completing Schedule building maintenance. 71 25
(194) Written plan for maintenance 71 25
Establish and implement realistic 76 26 (136)

[AN)




Tasks Performed Consistently by 79%

or Less of the Adninistrators

Admn.

Catcgory Admn.,
Category
%
’1‘3;:1\‘;; 5 N Tasks N
Learning Environment Program Optimal Development
Select appropriate and challenging 71 25 Develop objectives based on 68 24
materials and ecquipment (163) goals (174)
Provide positive guidance 71 25
technigues (171) Curriculum
Provide good language model (187) 68 24
Curriculum
Encourage vocabulary building (188) 71 25 Observation and Recording
Informal: Note behavior in 67 23
Home-Center Relationships natural and everyday situations
Refer parerts to agencies for 71 23 (124)
assistance with social, health,
education economic or legal Facility
problems (226) Evaluate center operation. AaAn 67 23
evaluation of the total opera-
Personnel tion is conducted at least
Evaluate and review with staff 71 22 annually (268)
duties set for individual staff
conferences (245) Program Optimal Development
Implement program, maintaining 65 23
Home-Center Relationships flexibility, by providing time,
Provide individualized support 71 25 materials and equipment to
to strengthen families (222) allow choices by children (184)
Curriculum Curriculum
Develop children's skill in 70 24 Encourage body movement and 65 23
observing relationships and awareness (185)
categories. (195)
Healthy Environment
Administrative Styles & Skills Conduct daily entry and 64 22
Assess employees' potentials (250) 70 24 continuing health observation

of children (147)

€TT



Tasks Performed Consistently by 79%

or Less of the Administrators

Admn.
Category Admn. Category
Tasks % N Tasks % N
Learning Environment Program Optimal Development
Arrange room with suitable 64 22 Develop program plan based on 61 21
learning centers (166) assessment and objectives (176)
Proaram Optimal Dcveloprent Curriculum
Lesess children's emotional, 64 22 Permit sense of daring, extending 61 21
social, intcllectual, and capabilities, within safe limits
physical needs (175) (192)
Home-Center Relationships Learning Environment ‘
Accept and cncourage language, 64 22 Provide soft arcas (164) 60 21
culture, and valucs of homes
and families (223) Program Optimal Development
Dressing and undressing children: 60 21
Administrative Styles & Skills feeding and diapering infants (179)
Record developmental progress 63 21
of children (262) Curriculum
Provide for sensory experience 60 21
Observing arnd Recording (191)
Evaluate curriculun (118) 62 22 Help child to find acceptable 60 21
ways of expressing negative
Curriculumn feelings (206)
Encourage and reinforce exploring, 62 22
cxperimenting, problem-solving, Home-Center Relationships
and curiosity (189) Discuss childrearing practices 60 21
. with parents (224)
Home-Centers Relationships
Assess necds of each child in 62 22 Curriculum
terms of values of parents Provide for privacy and close 58 20
(225) relationships (212)
Provide materials to promote 58 20

non-sexist curriculum (218)

ANt



Tasks Performed Consistently by 79%

or Less of the Administrators

n.
Category Admn. .Category Adm
iasks % N Tasks % N
sdiministrative Stvles and Skills Observing and Recording
work with and serve as a resource 58 20 Record growth and development 50 17
for governing/advisory board (265) (111)
Observation ana Recording Learning Environment
Group child for optimum growth 57 20 Plan spaces for privacy (168) 45 16
(114)
) Home-Center Relationships
flealthy dnvironment Incourage parent input in center 45 15
Provide nutrition awarcnes 57 20 planning (235)
for children (162) Invite parents to share skills 45 15
and talents (236)
Learning Environient
Use transitions to provide smooth 57 20 Observation & Recording
movement from activity to Case study: Study of individual 44 15
activity (170) child (119)
Plan for individual child (115) 42 15
Personnel .
Involve staff in evaluation (244) 57 19 | Home-Center Relationships
) ) Assist in developing and promoting 40 13
Obsecrvatiorn and Recording d parent group (233)
Assess and evaluate cach child 54 19 Hold conferences regularly (229) 39 13
objectively (110)
) . Observation & Recording
Learning Environment Event sampling: Looking at 38 13
hrrange learning environment for 54 19 specific behavior as child uses
maximum effectiveness and equipment or material (123)
aesthctic value (165) Screen for special needs (112) 37 13
: ) Time sampling: Observe child or 36 12
Program Optimal Development children for specified time,
Identify long-range goals (173) 54 19

i.e., 5 min. {122)

STT




Tasks Performed Consistently by 79%

or Less of the Administrators

Categyory

Tasks

Admn.

Category

Tasks

Admn.

Adniinistrative Stvies & Skills
ccure funding sources (252)

Observation & Recording
Developnental checklist (125)

Home-Center Relationships
Conduct workshops anc meetings
agesigned to meet expressed and
recognized parent needs (234)
Obscrvation & Recording
Anccdotal Record: Record events
of incicents as child interacts
with c¢nvironment (120)
Diary: Kcep running account
of behavior of child for stated
period of time (121)
bocumurnt interactions (child-
child, child-adult) (113)

36

35

27

24

24

20

12

12

911
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