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CHAPTER I 

Introduct i on 

A major concern in t h e twentieth century has been t h e 

tecr1niques p arents employ based on t h eir ph ilosophi c a l 

exp ec tat ions of ch ild rearing prac t ices. Our culture h as 

pro gre~sed from an era of autocracy whic h i mp lied the 

abso l ut e supremacy of p arenth ood, t h rough permissivenes s 

that s et f ew or no limits, and no w to a democra t ic a pproac h 

whi ch requires mutual respect and und ers t and ing on the p art 

o.f b o t h p aren t and child (Dinkm eyer-a & McKay, 1973). A 

prerequisite t o t h e successful utilization of t h e democratic 

approach is an understanding of · t h e child's ne eds. 

Parents seemingly h a v e h ad a better unders t anding of a 

chi ld 's phy s ical needs and t h us could more readily meet 

tho s e needs t h an t h e p syc h osocial ones. With the emergence 

of more and more researc h , however, paren t s are being 

caut ioned that not only are t h e physical needs a fundamental 

c ons ideration but also the higher needs, t h ose going beyond 

the basic physical needs, upholding t h a t all h uman needs are 

i n terrelated and interdependent (Pringle, 1975). 

Of ma j or consideration in t h e fulfillment of these 

needs is t h e quali ty of family relationsh i p s. It is 

with in the family environment that a chi ld first f orms 
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opinions and attitudes about s elf and others which will 

h av e an impact on the ch ild for the remainder of h is/her 

l ife . The pattern established in t h e home may be altered 

a s the ch ild grows older, but it is never completely erased 

(Hur lock, 1 972 ). Therefore, it is of utmost importance t h at 

phi lo sophi cal expectations of parents parallel the develop­

men t al sequence of growth and development. 

Purpose of the Study 

The overall purpose of the study is to ascertain 

p ar ental expectations and perceptions of a ch ild's behavior 

c onc erning responsibility and to relate these expectations 

a nd p ercep tions of behavior to various background factors. 

Th e specific purposes of t h is study are: 

1. To develop an instrument, Parental Expectations 

of Resnonsible Behavior, to obtain a general indication of 

paren ts' expectations concerning res pons ib le b ehaviors of 

children. 

2. To develop an instrument, Parental Percen tions of 

Demonstrated Resnonsible Behavior, to obtain the parents' 

perceptions of demonstrated responsible behavior. 

3. To determine parental exp ectations of responsible 

behavior as measured by responses to items in Parental 

Expectations of Responsible Behavior. 
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4. To determine parental perc ept ions of dem~nstrated 

responsible behavior as measured by responses to items in 

Parent a l Perceptions of Demonstrated Responsible Behavior. 

Hypotheses 

The following hypothese s will be examined: 

There is no significan t difference in parental expec ­

tat ions of responsible behavior as measured by Parental 

Expectations of Responsible Beh avior according t o each of 

the following : 

1 . Sex of parent 
2 . Sex of child 
J. Age of parent 
4. Education of parent 
5. Socioeconomic status 

There is no signi~icant difference in parental per-

cep tions of behavior as measured by Parental Perceptions 

of Demonstrated Resoonsible Behavior according t o each of 

the following: 

1. Sex of parent 
2. Sex of child 
J. Age of parent 
4. Education of parent 
5. Socioeconomic status 

Th ere is no significant difference in parental expec­

ta tions of responsible behavior and parental perceptions of 

behavior as measured by t h e discrepancy of scores on Parental 

Expectations of Re sponsib l e Behavior and Parental Perceptions 
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of Demonstr a ted Resp ons ible Behavior according to each of 

the following: 

1. Sex of parent 
2. Sex of child 
J. Age of parent 
4. Education of parent 
5. Socioeconomic status 

Definitions 

The following definitions are presented to aid the 

reader: 

Preschool child - age 3 to 4 years 

Parent - mother, father, or legal guardian 

Limitations 

The study was limited to parents whose children were 

b orn in Collin County and who were still residing at the 

same address as at the time of their child's birth. It was 

further restricted because of the small sample size. 



CHAPTER II 

Review of the Literature 

There has been little current research concerning 

p aren t al perceptions and expectatio~s of res p onsible 

behav i o r i n young children. As a result, t h e available 

lite r ature dealing directly with t h is to pic is very limited. 

There fo re, t h e review of literature includes: (a) h istorical 

ove rvi ew o f ch ild rearing practices, (b) needs of young 

chi ldren, (c ) significance of the development of res ponsi­

bi lity , and (d) factors influencing the development of 

r e sponsibility. 

Hi s t orical Overview 

Concerned p arents, aware of their responsibility of 

rearing socially acceptable children, have searched for 

me t hods t h at would enable them to be t h e parents they 

desire to be and to rear the kind of children they consider 

most desirable. Dinkmeyer and McKay (1973) state that 

"our goal as parents is to rear children who will be 

psychologically mature individuals, capable of adjustment, 

and more important, able to contribute in a socially 

responsible manner" ( pp . 29 -30). Over the years , nQmerous 

theories have been offered to parents as guidelines for 

5 
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r e ar ing children in hopes of providing them with a frame wo r k 

on wh ich to base their child rearing attitudes and practices. 

The forerunner of these theories is Sigmund Freud's 

p s ychoanalytic theory. Its impact on child guidance and 

d i scipline has been extraordinary over the years. Freud, 

b as ing hi s theory on the individual's maintaining a balance 

wi t h in the sy stem and any imbalance being resolved with in 

the id , ego, and superego, suggests to parents their re­

s pon sibility to act as the child's alter ego wh ile his/her 

own is in the developmental stages (Freud, 1968). 

Freudian analytic theory is the basis u p on which Eric 

Erik son builds his contributions to the field. The major 

d i ff erence between the two is that while Freud concentrated 

on moral and sexual implications, Erikson related his re­

se arch to social and environmental events (Maier, 1978). 

Jean Piaget's research is monumental in the area of 

cogn itive development. His theory offers that development 

is somewhat ordered and predictable but varies chronologi­

cally from child to child (Dinkmeyer, 1965; Maier, 1978; 

Me ad, 1976). He concedes that environment can be very 

influential in the development of the child's intellect 

in so much as it meets or fails to meet the child's needs 

at each of the various stages. 

Dr. Arnold Gesell's ages and stages approach to child 

guidance is based on the concept of growth. For Gesell, 



7 

the ch ild is an individual growing at his/her own rate of 

s peed and should be allowed to set his/her own schedule in 

contrast to the fa~ily mandating patterns, for example ·of 

eat i ng, sleeping, and playing. Culture and environment 

play a secondary role in influencing a child's behavior 

capable of modifying but not initiating the developmental 

pro ces ses (Dinkmeyer, 1965). 

The behaviorist B. F. Skinner considers that the child 

is a direct result of his/her environment. This theory 

maximizes the parents' potential to control and shape a 

child's behavior according to the parents' reinforcement or 

lack of reinforcement to a given behavior. 

Each of these theories, and others not mentioned, have 

had, and will continue to have, an impact on child rearing 

practices. Although the theories differ in varying degrees, 

they all are concerned with the interaction of the child 

and the environment (Dinkmeyer, 1965). This p remise alone 

challenges parents with the responsibility of learning how 

best to provide for the child's needs at any given time. 

Needs of Children 

Research indicates that the fulf i llment of the develop­

mental needs of a child at the appropriate time in that 

child's life is of unparalleled importance in child rearing. 

The basic needs of children are generally considered to fall 
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with in one of four major developmental areas: (a) physical, 

(b ) emotional, (c) social, and (d) intellectual (Gardner, 

197 3). Research indicates further that the extent to .which 

thes e needs are met both quantitatively and qualitatively 

wi ll greatly influence the child's later adjustment. 

"Children's physical, emotional, social and intellectual 

ne eds mus t all be met if they are to enjoy life, develop 

thei r full potential and grow into participating, contribu­

ting adults" (Pringle, 1973, p. 1S). 

For years it was believed that t h e p rimary needs of 

chi ldren were those relating to physical development--those 

n ec essary for mere survival. Parents, having an under­

st anding of t h ese needs, could generally provide for them. 

Rese arch now indicates that all of t h e needs of ch ildren 

are interrelated and interdependent and are of vital 

importance to the ch ild's well-being. Thus parents are 

challenged not only with the responsibility of developing 

an understanding of all of the child's needs, but also of 

recognizing and maximizing the role they h old in the ful­

fi llment of those needs. 

Physical development. The preschool years are a time 

of particular importance in a child's physical development. 

It is a time of rapid growth, although not as rapid as 

during infancy, and a period of continuous activity which 

places high demands on energy. 
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Th e ba s ic physical growth n eeds of t h e p resc h ooler 

include adequa t e nutrition, ex ercise, rest, and sleep 

(Gardn er, 197 3). It is these basic physical needs t h at 

parents seem to h ave t h e least problems iri fulfilling, 

although i n instances, due to economic conditions or to 

lack of knowl e dg e, even t h ese needs may g o unmet. 

Dur i ng the presch ool years, gro ss motor control and 

coordination a re sh arpene d . It is a period of self-h elp 

activities, a time when children need t o b e able to test 

thei r ability t o handle v arious situations with stimulation 

and encouragemen t from the p arents rath er than over p ro­

te c t ion (Driekurs & Soltz, 1964). 

Physical d evelopment permeates t h e oth er developmental 

area s in t h at a child's failure to achieve a rea s onable 

l e v e l of body control can h ave great s.ignificar1ce on his/h er 

social and emotional adjustment and thus h is/her self-concep t 

( Drap er & Draper, 1975; Hurloc k , 1972). " The more t h e child 

can do for himslef/herself, t h e greater h is/h er self­

confidence and happinesstt (Hurlock, 1972, p. 133). 

Emotional development. One of the major developmental 

tasks of a preschooler is learning to deal with emotions. 

The handling of emotions in productive and reasonable ways 

is of paramount importance to the child and those around 

him/her. Emotions are such a basic p art of our everyday 

lives that they have a direct influence on our behavior 



10 

at all times (Braga & Braga, 1975). 

A ch ild's environment is obviously influential in 

d etermining how the child accepts and deals with h is/her 

emotions . Draper and Draper (1975) offer that desirable 

emotional development is directly related to adequa t e 

express ions of love. This includes not only parents ex­

pres sing love for the child but also for each other. It is 

a h ealthy, loving p arental relationsh i p that can best p ro­

vide the foundation for a healthy parent-child relationsh ip, 

providing the ch ild with a sense of security (Gordon, 1969). 

The ch ild's emotional development pervades everything 

h e /she does and is t h e foundation of one's self-concept. 

Healthy emotional development is essential to healthy 

p ersonal and social adjustments. It is generally agreed 

tha t a ch ild's perception of himself/herself is the i mportant 

affe ctive feeling wh ich can promote or retard mastery of the 

envi ronment (Reif & Stollak, 1972). This being the case, 

the area of emotional development is one wh ere t h e parents' 

guidance and encouragement will be a valuable investment in 

the child's future. 

Social development. Effective socialization is equated 

to the child's ability to experience constructive and mutual-

ly satisfying relationships ( Reif & Stollak, 1972). Hurlock 

(1972) offers the essentials in socialization as including 

''opportunities for learning socially approved behavior, 
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mot i vation to learn, and le arning under p roper guidance" 

(p . 250). Thus, parents are in a high ly inf l uential 

po s it ion to aid in the child's socialization process • . It 

i s with parental guidaJ1ce that a child learns "to assess 

soc ial situations and to form internal standards of conduct" 

(Weiner & Elkind, 1972, p. 81). 

The preschooler is beginning to develop close relation­

ship s with peers and to appreciate others' feelings. It is 

at this point that willingness to share becomes a major 

d e terminant in a lasting friendship (Damon, 1977). The 

p~es chooler is also learning the necessity of taking turns 

and p laying cooperatively (Braga & Braga, 1975). It is of 

utmo st importance that the parents capitalize on these 

growing social concerns and provide proper guidance and 

enc ouragement to aid the child in becoming sociable. Hurlock 

(197 2) emphasizes the importance of a child's effective 

s oc ialization in offering that "social behavior, once 

e stablished, tends to remain consistent" (p. 250). 

Intellectual development. The preschool years were 

once considered to be a period of mere "playn for children 

with actual learning beginning with the entering of school. 

Research tells us now, however, that it is indeed these 

early years of a child's life that form the foundation of 

h is/her learning capacity (Todd & Heffernan, 1977 ). Much 
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of what will influence how, h ow much , and h ow well ch i ldren 

will learn during the rest of their lives is develop ed 

before they enter .school (Bra5 a & Braga, 1975). 

The mental growth of a child makes astounding progress 

during the presch ool period. It is during t h is time t h at 

the chi l d expand s h i s /her auditory discriminati on beyond 

simp l y rec ognizing fami l iar voices to s inging songs and 

carry i ng t unes, and vi sua l discrimination is broadene d as 

he /she l earns to recognize and l ab el let t er s , colors, 

number s , e t c. (Weiner & Elkind, 1972). 

Perhaps one of t h e most recognizable a s pects of mental 

growth during t h e preschool years is in the area of language 

as the ch ild's vocabulary, content, and grammar become more 

and more sophisticated. Hurlock (1972), stressing t h e im­

port a.J1ce of s peech development, indicates t ha t ch ildren wh o 

c an communicate well mak e better social ad j us tments t h an 

t h ose who cannot. Gardner (1973) adds that much of a child's 

emotional, social, and intellec t ual development takes place 

through the use of language. 

The environment plays a major role in determining to 

what extent the childts potential can be re a ched. Theorists, 

such as Bruner and Piage t , contend that children should be 

provided with situations enabling t h em to p rogress in t h eir 

cognitive development. Th is s p e aks directly to parents as 
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it is the home environment which can best provide such 

situations. The provision of a challenging and stimulating 

envi ronment and consideration of the needs of the child 

are important aspects of stimulating intellectual curiosity 

and creativity (Pickarts & Fargo, 1971). 

Signif icance of the Development of Responsib ility 

The development of responsibility is an integral p art 

of the young ch ild's developmental needs. Exp erts generally 

agree t h a t the development of responsibility is of p aramount 

impo rtance in the child's maturation process of becoming a 

soci ally acveptable and contributing adult. Writers 

conc e rned with the practical aspects of child rearing agree 

that t he responsibility which one assumes as an adult is 

di rectly related to childhood experiences ( Mitton & Harris, 

1954 ). 

It is within the home environment that the foundations 

for attitudes toward people, things, self, and life in 

general are formed. It is generally agreed that the develop­

ment of positive feelings--that ever so important positive 

self-concept--hinges on the child's ability to assume in­

creasing amounts of responsibility (Braga & Braga, 1975). 

Developing responsibility in children achieves the pur­

pose of preparing them to accept the results of their own 

behavior. Promotion of responsible behavior, considering 
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the d eve l opmental level of the child, gives t he ch ild a 

b etter start in life (Draper & Draper, 1975). This 

acc ept ance of the consequences of one's behavior is 

espec ially important in later years when the child's 

matur ity and independence places him/her outside contin­

uous adult supervision. Parents can attain t h e goal of 

rearin g responsible children and hence adults, n o t only 

by understanding and accepting the development of responsible 

behavior as a basic need but also by acting as media t or 

to se e that t h e child is allowed and encouraged to fulfill 

this need. 

Fac tors Influencing the Development of Responsibility 

The child's environment is of utmost importance in 

the d e v elopment of responsibility. It is the parents' 

value s as well as the individual differences in children 

that determine the direction the developmental processes 

wi l l take (Munsinger, 1975). For Ginott (1965), the 

d evelopment of responsibility in children hinges on the 

attitudes and skills of the parents. It is these attitudes 

and skills which influence the method of child training 

used in the home and the method of child training directly 

affects the development of responsible behavior in the child. 

Responsibility cannot simply be imposed on children 

(Ginott, 1965). Children must be given the opportunity to 



15 

practice responsibility in order to learn to be responsible. 

The researchers suggest that responsibility first be prac­

ti ced under adult supervision, guidance, and encouragement 

t o insure adequate results. As soon as the child demonstrates 

h is/ her ability to take sole responsibility, adult assistance 

should be diminished. Research strongly indicates that adults 

should avoid performing tasks which the child is eapable of 

acc omplishing for himself/herself as this leads to a depend­

ency which hinders the development of responsibility (Walters, 

Stromberg, & Lonian, 1957). 

It is inevitable that some attempts at demonstrating 

responsible behavior will result in some degree of failure 

f or the child. Parents, especially during the time of 

training, need to help the child understand and accept 

occasional failure and to affirmatively acknowledge the 

child's courage to try (Dinkmeyer & McKay, 1973). It is 

during this time when parental encouragement and reinforce­

ment of the child's positive self-concept is of paramount 

importance, possibly to the degree o.f determining whether 

or not the child will hav~ the determination to try again. 

The child's age and ability level is an important 

consideration in the development of responsibility (Mitton 

& Harris, 1954; Pringle, 1975). There are marked individual 

differences from child to child which must be taken into 
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cons ideration. The assignment or expectancy of too much 

responsibility can have a detrimental effect on the child 

making him/her experience repeated failure and resulting 

i n di scouragement and diminished effort. Too little ex­

p ectat ion results in low standards of effort and achieve­

ment for the cnild. Pringle (1975) offers that 11 an optimal 

l evel of expectation needs to be geared to each individual's 

c apabi lities at a given point in time and s t age of growth, 

at a level where success is possible but not without effort" 

(p . 52 ). 

The achievement of a balance between a child's capabili­

t ies and his/her parents' expectations is indeed a delicate 

situation wh ich requires continuous and conscience effort 

on the part of the parents. Unfortunately, p arents often 

are not even aware of their expectations for their children 

(Gordon, 1973). In some instances, children are handicapped 

by parental expectations concerning the roles of boys versus 

the roles of girls (Dinkmeyer & McKay, 1973). Parental 

expectations are inevitable and can serve to favorably en­

hance the development of responsibility if parents are 

consciously aware of what they are. It is only through an 

awareness of expectations that parents can inform children, 

verbally or nonverbally, what is expected of them (Gosciewski, 

1976). 
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Summary 

Important observations from the review of literature 

indicate: 

1. Psychological theories of personality, child 

develo pment, and learning have been influential in deter­

mining parental attitudes and practices of discipline and 

guidance ( Mead, 1976). 

2. Consideration of the developmental needs of children 

is of unparalleled importance in child rearing. 

J . The development of responsibility is an integral 

part of each of the developmental needs of young children. 

4. A child's level of achievement appears to be 

related to parental encouragement and a reasonable level 

of expectation (Pringle, 1975). 

5. The attitudes and behavior of children are strong­

ly influenced by the quality of the parent-child relation­

ship (Hurlock, 1972). 



CHAPTER III 

Procedure 

Select ion of Subjects 

The names of t h e 46 parents of t h i s study were obtained 

from Col lin County birth records on file at t h e Collin County 

Co~rt House, McKi nney, Texas. The re s earch er restricted t h e 

participants t o parents whose ch ildren were born between 

t h e period of December 1973 to September 1975. Parent s 

were selected for the study if their present address, as 

indicated in the Collin County phone directory, was the 

same as it was at the time of the birth. There were 150 

households meeting these requirements. 

Cover letters, explaining the research and assuring 

anonymity, were sent to the 150 households. Two question­

naires, one for the mother and one for the fath er, were 

i n cluded with each letter along with a stamped, self­

addressed return envelope. The parents were requested to 

complete the questionnaires individually and not to compare 

answers until completion. The data- were obtained during the 

month of November, 1978. Of the 46 questionnaires returned, 

2 were excluded from the analysis because of multiple re­

sponses to the statements in the questionnaire. 

18 
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The Instrument 

The instrument, developed by the investigator, con­

sisted of two scales, the first dealing with parental 

expectations concerning responsibility of a preschooler 

and the second with parental perceptions of t h e individual 

child 's demonstrated behavior. The investigator included 

quest ions pertaining to the child physically, emotionally, 

soci ally, and intellectually. 

The questions included in the questionnaire were judged 

appropriate to age and ability level of 3 and 4 year olds 

as based upon a review of the literature. To measure the 

soci oeconomic status of the respondents, the McGuire-White 

Index of Socioeconomic Status (1955) was used. 

Items in Parental Expectations of Responsible Beh avior 

were presented in a Likert type scale including five possible 

res ponses ranging from strongly agree to strongly di s agree. 

I tems ·in Parental Perceptions of Demonstrated Responsible 

Behavior were also presented in a Likart type scale with 

possible responses of voluntarily, when told, when told and 

assisted, and not required to. For each item in the expec­

tation scale, there was a comparable item in the behavior 

scale in that it was judged to be a behavior which could 

demonstrate the fulfillment of the expectation. The items 

were scored in such a way that the most favorable response 
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was given the highest score and the least favorable response 

was given the lowest score. Items in each scale were pre­

sented in both negatively and positively worded statements 

to avoid a set response. 

In an effort to maximize the validity of the instru­

men t, a pretest was conducted. The sample consisted of 43 

volunteers from a university setting as wel l as a residen­

tial neighborhood. The chi-square test was uti l ized to 

determine those respondents in the upper and lower quartile 

group s. As a result of the pilot study, some of the state­

ment s on the original questionnaire were deleted. The 

response of "not required to" was substituted for "never" 

as a result of the parents' unwillingness to se l ect the 

latter as an alternative in completing the statements in 

Parental Perceotions of Demonstrated Responsible Behavior. 

Analysis of Data 

A percentage and frequency count was used to analyze 

various background characteristics of the subjects. The 

percentage and frequency distribution was also used to 

determine the responding parents' expectations as measured 

by Parental Expectations of Responsible Behavior and their 

perceptions as measured by Parental Perceptions of Demon-

strated Responsible Behavior. 
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The c h i-square test was used to analyze the comp ari­

sons between boys . and girls as indicated by the res p onses 

of the mothers and by the responses of t h e fat h ers on each 

scale. The chi-square test was also used to analyze t h e 

diff erences between comparable items from each scale ac­

cording to the mothers' and fathers' responses for boys 

and f or girls. 

An analysis of variance was used to examine eac h of 

the following hypotheses: 

There is no significant difference concerning p arental 

expectations of responsible behavior as measured by Parental 

Expe cta t ions of Res ponsible Behavior according to each of 

the following: 

1. Sex of p arent 
2. Sex of child 
J. Age of parent 
4. Education of p arents 
5. Socioeconomic status 

There is no significant difference concerning parental 

perceptions of behavior as measured by Parental Perceptions 

of Demonstrated Responsible Behavior according to each of 

the following: 

1. Sex of parent 
2. Sex of child 
J. Age of parent 
4. Education of parents 
5. Socioeconomic status 
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Me an dis c re panc y scores for the samp le were obtained 

and an analysis of variance using those scores was used to 

examine the following hypotheses: 

There is no significant difference in parental expec­

tation s of responsible behavior and parental perceptions of 

b ehavior as measured by t h e mean discrepanc y scores on 

Parental Expectations of R6sponsible Beh avior and Parental 

Perce ptions of Demonstrated Responsi b le Beh avior according 

to each of the following: 

1. Sex of parent 
2 . Sex of child 
J. Age of parent 
4. Education of parent 
s. Socioeconomic status 



CHAPTER IV 

Results 

Desc ription of Subjects 

Table 1 presents a detailed descrip tion of the 46 

mothers and fathers who participated in t h e study. Of those 

parent s responding, 58.7 percent were females and 41.3 per­

cent were males. Th e parents ranged in age from 21 years to 

over 46 years, with the greatest proportion (39.1 percent) 

fal ling in the age category 26-30 years. The smallest pro­

por tions were in t he age categories of 21-25 years and 46 

year s and over, each being 4.3 percent of the sample. 

Caucasians represented 100 percent of the responden ts. The 

maj ority of those participating (69.6 p ercent) indicated 

Protestant to b e their relig ious preference with t he minority 

(4 .3 percent) indicating Catholic. As for the residence for 

the major part of their lives, 71.7 percen t indicated a 

small town under 25,000 and 34.8 percent indicated a city of 

50,000 to 100,000. The educational level ranged from less 

than grade 8 to completion of graduate work with the greatest 

proportion (34.8 percent) being high school graduateso The 

social class of the respondents was predominately upper 

middle class (47.8 percent). The majority of the parents 

(84.8 percent) had only one preschooler in the fa~ily. The 

23 
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to t a l nu:.~b er of c h ildren in t h e family range d from one to 

fiv e with the most parents (41 . 3 percent) h aving two chil ­

dr en . Of those parents responding, 50 percent were aµswer­

ing regarding a male dhild and 50 percent were answering 

reg ard ing a female child. 

Table 1 

Ch aracteristics of t h e Sub jects 

Var i ab le Classification Number Percent 

Sex of parent Male 19 41.3 
Female 27 58 .7 

Ag e of parent 21- 25 2 4 . 3 
26-30 18 39.1 
31-35 13 28.4 
36-40 7 15.2 
41-45 4 8 . 7 
46 and over 2 4. 3 

Race White 46 100.0 

Religious Catho l ic 2 4.3 
p reference Protestant 32 69 . 6 

Other 12 26 .1 

Residence for On a farm or in the country 4 8.7 
major part Small town under 25,000 33 71.7 
of life City of 25,000 to 50,000 3 6 .5 

City of 50,000 to 100,000 1 2 . 2 
City of over 100,000 5 10.9 

Present On a farm or in the country 4 8.6 
residence Small town under 25,000 21 45.7 

City of 25,000 to 50,000 5 10.9 
City of 50,000 to 100,000 16 34.8 



Variabl e 

Education 

Soc ioeconomic 
status 

Pre sch ool c h i l ­
d ren in fami l y 

Number of 
children in 
family 

Sex of child 

25 

Table 1 ( c on t i nued ) 

Classificat ion 

Less t h an grad e 8 
Some high sc hool 
High school graduat e 
Attended c o lleg e two 

o r more y ears 
Colleg e g radua t e 
Comple t ed g radua t e wo r k 

Upper middle clas s 
Lower middle cl ass 
Upper lower cl ass 

One 
Two 
Three 

One 
Two 
Three 
Four 
Five 

Male 
Fema le 

Dis tribut ion of Re sponses 

Numb er 

l 
2 

16 

7 
12 

8 

22 
12 
12 

39 
6 
1 

7 
19 

8 
10 

2 

23 
23 

Percent 

2 . 2 
4 • .3 

34 . 8 

15 . 2 
26 . 1 
17 .4 

47. 8 
26 . 1 
26 . 1 

84 . 8 
lJ . O 

2 . 2 

15 . 2 
41 . 3 
17 . 5 
21 . 7 
4 . 3 

so .o 
so .o 

Parent al Expec t ations of Res n on s i b le Beh avior . The p er­

c e n tag e and frequency distribution r e v e a led t h at 97 . 8 p ercent 

of' the parents disagreed wi th t h e statement "I b elieve a 

preschooler is not capable of p erforming small housekeeping 

duties " mak i ng t h is the leas t c ontrover sial of t h e 15 

statements presented in t h e scal e . The statement for wh ich 

t h e parent s seemed in the leas t a g reement with each oth er 
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was " I believe a preschooler sh ould be ab le to print h is/ 

her n ame " with 4 3 . 5 percent agreeing, 32 . 6 percent dis­

agreeing, and 23.9 percent undecided. 

Table 2 

Frequency and Percentage Distribution of Re s ponses To 

Parental Expectations of Responsibl e Behavior 

Item 

I bel ieve a preschooler is 
too y oung to be t augh t the 
me an ing of honesty . 

I bel ieve a preschooler 
should "tell" an adult when 
a playma te calls h i m/her 
a deg r ad ing name. 

I believe a preschooler is 
not capable of p erforming 
smal l h ousekeeping duties. 

I believe a p reschoole r should 

Agr e e 
No . % 

5 10 . 9 

28 60 . 9 

1 2 . 2 

Undecided 
No . % 

1 2 . 2 

6 13. 0 

0 0 

be able to print his / h er name. 20 43 . 5 11 2 3 . 9 

I exp ect preschoolers to p lay 
cooperatively with one another.25 54.3 4 8 .7 

I b elieve it is undesirable 
for a preschooler to cry over 
minor physical discomforts 
such as a skinned knee. 2 4 .4 

I b elieve a p reschooler should 
learn the responsibility of 
01,,mership. 37 80 . 4 

I believe a preschooler should 
be willing to share. 39 84 . 8 

0 0 

6 13.1 

3 6.5 

Disagree 
No . % 

40 86.9 

12 26 . l 

45 97 . 8 

15 32 . 6 

17 37 .0 

44 95 .6 

3 6 . 5 

4 8 . 7 
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Table 2 (c ontinued) 

Item 

I don 't expect a preschooler 

Agree 
No. % 

to mind his / her parents. 2 4.4 
I believe a preschoole r is no t 
capable of caring for h is/he r 
bas ic grooming needs. 9 1 9 . 6 

I b elieve a preschooler should 
exercise a certain amount of 
social etiquette. 42 91 . 3 

I expect a preschooler to be 
sensitive to others' feelings . 35 76.1 

I consider it unacceptable for 
a presch ooler to cry when the 
need arises for him/ her to be 
separated from his/her parent~ 14 30 . 4 

I be lieve preschoolers should 
not be shy about meeting 
strangers for t h e first time . 5 10 . 9 

I believe a preschooler should 
k~ow his / her colors. 33 71.7 

Undecided 
No . % 

Disagree 
No . % 

0 

4 

3 

4 

3 

4 

4 

o 44 95 . 6 

8 . 7 33 71 . 7 

6.5 1 2 . 2 

8 .7 7 15 . 2 

6.5 29 6J . l 

8 . 7 37 80 . 4 

8 . 7 9 19. 6 

Parental Perceptions of Demonstrated Resuonsible 

Behavior. The p ercentag e and frequency distribution revealed 

that the maj ority of the parents (73.9 percent) felt that 

their child refrains from crying when the parent has to be 

separated from the child for a few hours. According to the 

responses, 56 .6 percent of t h e parents felt they have to tell 

or remind their child of those things he / she is not allowed 

to do and 54.3 percent perceive their child as offering an 
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apo logy to a playmate when told versus volu..~tarily . The 

behavior t h e parents most often indica t ed t h eir child 

would n e ed assistance in performing was returning candy 

taken from a store (58. 7 pe r cent) . Approximately 57 percent 

of t he parents indicated t h eir ch ild puts p lay t h ing s in 

the ir p ro per places wh en told an d assisted and none of the 

p arent s p e r ceiv ed of their ch ild perfo r ming t h i s beh avior 

volun t arily . The behavior wh ich most o f t h e p arents (54 . 3 

percent) indi cate d as not requiring of their ch ild was 

printing his/her name . 

Table 3 

Frequency and Percentage Distribution of Responses To 

Parental Perceptions of Demonstrated Responsible 

Behavior Scale 

Volun- When Told and No t 

Item 
tarily Told Ass i sted Required 

No • % No . % No . % No . % 

.My child usually re -
frains from crying 
over the bumps , bruises, 
and scratches he / she 
encounters daily 17 37 . 0 1 2. 2 17 37. 0 11 23 . 8 

My child prints his / 
21 . 8 her name 10 0 0 11 23.9 25 54 . 3 

My child refrains from 
crying when I have t o 
be separated from h i m/ 
her for a few hour s 34 73 . 9 3 6. 5 6 13 . 1 3 6.5 
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Table J (continued) 

Volun- W'nen Told and Not 

Item 
tarily Told Assisted Required 

No. % No. % No. % No. % 

My ch ild takes turns 
swinging on a swing 15 32.6 20 43.5 10 21.7 1 2.2 

My ch ild b rings home 
t h e toys he /she takes 
outs ide the yard area 7 15. 2 22 47. b 17 37 . 0 0 0 

My child offers an 
apology to a playmate 
when appropriate 7 15.2 25 54.3 13 28 .J l 2.2 

My child generally 
interacts with stran-
gers who may approach 
him/her 23 50.0 2 4. 3 14 30.4 7 15.3 

My child puts his/her 
playthings in their 
proper p lace 0 0 ~9 41.3 26 56.5 1 2. 2 

My chil d labels objects 
according to color 25 54.3 3 6.5 1 

J. 2.2 17 37.0 

Should my ch ild take 
candy from a store 
wi thout paying for it, 
I believe he/she would 
return it 4 8.7 15 32.6 27 58 .7 0 0 

My child would share a 
cookie with a friend 31 67 .4 10 21 . 7 ' 8 .7 1 2.2 i+ 

My child bathes 
himself/herself 19 41.3 7 15.3 10 21 .7 10 21.7 

My child responds with 
"please" and "th ank-
you" when appropriate 22 47.8 20 43.6 2 4. 3 2 4.3 
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Table 3 (continued) 

Volun- i.-rnen Told and Not 

Item tarily Told As sisted Required 

No . % No . % No . % No. % 

My child refrains 
fr ocn doing something 
he / she is not allowed 
to do 6 13 . 0 26 56 . 6 14 30 . 4 0 0 

My child generally 
overcomes minor 
hur t f e eling s 33 71 . 8 2 4 . 3 11 23 . 9 0 0 

I t em Analys is 

Parental Expectations of Responsible Behavior . In 

or der to p r ovide a more det a iled approach of the pattern 

of responses , Tab l e 4 offers the differences in responses 

for boys and g irls as indicated by t h e fathers and as 

indica ted by t h e mothe r s in Parental Exp ecta t i ons o f 

Resp onsible Behavi or . Of the 1S expectati ons on the scale , 

1 difference was found to be significant as answered 

by the fathers and 1 as answered by the mothers . 

The diff erenc e i n exp ectations o f g i r ls ver s us boys 

as indic a t e d by t he f a thers c oncerned the father s' expec­

ta ti ons of t hei r chi l d ren kno wing thei r c olors . Of those 

fathe r s r espon d ing f or boy s, 4 o f the 9 e x p ected t h ei r son s 

to kn ow the ir c o lo r s , but 10 of the 10 fathe rs respon ding 

for gir l s exp ec ted t heir d augh te r s to kn ow their c o lors . 
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Th e difference in expectations of girls versus boys 

as indicated by the mothers concerned the mothers' expec­

t ations of preschoolers playing cooperatively with one 

another. Of the 14 mothers responding for boys, 6 expected 

their sons to play cooperatively, but 8 of the 13 mothers 

of girls expected their daughters to play cooperatively. 

Table 4 

Item Analysis Based on Comparisons Between Boys 

and Girls as Indicated by the Responses of Mothers 

and Fathers in the Parental 

Expectation of Behavior Scale 

Item Fathers :Mothers 

x2 df F x2 df 

I believe a preschooler 
i s too young to be 
taught the meaning of 
honesty . 0.38 2 . 8687 4.51 4 

I believe a preschooler 
should "tel111 an adult 
when a playmate calls h:im/ 

2.15 .3407 2.59 4 her a degrading name. 2 

I believe a preschooler is 
not capable of performing 
small housekeeping duties. -!:· 1.13 2 

I believe a preschooler 
should be able to print 
his/her name. J.99 4 .4071 2.74 4 

F 

.2311 

. 6278 

.5671 

. 6015 
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Table 4 (continued) 

Item Fathers 

I exp ect preschoolers 
t o play cooperatively 

x2 

wi t h one another. 2.79 

I b elieve it is unaccept -
ab l e fo r a p resch o oler 
to cry over minor physi-
c al d iscomforts. 0.95 

I believe a preschooler 
s h ould learn the respon-
s ibility of ownership. 0.95 

I believe a preschooler 
should be willing to 
share. 1.45 

I don't expect a ore-
schooler to mind his/ 
h er parents. 0.57 

I believe a preschooler 
is not capable of caring 
for his/her basic groom-
ing needs. 2.03 

I believe a preschooler 
should exercise a certain 
amount of social eti-
quette. 4.96 

I expect a preschooler 
to be sensitive to others 
feelings. 3.03 

I consider it unacceptable 
for a preschooler to cry 
when the need arises for 
him/her to be separated 
from his/her parents. 1.20 

df 

4 

2 

3 

3 

2 

3 

2 

3 

3 

Mothers 

F x2 df 

.5938 10.57 4 

.6219 2.02 2 

. 8133 2.10 2 

.6935 0.36 3 

.7528 0.01 1 

.5662 3 

.0837 3 

.3866 0.96 3 

.7519 8.30 4 

F 

.0318 

.3634 

.3501 

.9483 

.9093 

.1139 

.1139 

.8099 

.0809 
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Table 4 (con t inued ) 

Item Fathers Mothers 

x2 df F x2 df 

I b elieve preschoole r s 
should not be shy about 
~ e eting peo p le fo r the 
fi rst time. * s .29 2 

I b elieve a preschooler 
sh ould know his / her 
colors. 9 . 74 3 . 0209 3. 85 3 

* Due to all scores falling into two mutually exclusive 
c ategor i es , chi - square was not a pplicable . 

F 

.0711 

. 2773 

Parental Pe r ceptions of Demonstrated Responsible 

Be h avior. Table 5 offers the differences in responses for 

boys and girls a s indic a ted by the fathers and as indicat e d 

by the mothe r s in Parental Perce p tions of Demonstrated 

Responsible Behavior. The re was one significant difference 

as an swered by moth ers. Of t h e 14 mothers responding for 

boys , 12 perceiv e d their sons to overcome hurt feelings 

v o luntarily as comp a red to 6 of the 13 mothers answering 

for g irls . Of the remai ning 7, 6 mothers indicated they 

assisted their daughters t o overcome minor hurt feelings . 

There wer e n o significant findings according to the dif ­

f e renc es o f perceptions conc erning boys and girls as 

answe red by fathers on t h is scale . 



34 

Table 5 

Item Analysis Based on Comparisons Between Boys 

And Girls as Indicated by the Responses of Mothers 

And Fathers in the Parental Perceptions of Demonstrated 

Responsible Behavior Scale 

Item Fathers 

x2 ar 
My child usually refrains 
f rom crying over the bumps 
bruises, and scratch es he/ 
she may encounter daily 0.72 2 

My child prints his/ 
her name 5 .22 

My child refrains from 
crying when I have to 
be separated from him/ 
h er for a few hours 3.24 

My child takes turns 
swinging on a swing with 
a playmate 1.73 

My child brings home t h e 
toys he/she takes out-
side the yard area 4.24 

My child offers an apol-
ogy to a playmate 
when appropriate 1.73 

My child generally inter-
acts with strangers who 
may approach him/her 3.11 

My child puts his/her 
playthings in their 
proper places 1.85 

2 

3 

2 

2 

2 

3 

2 

Mo t hers 

F x2 df F 

.6952 3.88 3 .2743 

.0732 0.37 2 . 8 299 

.3558 1.16 3 .7615 

.4211 6. 02 3 .1106 

.1197 1.84 2 .3982 

.4211 4.36 3 .2250 

.3753 1.70 3 .6372 

.3960 0.03 1 . 8731 
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Tab l e 5 (con tinued ) 

Item 

My ch ild lab els objects 
acco r d ing to color 

Shoul d my child t ak e 
candy f r om a store 
without p ay ing for i t , 
I bel ieve h e/she would 
return it 

My ch i l d would sh are 
a cookie with a friend 

My ch ild bathes h i m­
self/h erself 

My child resp ond s wi th 
"please" and "thank ­
you" wh en a ppro pria t e 

My ch ild refrains fr om 
do ing something he/sh e 
i s no t allowed t o do 

My ch ild generally 
overcomes minor hurt 
f eelings 

Fathers 

x2 df F 

1.62 

0 . 61 2 • 7 350 

6.78 J • 0794 

2 . 50 3 .4 758 

3 . 76 2 .1528 

0. 95 2 . 6219 

Mo t h ers 

x2 df F 

1. 36 3 • 7138 

0 . 47 2 • 787 7 

1 . 16 2 . 5599 

J.17 3 • 3665 

2. 99 J • 39 28 

5 . 89 2 • 0867 

7 .12 2 • 0 284 

*Due to all scores falling into two mu t ual ly exclusive 
categories, chi-square was not app licable. 

Differences between comparab le items as answered by 

mothers. The chi-square test was used to analyze the dif­

ferences between comparable i tems from each scale according 

to the mothers' responses for boy s and girl s . Table 6 s h ows 

t h e level of significance be t ween t h e comp arab le i tem s from 
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Paren t al Expectations of Responsible Behavi or and Parental 

Perceptions of Demonstrated Responsib l e Beh avior as answered 

by mo thers. The comparison of "I believe a preschooler 

should 'tell' an adult when a playmate calls him/her a 

degrading namett and "My child overcomes minor hurt feelings" 

revealed that t h ose mothers wh o agreed with t h e first state­

ment h ad to assist their daugh ters to overc ome hurt feelings, 

whereas the daughters of those mothers who disagreed with t h e 

statement tended to overcome hurt feelings on t h eir own as 

p erceived by the mothers. 

Another comparison was t h at of "I believe it is un-

ac ceptable for a preschooler to cry over minor physical dis­

comforts" and "My ch ild usually refrains from crying over 

bumps, bruises, and scratch es. 11 The mothers disagreeing 

with the first statement had to assist or did not require 

their child to refrain from crying over bump s, bruises, and 

scratches. Those agreeing with the statement p erceived 

their daughters as refraining from crying with out assistance. 

The results of the comparison of "I believe a preschool­

er should be willing to share" and 0 My child would share a 

cookie with a friend" showed that those mothers who agreed 

with the first statement perceived their sons as sharing a 

cookie with a friend voluntarily. The mothers who disagreed 

with the statement perceived their sons as either h aving to 

be told to share or not being required to share. 
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Table 6 

Item Analysis of Differences Between Comparable Items 

According to the Mothers' Res ponses for Girls 

And Boys i n the Parental Exp ec tation s 

And Perc e p tions of Behavior Sc ales 

Items Compared Boys Gi rls 

x2 df F x2 df F 

I b elieve a presc hoo ler 
is too young to be 
t aught the me aning of 
h onesty. 

Should my child take 
candy from a store 
without paying for it, 
I believe he/she would 
return • J.. 

l L, . 8. 03 8 . 4309 0 . 43 2 . 808 3 

I believe a p r esc h ooler 
s h ould "tell" an adult 
when a playmate calls 
him/her a degrading name. 

My child generally over-
comes mino r h urt feel -
ino-s. 6 . 56 4 . 1672 15 .17 6 . 0190 

I believe a preschooler 
is n o t capable of per-
forming small house -
keeping duties . 

My child puts his/her 
playthings in their 
2r0Eer 2laces. 2.98 2 . 2259 ~:-
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Table 6 (continued) 

I terns Compared 

I b elieve a preschooler 
should be able to print 
h is/her name. 

My child prints h is/h er 
n ame . 

I expect preschoolers to 
play cooperatively with 
one another. 

My child takes turns 
swinging on a swing. 

I believe it is unaccept­
able fo r a p reschooler 
to cry over minor physi­
c al discomforts . 

My child usually refrains 

x2 

8.75 

from crying over the bumps 
brui ses, and scrat che s. 0.90 

I believe a p reschooler 
should learn the resp on­
sibility of ownership . 

My child brings home the 
toys he/she takes outside 
the yard area. 3.14 

I believe a preschooler 
should be willing to 
share. 

My child would share a 
cooki e with a friend. 16.6 

Boys 

df F 

6 . 5911 

6 . 1881 

2 . 6378 

4 . 5341 

6 . 0108 

Girls 

x2 df F 

8. 73 6 .1894 

8 

15.21 6 . 0187 

5.04 4 . 2835 

3. 80 3 . 2840 
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Table 6 (continued) 

Items Compared 

I don't expect a pre­
schooler to mind his/ 
he r parents. 

My child generally re­
f rains from doing some­
thing he/she is not 
al lowed to do. 

I believe a preschooler 
i s not capable of caring 
f or his/her basic groom­
ing needs. 

My child bathes himself/ 

x2 

0.93 

h erself. 10.18 

I believe a preschooler 
should exercise a certain 
amount of social eti-
quette. 

My child responds with 
"please" and "thank­
you" when appropriate. 

I expect a preschooler 
to be sensitive to 
others' feelings. 

My child offers an 
apology to a play­
mate when appropriate. 

2.60 

5.70 

Boys Girls 

df F x2 df 

2 .6271 2 

9 .3364 10.16 9 

4 .6276 3.65 4 

9 .7692 3.35 3 

F 

.4938 

.3380 

.4554 

.3407 



40 

Table 6 (continued) 

Items Compared 

I consider it unaccept­
able for a preschooler 
to cry wh en the need 
arises for him/her to 
be separa ted from his/ 
he r parents for a few 
h ours. 

My ch ild refrains from 
crying when I have to 
be separated from him/ 
h er f or a few hours. 

I believe preschoolers 
should not be shy about 
meeting people for the 
first time. 

x2 

My ch ild generally inter­
acts with strangers who 
may approach him/her. o.66 

I believe a preschooler 
should know his/her 
colors. 

My child labels objects 
according to color. 2.86 

Boys Girls 

df F x2 df 

2 .2876 3.79 12 

3 . 8823 3.66 4 

3 .4131 11.51 6 

* Due to all scores falling into two mutual ly exclusive 
categories, chi-square was not applicable. 

F 

. 9869 

.4533 

.0739 
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Differences between comparable items as answere d by 

fath ers. The chi-square test was used to analyze the 

d ifferences between comparable items f rom each scale ac­

c ordi n g to the fathers' res p onses for boys and girls. 

Table 7 shows t h e level of significance between t h e com­

parable items from Parental Exnectations of Res p onsible 

Behavior and Parental Percentions of Demonstrated Resnonsi­

bl e Behav i or as an s wered by fath ers for boys and girls. 

One c omp arison ~as found to be significant as answered 

by fathers for girls. The comparison was that of "I bel ieve 

a preschooler should b e able to print his/her name" and 

"My child prints his/her name." Th ose fath er s who indicated 

they believed a preschooler should b e able to print his/ 

her name perceived their daughters as eithe r p rinting their 

names voluntarily or with assis tance. Tho se who d isag reed 

wi t h the statement indicat ed t h ey d id not re quire the 

behav ior of t h eir daugh ters. 



Table 7 

Item Analys is of Differences Between Comp arable Items 

According to the Fathers' Responses for Girls 

And Boys in the Parental Expectations 

And Perceptions of Behavior Scales 

Items Compared Boys Gi r l s 

x2 df F x2 df F 

I b e l ieve a preschooler 
is too young to be 
taught the meaning of 
honesty . 

Should my child take 
candy from a store 
without paying for it, 
I believe he/she would 
return it. 4 .13 4 . 3894 1. 67 2 . 4346 

I b elieve a preschooler 
should "tell" an adult 
when a playmate calls 
h i m/ h er a degrading name. 

My child generally over-
comes minor hurt feel-
ings. 4.18 2 .1238 4 .11 4 .J917 

I believe a presch ooler 
is not capable of per-
forming small house-
keeping duties. 

My child pu ts his/her 
playth ings in their 
12roo er plac es. 3.21 2 . 2005 1 . 34 2 . 5134 
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Table 7 (continued ) 

Items Compared 

I b elieve a prescho oler 
should be able to print 
his / he r name. 

My ch ild prints his/her 
name. 

I expect presch oolers t o 
play cooperatively with 
one anoth er. 

My child takes turns 
swing ing on a swing. 

I believe it is unaccep t­
able for a pre sc h ooler 
to cry over minor physi­
c al discomforts . 

My child usually refrains 

x2 

2 . 25 

3. 75 

from crying over bump s 
bruises, and scra t c h es . 0 . 90 

I believe a preschooler 
should learn the respon­
sibility of ownership . 

My child brings home the 
toys he/she takes outside 
the yard area. 10.20 

I believe a preschooler 
should be willing to 
share. 

My child would share a 
cookie with a friend. 5 .25 

Boys 

df F 

4 . 6899 

6 . 7105 

2 . 6376 

6 . 1165 

6 • 5122 

Girls 

x2 df F 

9 . 11 4 . 0534 

8 . 84 6 . 1825 

4 .17 4 . 3839 

3.60 6 • 7 306 

6 . 04 4 . 1965 
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Table 7 (c ontinued) 

Items Compare d Bo;ys Girls 

x2 df F x2 df F 

I don ' t expect a pre-
schooler to mind his/ 
he r parents . 

My child generally re -
frains from doing some -
thing h e / s h e is not 
allowed t o do . 6 . 25 4 . 1812 2 . 19 2 . 3350 

I b elieve a p reschooler 
is not capable of caring 
for h is / he r b asic g r oom-
ing needs . 

My child b athe s himself/ 
h erself . 3.21 2 . 2005 s . oo 6 -5438 

I b elieve a preschooler 
sh ould ex erc ise a certain 
amount of soci al eti-
quett e. 

My c h ild r e sponds with 
" p lease " and " thank-
you " when appr opriate . 3 . 21 2 . 2005 2 . 86 2 . 2397 

I expect a pre schooler 
to b e s en s itive to 
others ' f e el i n gs . 

My child offers an 
apology t o a pl ay -
mat e when appr opria te . 9 . 00 4 . 0611 7 . 92 4 . 0947 
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Table 7 (continued) 

Items Compared Bo;ys Girls 

x2 df F x2 df 

I c onsider it unaccept -
ab le for a preschooler 
to cry wh en the need 
arises for him/her to 
be separated from his / 
he r p arents. 

My child refrains from 
crying when I hav e to 
b e sep arated from him/ 
h er for a few h ours. 8 . 00 4 . 0916 11.56 6 

I b elieve preschoolers 
s h ould not be shy about 
meeting people for t h e 
fir st time . 

My c h ild generally inter-
act s with strang ers who 
may approach him/her. -?:- 1 .14 2 

I believe a preschooler 
sh ould know his/her colors. 

My c h ild labels objects 
according to color. 6.00 3 .1116 .. !! .. 

~}Due to all scores falling into two mutually ex clusive 
categories , chi - square was not a ppl icable. 

Examination of H;ypotheses 

F 

. 0725 

. 5647 

Parental Expectations of Responsibl e Behavior. The one ­

way classification analysis of variance was utilized to ex ­

amine the hypotheses that t h ere is no significant difference 

con~erning parental expectations of responsible behavior as 
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measured by Parental Expectations of Respons ible Behavio r 

according to: (1) sex of parent, (2) sex of child, (3) age 

of parent , (4) education of parent , and (5) socioeconomic 

status. 

1. There is no significant difference in total 
scores of Parental Expectations of Res ponsi ­
ble Beh avior according to sex of parent . 

The results indicated t h at n o signifi cant differ~nce 

existed in the scores according to sex of p arent . As 

Table 8 indicates, an F value of . 98 was obtained indi­

cating no significant difference. 

Table 8 

Differences in Total Score s of Parental Expectations 

· Of Responsible Be h avior According t o Sex of Parent 

Sex Nwnber x SD F Level of 
Sicrn ificance 

Male 19 
Female 27 

52 . 16 
52 .15 

5.54 
5 . 60 

os . ' 

2. There is no significant difference in total 
scores of Parental Expectations of Responsi­

_ble Behavior according to sex of child. 

NS 

The results indicated that no significant difference 

existed in the scores according to sex of ch ild. As Table 9 

indicates, an F value of . 06 was obtained indicating n o 

significant difference. 
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Table 9 

Differences in Total Scores of Parental Expectations of 

Responsible Behavior According to Sex of Child 

Sex Number 

Male 23 
Female 23 

X 

50 . 65 
53 . 65 

SD 

4 . 79 
5.85 

F 

. 06 

Level of 
Significance 

NS 

3. There is no significant difference in total 
scores of Parental ExDectations of Responsi ­
ble Behavior according to age of p arent. 

The results indicated that no significant difference 

existed in the scores according to age of parent . As 

Tabl e 10 indicates, an F value of .13 was obtained indi ­

cating no significant difference. 

Table 10 

Differences in Total Scores o~ Parental Expectations of 

Responsible Behavior According to Age of Parent 

Age Number 

21 - 25 2 
26- 30 18 
31- 35 13 
36- 40 7 
41- 45 4 
46+ 2 

X 

49 . 50 
53 . 89 
52 . 54. 
52 .42 
46 . 75 
46 . 50 

SD 

4 . 95 
4 .18 
7.01 
3.87 
5.32 
4 .95 

F 

. 13 

Level of 
Significance 

NS 
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4. There is no significant difference in total 
scores of Parental Exoectations of Respon s i ­
ble Behavior according to educ a tion of parent . 

The results indicated t h at no significant difference 

existed in the scores according to the educational b ack ­

ground of t he p arents as was indicated by the F value of 

• 44 as shovm in Tabl e 11 . 

Table 11 

Differences i n Total Scores of 

Parental Exp ectat ions of Responsible Behavior 

According to Education of Parent 

Education Number X SD F 
Level of 

Signifi cance 

Less than 8th grade 1 43 . 00 
Completed 8th grade 0 
Some h igh sch ool 2 49 . 50 2. 12 
Hi gh s ch ool graduate 16 51 . 19 3. 02 .44 
College , 2 years 7 53 . 71 5. 86 
College graduate 12 53 . 33 7 . 47 
Graduate level 8 52. 75 5.99 

5. There i s no s i gnificant difference in total 
s c-o r e s of Parental Expectations of 
Responsible Behavior according to socio­
economic status . 

NS 

The results indicated t h at no significant difference 

existed in t h e scores according to socioeconomic status of 

the parent s . As Table 12 indicates , an F value of . 39 

was obtained indicat ing no significant difference . Th e 
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upper- middle clas s h ad the h i ghes t mean score indicating 

h igher expectations of their children, according to t h eir 

re s pons es in the scale, than t h e other two c lasses 

reporting. 

Table 12 

Differences in Total Score s of 

Parental Expectations of Responsible Behavior 

According to Socioeconomic Status 

Socioeconomic Leve l of 
Status Number x SD F Significance 

Upper- middle 22 53.32 6. 60 
Lower-middle 12 50 . 83 3.10 . 39 NS 
Upper-lower 12 51 . 33 4 . 42 

Parental Percept ions of Demonstra ted Responsib le 

Behavior. The one-way classification an a l y sis of variance 

was utilized to examine t h e hypo theses t h at t h e re is no 

significant difference concerning p arental perceptions of 

demonstrated responsible behavior as measured by Parental 

Percept ions of Demonstrated Responsible Behavior according 

to : (1) sex of parent, (2) sex of child, (3) age of 

p arent, (4) education o f parent , and (5) socioeconomic 

status. 
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1 . The r e is no significant difference in total 
scores of Parental Percepti ons of Demon­
strated Resnon sible Behav i or according to 
sex of parent . 

The re sults indicated that no significant difference 

existed in the scores according to sex of oarent. An 

F value of .58 was obtained indicating no significant 

difference. As shown in Table 13, the moth ers perceived 

t h eir children's behaviors to be slight ly more desirable 

t h an did the fathers , according to thei r responses on the 

scale . 

Table 13 

Differences in Total Scores of Parental Pe r ceptions 

of Demonstr ated Responsible Beh avior 

According to Sex of Parent 

Sex Numbe r x SD F Level of 
Significan ce 

Male 19 
Female 27 

42 . 37 
43 . 30 

5.86 
5. 37 

.58 

2 . There is no significant difference in total 
scores of Parental Perceptions of Demon­
strated Respon sible Behavior according to 
sex of c ~ild. 

NS 

The results indicated that n o significant difference 

existed in t h e scores according to sex of child . As shown 

in Table 14, an F value of . 67 was obtained, indicating no 
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significant difference . Parents responding for girls 

scored slightly higher , indicating t h at they p erceive 

their daughters' behaviors to be more desirable than those 

p arents answering for boys. 

Table 14 

Differences in To t al Scores of Parental Perceptions 

of Demonstrated Resp onsible Beh avior 

According to Sex of Child 

Sex Number x SD F 
Leve l of 

Si oni fi c anc e 

Male 23 
Female 23 

42 . 57 
43.26 

6. 06 
5 . 07 

. 67 

3. There is no significa~t difference in total 
scores of Parental Percepti ons of Demon ­
strated Resuonsible Beh avior according to 
age o f parent . 

NS 

Th e results indicat ed that no significant difference 

existed in the scores according t o age of p arent . As 

Table 15 indicates, an F value of . 32 was obtained indi­

cating no s ignificant difference. 
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Table 15 

Differences in Total Scores of Parental Percep tions 

of Demonstr ated Responsible Behavi o r 

According to Age of Paren t 

Ag e Number X SD F 
Lev e l of 

Signi f i canc e 

21 - 25 
26- J O 
31-35 
36- 40 
41-L~S 
4 6+ 

2 41 . 00 9 . 90 
18 4J . 78 _s . 37 
13 42 . 15 5 . 54 . 32 

7 45 . 29 3 . 09 
4 h2 . 00 7 . 79 
2 35 . 50 0 . 71 

4 . There is no signific~nt difference in to tal 
scores of Parental Percentions of Demon ­
s trated Responsible Beh avior acc ording to 
education of parents . 

NS 

The results indicated t h at no significant di fference 

existed in the scores according to t h e educational bac k ­

ground of the parents . Tabl e 16 indic ates an F value of . 27 , 

re presenting no signif i cant differen ce . 

Table 16 

Differences in Total Scores of Parental Percept i ons 

of Demonstrated Responsibla Behavior 

Accord i ng to Education of Parent 

Education Number x SD F Level of 
Signifi cance 

Less than 8 t h grade 1 36. 00 . 27 NS 
Some high school 2 4J+ . 00 2 . 8 3 
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Table 16 (continued) 

Education Number X SD F 
Level of 

Significance 

High school graduat e 16 43 . 88 5. 55 
Co l lege , 2 years 7 45 .43 5. 88 . 27 
College graduate 12 42 . 75 5. 69 
Gradu ate level 8 39 . 63 ~- · 60 

5. There is no significant diffe r ence in to t al 
scores of Parental Perceptions of Demon­
strated Responsible Behavior according to 
socioeconomic status . 

NS 

The results indicated that no signifi cant differ ence 

existed in the sc ores according to socioeconomic status. 

Thi s is indicated in Table 17 ac c ording to an F value of . 82 . 

Tab_e 17 

Differences in Total Score s of Parental Perceptions 

of Demonstr ated Respon sible Behavio r 

Acco r d i ng to Socioeconomic Status 

Socioeconomic Level of 
Status Number X SD F Significance 

Upper-middle 22 42.77 5 .73 
Lower- middl e 12 43 .7.5 5 . 96 . 82 NS 
Upper- lower 12 42 . 33 5 . 09 

Comparable i tems in scales. The one- way classification 

analysis of variance using mean d i sc rep anc y scores was 

used to examine t he hypoth eses that there is no significant 
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diffe rence in parental expectations of responsibl e b ehavior 

and parental perceptions of beh avior as me asured by t h e 

disc rep~cy of scores on Parental Expectations of Responsible 

Behavior and Parental Perceptions of Demonstrated Responsible 

Beh avior according to each of t h e following: (1) sex of 

p arent , (2) sex of child , (J) age of p arent, (4) educati on 

of p arent, ~d (5) so c ioeconomic status. 

1. Th ere is no significant di f ference in parental 
expectations of res ponsible behavior and 
parental perceptions of behavior as 
measure d by the discre p ancy scores according 
to sex of parent. 

The results indicated t h at no s ignificant difference 

existed in t h e scores according to sex of parent . As 

indicat ed in Table 18, ~ F value of . 6J was obtained . 

Table 18 

Differences in ~ean Discrepancy Scores 

According to Sex of Parent 

Sex Number 

Male 19 
Female 27 

X 

9 . 79 
8 . 85 

SD 

6. 41+-
6. 53 

F 

. 6J 

Level of 
Significance 

NS 
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2 . There is no significant differenc e in parental 
expectations of resp onsible beh avior and 
parental perceptions of behavior as 
measured ~y the discrepancy scores according 
to sex of child. 

The results indicated that no significant differenc~s 

exis t ed in the scores according to sex of child. An F 

value of .23 was obtained indicating no signif i c an t dif ­

f erenc e~ as shown in Table 19 . 

Sex 

Ma le 

Table 19 

Differences in Mean Discrepancy Scores 

According to Sex of Child 

Level of Number x SD F Significance 

23 8.08 6.27 . 23 NS 
Female 23 10.39 6.52 

J. There is no significan t difference in parental 
expectations of responsible beh avior and 
parental perceptions of behavior as 
measured by the discrep ancy scores according 
to age of parent . 

The results indicated t h at no significant difference 

existed in the scores according to age of parents . As 

indicated in Table 20 , an~ value of . 63 was obtained. 



Age 

21 - 25 
26 - 30 
Jl - 35 
36 - 40 
41 - 45 
46+ 
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Table 20 

Differences in Mean Discrepancy Scores 

According t o Age of Parent 

Number X SD F Level of 
Significance 

2 a.so 4 . 95 
18 10 . 11 6 . 14 
13 10 .38 6 . 64 . 63 NS 

7 7 . 14 6.23 
4 4 . 75 9 . 23 
2 11.00 5 . 66 

4 . There is no significant difference in paren tal 
expectations of responsible behavio r and 
parental percept ions of behavior as 
measured by the discrepancy scores according 
to educati on of parent . 

The resul ts indicated that no significant difference 

exist ed in t h e scores according to education of paren t s. 

As indicated in Table 21, an F value of . JJ was obtained. 

Table 2_ 

Differences ·in Mean Discre p anc y Scores 

According to Education of Parent 

Education Number X SD F 
Level of 

Sianificance 

Less than 8th 1 7 . 00 
Some high school 2 s.so 0.70 
High school graduate 16 7.31 5 . 33 . 33 NS 
College , 2 years 7 8 . 29 7 . 04 
Col lege graduate 12 10.58 7.53 
Graduate level 8 13 . 12 6 . 29 
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5. There is no significant diffe rence in p aren t al 
expectations of responsib le b ehavior and 
parental p erceptions of beh avior as measure d 
by t h e discrep ancy scores according to 
socioeconomic status. 

The results indicated t h at no significant difference 

existed in the scores according to s ocioeconomic status . 

As indicated in Table 22 , an F value o f . JJ was ob tained . 

As s h own in t h e t able, t he re was a gre ater dis c r epan cy in 

scores among the upper- middle class responden t s indi ­

c a t ing t h ere was a greater dif f erence in the way t h e y 

p erceived t h eir child's beh avior versus t h e i r exp ecta tions 

t h an t h ere was for the other responding classes . 

Table 22 

Differences in Mean Di s cre p ancy Sc ores 

According to Socioeconomic Sta tus 

Socioeconomic Level of 
Status 

Number X SD F Si anifi c anc e 

Upper- middle 22 10 . 55 7 . 0 2 
Lower- middle 12 7 . 08 6 . 36 . JJ NS 
Upper- lower 12 9 . 00 5 . 13 



CHAPTER V 

Summary 

The purpose of this study was to ascer tain parental 

expectat ions and pe rception s of a child's behav i or con­

cerning responsibility. These exp ectations and perceptions 

of behavior were t hen rela t ed to various background charac ­

teristic s. 

The s&~p le was composed of 46 mothers and fathers 

residing in Collin Cou nty who were p arents of 3 and 4 y ear 

old children. Of the 27 mothers res ponding to the quest ion­

naire , 13 were mothers of girls and 14 were mo thers of boys . 

Of the 19 fathers responding, 10 were fathers of gi rl s and 

9 were fathers of boys. Mo st p arents fe ll within the age 

categories of 26-35 years, we re at least h i gh sch ool g r ad ­

uates , and were of upper-middle class socioeconomi c status. 

The data were obtained during the month of Novemb er, 1978. 

The questionnaire was composed of two scales--Parental 

Expectations of Res ponsible Behavior and Paren t al Percen ­

tions of Demonstrated Resnonsible Beh avior. For each item 

on the expectation scale, there was a comparable item on t h e 

beh avior scale in that it was judged to be a behavior which 

could demonstrate the fulfillment of t he exp ectation. The 

re sponses were coded in order to determine a t ota l score. 

58 
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Th e percentage and frequency distribution was utilized 

to determine the parents' expectations as measured by The 

Parental Expectations of Responsible Behavior Scale and their 

perceptions as measured by The Parental Perceptions of Demon­

strated Resoonsible Behavior Scale. The chi-square test was 

u s ed to analyze t h e comparisons between boys and girls as 

indicated by the responses of the mo t hers and b y the re­

s ponses of the fathers on each scale. The chi-square test 

was also used to analyze t h e differences between comparable 

i t ems from each scale according to the mothers' and fath ers' 

responses for boys and for girls. Th e one-way analysis of 

v ariance was used to determine if expectations and percep­

t ions of the parents were independent of (1) sex of parent, 

( 2) sex of child, (3) age of parent, (4) education of parent, 

and (5) socioeconomic status. 

Discussion 

As indicated by the responses to The Parental Expec­

tations of Resoonsible Behavior Scale, the greatest degree 

of agreement among the parents was that preschoolers are 

capable of performing small housekeeping duties. The com­

parable item to this on The Parental Perceptions of Demon­

strated Responsible Behavior Scale, "My child puts his/her 

playthings in their proper places," was the only behavior 

that none of the parents perceived their child as performing 
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vo luntarily. Approximately 56.6 percen t of the parents felt 

they had to tell and assist their chi l dren to put toy s away. 

This might pr0ve to be an area of frus t ration for p arent and 

child in that the child's behavior does not parallel the 

p arent 's exp ectation. Or t he discrepancy migh t be expl ained 

if ~he parents re sponding di d not consider the putt ing away 

of toys to b e a housekeep i ng duty that the child is responsi ­

ble for. 

The statement from The Parental Expectations of Resnon­

sibl e Behavior Scale for whi c h the parents i ndica t ed t h e 

greatest degree of disagreement with each other was " I be ­

lieve a preschooler should be able t o print h is/her name." 

The printing of the child 's n~~ e was also the behavior on 

The Pa r ental Percep ti ons o f Demonstrated Responsible Beha v ior 

Scale which the larges t p ro po r t ion of p arent s indi c ated as 

not requiring of t h eir ch ild . The behavior fo r which the 

next largest proport ion of p arents res ponded as not requiring 

of their child was that of labeling ob jects acco rding to 

c olor . It is interesting to note that each of these behav­

iors deals with t h e intellec t . This might be an indication 

of the reluctance of the parents in this study to place 

intellectual requirements on their chi ldren. 

The findings of this study revealed signi fi cant dif ­

ferences in parent al expectations of girls v ersus boys i n 



61 

two areas: (1) Of the fathers responding for boys, approxi­

mately 44 percent expected their sons to know their colors, 

but 100 percent of the fathers responding for girls expected 

their daughters to know their colors. (2) Of the mothers 

responding for boys, approximately 43 percent expected their 

sons to play cooperatively, but app roxima tely 62 percent 

of the mothers of girls expected their daughters to play 

cooperatively. This finding is consistent with other evi­

dence that children are stereotyped at an early age, many 

behaviors being considered acceptable for one sex but not 

for the other. 

There was one significant finding concerning parental 

p erceptions of behavior of boys versus that of girls. 

Approximately 46 percent of t h e mothers responding for girls 

perceived their daughters to overcome minor hurt feelings 

as compared to approximately 86 percent of those mothers 

answering for sons. This finding again might be related to 

the stereotyping of boys as being ntough" whereas more 

expression of emotion is often tolerated in girls. 

The chi-square test was used to analyze the differences 

between comparable items from each scale according to 

mothers' responses for girls and for boys and fathers' 

responses for girls and for boys. Two comparisons were 

found to be signific~~t as answered by mothers for girls, 
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one as answered by mothers for b oys , and one as answere d 

by fathers for girls. In eacn instance, t h ere was a signif­

i c ant relationsh ip between t h e p arents' exp ectations of a 

preschooler's behavior and the parents' perceptions of their 

children's behaviors. Th ose mothers believing a p reschooler 

should "tell" an adult wh en h e/she is called a de g rading 

name tended to percei v e t hei r daughters to ne e d assistance 

in coping with hurt f eeling s. Those mothers who agr eed 

that crying o ver minor discomforts is unac c e p table p erceived 

their daughters as r efraining from crying over daily bump s, 

brui ses, and scratch es without assistance. Those moth ers 

believing a presch oo l er should be willing to share perceived 

their sons as voluntarily sharing a cookie with a friend. 

And lastly, those fathers who believed a preschooler should 

be able to print his/her name p erceived t h eir daughters as 

printing their names voluntarily . 

In these instances, it is reasonab le to consider that 

parents, by expecting a given beh avior of their child, are 

likely to perceive their child as demonstrating that be­

havior. There is also a possibility that those parents whose 

children perform a given behavior feel freer to indicate an 

expectation of that behavior th~D those parents whose chil­

dren do not perform the behavior. 
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Applications and Recommendations 

This study was concerned only with t he parents of 

3 and 4 year old children residing in Collin County. 

Var iots religious, racial, educational, and socioeconomic 

groups were not represented to the ex tent that generaliza­

tions can be made to the entire population of parents of 

3 and 4 year old children. 

There is a clear requirement for fur t h er investigation 

of the effects of parental expectations on the child's 

b ehavior. The researcher regrets the small sample size of 

this study and acknowledges that information of this type 

needs to be gathered from reasonably large samples· that 

are representative of large population groups. Perhaps this 

need would provide a challenge for future investigation in 

the area. 

Information dealing with the impact of parental ex­

pectations concerning children is likely to be useful to a 

wide range of people. Parents should find information of 

this type valuable as an aid in assisting them to better 

understand and possibly redirect their child's behavior. 

More available literature on the subject would serve t h e 

purpose of making the parent aware of his/her 01.NTI expec­

tations of the child and possibly initiate an evaluation 

of those expectations. Professionals such as educators, 
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child p sychologists, ~nd family counselors also b enefit 

from this type of information . Considering the complexi ty 

of the child, there is an inexhaustible supply of infor­

mat ion to be gained by research in t h e area . 
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