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CHAPTER I

INTRODUCTION TO THE STUDY

Residential facilities throughout the United States
are helping mentally retarded clients to reach competency
levels which will enable them to live in community-based
facilities. With this goal foremost, mentally retarded
persons need programs which will enrich their quality
of leisure and enhance their self-concept. Fitts states
that '"In general, and other things being equal, the more
optimal the individual's self-concept, the more effec-

1

tively he will function." He believes that self-concept

ratings are predictive of adjustment of individuals moving
toward some type of rehabilitation.2
Every individual, no matter what his or her envi-
ronment, needs a positive self-concept and a sense of
adequacy in order to adjust to the world and to be free to
interact with others. Ward says that "Every child should

be given a sense of adequacy based on self—concept.”3

lwilliam H. Fitts, The Self-Concept and Performance,
Researcher Monograph, No. 5 (Nashville: Dede Wallace
Center, 1972), p. 4

21bid., p. 10.

. 3Winnifred Ward, Playmaking With Children (Englewood
Cliffs, New Jersey: Prentice-Hall, Inc., 1957), p. 230.

1
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This is even more true for the mentally retarded adult
who is moving from an institution into a community-based
facility.
Gorlow states:

Self-attitudes account in significant
degree for retardates' motivation for and
acceptance of learning experiences to
which they are exposed. Self-attitudes

are viewed as a major determinant of

the behavior and perception of retardates .l

Too often, however, the self-concept of mentally
retarded individuals is low. Presently available data
suggest that retarded individuals believe that because
of their limited intellectual ability, they are less
worthy as persons. Programs, therefore, must be developed
utilizing areas in which the mentally retarded individual
can gain a sense of adequacy and a positive self-concept.
Ward says that ''Creative Dramatics is magnificent therapy.”3
Children with high intelligence quotients have no monopoly
on creative dramatics. In fact, they are sometimes sur-
passed by boys and girls with intelligence half as high.4

Yet no research exists to show that the claims made by Ward

are valid when applied to mentally retarded adult populations

1Alfred Butler, Leon Gorlow, and George M. Guthrie,
"Correlates of Self-Attitudes of Retardates,' American
Journal of Mental Deficiency 67 (January, 1963):549.

2Fitts, The Self-Concept and Performance, p. 98.

3Ward, Playmaking With Children, p. 231.

4Tbid., p. 235.
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The present investigation is concerned, therefore,
with determining if the self-concept of mentally retarded
adults can be appreciably enhanced through participation

in creative dramatics.

Statement of the Problem

The problem was to determine if self-concept of
adults with mild to moderate mental retardation can be
appreciably enhanced through a 24-week experimental period
in creative dramatics. The subjects were 22 men and women,
ages 21-38, who were residents at Denton State School in
Denton, Texas, during the year 1978-1979. The 22 adults
were divided into a control group of 11 subjects and an
experimental group of 11 subjects.

Data were collected before and after an experimental
period in creative dramatics of 24 weeks duration, two
evenings a week, for two hours each evening. Self-concept
was tested with the Laurelton Self-Concept Scale.l Based
on the findings of this study, a conclusion was drawn
concerning the effectiveness of creative dramatics pro-
gramming in changing the self-concept of mentally retarded

adults.

1Butler, Gorlow, and Guthrie, '"Correlates of Self-
Attitudes of Retardates," p. 549.
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Definitions and Explanations of Terms

For the purpose of clarification, the following
definitions and explanations have been established for

use throughout the study.

Mild Mentally Retardedl - a term used
to describe the degree of mental retardation
present when intelligence testing scores
range more than two and up to three standard
deviations below the norm (52-67 on Stanford-
Binet and 55-69 on Weschler Scales); many
educable retarded individuals function at
this level; children can master basic aca-
demic skills while adults at this level
maintain themselves independently or semi-
independently in the community.

Moderate Mental Retardation? - a term
used to describe the degree of mental retardation
present when intelligence testing scores range
more than three and up to four standard
deviations below the norm (36-51 on the Stanford-
Binet and 40-54 on Weschler Scales); many
trainable retarded individuals function
at this level; such persons can learn
self-help, communication, social and simple
occupational skills but only limited academic
or vocational skills.

Self-Concept3 - a personal judgment of
worthiness that is expressed in the attitudes
the individual holds toward himself.

In this study, self-concept will be measured by

the Laurelton Self-Concept Scale.

lHerman Grossman, ed., Manual in Terminology and
Classification in Mental Retardation (Baltimore, Maryland:
Caramore Pridemark Press: American Association on Mental
Deficiency, 1977):19, 149.

2Tbid., pp. 19, 149,

3Stanley Coopersmith, The Antecedents of Self-
Esteem (San Francisco: W. H. Freeman, 1967):5.
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Creative Dramaticsl - a term which
is used interchangeably with ''playmaking,"
an exclusive expression designating all forms
of improvised drama, dramatic play, story
dramatization, impromptu work in pantomime,
shadow and puppet plays, and all other extem-
poraneous drama.

Informal Drama2 - drama where dialogue
and action are extemporized rather than written
and memorized. It is only presented to the
members of the group not playing, not to an
audience.

Dramatic Play3 - the play-living of a
young child in which he learns about his life
as he plays the parts of adults, animals, or
objects.

StorXDramatization4 - making a story
alive by playing it out spontaneously regardless
of whether the story comes from literature,
history, or is made up. The story is always
improvised.

Pantomime® - the expression of thoughts,
feelings, and emotions through body action.
It is not limited to certain techniques, but
it is entirely free and natural. It is the
really vital part of drama.

Laurelton Self—ConceEE_Scale6 - this
scale of 150 items was adapted from an original
scale of 240 items reflecting significant
aspects of self-attitudes which was reduced
by consideration of clarity, face validity,
appropriateness for retardates, and a test-
retest reliability. The final scale was

lWard, Playmaking With Children, pp. 2, 3.

21bid., p. 9.

31bid. 10.

P.
41bid., p. 10.
p.

51bid. 10.

b

6Butler, Gorlow, and Guthrie, '"Correlates of
Self-Attitudes of Retardates," p. 549.
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administered twice to a sample of 100
institutionalized students with a lapse of

three weeks. The reliability co-efficient for
this sample was above .80. The scale was scored
with a + = positive-expressed statements;

- = negative-expressed statements; S5+ =
positive-expressed statements about self;

SS- = negative-expressed statements about

self; 0S+ = positive statements concerning
others' perception of self; TOT+ = total number
of positive statements; and TOT- = total number
of negative statements.

Purpose of the Study

The general purpose of this study was to determine
if the self-concept of mentally retarded adults can be
enhanced appreciably through an experimental period in
creative dramatics. The hypotheses examined by analysis
of covariance techniques at the .05 level of significance
were as follows: (1) there is no significant difference
between the control and the experimental groups on
positive self-concept statements (TOT+) and (2) there is
no significant difference between the control and experi-

mental groups on negative self-concept statements (TOT-).

Delimitations of the Study

This study was subject to a number of delimitations.
One delimitation was the 22 men and women from the Denton
State School, ages 21-38, with mild to moderate retar-
dation, which comprised a convenience sample. Another
delimitation was the classroom in the Education Training
Center and the stage in the gymnasium of the Denton State
School where class sessions were held. Delimitations also

included the experimental period, which consisted of two
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hours a day, two days a week for 24 weeks, and the 80
per cent attendance that was required of the subjects in
order for their data to be included in the statistical
analysis of findings. Cooperation of the staff from
Denton State School was a delimitation also, as were the
validity, reliability, and objectivity of the Laurelton
Self-Concept Scale. Specifically, the small sample size
(n=22) on which the reliability computations were based
was a limitation.

Chapter II presents the review of literature that

was found to be pertinent to this investigation.



CHAPTER I1
REVIEW OF RELATED LITERATURE

A survey of literature revealed that the present
study was related to several investigations of patterns
of self-concept in mentally retarded individuals and the
effects of creative dramatics programming on normal
individuals. This study did not, however, duplicate
any previous research with respect to purpose, scope, Or
content. The review of literature is in six sections:
Correlates of Self-Concept, Patterns of Self-Concept
in Mentally Retarded Persons, Studies to Improve Self-
Concept, Creative Dramatics Programming, Drama and the
Handicapped, and Books Describing Drama for the Handi-
capped. The studies which are reviewed in each section

are presented in chronological order.

Correlates of Self-Concept

The literature reviewed included numerous studies
on self-concept. The self-concept of an individual has
been noted to be related to his functioning in society.

In 1963 Gorlow and others conducted a study to

determine if self-attitudes account in significant degree
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for motivation of retardates and for their acceptance
of learning experiences.l The study was concerned with
the relationships between self-attitudes and school
achievement, success on parole, occupational training
success, and other areas. Subjects were 164 retarded
women between the ages of 16 and 22 who had intelligence
quotients ranging from 50-80 and who had been institu-
tionalized from four months to eight years at Laurelton
State School in Laurelton, Pennsylvania.

The Laurelton Self-Concept Scale, The Social Value
Need Scale, and the Hostility Scale were administered
to each subject in individual sessions. Correlational
analysis was carried out in order to assess the relation-
ships between selected variables of the Laurelton Self-
Concept Scale and other variables of the study. Pearson
Product-Moment Correlation Coefficients showed that
there were small but significant relationships between
self-acceptance and measures of intelligence, school
achievement, success in institutionalized training pro-
grams, and success on parole. Those subjects separated
from their parents at an early age had a tendency
toward lower self-attitudes than others. There was a
tendency for those with higher degrees of self-acceptance
to express less need for support from others and to

accept their own hostility.

lLeon Gorlow, Alfred Butler, and George M. Guthrie,
"Correlates of Self-Attitudes of Retardates,' American
Journal of Mental Deficiency 67 (January, 1963):55L.
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Wink conducted a study in 1963 to determine if
reactions in a paired-associated learning situation were
a function of self-acceptance or self-attitude and whether
or not symbolic reinforcements were influential in their
effects.l The subjects were 72 mentally retarded girls
at Laurelton State School and Hospital in Laurelton,
Pennsylvania, who were 15-22 years old and had intelli-
gence quotients of 45-80. The subjects were tested on
self-concept by the Laurelton Self-Concept Scale and
then divided into three groups and placed into three
symbolic reinforcement cells, each having 12 subjects.
Each of the three cells for the three groups consisted
of a cell for positive symbolic reinforcement--a flashing
green light for success, a cell for negative symbolic
reinforcement--a raucous buzzer for failure, and a cell
which had both positive and negative reinforcers. The
paired association task involved learning numbers for
eight different colors in a multiple-choice trial and
error situation. A pre-test was administered, and a
post-test was given on the same material after two weeks.

The results of the study showed that level of self-
acceptance was a significant factor in learning. The
high level self-acceptance groups did significantly better

than the low-level self-acceptance groups in the paired

.1Char1es Franklin Wink, ''Mental Retardation and
Learning Under Symbolic Reinforcement in View of Self-

Acceptance,' Dissertation Abstracts International 23,
(1963):2430.
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association learning task. Both high and low-level
self-acceptance groups did better under positive symbolic
reinforcement. The low-level self-acceptance groups did
poorly under the negative symbolic reinforcement and
the negative-positive symbolic reinforcement. Intelligence
quotients also showed a significant relationship with
learning in both high and low-level self-acceptance groups.
Guthrie conducted a study in 1964 to determine if
the self-attitudes of mentally retarded persons influenced
their training as manifested in their response to a picture.l
The subjects were 99 girls, ages 14-16, with intelligence
quotients ranging from 50-80, who lived at Laurelton
State School in Laurelton, Pennsylvania. Fifty pictures
were put in pairs, and each subject was asked which
picture of each pair was more like her. The pictures
showed situations which depicted various needs of suc-
corance, heterosexuality, dominance, affiliation, de-
ference, nuturance, achievement, exhibition, and aggression.
One picture showed a need, and the other paired picture
was neutral. Four 50 X 50 correlation matrices were ob-
tained by using the principal components solution, rotated

by the Varimax method. The subjects considered the themes

of being popular with men, being friendly with peers,

1
) George M. Guthrie, Alfred Butler, and George White,
Non-verbal Expressions of Self-Attitudes of Retardates,"
American Journal of Mental Deficiency 69 (July, 1964): 4
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and being conforming and compliant as most important
to them. Of least importance were the themes of being
angry, isolated, dominant, ignored, and not receiving
even though one gives.

The subjects were more influenced in their training
by self-attitudes than by motivations of those of higher
ability. Their actions were more projected to protect
themselves from painful rejection than to gain approval
through achievements.

In 1966 Katzen studied the interaction between
self-acceptance and vocational education.l He attempted
to determine if the realism of vocational goals was posi-
tively related to the degree of maternal acceptance of
the retarded person and to the degree of self-acceptance.
He also attempted to determine if self-acceptance was
related to the degree of maternal acceptance of the
retarded person. The subjects were 31 male and 32 female
mentally retarded adolescents attending classes for the
educable retarded in Westchester County, New York.
Maternal attitude was measured by scales from the Boyles
Inventory for Parents of Handicapped Children. Self-
acceptance was measured by the Laurelton Self-Concept

Scale. Realism of vocational goal was determined by the

lSylvia Katzen, "The Interaction of Maternal
Acceptance, Self-Acceptance, and Realism of Vocational
Goal in the Mentally Retarded Adolescent,' Dissertation
Abstracts International 27 (December, 1966):212T.




13
disparity between the level of ability required by the
preferred vocation and the retarded person's ability.
Scales for measuring level of ability needed for vocations
were selected from the Estimates of Worker Traits Require-
ments for 4,000 Jobs. Teacher's ratings of educational
development were used to determine the subjects' level of
ability. Results were not substantial, but one finding
of the study showed an inverse relationship between self-
attitudes and realism of vocational preference, suggesting
that the self-rejecting retarded adolescent selected
preferences that a normal individual would choose. Retarded
males with less intelligence tended to be more unrealistic
and were accompanied by a higher degree of maternal
rejection than retarded females.

Snyder, in 1966, conducted a study to investigate the
extent to which personality factors are related to academic
achievement in a sample of mentally retarded persons ob-
tained from different settings.l The subjects were 180
retarded persons from a large city Catholic institute
for outpatient training, a large city Catholic boarding
school for Caucasian females, and a rural public junior-
senior high school for Caucasians. The subjects were also

from a state school for both sexes and all races, a

_ lRobert T. Snyder, ''Personality Adjustments, Self-
Attlgudes, and Anxiety Differences in Retarded Adolescents,"
American Journal of Mental Deficiency 71 (July, 1966):33.
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state training school for female retarded delinquents,
and a state training school for male retarded delinquents.

The personality adjustments were determined by the
California Test for Personality Scores for Total, Personal,
and Social Adjustment, and the Laurelton Self-Concept Scale.
Anxiety was measured on a five-point anxiety scale by the
subjects' drawings of human figures. The study showed
that retarded persons with relatively more adequate
overall adjustment, and personal and social adjustment
specifically, coupled with favorable self-attitudes, coped
better academically than their less well-adjusted peers.
The intelligence quotients and socioeconomic differences
between higher and lower achieving individuals in this
study were inconsequential. Mildly retarded adolescents
in general showed a poorer level of personality adjustment
than did their normal peers. The male retarded adolescents
also had a lower personality adjustment than the females
and a higher anxiety level.

In 1974, Curtis conducted a study to determine the
relationship between intelligence and self-concept.l
The subjects were 229 handicapped high school and elementary
students in Portland, Oregon. The subjects, grouped
according to age and mental ability, were given an original

test with 74 elements. The students answered along a

Meonard T. Curtis, "A Comparative Analysis of Self-
Concept of Adolescent Mentally Retarded in Relation to
Certain Groups of Adclescents," (Ed.D. Dissertation,
University of Oregon, Ann Arbor, Michigan: University
Microfilm, No. 64, 1964), p. 154.
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positive-negative continuum as to whether items were like
or unlike them. The subjects were tested also on the Draw
A Person test and a teacher rating scale of eight state-
ments. Curtis found that greater intelligence was related
to a more positive self-concept.

Wodrich, in 1975, conducted a study to examine the
relationships between self-concept and achievement for
evidence of preponderance.l The subjects were 75 educable
mentally retarded pupils with an average intelligence
quotient of 63.8. The subjects were twice administered
the Piers-Harris Children's Self-Concept Scale, the
Laurelton Self-Concept Scale, and the Metropolitan Achieve-
ment Test, with a four-month interval between administra-
tions. Statistics included the cross-lagged panel corre-
lation technique, partial correlations, and multiple
linear regressions. The results showed that neither
self-concept nor achievement was usually preponderant to the
other. Self-concept and achievement were related in a
weak positive to negligible fashion regardless of the
fact that intelligence quotient effects were controlled.
Self-concept measures contributed little to the prediction
of achievement when used in conjunction with other var-

iables.

. Lpavid Lane Wodrich, "Self-Concept and Academic
Achievement Among Educable Mentally Retarded Pupils,"

Dissertation Abstracts International 36, No. 6 (December,
1975):3553.
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Patterns of Self-Concept in Mentally

Retarded Persons

Presently available data suggest that retarded
individuals believe that because of their limited intel-
lectual ability, they are less worthy as personsﬂ- Many
research studies have been conducted concerning the level
of self-concept of mentally retarded individuals.

Ringness conducted one of the earliest studies
to determine the relationship between children of high,
average, and low intelligence and their differences in
reality of self-estimation? The subjects were selected
without regard to age and consisted of 20 boys and 20
girls with intelligence quotients between 50 and 80;

20 boys and 20 girls with intelligence quotients between
90 and 110; and 20 boys and 20 girls with intelligence
quotients 120 and above. Eight areas of the subjects'
reported self-concept were assessed: success in learning
arithmetic; success in English, spelling, and writing;
success in reading; acceptance by peers; acceptance by
adults; leader of peers; success in sports, playground,
or game activities; and intelligence.

During the first year of the study, rating scales

contained five divisions; and in the second year, they

1.
Fitts, Self-Concept and Performance, p. 98.

2 Thomas A. Ringness, '"Self-Concept of Children of
Low, Average, and High Intelligence,' American Journal
of Mental Deficiency 65 (January, 1961):453.
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contained ten divisions. Reliability of self-ratings
was obtained by use of a separate test-retest admini-
stration, employing a three-day interval, and randomi-
zation of scales. Reliabilities yielded by persons of
higher intelligence quotients were higher than other
groups because of the consistency in seeing themselves.
The elementary form of the California Achievement Test
was used to test the reality of the self-concept ratings
of arithmetic, language, and reading for the average and
bright subjects. A sociometric scale was used to assess
peer acceptance. Teachers rated adult acceptance, peer
leadership, and success in activities. Analysis of variance
was employed to study differences within and among groups
by intelligence quotient, sex, and item. The low intelli-
gence quotient children tended to rate themselves higher
in arithmetic, language, and reading than the average
children and the high intelligence quotient children.
Low intelligence quotient boys and girls also rated
themselves higher than did the other groups in peer
and adult acceptance.

Guthrie investigated the patterns of self-acceptance
that characterized retardates.l The subjects were insti-
tutionalized females at Laurelton State School in Laurelton,

Pennsylvania, who ranged in age from 14-18, and had

lGeorge Guthrie, Alfred Butler, and Leon Gorlow,
"Patterns of Self-Attitudes of Retardates,' American
Journal of Mental Deficiency 66 (September, I961):223.
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intelligence quotients from 50-80. The achievement
levels of the subjects were from first through seventh
grade. The subjects also included non-institutionalized
students attending special classes who were of equivalent
age, intelligence quotient, and achievement level. Two
hundred and forty items were used and written on cards.
The subjects were asked the questions, and the cards were
separated according to the subjects' 'yes'" or 'mo"
answers. The test was repeated four weeks later using
a list of items which had been reduced to 150 from the
original 240 items. The test was given later to 100
subjects within a three-week period to determine relia-
bility. Subjects were placed in homogenous groups of
self-acceptance by correlating all pairs of persons and
factoring the resulting matrix. Phi-coefficients were
used for the person to person correlations, and biserial
correlations were computed between the items and factor
loadings. Acceptance of positive items of self was inde-
pender:t of negative items of self, but the subjects were
consistent in holding the same opinions of themselves that
they felt others held of them. Positive self-images formed
around denial of shortcomings, assertations of being as
good as others, and denial of mistakes. Negative atti-
tudes involved around being hateful, shy, useless, or

uninvolved.
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Kniss, Butler, Guthrie, and Gorlow conducted a study
in 1962 to investigate the ideal self-concept of mentally
retarded adolescents.l The subjects were 79 female re-
tardates, ages 15-23, who had intelligence quotients from
50-85. The subjects, as in the previous study, were
residents at Laurelton State School in Pennsylvania, and
had been institutionalized up to 36 months. The mean age
was 17.7 years, the mean intelligence quotient was 67.8,
and the mean length of institutionalization was 13 months.
Fifty items from the Laurelton Self-Attitude Scale, which
was developed in the previous study, were used to form
the Ideal Self-Attitude Scale. An unforced Q-sort technique
was the method used to determine the ideal self-attitudes.
The subjects judged the value of each of the 50 items by
one of four categories of '"Very Good, Good, Bad, and Very
Bad." TItems of 'Very Good" were ideal. Each individual
item distribution was scored and assigned a T value. A
factor analysis revealed one factor toward a general
dimension of personal worth and physical health, and four
other factors of modes of getting along with others.

No association was found between the factors and the

variables of age, intelligence, and length of

lJanet T. Kniss, Alfred Butler, Leon Gorlow, and
George M. Guthrie, "Ideal Self-Patterns of Female Retar-
dates,' American Journal of Mental Deficiency 67 (Sep-
tember, 1962):245.
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institutionalization. Although there was a wide range
of ideal self-attitudes, the overall reliability of the
scale was found to be satisfactory.

The following year, 1963, Guthrie and others con-
ducted a study to determine the differences in personality
between institutionalized and non-institutionalized
retardates.l The institutionalized subjects were 100
girls between the ages of 14 and 18, with intelligence
quotients of 50-80. The subjects again were residents
at the Laurelton State School in Pennsylvania. The non-
institutionalized subjects were 83 girls of the same age
and intelligence quotient who were living at home in
that area. One-fifth of each group was Negro. 1In 33 of
the institutionalized cases, the subjects had been removed
from broken homes and placed in an institution before the
age of five. All subjects were tested with the Laurelton
Self-Concept Scale and the Hostility Scale, both of which
had 100 items in which subjects agreed or disagreed.
Subjects were tested also on the Social Value-Need Scale
consisting of 95 situations in which subjects chose be-
tween an alternative that reflects social value or one
that reflects personal needs. The responses for each item
on each inventory were tabulated. Those who were insti-

tutionalized tended to be easily upset or excited, to have

lGegrge Guthrie, Alfred Butler, and Leon Gorlow,
"Personality Differences between Institutionalized and Non-
Institutionalized Retardates,'" American Journal of Mental
Deficiency 67 (January, 1963):543.
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a bad temper, or to feel that they were a nuisance.

Those who lived at home insisted that they were healthy,
happy, strong, and easy to get along with. Results were
that retarded girls who are institutionalized have a more
negative self-concept, regard themselves as worthless,
and are dominated by their own needs.

The Laurelton Self-Concept Scale published by
Guthrie, Butler, and Garlow in 1963 has been used by many
investigators to study the self-concepts or self-attitudes
of mentally retarded persons. In 1964, Piers and Harris
conducted a study to develop and standardize another
general self-concept instrument which can be used with
children over a wide age range.l A 140-item scale was admi-
nistered to pupils in four third-grade classes, four sixth-
grade classes, and four tenth-grade classes in a large
school system. The 140-item scale was developed from Jer-
sild's collection of children's statements about what they
liked and disliked about themselves in the categories of
Physical Characteristics and Appearance; Clothing and
Grooming; Health and Physical Soundness; Home and Family
Enjoyment of Recreation; Ability in Sports and Play; Ability
in School; Attitudes toward School; Intellectual Abilities;

Special Talents; Just Me, Myself, and I; Personality,

lEllen V. Piers and Dale B. Harris, "Age and Other
Correlates of Self-Concepts in Children,'" Journal of
Educational Psychology 55 (April, 1964):91°
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Character, Inner Resources, and Emotional Tendencies.
The result was named 'The Way I Feel About Myself" test,
and subjects circled "yes'" or 'mo' after hearing each.
statement read to them. Correlations between high scores
for grades three and six were calculated. Relationships
between self-concept scales, intelligence quotients, and
achievement were greatér at the sixth-grade level than the
third-grade level. Pupils in grades three and ten had
higher levels of self-concept than those in grade six
but did not differ significantly from each other. Internal
consistency and test-retest reliability coefficients were
satisfactory and led to item analysis. Correlations with
intelligence quotients and achievements were positive, but
low. Institutionalized retarded girls showed a signi-
ficantly lower self-concept than their normal peers.
Curtis, in 1964, investigated the self-concept
of mentally retarded adolescents as compared with other
groups. The subjects were 229 high school and elementary
students in the public schools of Portland, Oregon. The
subjects were divided into four groups: 55 mentally
retarded adolescents; 74 adolescents scoring between the
45th and 55th percentile on SCAT; 49 adolescents with
mental abilities that placed them in the top 10 percent
of SCAT; and a group of boys and girls of the same

chronological age, sex, and social status.
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The three measures used to test self-concept were
an original test, the Draw-A-Person Test, and a teacher
rating scale devised by Curtis. The major instrument
was comprised of 74 items covering the following areas:
Physical-Health Care, Intellectual-Academics Area, the
Inter-Personal Area, and the Intra-Personal Area. The
Draw-A-Person Test was scored on a nine-item scale along
a five-point continuum. The teacher rating scale was
composed of eight sentences that matched the four areas
of the self-concept test. The subjects were rated on
their abilities as displayed in the public classroom by
an eight-point rating scale. The mentally retarded
adolescents showed a significantly more negative self-
concept and a significantly more negative ideal self-
concept than the other groups. The greatest difference
in scores on the self-concept test was between the mentally
retarded group and intellectually superior group.

In 1965, McAfee and Cleland conducted a study to
determine whether the discrepancy between self-concept
and ideal self of educable mentally retarded males was
a valid and reliable indicator of their psychological

adjustment.l The subjects included 30 adjusted and

lRonald 0. McAfee and Charles C. Cleland, ''The
Discrepancy Between Self-Concept and Ideal Self as a
Measure of Psychological Adjustment in Educable Mentally

Retarded Males," American Journal of Mental Deficiency
70 (July, 1965):63.
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30 maladjusted educable mentally retarded persons who had
resided at the Austin State School in Austin, Texas, for
one year. Their mean intelligence quotient was 63. The
subjects were placed in their respective groups on the
basis of the presence or absence of psychoneurotic or
behavioral reaction-qualifying statements by the profes-
sional staff. Placement was determined also by each
subject's rating on the adjustment scale. The scale was
developed by using 49 trait adjectives comprising the
self-concept and the ideal self-test. The maladjusted
group consisted of 13 persons with behavioral reactions,
12 neurotics, and 5 psychotics. The Bills, Vance, and
McLean Index of Adjustment and Values was used to deter-
mine self-concept and ideal self. The two-group analysis
of variance and the discriminant function analysis failed
to show significant differences between the adjusted
and maladjusted educable mentally retarded males.

Mayer, in 1967, conducted a study to determine
the relationship between sociometric and socioeconomic
status and self-concept in mentally retarded children.l
The subjects of this study were 62 boys and 36 girls
enrolled in six suburban school districts. The subjects

were between 6-12 years old and had intelligence quotients

lLamar C. Mayer, "Relationships of Self-Concept and
Social Variables in Retarded Children," American Journal
of Mental Deficiency (September, 1967):267.
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between 50-75. The subjects were tested in small groups
on the sociometric instrument and the self-concept

scales. Sociometric status was determined by a modified
version of the Syracuse Scale of Social Relations in

which each subject rated his classmates from 10-100,
making it possible for each child to be either highly
accepted or rejected. The socioeconomic status was
measured with the Index of Status Characteristics. Self-
concept was measured by the Children's Self-Concept Scale
and The Way I Feel About Myself Scale. Statistical
treatment of self-concept scores was made by analysis of
variance with groupings defined by sociometric and socio-
economic ratings. The validity of groupings was indicated
by Pearson Product-Moment Correlations. The results showed
no positive relationship between sociometric status and
self-concept. This might have been because every child
was rated high by at least one classmate who considered
him likeable.

Some investigators have conducted studies to deter-
mine if the self-concepts of mentally retarded persons
are low because they are mentally retarded or are low
because of such factors as special classroom placement,
maladjusted behavior, or sociometric status. Knight,
in 1968, conducted a study to determine if groups of

educable mentally retarded boys in special classes reported
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a more favorable self-concept than educable mentally
retarded boys in regular classes.l The subjects, 105
male students with intelligence quotients of 50-75,
were selected from among 15 schools in Durham, North Caro-
lina, where they had been enrolled in City and County
Public School classes for no less than one year.

The self-concept of the subjects was measured by
an adapted version of Nardine's Revision of Sears Self-
Esteem Inventory. This inventory consisted of 110 items
in physical ability, mental ability, social relations with
the same sex, social relations with the opposite sex,
attractive appearance, social relations with teachers,
work habits, social virtues, happy qualities, and school
subjects. The total number of positive responses indi-
cated the level of self-concept. Supplemental data were
obtained from a questionnaire. The data were analyzed
to test for significant differences between groups with
regard to self-concept dimensions. The subjects had been
divided into a group of 40 Negro boys in special classes,
a group of 43 white boys in special classes, and a group
of Negro boys who were eligible for special class placement.
The results showed that the expressed self-concepts of

the three groups did not differ significantly. No

Lloctavia Bowers Knight, "The Self-Concept of Educable
Mentally Retarded Children in Special and Regular Classes,"
Dissertation Abstracts International 28 (May, 1968):4483.




27
relationship existed between the intelligence quotients and
positiveness of self-concept in any of the three groups.
The only difference was a more positive set of statements
regarding social relations with girls by boys in special
classes than by those in regular classes.

Collins and others in 1970 conducted a study to
compare the self—conce?ts of educable mentally retarded
students with non-retarded students.l The educable men-
tally retarded subjects were 42 students who attended a
special education school in a middle-class suburban
community in St. Louis, Missouri. The 49 non-retarded
subjects were high intelligence students attending a
school in a middle-class suburban community, also in St.
Louis County, Missouri. The subjects were administered
the Tennessee Self-Concept Scale, which was comprised
of 100 items in the areas of Self-Criticism, Identity,
Self-Satisfaction, Behavior, Moral Ethical Self, Personal
Self, Family Self, Social Self, and Positive Self.

Although all differences were in the hypothesized direction,
significant differences were found only in Self-Criticism,
Identity, Social Self, Moral Ethical Self, and Family Self.
The educable mentally retarded as a group had negative self-

concepts and low self-esteem.

lHardin A. Collins, Gary K. Burger, and Daniel
Doherty, ''Self-Concepts of Educable Mentally Retarded
and Non-Retarded Adolescents,'" American Journal of Mental
Deficiency 75 (November, 1970):287.
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In 1970, Daniels and Stewart conducted a study to
investigate the relationship between self-concept and
vocational adjustment and self-concept related to parent-
child relationships.1 The subjects were 40 mentally
retarded males between the ages of 17 and 28, with intel-
ligence quotients ranging from 50-80. They were selected
from four different departments within an occupational
training center, where they were engaged in vocational
adjustment training. The Laurelton Self-Concept Scale
and the Machover Draw-A-Person Test were the instruments
used to measure the self-concept of the subjects. The
Parent-Child Relations Questionnaire was used to determine
the parent-child relationships. Results of the study
showed that the self-concept of mentally retarded adult
males, their perceived parental behavior, and vocational
adjustment scores were not related. When subgroups, whose
test scores were distributed near the extremes and mid-
points of the normal, were analyzed, certain trends showed
which suggested potential for further research. Also
there was some significant relation between intelligence
and vocational adjustment which suggested the need for

additional investigation.

1Lloyd K. Daniels and James A. Stewart, ''Mentally
Retarded Adults' Perceptions of Self and Parent-Related
to Their Vocational Adjustment," Training School Bulletin
66 (February, 1970):165.
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In 1972 Harrison and Burdoff conducted a study to
develop some interpretable, internally consistent sets
and topics of personality items which would be useful .
in describing an educable mentally retarded person's
view of himselfJ‘ The subjects were 26 male and 23
female educable mentally retarded students from Belchertown
State School and public school special classes in Bel-
chertown, Massachusetts. The mean age of the subjects
was 14 years and 9 months.

One hundred and thirty-seven items of the 150-item
Laurelton Self-Concept Scale were given to the subjects,
plus all 23 Bialierie Scale items. The items were read
out loud to the subjects who circled '"'true'" or '"false"
on their answer sheets. The Pearson Product-Moment
Correlation Coefficient was computed between every item
and every other item, and then the data were analyzed.
Fifty factors were extracted following Cooley and Lohne's
recommended actions. Bartlett's test was applied to de-
termine the number of significant latent roots to get
some feeling of the general range of the appropriate
number. The results of the study showed that the Laurelton
Self-Concept Scale could be analyzed when appropriately

administered to an educable retarded population. The

1Robert H. Harrison and Milton A. Burdoff, "A Factor
Analysis of the Laurelton Self-Concept Scale,'" American
Journal of Mental Deficiency 76 (January, 1972):4%46.
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factors themselves were interpretable and small factors
grouped into larger factors in ways that made psycholo-
gical sense. This is one reason that the Laurelton Self-
Concept Scale is used by many investigators to test the
self-concept of mentally retarded persons.

In 1975, Clarkel

conducted a study to investigate
the difference in self-concept among students identified
as emotionally disturbed educable mentally retarded, and
normal. The subjects were 90 children, 48 males and 42
females, all between the ages of 10 and 13. There were
30 subjects in each of three groups. The subjects were
administered the Piers-Harris Children's Self-Concept
Scale, the Draw-A-Person Test, and a Semantic Differential
Scale. The results showed that the normal children had
better self-concepts than the other groups. Clarke
recommended that programs be focused on improving self-

concepts of emotionally disturbed and educable mentally

retarded children.

Studies to Improve Self-Concepts

Studies by Clarke and others, as seen in the pre-
vious section, have led to further research conducted to
determine if some type of intervening program can change

or improve self-concept. The interventions included in

1Robert Ritchie Clarke, "Differences in Self-Concept
Among Students Identified as Emotlonally Disturbed, Edu-
cable Mentally Retarded, and Normal," (Ed.D. Dlssertatlon,
University of Georgia, L,75) :10.
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the review by Clarke were group therapy, group counseling,
bowling, swimming, and videotape feedback.

Gorlow and others conducted a study in 1963 to
determine if group therapy would improve the self-attitudes
of 79 young mentally retarded females living at Laurelton
State School in Pennsylvania.l The subjects were between
15-23 years old, with intelligence quotients of 50-80.
Forty-nine subjects were divided into six psychotherapy
groups which met for one hour, three days a week, for 12
weeks. The groups were led by two therapists. Initial
measures of self-attitudes and behaviors were taken.
Wilcox's Behavioral Rating Scale was used to measure
changes in institutional and cottage behavior. The Hospital
Adjustment Scale of Fergerson, MacReynolds, and Ballachey
was used to develop a measuring scale which included
items on self, social responsibility, interpersonnel
relations, self-concept, work, and recreation. Self-
attitudes were measured by the Laurelton Self-Concept
Scale. The psychotherapeutic sessions were set up to
provide subjects with freedom of expression while exper-
iencing the interest and warmth of a general, permissive,

accepting, non-violating, encouraging adult. The view

lLeon Gorlow, Alfred Butler, Karl G. Eining, and
John A. Smith, "An Appraisal of Self-Attitudes and Be-
havior Following Group Therapy with Retarded Young Adults,"
American Journal of Mental Deficiency 67 (May, 1963):893.
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was held that acceptance, appreciation, and understanding
for the psychotherapist would reinforce postive self-
attitudes. The direction of the sessions was mainly
under the control of the therapists. The results weré
that group therapy did not alter the self-acceptance
of female retardates, nor did it influence their behavior.

In 1969, Mann and his associates conducted a study
to determine the effects of group counseling on the self-

1 Group

concept of young educable mentally retarded boys.
counseling procedures were used in studying reading and
arithmetic, along with the variables of anxiety, deportment
and achievement, attendance, intelligent quotient, and

age, as rated by the teacher. The subjects were 36
educable mentally retarded boys enrolled in public school
special classes who had been identified by their teachers
as having behavioral problems. They were 9-13 years old
with intelligence quotients from 55-80. The subjects

were divided into two groups of 18 each on the basis

of chronological age, intelligence quotient, race, and
socioeconomic status. The groups were then divided into
three subgroups of six. The subgroups spent equal time

with the principal investigator over a period of twelve

weeks. The sessions were held in the same place each

lPhilip H. Mann, James D. Beaber, and Milton D.
Jacobson, '"The Effects of Group Counseling on Educable
Mentally Retarded Boys' Self-Concepts,' Exceptional
Children 35 (January, 1969):359.
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time. The three subgroups designated as Group "A'" attended
counseling sessions with the principal investigator who
acted as counselor. Those subgroup members comprising
Group ''B" participated in library sessions with the prin-
cipal investigator. All subjects were pre- and post-tested
with the Children's Self-Concept Scale, The Way I Feel
About Myself Scale, and the Children's Form of the Mani-
fest Anxiety Scale. Teachers rated the subjects at the
beginning and end of the sessions on the variables of
deportment, reading, and arithmetic. Attendance was
computed on each subject for twelve weeks before the study
and for the twelve weeks of the study period.

The group counseling sessions were opened with a
question from the investigator, and the subjects were
permitted to develop their own themes. The sessions
were structured and controlled yet open enough to permit
freedom of discussion. Opportunities for expression of
aggression, hostility, and release of anxiety were pro-
vided through discussion, role playing, games, and
sharing of experiences. Results show that self-concept
can be modified through group counseling in a school
setting and that it can reduce anxiety and improve
behavior.

Keith, in 1973, attempted to determine the effects

of a swimming program on self-concepts and selected motor
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fitness components in educable mentally retarded children.?t
Selected for the study were 29 educable mentally retarded
males, ages 10-15, with intelligence quotients of 50-75.
They were administered the Tennessee Self-Concept Scale
and eight motor fitness tests, including agility, balance,
cardiorespiratory endurance, sprints, speed, power,
reaction time, hand speed of movement, and strength.
The subjects received daily swimming lessons of 50 minutes
each, five days a week, for eight weeks. Analysis of
variance showed that there was not a great difference
between the pre- and post- self-concept scores. No
significant correlational differences resulted between
the items on the Tennessee Self-Concept Scale and the
motor fitness tests for either pre- or post-test scores.
Seaman investigated the effects of a bowling pro-
gram (the number of sessions was not indicated) in changing
bowling skill, number concepts, and self-esteem.2 The
subjects were 44 moderately mentally retarded children
8-17 years old, who were divided into two groups of 22.
Repeated measures were taken of bowling skill, number con-

cepts, ability to count bowling pins, and self-esteem.

lcharles A. Keith, "The Effects of Swimming Upon
Self-Concept and Selected Motor Fitness Components in
Educable Mentally Retarded Children,'" Dissertation
Abstracts International 33, No. 9 (March 1973):4917.

2Janet Ann Seaman, '"'The Effects of a Bowling Pro-
gram Upon Bowling Skill, Number Concepts and Self-Esteem
of Mentally Retarded Children,'" Dissertation Abstracts
International 33 (January, 1973):3359.
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Both groups received bowling instructions, but the
experimental group received treatment with the teacher-aid
during the six-week period. The name of the self-concept
test was not indicated.

The results of the study showed that the experi-
mental group improved significantly in ability to count
bowling pins standing and deduce the number of pins
knocked down. Both groups showed a marked improvement
in basic number skills, but the experimental group's
improvement was significantly greater than the control
group. Neither group improved significantly in bowling
skill. On the post-test, the experimental group scored
significantly better on self-esteem than did the control
group. There was a significant relationship between
bowling skill, number concepts, and self-esteem in moder-
ately mentally retarded children.

Wadsworth, in 1973, conducted a study to investi-
gate the effect of a videotape playback process on
language skill, intelligence, self-concept, and classroom
behavior of educable mentally handicapped children. The
subjects were 36 children from an elementary level program
for educable mentally retarded handicapped children.!l

The subjects resided in a suburban area outside of a

LHomer George Wadsworth, '"The Effects of a Video-
tape Playback Process on Language Skill, Intelligence,
Self-Concept, and Classroom Behavior of Educable Mentally
Handicapped Children," Dissertation Abstracts Interna-
tional 33 (January, 1973):3447.
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large metropolitan area in Illinois. Twelve children
were selected from each of the three grades being studied.
Six subjects from each grade were randomly assigned to
the experimental group. The subjects were tested on the
Illinois Test on Psycholinguistic Abilities, the Wide
Range Achievement Test, Slosson Intelligence Test, the
Illinois Index of Self-Derogation, and negative classroom
behavior skills.

The subjects were exposed to videotape playback
once a week for 15 weeks. During these sessions, the
subjects and an adult advisor talked on topics of the
subjects' choice for ten minutes; this was followed
by immediate playback sessions on tape. A two by three
treatment by levels experimental design was used with a
post-test-only group design. The data were analyzed by
six separate analysis of variance-fixed effects model.
The results of the study were that videotape playback
process alone did not affect the six variables at the

.05 level of significance.

Creative Dramatic Programming

Although many studies have been conducted to investi-
gate the effects of different programs on self-concept,
few studies were found which investigated changes in
the self-concept of persons as the result of creative

dramatics or some type of creative arts program. Some
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studies have been conducted concerning the effects of
creative dramatics on the self-concept of normal children,
and these are reviewed in this section. Three similar
studies relating to the handicapped are reviewed also.

Henkle, in 1967, conducted a study to determine
what effects an acting experience has upon fifth, sixth,
and seventh-grade participants in several types of creative
dramatics programs.l The programs were formal drama with
production, creative drama without production, and creative
dramatics with a demonstration production. Four school
and recreation centers were used for the children's
dramatics programs which were conducted by the Recreation
Department of the Village of Oak Park, Illinois. Fifty-
nine children registered at each of the four locations
and were assigned to two different groups. There were
six experimental groups and two control groups parti-
cipating in a non-acting stagecraft program.

The subjects were administered nine tests before
and after a three-month dramatics program. The test
included Drama Skill Questions, Postural Cue Stick Figures,
Participant Rating Scales, Leadership Rating Scales,
California Test of Personality, A Short Form of the

Children's Manifest Anxiety Scale, Sociometric Test,

Iponald Dale Henkle, '"Assessment of Effects of An
Acting Experience Upon Participants in a Public Recreation
Department Children's Dramatic Program,' Dissertation
Abstracts International 28 (June, 1969):5179.
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Rail-Walking Coordination Test, and a Dramatics Acting
Test. Gain Scores were converted into standard scores
and analyzed by means of the pooled-variance successive
t-test. The objective was to combine all of the acting
groups by comparing all three programs. Those partici-
pating in the drama group were compared with those in the
control group. The null hypothesis was not supported at
the .05 level of significance. Productions-type programs
seemed to have significant positive effects upon production
drama groups compared with non-production drama groups on
variables concerned with withdrawal tendencies, coor-
dination, and memory. Various experimental groups appeared
to improve in respect to tendencies to withdraw, lack in
leadership, and problems of interpersonal adjustment.
Ziegler conducted a study in 1971 to appraise the
effects of creative dramatics program in a public library

setting.1

The two-group study was conducted at nine
library branches representing a cross section of a large
metropolitan area. The study involved 298 fourth and

and fifth-grade subjects from public and parochial schools
in the area. At each library site, the children were

divided into three groups of 42 children each. The

research study activities included story telling, library

lglsie Mae Ziegler, "A Study of the Effects of
Creative Dramatics on the Progress in Use of the Library,
Reading Interests, Reading Achievements, Self-Concept,
Creativity, and Empathy of Fourth and Fifth-Grade Children,"
Dissertation Abstracts International 31 (June, 1971) :6482.
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use, and creative dramatics. Those children assigned
to control groups took part in storytelling and library
use while the remainder participated in creative dramatics.
Pre- and post-tests were made on the variables of reading
interest, reading achievements, self-concept, empathy,
and creativity. The instrum<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>