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CHAPTER 1
INTRODUCTION TO THE STUDY

Camping is a vital part of the Girl Scout program.
It is so vital that the Girl Scouts‘of the United States of
America recommend that every Girl Scout have at least one
camping experience in each year. The “total girl membership
of this organization as of‘September 30, 1969, is 3;250,000.1
If every girl could have the opportunity to camp at least
one time in a year it would mean that over three million
girls could share the unique experience.of group living in
the out-of-doors. There are various types of camping--troop
trip camping, day camping and resident camping--available to
Girl Scouts.

In 1968, Girl Scout Councils numbering 328 owned and
operéted 890 camp sites, nationally. During this same year
166,821 girls enjoyed the fun and excitement of Girl Scout

2 The operation of these

resident camping during the summer.
summer resident camps can be done only with the employment of

approximately 20,000 camp counselors to work and supervise

lprogram Specialist, National Branch Office, Girl
Scouts of the United States of America, Kansas City, Missouri,
telephone interview, April, 1970.

2Ipid.
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the campers. . The success of the total Girl Scout program in
camping depends wpon the ability of the young women employed
as camp counselors to® add to the enrichment of the camping
vexperignce for the children. o

Adequame;mmepamation and training of the camp coun-
selors is the m£$1 way Id insure the camper of an.enriching
camping experifmm@ in a resident camp. An important aspect
df preparing the camp counselor to function well in her job
is pre-camp txaimimy. Edith Klein, professor at the Univer-
sity of Georgi=a, believes that:

The‘perind allotted for in-camp, pre-camp training

is precious. . . . The effect a good camp training

program pgn ﬁaye on your entire‘camg season cannot

be calculated im dollars and cents.
Reimann has said, "The entire staff should be briefed on the
basic purposes »of the camp to unite them in making it a
success."2 The importance of pre-camp training has been sup-
ported by many authors. Robert Hill stated that:

The impressions that we make during the staff confer-

ence pre-camp period of dedication, concern, interest,

warmth, or of fatigue, tension, hostility and aloof-

ness, are those that will tend to continue through a’
good part of the summer.3

lEqitn Klein, "Pre-Camp Staff Training," Camping
Magazine, XXXIV (May, 1967), 12, ‘

2Lewis C. Reimann, The Successful Camp (Ann Arbor,
Michigan: The University of Michigan Press, 1958), p. 135.

3Rober't Hill, "Staff Training," Camping Magazine,
XXXVI (January, 1964), 16.




Wasserman wrote that, "With rare exceptions, we have- found
that as orientation pre-camp goés, so goes the season."l

A few of the specific factors suggested by Dimock?
that are of value to the camp director and to the camp
counselor duringvpre—camp training are: (1) new staff mem-
bers have the opportunity to become'accusfomed to the camp
environment and the facilities‘which are available, (2) camp
directors have the challenge during the pre-camp training
conference'to begin to build»cohesivéne§s and unity between
new staff and experienced staff, (3) the total staff can.be
exposed to the objectives.and ideals of the camp community
and discuss policies, regulations, and methods of operations
within the camp, and (4) the camp director has the oppor-
tunity to stimulate and develop a sense of readiness in
camp counselors. The overall value of pre-camp training as
a meaningful experience cannot be oVéremphasized.

The Girl Scouts of the United States of America, in
1946; set forth the following basic philosophies to assist
camp directors in Girl Scout .camps in planning.their pre-
camp sessioné:

1. The more participation the staff members have in

the training through discussion, activity, and
planning, the more they will get out of it.

lRona B. Wasserman, "How One Camp Operated Its
Successful Counselor Training Program," Camping Magazine,
XLI (April, 1969), 9.

2Hedley Dimock, Administration of the Modern Camp
(New York: Association Press, 1967), p. 106.




2., Staff members who have recently taken camp
counselor training courses should be given an
opportunity to share with the rest of the staff
some of the things they have learned. :

3. So that more can participate, no one staff
member should be given too much responsibility
in the pre-camp training.

4. Plenty of time needs to be allowed for rest,
recreation, and fun, even though it may mean
that one of the director's pet subjects has to
be omitted from the outline.

5. The director is not the only one who will have
ideas. The director's attitude toward her staff
in pre-camp training will determine to a large
extent the attitude the staff members take
toward the girls, ‘

6. Time should be allowed for small group meetings.

7. Every staff member should have an opportunity to
talk with the director alone during the pre-camp
period. :

8. The director should be as conscious of the
adjustment of the staff members to each other
during the pre-camp period as she is conscious
of the content of the training course.l

At the National Council Meeiing of the Girl Scouts
of the United States of America, in 1966, a self-directed
method of training was launched--the Design for Learning.
The Design for Learning was initially developed for the in-
town Girl Scout Troop Leader. Since its inception, the’
Design for Learning has been adapted for use with anrds
of Directors, lécal Girl Scout Council administrative person-
nel, Girl Scout Professioﬂal Workers, and camp counselors.
Girl Scout camp directors are encouraged to use this self-
directed method of trajining in their pre-camp conferences.

However, it is not mandatory that any camp director do so.

16irl Scouts National Organization, The Established
Camp Book (New York: Girl Scouts of the United States of
America, 1946), p. 198.
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The adaptation of the Design for Learning as a self-directed
method of training Girl Scout camp counselors is still in
the experimental stage.
More important than the method is the adherence to
the philosophy in support of the self-directed method as a
meaningful learning experience. The philosophy of adult
education in Girl Scouting is qirecfly related to the pro-
gram beliefs of Girl Scouting itself,  This philosophy is:
1. The learner learns best when he takes the major
responsibility for his own learning.
2, The uniqueness of each individual learner must
be recognized, protected, and provided for.
3. The learner, to feel valued for himself, must
feel that his life experience is valued in the
learning situation.
4, The learner will learn best when he sees a clear
relationship between what he must know and do to
be competent on the job and the learning oppor-
tunities offered.
5. The learner sees his learning needs as immediate--
as related to problems that are here and now,
6. People learn most effectively when the learning
~is job or problem oriented rather than subject
matter oriented.l
In total adherence to the aforestated philosophy,
the Design for Learning was developed. There are three
distinct phases within the design--Taster Activities, Learn-
ing Activities, and the Sharing Phase.
Taster Activities in essence means self-diagnosis.

During these Taster Activities the learner is provided with

a quick overview of her job, and the activity is constructed

1girl Scouts of the United States of America, "Design
for Learning,” Memorandum (New York: .Girl Scouts of the
United States of America, March, 1969), p. 1.




in such a manner thaf questions are raised as to what the
camp counseloxr meeds in knowledge and/or skill to help her
feel more mnmibmiable in her positiom. An example of the
stéps:fdﬁlnﬁeﬁ by @ camp director im administering the
Taster Actiwity ﬁnx Troop Management is provided below:

.. An individual review of the descriptiﬁn of each
counselor.

.. The director asks the individual counselor to
consider what the implications are for her in
relation to her job.

3. The director then presents a filmstrip depicting
Troop management.

4., .Aiiem the filmstrip, the director may ask several
questions constructed so as to stimulate discus-
sion within small groups. |

S.. From this discussion the director could ask the
counselor to indicate quéstions to which she
would like to learn answers.

All the Taster Activities are administered prior to the
introduction of the Learning Activitics,

A éhort amount of time is given for the counselor to
consider which of the learning areas she feels the need to
pursue first. There is an area of lea?ning for each Taster
Activity in the design. There may be several Learning

Activities within a learning area.l After the counselor

1Preparingﬁto Help Leaders (New York: Girl Scouts
of the United States of America, 1967), p. 41.
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makes the decision as to which learning area she will enter
first, groups are formed according te the number of other
counsebors sselleectiing the same learming area. The counselor
may'watk ﬁn.a group or individmally. The follpwing is a
step hysstepanuiﬁine which the counselor follows in a
Learning Actiwity in Troop Managemesmt. |
.. Foxus for Study

{(To thelp guide the counselor into the correct

activity for her, several learning activities

may be included in this area)

‘How 1o organize girls into a well-coordinated
1:roDP..

2. The Patrol System

(The counselor would follow or create her own
steps in the Learning Activity)

Step 1. View the filmstrip "Why Troop Govern-
ment." How does it fit into a camp
setting?

Step 2. View the filmstrip on troop management
for Juniors or Cadettes. What is your
role as an adult?

Step 3. Check over Chapter 7 in the Leader
Notebook.

Step 4. Share your findings with the members
of your group.

After the counselor has completed as many Learning Activities
as she considers to be necessary, she is ready to share her
learning with the total camp staff.

Sharing is the third phase of this self-directed
method of the Design for Learning. Shariﬁg sessions may

take various forms, such as, teaching a game, a skill



demonstration, audio-visual aids display, role play and
discussions., The members of the group, or the ihdividual,
who have been involved in the Learning Activity decide and
present their share in the manner they consider best suited
-to their needs and the needs of the total staff. The pur-
pose of Shafing is to reinforce what the individual has
learned. As a result of Sharing, information is transmitted
énd other camp counselors are often stimulated to explore
other learning areas. There also is'q_welding together of
thoughts and philosophies of the counselors. (Specific ‘
detailed Examples of Tastér Activities, Learning Activities
and Sharing are included in the Appendix.) \

The investigator has been a Girl Scout Camp Director
for three summers and has used both the old and the new
training methods endorsed by the National Council of the
Girl Scouts of the United States of’America. Curiosity
prompted her to wonder if research findings were available
to substantiate the claim that the new Design for Learning
method was superior to the old method for traihing camp
counselors. She found that the Design for Learning method
was field-tested in several camps throughout the United
States during the summer of 1968 although results of the
study were elusive. 1In an effort to géin more information
about the findings of the 1968 field study;,the investigator
wrote to individuals occupying the following positions in

October, 1968: (1) Dircctor, Training Division, New York;



(2) Director, Camping Division, New York; (3) Camping
Spéciali;t, Camping Division, New York; and (4) the Training
Administrator, National Branch Office, Kansas City,k
Missouri. Information received by the investigator from'
these sources was negligible.

The present study was conceived by the investigator
during the summer of 1968 whilg she'was-using the Design for
Learning method of pre-camp training for her counselors at

Camp Timberlake.

Statement of the Problem

The investigation entailed a study of seventeen camp
counselors working at Girl Scout Camp Rocky Point and hine-
teen camp counselors working.at Girl Scout Camp Timberlake,.
during the summer of 1969,'to determine the significant dif-
ference between the expressed attitudes toward children,
toward‘self and others, toward the supervisor and toward
authoritarianism of camp counselors trained under a self-
directed method of pre-camp training and those trained with

the traditional method of pre-camp training.

Definitions and/or Explanation of Terms

For purposes of clarification, the following defini-
tions and/or explanation of terms were established for use

in the inquiry:
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Training: The investigator accepted the definition "to
instruct s» @as it make proficient."1 The further
interpretaition wass:

Learniing iis the process of gaining knowledge,

understanding, and skill: it occurs when one .

feels @ meed to learn. During the process

the learmer adapts or reinforces her action,

attitudes, and understanding in relation to

that need.2

Traditional:  The investigator accepted the definition

"conventional."d For this study the traditional method
was inte;pmei@ﬁ to be that one or~bbmbination of methods
of presenting material which does not allow the camp
counseloxr %o determine her own learning needs.

Self-directed: The investigator accepted the definition

of self as ™one's owﬁ welfare or interest”4 and directed
as "to manage the affairs of."2 The investigator
interpreted these statementé to mean a person (camp
counselor) is self-directed when she can manage the
affairs which influence her own welfafe or interest in
learning the knowledge and skills necessary for her to

function effectively as a camp counselor,

lpavid B. Guralnik, ed., Webster's New World

Dictionary (New York: World Publishing Company, 1956),

p.

786.

2Barbara N. Stone, Guide for Girl Scout Trainers

(New York: Girl Scouts of the United States of America,
1961), p. lé.

3Guralnik, p. 785. 41bid., p. 672.

S1bid., p. 213.
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Puiposes of the Study

The basic hypothesis which guided the development of
this study was: A self-directed method of trainiﬁg camp
counselors has more influence than another training method
in modifying SpeCifié attitudés of couﬁselors. The investi-
gator proposed to test this hypothesis by means of the fol-
lowing working hypotheses:

AT. There is a significant difference between the atti-

"tude toward children of camp counselors who were

trained under a self-directed mefhod and camp coun-

selors who were trained under another method as

measured by the Minnesota Teacher Attitude Inventory.

B. There is a significant difference between the atti-
tude toward self and others of camp counéelors who
were trained under a self-directed method and camp
counselors who were trained.under another method as

measured by the scale Accepiance of Self and Others.

C. There is a significant difference between the atti-
tude toward the supervisor of camp counselors who
were trained under. a self—directed method and camp
counselors who were trained under another method as

measured by the questionnaire Attitude Toward the

Supervisor.

D. There is a significant difference between the atti-
tude toward authoritarianism of camp counselors who

were trained under a self-directed method and camp
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counselors who were trained under another method

as measured by the California F Scale (Form 40).

E. There is a significant differenbe between the inter-
relationships in the modification of attitudes with
respect to the objects of the attitude of camp
counselors who were trained'undér.a self-directed
method and camp counse;ors who were trained under
another method as measured by the four instruments

utilized in the study.

Delimitations

The present study was subject to the following
delimitations:

A, A total of seventeen women between the ages of
eighteen and twenty-seven years who were employed .as
camp counselors in a Girl Scout camp which did not
utilize a self-directed study method of pre-camp
training for camp counselors during the summer of
1969.

B. A total of nineteen women between the ages of
eighteen and twenty-seven years who were employed
as camp counselors in a Girl Scout camp which utilized
a self-directed study method of pre-camp training for
camp counselors during the summer of 1969,

C. A pre-camp training period of five and one-half days.

D. A camp season of eight weeks,
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E. The degree to_which the selected instrument measures
attitude toward children.

F. The degree to which the seledted instrumeﬁt measures
attitude toward self and others.

G. The degree t; which the selectéd instrument measures
attitude toward the supervisor,

H. The degree to which the selected instrument measures

attitude toward authoritarianism,.

Review of Literature

A comprehensive review of the related literature
disclosed that ihe present investigation was not identical
to any previous study. A brief review of some of the more
pertinent research related to the pfeseht inquiry is pro-
vided on the following pages.

In 1963, Perry1

investigated certain factors which
were éonsidered.to be related to the success or failure of

a camp counselor. The various aspects of (1) mental func-
tioning, (2) personality and temperament, (3) attiiudes and
(4) vocational interest were explored to see if any signifi-
cant relationship existed.between tﬁem and the success or
failure in camp counseling. Perry also attempted to deter-

mine if there was any measurable relationship between job

proficiency and the level of emotional maturity and social

IMarian L. Perry, The Relationship of Selected
Variables to the Success of Camp Counselors (Martinsville,
Indiana: American Camping Association, 1964).
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adjustment of camp counselors. During the summer camping
seéson of 1960, a battery of tests were administered to
168 male and 224 female camp counselors employed at twenty
private»and youth agency camps in Southern California.
Perry developed a rating scale for the supervisorial:
evaluation of the behavior of camp counseiors and of their
performance on the job. There.were>twenty—one individual
performance characteristics in the rating scale which were
grouped into four major categories: (1) personal char-
acteriétics, (2) program abilities and skills, (3) leader-
ship ability and (4) proféssional attributes. A single
rating of overall job performance was also obtained for:
each counselor. Numerical values ranged from zero to eight.
The null hypothesis was used in determining the
statistical significance of the difference found to exist
between the most and least successfui counselor sub-groups.
The major findings resulting from the Structured Objéctive
Rorséhach Test were (1) successful and unsuccessful private
camp counselors were not found to differ significantly on
any of the traits of temperament or mental functioning
measured by the Structured Objective Rorschach Test; and
(2) successful counselors in one or more of the agency
women's groups scored significantly hidher than the least
successful égency women counselors on struﬁturing, aggressi&e-
ness, and consistency of behavior, and lower than the least

successful agency women counselors on-theoretical, induction,
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and human relationship. Results from the Kuder Preference
Record-Vocatiiional Form €, showed that least successful
private men counselors received significantly higher scores
on the scieﬁtﬁiﬁm’ﬁcale than did the most sucﬁessful private
.meh counselors.. A significant difference was found to exist
between the scores of the most and least successful private
women counseloxs on the clerical scale, The least success-
ful counseloxs rereived the highest score. The most suc-
cessful women counselors received significantly higher
scores on the ssocrial service scale than did the least suc-
cessful women nnunselbrs, From the Factor Analysis of the
Rating Scale, reasonable reliability was found. The coef-
ficient of correlation between the overall job performance
scores asbgiVﬁn by two raters was .78. The majority of the
correlation coefficients between the overall rating and the
individual variables were grouped in the upper 70's and 80's.
Perry concluded that persons with different per-
sonalities, inierests and attitudes and from diversified
environments can reach success as camp counselors. The
success, however, was greatly dependent upon the interaction
of these tfaits within the individual and in the group
setting. Success in camp counselors was the result of the
interaction of the multitude of complex factors and should
be defined within the frame of reference of the particular

camp setting.
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The purpose of the study undertaken by Crook -and two

1 was ‘to observe individuals in'small

of his colleagues
groups and to categorize the emerging behavior. Two
dimenéions of leadership behavior were studied. These
.dimensions were "initiating structure in interaction,” and
"showing consideration." Before it ‘was pdssible to estimate
the predictive validity of such an épproach, it appeared
necessary to estimate that (1) a group of raters can bev
trained to agree consistently about fhe_classification of
observed behaviors, (2) the observers are stable and con;
sistent from one situation to another, and (3) the categories
employed are sufficiently independent of each other to yield
pertinent information about each individual in accordance
with undérlying concepts of effective leadership.

Thirty-two subjects were randomly selected from stu-
dents in the graduate division of Quéens College. Each
subject was observed while participating in two thirty-
minuﬁe_discussion situations in rooms with one way vision.
Four trained observers were used to rate the subjects.

The three writers jointly developed a rating shecet.
This télly sheet contained two divisions: "initiates struc-
ture in interaction” and "shows consideration.” If a person
identifies the problem, suggests some pfocedure for finding

a solution to a problem, or opens a channel.of communication

lRobert Crook, Stanley Drophin and Marvin Taylor,
"Assessing Emerging Lcadership in Small Discussion Groups,"”
Journal of Education Psychology, LI (1961), 12,
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with the group, then a plus is placed in the "initiates
struqture“ cplumn., 'Should a person support another.or
identify with one ®f the group, this person receives a plus
in the'"showsannsﬂﬁeration" column, ‘If a subject is
.sarcastic, nau%iﬁm” or attacks another member of the group,
this person receives a minus in the "shows considération"
column,

An analysis of variance was utilized to establish
subject consisitencty, subject stability and rater agreement.
Coefficients in "imitiates structure” ranged from .52 to
.77. The range of relationship between observers' ratings
for "success im initiating structure" ranged from .81 to .91,
The "shows consideration” category ranged from .73 to .92,
All of these coefficients were significant beyond the .01
level of confidence., When treated statistically subjects'
consistency and stability within each leadership behavior
category were: (1) coefficients of stability of performance
ranged from .07 to .91, and (2) coefficients of consistency
of performance ranged from .07 to .51, and (3) coefficiernts
were significant beyond the .01 level of confidence.

‘Thfee conclusions were drawn from this study. First,
raters could be trained to observe individual behavior in
small group settings and consistently agree upon actions.

Al

Secondly, behaviors in "success" and "consideration™ are
highly stable and consistent from one discussion situation

to another when the group membership is held constant and
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when problems of a similar nature are being discussed.
Thé third conclusion was that three categories seemed suf-
ficiently independent to bé considered as three distinct
types of observed behavior. Correlation between "success"
vand "consideration" seemed to suggest the mediating variable
of effective leadership, |

Schmitt,1 in 1965, studied the characteristics of
successful cabin counselors. The primary purpose of the
study was to determine. the characterfstics of succeéSful
girls' camp cabin counselors. 'Arsecondary purpose of the
study was to compile a list of selected characteristics
that camp directors believed to be important to the success
of the camp counselor.

The sampling included camps in the State of Texas
which were members of the American Camping Association.
Forty-two camps met the criteria and were listed in the
1964 Camp Directory of the Texas Section of the American
Camping Association. Schmitt included fourteen Camp Fire
Girls camps, eighteen Girl Scout camps, seven brivate camps
and three Young Women's Christian Asspciation camps. Camp
directors affiliated with various camps were requested to

select their most successful counselors.

lpatricia Schmitt, "Characteristics-of Successful
Girls' Camp Cabin Counselors and Their Attitude Toward
Children" (unpublished Master's thesis, Texas Woman's
University, Denton, Texas, 1965).
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A statisticay technique referred to as paired compari-
sons was ppilized in evaluating characteristics essential for
success in cabin counseling. These characteristics were:
shows good health and vitality, exhibits emotional maturity,
kenjoys the out-of-doors, likes children, understands needs
¢f campers, considers neede of the cemper first, works easily
with others, contributes to the objectives of the camp,
demonstrates skills for specific responsibility, exhibits
moral character and integrity, adjustsufeadily, and shows
willingness to learn, Schmitt determined the reliability of
the difference between the percentages by using the l—test;
It was applied to the ranking of characteristics by each
camp director and was compared with every other camp through
the use of the Spearman rho technique. All four categories
of camp directors ranked "exhibits emotional maturity" and
"moral character and integrity" first and second, respectively.
Those characterietics which were ranked as least imporfaht
were "shows good health and vitality," "enjoys the out-of-

doors," and "demonstrates skills for specific responsibility."
Significant differences in-the rankings of Camp Fire directors
existed with respect to "exhibits emotional maturity"” and
"moral character and integrity"; and the tenth and eleventh
ranked characteristics’”shows good healph and vitality" and
"enjoys the out—of;doors." Significant differences in the

ranking of Girl Scout dircctors existed with respect to the

second and third ranked characteristics, "moral character and
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integrity"™ and "works easily with others"; and thé eighth
ana ninth ranked characteristics, "liking of children" and
"contributes to the objectives of the camp"; and the ninth
and tenth rarnked characteristics, "willingness to learn" and
"demonstrates Skill for specific responsibilities.” In the
Young Women's Christian Association camp directors' group
the only significant difference wés'between the:first and
the second ranked characteristics, "exhibits emotional matur-
ity" and "moral character and integrity," The Spearman rho
method of correlation revealed that a significant relation-
ship existed among all thé directors, regardless of the type
of camp they represented, és to the value they attached to
each of the characteristics of success.

The results of the Minnesota Teacher Attitude Inven-
tory were as follows. With the counselors' educational back-
ground ‘taken into consideration, the highest score in
standard deviation unips was 2.50 units above the normative
meanland lowest score in standard deviation units was 2.80 units
below the normativé mean., The Camp Fire group-had 41.94 per
cent of their scores above the normative mean and 58.06 per
cent of their scores below the normative mean. From the
private camp group 47.37 per cent scores above and below the
normative meaﬁ, respectively. The Youné Women's Christian
Association.group scored 10,00 per cent abbve the normative
mean and 60.00 per cent below the normative mean. From the

total group 42.48 per cent scored above the normative mean
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in standard deviation‘units and 56.52 per cent scored below
the normative mean in standard deviation units.

No significant differences were found to éxist
between the cabin counselors' raw score means of the various
ﬁypes of camps represented by the camp-counselors. No sig—;
nificant difference was found to exist between the percentile

mean scores of the various types of camps.

Summary

In this chapter, the investigator discussed the value
of pre-camp training for camp counselors. The philosophies
of the Girl Scouts of the United States of America toward
pre-camp training in 1946 and the present day were also
included., The investigator gave exémples of Tasters Activities,
lLearning Activities, and Sharing as they relate to the Design
for Learning method of training camp counselors,

Within the chapter the investigator presented the
research design of this inquiry under the headings:, State-
ment of the Problem, Definitions and/or Explanatioﬁ of Terms,
Purposes of the Study, Delimitations and a Review of the
Literature,

Chapter II will describe the procedures used in the

development of this study.



CHAPTER II
DEVELOPMENT OF THE STUDY

The development of the present inqﬁiry will be dis-
cussed.in this chapter under the foilowing major headings:
Selection and Description of the Two Camps, Description of
Subjects, Description of the Two Training Methods, Selection
and Description of the In;truments,'Method of Collecting
Data, and Treatment of the Data.

Selection and Description of
the Two Camps-

The major criteria which guided the selection of the
camps for participation in this study were: (1) a Girl
Scout camp which did not utilize a self-directed method of
pre-camp training and (2) a Girl Scout camp which did utilize
a seif~directed method of pre-camp training., The camps
selected for inclusion in this study are locatéd in the
North Central portion of the State of Texas. Lach of the
camps was owned and operated by local Girl Scout Councils.
The two camps selected for participation in this study were

Camp Rocky Point and Camp Timberlake.

22
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Camp Rocky Point

Camp Roxky Point is owned and @pe:ated by the Tejas
Girl Scout Coamxciill, Dalilas, Texas. This camp is located
eight miles from Deniison, Texas, on Lake Texoma. The caip
is a fifty—=four macxre site. Camp Rocky Point serves 110
campers in -each wof its four, two-week sessions. The program
emphasis .irs waterfront oriented and includes swimming and
canoeing. [There is a'general program which includes camp-
craft, arts mand xrafts, hikihg, and badge work. Camp Bocky
Point is open to @ll girls nine through seventeen years of
age, scout tor mon—scout. The employed staff totals twenty-
six and includes the director-business manager, three
swimming instructors, seventeen unit personnel, three cooks,
the caretaker, and the handyboy. The method of training
camp counselors during the pre-camp training period at Camp
Rocky Point during the summer of 1969 was the traditional

method.,

Camp Timberlake

Camp Timberlake is owned and operated by the Circle T
Girl Scout Council, Fort Worth, Texas. The camp is located
five miles from Azle, Texas, on Eagle Mountain Lake., The
camp is a 129 acre site. Camp Timberlake serves 138 campers
in each of its four, two-week sessions. The program emphasis
is small craft oriented and includes canoeing, sailing, and
rowing. A general progrvam which includes camp craft, arts,

crafts, swimming, hiking, bicycling, and badge work is also



24

available for camper participation. Camp Timberlake is open
to all gifls nine through seventeen years of age, scout or
non-scout. The employed staff totals thirty-four.and~in=
cludes the director, the assistant director-business manager,
three swimming instr;ctors, three smali-craft instructors,
nineteen unit personnel, five cooks, the caretaker, and the
handyboy. The investigator served as camp director of Cémp
Timberlake and utilized the self-directed method of training

camp counselors during the 1969 pre-camp training period.

Description of Subjects

The criteria which governed the selection of subjects
were: (1) the camp counselor must complete the total pre-
camp training period and (2) the camp counselor must be
employed for the complete camping season. Seventeen camp
counselors of £he total employed staff of twentyésix at
Camp Rocky Point met the criteria and were selected to. par-
ticipate in this study. Nineteen camp counselors of the
total thirty-four employed at Camp Timberlake met £he

criteria and were selected to participate in this study.

Camp Rocky Point
The seventeen subjects employed as camp counselors
at Camp Rocky Point in'1969 ranged in aQe from- eighteen to
fwenty—seven years. The previous camp counseling experi-
ence of the seventeen counselors was: (1) two camp coun-

selors had four seasons of experience, (2) three camp.
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counselors had two years experience, (3) one camp counselor
th=ad three years of experience, (4) six camp counselors had
one year of experience, and (5) five camp counselors had no
experience. Nine of the seventeen camp counselors had been
émplnyed at Camp Rocky Point for the 1968 camp season. The
camp director did have prior experience as a direétor, how-~
ever, the summer of‘1969-was her first season to direct,

Camp Rocky Point.

Camp Timberlake

The nineteen subjects employed as camp counselors
at Camp Timberlake in 1969 ranged in age from eighteen to
‘twenty-six years. The previous camp counseling experience
of the nineteen counselors was: (1) one camp counselor had
five years experience, (2) one camp counselor had four years
experience, (3) two camp counselors had three years experi-
ence, (4) five camp counselors had two years experience,
and (5) ten camp counselors had no experience. Seven of
the nineteen camp counselors participating in the present
study were returning counselors from the season'of.1968.
Five of the seven returning camp counselors had been trained
under the self-directed method at Camp Timberlake during
the pre-camp training period for the summer of 1968. The

investigator was the camp director in 1968 and 1969,
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Description of the Two Training Methods

The content for the pre-camp training for Camp Rocky
:Poiint @and Camp Timberlake were similar. The difference was
in the manner of presentation. The director of Camp Rocky
Poiimt @mesented the content material in the traditional form,
whiile the director of Camp Timberlake presented the content-
mirterdial within the framework of self-direction using the

Dessign for Learning method described in Chapter I.

Training Method at Camp Rocky Point

Content maferial for the pre-camp training program
a1 Camp Rocky Point included songs, history of the camp,’
history of Girl Scouiing, how to cookout, Girl Scout Program,
camp craft skills, counseling skills, responsibilities of
camp counselors, how to handle behavioral problems, and
pregram crafts, Within the traditional method of pre-camp
tiaining the following techniques of presenting material
weie utilized: lecture, group discussion, demonstration,
and simulation of how to teach various activities.. fhe
investigator sights the following examples of some of the
material covered in pre-camp and the technique used for

presentation of the material follows.

Material Technique
History of Girl Scouting Lecture
Progression in cooking out Lecture Demonstration
Group Discussion
Counsecling skills Lecture
Badge work Lecture

Group Discussion
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In the traditional method of training camp coun-
selors, the responsibility for deciding what the counselors
need to learn is solely that of the camp director. The
director pre-determines and controls the folloWing factors
within the application of this method:

1. Order of presentation of cohtént

2. The method utilized to dispense information

3. Who will participate actively and who will not

4. In what areas each individual camp counselors

needs added knowledge and/or skill. |

This period of pré—camp training is divided into
fourteen training sessions. One session is conducted in
the morning, one in the afternoon, and dne‘in the evening
duzing each of the five days. A complete oﬁtline of the
pre-camp training schedule used at Camp Rocky Pbint in 1969

is contained in the Appendix to this manuscript.

Training Method at Camp Timberlake

Content material covered during the 1969 pre-camp
training at Camp Timberlake included Girl Scout Program,
girls as individuals, troop management in camp,.health and
safety, working with others, and finding and using resources.
A book entitled the "Design for Learning for Camp Counselors"”
was given to each counselor during the iﬁiti@l training
session. Within this sclf-directed method 6f pre-camp
training the technique utilized by the director was.the

introduction of the Taster Activities. Taster Activities
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were developed for each of the above mentioned learning
areas, The investigator sights this example: ‘Thé camp
director introduces the Learning area as beingitr6op'managea
ment in camp. After the introduction the director proceeds
in the following manner. |

1. Reads the model which describes the responsibility
of the camp counselor in troop management. Model
Statement: A camp counselor helps her girls Qain
‘knowledge, skills and attitudes necessary to initiate,
plan, carry out and evaluate trodp activities with
less and léss dependence upon adults.

2. Asks the question--What are the implications for you
in relation to yoﬁr job?

3. Shows the filmstrip "Girl Planning for Camp Fun."

4. Divides the group into small clﬁsters of two or
three counselors.

5. Asks these questions to stiﬁulate discussion:

What are some of the plans and techniques used in
working -with girls in planning? What are some of
the signs of growth on the'part of the girls?

6. From the discussion within clusters, the counselors
are asked to raise questions that are indicated by
the discussion.

7. Asks tlie counsclors to check or write in their
individual questions on the Question and Concern
page of the "Design for Learning for Camp Counselors"”

book.
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Question and Concern page:

What do you wént help on right away?

1. How do I find out how much planning the girls can do_
and how much depends on the counselor?

2. Where ‘do ideés for tréop activities come from? How?

3. What is the patrol system? How does it work?

4, How do the troop leader and the assistants divide
responsibilities?

5. How can I help girls learn to manage their own
activities? |

You may add any additional questions you have,.

After all six Taster Activities are administered,
the counselors are given time to consider which area of
lesrning they would like to pursue first., This decision is
an individual matter for each counselor. After each coun-
selor has decided which learning aréa she wishes to under-
take first, groﬁps are formed on the basis of suitable
learning areas. For example, of the twenty-five camp coun-
selors in attendance at the first session in 1969, five
chose the topic "girls as iﬁdividuéls," five chose "Girl
Scout program," two chose "troop management,” two chose
"health and safety," three chose "working with others,"” ‘and
six chose "finding and'using resources.dr Once the deter-
mination of which learning area is made, the counselor turns
to that section of her hook to discover which Learning

Activitics have been indicated. However, if the counselor
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thinks that the Learn;ng Activities as stated do not meet
her needs she may dévelop her own Learning Activities. The
following is an example of Learning Activities in‘the area
of Troop Management, and the resources available for the
learner to use.

Focus for Study

How to organize girls into a well coordinated troop.
What should be done to increase girl responsibility.

How to let girls plan with adult help.

The Patrol System
‘Note: If you ﬁant to find out more about the patrol
system and how it affects girl planning, this is
for you.
1. View the filmstrip "Why Troop Government." How does
it fit into a camp setting?
2. View the filmstrip on troop.management for Juniors
or Cadettes. What is your role as an aduff?

3. Check over Chapter 7 in the Leader Notebook.

4. Share your findings with the members of your group.

Girl Planning and ResponSibilify

Note: If you want to look further into girl planning,
this is for you.
1. Do you know how to inject ideas that stimulate the
imagination of children? Check through the resources

under program for some ideas,
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2. Read the case study "Food for Thought" in Training

iCamp Counselors. How could this situation_have been

avoided? Whose responsibility is it to see that it
dopes not happen again?

Resource Materials

‘Leader Notebook

‘Handbooks for Juniors and Cadettes

Training Camp Counselors in Human Relations

Staff Manual
Patrol Handbooks
Filmstrips: "Why Troop Government"

"Troop Management for Juniors"

The third step in the self-directed method of pre-
camp training is Sharing. The purpose of this step is to
crystallize the individual's learning, impart enthusiasm for
the material, and to impart to the other counselors not
involved in the same learning area some of the information
assimilated by the counselor doing the sharing. Sharing is
done when a group believes that the members areAready to do
so. Sharing may take many forms. The investigator sights
these examples: discussion, dramatization, active partici-
pation of the total group (i.e,, in learning a dance), showing
of films or filmstrips and role play.

After the total group of counselors has participated
in a Sharing experience, new learning areas are chosen. At

that time new groups arc formed and study upon a new topic
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begins. The cycle of the learning activities and the sharing
may reoccur as many times as time will allow or as few times
as the total‘group deems necessary.

By utilization of the self-directed method of
training camp counselors, responsibility for all of the
learning is solely that of the counselor, The director acts
as a guide and assists in this manner only. The camp director
develops the written book which the camp counselor is given,
compiles the resources for use in the study of ali six
learning areas, and administers the Taster Activities.

Within ihe framework of the self-directed method the
individual is allowed to control and determine the following
fastors:

1. Own learning needs.

2. How best to satisfy these needs.

3. What knowledges and/or skills she already possessés.

4. Own briorities in knowledges and/or skills needed.

The major difference betwéen the two methods of pre-
camp training——traﬁitional and self-directed--is the placement
of the responsibility for'the counselor's learniné. In the
traditional method the responsibility is that of the camp
director. In the self-directed method the responsibility is

that of the individual camp counselor,

Selection and Description of the Instruments
The criteria established for the selection of atti-

tudes to be measured in this investigation were: (1) the
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attitude should be essential in the resident setting, (2) the
attitude should be commom t®» Hirl Scout camps, (3) the atti-
tude should be modifiabile, mnd (4) the attitude should be
one for whiéh there were existing instruments with which it
cbuld be»measured. The attitudes selected in accordance with
the above stated criteria were: (1) attitude towérd children,
(2) attitude toward self and others, (3) attitude toward the
supervisor, and (4) attitude toward authoritarianism. Each |
of these selected attittudes are important in a resident camp
setting, The essence of the job of the camp counselor sug-
gests that she must work with other staff members, be super-
vised by someone, and work and play with campers. Therefore,
because of the nature of the job, the camp counselor's
behhavior will be affected by the aforementioned attitudes
soicetime during the camp season.

The instruments utilized in this investigation were
selected in accordance with the following criteria: (1) ap-
propriate for the age of the subjects, (2) established and
adequate validity and reliability, and (3) administrative
consideration to be given regarding paper and pencil design,
ease of'scoiing, and the reasonable cost of the instrument,
and (4) a reasonable length of time necessary to complete
the answer sheets., The instruments seleéted in accordance

with the aforestated criteria were the Minnesota Teacher

Attitude Inventory, Acceptance of Self and Others, Attitude

Toward the Supervisor, and the California F Scale (Form 40).
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Minnesota Teacher Attitude Inventory

The pximary purpose of the Minnesota Teacher Atti-
tude Inventoxy iis i measure those attitudes which predict
how well -a ifaﬁhem will get along with pupils in inter-
personai rel%iﬁmﬁships.l The camp counselor's primary
responsibilityy is to assist the camper in her adjﬁstment to
a group living situation in the camp setting. More impor-
tant than the teaching of camping skills by a camp counselor
to a camﬁer is the interpersonal relationship that the camp
counselor creates and maintains. The relationship of teacher
te pupil and «camp counselor to camper is similar. The Test
Manual states that "the use of the inventory may possibly
be extended to other areas, such as measuring effectiveness
of a teachérreducaiion'program or measuring the ability to
work with youth groups (Boy Scout, Girl Scout, etc.)."?

The Minnesota Teacher Attitude Inventory is appro-
priate for the high school, college, and adult age groups.
Answer sheets may be completed in pencil. The amount of
time required to complete the answer sheets is approximately -
half an hour.

The validity of the inventory is defined as the
degree to which each of the items discriminated between

teachers with the desired and those with the undesired types

lwalter W. Cook, Carrol H. Leeds, and Robert Calis,
Minnecsota Tcacher Attitude Inventory Manual (New York:
The Psychology Corporation, 1951), p. 3.

21bid.
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of teacher-pupil relations indicated by the rating of
;prilnxipails. The validity was determined by the authors of
‘thee iimventory by administering the inventory to ‘a random
‘sampufeni 100 teachers of grades four through six and cor-
xﬁlﬁiﬁmg their séores with three outside criteria of
‘teacher—pupil rapport. BRBeliability was determined by
utilization of the split-half method and is reported to
range from .88 to .93.1 Leeds' study noted:

. « » teacher's attitudes toward pupils and their

behavior are related to teacher-pupil rapport in

‘the classroom. It has shown further that these

attitudes can be measured with as high a validity

(.595) as can academic aptitude,?2

The inventory is composed of 150 opinion statements

which are marked either strongly agree, agree, undecided,
disuagree or strongly disagree. The answer sheets may be
scered by counting the right scores, counting the wrong
sceres, and subtracting the wrong scores from the right
scores, The end result of the scoring is to obtain the
attitude score. A high score is indicative of a positive
or more desirable attitude toward the teacher-pupil relation-
ship. The investigator purchascd answer sheets, a scoring
key and a Test Manual from the Psychological Corporation,

Cost of the 100 answer sheets, Test Manual, and answer key

was $12.20. The booklets were borrowed from the College of

Ibid., p.l4.

2Carroll H. Leeds, "A Scale for Measuring Teacher-
Pupil Attitudes and Tcacher-Pupil Rapport," Psychological
Monographs, LXIV (1950), 21.
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Health, Physical Education and Recreation, Texas Woman's

University, Denton, Texas.

Acceptance of Self and Others

The Acceptance of Self and Others attitude inventory
is in reality two scales--one to measure attitude tdward
self and the other to measure_attitudé toward others. The
self-acceptance scale has thirty-six ifems and the‘acceptance
of others scale has twenty-eight items. This'inventory was
developed by E. Bergef in 1952.1

The Acceptance of Self and Others inventory is ap-
propriate for the high school, college, and adult age groups.
A space for the answer to each question is adjacent to the
question; therefore, a separate answer sheet. is nof necessary.
Copies of the inventory were duplicated from the publication

Scoles for the Measurement of Attitudes.2 Answers can be

recorded with pencil or pen, The amount of time required to
complete the inventory is approximately twenty-five minutes.
To determine reliability, Berger took a sampling from
day and evening session college studénts, prisoners from the
city jail, stutterers, speech problem cases, adult classes

at the Young Mens Christian Association, and counselors from

lE.vBerger, "The Relation Between Expressed Acceptdncé
of Self and Expressed Acceptance of Others,” Journal of

Abnormal Social Psychology, XLVII (1961), 778,

2Marvin E. Shaw and Jack M. Wright, Scales for the
Measurcment of Attitudes (New York: McGraw-Hill, 1967),
pl 433‘ ’
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the Dayton, Ohio, area. The subjects comprised six groups,
which ranged iim size from eighteen to 183 subjectst The
split—iralf metthod was used f@r.determining reliability which
ranged ﬁman@Bgé for the acceptance of self scale and .884
for the :acceptance of others scale. To establish validity
the author asked @ group of twenty subjects, simiiar types
of personss @as in the reliability study, to write freely about
their attitudes toward themselves and another group of twenty
subjectss to write about their attitudes_towardvothers. These.
statementss were then rated by four judges and the mean ratings
correlated with the‘apprOpriate scale scores. The correlation
was .897 for self—acpeptance and .727 for acceptance of
others.d

The inventory has sixty-four opinion statements to
measure the acceptance of self and others. The responses
with their point values are: 1--Not at all true of myself;
2--5lightly true of myself; 3--About half-way true of my-
self; 4——Mostly true of myself; and 5--True of myself., For
items expressing a favorable attitude toward self .and others,
the numerical value, as stated above, was given to the
respective response, However, the direction of the scoring
is reversed for negatively worded items. After adjustments
have been made, the score for the inventbry is the sum total
of both scales. A high score indicates a favorable attitude

toward self and others.

libid.
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Attitude Toward the Supervisor

1 inventory is

The Attitude Toward the Supervisor
designed to measure an individual's attitude towafd his
supervisor. This inventory, which wasAdevelopéd by B. F.
Nagle, consists of twenty-two items.

This inventory is appropriate for the college and
adult age groups. A space for the énswer to each question
is adjacent to each question, therefore, a separate answer

slteet is not necessary. The investigator duplicated copies

from the publication Scales for the Measurement of Attitudes.

Answers can be recorded in pencil or pen. The amount of
time required to complete the inventory is approximately
twenty minutes.

Nagle determined the split-half reliability to be
.665.2 Subjects for the original stu@y were employees of
International Harvester Company and'reprcsented fourteen
different departments within the company. In an effort to
establish validity, Nagle correlated the scores from the
Attitude Toward the Supervisor inventory with éeveral other
inventories designed to measure various aspects of the
company and obtained the following r's: -.71 with a company
sensitivity scale, -.90 with a measure of the supervisorfs

sensitivity and .67 with a cooperation scale. The Attitude

libid., p. 444,

2B. F. Nagle, "Productivity, Employee Attitude, and
Supervisor Sensitivity" (unpublished master's thesis, Purdue
University, 1953).
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Toward the Supervisor score also correlated negatively with
department size (r = -.40).1

The inventory has twenty-two opinion statéments to
measure the attitude toward the supervisor. The subject. is
instructed to check one of the alternatives which best
represents his feelings about his supervisor. Each favor-
able response is given a score of oﬁe (1) and all other
answers. receive a score of O. The Attitude Toward Supervisor
score is the sum of the item scores..-The higher the score

the more favorable the attitude is toward the supervisor,

California F Scale (Form 40)

The California f Scale (Form 40)2 measures the
pctentially anti-democratic personality. There aré thirty
statements that can be organized into nine clusters: con-
ventionalism, authoritarian submission, authoritarian
aggression, anti-intraception, superstitution and stereotypy,
power and toughness, destructiveness and cynicism, projec-
tivity; and sex. However, a total sum score of the F Scale
is most frequently used for research purposes.

This scale is appropriate for the college and adult
age groups. A space for the answer to each question is

adjacent to each question, therefore, a separate answer

libid., p. 89.

2T, W, Adorne, LElse Frenket-Brunswik, Daniel J.
Levinson, and R. Nevitt Sanford, The Authoritarian Personality
(New York: Harper and Brothers, 1950), p. 255.
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sheet is not necessary., The investigator duplicated copies

of the Cali'fiormiza FF Scale publication The Authoritarian

Personali'tu’y..}'1 The answers can be recorded with either pen

or pencil. <The amnun¢‘of~time required to complete the
scale is approximately twenty-five minutes.

Oneimhnuﬁand,and eighteen subjects--workers, univer-
sity students,, :and housewives--made up fourteen groups for
the initial :study of the potentially anti-democratic per—
sonality. .The -=average reliability coefficient for the
instrument was ..90.. When political-socio-economic condi-
tions are genexalﬂy‘fhe same, scores on the California F
Scale will be :the same or within narrow limits above or
below the initial score. -The authorg, Adorno, Brunswik,
Levinson,.and:Sanford, stated: "Despite the scale's rela-
tive lack of :surface homogeneity, the items do 'hang
together' in ‘the sense that each is significantly correlated
with the scale as a whole."?2 |

The scéle has thirty opinion statements to measure
the anti-democratic personality. Respondents are .asked to
indicate their opinions by marking the numerical value in
the appfOpfiate space adjaceﬁt to each statement. The
numerical values are: plus 3, strong support, agreement;
plus 2, moderate agreecment; plus 1, sligﬁt support, agree-

ment; minus 3, strong opposition, disagreement; minus 2,
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hoderate opposition, disagreement; and minus 1, slight
opposition, disagreement. Numerical values are given each
response: 7 fox plus 3, 6 for plus 2, 5 for plus 1, 3 for
minﬁs 1, 2 ibm:mﬁmms 2 and 1 for minus 3. An "undecided"
aﬁswer,is recorded :as a point value 4. The attitude score
is the sum of the dtem scores. The lower the sco?e the less

authoritarian the attitude.

Method of Collecting Data

Permission for the counselors éhployed at Camp Rocky
Point to participate in the study was secured by the inves-
tigator from the director of Camp Rocky Point in March, 1969.
She also agreed ‘to beée responsible for the administration of
each of the ‘instruments to her counselors during the
designated study.

The investigator met with the cooperating director
on four occasions to establish guidelines to insure that the
rescarch design of the study would be followed in as nearly
an identical manner in each camp as was possible. The first
mgcting included a discussion of the backgroundAfor the
study, the role of Camp Rocky Point in the study, an explana-
tion of each of the instruments to be administered, and a
comparison of the pre-camp schedules that would be followed
in each of the camp settings. The second meeting between the
camp directors included a discussion of the manner in which

the administration of ecach of the instruments would be
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concluded. Each of the camp directors agreed to implement

the following method in administering the instruments:

1.

Distribute the instrument and a pencil to each camp
counselor,

Introducg the instrument by saying that the only
right or correct answer to the quéstions is the way
you feel about it.

Read the inétructions which accompanied each copy of
each instrument,

Answer questions--except those which asked for an
interpretation of.a quesﬁion or statement on the

inventory.

Ancther outcome of the second meeting of the directors was

the determination of the schedule for administering each of

the instruments for both the initial and final phases of the

study. -

The schedule decided upon was:

Minnesota Teacher Attitude Inventory--first day
between 9:00 A.M. and 11:00 A.M.

Acceptance of Self and Others--first day between
2:00 P.M, and 4:00 P.M.

Attitude Toward the Supervisor--second day between
9:00 A.M. and 11:00 A.M.

California F Scale--second day between

2:00 P.M. and 4:00 P.M.

The schedule for the final administration of the instruments

was to follow the same order as used for the initial testing.
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The directors agreed that the final administration would be
during the first three days of the eighth week of the camping
season, This extra day for the final administration was to
anticipate the possibility of unforeseen factors that might
occur in the closing week of camp. The directors agreed
that the main lodge in each camp was the best location for
the administration of each instrumentf Each of these was
equipped with an adequate supply of tables and benches and
was easy to ventilate. Pencils and aniwer sheets for each
administration of the four instruments were provided by the
investigator in both camp settings.

The third meeting between the directors occurred just
prior to the beginning of the pre-camp training period for
hoth camps. At that time the investigator delivered to the
director of Camp Rocky Point an amp}e supply of booklets and
answer sheets for both the initial and final administrations
of each inStrumént. It was agreed fhat the director ai Camp
Rocky Point would retain the answer sheets from theninitial
administration of the four instruments and would mail them
to the investigator at the time shé sent the final answer
sheets and booklets.

Insofar as was humanly possible, each camp director
adhered to the agreed upon guidelines and schedule for the
conduct of her pre~camp training program and for the initial
and final administrations of each of the four attitude in-

ventorics to the selected counselors in her camp. To the
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investigator's knowledge, there is no reason to doubt the
crédibility of the research design haQing been fbllowed'in
each camp.

Copies of the materials utilized in pre-camp training

by both directors may be found in the Appendix.

Treatment of the. Data

The investigator obtained the initial and final raw
scores for each camp counselor in each camp on all four atti-
tude inventories by hénd—scoring each'ihstrumeht twice. 'The
second scoring was an attempt to avoid ﬁuman error as much
as possible. For Hypotheses A, B, C, and D the investigator
computed the initial and final means and their standard

1 ytilized for computing the means

2

deviations. The formula

wasg M = %% and the formula

zX2
n-1

used for determining the standard

deviations was SD = An analysis of variance was computed
betweeﬁ the initial and final scores on each instrument for
each group of subjects and between the experimental group

and the control group for each instrument. The formula
utilized in this statistical procedure followed the steps

outlined in "Two-Factor Mixed Design: Repeated Measures on

One Factor."S Following the analysis of variance computation

lRobert H. Koenker, Simplified Statistics (Bloomington,
Illinois: McKnight and McKnight Publishing Company, 1961},
p. 4.

3James L. Bruning and B, L. Kintz, Computational
Handbook of Statistics (Glenview, Illinois: Scott, Foresman

and Company, 1968), p. 5.
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significant F's were subjected to a t-test., The t formula

employed was the one for Significance of the Difference

Between Means of Independent Groups:1

. Ml - M2
- zX2 zY2 (

For Hypothesis E the investigator utilized the

Pearson Product-Moment Correlation technique2 to determine
the degree of relationship which existed between the object
¢f the attitudes within each group and between the two groups

of subjects.

Summary

In Chapter II the investigator presented, in detail,
the procedures followed in the development and in presenta-
tion of the}research design for this inquiry. The discus-
sion was presenﬁed under the followihg major headings:l
Selection and Description of the Two Camps, Descriplion of
Subjects, Description of the Two Training Methods, Selec-
tion and Description of the instruﬁents and Treatmént of
Data.

Chapter III contains the detailed analysis and inter-
pretation of the data éollected from camp.counselors at Camp
Rocky Point and'Camp Timberlake--Girl Scout camps in Texas--

on four attitude inventories.

'Koenker, p. 87. Ibid., p. 55.



CHAPTER III

PRESENTATION, ANALYSIS, AND INTERPRETATION

OF THE DATA

The presentation, analysis, and interpretation of the
data collected during this study are presented in this chapter.
The data utilized in this inquiry wereuhollected to determing
if a self-directed method of training camp counselors (Camp
Timpberlake) was more influential than another training
nethod (Camp Rocky Point) in modifying specific attitudes of
counselors. A modification of attitudes toward children,
toward self and others, toward the supervisor, and toward
authoritarianism were the specific attitudes under investi—
gation., The raw data collected from the two administrations
of the instrumeﬁts utilized in this‘study appear in thé
Appendix.

Initial and Final Status
of the Two Camps

Table 1 presents the mean, standard deviation, and
the difference between means for each camp on each instru-
ment.

From Table 1 it may be seen that counselors from

Camp Rocky Point scored lower on the Minnesota Teacher

146
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MEANS, STANDARD DEVIATION AND DIFFERENCE BETWEEN'MEANS FOR

CAMP ROCKY POINT AND CAMP TIMBERLAKE ON THE MINNESOTA
TEACHER ATTITUDE TNVENTORY, ATTITUDE TOWARD SELF

AND ‘OTHERS, .CALIFORNIA F SCALE AND

ATTITUDE TOWARD THE SUPERVISOR

Inlti"dl Fiﬂal Difference
Attitude ' Between
Instrument | No., ‘M SD M SD - Means

Camp Rocky Point

MTAIL 17 :39.3529(33.4047 | 36.1176(25.85001 -3.2353
A of Self :
and Others |17 |240..1764116.5049 {246.3529133.6349 6.1765
California ‘ '

F Scale 17 §107.4117113.6949{110.5882|13.7289 3.1765
Supervisor |17 20..0588| 0.9987 | 18.4705) 1.9142| -1.5883
Camp Timberlake
MTATI 19 33.8947134.5846 31;6315 38.4519| -2.2632

A of Self

and Others 19 [246.8947(18.4763 |243.263125.1021| -3.6316
California :

F Scale 19 1]109.8421|27.3347{107.3157(23.5310] -2.5264
Supervisor |19 18.8421| 2.0069 | 17.8421| 2.7196] -1.0000
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Attitude_Inventory's'final administration than on the initial
adﬁinistration. The mean scores were 36.11 and 39.35,
respectively. A decline in positive attitude towérd chil-
dren is indicated by the lowering of the mean. Counselors
at Camp Timberlake had an initial mean of 33.89 and showed
a2 decline for a final mean of 31.63; theréfore, showing a
decline in favorable attitudes.towafd children. Camp coun-
selors at Camp Rocky Point displayed a difference between’
initial and final meanskof -3.23 whiéh_was lower than that
of counselors at Cahp Timberlake whose difference between
means was -2.26, Therefore, it can be stated that the atti-
tude toward children of.camp counselors at Camp Rocky Point
did decline slightly more than did the attitude of coun-
selors at Camp Timberlake. |

The table also presents the comparison of the initial
and final mean scores on the Accepténcerqf Self and Others
inventory. Camp counselors at Camp Rocky Point showed a
higher final mean of 246,35, as compared to their initial
mean of 240.17. This result would indicate a more positive
attitude toward self and others at the end of the experimental
period than at the beginning of the experimental period. The
initial mean score of 246.89 was higher than the final mean
score of 243.26 for the counsclors at Caﬁp Timberlake. There-
fore, a deciine in a favorable attitude toﬁard self and others
is indicated by the lower final mean score. From these data

it would appear that counsclors at Camp Rocky Point displayed
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é more positive attitude toward self and others than did the
counselors at Camp Timberlake.

The results of the California F Scale showed a higher
final mean of 110.58 in contrast to the initial mean of 107.41,
which would indicate.a slightiy stronger authoritarian atti-
tude of camp counselofs at Camp Rocky Point at the conclusion
of the camp season., Counselors of Camp Timberlake displayed
less authoritarianism at the conclusion of the camp season
than at the beginning of the pre-camp session as evidenced by
their initial mean score of 109.84 and aAfinal mean score of‘
107.31. It would seem from these data that camp counselors
at Camp Timberlake were less authoritarian at the end of the
experimental period than counselors at Camp Rocky Point as
indicated by the difference between their initial and final
means. Camp Timberlake counselors' mean difference was -2.52
as compared with a mean difference for counselors at Camp
Rocky Point of 3.17.

The counselors' attitude toward the supervisor is
also presented on Table 1. Camp Rocky Point counselors had-
an initial mean of 20.05 and a final mean of 18.47, which
indicated a decline in favorable attitude toward the super-
visor. Counselors at Camp Timberlake indicated an initial
mean of 18.84 and a fihal mean of 17.84 which showed a decline
in their expressed attitude toward the supervisor. The dif-
ference between means for counselors at Camp Rocky Point was

-1.58 and the differcnce between means for counselors at
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Camp Timperlake was -1,00, Therefore, these data would seem
toAindibate'that'the counselors at Camp Timberlake declined
less in their expressed favorable attitudes toward the

supervisor than did the camp counselors at Camp Rocky Point.

Analysis of Variance

In order to determine the significance of the differ-
ences between the scores reporied on Table 1, a two way
analysis of variance was computed for'each Camp group's
initial and final mean scores on each of the selected instru-
ments utilized in the study.

Table 2 presents the results of the analysis of
variance on the scores 6btained on the Minnesota Teacher
Attitude Inventory. Examination of the table reveéls that
the F value of .21 between camps was not significant. An F
value Qf 4,08 is required at the .05 level of significance,
The F value of .36 between the initial and final trials was
not significant at the .05 level. The analysis of interaction
between trials and camps indicated an F value of .0l which
did not approach the requirement of 4.08, necessary for
significance. These results would indicate that there was
only slight modification of expressed attitudes toward chil-
dren for counselors from either camp setting since none of

the aforestated F values approached significance.
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TABLE 2
ANALYSTS OF VARIANCE OF SCORES AMONG THE TWO GROUPS ON

INITIAL AND FINAL SCORES ON THE MINNESOTA
TEACHER ATTITUDE INVENTORY

Source SS df ms E | P
Between Subjects 69,307.12 35
Camps 443.63 1 443.63  0.21  n.s.
Error, 68,863 34 2,925.39
Within Subjects 12,422.00 36 133.39
Trials 133.39 1 133.39 0.36 n.s.
Trials X ‘Camp 4;32 34 4.23 0.01 n.s,
Errory, 12,284.37 34 361.30
Total 81,719.12 71

Notex: F value of 4.08 required for .05 level of significance.

Table 3 presents the results of the analysis of
variance on scores obtained from the Acceptance of Self and
Others inventory. Examination of the table reveals that the
F value of .06 between camps was not significant because the
instrument requirement of 4.08 at the .05 level of signifi-
cance was not obtained., The F value of .04 between the
initial and final trials was not significant. The analysis
of interaction betwecen trials and camps indicated an F value
of 1.15 which did not meet the requirement of 4.08 at the
.05 level of significance. These results would indicate

that neither group of counselors achieved significant
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modification in their expressed attitudes toward self and

others.

TABLE 3

ANALYSIS :OF ‘VARIANCE OF SCORES AMONG THE TWO GROUPS.. -
ON INITIAL AND FINAL SCORES ON THE ACCEPTANCE
0F SELF AND OTHERS

Source 58 df ms

F P
Between Subjects  29,629.44 35
Camps - 59.06 1 59.06 0.06 n.s.
Errory 29,570.38 34 869.71
Within Subjects 13,199.00 36
Trials : 18.00 1 18.00 0.04 n.s.
Trials X Camps 431.55 34 431.55 1.15 n.s.
Error, 12,749.44 34 374.98
Total 42,828.44 71

Note: F value of 4.08 required for .05 level of significance.

Table 4 presents the results of the analysis of
variance on the scores obtained from the initial and final
administration of the Attitude Toward the Supervisor inven-
tory. An examination of Table 4 reveals the F value of 3.50
between camps approached but did not reach the required 4.08
for the .05 level of significance. The F value of 9.66

between trials was significant at the .01 level. This
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result indicates that one of the camps achieved significant
moaification of their expressed attitude toward the super-
visor., The analysis of interaction between trials and camps
indicated an'F value of 15.19 which surpasses the required
12,61 at the .001 level of significance. This result indi-
cated that one of the camps achieved a significantly greater
change in its counselors' attitude toward the supervisor

than did the other camp.

TABLE 4

ANALYSIS OF VARIANCE OF SCORES AMONG THE TWO GROUPS ON
INITIAL AND FINAL SCORES ON THE ATTITUDE TOWARD
THE SUPERVISOR INVENTORY

=
o

Source SS df ms
Between Subjects 163.44 35
Camp's 15.27 1 15.27 3.50 n.s.
Errory 148.17 34 4.35
Within Subjects 179.00 36
Trials 29.38 1 29.38 9.66 .01
Trials X Camps 46,21 34 46.21 15.19 .001
Error, 103.39 34 3.04
Total 342.44 71
Note: F value of 4.08 rcquired for significance at .05 level,
F value of 7.31 required for significance at .01 level.
w

value of 12,61 rcquired for significance at .00l level,
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The significapt F value between the trials and the‘
significant F value between trials and camps necessitated
a further inspection of the data. Individual l—tésts were -
applied to the initial and final mean scores for Camp Rocky
Point and for Camp Timberlake; Table 5 indicates the sig-
nificance of the trials for Cémp Rocky Point and Camp Timber-

lake of their expressed attitude toward the supervisor.,

TABLE 5

SIGNIFICANCE OF THE DIFFERENCE BETWEEN INITIAL AND-
FINAL MEAN SCORES ON THE ATTITUDE TOWARD THE
SUPERVISOR FOR EACH CAMP

Initial .~ Final Differ- | t-Value
Groups - ence df -
M SD M sp | Between t P
Means -

Rocky Point [20,05| 0.99} 18.47 | 1.91}] -1.58 16 |2.94}.01
(N=17) : '

Timberlake 18.84| 2,00} 17,84 | 2.71 -1.00 18 | 1.25)n.s.
(N=19)

Note: t-values for 16 df

.05 = 2.120
.01 = 2,921
t-values for 18 df
.05 = 2.101
.01 = 2.878

From Table 5, it may be observed that the camp
. :
counselors from Camp Rocky Point showed a significant change
between their initial and final mean scores., This change

was significant at the .0l level., Results of the F and t

statistical computations indicated that counselors trained
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under the traditional‘method were significantly less favor-
able in their attitudes toward supervisors than were the
counselors trained under the self-directed method.at the
conclusion of the camp session.

Table 6 presents the results of the analysis of

variance of the counselors' scores on the California F Scale.

TABLE 6

ANALYSIS OF VARIANCE OF SCORES AMONG THE TWO GROUPS
ON INITIAL AND FINAL SCORES ON THE CALIFORNIA

F SCALE
Source SS df ms F P
Between Subjects  28,247.44 35
Camps 3.18 1 3.18 0.04 n,s.
Errory 28,244,206 34 830.71
Within Subjects 3,011.00 36
Trials 0.50 1 0.50 0.006 n.s.
Trials X Camps 149,57 34 149.57 1.77 n.s.
Error, © 2,860.92 34 84,14
Total 31,258.44 71

Note: F value of 4.08 required for .05 level of significance.

An examination of the table reveals that the F value of 0.04
betwecen camps was not significant at the required 4.08 for
the .05 level of significance, nor did the F value of 0.006

between trials reach significance. The analysis of interaction’
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between trials and camps indicated an F value of 1.77 and
was not significant. These results indicate that neither
group of counselors had a significant change during the
summer in regard to their expressed attitudes toward authori-

tarianism,

Relétionship Between Attitudes

One of the purposes of this study was to test the
hypothesis that,

There is a significant difference between the relation-

ships in the modification of attitudes with respect

to the objects of the attitude of camp counselors who

~were trained under. a self-directed method and camp

counselors who were trained under another method.
Coefficients of correlation were computed between each of the
instrumenps to determine the extent of ihe relationship. The
investigator utilized the Pearsnn Product-Moment method to
determine the éegree of relationship between the instruments
for each camp,

Table 7 reveals the obtained coefficients of correla-
tion among the instruments for both camps. 1In determining
the degree of rélationsnips among the Minnesota Teacher Atti-
tude Inventory, the Accepténce of Self and Others, the Atti-
tude Toward the Supervisor, and the California F Scale for
the scores obtained fr9m the counselors at Camp Rocky Point,
Point, the investigator found that one of the.coefficients

of correlation reached the required .482 for significance at

the .05 level with fifteen degrees of freedom,
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TABLE 7

CORRELATION OF THE DIFFERENCE BETWEEN THE INITIAL AND
FINAL SCORES AMONG THE MINNESOTA TEACHER ATTITUDE
INVENTORY, ACCEPTANCE OF SELF AND OTHERS,
ATTITUDE TOWARD THE SUPERVISOR, AND

' THE CALIFORNIA F SCALE

Camp Rocky Point Camp Timberlake
(N=17) (N=19)
Insfruments* Value Level of Value Level of
of r Significance of r Significance

MTAI-ASO | .055 n.s. -Q151 n.s.
MTAI-CFS .113 n.s. .150 n.s.
MTAI-AS -.123 n.s. .030 n.s.
ASO-CFS .221 n.s. .150 n.s.
ASO-AS -.012 n.s. .528 .05
CFS-AS -.116 n.,s. .070 n.s.

*MTAI= Minnesota Teacher Attitude Inventory

ASO = Acceptance of Self and Others
AS = Attitude Toward the Supervisor
CFS = California F Scale

Note: Required coefficient of correlation for significance:

15 df .05 = .482
.01 = .605
17 df .05 = .528
.01 = .575

The coefficients of correlation among the scores on
these instruments for counselors at Camp Timberlake are also
presented in Table 7. The results indicated on Table 7
depict a significant degrce of relationship which did exist

between the scores on the Accéptadce of Self and Others
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inventory and the Attitude Toward the Supervisor instrument.
Tﬁis relationship wassignificant at the .05 1evél. Other
relationships were not significant. These findings indicate
that as their attitudes changed toward themselves and others
the counselors at Camp Timbeflake (self-directed method)

significantly modified their attitude toward the supervisor,

Summary

In Chapter III the analysis and interpretation of
the data collected frém two administrations of four instru-
ments designed to measure attitudes were presented in the
form of discussion and tables.

In Chapter IV the investigator will present a sum-
mary of the study, conclusions drawn from the analysis of
the data, implications of the findings and recommendations

for further studies.



CHAPTER IV

SUMMARY, CONCLUSIONS, IMPLICATIONS AND-

RECOMMENDATIONS FOR FUTURE STUDIES

In this inquiry the investigator attempted to examine
the effects that a seif—directed method of pre-camp training
had -oan the modification of counselors' attitudes toward chil-
dren, sself and others, the supervisor and authoritarianism,
Campiing literature is replete with statements supporting the
value of pre-camp training in laying the ground work for the
successs of the camping season. Pre-camp is that time desig-
nated for the camp staff to be at camp prior to the arrival
of the campers. This time is ordinarily used for counselors
and other staff members to acquire or reinforce knowledge and
skills essential to the successful discharge of their respon-
sibilities.

To examine the value of the self-directed method of
training camp counselors.it was necessary to study the
effectsvof another type of training as well. Two Girl Scout
camps were selected for this investigation. Seventeen camp
counselors from Girl Scout Camp Rocky Poiﬁt and nineteen camp
counsclors at Camp Timberlake were selected to participate

in the present study. The traditional method was interpreted
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és the conventional method of pre-camp training which in-
cluded one or mofe combinations of methods of presenting
material. Specifically, the traditional method dées not
allow the camp counselor to determine her own learning needs.
The self—diredted‘method of pre-camp tfaining assumes that a
camp counselor can manage the affairs which influence her own
welfare or interest in learning the knowledges and/or skills
necessary for her to functién effectively as a camp counselor.

‘The Girl Scouts of the United States of America re-
ferred to the self-directed method as a Design for Learning.
This method has three distinct'phases. The first phase is
the Taster Activities., The purpose of administering the
tasters is to allow the camp counselor an opportunity for
self-diagnosis. The director administers one taster activity
for each of six learning areas: Girl ScoutkProgram, Girls as
Individuals, Troop Management, Working With Othefs, Health
and Safety, and'Finding and Using Résources. The taster is
constructed to raise questions about an area of work in which
the counselor feels she needs to know more. After the coun-
selor has decided in which of the éix lcarning arcas she
wants to study first, she then follows the steps as outlined
in the second phase--Learning Activities. This second phase
is the information gatherine phase of the Design for Learning.
When the counsclor has completed one learning area she is
ready to Share her knowlcdge, enthusiasm, and opinion of the

learning area in which she studied. The purpose of this
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third phase of the Design for Learning is to reinforce what
thé counselor has learned. Sharing sessions may.take various
forms, sﬁch as teaching a skill, using audio-visual aids,
role play, discussions, and/or demonstrationé.' Upon comple-
tion of the Shaping session, the counselor may then under-
take a new learhing area and the cycle stérts all over again.'
This process may continue for as lohg as time permits or
until the counselor feels her individual needs have been met,

Four instruments were selectéd,;o measure the atti-
tudes studied in this inquiry. The criteria for the seléction
of these instruments, aloﬁg with a description of each instru-
ment, was provided in Chapter II. The instruments utilized
in gathering the data upon which the fihdings of this study
are based were: The Minnesota Teacher Attitude Inventory,
the Acceptance of Self and Others Inventory, the Attitude
Toward Supervisor Inventory, and thé‘California F Scale.,

Limitations that were imposed on the research design
inclhded:

1. A total of seventeen women between thé ages of
eighteen and twenty-seven years who were cemployed

as camp counselors during the summer of 1969 at

Camp Rocky Point--a Girl Scout camp which did not

utilize a self-directed study method of pre-camp
training for camp counselors.
2. A total of ninetcen women between the ages of

cighteen and twenly-seven years who were employed
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as camp counselors at Camp Timberlake--a Girl Scout
camp which utilized a self-directed study method of
pre-camp training for camp counselors during the
summer of 1969,

3. A pre-camp tgaining period of five and one-half days.
4, A camp season of eight weeks.
9. The degree to which the selected instruments measured
the attitudes under investigation.
Permission for use of the camp counselors employed
at Camp Rocky Point was secured by the iﬁvestigator from the
camp director. The cooperation of the camp director of Camp
tocky Point was also secured for the administration of each
cf the instruments for the initial and final periods of the
study. No permission was necessary to utilize camp coun-
seclors at Camp Timberlake in the study because the investi-
gator was the director of the camp.A The camp directors fol-
lewed the same procedures in adminisfering the four instru-
ments to their counselors., The initial administration occur-
recd within the first two days of the pre-camp session and the
final administration of each instrﬁment was completed within
the first three days of the eighth week of the camping season,
A two way analysis of variance was utilized to test
the significance of the change in attitudes between the
initial and final scores on each of the four instruments for
both groups of camp counsclors., Further tests of significance

of mecan differences were achieved by the application of
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L;tests.. The Pearson Product Moment method was employed as
thé method for determining the relationships amohg the changes
of éttitudés as measured by the four attitude instruments for

both groups of camp counselors.

Summarization of Data

The basic hypothesis which guided this study was: A
self-directed method of training camp counselors has more
influence than another training methad in modifying specific
attitudes of counselofs. A summary of the findings is pre-
sented in relation to the‘sub—hypotﬁesi; designed to test

the basic hypothesis,

Hypothesis A

"There is a significant difference between the atti-
tude toward children of camp counselors who were trained
under a self-directed method and camﬁ counselors who were
trained under another method as measured by the Minnesota
Teacher Attitude Inventory." Rejected.

The F values between camps, between initial and
final trials, and betwecn trials and camps for both camps

were not significant (Table 2).

Hypothesis B
"There is a significant difference between the atti-
tude toward self and others of camp counselors who were

traincd under a self-directed method and camp counselors who
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were trained under another method as measured by the scale,
Acﬁeptance of Self and Others." Rejected.

The F values between camps, between trials, and

between trials and camps for both camps were not significant

(Table 3).

Hypothesis C

"There is a significant difference between the atti-
tude toward the supervisor of camp counselors who were
trained under a self-directed method and camp counselors -
who were trained under another methéd as measured by the
questionnaire, Attitude Toward the Supervisor."™ Supported.

1. A significant F value between the means of the
initial and final trials of the Attitude Toward the'Super—
visor indicated that one camp achieved significant modifica-
tion of this attitude toward the supervisor. The obtained F
value for the trials between camps was significant and
indicated a significant modification of the expressed atti-
tude toward the supervisor (Table 4).

2. A significant t-value indicated that counselors
at Camp Rocky Point had a significant change in a less
favorable direction toward the supervisor than did the

counselors at Camp Timberlake (Table 5).

Hypothesis D
"There is a significant difference between the atti-

tude toward authoritarianism of camp counselors who were
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trained under a self-@irec;ed method and camp counselors
who were trained under another method as measured by the
California F'Scale (Form 40)." Rejected. '
The F values between'camps, between trials and
between trials and cémps for 5oth campé were not significant

(Table 6).

Hypothesis E

"There is a significant difference between the rela-
tionships in the modification of attitudes with respect to
the object of the attitude of camp counselors who were
trained under a Self—directed method and camp counselors
who were trained under another method."” Rejected.

1. There was a significant positive correlation
coefficient which resulted from a comparison between the
initial and final scores on the Acceptance of Self and
Others and the Attitude Toward the Supervisor in the modifi-
cation of attitudes of camp counselors at Camp Timberlake
(Table 7).

2, No other significant correlation coefficients
were found to exist from a comparison between the initial
and final scores on the remaining instruments measuring the
attitudes of camp counselors at Camp Timberlake (Table 7).

3. No significant correlation coefficients were
found to exist from a comparison between the initial and
final scores on the four instruments measuring attitudes of

the camp counselors at Camp Rocky Point (Table 7).
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Conclusions

Conclusions based upon the findings of this inquiry
may be stated as fdllows:

1. A self-directed method of pre-camp training for
camp counselors was not more effective than the traditional
method of pre-camp training of camp'coﬁnsélors in the modi-
fication of their attitudes tqwafd éhildren.

2. No significant degree of modification was
produced by the self-directed method.of pre-camp training
for camp counselors as opposed to the traditional method in
regard to the attitude toward self and others.

3. A negative modification of the attitude toward
the supervisor was evidenced by counselors subjected to the
traditional method of pre-camp training.

4. There was no convincing evidence to support the
self-directed method of pre-camp trAining for camp coun-
selors as being more effective in the modification of atti-
tudeé toward authoritarianism,

5. As the counselors trained under the traditional
method, attitude toward self and others became more negative,
and their attitude toward the supervisor also became more
negative., The counselors trained under the traditional
method showed evidence of a significant relationship exist-
ing between their attitude toward self and others and their
attitude toward the supervisor, As one attitude became more
negative, the other attitude was affeeted in a significantly

negative direction.
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Implications

The implications of the findings of this investiga-
tion may be stated briefly as follows:

1. The training method utilized during pre-camp
training may not be the most effective catalyst in the
modification of attitudes.

2. A camp counselor's attitudes at the time of pre-
camp training could be so stable and positive that any
modification would be unwarranted.

3. Modification of attitudes$ in a camp setting may
be due to interpersonal relationships among counselors and
among campers and counselors rather than any training method
that migﬁt be employed by the camp director.

4. The administrative climate under which the
counselors function throughout the camp session may have
more influence on the counselors' attitudes than any type
of training program that might be utilized during pre-camp.

5. Prior experience under the self-directed method
of training may. have stabilized the reaction to the Design
for Learning in such a way that it had no significant effect

on the modification of attitudes for some counselors.

Recommendations for Future Studies

The investigator rccommends the following future
studiecs which may be of value to camp directors of Girl

Scout camps:
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1. A study foidetermine the role that interpersonal
relationships has on the modification of counselors' atti-
tudes in thé camp setting.

2. A study to determine the attitude of the camp
director toward authoritarianism and its effect on camp
counselors as they work with campers.

3. A study to determine the relationship of the
attitudes of camp counselors and the attitude profile of
their campers,

4, A study to determine the relationships between
a counselor's educationaljbackground, socio-economic level,
and personality structure as they relate to attitudes toward
children, self and others, the supervisor and authoritar-

ianism.
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RAW SCORES ON FOUR ATTITUDE INSTRUMENTS FOR CAMP

COUNSELORS AT CAMP ROCKY POINT

MTAI Self .and " California Supervisor
Subject Others _ F Sca;e

~ I F I - F I F I F
1 71 | 57 218 220 102 109 19 19

2 71 76 | 218 248 119 111 21 20
3 69 | 65 | 237 | 240 | 98 | 106 | 19 | 16
4 32 21 230 264 102 120 21 19
5 48 7 | 232 | 230 90 | 120 21 | 20
6 | 48 4 232 272 118 96 20 20.
7 23 45 257 269 77 86 21 21
8 77 50 252 275 |- 88 97 19 20
9 59 65 247 262 108 99 19 21
10. -16 69 214 247 108 115 20 17
11 8 | -17 243 254 135 137 19 18
12 61 45 269 258 107 114 21 18
13 25 16 250 133 108 90 | 18 17
14 46 43 250 273 114 118 21 18
15 44 | 37 244 263 113 | 112 20 14
16 57 15 269 268 114 | 114 21 16
17 -54 16 221 212 125 | 136 21 20
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RAW

SCORES ON FOUR ATTITUDE INSTRUMENTS FOR CAMP

COUNSELORS AT CAMP TIMBERLAKE

Self and

MTAI California Supervisor
Subject Others F Scale

I - F I F I F I F

1 38 26 271 230 150 122 17 15
2 19 13 239 218 123 122 22 12
3 48 33 217 212 75 94 17 18
4 . 85 79 247 251 101 97 19 17
5 10 24 277 291 132 129 16 17
6 96 96 242 241 80 66 18 18
7 -16 5 282 260 149 148 21 21
8 -20 | =50 229 232 135 134 20 15
9 44 | 56 253 265 84 89 16 21
10 61 | 62 254 268 89 99 20 | 21
11 10 | -1 258 270 120 119 17 20
12 63 40 | 249 248 109 92 20 20
13 55 66 256 | 277 119 95 20 21
14 30 47 | 259 | 249 83 89 20 21
15 -23 | -12 241 219 137 121 22 15
16 51 70 217 201 85 | 108 20 15
17 -17 | -16 252 262 150 142 20 20
18 63 57 221 211 107 116 15 15
19 A7 54 227 229 59 57 18 17
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MATERIAL USED DURING PRE-CAMP

TRAINING AT

CAMP TIMBERLAKE



_ Camp Timberlake
Pre-Camp Training Conference Schedule
1969

Monday, June 9 2:00 P.M.--Session I
Staff arrival and settle in
Tour of camp

4:00 P.M.--Session II
Get acquainted

6:00 P.M.~--Supper.

7:30 P.M.--Session III
' Taster Activities

9:30 P.M,~~Free

Tuesday, June 10 7:30 A.M.--Breakfast

9:00 A.M,--Session IV
Taster Activities--Continued

12:15 P.M.--Lunch

2:30 P.M.--Session V
Enter first learning activity

6:30 P.M.--Supper

7:30 P.M.--Session VI
First Sharing Lesson

9:30 P.M,--Free

Wednesday, June 11 7:30 A.M.--Breakfast

9:00 A.M.--Session VII |
Enter second learning activity

AN

12:15 P.,M.-~Lunch

:30 P.M.~-~Session VIII
Continue second learning activity

(¥
<
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Thursday,

June 12

Friday, June 13

Saturday,

June 14

.6:30

7:30
9:30

7:30

9:00

12:15

2:30

6:30

7:30
9:30

7:30

9:00

12:15
2:30
6:30
8:00

9:30

7:30
9:00

11:00

76
.P.M.--Supper

P.M.--Session IX
Second Sharing Session

P.M.-~Free

A.M,--Breakfast

A.M.--Session X , :
Third Learning Activity

P.M.--Lunch
P.M.~--Session XI
Third Learning Activity,
continued

P.M.--Supper

P.M.--Session XII
Third Sharing Session

P.M.~~Free

A,M.--Breakfast

A.M.~-Unit Assignment
Clean Unit

P.M.——Luﬁch
P.M.--Inventory Equipmen}
P.M.--Supper
-P.M.~—Iﬁvestiture

P.M.,--Staff Party

A.M.--Breakfast
A.M.--Staff Goals and Objectives

A.M,.--0ff



A DESIGN FOR LEARNING
FOR

CAMP COUNSELORS



YOUR JOB _AS A CAMP COUNSELOR

A camp counselor sees that everything that happens in camp
helps girls to acquire the values expressed in the Foundation
Elements of the Girl Scout Program.

A camp counselor builds and maintains respect and confidence
between herself and the girls in her unit and between her-
self and other staff.

- A camp counselor makes provisions for the health and safety
of campers in accordance with Standards for Girl Scout
Camping. ‘

% camp counselor helps her girls gain the knowledge, skills and
attitudes necessary to initiate, plan and carry out, evaluate
troop activities with less and less dependence on adults.

& camp counselor finds and uses resources of the site and
surrounding area for the enrichment of program and to meet
the needs of the camper.

A camp counselor understands each girl in her unit and helps
her develop her own abilities and to enjoy active participation
in the unit.
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TASTER QUESTIONS



GIRL SCOUT PROGRAM

A camp counselor sees that everything that happens in camp helps .

girls to acquire the values expressed in the Foundation Elements
cf the Girl Scout Program. '

What do you want help on- right away?

i. What is’so special about the Girl Scout Program?

2, Vhere do ideas for things to do come from?

3. Where cén I find‘help in getting program activities
started in my unit?

L, Where can I find help in learning the skills in

these activities?

In the above blanks add any additional question you may have.
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TROOP MANAGEMENT IN CAMP

L camp counselor helps her girls gain the knowledge, skills, and
attitudes necessary to initiate, plan and carry out, evaluate
troop activities with less and less dependence on adults.
‘What do you want help on right away?
1. How do I find out how much planniﬁg the girls can
do and how much depends on ‘the leader?
Z Where do ideas for unit activities come from? How?
3. What is the patrol system? Hew does it work?
b, How do the unit leader and the assistants divide
fesponsibilities?
5. How can I help girls learn to manage their own

activities?

In the above blanks add any additional questions you may have.
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GIRLS AS INDIVIDUALS

L camp counselor understands each girl in her unit and helps

her develop her own abilities and to enjoy active participation

in the unit.

In

What do you want help on right away?

How will I be able to help a girl build on the

interest she already.has?

How do I help each girl learn to accept responsi-

bility and take her part in the unit activities?
__What can I do to help a girl who has a problem?

Where can I learn more about what girls are like

at the age of the girls in my unit?

e

the above blanks add any additional questions you may have.
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HEALTH AND SAFETY

A camp counselor makes provisions for the health and safety of
campers in accordance with Standards for Girl Scout Camping.

What do you want help on right away?

i. - What are the emergency procedures in camp?
2. What is my role in camp capers?

3. What should I know about first aid?

In the above blanks add any additional questions you may have.
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WORKING WITH OTHERS

A camp counselor builds and maintains respect and confidence
between herself and the girls in her unit and between herself
and other staff.

1.

In

What do you want help on right away?

How do I work with the other counselor connected with
my unit?

What are some ways to better supervision?

How do I become a better listener?..... Communicator?
Observer?

How can I learn to understand other people's rsactions

to me?

the above blanks add any additional questions you may have.
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LEARNING ACTIVITIES



GIRL SCOUT PROGRAM 86

A Camp Counselor sees that everything that happens in camp helps girls to
acquire the values expressed in the Foundation Elements of the Girl Scout

Program.

FOCUS FOR STUDY

- Understanding the leading values of Girl Scouting -
-and how program activities reinforce these values.

-~ Providing opportunities for all girls to progress
in the activities of the unit and the camp.

- Measuring the quality of program in the unit and
the camp.

- Knowledge of some of the activities in camp.

REINFORCING VALUES

Note: If you want a broader view of the Girl Scout Program, this activity

is for you.
What do you hope girls can gain from Girl Scouting?

Compare your list with the Foundation Elements on page 15 of the Leader
Notebook.

As you look at "Ways of Reinforcing Values" do you see yourself with a
group of girls? Which way would you use first?

Discuss your ideas, information and questions with your team.

ACTIVITIES

Note: If you are new to the Girl Scout Program in camp, this activity

1.

3.
b,

is for you.

On the check list provided, check the areas you know about and those
you do not. What can you do about learning new skills. See the
Resource Materials Page. Also use people either in or out eof your
group as resources.

. Of the ceremonies in the Resource iaterial which one do you feel the

campers would gain the most from?
Which ceremonies have stories or legends. Db you know thenm?

After this look at camp program, develop your own philosophy of
program in a camp setting. Share it with your team.




- PROGRESSION

Note: If you want to learn more about building up to an activity,
- this is for you.

i. Suppose you are working with a unit of Juniors 9-11 years.
Consider the following resources, then plan a weeks activity
related to an area you know the most about. For example - ’
star gazing, lashing a table, sketching.

*Leader Notebook pp. 111, 115, 32-33, 36-37,
LLhL6

*Junior Handbook pp. 30-38

*Patrol Book

2. After you have developed your plan, share it with your team.
Look for similarity and difference. Save these, they may
come in handy when the campers are here.
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QUALITY PROGRAM
Note: If you want to know how to evaluate, this is for you.
1. What are some questions that would be good on an evaluation?

2. See the Program Raiser in the Leader Notebook.

3. Can you see how these can be used in camp?

4. Share your findings with your team.

khen your team is ready to share what it has learned with the whole
staff, turn to the back of this booklet to ''Sharing".
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RESOURCE MATERIALS

Leader Notebook, Girl Scouts of the U.S.A. Edited by Betty Sheehy,
New York, 1963

Creative Crafts for Campers, Catherine T. Hammett and Carol M. Harrocks,
Associated Press, New York

Folk Arts and Crafts, Marguerite Ickis, Associated Press, New York

Campcraft ABC's, Catherine Hammett, Girl Scouts of the U.S.A., New York

 Cooking Out-of-Doors, Girl Scouts of the U,S.A.

Program in Girl Scout Camping, Girl Scouts of the U.S.A.

Your Own Book of Campcraft, Catherine Hammett, Pocket Books, Inc.

Dramatics and Ceremonies, Girl Scouts of the U.S.A., New York

Nature in Camp, Marie Gaudette, Girl Scouts of the U.S.A., New York

Stargazing - A Leader’s Guide - Janet Nickelsburg (Burgess Publishing,
Minneapolis, Minn.,

Staff Manual

Films

Camp Time Anytime
Let's Go Troop Camping

Refer to Staff Library
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TROOP MANAGEMENT

A Camp Counselor helps her glrls gain knowledge, skills, and attitudes,
necessary to initiate, plany carry out, and evaluate unit activities
with 1ess and less dependence on adults.
FOCUS FOR STUDY
- How to organize girls into a well coordinated unit

= What should be done to increase girl responsibility

- How to let girls plan with adult help

THE PATROL SYSTEM

Note: If you want to find out more about the patrol system and how
it affects girl planning, this is for you.

1. View the film strip "Why Troop Government". How does it fit into
a camp setting? :

2. View the film strip on troop management for Juniors or Cadettes.
What is your role as an adult?

3. Check over Chapter 7 in the Leader Notebook.

L. Share your findings with the members of your team.

GIRL PLANNING & RESPONSIBILITY
Note: If you want to look further into girl planning, this is for you.

1. Do you know how to inject ideas that stimulate the imagination of
children. Check through the resources under program for some ideas.

2. Read the case study “Food for Thought" in Training Camp Counselors.
How could this situation have been avoided? Who's responsibility is
it to see that it does not.

When the team is ready to share what it has learned. with the whole staff
turn to the back of this booklet, to “Sharing".
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'RESOURCE MATERIALS

Leader Notebock, Girl Scouts of the U.S.i. Edited by Betty Sheehy,
New York '

Handbooks for Juniors and Cadettes

Training Camp Cocunselors in Human Relations, Jerome Beker, Associated
Press, New York

Staff Manual

Patrol Handbooks

Filmstrips
"thy Troop Government
"Troop Management for Juniors"
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GIRLS AS INDIVIDUALS

h Camp Counselor understands eachAgirl in her unit and helps
her develop her own abilities and to enjoy active participation
in the unit.
FOCUS FOR STUDY
- What can be done to help a girl with a problem

- Wren to let a girl figure things out for herself and
when shculd a counselor step in to help her

-~ Characteristics of girls

GIRLS IN GENERAL

Note: If you are not sure what is "usual™ for girls of the ages
in your troop, or if you want to increase your under-.
standing of girls of this age, this learning activity is
for you.

1. The Leader Notebook is full of clues to what might be con-
sidered '"usual® for girls that age in your unit. Looking
through the. Notebook, consider Chapter 2 in particular.
What clues do you find?

2. The Handbook for your age level is written for the girls in
this age range. What do you find out about girls...what do
they expect...what are they capable of doing?

3. ™A1l Children Have Gifts"™ has information ¢oncerning ...what
children sare about...what they are up against ... how to be
sensitive to a child's reactions.

4. Consider the appropriate sections in Training Camp Counselors
in Human Relatioms.

5. Discuss your findings and compare them to Chapter 2 in the
Leaders Notebook.

6. Summarize the information which has been most helpful to you.
Where did you find it? What were the resources other than
those in the activity.
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RESOURCE MATERIALS

Leaders Notebook by Girl Scouts of the U.S.A. Edited by
Betty Sheehy, 830 Third Avenue, New York, New York.

Junior and Cadette Girl Scout Handbooks; by Girl Scouts of
the U.S.A., edited by Judy Cook, 1963, 830 Third Avenue,
New York, New York

Growing Things, Marie E. Gaudette and Dorothea Spellman,
Girl Scouts of the U.S.A. 1966

All Children Have Gifts: Anne S. Hoppoch, Assoclatlon for
Childhood Education International.

Children: Journal for Professions Serving Children

How Children Can Be Creative: Wilhelmina Hill, Helen K.
MeIntoch and Anna Rundall

Camper Guidance: Joel Bloom & A.Cooper Ballentine, American Camping
Association '

Children Are Human: Marie Hartwig and Bettye Myers, Burgess Press,
Minneapolis, Minn.

Solving Camp Behavior Problems: S. Kenneth Doherty, Association
Press, New York
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WORKING WITH OTHERS

A Camp Counselor builds and maintains respect and confidence
between herself and the girls in her troop and between herself
and the other staff. '

FCCUS FOR STUDY

‘How to give and get help from people

Refining communication skills (listening & speaking)

- Self-understanding and the role of authority

- Establishing a climate that encourages and supports
‘others '

‘Dealing with conflicts.

GIVING AND GETTING HELP

Note: The Helping Relationship

A helping relationship is established with another person in order

to do just that - to help a person help herself with her responsibil-
ities, tasks, questions, and problems. This relationship is always

a two way prncess. The person asking for help must feel free to do
this and must try to find the person who is most likely to be able

to give the help needed. The helper must learn to listen and to hear
questions and problems from others. She must be sensitive to the needs
of others.

1. Read Growing Things and the introducticén to Training Camp Counselors
in Human Relations. List the phrases which seem best to describe the
helping relationship.

2. Consider these questions:

- What is the difference between the helping relation-
ship and supervision?

- Who are the people in Camp with whom you will have
a helping relationship?

- To whom do the others go for help?
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GIVING AND GETTING HELP - Cont.

3. Create a situation in which help is given or should be. With
a partner take turns helping one another.

- After each situation analyze together your
skills as a helper.

- Points to consider
*Do I really understand how she perceives
the problem?

*Do I understand how emotionally involved
she is with a problem?

*Did I deal with the problem as joint
exploration?

*Was I able to identify and to help her
identify the resources she has to solve
the problenm? -

*What questions did I ask that were partic-
ularly helpful to her?

4. Summarize your findings

COMMUNICATION

Note: Through communication the camp counselor does her job. Giving
and receiving clear pictures of responsibility, keeping up with needs
and trends. promoting ideas and carrying out directions. This applies
to communications with staff and campers alike.

1. What are some barriers to good communication?
Please list:

2. How to speak with effectiveness
Consider "Communications".

3. How to get across ideas.
Consider "How to Say What You Mean'.

4. After reading and looking at the resources, chart the lines of
communication in the camp setting. Include staff and campers.
Consider:

- Where can communication be blocked?

- Why is communication blocked?

- How to open .and maintain open channels of communication?




SELF-UNDERSTANDING 93

Note: In order to understand the goals, needs, and problems and
feelings of other people, it is important that the camp counselor
try to understand herself and her role in camp.

1. How Many People Are You?

You probably carry these roles right now: career woman....mother....
wife....daughter....student..,.friend....camp counseler.

In your group discuss the following:
*How many different roles are you expected to carry
in a day at camp? :
*How do you accomplish what is expected of you?

*Does your behavior depend on you or your surroundings?

*How do your own neads affecl your relations with other
people?

2

» Do you know your part in the scheme of things in a camp situation.
Take about %+ hour and contemplate your role and how you can be
most effective in it.

SUPERVISTON

Notes If'yoﬁ are in a supervisory role (for example: Waterfront
Director; Unit Leader, Food Supervisor; Boating Director, etc.)
you may find this activity is just for you.

1. Compare the definitions «f supervision from different resources.
2. Consider these questions:
*How can you help staff under your supervision evaluate

their performance

*What can you do to help them participate effectively
as a supervisor?

3. How would your feelings be affected in a supervisory conference if ...
*The counselor is in favor of an idea you are against:

*You have an appointment with a friend 15 minutes after the
conference is scheduled to end.

L. Explore other learning activities in this section "Working With
Others",

When your team is ready to share what it has learned with the whole
staff, turn to the back of this booklet, to "Sharing".



RESOURCE MATERIALS

Growing Things - Marie Gaudette and Dorothea Spellman, Girl Scouts
of the U.S.A. 1966 '

Training Camp Counselors in Human Relations - Jerome Baber,'.
Asscciation Press, 1962, New York

Communications - Howard Wilson - Admlnlstratlve Research Assoclatlon,

1960

How to SaYVWhat You Mean - Nations Business

Supervision of Group Work and Recreation - Hedley Democh and Harliegh
Tricker, Association Press, 1949. New York.

The Camp Counselor - Revel A. Benson, Jacob Goldberg, McGraw-Hill 1951,
New York

Camp Counseling - A. Viola Mitchell and Ida Crawford Saunder,
Phlladelphla, 1955,
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HEALTH AND SAFETY
A camp counselor makes provision for the health and safety of
campers in accordance with .Standards for Girl Scout Camping.

~ What must be done in}order to meet standards
for food and sanitation services

- How to organize for health services, emergency
procedures, etc.

~ How to effect safe practices in program activities.

FOOD AND SANITATION SERVICES
Note: This activity will give you help on this part of your job.
What is it? What standards are involved?....What is the
Food Supervisors role? '
1. Familiarize yourself with standards for storage and handling
of food, dishwashing, as set up by Girl Scouts of the U.S.A.
and the American Camping Association.

- Why are these standards necessary? How are they
enforced?

-~ Wnat do you'as a staff member need to know about
these standards?

- How do you determine if these standards are being met?

2. Refer to Standards for Girl Scout Camping.

FOOD SUPERVISOR

Note: What is her responsibility and how does her job relate to
Ttotal camp?

1. Examine her principal duties in Good Counselors Make Good Camps.

2. Become familiar with resources that will help carry out job
responsibility.

3. Work on schedule of deliveries, purchases, requisitions, shopping,
etc,

k. Use the Assistant Camp Director as a resource.




HEALTH SERVICES - EMERGENCY PROCEDURES
Note: This activity suggests standards involved, the health
Supervisor®’s role, and what to do in case of an emergency.

1. Become acquainted with the Standards for Girl Scout Camping,
A.C.A. Standards for Accredited Camps.

*What do you as a counselor need to know?
*How do you use this knowledge?

2, The Health Supervisor
*How does staff relate to the nurse?

*What are the procedures for campers seeing the nurse?
Staff?

*what first aid practices should be used by Camp Staff?

3. Make a 1list of emergencies in one column and action to be
taken in the right hand column.

When the team is ready to share what it has learned with the whole
staff, turn to the back of this booklet, to "Sharing".

98



99

SPECIAL ACTIVITIES
Note: This is related to all unit staff and food personnel.

1. What are the standing procedures for securing food and equip-
ment for cookouts?

2. Can you see any changes that might be made?

3. Look at the case study "Food for Thought" in Training Camp
Counselors in Human Relations. In answering the questions
on page 172, think of the attitudes and understandings that
will aid you in working with others.
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RESOURCE MATERIALS

Standards for Girl Scout Camping - Girl Scouts of the U.S.A. 1965
New York

Standards for Accredited Camps - American Camping Association

Cooking Out-of-Doors - Girl Scouts of the U.S.A. New York, 1962

Training Camp Counselors in Human Relations

Safety-Wise - Girl Scouts of the U.S.A., New York, 1965

Leader Notebook - Girl Scouts of the ﬁ.S.A., Betty Sheehy, New
York, 1965.




SHARING
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While in your learning groups you have been sharing your
ideas, feeling, and attitudes withvthose around you, ideas on
iﬁformation and discoveriesvinvolﬁing new skills and have made
the éharing a meaningful experience.

Now you are ready to share with the total staff. This Sharing
experience helps you crystallize your learning. You will be sharing
with the campers in much the same way as you will in this Sharing.
The enthusiasm and information you share with the other staff is
invaluable to them because they have been concentrating on other
parts of the camp counselors job.

In preparation for your sharing, summarize your information
and the resources you fouﬁd most helpful. Decide what seems‘to be
most important, interesting and related to the needs expressed by
the group's questions. Take a little time to plan your sharing.

You should think of how to share in a lively and interesting way.

Before definite plans are madé for a sharing, your group
should contact the trainers to be sure you are on the right tract.
Review the following points:

Do the plans reflect your enthusiasm for what you learned?
Do they include the information you consider essential?
Are they related to the other leader’s interests?

Is the information accurate as far as you can discover?
. What imaginative touches are you using?

W FEW N
P

ENJOY YOURSELF. AFTER ALL, YOU ARE THE EXPERT BY THIS TIME!



MATERIAL.USED DURING PRE-CAMP
TRAINING AT

CAMP ROCKY POINT



Camp Rocky Point
Pre-Camp Staff Training

TUESDAY - JUNE 3

Sugglies

Magic Marker
Brown Paper
Song Books

Chart on

Cooking Prog.

Cook Books
Menu Sheets

Time

10-12

12:30
1:30

2:00 Unit
Lodge

.3-3:30

4:30-5:30
6:30

8-10

1969

Cont

ent

Arri
Lunc
Camp

Get
Song
Hist
Hist
R
Staf

ve and settle in
h
Tour

acquainted

s

ory of Girl Scouting .
ory and traditions of Camp
ocky Point

f Books

Kapers

H
D

W
Wate
Swim
Dinn

Cook
l .
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oppers

ining Hall Kapers
(Red scrapper)
(Blue stacker)
(Green sweeper)

ork in kitchen

rfront Instructions

er

-Out

Menus-Progression Chart
Discuss Nutrition using
"Cooking Out-of-Doors" book
Discuss foods available
Discuss foods unavailable

Equipment

Cooking equipment
Fire equipment
Clean up equipment
Personal equipment



Supplies

Time

WEDNESDAY - JUNE 4

Filmstrips
Projector
Screen

Jr. & Cad.
llandbooks

Urown paper
mounted
Magic marker

Fire

Building
Chart

Types of Wood

9:45-12

12:30
1:30-2:30

2:30-6:00

8:20-10
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Content

3.

Kapers--list and define

Form patrols--elect patrol

leader

Plan menu for Thursday
cook-out, ,

Assign badge to be worked on
by patrol and report on
Friday. .

Cadette Games or Hiker
Junior Collector
Rambler

Girl Scout Program

1. History of Girl Scouting
2. Program age levels
a. Junior
b. Cadette
3. Handbooks--Introduce
a. Show program sections
b. Discuss badges
(1) Purpose
(2) How to do
(3) Signing books
4, Patrol System
chalk talk
Lunch
Rest

Waterfront Activity

Dinner

Teach Fire Building & Toolcraft

l.
2.
3'
A.

1.

Types of Fires
Types of Wood
Fire Safety

Counseling Skills

Liking for children-gvery
individual.

Love of the out-of-doors--
don't knock it.



Supplies

Time

THURSDAY - JUNE.S

Mimeo sheets

Staffbooks

9-10:30

10:45-11:30

12:30

1:30-2:

30

2:30-3:30

l06

Content

3. Genuine interest in the likes
and interests of the camper.

4, Ability to teach skills,

5. Health and safety conscious-
ness, careful supervision

is the key.

6. Ability to work cheerfully
with others.

7. Faith in the camper--their
leadership and creativity.

8. Loyalty to the camp.

9. Emotional maturity.

10. Summary: Patience-Friendliness-
Cooperation-Responsibility-
Conviction in camping and
Girl Scouting.

B. Responsibilities

1. We are all responsible for the
health, safety and happiness
of every child.

a. The unit staff is the most
important staff. You are
the ones who work directly
with the girls,

b. The other staff are here
to support and help you.

c. Do not ever underestimate
your importance or
responsibility.

2. Refer to practical pointers.
C. Behavior Problems
1. Problem solving.

Camp rules and procedures

Swim

Lunch

Rest

Records and Reports

1.
2.

Health Records
Cook-out forms



Supplies Time

3:30-4
Rope 4-5
Sticks

Binders twine

Plaster 7-9
coffee can

paper, pencils
sacks

FRIDAY - JUNE 6

9:45-12

107

Content

3. C.I.T. Reports
4, Unit Reports
5. Inventories

Break

Skills (by patrols)
Knots
Lashing
Compass

Cook-0Out

Hike--Beach hike

1. Make plaster tracks

2. Observe water animals

3. Make lists of observations
4, Collect interesting items

Do requirements for Rambler Badge
Page 353.

A. Program

1. Define--everything they do--
eat, Kapers, Games, Songs,
Badges, etc.

2. Types _
(a) Patrol-Badge aectivities,
trail, Feathers, cookouts,

skills, crafts, wide games.

(b) Unit--campfires, skits,

crafts, games, conservation
"projects, special programs,

such as Woodland Fairy,
parties, ectc. ‘

(¢c) All camp--camp firest,
church services, special
programs, art show, news-
paper, etc.

3. Brain Storming--Program ideas
List and apply
Discuss scheduling

4. . Introduce Resource Books
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Supplies Time Content

12::30 Lunch
1:23D<2:230 Rest
2::30-=3:00 C.I.T. Director

3::00-4:30 Program Crafts
' a. Sand painting
b. Leather work
c. Clay
d. Prints, etc.

4::30-5:15 Swim

6::00 _ Dinner

7:30-8:30 Report on Badge assignments
'9:00—10:00. Camp-=fire with E. T. C.

Scouts Own Investiture

SATURDAY - JUNE 7

9::00 Clean Unit and make out inventory
10:00 Check-out
SUNDAY -JUNE 8
4:00 Check in and settle in unit
6:00 Dinner
7:30-9:30 Unit Staff Preparations

Name tags

Reminders:
Hammock Haven

Name tags
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4L CAP CJUNSELDR'S YARDSTICK:

Suggestions for using the yardstick: The purpose of the yardstick is to evaluate the
counselor who works with, guides, and holps the camper, rather than to check the com-
pers who are the resulting product. This ovaluation is entiroly a porsonal matter.
Check yoursclf at regular intervals throughout the summer but do not report to others,
gs this is a personal device to help you. Do not be surprised if your own estimate
becomas lowor, becausoe the broader your understanding of the camp program and its
philosophy becomes, the more critical you will be of yourself.

THE CAMPERS AND THETR PROGRAM -

1, Have I helped to provide the baest possible physical conditions for the campers,
including clcanliness and attractivencss of living quarters, cating places and
activity centers, and have I helpud to provide scnsible health teachings and
standards?

2, Is cach camper more alert mentally to what gocs on about her, with morec Specific,
- worthwhile inforination at her disposal, than shc was at an carlier date.

3+ Is cach cemper finding her place in thoe group, coopsrating as a leader and a
follower by turn, sharing her social responsibility for affeirs in the tent,
encazopment and camp? Is each comper more helpful and cooperative; is she more
thrifty in usc of time, money, and muterials? Is shc mors thoughtful in her
personal .habits, in her respeet for the rights of others, and in her specch?

4o Have I helped each camper in her adjustments to the group? Are shy children
morc outgoing; aggressive ones more coopgrative; thosc subject to fear, angor
and stubborness, controlling themsolves better? Do I better understand the
reasons back of thoir mischief and misbehavior? Are they more tolerant and
foir-minded? Are they more courtsous and friendly?

5. Have the program activities boen challenging, fun and worthwhile? Have they
met the ncods and interests of the girls I am working with? Have thoy been
of such a naturc as to bo capable of persisting on the adult level? Does
the program give opportunity for creative oxpression? Is tho child better
able to carry through to completion, a given task?

6. Have I given the campers opportunity to express their own idecas, wishes and
desires? Have I holped them in the development of initiative? Does cach
child have bettor ideas to oxpress because of the way I handle discussions?

7. Has there beon a satisfactory balance betweon activity and quictness?  Are
the activitics balanced betwecen the physical, intellectual, acsthetic and
social? '

8¢ What specifically has cach caamper learned in ecch phase of the program end
in whet skills has she shown improvcment? Have these learnings been so
isolated or have they been ticd up with other activities in a really life-
like way? Do the activitics lcad on to other activities? What has been the
child's gain from her camping cxzpcrience?

565
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HISTORY OF CAMP ROCKY POINT

A1l cemps begin as a dream in the hearts of people who know the peace, calm, and
contentment to be found in living out-of-doors -- who know the challenge and
~adventure of daily living in nature, away from the cement, bricks and synthetics
of our modern world -=~ though know the delights of discovering small, furry and
hard-shell animals, who respond to the flight of birds, the softness of petals
in bloom, the brightness of stars, the patter of rain on a canvas roof, the
quietness of a trail through the woods.

*®

««And so it was with Camp Rocky Point.

The present site was leased from the Army Corps of Engineers on October 19, 1951,
for 25 years., Camping then was primitive: Campers and leaders cleared their areas,
pitched tents, made fire circles, cooked all meals over campfires, dug drains, and
grease pits and latrines, carried water from the lake and purified it for usej they -
camped; sang, swam in the lake -= all with a spirit of high adventure.

195k: Permenent additions were made to the camp -~ unit kitchens, tent platforms,
pit latrines, a water system, a pier for the swinming beach, canoes and a rowboats
That year the East and West units (16 girls each) were used for the first time and
- named by the campers "Lichen Lodge" and “Sunset Lodge". A two-man tent unit was
located on the present Tipi site, and girls training for the first Girl Scoub
Rouncdup practiced camping skills in preparation., There was also a primitive unid
set up in one of the meadows, for girls who still liked to "rough it'.

1955: Tae tipis were added, They are located on the old Butterfield Trail, which
was used as far back as 1847 for stagecoach travel between St. Louis and the Gulf
Coast. This unit, for 16 girls, was named "Odakoda', ‘

1957: The "once in a hundred years" occurred, when unususlly heavy rains brought
Laks Texoma to a record highs "Sandy BecachM" was L0 feet under water, and our camp
located on a lake had no waterfront program for the six weeks of that yeaprts
season. Water covered the old Butterfield Road and was within a few feet of the
Tipi Unit Kitchene

1958: A dining-recreation hall was added to the facilities. The first cance
overnights out of camp were made by Established Camp girlse

}_?_5_9_ Tae Dallas Kiwanis Club cquipped the kitchen with gleaming stainless stecl
automatic dishwasher-sterilizer, a ten-burner stove, maple top tables, walk-in

ice box and freezere. An increased emphasis on waterfron®t program included water-
gki instruction. The camp capacity was increased by the addition of another tent

and tipi.

1960: A deep well was dug on the campsite; no longer does the drinking water come
from the lako. Citizen Band Radios were used for communiocation.,
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History of Camp Rocky Point (continued)

_;_2_6_3;: Permanent showers and flush latrines were added to all three units,

A primitive patrol of 12 girls, ohe session, did preparatory work for the next
Rouncdup. Another tipi was added, and two tents to East Unite. The camp continued
to grow, and its appearance changed yearly. ~

1962: Our first C.I.T. Unit had 23 girls. An icemaker was added to the kitchen
facilities.

19631 Two cenoes have besn addad, for 2 total of §, Two Vaterfrent Units are
being offered; one for the waterskiers and one for the canoeists,

196: Cemp newspaper begun, Round trip bus service initiated for campers.

First C.I.T. "class" graduates. Trail feather program initiated. Camp opened
to ail age levels, Hammock Haven built by C.I.T.'s. New trail to the waterfront
built by C.I.T.'s.

1965: First integrated camp season.
Green Chapel built.
Air conditioning added to staff house and infirmary.
Staff house remodeled.
Camp.bell erected and becomes signal for meals,

1966: Comp Rocky Point had a new lcok on the waterfront. A new floatation pier
vag launched and a storehouse for waterfront equipment built. The trails
in the units were graveled, Singing Trees was relccated - the area being
cleared by C.I.T.'s and a nature tent placed in the old Singing Trees areas
7ipi Unit took a new name and new appearances, Tipis were replaced by wall
tents and the unit was named Butterfield. The ceremonial firecircle added
another totem pole and a Tipi for its formal dedicaticn. A sound movie was
.:i2de of the Camp for use in promotion. The first Cadette trip to Tyler
State Park. ' ' '

(e}
\D
(o)
~J
(13

Gur o Camp library was begun with donations from troops supplying us with
200 volumes, The C.I.T.'s planncd and built a nature trail. A new Hammock
Heven was located and cleared by Staff during training. The Cadebte trip
was to Lake Whitney. A successful year with the Camp full.

|

1968  The most exciting additicn was the two Beautiful ponteon bargds. They were
o initiated during staff training and resident troop camp and used for
fishing and boat rides. The Caretaker's mobile home was added at the gate
along with a new Camp sign. : ‘

Cam» Rocky Point has had a short p'ast. The future, which starts now, lies in
your hands. '

4/69
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OBJECTIVES OF GIRL SCOUT CAMPING

To promote the physical, mental and spirituel well being of every girl and leader.

To develop resourcefulness, initiative, self-reliance and recognition of the worth

"~ and dignity of each individual.

To provide opportunities for practice in democratic living.

To develop a sense of responsibility, qualities of leadership, and an awareness of
the capacities of all people.

To provide an inner satisfaction, a sense of awe and wonder, and a deep enjoyment for
both girl and leader. ‘

To provide a sense of accomplishment.

To stimulate each girl's awareness of the scope of the natural world.

To develop the individuall!s sense of responsibility for conserving the natural world.

THE BROWNIE GIRL SCOUT PROMISE

I promice to do my best to love God and my country, to help other people every day,
especiaily those at home,

THE GIRL SCOUT PROMISE

On my hcnor, I will try: To do my dﬁ’cy to God and my country, to help other people
at all times, to obey the Girl Scout Laws.
THE GIRL SCOUT LAWS
l. A Girl Scout's honor is to be trusted
2. A Girl Scout is loyal
3. A Girl Scout's duty is to be useful and to help others

L. A Girl Scout is a friend to all and a sister to every
other Girl Scout

5. A Girl Scout is courteous

6. A Girl Scout is a friend to aninals
7. A Girl Scout obeys orders

8. A Girl Scout is cheerful

9. A Girl Scout is thrifty

10. A Girl Scout is clean in thought, word and deed

L/€8
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WHAT IS A COUNSELOR?

She is FUN!
And because she is fun, camp will be fun. She can maintain order and keep
things well under control and still be g2y. A good counselor smiles, laughs,
Jokes; she softens a reprimend because she has a twinkle in her eye, yet
the girls know she means business. She has fun herself doing things with
rather than for the girls.,

She is EELPFUL '

4 good counselor doesnft boss—she pitches in too, and discovers in the
dullest chore something that is fun.

She helps girls open doors on new experiences and adventures,

She helps girls live up to the ideals expressed in the Girl Scout Promise
and .Laws the best they can,

She puts down stepping stones of good citizenship by helping girls learn
responsibility for their own affairs.

She is ADULT...
Perfectly adult in her emotions and judgment,
but...
-Not tiresomely adult in her ideas!

PRAYER OF THE CAMPER

God of the hills, grant me strength to go back to the cities without faltering;
Strength to do my daily tasks without tiring and with enthuslasm;
Strength to help my neighbor who has no hills to remember.

. God. of "the lake, grant me thy peace and thy restﬁ;lness;
Peace to bring into the world of hurry and confusionj
Restfulness te bring to the tired ones I shall meet every day,
Content to do the small things with a freedom from littleness; '
Self~control for the unexpected emergency and patience for the wearisome
tasks,
With deep clefts within my soul to bear through the crowded places;
. The hush of the night time when pine trees are dark against the skyline;
The humbleness of the sunny days to bmghten the gift of friendship-of-
life for all,
#1311 me with the great tenderness for the needy person at every turn,
Grant that in all my perplexities and everyday decisions that I may keep
an opren mind.

Cod of the wilderness, with thy pure wind from the north land drive away
from petbtiness,
With harsh winds of the winter drive away my selfishness and hypocrisy.
P11 me the breadth and depth and height of the wildermesse
Hay I live the truth Thow hast taught me in every thought, word, and deed.

-~ Irene Mott

5/65
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GENERAL PRINCIPLES FOR ALL COUNSELORS

If you ook in the dictionary you will see that the meaning of the word counselor
"is one who helps and guides by word and deed. Every staff member at camp must be
sure that his words and actions are of good report so that our campers may look
up to each one of us, sure in his heart that our words are worth 1lsten1ng to and

“hat our actions are worth following.
l. Your dress and appearance are important.

2. Your manner of speaking to everyone in camp will be listened
to and copied. Keep it interesting and free from argument and nasty words.

. 3. The way you work with your fellcw counselors is of great
interest to campers. This could set the pattern for the campers! relations
one to another.,

L. Your table manners - are they worth copying?

5. Your relation to prayer, God and His Church - they must
inspire and help your campers feel close to God.

6. Your chit-chat in a room full of campers about your dates and
fun -~ should it all be heard by kids? If so, fine.

7. Is getting out of bed a hard job? Do children annoy you early
in the morning? If the answer is yes to either of these questions,
think seriously about being or continuing to be a counselor,

G, Do you put your own things away? Are they taken good care of?
I'm sure if the campers were asked, they could tell.

9. Are you a good sport? Is the winning more important than
the game? ‘

10. Can you take children for a long period of time and keep them
happy and interested?

11, Your day off is important to both the campers and yourselfo
Use it wisely.

Your position as a counselor is a very important one. It carries with it a great
deal of responsibility of action and deed. It is not enough to be able to do a
thing well, the important thing is, how is it done? What have you and the campers
learned by doing it?

Each minute in our lives is a learning process and our goal is to learn those things
vhich arc going to make our lives useful and happy. A camp has one primary duty
and that is to see that every camper learns to become a better person by being

at camp,

Camping can be a truly great cducational experience in a child's life. Our camp
should tc dedicated to the ideal thabt people come to know and respect one another

by living and working together.

3/65
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EVERYONE WANTS TO KNOW!

- LOST AND FOUND

Every effort is made to return lost articles to the ovmer. All items found
are tumed in to the office at the end of each session. This is the
responsibility of the Unit Leader. ,

KYRTAVRVRVR) (YAVIVATRY
SHEEEEEEENERE

AMP COUNCIL

The Camp Council is the patrol system (a representative form of demccratic
self government) on an ALL Camp basis.

TWO from each Unit, ONE from the C.I.T. Unit; one camper is the Chairman
of the Court of Honor and the other elected by the Court of Honor. One
Staff is appointed from each Unit.

They will meet with the Camp Director as a planning and evaluating group
for the entire camp.

SRR ERRNE

RECORDS AND REPORTS

CCOKOUT ORDERS: Due at least 2ly hours in advance of cookout if using
staples already in camp. Due the night before Handyman!s trips to
towm otherwise.

CALENDAR OF EVENTS: Write on calendar in Staff House, special unit events,
such as cookouts out of unit, sleepouts out of unit, sunrise breakfast, etc.

DAILY SCHEDULES: Due at end of each session, attached to Unit Staff Reports.
A tentative schedule is turned in at the beginning of each week by
Unit Leader. '

UNIT STAFF REPORTS: Due ab end of each session, with Daily Schedule attached.
Must be turned in before leaving.

CAMPER EVALUATIONS: These should be discussed with the campers and filled
out by Patrols the Friday before closing of each session. Read them
carefully and summarize on Staff Report before turning in to the
Business Manager on closing day of each session.

INVENTORIES: Sheet of complete unit inventory will be given each Unib
Leader. Complete check should be made at end of each sessions Turn in
to Business Manager at end of camp.

OTEER: Copies of all-camp events should be given the Business Manager (such
as all-camp waterfront days, all-camp campfires, Scoutts Qwn, etcs)e

L/68
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STAFF RESPONSIBILITIES

PURPOSE: To plan and direct the operation of the Girl Scout program in an established
‘or day camp; to supervise the camp staff; and to make provision for the health
and safety of the campers - always worklng within the framework of the Girl
gcout program, and the policies, standards, plan of work, and budget of the

ouncil,

RESPONSIELE TO: The Executive Director (or to a person designated by the Executive

Director, such as the camping administrator).

PRINGIPAL DUTIES:

Lo

2,

3‘-

9.

10.

Develops a plan for the camping season including program enphases, staff
needs, and budget.

Supervises camp staff.

Recruits, selects, places and releases staff.

Flans, conducts, and evaluates precamp and cn-the-job training.
Conducts supervisory conferences (including work reviews) with staff,
Interprets and administers personnel policies and practices,

Sees that high standards for leadership, program activities and health
and safety are maintained.

Coordinates camp activities, organization and government.

Promotes understanding and use of the unit plan and the patrol system,
ineluding unit Court of Honor (or Brownie Ring where applicable).
Oversees planning and carrying out of the Girl Scout program in the units,
Coordinates schedules for special program features, such as waterfrent
schedules, and schedules of program consultants.

Meets with the camp council to plan, carry out and evaluate campwide
events, camp operations; and to plan use of camp facilities and equirment.

Approves purchases and expenses within budget; superv1ses business
procedures and record keeping.

Sees that community contacts for health and protection services, religious
services, food services, and utility and disposal services are developed
and maintained.

Sees that emergency procedures for camp (i.e~ fire and evacuation drills,
health emergency procedures) are developed and observed.

Develops and maintains good relationships with parents; sees that they
are notified of illneds or injury of campers or staff members.

Sees that proper care is taken of camp equipment and facilities during
the camp season.

Sees that arrangements for necessary transportatlon for campers and/or
staff are mads.

Acts as hostess for camp.



Duties Camp Director (cpntinﬁed) 119
12. Promotes high staff and camper morale.

13, Prepares necessary reports on camp operations and activities and makes
reccmmendations for the following season.

CAMP DIRECTOR

To assist the director in'the administration and coordination of the camp
operaticn by carrying dutles as delegaued to act for the camp director in
her absenceo

T0: The camp director.

DUTIES: Carries out duties as delegated by the camp director. Assignments

frequently follow one of these patterns:

1. The assistant director carries responsibility for certaln adminise-
trative and operational activities.

2o The assistant director carries responsibility for development of
program activities and sometimes may supervise program staff,

3o The assistent director carries responsibilities for certaln
business management activities.

Each council must decide whlch assignment pattern best meets the needs

of the camp.
WIT LEADER
PURPOSE: To perform the duties of a troop leader by helping cempers in her unit td under-

stand and live up to the Promise and Laws; develop and use a democratic form of
government; plan, carry out, and evaluate activities; and develop enjoyment and
appreciation of the out-of-doors. To direct and supervise the work of the unit
staff.

RESPCHSIBLE TO: The camp director.

PRINCIPAL DUTIES: 1. Knows the girls in the unit and helps them learn to respect the

rights of others and to understand differences and similarities
of other campers.

2. Teaches camping skills and appreciation of the out-of-doors.

3. Guides activities and experiences in the unit through use of troop
government, girl-leader planning and the Girl Scout program.

e Coordinates unit activitics with those of the entirc camp. _

5. Supcrvises the unit staff - delegates jobs, guidos thom in the work,

arranges schedules for time off.
Supervises unit housekeeping, sanltatlon, care of supplles and
equipment. ’
7. Assumes responsibility for health and safety of the campers:
Maintains a well-equipped first aid kit.
Checks with the nurse on supplies needed for a trip outside of camp,
Reports accidents promptly.
Keeps nurse informed of health status of campers and unit staff.
0. Acts as hostess for the unit.
9. Serves as waterfront guard orf watcher, if qualified, for her unit.
10. Keeps records and makes reports as required.

o

-2 -
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UNIT COUNSELOR

RESPONSIBLE TO: The Unit Leader

PRINCIPAL DUTTES: 1. Sharing in the leadership responsibilities of the unit as
, delegated and under the supervision of the unit leader.
2. Assisting in keeping records, making reports, and caring for
supplies and other responsibilities as required.

WATERFRONT DIRECTOR

PURPOSE: To organize and administer activities at the waterfront consistent with Girl
Scout standards and to integrate waterfront activities with unit plans and
other specialized camp events; to direct and supervise the waterfront staff,

RESPONSIELE TO: The camp director or to the assistant director or program director, if
so assigned.

PRINCIFAL DUTIES: 1. Develops and carries out, with the waterfront staff, waterfront
activities based on unit plans; establishes procedures and coor-
dinates requests for use of facilities.

2. Supervises the waterfront staff.

3. Teaches water safety, swimming, diving, boating, canoeing, sailing
and lifesaving. ,

L. Develops and enforces waterfront safety measures for every perscn
in camp (including staff, visitors and campers) in line with Girl
Scout standards; reports accidents to the nurse or camp director
- promptly.

5. 1Is responsible for care and use of boats, canoes, lifesaving
equipment, and other equipment and supplies; requisitions necessary
equipment and supplies before and during camp; requests necessary
repairs or maintenance work, v

6. Keeps American National Red Cross records for certificates and
water testing reports.

7. Plans and conducts specidl waterfront events as requested by the
camp council.

WATERFRONT COUNSELORS

RESPONSIBELE TO: The Waterfront Director

PRINCIPAL DUTIRS: 1. Assisting the waterfront director in carrying out assigned
responsibilitics in the waterf{ront program.
2, Participating in general camp program outside her' field, as time
permits, after her specific waterfront duties are performed.

HEALTH SUPERVISOR /NURSE

PURPOSE: To supervise and be responsible for the general health and safety of campers
and staff,

W1 The camp director. Works under the technical direction of a licensed
physician (whose office is nearby).
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fealth Supervisor/Nurse (continued)

DUTIES: 1, Establishes and maintains contacts with physician and with local
hospital facilities, gives first aid; gives nursing care in cases
of illness and accident as directed by physician; takes responsi-
blllty for calling the physician when advisable.

2. Requisitions necessary equipment and supplies before and during
the camp season.,

3« Iiaintains first aid equipment for units, dining hall and kitchen,
waterfront, and key locations in camp; provides first aid
supplies for trips.

L. Initiates health education and safety practices; develops and
maintains health emergency procedures; instructs staff in first
aid during precamp training reriod.

5. Establishes and maintains regular infirmary hours.

6. Checks incoming campers and collects, reviews, and keeps health
certificates; records all treatment and other health information;
notifies staff members of health precautions of campers (and other
staff) when indicated.

T. Notifies camp director when parents should be advised of serious
illness or accident.

8. Completes and keeps on file necessary reports such as daily
treatment log, insurance claim forms, health department reports
and other required reports; submits these to camp director for
council files at close of camp.

9. Supervises sanitation and safety practices throughout the camp,
including kitchen and dining hall makes regular visits for
checking.

GENERAL QUALIFICATIONS FOR ALL CAMP STAFF MEMBERS

Acceptance of and adherence to the purposes and principles of Girl Scouting
as embodied in the Promise and Laws. Some knowledge of the Girl Scout program.
Understanding of the needs, abilities and interests of girls.

Appreciation of creative outdoor living.

Willingness to place the needs of girls and camp above personal: desires.
Integrity, sound judgment, poise, mature sense of humor.

Good health and the stamina necessary to live in the camp setting.

Ability to make decisions and act wisely in an emergency.

Acceptance of all people and ability to live and work with girls and adults
of various races, religions and national origins.

Belief in democratic principles of government and troop management, including
positive attitudes toward girl planning, and ability to promote and use the
patrol system (or the Brownie Ring when applicable).

Belief in the Girl Scout camping objectives and ability to work toward
achieverent of them.



CAMPER'S INTERESTS 122

Ve earnestly desire to have Camp offer your girl the happiest
most profitable camping experience possible. For this purpose we are asking you to
help us by answering the following questions regarding her interests and abilities.,

3

Camper's Name : Age Grade

Address ‘ School

Church Affiliation

Child lives with: both parents Mother Father Other

Mother living? Address __ Occupation
Father living? Address ' Occupation
Guardian ' 4 Occupation
No. of brothers . Ages No. of sisters Ages
_Is this the camper's first experience away from home? If not when has she been
away before? Boarding School When
Camp When Other

Did she enjoy this experience away from home?

Is she attending camp this year on her own volition?

What responsibilities does she have at home?

HEALTH HAS BEEN: robust normal below average .doctor's care

ENJOYS: being in a group playing alone sporté sewing

cooking reading staying indoors staying outdoors
school activities parties hobby which is

FRIENDS ARE: many older younger the same age
interested in boys gets along with grown-ups

makes friends easily shy with new people

OTHER INTERESTS: music instrument dramatics singing

dancing art other

Child attends Sunday School Attends church with parents

Participates in family. group picnics, swimming parties, family trips, etc.

WVhat do you hope she will gain from her experience at camp?

If she was at camp last summer, what comment have you to make on her experience?

If you wish to give any additional information which you think will be helpful please
use the other side of this sheet. Please mention anything which might concern the
child while she is at camp, such as parents being away cn vacation, a new baby
‘arriving, etc,

Signature. ' Relationship to Campgr
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HEALTH HINTS 123
FIRST AID

Each unit is supplied with @ Unit First Aid kit. Smaller kits will be sup-
plied to be taken on all hikes away frcm the unit. Counselors usually may
successfully treat, but later report to the nurse: sunburn, bruises, fainting,
prickly heat, chigger, and mosquito bites, small cuts and abrasions that
cover only a small area, and the average type.splinter., Most serious abra=-
sions are easily. avoided if campers are cautioned ebout running, jumping,

end shoving.

.Cempers mey keep any mosquito or chigger lotion brought with them afier being

checked by the nurse., All other medicine must be taken up by the unit staff,
Brought to the nurse on check in day, and given according to directions, con-
firmed by the nurse,

Anything questionable must be reported to the nurse immediately.
Nurse's hours  every -day -are usually held after breakfast and after dinner in
the evening, Campers should always clear with their Unit-Ieader for permis-—
slon to see the nurse, and should take a buddy with them,

Safety

Accidents occur most frequently at the beginning of the camping periods.
ttention should be .called to rough paths, loose rocks, hanging limbs, and
other camp hazards, Show the children how to recognize poison ivy and en-
courage them to wash with soap immediately after being on paths whers it is,
After being on trails which are overgrown or on outings, check for ticks,
These are easily removed if they are found early,

Sufety Repulations,

1. Cempers must stay within boundaries of camp unless accampanied by a counselor

2. Report any injury or illness to the nurse immediately.
3. Shoes must be worn étlall tines,

L. No halters or sunback sulis may be worn,

5. A first aid kit must accompany a unit on :a hike,

6., Hezards: should be reported to the Cemp Difector.

7. Any medicine brought to camp must be turned over to the Unlt Leeder. These
are brought to the nurse at check invtime.

8, Campers running on camp grounds invite injury.
9. Quiet should be maintained during rest hour and after taps.

10, The Buddy System is used throughout camp, Every girl, upen arrival in
camp, should select a tent mate as her buddy; in case of an ¢dd number
ia a tent, three girls may buddy together, A girl never leaves her unit
or her group without permission frem the Unit Leader and then only if
cecexpanied by her buddy.

11, Mirrors or magnifying glasses cause fires., Keep them face down or
covered, .

12, Flashlights are a necessity at night, one per girl. 3/53
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EMERGENCY PROCEDURE

For fires or storms you will be notified in person by runners. You will be given
instructions.

For lightning storms keep children in tents or the Unit Kitchen.

In event of pending high wind or tornado alert you will be notified to take the
Unit to the Dining Hall., Do so quickly and with as little excitement as
possible, Girls should bring flashlights and raincoats - warm clothing.

In event of fire you will be notified of where to evacute to, either to the
lake or to the gate.

To report an emergency situation send a Counselor.

A1l emergencies should be met calmly, Do not excite the girls. Do not give
out information unless told to do so, At the point of evacuation all staff
members will assume responsibility for keeping the girls calm and in an
activity.

Staff is respons1ble for the safety of the girls. This should be your primary
concern.

General procedure for evacuation:
1. Line the girls up in pairs.
2. Check to see that they have proper apparel, e.g., raincoats, etca
3. Unit Leader in lead of the line —'Gounsélor at the end,

i. Two Counselors 6heck the Unit to make sure everyone is outl,
Report to the Unit Leader.

5. At evacuation point settle girls in.

6, Unit Leader report to the Director upon arrival,
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CAMP GOVERNMENT

- - - Or:how:tﬁe'gifls learn to manage their own affairs, The Patrol system
gives experience in representative government and its common use links us

with Girl ‘Scouting znd Guiding in other parts of the world.

PATROL

A patrol-is a smzll working group of 6 to § girls which has a patrol leader
(and an assistant leader) elected by its members, The patrol leader represents

her patrol .in the Unit Court of Honor which makes plans for the whole unit,
There should be -at least three patrols in a unit.

COURT OF HONOR

In executive committee composed of patrol leaders, a scribe (secretary
elected from the ‘whole unit) and the adult counselors. This court of honor
meets as .often as is necessary to make plans -- may be every day.

JOB OF PATRQLS

Meets every day to discuss and make plans. Decides how to divide their own.
apers -- and do their share of unit kapers. Leams new activities,
badgework, etc. |

CAMP COUNCIL -

Meeting of representatives from each unit in camp to make plans for all camp
activities and program ideas., Usually meets with Director or her assistant
several times during a session,

TO LEARN MORE:

Read the Patrol Leaders Handbook

REMEMBER:

M. eee. A patrol leader puts her patrol ahead of heréelf, and her troop ahead
of her patrol."

- Lord Baden Powell
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UNIT KAPERS

These are done each morning in each Unit by the children. Each unit staff is
responsible for making their own kaper -chart. They are most easily taken care
of by using a rotating Kaper chart which designates the jobs to be done by tent
name and number. '

A. latrine and shower
1. Swecp and disinfect f£loor
2. Disinfect john seats
3. Wash lavatcries
4. S2e that there is john paper and tcwels in each latrine
5. Erpty trash

B. Kitchen and Grounds
1. See that kitchen floor is clean: all dishes and supplies put away
and tables wiped off
2. Pick up all paper around unit
3. Empty wastebaskets and burn trash

C. Wood Gatherers and Campfire
1. Chop and stack wood
2. Build campfire
3. Clean campfire circle

DINING HALL KAPERS

A. Hoppers
l. Set tables
2. UWait on tables
a. Tood
b. Drinks
3. Take leftover food back to counter
4, Bring dessert

B. Scrapers
1. Get rubber scraper from kitchen after dessert
2. Scrape all food from all plates at the table
Do a good job - it saveés time

C. Stacker
1. Get "bus box" from kitchen
2. sStack dishes in bus boxes - put all plates in with
silverware on top plate
3. Return filled bus box to kitchen

D. Sweepers
1. Collect all paper (napkins and milk cartons) and place in
paper container in dining hall
2. After dining hall is dismissed sponge the table and
benches
3. Sweep under the table and to the wall. Empty dust pan
into paper container
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7 BASIC OUTDOOR SKILLS 128

Know good manners ‘in the out-of-doors; Know.the rules of the road in city
and country.

(1) Leave gates as you find them. ’

(2) Leave woods -and ficlds os you find them-—unless you make 1mprovements.
(3) Honor the No Trespassing sign.

(4) Wolk cround planted fields, never through them.

(5) Don't cut “imto or toke bark from o living tree.

(6) Burn rubhkish or put in container-- or take it homs with you.

(7) Be sure your Tire is out! :

In city or on tho Highways

(8) Stop together at traffic lights.
(9) Xeop hands and feot inside buses and cars.
(10) Walk singly ©or by two-- facing traffic.

Know how 1o dress Tor outdoor activities in 2ll kinds of wenther.

In General — Plan ;or the kind of L.v:.’c::.xrlt;y' and the kind of weather
you arc apt to msot.

(1) In hot sunshine keep head covered, wear ‘sun glasses, keep shoulders
ond legs covered. Go at o suntcn gradually. Toke it easy on walks
in hot sun. Rest, now and then, in the shade.

(2) When going cross-country or in the woods, protect arms and legs

rom briars-- wear jeans or slacks that are smooth-— wear knee socks
with shorts.

(3) Walks in the rain are fun-- if you have raincoat, hat, rubbers or
boots, and dry clothes at homa.

(4) Por hiking wear shoes that are comfortable and that give good
support, wear socks with no darns or holes.

Know how to tie a sguare knot

-

And a clove hitch

Know how to use and care

How to sharpen, oil and clean-— also
safe use. L

Know simnle first aid. How to care for cuts, bruises, burns, fainting; shock,
etc. '

Know how to salect the spot, build, care for, and put out a fire.

Know hou tg cook something for vourself and your patrol.




PLANNING A COOKOUT 129

Then after a day filled with pleasure and work,
4s you trudge back to camp with your trout,
The smell of bacon that!'s cooking up there,

Is the swectest of odors, no doubt.

—F. K. Berry

I. At least two days in advance:

Plan menus and check with dieticien (if substitutes are necessary, check
with her on what might be available).

IX. The day before you cookout:

Meke complete list of food and equipment needed. Give ons copy to the
dietician and keep one for your food packers.

III. The day of the cookout:"

Check with dietician to be sure all food was available for your n~nus.
Make all necessary changes on menu, equipment, and kapsars.

Have kapers made and gee that each kaper group knows what they should
do and when to do it.

. Be sure the counselors know which kaper groups they are to supsrvise.
Allow enough time for preparation so that the children will be eating
at their ususal mealtime.

=9 QW >

In planning with youf girls for cookouts--keep in mind:
1. Resources at the site (wood, water, fire safety)
2. People

a. How many

b. Tastes

c. Religious rulss recgrding diot
d. Experience of the girls

3. Menu

a, Consldor cquipment

b. Plan to includo:
(1) Somcthing raw
() Something cooked
(32 Something hot
4} Scrething cold
%5 Simething sweet

c. Meke it colorful

d. Make it well~balanced



PROGRESSION

MENU

REFERENCEZS FOR RECIPES

One Pot Meal

Desert Fish
Campfire Stew
Chili Con Caxne
Chowdex

Jungle Stew
American Chop Suey
Blushing Bunny

ABC's of Campcraft, page 75

Cooking Cut-of-Doors, page 79

ABC's of Campcraft, page 75

ABC's of Campcraft, page 73

Cooking Out-of~-Doors, page 80

ABC's of Campcraft, page 75

Jr. Girl Scout Handbook, pages 141-142

Casserole
{(Individual can for each person)

Hamburger patty, chop or steak
sliced potatoes, carrots, onions,
ham, sliced sweet potatoes,
crushed pineapple (use pineapple
juice instead of water)

- —aa. e

Cook in ovound coffee can. Cover
contents with one inch water, salt &
pepper and pat-of butter., Put lid
on secur2lv, bake in coals for 20
minutes.

Potatoes, carrxots, onion, baked
apple and ham, hamburger patty

ABC s of Campcraft, page 74

——

Foil Cocking

Biscuits

Potato, carrot, onion, apple
Steak, hamburger patty oxr fish

Kakobs, Pigs-in-Blanket

‘Wrap 1/2' biscuits loosely in f011.

Bake 10 ninutes

Add seassning and wrap 1n f011.
Place on coals

Alternate slices of onion and meat on
stick. Wrap in fojl. Cook 14 minutes|
Wrap frank in biscuit dough, wrap 1n
foil, ccok 15 minutes

Tin can stoves and
Buddy burners

Anything that can be fried in
shallow grease: hamburger patty,
(After they have been broiled)
Eggs, bacon, pancakes, steak, etc.

Heat can with Buddy burner. Ad4
grease to avoid sticking

stick Cooking

Kabobs

" Angels on Horselkack
Pioneer Drumsticks

-Cooking Cut-of-Doors, page 108

-

Brownie =andbook, page 93
Cooking Cut~of-Doors, page 103

Otl



COOK-OUT ORDERS
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_ Date

UNIT Needed Meal

COUNSELOR IN CHARGE Feeding

of Cook-Cut How Many .
MENU QUANTITY LIST ALL staples, fresh meat, SPECTAL COOKTI¥%

fresh vegetables or fruit,
bererage, bread, seasonings
NEEDED

EQUIPMENT
NEEDED
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PRCGRAM ACTIVITIES

Plant Life

1.

2.

3¢

5

8.

Plant Backed. Lash together wood to form a box end plent a small garden in
it. Garden may be of wild flowers, cacti, ferns, tropical plants.

Terrarium. FPlant something in a glass jar. Use a wide mouth coffee jar with
screw-on lide This demonstrates the process of condensation. It will not
have to be watered unless you include some animal life in it such as snails,
etc,

Orna neﬁts Frem Seed Pods, Nuts, etc. Collect seéed pods and paint them with'
brignt colors and tie them together. Equipment: Paint, brushes, shellac,
binders twine.

Jewelry From Seed Pods, Nuts, etc. Paint them and shellac. Glue a safety pin
on the back., Equipmentv: Paint, shellac, rubber cement, paint brushes.

‘Let each girl bring her own safety pin,

Flower or Seed Collections. Press flowers as you pick them. Tell girls the
day vefore to bring a megazine for this purpose. The dried flower or seed is
mounted on white paper with scotch tape. Label it, telling name, where picked,
whether it is a wild flower or not and scientific name if possible. Let your
mounting tell a story - let the flowers be all of one color, or Texas flowers,
or wild flowers, etc. Seeds may be collected in the same manner, but informa-
tion about them should include how they are dispersed - by wind, by falling,
by birds, etc. Equipment: Mounting paper, scotch tape, labels, Make test
tuvbe garden. ‘

Examples of Team Work. Collect such things as soil, bees, alr, sun, water,
Snow how plant life depends on these thingss

Mount Leaves. Pick leaves and press them in a magazine. DMount them on paper
with scotch tape and label them., Let them tell a story - leaves from trees
on the campsite, evergreen leaves, deciduous leaves, leaves from trees that
has flowers, different kinds of leaves (veining), and an arrangement of
leaves (simple or compound).

a. Make spatter prints. Lay a flower, leaf, fern, etc., ch a sheet of
typing parer, hold a four-inch square of ‘screening above the leaf
and rub across the screen with ‘an old toothbrush which you have
aipped in poster paint. Fine spatter will fall through screen and
when you remove the leaf, its silhouette remains.: The leaves should be
dried and pressed before printing. Equipments Typing paper, screening,
paint, old toothbrush (len girls bring from home).

b. Blueprint paper prints.

¢. Intertube prints.

Tdentify and label all the trces on the campsite. Equipment: Cardboard, crayons
01 luggege tags..

- 1L -
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11.

12,
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Navkin rings-- Cut pieces of wood (sofi wood) and scrape out inside. Sand-
paper it, and shellac. Equipment: jacknife, sandpaper, shellac or tie rings.

Plaster of Paris Prints- Make print in top of coffee can. Grease top
with vaseline. Pour plaster of Paris into this. v flower, clove, leaf,
or any object on top of plaster. When the plaster is set, remove the
plant life, and paint the impression, and when it is dry, you may shellac
it. To mix plaster: Use a can and a stick for mixirng., Fill the can
with the amount of water necessary to fill the wold to a depth of about

' 3/4 of an inch. Sif% plaster of Paris, letting it sink to the bottom.

When no more will sink to the bottom, then add a dash for good measurs,
and stir until it is the consistency of thick eream., Pour into ths mold.
Do not stir while adding the plaster, nor try to thin it.

Veave with native grasses-- rake sit-upons, baskets, place mats. Get a

program aide to help you with this. Suggestions: Parasites, lichens,
Spanish ross, shelf mushrooms, mushroom.

Hature Bulletin Board—- A board, preferably maintained by a group of

interested children, guided by the nature counselor, mekes nature study
a daily adventure at camp. On the board have:

--Bud vases or chewmistry test tubes for specimens of flowers

~Clippings from magazines or papers

—Prints or drawings made by children

~Original poems or reports

~"1Have you seen® notices, such as "Have you seen the wasp's nest
near the dining hall door?"

--Quests: "Can you find the big ant hill behind the lodge?” YHow
meny legs has an ant?® :

--ihat is 1t? shelf., Put unidentified objects on the shelf labelled -
"What is 1it?" Be sure to include the name of the child who supplies
the correct answers.

Noture trailg—- If you don't know anything about nature, get some hobbyist
to label some interesting objects along a trail so you and your: girls may
follow it leisurely. However, it's even more fun to wake your own labels,
Have a nature trail at camp. Your troop might lay a trail in your city
park for other children and acdulis to enjoy. Baggage tags, written in
India ink and varnished to protect against wcather, make good labels.

The label should be short and chatty; it should indiaate the relationship
of the object to man; whon possible, it should agk the reader %o touch,
ligten, taste, samell or feel. Like this: "This lead pencil tree, Red
Cedar, is the favorite wood for waking lead pencils. It is also used .
for cedar chests. Smell itl" The trail can include different types of
objects, or you amight have an' all-tree trail for girls working on the
Tree Badge. ‘'Teaching trails" direct observatisn to characteristic
features, such as “pointed leaves of the Red Oak" or "the round tipped
leaves of the White Oak." ’

"Pesting trails" ask questions about material which girls have previously
learned. They are a good type of review for badge work., Girl writes
down her answers as she follows the trail alone.

~-1l5 -
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15. Object hike-~ Go along a straight path until you have counted 20 wild

flowers. Do not pick them.. Proceed until you have seen five insects.
Neme them if you can. Now walk past five trees. Pick a leaf from each.
Advance three birds farther. Identify or describe them. Walk until you
fird an ant hill, a live animal or a plant with a distinctive odon. Note
carefully souethxng of insect life that you see at the place where you are
now. OCome back to the group and tell them about it. Identify. Bring it
along if possible.

16, Staking a Claim-~ Work in pairs. Together with your partner "lay claim" to
a piece of land having a radius of one yard. uark off your circle with
twigs. In that circle search for gverything you can. List the things: under
these headings: ANIMALS~ PLANTS - MINERALS.

17. Scavenger Hunt~- Bring in as many of the following items as you can. With.
others of your group arrange an exhibit of your findings. (For variety
these words may be scrambled, "otw cenists" -- two insects.) )

The largest leaf you can find, -
Sketches of two kinds of wild flowers (include leaves)
- The longest grass you can find.
Two insects.
Two different kinds of seed-pod
A compound leaf.
A plant that must grow near water.
A twig showing leaf scar and bud,
The larva of some insect.
Two kinds of mosses,
The most interesting thing that you can find, (if you can't
bring it, make a sketch of it or describe it briefly.)
- Be sure the girls know what they are looking foriexplain
a compound leaf, larva beforehand.

18. Make Sand Pictures— Draw a picture, (make it simple) on a piece of paper.
Then glue one part of the picture. Sprinkle sand over the glue. When it
has hardened glue another portion of the picture and do the same thing,
each time applying a different color of sand. You must first of all dye
your sand with food coloring, and be sure that it has thoroughly dried -
before gluing it to the picture.

INSECTS

You don't have to look for insects. There's a mosquito buzzing around your ear
or a fly. The ground is full of caterplllars, grasshopperp, and ants.

Things to look for: How ants carry food. Try to find the queen ant,
Notice wings.’
Notice color insects—how they camouflage themsalves
amohg their enviroments..
Notice the noises they make.
Make a collection and mount ins ects.

1. Moke a net, if you choose. Let each girl bring a hanger from home,
tuist it into a circle, and sew cheese cloth to it, making it square
at the bottom and. at least twice the diameter of the loop in length
Wind en end of the hanger around a stick (about 2 to 3 feet long)w

2. To kill insects fill the bottom of a mayonnaise jar about an inch
thick with plaster of Paris. Pour a spoonful or two of carbona in
the jar, and screw the top on tight.

- 16 w



3+ To mount fill a shallow box with cotton batting and lay the insect 452
the cotton. Label it. Cut out the top of the box and tape cellophane
in its place. If cellophane wrinkles in pasting it on, rub a damp
cloth over it. , , :

L. Organize your collection: Household pests, butferflies, beetles,
bees and wasps, insects helpful to man, insects harmful to man,

Watch insects such as a bed‘of ants and let the girls make up a story about them,

fake insect houses. Bees eat haney, butterflies eat honey or sugar, crickets _
eat growing plants, Eut them in a glass jar. Be sure to make air holes in the 1lid,

SOILS

Observe the different kinds of soil: Clay, sand humus.

Observe what kind of plant iife grows in the various kinds of soil: Cacti grow
in a sandy soil, ferns grow best in rich humus, etc,

Watch how water is absorbed in the soil.
Examine partidles of soil: Look for crystaline structure,
Examine soil erosione

OTHER ACTIVITIES

Weather

Barometer: A Clipper Ship barometer may be made from an empty pint ginger ale
bettle. Find a cork that fits, Bore a hole in the cork about a quarter of an
inch in diameter, fitting a four-inch length of rubber tubing of the same diameter
into it. Seal any cracks between cork and tubing with paraffin or candle wax.

Make a string or raffin holder for the bottle so that it may be hung upside down,
Now you are ready to put the barometer together if it is a fair day. Fill the
bottle with water, Insert the cork with its tubing and seal it in with paraffin er
vax. Tie the tube up and then turn the bottle up-but do not put it near a radiater
or directly in the sun,.

The barcmeter measures the weight or pressure of the air, When the air is dry3 as
in fair weather, it presses heavily upon the mouth of the rubber tubing, keep}ng the
water from dripping out; and it may even force the water up in the boptle, raising
the level and resulting in a Yrising barcmetero" When air is laden with water vapor,
as 1t is before a rain, the air is lighter than dry air and the water level of the
barometer falls, making a "folling barometer." Thus, a "rising barcmotor! means
fair weather, and a "falling barometer" mcans wot weather,

Weather flags: Made of cloth, 12 square inches,

VWhite flzg means “WFair®,

Half blue and half white (blue is on bottom) means local showerse

Blue flag means "rain or shou',

A white flag wvith a blue squarc in the center warns "cold wavee®

A black trizngular flag tells the temperaturee When it is flown' abeve the others,
it meens wormer, when belew, colder.

Stndiel: Cloud pictures ~- with cotton batting or blue construction paper, glue
¢loud formations showing what differeat formations cause types of weather.

-17 =
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OBJECTIVES lﬁ RECREATIONAL DRAMATICS

1. Have a progressive experience in dramatics, starting with the very .
simplest. and working up to the more difficult.

2. Plan your drawatics so that the whole group is partlcipating-—
whether it 'bein :costumning, scenery, or what not.

3. Shift roles.around—so that all have had a chance to be the leading
ledy, the mdid, the old witch, etc.

Le Stress alwayS'that there is no one most important role——that all the
roles, costumes, scenery, are ost important contributions to the
successfulend result,

5. The play leader is .democratic, not autoeratic. She helps the players
understand their roles—-helping them to feel rather than ordering them
hither and yon to do as she says.

-6.. Good taste ‘is developed through duldance. Children tend to copy what
they know. .Funny papers, wovies, and the radio will serve as guides
unless the leader opens new and wider horizons to the group.

7. Costumes and props are not necessary in simple dramatics. Showing by
your actions that you are carrying a suit case, or boarding a street
car, or vheeling a baby buggy, is much more interesting than having to
have a visable object there to help youl

DESIRABLE STEPS IN DRAMATICS

1. DRAMATIC GAvES——Dumb Crambo, New York, Emotions,
2, DRAMATIZE NURSERY RHYMES
3. PANTCMIME '

a. Pass.out slips of paper with an action written on it to each girl,
Each action should be written on two slips of paper. At signal
crowd starts dramatizing. Those wilth the same assignment try to
find each other. TFirst couple correctly united wins. Examples
Swimwning, bicycling, sewing, knitting.

b. Write a line describing a dramatic situation on separate pieces
of paper. Bach girl reaches "blind" into a hat for her slip. The
other girls guess what each is portraying. Examples: Wallking on hot
pavement, handing a kitten to someone else, receiving good news
over the phone.

6. Group works up a plot surroundlng a phrase such as "it's four
o'clock already" or "here comes John',

d. Put phrases on separate slips of paper with the instructions to say
in angor, love, hate, annoyance, ctc. Othersguess her "state of
mind.."

0. Put words denoting the various emotlons on separato Bllpo of papor
and let each girl draw one. Without disclosing what is on her
paper the zirl "emotes" with face and body and others guess. Is it
love, hate, fear, anger, anxiety. « « + + o7

Pentomime is very definite action on part of silent players. It can accompany
- song or story. Excellent follow-up is story telling or reading.
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NOSERAG DRAMATICS 137

Group makes up a play surrounding heterogeneous -collection of costumes
and properties. A suggested list might include a broom, hat, mask,
match and newspaper. Divide unit into three or four groups so that
there are no more than six people in one group.

SKELTON STORY -

Divide the group as for nosebag dramatics. All the groups are given the
same outline -~ a beginning, a middle, and an end, Example: you are a
group of people doing something. There is an accident, theft, hold-up.
What do you do about it? Give them 15 minutes to half an hour to make
a play around it. '

BALLAD

Group analyzes verse of a folk song; through group discussion piece verses
into a story adding imagination where needed to fill out the plot., Several
folk songs could be linked into an "opra*. Half the group can sing the
ballad while the others panomine.

PUPPETS

The very simplest may be made from paper bags. The head of each character

is drawn on the surface of the closed half of the bag with crayon. The

bag is blown out and filled with shredded paper or grass or whatever is

handy to make the head. Clothing is made by sewing the neck of the garmoent

to the neck of the paper bag. Neck is made by squeezing open-end of the bag

and tying with a string leaving space for girl's middle finger to be inserted.
Make small slits in froat of garment for protrusion of index and ring fingers
which represent the puppet's hand. By working fingers puppet can nod, wave, etc.

VARTATION: Make head out of potato or carrot, clay. Always leave hole
at bottem of head for inserting middle finger. Paint heads
with show card color.

COSTUMES::

A mere suggestion of a costume is all that is neceded for spontaneous
productions. A broom for a horse, a clover shain for a crown, etc. If
costuming is part of the project, however, old curtains and the like can

be dyed and cut into gorgeous gowns.as part of the progrem. Care should be
taken not to use new materials. Also anticipate possible boredom by
scheduling it in short periods broken by active games or folk dances.

ON-THE-SPOT COSTUMES

TRY

Can be made very effectivelysout of a stack of newspapers and a package of
pins and several pairs of scissors (or just tear the paper).

Chincse drama where there is no scenery. The property man wandqrs on and
off the stage with properties as they are needed. Sometimes the actors
wander off the stage and fetch their own equipment as it .is needed.
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DAY AND DATE MORNING AFTERNOON EVENING 138



COLOR BEARER:

'COLOR GUARD:

FORMATION:

CEREMONY :

SALUTE:

FOLDING:

RiTREAT:

5/65

OUTDOOR FLAG CEREMONY 139
The sash is over the right shoulder and tied under left arm.

Four to eight depending upon the size of the girls and the size
of the flag, Sashes are tied around the waist with a square
knot on the lefi side.

The color guard and color bearcr take no part 1n the flag
ceremony - not even in the salute,

Girls proceed in 51ngle file and form a horseshce. Color
Guard advances to position in front of the flag pole after
horseshoe is formed and remains facing the pole during the
entire ceremony. At the completion of the ceremony the Color
Guard retires first.

There is absolute silence from the time the procession starts
from a specified point until it returns after the ceremony
is over.

The ceremony takes place after the flag has been raised (in

the morning) or before it has been lowered (in the evening).
The ceremony itself varies. The pledge of allegiance, patriotic
songs, appropriate poetry can be included.

Dramatics for Girl Scouts has some excellent examples of
ceremonies. "Independence Day ", page 7 from Services for the
Open has material that could be used in part.

The salute begins in the flag raising ceremony when the first
loop is fastened to the flag rope and the salute is held until
the flag reaches the top of the pole. In the flag lowering
ceremony, the salute begins when the flag starts down and is
held until the second loop is loosened from the flag rope.

The flag is caught by first couple in the Color Guard. It is
permissible for this couple to step out of line at any time

to keep the flag from touching the ground. The flag is passed
back between the rest of the Color Guard. .

The flag is folded lengthwise in half; then again lengthwise in
half. Be sure that the blue field remains on the outside. The
last couple in the Color Guard begins folding the flag in a
triangle toward the Color Bearer. These two fold until they can
pass it on to the next guards in line. The flag when folded
should be in the shape of a triangle, Iold the canvas and
loops under like the flap of an envelope., The Girl Scout
Handbook, page ]S, has an 1llustratlon of the prOper way to fold
a flag.

The Color Guard resumes its original position. One member of the
Color Guard hands the flag to the Color Bearer. Each member of
the Guard takes one step to the side allowing an aisle through
which the Bearer passes after meking an about face; the first two
follow her; then the second couple, and so on until the last
couple is in line,

The rest of the girls in the horseshoe formation follow, in
turn, after the Color.Guerd, in.single file:
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SCOUTS!' OUWN

What is a Scouts! Cum? Just what it says -~ a program belonging to the
Scouts themselves, It provides a needed time for quiet and reverence -~ a time
set off from the cheerful hustle and bustle of camp life, It is not a
"Per?ormance", as everyone is expected to participate (in singing, giving Promise,
ete,).

What makes a good Scouts! Gwn? First, it should have a central theme, to
give it unity. Examples:

Love, truth, beauty, courage, cleanliness

Some aspect of the Promise

Cne or all of the Laws

A special occasion, such as Lth of July

_An aspect of nature, such as sun, moon, trees, stars
A well loved poem or legend

When helping girls plan a Scouts! Gun, one objective should always be to
develop each girl!s individual ability to think about and reflect upon the
theme. Not being in the habit of reflective thinking, girls may be hesitant
at first. Draw them out with questions and be alert for the sparkling eye, the
eager intake of breath, the half-opened mouth that shows the struggling birth
of thought and the even greater difficulty of stating it before a group. After
the theme has been selected, there should be general discussion of it. Have
pencil and paper to jot down ideas and phrases as they come from the groupe

The second step in planning a Scouts! Cwn is. to provide a period of time
in which each girl can get off by herself and write down her thoughts on the
theme. These could be in the form of a2 poem or prose readinge. As much as
possible, the words used in a Scouts! Cwn should be the creative efforts of
the girls who participate in it. The readings and poems that are produced
during the second phase of planning should form the bulk of the program. If
some of the girls feel they just cannot write anything of their own, let them
spend the time looking for appropriate poems, songs, stories, legends, and
readings in resource books.,

Finally, have the group meet together again to assemble into @ balanced
sequence the materials they have written and gathered., The theme may be
presented in a variety of way:

Dramatization
Solo or choral singing
Solo or choral reading
Musical interludes
Short talk by one of the girls or a counselor
Partioipabion by all is desirable, although the major responsibility may
be taken by a nucleus of girls.

Having the group walk in silence to the selected site helps develop the
calm frame of mind needed if the 1nbp1rat10naJ objectives of the program are
1o be realizeda
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VIDE GLMES 141

The wide geme is an o0ld Scout tradition and is a wonderful play-way of
teaching through fun, adventure, and challenge.

The basic ingredient of the wide game is a trail which can be followed only
by knowing and being able to do the things required by certain clues. The

trail followers are not able to go on from one clue to the next until they

have met the demand of the clue.

Every wide game must be-adapted to the people playing it, but half the fun is
in the plotting of the trail and the planning of the clues. It can be plamned
as a single situation or as an all-day outdoor affair.

For Tenderfoot Scouts:.

Follow trail signs to first post~--where leader or girl is stationed~-she must
describe the World pin as a password and correct wrongly displayed flags be-
fore she may continue on to the end of the trail. Points of the compass may
be used to denote the trail-—as a message which sends her off NNW in search of
the tree with mitten-shaped leaves,

One patrol may make plans and the others follow--or onc unit may entertain
another in wide games. Some suggestions might be:

1.
2.

3.

Skills--tying basic knots, simple first aid, building a fire, using compass,
making nature hat,

Nature Identity--naming tree used as post, finding an acorn, certain leaf,
insect home, identify bird calle—etc.

Dramatics—~acting out o skit, pantomime, etc., to amuse a Phermit" who must
be entertained before ®he" will divulge the next clue.

These games may be done as individuals or groups--as soon as clue is finished
the individual or group progresses to next.

The [merican Girl Magazine lists the following important steps in a wide game,

N ow o Bwon =

Choose the Theme--teke your idea from local or national history, fiction or
the paper——oe sure it has plenty of romantic appeal.

Pick the Territory--decide where the teams will start and which way they will
nove.

Balance team strength—-by carefully choosing the members of each team,
Develop rules—-be sure neither team is given advantage over the other.
Oojects representing clues should be left in place, not removed——but reported.
Sccure cquivment needed--have it on hand or placcd before the game starts.
Decide the start and the finish time--and where the Scouts will meet after
the game.

Prepare a sealed message--to the leader of each team, to be opened at the
stert of the game, describing the theme, the objectives the team is to
accomplish, scoring and spcolql rules, with a sketch map -of the territory.

For more information read the following: For plans, clues gnd trails read:

kmerican Girl Magazine (Jan.'57) Hiking in Town and Country

Internediate Girl Scout Leaders Guide Leaderts Nature Guide
Ldventuring in Nature
Red Cross First Aid Textbooks

3/59
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TEJAS GIRL SCOUT COUNCIL, INC.

STAFF EVALUATION CF C.I.T.'S

The C.I.T. is placed in your unit as a part of her Counselor in Training program.
Rocky Point Staff is a vital extension of that program; therefore, your thoughtful
and confidential evaluation of the C.I.T. is necessary. Please complete this form
and return to C.I.T. Unit Leader as soon as possible.

Date
C.I.T.'S Name : 1st Year [ ] 2nd Year {i:l

List activities in which C.I.T. was directly involved

Where did planning originate?
COURT OF HONOR| CAMP COUNCIL ' C.I.T.

ACTIVITY

Use back of sheet if necessary

Time of. Departure

Time of Arrival in Unit



STAFF EVALUATION OF C.I.T.'S

Please check

(continued)

FAIR

AVERAGE

GOOD

143

EXCELLENT

Teaching Ability

Ability to get
along with campers

Sanmes 4F

respvinzihility

¥oture attitude

e

Enthusiasm

= e i e e g

Initiative

Bvaluate Skills:

Planning

Leadership

Out-dcor

Song Leader

Games

S 3 4 e

Crafts

¢

Cther

Other

Based on the above evaluation what potential do you think this C.I.T. has as a

future camp counselor?

.3/69

Signed
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CAMP ROCKY POINT
INVENTORY

Session  Unit Leader | Dato

T.OCATION

CABINETS
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CONDITION LOCATICN

KITCHEN CABINETS centtd)

handled
r

Ice
Knives,

sets
Spoons, hendle

ons
Tub
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ARTICLE

s
NonfE

CONDITION

LOCATION

1SIDE KITCHEN CABINETS

Watercooler, Igloo

(cont'd.)

icks, lantem

Wooden storage box

QUISIDE KITCHEN CLOSETS

Cots

Hammer

Hoe

Hose

Lopping shears

HMalletb

Rake

Saw,; bowsay

handsaw

Sharopshootey shovel

Shovel

Tarps, for shelter

for woodpiles

Tin snips

Weed cutter
(swinger)

oe ampems
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Unit

I.

IT.

ROCKY POINT
Unit Staff Report

147

Session Date Unit Leader

List Staff
1. 3e

2. hﬁ

B. Age of Campers

Ce. Experience: None Cne week Two weeks

Program

A. Cookouts (MNunber) Unit Patrol

B. Hikes Type Where ltho

C. Badges (include Waterfront and First Aid)

Name Complete Incomplete

De. Challenges Preps Complete Incomplete
E. Wide Games Purpose Vhere Wio



II. Program (continued) 148

F. Unit Activities and Special Unit Projects

What Where lj‘g_g_

 Gs Inter-Unit Activities

What : Where Who

Hs Special Patrol Activities

What Yho

I. Summary of Girlts Evaluation

Je Unit Leaderts Evaluation

vtach each Counselorls evaluation

Unit Leader

Dat..
bk -2 - 1/68




1.

e

Lad

5¢-

149
WATERFRONT REPORT

Number of girlks-who progressed

A,
B.
Ce
D,
E.
P

From ncne-swimmer to beginner
From begimmer to :advanced beginner

From advanced beginner to intermediate

From intermediate to swimmer

any other, explain

Did any camper leave camp as a non-swimmer?

No Explanation

Describe all .special waterfront activities

Boating

Ao'

B.

Canoe trips

When Vho Where

Use of Barges

Purposs Who Where

Number in Canoce

A,
Ba

C.

Number of beginners
Number who passed to advanced

Number of advanced

Sanior Life Saving

Was it offered _ : Number in class Numbey who passed

Reccexmmendaidons

AGAO

B,

/68

Progran

Equipment

Sign
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s
N

[
G

9.
10,
11.

12,

]

R

1’4'
15,
16.

EMOTIONAL

150

Your physical and mental maturity tell nothing of your emotional

maturity, for the fact that you are strong as an ox or fleet as

a deer does not indicate that you have learned to face up to life

squarely and solve your problems in an adult way. Indeed, you may

be a straight A student at school and still be unable to apply any

of your intelligence to solve your own problems and help you deal

more effectively with people. Here is a self-rating chart to help

you estimate your erotional maturity. . _
]
> 1)
[0
=1 g b
RS % 2
oldl Sld|«
gl #3|3
B | B
112 31Li5

Can you accept criticism without undue anger or hurt, analyzing
it objectively and acting upon it if justified; dlsregardmg it,
if not?

Do you avoid being overcritical of others, denounéing them for
each small fault, instead of judging them on the basis of
over-a2ll merit?

Are you genuinely pleased at the success of your family and
friends? Can you sincerely and wholeheartedly compliment them
when cdeserved?

Do you refroin from listening to and repeating little items of
gossip about others?

Watch your conversation for a few days. Do you talk largely
about other people and things rather than about yourself?

re you aliruistic, often putting the welfare and happiness of
others above your own?

Are you free from emotional outbursts of anger, tears, etc.?

Do you face disagreeable duties promptly and without trying to
eccane by playing sick or making excuses?

Cen you stay away from home a month or more without undue
homesiclmess?

Can you weign facts and make decisicns promptly, then abide
by youir decisions?

Do you postpone things you want to do now in favor of greater
benefits or pleasure later?

Are you usuvally on good terms with your family and associates?

When things gs wiong, can you objectively determine the cause and
rcmcdf it without alibis for yourself and blaming it on other
aople or things?

When ¢leeogreeing with another, can you usuezlly work out a
mutuslly satisfactory agreement which leaves no hard feelings?

Can you enjoy informal social ¢- n:nts without a wallflower
Leeling?

Do you get real enjoyment out of doing little things for others,
even though you know they will ]1"01} remain unkmown and
urappreciated?

Do you wear neat but modest clothes with no tendency to
gaudinecss or overdress?

Lre you crdinarily free from worry and remorse over past sins
and mistokes that can't be remedied now?

When dealing with others, can you make decisious fairly, regard-
less of personal dislike or recentment?

o1 -
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Emotional Maturity (continued)

20. When you are the leader of a group, do you use democra’clc methods i
and avoid dlctatmg ‘or -forcing your will upon others?

2lo Are you loyal to your friends, minimizing or not mentioning thelr
faults to others?

22. Are you free from touchiness, :so that others do not have to
handle you with kid gloves?

23+ Do you act according :to-your honest convictions regardless of
what others nay think -or 'say -about it?

¢lis Do you have a kindly feéling toward most people, a deep friend-
ship for scme, and no unhealthy attachments to any?

25. Do you feel that you usuilly get about what you deserve? Are

you free from a feeling that others have it in for you?

In orcer to make a rough éstimate of your over-all emotional maturity, total all scores
end divide by 25 (the number :of item rates). If you Have proceeded honestly and
objectively, an average of L .or 5 means that you are quite acceptable, a rating of 3
indicates you are about average, and an average of 1 or 2 shows that you are below
average and should teke drastic measures to bring your emotional development up to

a par with your physical and mental maturity. Here are some suggestions to help you
attain emotional maturity:

1. Face your deficiencies frankly and resolve to eradlcate them just as
quickly as possible,

2. Set out to acquire definite skills and interests which have social rather
than selfish or personal values,

3. Make it a point to ‘associate with a number of emotionally mature people.
sserve them and try to determine why they are so.

L.  If you feel a need for help seek someone qualified and discuss the problem
frankly and openly with him.. Be willing to act on any recammendations he may makes

S. Get wrapped up in causes so big and worthwhile that they cempletely absoro
you, making you forget about yourself and your troubles.
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I need fronm town:

Ttems:

Amount of money.

T need from towun:

Ttems:

Date
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Store:

Signed

Date

Store:

Amount of money.

Signed
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