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CHAPTER I 

INTRODUCTION 

Children's theatre is defined by Geraldine Brain Siks 

as theatre based on the traditionai theatre concept and con-

cerned with producing plays for children. 1 The first chil-

dren's theatre in the United States was the Children's Educa-

tional Theatre in New York City in 1903. The key word is 

" e d u c a t i o n a 1 . '' C h i 1 d re n ' s t h e a t r e h a s a 1 w a y s h a d t h e t w i n 

goals of entertaining and educating its audiences. "Th€ 

children's theatre movement has been guided by certain spe-

cific objectives .... These are (1) to provide worthwhile 

and appropriate entertainment for young audiences, and (2) to 

promote individual and social growth. "2 A child expe-

riences vicariously the actions of dramatic characters and 

i d e n t i f i e s ~•; i t h t h e m . I f c h i 1 cl r e n ' s t h e a t r e c a r r i e s o u t i t s 

objectives, the child should gain understanding of other 

people, including other ethnic groups, which may affect his 

own future ~ctions in actual situations. 

1Geraldine Brain Siks and Hazel Brain Dunnington, 
eds., Children's Theatre and Creative Dr~rnatics (Seattle: 
University of Washiugton Press, 1961), p. 4. 

2Nellie Mccaslin, "History o.f Children's The~tre in 
America," in f.~il.9._;:~!.l.:~ Theatre and Creati.ve Dram~l.i~, 
edited by Geraldine Brain Siks and Hazel Brain Dunnington 
(Seattle~ University of Washington Press, 1961), p. 21. 

1 



The special committee of the Child~en's Theatre Confer-
ence concluded that a result of a child's viewing of 
t h e c h i I d r e n , • s t h e a t r e p 1 a y s h o u 1 d b e u n d e r s t a n. d i n g a n d 
appreciation of life values drawn from human experience 
as portrayed on the stage. To appreciate and under-
stand these values, children need good drama dealing 
with live issues .... Children may be aroused to 
think about vital issues such as economic differences, 
race prejudice, family and social relationships .... 1 

2 

The tradition of theatre being didactic is an estab-

lished one. To one of the world's greatest dramatists, 

George Bernard Shaw, 

... the theatre was a means of educating people .... 
Shaw frequen .tly admitted that he was a teacher whose 
aim was the making of better men and women. Deliber-
ately pedagogic and propagandistic, Shaw believed that 
art, particularly dramatic art, must improve morals 
and behavior by destroying stereotyped concepts of 
life .. 2 

Louis Simon, i.n . Shaw on EcJucation, also stated that "the 

theatre, for Shaw, must be a means of educating people in 

c o n t r o \~ e rs y , th a t i. s i n l i b e r t y , t o 1 e r a t i o n , a n d i n t h e 

theory of natural rights."~ In the field of children's 

theatre~ its authorities speak of educational values but too 

seldom incorporate them within their plays. 

A clear field exists for the person who can write 
children's plays around vital social questions. Prac-
tically nothing has yet been done in this country by 
plays in the way of developing right attitudes toward 
r a c e d' i f f e r e n c e s . . . . 4 

11 Jeanne L. Hall, "Opportunity in Children's Theatre," 
Ed u c a t i o n a I T h e a t r e J o_~!, !!2.l , XV I I I ( 0 c t o b e r , l 9 6 6 ) , 2 6 1 . 

2 L o u i s S i m o n , S h a w . o n __ E d u c a t i o n ( N e w Yo r k : C o 1 um b j a 
University Press, 1958), p. 16. 

3r b i d . , p . 1 3 3 . 

4 w-r n i fr e d W a rd , Th e at re_ f o ~Ch i l d r _en ( An ch o rag c , 
Kentucky: Children's Theatre Press, 1950), p. 67. 
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William H. Kingsley, in his do6toral dissertation, 

stated that the children's theatre playwrights' justifica-

tion for writing unrealistic plays was questionable and that 

children~s plays should show the world more realistically--

the plays should treat contemporary issues. 1 It is possible 

to treat contemporary issues in an unrealistic play, such as 

Brian Way's Crossroads, but plays such as this are excep-

tional and rare. 

To substantiate the allegation that children's plays 

too seldom treat contemporary issues or that they are not 

significantly educational, I scanned 305 recommended chil-

d r e n ,. s p I a y s •. 2i O f t h e s e , t w e n t y w e r e o b v i o u s 1 y e d u c a t i o n a 1 , 

and thirteen coul·d possibly be presented in an ethnically 

authentic manner. Of the 305 plays scanned none dealt with 

e t h n i c g r o u p s- that a re m a t t e r s o f p u b 1 i c c o n c e r n i n t h e U n i t. e d 

States today. There were three plays with the American 

Indian as subject matter, but they did not deal with Indian 

culture or problems. 

The mos.t pressing social problem in the United States 

in the last two decades has stemmed from intolerance of other 

ethnic groups. Robert H. Mathewson states: 

CT o s e 1 y a n i e d t o n e e d s f o r i mp r o v e cl e c o n o rn i c c o n d i t i o n s 
a n cl' f o r a co m ;n J n v a 1 u e s y s t em i s t h e n e e d f o r a g r e a t e r 

1William H. Kingsley, "Happy Endings, Poetic Justice 
and the Depth and Strength of Characterizations in American 
Children's Drama: A Critical Analysis" (unpublished Ph.D. 
dissertation, Cornell, 1967). 

') 

~siks and Dunnington, p. 235; Ward, p. 273. 



degree of social unity among our populace. Uppermost 
at the moment is the problem of racial tolerance and 
justice.l 

Intolerance is learned, and children usually learn it from 

parents, other adults, the child's peer group, and the mass 

media. If a child were exposed to the culture and worth of 

other ethnic groups, a concurrent increase in toleration 

through knowledge and understanding would be possible. 

4 

An increase in tolerance of ethnic groups in the 

United States is sorely needed as are educational methods to 

increase this respect for ethnic differences in children. 

One educational method to improve understanding could be 

the writing and the presenting of ethnically authentic and 

didactic children's plays. 

To investigate the educational potential of the 

dramatic medium by writing and evaluating a didactic, 

ethnically authentic play is the purpose of this study. 

The play, written about a specific American sub-culture, 

has as its aim the increase of toleration among children 

for other ethnic sub-cultures. 



CHAPTER II 

CRITICAL REVIEW OF PERTINENT 

RESEARCH LITERATURE 

In the review of pertinent research literature on 

the use of the dramatic medium as an educational tool to 

increase toleration of ethnic sub-cultures, there was found 

a substc1ntial lJody of research done on tho inclividunl ethnic 

groups, on prejudice and intolerance, and on the use of 

education to increase toleration. A small body of researcli 

has been done on stereotyped images of ethnic groups as 

presented in drama and other mass media. No research was 

found that dcnlt directly with the use of drama as an edu-

catio11c1l tool to increase toleration in children. 

Hoyal D. Colle, in his doctoral dissertation "The 

N c g r o I ma r; c a n d t h e Ma s s ~I e d i a , " t r a c e cl th e s t e re o t y p e cl a n d 

inferior i1rH:1gc of Negroes in the mass medi.c.l from the 1900's to 

the 1960' s and the effect of these stereotyped imaaes on the 

populace. 1 He found that the stereotyped images affected atti-

tudes toward self and Caucasian attitud2s toward Negroes. One 

generalizes from this study that, as theatre (as part of the 
----·------·------

1Hoyal D. Colle, "The Negro Imngc and the Mass Media" 
(unpublished Ph.D. dissertation, Cornell, 19()6). 

5 



mass media) has inc~eased in~olerance in the past, it could 

also increase tolerance by having -ethnic authenticity. 

Lewis R. Marc~so~, in hi3 doctoral dissertation, 

substantiated Colle's study by defining the stereotyped 

images of three ethnic gro11ps and how these dramatic por-

trayals were for the most p~rt negative.I 

6 

Alphonso Pi!lkney concl:.ided in his doctoral disserta-

tion that education relates consistently and significantly 

with prejudice and that inter~rcup contact tends to reduce 

anti-minority prejudice.2. 

William S. Svohod~. , in "Negro-White Problems in the 

United Stat.es; Implications for Secondary Schools," stateu 

that the Amarican public schools are established to promote 

general welfare and shouid help students deal with prejudice~ 

He suggested that one way could be through intercultural 

education.3 

One can generalize from these four studies that 

drama has too often presented stereotyped images of ethnic 

groups and that, if ~sed as an educational tool by presenting 

1Lewis R. Marcuson, "The Irish, the Italians, and 
the Jew, A Study ~f Three Nationality Groups as Portrayed 
in American Drama between 1920 and 1960" (unpublished Ph.D. 
dissertation, University of Denver, 1965). 

2Alphonso Pinkney, "The Anatomy of Prejudice: 
Majority Group Attitudes Toward Minorities in Selected 
American Cities" (unpublished Ph.D. dissertation, Cornell, 
1961) . 

3 William S. Svoboda, "Negro-White Problems in the 
United States; Implications for Secondary SchoolsH (unpub-
lished Ph.D. dissertation, University of Kansas, 1964). 



ethnically authentic plays, it could increase tolerance in 

its a!ldiences. 

Jeanne L. Hall, in "Op?ortuni ty ill Children's 

Theatre,•' pointed out that 

One of the greatest challcug~s in educa,tional theatre 
is in children's thentre. A real opportunity exists 
for the writers of children's plays because children 
love drama. Over 4,000,000 children in the United 
States each year see live drama produced exclusively 
for them. . 1 

Abraham Ribicoff, past Secretary of Health, Educa-

tion, and Welfare, stated that educational theatre can 

7 

become a common meeting place for children from all groups.2 

Ros am u n d G i 1 d c r, in "Ten Ye a rs of IT I," dis cussed the use 

of theatre as a tocl for intern~tional understanding by 

pr-esenting differc:r.t ethr,ic groups in pl&ys. 3 ITI has been 

successful in encouraging internstional understanding by 

presenting ethnic plays produced by the specific ethnic 

group to audiences of different ethnic groups. From the 

foregoing articles, it is cloar that the use of educational 

theatre to increasP- tol~rance is an accepted method and that 

a large audience of children can be reached with didactic 

children's plays. 

The review of research up to this point established 

both the need for an increase in tolerance of ethnic groups 

lHall, p. 260. 

2 A b r a h a m R i b i c o f f , " T h e Th e a t r e a s T e a c h e r , " E -
t i o n a 1 T h e a t 1· e J o u ..£.12 .. tl, X I I I ( D e c e nt b e r , 1 9 6 1 ) , 2 4 3 • 

3 R o s am u n d G 11 de r , ''Ten Y cars o f IT I, " Educ at i o ?J3..L 
Th ~t.X~ J o u r n a 1 , X I ( M a r c h , 1 9 5 9 ) , 1 . 
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and the pot·entfal of the dramatic medium, specifically chil- -

dren"s- theatre,: t·o increase toleration. The subject of 

tolerance in cbildren was then specifically considered. 

Kenneth B. Clark, in a study sponsored by the 

Division of Scientific Research of t·he American Jewish 

Committee, stated that prejudice is learne~ by children, 

and it is learned in very early childhood. It affects 

their ideas and behavior in the first grades of school. 

He stated that racial ideas of children are less rigid and 

more easily changed than those of adults. 1 

Mary E •. Goodman's study of race awareness in young 

children also c-0ncluded that race awareness and prejudice 

a re I e a r n e d a.t· an e a r 1 y a g e . 2 B r u n o L a s k e r , i n a s t u d y 

sponsored by The Ihquiry (a national organization for the 

promotion of:· cooperative studies of problems in human rela-

tions)' an race attitudes in ch i 1 d re n , subs tan ti ate ct the 

other two studl"es on prejudice and mentioned drama as a 

tool to reduce pr~judice.3 

It can be concluded from the research reviewed that 

little research has been done on the didactic play specif-

ically or on the didactic play as a tool to increase 

1Keoneth B. Clark, f_!.gj_udice and Your Child (Boston: 
Beacon Press, 1"955), pp. 18-24. 

2 M a r y E • G o o d m a n , R a e Aw a r e n e s s i n Yo u n g C h i 1 r!.!:~.!!. 
(Cambridge, Massachusetts: Addison-Wesley Press, Inc., 
1952) •· 

3Bruno Lasker, Rae~. Attitudes in Children (New York: 
Henry Holt and Co., 1929). 



tolerance A It can be concluded that children learn their 

attitudes toward ethnic groups at an early agei that there 

is a need for educational methods to increase tolerance; 

that drama has the potential cf being an outstanding educa-

tional method of increasing tole~ance in children; and that 

children's theatre reaches an unusually large number of 

children~ 

9 



CHAPTER II I 

METHOD 

T h e m e t h o d u s e d i 1.: t h i s s t u d y w a s t h e c r e a t i v e m e th o d 

a s d e s c r i b e d i n An In. t r o d u t i Q_tJ t o G r a d u a t e S t u d v i n §.12 e e 

and Theatre, in an article by Richard Moody, which states: 

... in the writing of ~hA play the student can 
demonstrate that be has explored the literature on, 
and extracted the esre~cA of some particular drama-
turgical technique, or haE ~one a comparable research 
job on some specific ~~uject matter .... 1 

The research in this study was done on specific sttbjer.t 

mattero The text 2lso states that the play may or may not 

be produced--this play ~as not produced. It stated that the 

play must ile evaluated, aud ti1is play was evaluated as to 

the meeting 0f its criteri2 aad aims and to its dramatic 

form by a number of qualified evaluators as well as by the 

playwright. In its simplest form this m3thod consists of 

background research, the writing of the play, and its eval-

uation.2 

l Rich a rd Moody, "The Origin a 1 Pl a y, " in An Int !.2. - • 
duction to Graduate Study in ~e_ch an:J Theatr~, edited by 
Clyde W. Dow (East Lansing, Michigan: Michigan State 
Univ~rsity Press, 1961), pp. 104-120 .. 

10 
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Procedures 

I. Definitions: These terms were chosen to be defined 

be c au s e i t- i s po s s i b 1 e t h a t th e i r me an i n .9 s , w h e re t h e y o c c u r 

in the text, may not be clear tot.he reader from the context. 

A. Children's theatre is theatre based on the 

traditional theatre concept and concerned with producing 

plays for children.I 

B. Ethnic groups are defined as groups of mankind 

as distinguished by customs, characteristics, and language.2 

They are groups bou,d together by common ties of race, 

nationality, or culture. 

denotes race.3 

In its strictest meaning, it 

C. Race is any of the major biological divisions 

of mankind distinguished by color and texture of hair, color 

of skin a~d eyes, stature, and bodily proportions. The term 

hns acquired so many unscientific connotations that, in this 

sense, it is often replac3d in scientific usage by ethnic 

stock or group; any geograJhical, national, or tribal ethnic 

grouping.4 Although race was not used in this study, it is 

defined because the terms race and ethnic group are used 

interchangeably by many researchers and by many laymen. 

lsiks and Dunnington, p. 4. 

2Web _~t~~New World Dictionary of Amt~rican __ b.§.r.!.SI.~ll.£ 
(New York: World Publishing Co., 1960). 

3Ectwin R. A. Seligman, Encyclopaedia of Social 
Sciences (New York: The Macmillan Co., 1931), p. 607. 

4webster's New World Dictionary of Ameri.cc:Jn Langun~. 



D~ Culture is sociai heritage; the total intel-

lectual an~ instit~tiDnal heritage of a civilization. 1 

12 

E. Tolerance is a fair and objective attitude 

toward those whose opinions, practices, race, religion, and 

nationality differ from one's own; freedom from bigotry. 2 

F. Didactic is to ir.tend to instruct; adapted or 

inclined to teach.3 

G.. An ed·ucation::11 aim i.3 one which endeavors to 

anticipate and predispose the outcome of some present or 

projected educational ac~ivity.4 

H .. Nor.th Texas i£ !hcit area of Texas made up of 

W i 1 b a r g e r ,. W i c h it a , C J. a y , M o n t a g u e , C o o k e , G r a y s o n , F a n n i n , 

Lamar, Bed River., _ Bowie, oa.•1lor, Archer, Jack, Wise, Denton, 

Collin, Hunt, Uelta., Horkins, Franklin, Titus, Morris, Cass, 

Camp, Ma ·cfon, Throckmorton, Young, Palo-Pinto, Parker, 

Tarrant, Rockwal'l, 0-allas> Kc,nfmnn, Van Zandt, Rains, Wood, 

U p s h u r , H o o d , Yo it n s o n , S L' m e r v e 1 1 , E 1 1 i s , H i 1 1 , a n d N a v a r r o 

counties. 5 The North Texas areo is bordered, roughly, on 

the north by the Red River; the e1st by the State border; 

on the south by a line from Fort Worth east to Longview; and 

on the west f~om Fort Worth ucrth to Wichita Falls. 

I Ibid . 

2 H a n d o :n H o u s ~. D i c t i o n a r y o f t h e E n 'J l i s h L a !1 g u a [.£ ( N e w 
York: Random House, 1966). 

3Webster's New World Dictionary of American Lang11au2_. 

4; Jo h n S • 13 r u b a h e r , ~l o d e r r, P h i 1 o s o p h i e s o f E d u c il t i o n 
(New Yo r k :· l\1 c G r a w - H i 11 B o o k Co . , 1 9 6 2 ) , p . 2 3 :3 . 

5,r ,, l ( e x n s .:.,, . m a ·1 a c D a 1 1 a s : 
pp. 187-:l84. 

A. IL Belo Corp., 1963), 



II. Criteria for Ethnic A,tthenti.cit.y: 

A .. L a !UL!! a 'J e . i s a s t y 1 e o f s p e a k i n g ; w o rd s u s e d b y 

a tribe~ race, or nation for i~tercommunication. The col-

loquialisms, speech patiarns, and speech rhythms of the 

s p e c i f i c s u b --c u 1 t u r e w e r e '!.J 3 e d i n t h i s p 1 a y t o t h e e x t e n t 

that an audience fro~ a diffcre~t ethnic group could still 

understand the dial~gue and would still be able to follow 

the story line. the level of aut;1enti:ity to be attained 

13 

can be better understood by the following five point scale. 

1 2 3 4 5 
Non-Commun-
icative 
Dialect 
(purely ~th~1i"c 
dialect) 

Co ,r. m u n i c a t j v e 
Di a 1 e ct 
(mixture of 
both. ciialects) 

Standard American 
English (that used 
by majority of 
educated people of 
selected region) 

Point three was the leveJ cf authenticity to be attained. 

B .. C-ust·oms and manners are estahllshed modes of 

conduct in a community or group; deportment; civil or social 

behavior. As many custoris 3nd uanHers as possible were used 

as long aJ they were dra~atically effective and did not 

obtrud·e .. Another· five point scale was u:;ed to point out the 

1 eve 1 o f au the i1 ti ·city to b c attained . 

-:! ___________ 2 __________ 3 
Customs & Mixture Mixture of 
Manners Predom . . Two Groups 
of Negro Negro Customs and 
Ethnic Manners Mostly 
Sab-culture Understandable 
of N,Texas to Both Groups 

4 5 
Mixture of Customs and 
Both Groups Manners of 
Complete1.y Middle-class 
Understandable Caucasian 
to Caucasian Sub-culture 
Sub-culture of N. Texas 

Point four was the level to be attained. 
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C . . R e_ Li g i o n i s a s y !; t e m o f d o c t r i n e s o f f a i t h a n d 

worship. The· :.; :yst~m of the sub-culture was followed con-

sistently.I 

D. Moral valuet ara values that concern behavior in 

respect to accepted group standards of conduct. These values 

were authentica1·1y presented where they occurred in the play 

and were not changed. 

E. Economic val1.1es. are v1lues that deal with the 

supplying of man's physi0al needs, monetary or otherwise. 

These values were authen~i~ally presented where they occurred 

in the play and were not ch~nged. 

F •. Environment is tha sum of external influences 

affecting an in~ividual's dAvalopment and includes such in-

fluences as ~ou&ing, clothing, recreation, education, and 

laws. Envi·ronment was pr~sented as authentically as is pos-

s:ible wi'thi'n such dramatic limitations as budget, story-line, 

and dramatTc effectiveness. A four point scale wa~ used to 

show the rev e L of authenticity to be attained . 

Purely Ethnic 
Environment 
of Negro 
Sub-cLilture 
of' N. Texas 

2 
Pureiy Ethnic 
En v i r o n m e r~ t o f 
Neyro Sub-
Culture of N. 
Texas Capable of 
Bei .ng Portrayed 
Within Li111ita-
tions of the 
T.heat.re 

3 
Mixture 
of Two 
Ethnic 
Sub-Cultures 
Envi ron11en ts 

Point two ~ns the level to be attained. 

1s e 1 Tg ma n , p p . 6 7 l - 7 5 . 

4 
Purely Ethnic 
E n v i ro n m e n t 
of Caucasian 
Middle-class 
of N. Texas 
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G • . So c la 1 o r g a n i z a t :;. o n i n c 1 u d e s r e l a t i o n s h i p s , 

at t it 11 ct·e s , an d mo r 3 i n v o 1 v i .o g i n d i v i d u a 1 s o u t s i d e th e 

family group. These wer~ authentically presented where they 

occurred in the play and wera not changed. 1 

H. Family relatio~ships are relationships among 

members of an individual's imMediate family. 2 These were 

presented authentically where they occurred in the play. 

III . . Did:3:tic or Educatio~al .~ims: I selected these aims 

with the aid of those li.st~d &nd defined in Taxonomy of 

Educa:ion~l Objectives: ThA Classification of Educational 

Goals, Ha.r1dbook II: Aff~r..t.ivc Domain.3 They were chosen as 

those aims ~hat pert~ined most specifically to the subject 

matter of this study. These aims were chosen as those that 

this study should attain and are divided into three domains: 

cognitive, affective, and m~tor skill. 

A.. Th e mo t o r - s k i l 1 c! o m a i n w i 1 1 n o t b e m e n t i o n e d 

further because it did not apply to this study. 

B . . Th e .£.Q.9.!!.1.1 i v e d e a 1 s w i t h r e c a 11 o r r e c o g n i t i o n 

of knowledge and the development of intellectual abilities 

a n d s k iT l s • Th e c o g n i t i v e d o m a 1 n i s d i v i d e d i n t o k n o w 1 e d g e , 

comprehension, application, onalysis, synthesis, and evalua-

tion. 

1 rb id. 

2 Ihid. 

3oav1d R. Krathwohl, Benjamin S. Bloom, Bertram B. 
M~sfa,_ Taxonomy of Education_tl_Q.Q..i~~t_iv~s: The Clc1ssi.fica-
t1on of Educational Goals. Handbook II: Affective Domain 
( N e w Yo r k : D a v i d M c K a y Co • , I n c . , 1 cf5 6) • --------
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C .. The affecti~e doillain comprises interest, atti-

t u de s and var u es , and a p p re c i & t. i on s and a d e qua t e adj us t men t s ., 

The affecti've domain ir,., divided into receiving (attending), 

responding, valuing, or~anizing, and characterizing hy a 

value or varue system. 

For. the . purpose of thjs study, I chose three types 

of aims; one from the cognitive and two from the affective 

domain. 

In the cog~itive domPin, under the sub-heading of 

knowledge, the education~l aim ~as the knowledge of prin-

ciples and. generalization~, knowledge of particular abstrac-

tions which summarizt! observations of phenomena. In this 

study, pri.ncipl'es and generalizations were those that sum-

marize the sub-culture Qf a specific ethnic group. 

In th e a ff e c. t i v e do ma i .n , th e f i rs t e d u c at i on a 1 a i m 

came under the sub-heading of receiving (attending), the 

willingness to receive~ It i~volved a neutrality or sus-

pended judgment toward the stimulus. In this study, it was 

the e d·u ~at i'o n a l aim to de v e 1 op a to 1 er an c e o f di ff ere n t 

e t h n i c g_ r o u p s . . 0 n a 1 o t h e r 1 e v e 1 o f t h e a f f e c t i v e d o m a i n , 

und0r the sub-heading of valuing, was the acceptance of a 

u a I u e • - rt w a s t h e a s c r i b i n g o f w o r t h t o a p h e !1 o :11 1.:) ,1 o n , 

behavior, or object. This ascribing of worth may be called 

a belief· or attitude. For the purpose of this study, it was 

the educati~nal aim to increase the child's tolerance; to 

accept the val~~ of ethnic groups different from his own. 
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IV~ SelectjDn of Ethnic Group: It has been established 

that children 1 s theatre should present contemporary issues. 

The mass media have given more coverage to the Negro ethnic 

group than to any other min0rity group and have consequently 

made children more aware oi th!s ethnic group than of others. 

In North Texas the largest ctnnic minority is Negro, and 

thus it is more a m~tter of public concern than the other 

ethnic minorities such as Indian and Mexican-Amer .i.can. The 

children in North Texas are Aiso in the process of being 

comp 1 et e l y i .n t e grated in t !! e put, 1 i c sch o o 1 s . For these 

re a s o n s , r c h o s e t h e N e g r o t h n i c g r o u p , s p e c i f i c a 1 1 y t. h e 

Negro ethnic suh-cul~u.re of North Texas, as the subject of 

the didacti.c children'G play. 

V. .. Pl.avwriling_jiu:idelines: The play was written using 

the advice and guidelines of children's theatre authorities 

Winifred Ward, Geraldine Brajn Siks, and Jed H. Davis and 

Mary ~ane Larson Watkinsr 1 The book Plavwriting was also 

u s e d . 2' F r o m t h e s e s o u r c e s I d e v e 1 o p e d th e f o 11 o w i n g f o rm 

for writin[ the play, 

A . . I . c h o s e t o v; r i t e a o n e - a c t p 1 a y . 

B .. . I : begnn with a r,:itua-::ion or a theme. This was 

a small Negro boy w~o tries to find out the race, or color, 

of God. 

1ward, pp. 60-118; Siks and Dunnington, pp. 89-103; 
Jed H. Davi •s and Mary Jane Larson Watkins, Children's 
Theatre (New York: Harper and Brothers, Publishers, 1960), 
pp. 51-77. 

2 B e r n a r d G r e b n e r , P 1 a v w r i t i n g ( N e tv Y c r k : T h o m a s Y , 
C r o w e 1 l , C o . , 19 6 1 ) . 



C •. r w ro t e a t c n t a t i v e o u t 1 i n e o f t h e p 1 a y- - t h e 

first significant event; the results of this event which 

raises the major. ques-iicn: and the resulting action which 

answers the question. 

D.. r: made biographical sketches of the characters 

that I decided were needed to carry out the plot. 

E. L wrote the plc..y by French scenes. French 

scenes are those that begi~ or end with the entrance or 
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exit of a character. I should point out that this is simply 

a method of writing. The play was divjded into scenes which 

were determined by ch an g o :·~ 1 o c at ion . The d i a 1 o g u e, ch a r -

acter development, setting, costumes, and action were 

d e v e 1 o p e d b y t h i s m e t h o d - - s ,: e n e b y s c e n e • 

VI. Sources of Background Material for Negro Sub-cultur!: 

A .. Texts and ~rticles on the Negro ethnic group. 

Bw ~ersonal observ&tion by the researcher-

piaywright. 

C . . Photog_!°aphs of Negroes and their North Texas 

enlJi'ronrr.ents. 

D. Negro literat are and plays by, and about, Negroes. 

E. Interviews with Negro children and adults. Each 

individual answered specific questions presented orally by 

me. A copy of the questionnaire is in Appendix I. 

iII. The Play: The title is Color Me God. It is the 

story of" a sma1·1 Negro boy who runs away from home to try 

to find out what race or color God is. 
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V.II.I. Ev a r.u at i o n : Ev a 1 u a t o r s we re ch o s e n t o e v a 1 u a t e f o r 

ethnic· authent·icity, or for tr.e meeting of educational 

c r i t e r i a , . o r fo r t h e ci e g 'i" e e o i' d r am a t i c q u a 1 i t y . N e g r o e s 

and Caucasians of both sexes were selected. More than one 

evaluator was chosen for edch ~ategory in order to increase 

validity of· judgment and to ~0ver the possibility that an 

evaluator might be unabl~ to complete his evaluation. The 

evaluators were chosen bacause of their availability and 

i n t e r e s t i.n t h e s t u d y , i n a d ti ! t i o n t o t h e i r k n o w 1 e d g e a n d 

experience in their chos~n fiel~s. 

A . . Ev a 1 u a t o r s a :., t '"• e t h n i c c r i t e r i a : 

L. . Mr s • ~r u 1 i a S c o t t R e e d w a s b o r n i n D a l 1 a s , 

Texas, and writes the "Open Line" column for the Dali~§. 

Mo r n in q News . 5 he was c 11 o s en as an e v a 1 u at o r b €cause she 

is a proJuct of the envir~nment about which the play was 

written,. c1 N'3gru, and ara educated observer .. 

2~ . D r . F :r. e d A . T a r p 1 e y , a p r o f e s s o r o f E n g 1 i s h 

at East Texas State University, Commerce, Texas, received 

h. i s P h • D . . a t L o u i s i a n a S t a t e U n i v e r s i t y . H e t e a c h e s 

linguistics, and his special field is Negro dialects, 

children' ·s 9.8mes, and folklore .. He was chosen for his 

obvious q~aJ.Tfications in the field of Negro culture. He 

is Caucasian. 

3. Mr. Leo Cameron was born in East Texas and 

is now a sixth grade teacher in the Denison, Texas, public 

schools. He has a m~ster's degree and ten years teaching 
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experi.enc_e. He . was choser. because he is a Negro, an edu-

cator,.. and knowledgeable about children in a newly integrated 

school system. 

4 .. Mrs. Le'J Cameron was born in Denison, Texas, 

and is now a third gra<le t£&cher in the Denison, Texas, 

public schools. She has a m~ster's degree and has eight 

years teaching experience. She was also chosen because she 

is a Negro, an educator, 2nd is - knowledgeable about children 

in a newly integrated sc~ool ~ystem. 

5 . M r s . G we :1 d r, .l y n A 1 e x a n d e r w a s b o r n i n 

L o u i s i a n a a n d i s n o w a f o u r t. h g r a d e t e a c h e r i n t h e D e n i s o n 

public schools. She has a bachelor's degree and has ten 

years teaching experience. She was chosen because she is 

a Negro and an educator. 

6.. . M r s . L o i s R \l c k e r w a s b o r n i n N o r t h T e x a s a n d 

now teaches remedial reading in the Denison, Texas, public 

schools.. She has a r.iaster' s degree and has twenty years 

teaching experienca. She was chosen because she is a Negro, 

an educator,. and has exp~rience in both segregated and 

integrated schools. 

B . E v a 1 u R t o r .L~~!) e d u c n t i o n a 1 a i m s : 

1: • . Mr. Bill J3cobs was born in Denison, Texas, 

and is now Director of Special Services (administers govern-

ment programs and personnel) of the Denison public schools. 

He has a master's degree and seventeen years teaching and 

administeri·ng experience. He was chosen because of his 



experience £n the field of edacation and his experience in 

t h e in t e g r a ti !I g o f t h e D e n i s o n p u b 1 i c s ch o o 1 s • 

2. Dr. Ch&ries Andrews was born in Denison, 

Texas. He received hi! doctorate from Oklahoma University 

in radio and television an~ is now a professor at South-

eastern State College, Dura~t, Oklahoma. De has sev~nteen 

years experience as an edu~ator and is ~lso experienced in 

the fie°J.d of theatr·e. 
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3.. . M r . M e 1 v i n E R u s t i s a 11 a s s i s t a n t p r o f e s s o r 

o f e d u c a t i o n an d a s s i s t. a :, t t o t h e De a~ o f t h e Co 1 1 e g e o f 

Education, Texas Woman's Hnjversity. He received his master's 

degree from Southwes: Texas State College. 

C. Ev al u at ors as t 'J d r a·m at i r. g u a 1 it v: 

L •. Dr. Curtls L. Pope is head of the Speech 

Department, East Texas StRte University, Commerce, Texas. 

He was chcsea because of his experience in the field of 

theatre .. 

2 . M r s . D o r i s S i :n p s o ~1 i s a n i n s t r u c t o r o f 

speech and drnma, with emptasis on children's theatre and 

creative dramatics, at Southeastern State College, Durant, 

Oklahoma. She received her master's degree from Northwestern 

Universi·ty. She wa3 chosen because of her experience in 

children's theatre. 

a. Mrs. Gregory S. Eaton is a professional 

actress and ha3 served on pl~yreading committees in community 

and professional theatres. She was chosen for her knowledge 

of the dramatic potential of an unproduced script. 



D . r s n a 1 e v a 1 u =1 _!:-J .. ~.!!._;__ Th e p 1 a y w r i g h t e v a 1 u a t e d 

C o 1 o r M c G o d a s t o w h e t ti e 1· 0 r n o t t h e p 1 a y me t i t s e t h n i c 

c r it c r i a, its e d t1 cation a 1 aims, an cl wh ct her or not it was 

of good dramatic quality. 

E a c h i n d i v i d u a 1 w a s c o 1, t a c t e d p e r s o n a l 1 y a 5 t o 
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whether he would consent to he an evaluator. Each c:valuator 

was sent 2 letter explaining the study. The letter included 

the criteria by which he was to evaluate, the form the eval-

u a t i o n w a s t o t a k e , a n ct w h c re a H d t o w h o m t h e e v a 1 u a t i o n ti! a s 

to be sent. Copies of t!1e ...:hrce letters arc in Appendix II . . 

U p o n c o m p 1 c t i o n o f t h e p l a y , e a h e v a 1 u a t o r w a s s e n. t a c o p y 

of the play and a questionnaire. Copies of the three ques--

tionnaires arc in Appendix IIIo When I received the com-

pleted evaluation questionnaires, I read the answers and 

comments of e::ich gronp of cvalu~tors and _ compiled each 

gronp' s Rffirmative and negative comments and answers. For 

example, u.11 five evaluators who returned the qucstj0nnnirc 

for cthnie authenticity answered question one positively. 

Three qualified their anr,we:rs. I then made my evaluation 

in which J. justified revising or not revising the plny in 

light of the evaluations. For the purposes of this study, 

the revisions were not made in ihe play itself. 



CHAPTER IV 

RELIGION OF THE ETHNIC SUB-CULTURE 

Each sub-culture has its own system of doctrines of 

faith and worship. Although different sub-cultures may be 

of the same re 1 i g i o us sects , t h,e methods of w o rs hip and the 

effects the religion has on the sub-culture members and 

their social institutions are unique. It follows that each 

sub-culture views God in a unique way. The theme of my play 

concerns the Negro sub-culture and its view of God. 

The Negro is deeply religiou~ and religion has 

greatly influenced his culture and social institutions. 

That a religious people may have a particular view of or 

may question the image of God is normal. It is also probable 

that an audience of children of different sub-cultures may 

never have realized that there is more than one image or con-

cept of God and that each image is worthy of respect and is 

no more or less valid. It is the educational aim of the play 

to encot1rage the audience to make the generalization that 

different sub-cultures, specifically the Negro sub-culture, 

see God in their own images. It is the educational aim to 

encourage the audience to generalize that the Negro does not 

necessarily worship a white God or white master image. The 
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theory of an anthropomorphic God is not presented as fact 

in the play nor is it encouraged. I have observed that most 

children of the protestant faiths in North Texas do picture 

an anthropomorphic God. If the audience member made these 

generalizations, it is possible that two additional aims 

would also be attained. That the Negro has the pride and 

dignity to sec God as black or to make his own decisions as 

to the color of God could cause the audience member to have 

more respect for the Negro and thus to ascribe more worth 

to the Negro sub-culture. A better attitude toward a sub-

culture different from the audience member's own could help 

develop tolerance for different ethnic groups with different 

ideas and methods of worship. 

The religion of the Negro is dealt with in detail 

in this chapter because religion has affected the Negro sub-

culture more than any other institution. It was in the past, 

and is now, a political and social force in the sub-culture. 

The Negro church has influenced the other subjects dealt 

with j n the next four chapters and for this reason is placed 

first and is gone into in more depth. 

Before the Civil War, most slave-owners allowed, but 

did not encourage, their chattels to become Christians and 

to hold religious services.I The plantation slave preacher 

was the Negro spokesman who begged· the master for favors for 

the slaves} us11ally in return for his promise to encourage 
-·-·---------------·•---

l E . Fr a n k l i n Fr u z i c r , T l~Q. Neg r o Ch n r c h i n Ame r i c a 
(New York: Schocken Books, 1963), p. 7. 
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docility among them. After emancipation, the church struc-

tured and organfzed Negro life as it had never been before. 

In slavery, the ;amily was an amorphous group 

gathered around the mot.hei'.." or other female. Legal marriage 

had not been encouraged an~ was seldom permitted during 

slavery; consequently, marrj~ge was not an established part 

of the freedman's culture~ The freedman's church demanded 

marriage and censured un~onventi0nal and immoral sexual 

behavior. 

The organized Ne~rr: church's thel>logy and services 

promoted resignation and ac~ornmodation. Continuing its 

slavery, other-wo~ld!y orientation, the free church continued 

the ideal of compensating f()r the deprivations found in life 

on earth. Emotional services gave release from tension and 

an escape from monotony and drudgery. The Negro could find 

social approval and self-est~em not to be found in the white-

controlled soci'ety. The church helped maintain solidarity 

in the Negro community and pressured for improvement of 

status by promotj_ng welf~r8, health, education, and morality 

but not social equality and integration~ 

To establish churche~, Negroes began to pool their 

economic resources and to buy buildings and land. Mutual 

aid societies grew out of churches, and out of these grew 

the secular Negro insurance companies of today. Many of the 

first schools for Negroes were Sunday schools, and most of 

the ~egro colleges were church affiliated. Many graduates 
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became preachers, and the preachers were often political 

leaders in the Negro communities. The church became an 

arena of poli~ical ~ctivities since the majority of Negroes 

could not participate ia American politics. Often denied 

his natural role of leadership in the family and in his 

community, the male, especi&lly, played a dominant role in 

the church. Outside of the family, the church represented 

the only other organized s0cial axistence of both male and 

female Negroes. 

After World War lI, increasingly large numbers of 

the Negro population mov~d :o the cities where proportion-

ately there we~~ few~r churches and fewer preachers. Negro 

churches, discJrding the escapism of the hereafter, started 

to focus attent·i~n on N~gro social, economic, and political 

co n d i t i o n s, an d m a n y N o rt h c r a b 1 a c k p r e a ch e r s b e c am e i n t e r -

ested in political office. Even in the South today men like 

the late Ma~tin Luther King, Jr., and Ralph Abernathy have 

changed the i.mage of the Negro preacher and have become 

prominent civi-1 rights leaders. 

Because of the new se~ularization of the church, it 

has become dominated by the emerging Negro middle-class. 

Gospel singers, holiness cults, storefront churches, and 

Black Muslims have gained in popularity and political power 

with the lower economic classes. Even in integrated com-

munities the Negro church continues to bB an important ele-

ment in the black man's social life although the church's 
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supervision over marital and family life has declined. The 

church has ceased to be the chief met1ns of economic co-

operation, and it is no longer the only arena for politics. 

Because the middle-class Negro does not want to be 

identified with Negroes, many churches have changed their 

names, dropping such words as "colored." The middle-class 

black tends to sever Baptist and Methodist affiliations and· 

to become a Presbyterian, Congregationalist, Episcopalian, 

or Catholic. There is a solid core of the Negro middle-

class in churches, but the church is no longer the center 

of its social life.I 

The Reverend Albert B. Cleagc, Jx., of Detroit, 

reports, "It wns impossible in the past for black people to 

think of Jesus as black because they hated themselves and 

their color. But now it is becoming impossible for black 

people to worship a white Jesus. u2 . . . Adrian Dove stated 

th a t th c Ne a r o s 1 an g word " s o u 1 '' ha s re 1 i g i o u s orig i n s and 

that "The church, white God and all, has still been vital 

to the development of Soul culture. . no place to go and 

n~thing else to do but go to church and pray and sing." 3 

1 IQ.Li . ; Le o n a r cl Il r o o m a n d N o r v a 1 D . G 1 e n n , T r a n s -
.!'-2.!.!!!~ t _i O 11 O f _th c __ NC _g_ r O _Amer i C a 11 ( Ne \\1 YO r k : Ha r p e r and-ROW, 
P u b 1 i s h c r s , 1 9 6 5 ; J o s e p h R . W a s h i n g t on , J r . , !!.!.~£k 
!i~lirLi.2.!1. ( n O s t O 11 : BC a C O n r re s s ' 1 9 6 4 ) . 

2 Rogcr Bcardwood, "The New Negro Mood,'' Fortune, 
L XX V J I ( J a n u a r y , 1 9 (J 8 ) , 1 5 1 . 

') 

'"
1 A ct r i a n D o v c , " S o tt 1 S t o r y , " Ne w Y o r k T i m e s M a g n z i n c , 

LXX (December C, 1960), 90. 



In my questionnaire, I asked what color the indi-

vidual being questioned thought that his mother, a black 

militant, an "Uncle Tom," an older Negro, and he, himself, 

would say that God was. The findings are included in 

Appendix IV. 

Because the main question asked by the play was 

"What color is God?" the religious values and beliefs of 
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the Negro ~ill be presented authentically. The religious 

values and beliefs are also presented authentically in order 

to attain the educational aims listed at the beginning of 

this chapter. 



f'HAPTrrn V 

THE ENVIRONMENT AND ECONOMIC VALUES 

OF THE NEGRO 

A sub-cultu1·e is shaped by its external influences, 

i.e.~ its environment. Housing, clothing, and education are 

s o m c o f t h c m o r c i m p o r t a 11 f, e x t f; r n n l i n f 1 u e n c e s t h a t a f f c c t 

an individual. Econor.1ic values) values that deal with the 

supplying of mnn' s phys:tcal needs, affect tlrnsc external 

influences also and should be discussed in conjunction with 

them. ~Iy play prest")nts the environment of the North Texas 

Negro r1s authcnticaJ.ly as possihle within theatrical limi-

tatjons. The economic values of the North Texas Negro are 

also presented authentically. The environment and economic 

\' a l u c s a r c p r c s c !J t c d a u th e n t i c a I 1 y i n o rd c r t o a c h i eve 

specific educational aims. The action and dialogue of the 

play should encourage the audienr;e to make certain positive 

g c n c r a 1 i z a t i o n s a h. o u t t h e N e g 1· o s u b - c u l t u r e ' s e n v i r o n me n t 

and economic situation. If thP.se generalizations are made, 

it is possible that the educational aims of placing more 

value on, and increasing the tolerance for, the Negro sub-

culture would result. Specific action and material included 

in the play to achieve these aims ore given f:l. t the end of 
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each section of - the chapter. The general environment and 

e c o n-o m i c v a 1 u e s o f t h e N e g r o c1 r e d i s c u s s e d f i r s t . 
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After the emancipation of the slaves, the majority 

of Negroes lived in the rcral South; their housing, which 

thef seldom owned, was sub-standnrd; their clothing was of 

the poorest quality; the vact majority were illiterate; 

their major occupation was farming; and, as soon as the 

federal occupation troops withdrew, they had little protec-

tion under the law and no ciu~l rights. 

A s W o r-1 d W a r I I h e f> :t n , s o d i d t. h e u r b a n i z a t i o n o f 

the Negro. Industry was d~~pcrate for manpower, and Negroes 

poured out of the ru~al South into urban centers in the 

North. The Negro middle-class began to emerge. 1 Even in 

the North, there was great pressure upon Negroes to live in 

all-Negro neighborhoods w~ich resulted in massive concentra-

tions in the urLan North and South and in small towns all 

aver the Uni.ted States .. BP.cause of this, Negro communities 

have been created> and a national Negro sub-culture has 

gradually emerged. 2 

The majority of Negroes no longer live on the land 

but in u r b a 11 arc as , and farm i r. g is no 1 on g er their ·m aj or 

occupation. The trend continues to be a move away from the 

lF... • . raz1er, The Negro Church in America, p. 47 . 

2st. c1-air Drake, "The Social and Economic Status 
of · the Negro in the United States," in The Ncaro American, 
edited bv Talcott Pr1rsot1s and Kenneth B. Clark (Boston: 
Houghton-~li'fflin, 1965), p. 6. 



South to the North. No longer are the majority of Negroes 

illiterate; their housing, education, and clothing have 

improved; and they have gained their civil rights. 

Statistically, today's United States Negro is as 
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f o 1 1 o tv s . A p p r o x i m n t e 1 y 11 p e r c e n t o f t h e p o p u 1 a t i o n o f t h c 

United States is Ncgro. 1 In 1968, 20 percent of the Negro 

population lived in the rural South, 30 percent lived in 

the urbnn South, and 50 percent lived in the urban North 

and West. In the South, 58 percent of the Negroes live in 

cities. 2 The Negro population is increasing more rapidly 

than the White since the Negro reproduction rate is higher 

(in 1962 21.3 per 1000 whites, 31.0 per 1000 Negroes). This 

is not biological for middle-class Negroes are actually less 

f c rt i 1 c than th cir wh it c count c r parts. The 1 i f c exp cc tan c y 

of a Negro is 66.3 years while a white person's is 74.1 years. 

This is an environmental factor rather than a factor of herect.:... 

ity \1Jl1ich is caused by differences in education, income, oc-

cupr1tion, living conditions, and access to medical facilities. 

Approximately one in ten Negroes is illiterate, which was 

the level of whites in 1890, and the median year of school 

completed by Negroes twenty-five years and older is 0.2 

years. TJ,e percentage of whites with four o.r more years of 
--·-·----.. ·-··---------------

1 Broom and Glenn, p. 82. 

2Andrcw Billingsly, Dlack Families in White America 
(Englewood Cliffs, New Jersey: Prentice-Hall,· Inc,, 1968). 
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college is three times that of Negroes. In 1962 the median 

f N • $3 O'"' ') l wage or cgrocs was , ~0. 

The 1966 uncmploymant rate for Negroes was twice 

the national average 6Ccordin~ to a study done by Newsw~£ko 

Forty percent of Neg-;:o famili~$ earned less than $3,000 a 

y c a r lJ e c a u s e t h e y 1 a c k c~ c! t h e e d v c a 1: i o n a n d / o r s k i 1 1 s t o 

compete. The jo!Jless rate f0r boys fourteen to nineteen 

wns 26.9 percent compared t~ 10.9 percept for whites. News-

~Q.g_li_ a 1 s o r c p o r t c d t h n t i n 1 9 6 6 o n 1 y 1 2 p e r c e n t o f Ne g r o 

children in the South were c:ttending 1ntegrc1tcd schoo1s. 

The magazine reported that, since 1960, one million Negroes 

who hncl never registered to vote before have now done so. 

Negroes, at a ratio of eight to one, vote the Dcmor.rat1c 

tjckct, ancl they have become an important minority politically. 2 

Negroes spend a smaller pcrccntago of their money for 

food, medical care, reading matter, and education and more on 

c 1 o t h i n g a n d s a v i n g s t i1 a n d o w h i t e s . Th c y d o n o t b u y m o r e 

luxuries and automobiles. Since they have less job ~ccnrity, 

they snvc more of their earnings. They scrimp on food and 

medicine to have money nvailablc for display and to provide 

sec u r i Ly a g ;::-i in st nu cm ploy m c n t a ra ct for cm erg c n c i e s . Th c aged , 

espccjally, arc often destitute. The middle-class Negro 

indul{JCS in more conspicuous consumption of such things ns 

1Broom and Glenn. 

2 \\J i 1 l i a m Br j n k a u d L o u i s H a r r i s , . ll1£1..£!~ a n d W h i t c 
( Ne w y () r k : s i m (I n a n d s C h u s t C r ' 1 9 6 6 ) . [ Br i n k a 11 ~I H a ·r'-rI s 
wrote the book from the survey done for Newsweek.] 



clothing and o~her posscs~ions because he knows his color 

leads stranger.s to think that he is poor and uneducated. 1 

rn I9'6 0 , 2 0 p e r c e n t o f th e em p 1 o y e d N e g r o w o r k e r s 

33 

held white collar johf or did skilled manual labor while 33 

percent were laborers and ~o~&stics. Big gains have been 

made by Negro~s in low-paying, :;emi-professional jobs, such 

as socfal workers and d-~ntal technicians, but there has 

been no increase in doctors, dentists, or professors. There 

has been a negligible incrAase in the number of Negro males 

in the highest level of occupations since 1940. Negro 

females have been a 11ttle more successful. The few finan-

c i a I 1 y s o u n d N e g r o m a n u f a c t !.t 1 • i n g f i r m s a r e t h o s e t h a t p r o -

vide services to Negroes that whites are not willing to 

offer su.ch as cosmetics at1d caskets. The most substantial 

business successes have been in the field of insurance 

b e c a u s e \\ h i t e s i o r m a :i y ye a r s w o u 1 d n o t i n s u r e N e g r o e s • 

N e g r o c s i n p u b 1 i s h i r: g h a v e a 1 s o b e e n r e 1 a t i v e l y p r o s p e r o u s • 

Negro publications in North Texas include Branz~, Thrills, 

J· i v e , a n d S e p i a , n l i p u b 1 i s h e d i n F o r t W o r t h • E n t e r t a i n e r s 

and athletes still constitute a large proportion of high-

income Negroes.2 Rashi Fein reports that in 1965 the Negro 

1 r~1 a r_c u s A 1 c x i s , " Some N e g r o - W h i t e D i f f e re n c e s i n 
Consumption," American Journal of Economics and Sociology, 
XI (January, 1962), 11-28. 

')" 

~Broom and Glenn. 



who earned a· ,;o1.lege degre~ still earns very little more 

than a white hi.gh school graduate. 1 
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N~groes are drawn together today, reports Fortune 

magazine, by a sense of prog~~ss and by a realistic r,et of 

objectives: more education fo£ their children, more deseg-

regation, and better jobs. Their mood is one of hope mixed 

with anger, and it is very aggressive. Three out of four 

feel that their condition is bettar today; eight out of ten 

think that the chances nf getting a good job are better; 

and seven out of ten thiok th3t housing has improved. Along 

with recogniti.on that conditions have improved, there is 

bitterness and anger snd a dominant resentment of white 

people. Although the Negro's economic prosperity has in-

creased ,. h i.s sat is faction has been di luted by his observing 

that whites are a·lso more p:-osperous and that, consequently, 

Negroes a. l e s t i 1 T t h e s a m e d :~ s t a n c e b e h i n d . 2 

E d u c a t i o n , e 1i v i r o n l!l e n t , a n d o c c up a t i o n co n t r i b u t e 

to the economic situation of 2n individual which in turn 

influence hfs· ect)nomic valnes. For the purposes of this 

stud·y, the following economic situations and values were 

included in tbe play. The maln character, an elementary 

school student, belongs to a middle-class family. His 

parents represent middle-cla5s occupations, a teacher and 

1Rashi Fein, "An Economic and Social Profile of the 
Negro American," in Jhe Negro American, edited by Talcott 
Parsons and Kenneth B. Clark (Boston: Houghton Mifflin, 
1965), p. 123. 

2Beardwood, pp. 146-51. 
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a constructioo iAJOrker. Thay will not overtly display their 

money but wiLl have the conservative economic values of the 

e d u c at e d , mi' d d 1 e -c 1 ·a s s Neg r o . A It e 1 de r 1 y Negro w om a n w i 11 

be employed as will a Negro teenage boy who is a school 

dropout~ The Negro teenage boy will present some of the 

economic values of the low~~ class Negro in his dialogue. 

The middle-class family and ~ccupations were chosen to 

f u r t h e r t h e e d u c a t i o n a 1 a i m o f mu :: i n g a g e n e r a 1 i z a t i o n t h a t 

summarizes the Negro sub-•culture. It was the aim to encour-

age the child in the aud~ence to generalize _that a great 

many Negroes are not des!itate, that they hold the sam~ jobs 

as many of the parents of the children in the audience, and 

that their economic situations a~e in the realm of common 

experience. Lf the audience makes this generalization, it 

is poss fb I e Lt w i 1.l a 1 so attain the education a 1 aim of 

i n c r e a s in g i: t • s t o l e r a n c e o f ;, n o t h e r e t h n i c g r o u p • I f t h e 

audience s-e.es that the er,onomic si tu.ation of the m~in char-

acter is in the realm of common experience, it is possible 

th a t th e e d ·u c a t i o n a 1 a i m o f i r. c r e a s i n g t h e w o r t h o r v a 1 u e 

of the sub-c.ul"ture would al$o occur. The human ani:nal is 

usually more tol~rant of, and places more value on, objects, 

beliefs, and even sub-cultures which have things in common 

with him, which agree with him, or which value the same 

things he values. 

The elderly woman will be unemployed and poor in 

order to show the plight of many elderly Negroes, and the 
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N e g r o t e e n a g e b o y· w i 11 s h o ~\T t. h e p l i g h t o f t h e s c h o o 1 d r o p -

out who, by bein-0 Negro, is part of the hard~core unemploy-

able. These two characters and t.heir sitaations are in-

cluded be~ause it is one of the purposes of the play to 

present to the audience an aut1!entic picture of the Negro 

economic situation. It is a pu~pose of the play to present 

some Negro characters ~s deprived not because they are neces-

sarily lazy, mentally in~o~peten~, or inferior but because 

their race,. history, and intolerance of them have helped 

an d en co u r a g e d t It e i r d e p ·d. v t i o n • Th r o u g h k n ow 1 e d g e an d 

understanding of the ~itaat:on it is possible that the 

audience could attain the play's educational aim of increas-

ing the audience's tolerance of a sub-culture different from 

its own. 

Be.cause education is essential to the economic 

future of the sub-culture, the next sec~ion expands on this 

subject. 

Education of -~Ne[I..Q. 

One· of the most recurring myths among the intolerant 

is that the Negro is intellectually inferior. There is a 

lack of knowledge among many Americans of the contributions, 

culturally and ihtellectually, to the American culture by 

the American Negro. A great deal of the blame for this lack 

of knowledge lies with the segregated education system in 

many states and with the texts and teachers in many integrated 

systems who ignore or do not know of the Negro's history and 



contributions. My play attempts to encourage the audience 

to value and t-0lerute th~ Negr~ more through knowledge of 
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the Negro's contribations to America and through understand-

ing the inadequa~ies of some of our educational systems. 

The education of the Negro will ~ow be treated in detail. 

When the slaves were freed, the Negro churches began 

the first Negro schools, and the first Negro college·s were 

church affiliated. Later, the Negro schools, under the 

separate-but-equal doctrine in the South and under de facto 

segregation in the North, W8ra inferior. Many of the Negro 

teachers were, themselves, ~~oducts of the Negro school 

system, and the few white teachers were, on the whole, not 

of the best qualityw 

~he Negro child does not understand or appreciate 

an educational system which does not recognize his existence 

i n I t s h i: s t • o i~ y b o o k s , t h :1 t d o t) s n o t s p e a k h i s 1 a n g u a g e , a n d 

that does not relate to his life. The educational systems 

often prepare the Negro child for a college he will never 

at ten d an d • f. o 1· 1 o b s h e w i 1 1 r• o t b e a l 1 o we d t o h a v e .. Th e 

resultant disinterest in school plus economic hardships 

influence the high drop-out rate of Negro teenagers .. Under-

standably, the respoilses of Negroes at each educational 

level tend to resemble those of whites at lower levels .. 1 

The Negro child is unprepared for the rapid rate of techno-

logical change a~d the rising educational standards. The 

l Broom and Glenn, p. 23. 



majority have home backgrounds with few book~ and little 

aw a re n es s: o-f" t·h e nature and v a 1 u. e of form a 1 educ at ion . 
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Sr n c e t h .. e m i d -• l 9 5 ') ' s i n t a g r a t e d s ch o o 1 s h a v e s 1 o w 1 y 

become a reality, even ~hough Newsweek reported in 1966 that 

only 12 perce~t of Negro child~en were in integrated schools 

in the South. 1 The Negro child faces new problems in the 

integrated school. When he is first placed in competition 

with whites in high school or in the upper elementary grades, 

he is usually too far behind to catch up. Stiffer competi-

tion may i ·ncrease emotioaal problems, and he is even more 

likely to drop out. The N~~ro child who enters school for 

the first time in an integrated school system is in a 

marginal state. He is on the periphery of two very differ-

e n t w a y s o f • I: i ·i e: a n d i s i n t h e p r o c e s s o f c r o s s i n g f r o m o n e 

culture into another.2 

He 

~he. s~hools are not ~~epared for the Negro child. 

..... needs . to see himself and his racial group in a 
re a Ii st i ca 11 Y. p vs it j v e 1 i. g ht . He needs to understand 
what col:or and raGe mean, he needs to learn about 
those of his race who have succeeded, and he needs to 
clari ·fy hjs understanding of his own group history 
and current group situation.3 

rB r i n k a n d H a r r i s , p • 3 3 . 

2Margaret Anderson, The Children of the South (New 
York: Farrar, Straus, and Giroux, 1966), p. 33. 

3Lincoln Filene Center for Citizenship and Public 
Affairs, Neqro s ·elf-Conc~t (New York: McGraw-Hill Book 
Co., 1'965), p. 21. 
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The Nfrgro child needs to know that there is a Negro 

American ~ub-cul~ure and that the school is a good place for 

a child, whether Negro er white; to become knowledgeable of 

it. Two adequate texts on Na2roes in American history are 

a Te a ch e r s ' G u i d e t o Ame r i c a I}_ .1-; ea r o H i s t o r y an d F a mo u s 

American Negroes.I From th~se two texts were taken these 

highlights of Negro history. Crispus Attucks was a leader 

and one of the five Americnn martyrs of the Boston Massacre 

i n I 7 7 0 . T h e r e \'J e r e N e a r o ~1 i n u t e m e n a t C o n c o r d a n d L e x i n g -

ton. Ira Aldridge was ooe of the greatest American-born 

actors of the 1800's. Fred~rick Douglas was the United 

States Minister to llaiti in 1889. Matt Henson was one of 

the first roen to stand oa top of the world during Perry's 

polar expeditibn in 1909. A Negro surgeon, Dr. Daniel Hale 

Williams, performed the firct successful open-heart surgery. 

A N e g r o w c, m a n , C -. J . W a 1 k e r , w a s t h e f i r s t Am e r i c a n w o m a n 

to ear.n a mLllion doilar!j. Dr. Ralph Bunch won the Nobel 

Peace Prize of 1950 for his work in the United Nations. Up 

until 19 6 8 , fi ft y- one N cg r e s had earned the Med a 1 o f Honor . 

P.ublic end college universities have shelves of 

excellent Negro poetry and song, such as those by James 

Weldon Johnson; folktales, such as those by J. Mason Brewer; 

and plays, such as those by LeRoi Jones and James Baldwin. 

These also could be u~ed in a clascroom. 

1William Loren Katz, Teachers' Guide to American 
Negro History (Chicago: Quadrangle Books, 1968); Langston 
H u g h e s , f a rn o u s Am e r .i c a n N e UI o e ~. ( N e w Yo r k : D o d d , M e a d , a n d 
Co., 1954). 
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F o. r.· tr.. e · purposes of ·t: hi s study, an integrated sch o o 1 

s i tu a!. i o n f-s • i.:n c-1 u d d .. A w h i t e f e 11 ow s t u d e n t i s a f r i e n d 

of the mafn character, a Negri) boy. The situ.ation and char-

act er s are inc Lu de d in o rd e r t o further the educ at i on al a i m 

of developing a· tolerance of other ethnic groups in members 

of the audiecce. A situaticc is presented on stage in which 

Negroes and whites play torether, argue together, and are 

friends. The hi9hlights of Negr0 contributions to American 

history are included in the rlay in order to further the 

e d u c a t i o n a I a i m o f t h e c :, i 1 d a u d i e n c e a c c e p t i n g t h e v a 1 u e o f 

e th n i c g r o up s d i f i e r e !1 t i r o :J'. i t s o w n . 

T. h e e d u c a t i o u 1 a i m o f p 1· e s e n t i n g a g e n e r a 1 i z a t i o n 

t h a t s nm m a r i z e s t h e N e g r o s u b - c u ·1 t u r e , t h a t i s , t h a t t h e 

Negro sub-culture has played a proud and constructive part 

in American history, will also ba furthered by the inclusion 

in the play or· l'iegro contril:>1,tions to American hi story. The 

s a n g " L i ft E v ' ·r y Vo i c e an d S i n g " ( s e e A p p e n d i x V ) , b y J am e s 

Weldon Johnson is included in the play. It was the song 

that th e m .:1 Jo r.i. t y of th o 5 e w h c an s were d th e q u e s t i on n a i re 

(see Appendix IV) listed as the song moGt identified with 

the Negro sub-culture. They called it the "Negro National 

Anthem, " a t i t 1 e 1 i st e d in a number of sources s u ch as th i s 

article in the New York Times Magazine: 

When I was a child in Texas, our de facto segregated 
school" day would start with the "Negro National 
Anthem," a beautiful tune by James Weldon Johnson. 
Today it is called "Lift Ev'ry Voice and Sing." 1 

1Dove, p. 82. 
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The story "line.Le Henry and the Dog Ghost," by .J. Mason 

Brewer, an authority on Texas Negro folklore, is included in 

the play. 1 Its origin is specifically listed as being from 

Red River County, part of the North Texas area with which 

t h i s st u d y d e a rs . B o t h t h e· s o 11 g a n d s t o r y a r e i n c 1 u d e d i n 

the play in order to help the audience accept a generaliza-

t i o n ·t h a t s ·um ma r i z e 3 t h e N e g r o s u b - c u 1 t u r e : t h a t i s , t h a t 

the Negro has a rich culture of f0lkloie and songs that is 

as worthy as those of other Affierican ethnic groups. 

HousinQ of Negroes 

Through lack cf kno~lcdge, many Americans think all 

Negroes lfve i .n inferior housing, in slums and ghettoso 

This generalization enc0vreges the idea that the Negro lives 

in this manner because he is inferior or because he chooses 

ta do so .. T.he deprived individual, whether Negro or white, 

often does not choos~ to live in inferior housing; and, in 

the case or the Negro, he may have no choice because of 

segregated · housing. The growing Negro middle-class lives 

in housing comparable to many white people. 

One of the purposes of ~y play is to present Negro 

housing as authentically as possible and to encourage the 

belief that a growing number of Negroes live in housing 

comparable to that of other sub-cultures of the same economic 

l J. Mason Brewer, Dog Ghosts and Other Texas Negro 
Folk Tales (Austin: University of Texas Press, 1958), 
pp. 89-91. 



class. The housing of Negro~s and the influences that 

affect it wi .lL no~ be discussed. 
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Fortune magazine reported in 1968 that seven out of 

ten Negroes think that housi~q for blacks has improved. 1 

The quality of housing has imp~oved, and integrated housing 

is more common. It is, however, not a contradiction to quote 

Brink and Harris, i~ a study done for Newsweek, who report 

that their 19 6 6 study sh u wed n-o Jr eat progress in ho us in g 

because manr middle and lower class whites will not live 

with blacks since the white~ are convinced that blacks are 

slovenly, that crime will i~crease, and that property values 

will fall .. 2 The middle-class Negro has been more fortunate, 

b u t t h e m a j o r i t y 1 i v e i n ,. g i 1 d e d g h e t t o s " i n d i s t i n g u i s h a b l e 

from a n y w h i t e ilt i d d 1 e - c 1 a s s n e i g h b o r h o o d e x c e p t t h t e v e r y-

on e is bla~k.3 The maJority of Negroes live in ghettos 

where housing is markedly ini<Hior. There is overcrowding 

and a lack o~ modern facilities.4 Those of the Negro middle-

class who do Live in integrated neighborhoods are not fully 

accepterl. T.he Nev.: Yor.k Times Magj!zine reports that racial 

bias in integrated suburbs is often covert and subtle and 

that there is very little so~ial integration. 5 

--------·--·--
l Beardwood> p. 147. 
2Brink and Harris, p. 42. 

3 Drake, p. 6. 
4Fein, p. 121. 

5 •" W h i t e S k i n , D a r k S k i n , " N e w Yo r k T i m e s M a g a z i n e , 
LXXII (Decpmber 3, 1967), 127. 
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Negro housing in Texas is discussed in "Minority 

Group Housing in Two Texas Cities."! The report was part of 

a special research report to the Commission on Race and 

Housing. It states that social relations in Houston follow 

the usual pattern for Texas cities. Negroes are restricted 

to certain residential areas. There is great variation in 

housing from slums to housing comparable to white residential 

areas. Since 1950 there has been improvement in housing, 

and more and more residential areas have been integrated. 

The term "Sugar Hill" is used in Houston, as everywhere in 

the United States, to designate Negro areas of high quality 

housing. Opposition to integrated housing has been rela-

tively weak. The study provided strong evidence that the 

chief cause of the inferior housing for Negroes is the 

group's poverty. 

The results of my questionnaire indicate that the 

average house of the Negroes questioned is made of wood, 

painted white, and has seven rooms (see Appendix IV for 

specific results). 

The forlowing pictures are those of middle-class 

Negro housing in a segregated neighborhood of Denison, Texas. 

They are good examples of most middle-class Negro housing I 

have seen in North Texas. That the homes are in a segregated 

residential area is also representative of North Texas. 

1Jac·k E. Dodson, "Minority-Group Housing in Two 
Te x a s C i t i c s , " i n §_t u d i e s i n H o u s i n g an d M i n o r i t i e s , e d i t e d 
by Nathan Glazer and Davis McEntire (Los Angeles: University 
of California Press, 1960), pp. 100-30. 
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The majority of North Texas Wegroes do not live in integrated 

housing. 

For the purpose of this study, it was decided to use 

two kinds of housing, as repr0sented by the play's scenery. 

The main character's home ls a middle-class dwelling based 

on the pictures and descripticns of housing in North Texas. 

The other house repr3sented in the play is that of an elderly 

Negro woman and is a lower cl.ass dwelling. Both of these 

dwellings are in segregated ceighborhoods. The aim was to 

present authenti.c housin£ while encour~ging the audience to 

believe that not. all Ncgroc~ live in squalor and poverty. 

The educational aim was to increase the child audience's 

tolerance of the Negro sub-~ulture by depicting the main 

ch a r a c t e r ,. s- n om e and n e i g h b o r h o o d a s m i d d 1 e •- c 1 a s s , much 1 i k e 

t h a t a f m u n y o f t h e c h i 1 d r e r, i n t h e a u d i e n c e . W h e r e t h e 

housing was ~hown as inferior, reasons were given for the 

condition. 

f J_Q !Jli!t _g o f N e o r o e s 

The way i.n whicJ1 rl sub-culture dresses often sets it 

apart from othe.r sub-cult~res. A sub-culture's dress may 

encourage intoferance because many individuals fear or scorn 

the different er that which they do not understand. 

My play presents Negro characters whose dress is 

comparable to that of white individuals of their same economic 

background. Where the Negro dress differs, as in Afro or 

natural tt"ai'rstyling or in the wearing of a Dashiki, reasons 
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or exp 1 an at ions w il 1 be g ire n . Spec i f i c education a 1 aims to 

be attained are at the conclusion of this chapter. The 

Negro dress and the reas~ns, or explanations for it, are 

given below .. 

P a r t o f t h e N e g r o 1 s c o n~ p P. n s a t o r y b e h a v i o r f o r h i s 

culturally deprived situation i~ flashy a~d impeccable 

dressing~! An exception to this is the middle-class Negro 

w h o i s c o n s c r v a t i v e 5. n d r e s s i n a 11 e f f o r t t o o v e r c o n f o rm t o 

middle-class norms. 2 Among w.any young Negroes it is now a 

matter of racial pride tu ref~se to straighten their hair or 

to use cosmetics to lighten the skin. Since 1960 it has 

been more of an advantage to be black and Negroid in appear-

an c e - - "B 1 a c k i s B e a u t i f u l . " ~i N e w s we e k , i n an a r t i c 1 e o n 

Negro clothing, stated that many young Negro males wear 

Dashikis (Dashiki, in Swahili, means freedom). 4 These are 

s h o r t , 1 o o s e s mo ck s m a d e f r o ~1 a s i n g 1 e p i e c e o f m a t e r i a 1 i n 

African prints .. I.h unother article Newsweek stated that 

many young Negroe!; are "thinking black" which means they 

wear "natural coifs" and Afro clothes. 5 

1Bertram P. Karon, The Negro Personality (New York: 
Springer P u b 1 is h i .n g Co . , Inc . , 19 5 8) , p . 4 6. 

2B room and Glenn, p. 35. 
3Lincoln Filene Center for Citizenship and Public 

Affairs, p. 16. 

4: "Fashions for Soul Brothers," Newsweek, LXXII (July 1, 
1968). 

5 '' T h c N e g r o i !1 Am e r i c a , W h a t M u s t B e D o n e , '' N e w -~ we ~, 
LXX (November 2, 1967). 
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Th e m aJo:ri t y o f North Tex a s Neg r o e s d re s s a s do th e 

majority of Neijroes elsewhere in the United States. In my 

questionnaire (see Apper.dix IV) the majority stated that 

young Negro boys in North Tex'Js usually wear blue jeans and 

shirts to schoo.1. S~me stBted that many high school boys 

wore sharkskin pants and hafilon shirts or Dashikis to school. 

Older, middle-class Negroc~ wear clothes comparable to the 

cl~thing of whites of the ~ame ec~nomic class. I have noted 

that a large number of Nagro teenage girls and young adults 

wear the Af·ro hai·rdo and clothes comparable to white youths 

o f 1 i k e e c o n o m i. c c 1 a s s , a 1 !. :: o u g h o f t e n i n b r i g h t e r c o 1 o r s . 

Many also wear Large earrings. Many teenage boys and young 

adults have become "sharp d~essers" in bright colors, Afro 

hairdos,. a!'1d sungrasses or "shades." 

The dress of all the cha~acters in the play is, as 

stated above, according to th~lr age and sex. It was the 

educational aim to encourage tl1e audience to generalize that 

Negro dress, rather. than being inferior, is comparable to 

its own. The yo.ung Negro characters, especially the Negro 

teenage hoy, will explain how his dress reflects his pride 

in being black and in his African heritage. His dialogue 

should encourage the audience to attribute more worth or 

value to the Negro sub-culture. 



CHAPTER VI 

THE NEGRO FAMILY AND ITS MORALS 

Moral values are values that concern behavior in 

respect to accepted group standards of conduct. These values 

are influenced, and to ~n extent learned, in the family unit 

and the rel.ationships that exist among the individual members 

of the family. 

The disorganized f~mily is one of the greatest prob-

lems the. American Negro r.a~ and must O\'ercome. It is not a 

purpose of· my: pl ·ay_ to present the deprived Negro family which 

lives in a big city ghetto. One of the purposes of the play 

is to p~esent the si~ilarities between the growing Negro 

middle-cia.ss. and the middle-class families of other sub-

cuttures--a common ground whe=c understanding can be attained. 

An attempt is mad~ to present a variety of Negroes as to age, 

economic c 1:a s s , and mo r a 1 v a 1 u es in order for the p 1 a y to 

p r e s e n t t h e N e g r o s u b -· c u 1 t u r e a u t h e ri t i c a 11 y ; a n d , i n o r d e r 

fa r t h e a u d i .e n c e 11 o t t o r e p 1 a c c o n e d i s t o r t i o n , t h a t a 1 1 

Negroes are ftoffi deprived families and are immoral, with 

another distortion, that all Negroes are just like the white 

middle-class. The specific actions and material chosen to 

further these purposes were drawn from the following research 

and are given ~t the end of the chapter. 
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Th·e Negro child different from other children, even 
other· children of deprived backgrounds, because he has 
p r·o b I em s th a t n re th e p r o d u c t o f a s o c i a 1 o rd e r n o t o f 
his mcfking, or hi .5 forbea.!"s 1 • ••• The Negro child 
comes to us · an overburdened child, taxed in a hundred 
ways that make him old beyond his years. The road for 
him is three times ~shard as for the average white 
child .... At every turn tnere is an obstacle, and 
forever and ever the Negro child must ask himself, 
"Why?"l 

Rashi F&in states: 

The child G has a shorter life expectancy, lives 
in less desirable hoJsing, i3 a member of a family 
with less education, with less favorable occupational 
structure, and with ~o:e unemployment and with lower 
income than the median white. baby born at the same 
time .. 2. . 

These two quotes apply nJt ~rily to the deprived Negro hut 
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also to the mi:'ddle-cla·ss Negro. "You cannot grow up· a Negro, 

even a mi'ddte-class Negro, wi.tho .ut knowing many defeats and 

discri.rninat .ions just be0ause of who you are. 0 3 Pettigrew 

reports that t ·he type of ~o~e life a Negro enjoys as a child 

may be t·a r. mo re c r u c i a 1 for CJ 'l v er. n in g the inf 1 u enc e o f 

segregati:on up_on his personality than the form the segrega-

tion takes--1·ega1 · c1. informal . 4 Moynihan reports that full 

aw a r e n e s s o f. - h i s s o c i a 1 <.I e v a 1 u a t i o n a n d r o 1 e a s a N e g r o d o e s 

r Anderson, p. xi. 

2~ •• 124 ... e 1.n, . p . . 

3Lincoln Filene Center for Citizenship and Public 
Affairs , p . 30 . 

4Thomas F. Pettigrew, A Profile of the Negro 
American (Princeton, N. J.: D. Van Nostrand Co., Inc., 
I 9 6 -i) , p 2 2 . 
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not usuaily impinge upon the individual until early adoles-

c:en.ce .. 1 

The Oni.ted States Department of L~bor records that 

the Negro community is divided between a stable mi·ddle-class 

group that is steadily growing stronger and more successful 

and an increasingly disorganized and disadvantaged lower 

It estimates that one-half of Negro communities 

are middle-class even th0u~h the ~iddle-class Negro grows up 

. 2 in,- or next to,. slums. 

What are the mai~ ~haracteristic~ of the lower and 

middle-cl.ass Negro family? Both the lower and mi .ddle-class 

families are matriarchal, which is attributed to a carryover 

from slavery where the moth~r-child bond was allowed to 

develop and where the father-child bond was discouraged. 

'i' o day,; the pre v a 1 e 11 c e of i 11 e g i t i mac y and desertion in the 

lower class necessarily leade to a family headed by the 

mother .. Throughout the United States, Negro women are able 

to get better jobs end to hold them longer than Negro men. 

But Negroes share the white notion that the husband should 

b e t h e " b r_e a d w i n n c r . " E c o n o m i c a 11 y , mo s t N e g r o m e n c a n n o t 

fulfill this role which resu!ts in their economic dependence 

on women . . The woman ' s d i s a pp o i n t men t in her mat e , ·h i s own 

I.Daniel Pat.rick Moynihan, "Employment, Income, and 
the Ordeal" of the Negro Family," in The Negro Americr.1n, 
edited by Talcott Parsons and Kenneth o. Clark (Boston: 
Ho u g h t o n ~I i f f l i n , 1 9 6 5 ) . 

2 L.S. Depnrtment of Labor, Office of Policy Planning 
and Research, The Neqro_ Farnl_!_y (Washington: Government, 
Printing Office, March, 1965), p. 29. 
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fru~tration, and the increased number of dep~ndents may ~ause 

h i m to de s:e·r t ~... . Tb? d i s o r g an i z e d f am i1 y i s t h e mo s t s e r i o u s 

social probLem of Negroes~ Lack of a stable family life 

me ans a Lac k o f co n t i n u i t y , o f t r a d i t i o n, an d 1 i f e i s fr a g -

mented, casual, and precarious. The economically frustrated 

Negro may live for today and may avoid ambition and long 

term goals. It is estiwated that one-fourth to one-third of 

the Negro families have ~o man at the head of the family. 1 

Logically, Negr-0 parents are more willing to sacrifice for 

the education of daughters. Well-educated femal.es tradition-

ally face l"ess discd.minr-itj<'n ::ind are able to find employ-

men t mo re n ea rLy_ com n: en s u rat e w i th the i r educ at i on . 2 

Da.vLs_ nnd H::lvighurst: 1.vriting of Negro child-rearing 

methods, ~epo~t that there is more permissiveness in oral 

trafning and more strictness in toilet training. Girls are 

given more responsibilities e~rlier than are whites. 3 

Margaret Anderson reports t~at the average Negro home is a 

p e rm i s s i. v e p 1: a c e w h e r e c h i i d r e n c o m e a n d g o a s t h e y p 1 e a s e • 4 

T.he fol1owiilg paragraphs, dealing with the subject of 

sex~ have no ditect bearing on my play. To fully understand 

and to be knowledgeable of a sub--culture'J one must study all 

--------·-----
l Karon, p. 33. 

2B r o om a n d G 1 c n n , p . 2 0 • 

3A. Davis and R. J. Ha vi g h u rs t, Socia 1 C 1 ass and 
Color Differences in Child Rearin_g_ (New Ycrk: Knopf, 1948), 
p. i7. -

4· Anderson, p. 34. 



aspects of the sub-culture, including the sexual, even if 

the subject is not included in the play. 

In the lower class, boys learn about sex in the 

streets. Masturbation begins early, at six or eight, and 
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boys have early opportunities for relations with women, as 

early as age seven or nine. The sex education of the female 

is more thorough, and masturbation is less common. First 

intercourse is earlier than for white girls. Frigidity and 

impotence are common. Multiple marriages, which are easily 

dissolved, are the rule. Both lower and middle-class women 

marry early. The male fears the female, and both are rela-

tively uninterested in sex.I In 1963, 24 percent of all non-

white births were illegitimate. 2 Premarital pregnancy is 

not considered shameful. 3 

In the middle-class, masturbation among boys is more 

frequent than in the lower class, and it is learned later 

and continued longer. Active sex relations begin at fifteen 

or sixteen. The female is much like her white counterpart. 

Her s c x educ~ t ion is ! i g id 1 y puritanic a 1, and mast u r bat ion 

is not frequent. Sex as an expression of love is stressed. 

Middle-class girls are not allowed to play across the 

1Abram Kardiner and Lionel Ovesy, The Mark of 
Oppression (New York: World Publishing Co., 1951), p. 68. 

" ~Fein, p. 125. 

3 L e e R a i n \IJ a t e r , " C r u c i b 1 e o f I d e n t i t y , " i n T h e N e g r o 
~-m e r i c a r. , e d i t e d b y T a l c o t t P a r s o n s a n d K e n n c t h B • C 1 a r k 
(Boston: Houghton Mifflin, 1965), p. 172. 



street or go to the movies alone until later than white 

giris. 1 

K~rdiner and Ovesey studied twenty-five Negroes 

through psychoanalytic interviews, Rorschach tests, and 

Thematic Apperception Tests. The writers concluded that 

Negroes have low self~esteem and are angry at the way they 

are treated. They feel anxiaty and are hesitant and mis-

trustful. This suppress~d anger !eads to depression. In 

order to control anger and anti-social behavior, the Negro 

exercises great· vigi]ancc. 2 
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Negro children hidA their feelings and accomplish-

ments under a mask. Each child develops his style of coping 

with h i s r i f e - -sub 5 er vi enc e ., ca 1 ·cu 1 ate d h um i 1 i a t i on , s 1 y 

i n g r a t i a t r o n , s e 1 f - m o c k e 1-y , a 1 o o f i n d i f f e r e n c e , w i t h d r a w a 1 , 

a r s- u 11 c n p a s s i ·v i t y . W h e e t h e r e i s m o r e f r e e d o m , t h e c h i 1 d 

is more aggressi~e. He may r~veal impatience, be ill-

tempered·,- distrustful, resentful, or full of hatred and 

fury. One consequence of this choking back of anger is a 

de ad' e n in g_ oL o ·n e ' s em o t i e, n s . 3 

Eew Negroes live to an old age, nor are they able 

to save eno·ugh money to provide for their non-productive years. 4 

1K a r on , p . 4 2 . 
2 · Ibid., pp. 44-464 

3Robert Coles, "It's the Same but It's Different," in 
The N~aro Ameritan, edited by Talcott Pars6ns and Kenneth B. 
Clark (Boston: Houghton Mifflin, 1965), p. 260. 

4Kardiner and Ovesy. 
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Because the main charact8r in my play belongs to a 

middle-class family, it would be well to consider the middle-

class family in more detail. 

As middle-class Negroes have acquired more education 

and economic security, they have become increasingly stable, 
1 and a middle-class family life has developed. The new, 

urban middle-class Negro family is characterized by bourgeois 

morality and is either eg6litarian or patriarchal. Frazier 

s t a t e s , i n B 1 a c k Bo u r q_ ~Q ill.£ , t h a t t h e m i d d 1 e - c 1 a s s h a s 

been uprooted from its racial traditions and, as a conse-

quence, has no cultural roots in either the Negro or the 

white world--it lives in a cultural vacuum. 2 The middle-

class has more emotional stability than the lower class, but 

the stability is cancelled out by the pressure f0r status. 

The members o.f the midclie-class drive themselves harder, and 

their self-hatred is project&d outward and is expressed as 

a hatred of both whites 3ud 0f Negroes lot1Jer than themselves. 

A p a t h y t o r a c i a l p r o b 1 c r:1 s a n d re s i g n a t i o n t o w h i t e p re j u d i c e s 

are characteristic of this group. Middle-class Negroes 

also have a success phobia and tend to overshoot the mark 

of conformity to white idec\ls, such as in sex and toilet 

training. It is importa~t to them to conform to accepted 

white ideals, and a great deal of emotional control and at-

t en t i on i s g i v en to t }1 i s . Ma r r i a g c s are more s tab le i n th c 

1Karon, p. 33~ 

2 E . F r a n k 1 j n Fr a z i e r , B l. a c k __ Bo u r .li c_ o i. s i c ( G 1 e n c o c , 
Ill,: The Free Press, 1957), p. 112. 
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mi d d I e -c 1 as'. s be c au s e t h e v a l u e 0 f con v en t i o n ·a 1 i t y i s h i g h . 

Both the husband and wife usu~lly work, and they have little 

time for Iei.sure. They nave little appreciation for music 

or art, and they seldora read more than newspapers and 

magazines. They participate in the church, yet there is a 

confusion of standards of behavior and beliefs.I 

Although there is an attempt by middle-class parents 

to shield their young chil~ren against racial discrimination 

an d th e c o n t em pt o f w h i t e s , 1: 11 c c h i 1 d r e n s t i 11 f e e 1 d i s c r i m -

inated agatnst. The middl~-class family has few children, 

and the chiTdren are often spoiled .. 2 

A& more Negroes have advanced to higher educational, 

occupational, and econ0mic levels, the Negro . middle-class 

has become· J~a r g e en o tt g h t o be a s o u r c e o f c u l t u r a l ch n n g e 

within the Neg_ro community. The middle-class has also begun 

to realize. t ·hat its f&te is linked to that of poor Negroes. 

0 f t e u b o t· h g r o u P. s m u s t 1 i v i n t h e s am e n e i g h b o r h o o d , mu s t 

send thetr children to the same schools, and have more 

f re q_u en t and c 1 o s e 1· co 11 t act s w i th e a ch o t he r t h an d o mi d d 1 e -

class whi.'tes with their poor. Increasing numbers of the 

middle-class owe their jobs to the political influence and 

buying power of·· the Negro community. They also recognize 

that they are Judged by lower class characteristics with 

1F.. . . raz1e:r, The Negro Church in America, p. 55 . 

2E r a z i e r , B 1 a c k B o u r g_e o i s i e , p . 1 1 2 . 



the result t~at they are more interested in helping lower 

c I a s s N ·e g r o e s . 1 
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The main character in the play belongs to a middle-

class family because it was the educational aim for the 

child audience to make a generalization that the Negro sub-

culture does not consist entirely of deprived individuals 

I i v i n g in g h e t t o s o r " n .i a g e r t o w n . " I f t h i s e d u c a t i o n a 1 a i m 

is attained, then the edutational aim of valuing a sub-

culture different from the a,,c..lience' s own could al ·so be 

attained. 

The main character is a young Negro boy who questions 

the world in which he lives. His sister and a Negro teenage 

boy also qµestion thei~ ~orlci. ~his questioning of their 

world is Lncluded in the play in order to attain the educa-

tional aim of increasing the audience's tolerance of the 

N e g r o s u b - c u l t u re t h r o u g h k n ,, w 1 e d g e a n d u n d e r s t a n d i n g o f t h e 

Negro ,. s f"e e r i n g s ab o tit the w o r 1 d i n w h i ch he 1 i v e s . 

~he: teenage boy is from a lower class family and is 

aggressive and sullen. The main character and his sister 

live in a middle-class heme where both parents work. An 

e ff o r t w a s m a d e t o p re s e n t ti, e N e g r o fa m i 1 y 1 i f e o f b o t h 

middle-class aud lower class families in an authentic manner 

in order to enable the audience to generalize that the Negro 

sub-culture is in a pror:,ess of change; that the Negro middle-

class fa~ily has much in common with its white counterpart; 

and that the product of the lower class family has reasons 



for his anti-5o~ial acts against the white world. 
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If these 

generali.zat·ions.- were made, thtn there may be an increase of 

tolerance f-0r ah ethnic group differing from the audience's 

own .. 



CHAPTER VII 

NEGRO SOCIAL RELATIONS, CUSTOMS, 

AND f\iA!"iN ER S 

The customs Bnd mauners, i.e., the social behavior 

of an individual, and his social relationships, those involv-

ing individuals outside of the family group, are perhaps the 

most visi.ble manifestations of a sub-culture. 

My· p ra y p re s en t s r.1 an y o f t h e c u s t oms , m a n n e r s , a n d 

so c i a 1 1:·e I at i:o n s h i p s o f the Neg r o s u b - cu 1 t u re o f No rt h Tex a s . 

The purpose of including those social customs, manners, and 

relati'onshi'ps· was to pornt out to the audience that the Negro 

sub-culture i:s different from theirs, but that different does 

no t n e c es s a r. iTy me an i n f c r i o r . An e f f o r t w a !i ma d e t o p re s en t 

d i ff e r: e n t v i: e w po i n t s ~"' i t h i n t h e N e g r o s u b - c u 1 t u r e o n s o c i a 1 

contacts with white people, and different customs and manners 

according to ~he Negro's age and social position. The action 

of the pLar po .i.nts out to the audience that not all Negroes 

act in the same way just 8S ~ot all members of any sub-culture 

act in the same way, the purpose being to make the audience 

see Negroes as individuals not as stereotypes. The point was 

to make clear that sometimes age and social position have 

more to do with social behavior than does race. 
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Some of the specific action and materials included 

in the play to achieve these purposes and specific educational 

aims to be attained are given at the conclusion of the fol-

lowing material on Negro social behavior and relationships. 

Today, masses of Negroes, even in integrat·ed com- · 

munities, still attend Negro churches, and the church con-

tinues to be an important element in the organized social 

life of the Negro. It is a more important element in small 

communities and among older Negroes than it is in large 

cities and among young Negroes. 1 

The majority of Negroes still live in segregated com-

munities,and many Negro children know little of social organ-

izations outside of their own areas. For this reason, the 

Negro community doubtless will be the source of social life 

for Negroes for some time into the future.2 

The criteria for class distinctions among Negroes 

are: occupation and steadiness of job; education; family 

organization, housing, furnishings and appurtenances; rela-

tionship to the white world; recreation and amusements; and 

skin color. The importance of skin color is decreasing 

while education and family stability have increased as class 

distinctions.3 

1Frazier, The Negro Church in America, p. 94. 

2G. Franklin Edwards, "The Negro Community and Class 
Realities," in Structured Social Inequality, edited by Celia 
S. Heller (New York: The Macmillan Co., 1969), p. 393. 

3 Karon, p. 31. 



64 

The family is the basic social unit" of American life. 
It is the basic socializing unit. By and large adult 
conduct in society is learned as a child .... the 
child learns a way of looking at life in his early 
years ... which profoundly shapes his adult conduct.I 

In verification, Robert Coles 2 reports that a Negro child is 

sensitive to the color of his skin at a very early age. He 

longs to be white. At birth his parents look at his color. 

As an infant he learns his place in society. He notices the 

scarcity of black faces on television. Although more black 

faces do appear on television in 1970, Coles' statement is 

still essentially true. In the South a child will ask his 

parents why so few policemen or bus drivers are Negro. In 

both the North and South, the first thing the mother does is 

teach the child about the white man and what the white man 

expects. The child learns the kind of work that he will be 

allowed to do and the confines of his social freedom. He has 

two personalities--one at home and one in the integrated 

school. 

Racial recognition appears by the third year and 

sharpens thereafter. Negro children prefer white skin. They 

often identify themselves as white or show a reluctance to 

acknowled-0e that they are Negro. The full awareness of their 

social devaluation in the larger society, in addition to the 

sharp strains felt by all teenagers in a complex society, can 

assume the dimensions of a severe emotional stress situation. 

1u.s. Department of Labor, p. 5. 

2 Coles, "It's the Same but It's Different," p. 259. 
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The old wounds of confused identity and damaged self-esteem 

ha v e n o t h e- a Te ·d , b u t r e c e n t e v e n t s a r e p o t e n t m e d i c i n e s . T h e 

S u·p rem e C-o u r t d e c i s i o n s , p r o t e s t s , th e a s s e r t i o n o f c i v i 1 

rights, and the emergence of the new African nations have 

helped .. Even so, a sample of nine to fourteen year old Negro 

boys viewed the environment as a far more hostile, dangerous 

entity than did a comparable sample of white boys. 1 

The idea that dark skin indicates inferiority is 

almost gone, ret some Negroes still consider it derogatory 

to have t:hick Lips, kinky hair, and dark skin, Negro women 

find these characteristics more derogatory than do Negro men. 

Negroes have more self-esteem today, and this has tended to 

make them ambitious, more optimistic, and less willing to 

5ubmit to dis-crimination. It may well lead to a revaluation 

of raciaI characteristics. 2 

Tin h Lg_h Ly_ de v e 1 op e d b o y s ' and g i r 1 s ' peer gr o up s , 

children are mercilessly rated. Teenagers attach status to 

t .h e ab iT i: t y t o d e a 1 w i t h t h e o p p o s i t e s ex • N e g r o ad o l e s c en t s 

a re c o m P. e t i t 'Lv e , a g g r e s s i v e , a n d a r g um e n t a t i v e . T h e y s e e k 

status and attention from their peers. While applicable to 

white teenagers, these characteristics are more explosively 

intense fn the Negro group. The unemployed, economically 

d' e p r i v e d , a n d f .r u s t rated yo u t h s s e i z e opp o rt u n i t i e s t o exp re s s 

1Pettigres, p. 84. 

2 Drake, p. 10; Broom and Glenn, p. 34. 
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themselves: ag_gres.s:ively against their e·nemies--usually the 

po l i c e an d. w h ite. s:h op o w n e r s . 1 Comp en s at o r y b eh a v i o r i s 

exhibited in flashy dressing, drug taking, gambling, explo-

sive spending, and living from day to day.2 

Television has increased awareness of the gap between 

white and· Negro conditions and has carried the Negro militant 

message. Pride in being black has led the young to want to 

be called black instead of Negro, and to want black history 

taught in grade schools.3 Black nationalism and black power 

essentiaily have ~he same basic emotional appeal to the 

Negroes' desperate need for pride in their race and pride in 

themselves. A riit exists between old and young Negroes. 

Impatient yout·h t·hinks that adults only talk; the adult 

thinks that. the. young do not appreciate the freedom that 

they have and that they do not see how far the Negro has 

p rogre s-sed .. 4 

Th e- yo u n g Neg r o e s are p a rt o f th e " so u 1 " cu 1 t u re . 

Soul is predomi~antly for the in-crowd,and it is a symbol of 

solidarity among the young, especially among males. They 

pride themselves on "telling it like it is." Soul means the 

e s s e n c e o f" b e i ·n g_ N e g r o , a n d t o h a v e s o u 1 i s t o b e h i p , t o b e 

1Broom and Glenn, p. 31. 

2Karon,. p. 35. 

3Hobert Coles, "Children of the American Ghetto," 
!!.£!.!'.P. e r_~-- M n q a z i n e , 2 3 5 ( S c p t e m b e r , 1 9 6 7 ) , 1 6 - 2 2 • 

4'A n d e r s o n , p • 3 5 . 
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someone ~ho knows what he is doing. There is soul talk, 

soul food, and soul music. Ja~es Brown is the king of soul 

music. He is "Soul Brother Nuillber One." White singing 

groups are not popular and are considered imitative. Soul 

food is really that Southerc co0king which is based on what 

the slaves ate--such things as r.hittlins, black-eyed peas ., 

collard greens, cornbread, and grits. 1 Adrian Dove states: 

"Black is our mind color and Afro-~merican is our culture 

and language . populn~ly k~own as ~soul.' It's being 

flexible and spontaneous." 2 

The young believe th~t through black power the Negro 

can be separated spiritually from whites. They believe that 

the Negro should not use whites a~ symbols to look up to. 

They believe that the Negro must save himself and that he 

cannot and 8hould not depend on "Mr. Charley." Robert Coles 

reports that, although many teenagers like whites and have 

white friends, they sometitne:5 feel like traitors in trusting 

and accepting white5 as friends. 3 American Education also 

states that Negro youth are willing to associate with whites. 

Negro attitudes toward whites are based on the attitude of 

whites toward them, The Negro does not react initially. He 

1 U 1 f H a n n e r z , " W h a t N e g r o e s M e a n b y S o u 1 , '' T r a n s a c t i o n , 
V (August, 1968), 57-61. 

2D O Ve , p . 91 . 

3Robert Coles, Children of Crisis (Boston: Little 
Brown and Co., 1964), p. 118. 



waits for the white to act toward him and then reacts ac-

cordingly. 1 
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For the purposes of this study the two teenage Negro 

characters in the play are depicted as being part of the 

''sou 1 '' cu 1 tu re. The teenage boy presents the more militant, 

aggressive, "black is beautiful" message in that he sees 

nothing of value in the white world and advocates the suprem-

acy of blacks. The teenage girl represents the more conser-

vative "soul" culture in that she believes that there are 

things of value in both cultures. The dance sequence 

presents a creative interpretation of the Negro sub-culture 

in dance, song, and poetry. The social behavior of the 

Negro does contain dance and song more than many other 

American sub-cultures. The object is not to present the 

Negro as a "Stepin Fetchit" but that through dance and 

song the Negro is expressing his pride in being black, or 

protesting the intolerance he experiences, or expressing 

some deep-felt emotion. 

It is the educational aim to have the audience gen-

eralize that the Negro sub-culture is a separate culture 

from the white one and that it has contributed things of 

value to the American culture in the form of music, dance, 

language, clothing, and food. For example, the social 

customs of Negro youth have often become the social customs 

of all American youth. 
------------•--.. -· ---·----------

lsophia ~lcDowcll, "How Anti-White are Negro Youth," 
~me r _i c a n _ Ed u c a t_ j o n , I V ( M a r c h , 1 9 6 8 ) , 2 - 4 . 
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The t.wo. t .e.enagers, the old woma11, and the little 

boy have ct·ifferent customs and manners, different attitudes, 

and different amounts· of social contacts with the white 

world. The presentation of different viewpoints in the 

play is to further the educational aim of increasing the 

audience's tolerance of the Negro sub-culture through knowl-

edge and understanding of the different viewpoints in the 

Negro community. If the audience can understand why the 

Negro acts in a certain way, it is possible that the audience 

member can sympathfze or even feel empathy, and, thus, can 

learn to be more tolerant of a sub-culture different from 

his own. 



CHAPTER VIII 

NEGRO LANGUAGE 

Language is a style of speaking. It is the words, 

speech patterns, and speech rhythms used by a sub-culture 

for intra-group communication. In the past, schools and 

society have often set up an artificial style of speaking 

which was considered to be the only correct way of speaking. 

The growth of the field of study called linguistics has 

changed this concept. Regional and cultural influences on 

speech are no longer considered "incorrect" nor are · they 

considered a sign of illiteracy or lack of education. One 

of the speech stereotypes in America which has long been 

considered a sign of inferiority is that of Negro speech. 

My play attempts to show that just as different speech is 

used by the young in the audience's sub-cultures, so the 

Negro youth also uses its own slang and speech patterns. 

It is one way the Negro youth show its solidarity and 

its pride in being black just as the whit c youth us cs 

certain language among his peers to show that he is 

part of the "in-group." An attempt was made to show that 

the speech of the main character, a Negro boy of seven, is 

n o t m u c h ct i f f e r e n t f r o m t h e s ·p c c c h o f h i s w h i t c N o r t h Te x a s 
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schoolmates whLc-h could be attributed to the integrated 

school situatiorr and to television. Both white and black 

characters have regional accents. The character of the old 

woman comes closest to having stereotyped Negro speech. The 

p 1 a y s u b t I y· i mp 1 ie s t h at t h e o 1 d w o ma n ' s s p e e ch i s of 

another generation and not the speech of today's Negro. At 

the same time her speech is not presented as being inferior 

nor as a sign of stupidity. The so~rces used for the play 

and the material found on Negro language are given in the 

remainder of this chapter. 

"Black is our mind color and Afro-American is our 

c u I t u r e an d 1 an g_ u a g e . " 1 B e c a u s e t h e m a j o r i t y o f N e g r o e s i n 

America, even those of the middle-class, live in segregated 

neighborhoods, there has developed a Negro sub-culture with 

its own dialect· .. American Dialects states that, to a great 

deg re e , N e g_ r. o dTaT e c t , a s s p o k e n o v e r th e en t i r e Un i t e d 

States, is s·imiTar_ to Southern dialect as spoken by unedu-

cated whites.z To this base has been added the slang of the 

ghetto anct· t:he s-Tang of the "soul" culture. In 1958, 

Langston Hughes and Arna Bontemps wrote that Harlem "jive" 

talk had become part of the Negro language. Some of the 

terms follow: 

bread--money 
to bug--to irritate 

1oove, p. 91. 

2Lewis Herman and Marguerite Shalett Herman, American 
Pialects (New York: Theatre Arts Books, 1947), p. 185. 



cat--a male 
chick---a female 
cut oat--to depart 
dt'odley-squat--no~ caring 
flic--movjng pictares 
for kicks--for fun 
great white father--the president 
grey--a white pe~s0n 
ofay--a white ~crson 
sky pilot--a preac~er 
spade--a NBgro 
stud--a ma.n 
take a powd~~--to leave 
wig--head, hairl 
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In 1968, Adrian Dov0 gave a vocabulary for the "soul" 

culture. Some of its terms follow: 

Big juice--big-time white racketeer 
Changes, going through s0me changes--having difficulties 
Dap--impeccably atti~ed 
Playing the dozen~--a contest to see which one can make 

up the greatest number of rhymed couplets reflecting 
on the ~pponents' parents 

Fox--beautiful female 
Gig--a job 
Hog--a large automobile 
Member--an Afro-American or Soul Brother 
Pig--a sadistic or corrupt individual 
Set--a close gatherir.g, u~ually good2 

American Dialects states that the East Texas Negro's 

speech (which includes the area designated by this study as 

North Texas) is he;;ivily colored with infiltrations of moun-

tain speech, although it stems from plantation speech. It 

states that Southern Negroes tend to give initial syllable 

stress, such as "see-mint" for the word cemento They tend 

to drop "l" in self and careful. They substitute "b" for 

1Langston Hughes and Arna Bontemps, The Book of 
~Q_to l k 1 o re ( N cw Yo r k : Do d d , Me a d , and Co • , 1 9 5 8 ) , 
pp. 309-12. 

2Dove, oo p. . . 
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" v , " s u c 1J a s "r i iHt h " f o 1· r i v e r . Th e y s u b s t i t u t e " t " a n d '' d " 

f o r " th , " s u c. h a s "d a y " £ or th e y . A!!!.~ r i c a n D i a 1 e c t s g i v e s 

the following pronounciations of words which characterize 

the Negroes of this area. Tha pronounciations are given in 

the International Phonetic J-\].phabet. 

Egg [€-:f(JJ 
Leg [I e-:rq J 
Head [he:rd] 
Ye 11 ow [ j Be. '/ -;J ] 

Find [la:n] 
My [1,1a.: J 
Try [ -t ~--a.: J 
Near [ l1Td] 

We're C \tJ.r J] 
Tub [i1rbJ 
Love C 1-u-v 'J 
Docs [d :)t"'z, 

V ... . 1 

Uncle [I,~ k[] 
Supper [ Sil pJJ 
Curb Cl(3b] 
Earn [3h1 
Pearl [p311 
You all [j :):t: I] l 

Yes [je.,c)S] 
Get [ Cj.:1'."-t J 
Yet Cj e ;J-·t J 
Spider [5 /:J2X:d ~) '] 
Hight [ ;,,...it : t:] 
Hide [ha. :d] 
Fry [.f y-a. : ] 

Dirty [ d1t./-·/ 1 
Worker [ i~.lli 1(4()] 

Along [ I ,r 'J "J 
Accept [5lf)t:J 
Exactly [:z. 1(/i] 
Widow {\rJ:rd"J:1 
Cold [ l(ol 7 
Land [l ~e 11 J 
Killed [ ,f_r It: J 
Burned [b/ihd} 

The Regional Vocabulary of Texas, spccJfically of 

North Texas, was <1lso used as a source of langucrgc since the 
--···--------·--- ---------

1 Berman and Herman. 
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Negro uses many of ta e s a ti1 e terms as w h i t es . • Some of the 

terms which I chose as those which might be us~d in my play 

Sun-_up--sunrise 
Thunderstorm--storrri with YaiP-, thunder, lightning 
Norther or blue norther---sudden, sharp, cold wind from 

the .north 
Drouth--dry period 
Highway--paved road 
Tank--artificial pool of water 
Livingroom--nice room at the front of the house 
Gutters--troughs to c3rry off rain 
Porch- -broad , roofed •-o v r an: a on a house 
Lunch box--dinner or lunch container 
Skillet--heavy pan for frying 
Sack--paper container 
Coal-oil--oil for laraps 
Pallet--bed on the floor 
Over yondcr--some di5tance off 
Tow sack--big burl&p sack 
Snake doctor--drayon fly 
Sowbelly--salt pork 
Soda or sody pop--soft bottled drink 
Light bread--Khita or wheat bread 
Kinfolks--relatives 
Raised them--to bring child~en to maturity 
Grandma--grandmother 
Grandpa--grandfather 
Mam a - - v1 o t h e r 
Papa--father 
Christmas Gift!--Christm~s greeting 
Carry--to take someone home 
Tote--to carry bcdily 
Y'all--you all 
Hi--familiar greeting 
Mad--very angry 
Boogerman--synonym for devil or evil one 
Spook---gho st 
Tacky--in bad taste 
No'count--worthless or la~y 
Colored--Negro 
Nigger--Negro 
White trash--white person of low repute 
Chunked--throw 
Oughtn't--ought not 
Fetch--to bring 



Peaked--a little sick looking 
Square dab--~xactly in the ~iddle 1 

Specifi~ terms on my questionnaire and their pro-

nounciation are given in 4ppendix IV. In addition, the 

J. Mason Brewer book of Negro folktales, Doa Ghosts and 

Other Texas Negro Folktales, 2 was used as a source of lan-

guage. The plays of Lelioi Jones and James Baldwin, plus 

New Plays from the Black The3tre,3 were used as sources of 

Negro dialect. 
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A mixture of both Negro dialect and Standard American 

(a communicative dialect) ic used in the play in order that 

t h e a u d i e n c e c o u 1 d u n d e r s t an d R :,1 d f o 11 o w t h e s t o r y 1 i n e • 

It was the aim to present the Negro sub-culture, specifically 

its language, as anthenti~ally as possible in order that the 

audience would generalize that the Negro has a rich and 

varied language of his own but that he is not illiterate and 

ungrammatical. It was one of the purposes of the play to 

show the audiencA that Negro language is changing and that 

most young Negroes speak similarly to their white peers when 

in an integrated social situation. Negro youths often speak 

in a distinct dialect when they speak to other Negroes, but 

this is not because of ignoranc~ but because it is part of 

1E. Bagby Atwood, The Regional Vocabulary of Texas 
(Austin: University of Texas Press, 1962). 

2B rewer. 

3Ed Bullins, ed., New Plays from the Black Theatre 
(New York: Bantam Books, 1969). 
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their culture and a sign of racial soltdarity. An effort 

was made to ~resent the character of the old woman as the 

only Negro speaking in a stereotyped Negro dialect in order 

to further the idea that this language is of another genera-

tion and not of today. If the au~ience could accept that 

the Negro language is different from its own but not neces-

sarily inferior and that many Negroes speak as well as their 

white contemporaries then it is possible that the audience 

would learn to value more a sub-culture different from their 

own. 



CHAPTER IX 

THE EVALUATION OF THE PLAY 

This final chapter reports and discusses the eval-

uations of Color Me God as to whether the play met its 

ethnic, educational, and dramatic criteria. The ethnic 

criteria were the authentic representation in the play of 

the language, customs and manners, religion 1 moral values, 

economic values, environment, social organization, and 

family relationships of the North Texas Negro sub-culture. 

The play's educational criteria were as follows: 

1. The educational aim of encouraging the acquisition 

of the knowledge of principles and generalizations that 

summarize observations of phenomena. In this study, prin-

ciples and generalizations were those that summirize the 

Negro sub-culture of North Texas. 

2. The educational aim of encouraging a neutrality or 

suspended judgment toward the stimulus. In this study, 

this neutrality or suspended judgment was a tolerance of 

different ethnic groups. 

3. The educational aim of ascribing worth to a phe-

nomcnon, behavior, or object. 

called a belief or attitude. 

This ascribing of worth is 

For the purpose of this study, 
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the aim was to increase the child's tolerance; to accept 

the value of ethnic groups different from his own. 

For the sake of clarity, it is better to discuss 
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as an entity the specific material and objectives given in 

this study to attain the ethnic and educational criteria. 

The action or material included in the play to attain the 

specific aim will be given after each objective. 

It was the aim of the play to encourage an audience 

to make the following generalizations that summarize the 

Negro sub-culture of North Texas: 

1. Different sub-cultures see God in their own images. 

This is the specific subject of the play, Color iie God. 

2. The Negro docs not necessarily worship a white God 

or white master image. This point is brought out in the 

play in the idea that, to many Negroes, God is black. 

3. Many Negroes are not destitute, but hold , the same 

jobs as many of the parents of the children in the audience. 

The middle-class Negro's economic situation is in the realm 

of common experience. The main character is from a middle-

class family, and his parents hold middle-class jobs. 

4. The Negro has played a proud and constructive part 

in American history. The play presents some of the contri-

butions of the Negro American to American history. 

5. The Negro has a rich culture of folklore and songs 

that is as worthy as those of other American, ethnic groups. 



Th e " Ne g r o Na t i o n a 1 An t h em " i s p a r t o f t h e p l a y , a n d 

Auntie Zora's story is an authentic Negro folktale. 

6. Negro dress, rather than being inferior, is 

comparable to the audience's own dress. The costumes in 

the play emphasize this point of view. 

7. Many Negroes do not live in ghettos or "nigger-

towns" but in housing comparable to the housi,ng of many 

children in the audience. The main character's home is a 

middle-class dwelling. 

8. The Negro sub-culture is in a process of change. 

Different Negro attitudes, opinions, and life styles are 

depicted in the play. 

9. The product of a lower class Negro family has 

reasons for his anti-social acts against the white world. 

The reasons for the militant behavior of the character 

Cleevc are presented in the play. 
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10. The Negro sub-culture is a separate culture which 

has contributed things of value to the American culture. 

The dialect, song, dance, and ideas of the play depict the 

separate and worthy culture of the Negro. 

11. The Negro has a rich and varied language of his own, 

but his language differences are not necessarily illiterate. 

The play uses dialect without presenting the Negro as 

illiterate. 

The play aimed to encourage tolerance of different 

ethnic groups by the inclusion of the following specific 
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material: 

1. That the Negro has the pride and dignity to see 

God as black should encourage the audience to ascribe more 

worth to the Negro, and this attitude toward a sub-culture 

different from the audience's own would help develop a 

tolerance of different sub-cultures. 

2. The economic situation of many middle-class Negroes 

would be familiar to the non-black members of the audience. 

The human animal is usually more tolerant of cultures which 

have things in common with his, which agree with his, or 

which value the same things that he values. The play's 

main character represents this common experience. 

3. Some Negroes are deprived but not because they are 

necessarily lazy, mentally incompetent, or inferi·or .. The 

prejudices against their race have resulted in their 

deprivation. A knowledge and understanding of the situa-

tion could encourage an audience to be more tolerant of the 

deprived Negro. Cleeve and Auntie Zora are depri~ed 

Negroes in the play with reasons given for their situations. 

4 . ~I a n y Ne g r o a n d w h i t e c h i l d r e n p 1 a y t o g e t h e r , a r g u e 

together, and are friends. Seeing this situation depicted 

on stage should help develop tolerance in an audience. 

5. The play includes young Negroes questioning their 

world in order to increase the audience's tolerance for 

Negroes through knowledge and understanding of the Negroes' 

feelincs about the world jn which they live. 
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6. Negroes have different customs and manners, dif-

ferent attitudes, and different arnoonts of social contact 

with the white world. In my play I depict Negroes with a 

variety of backgrounds in order to increase the audience's 

tolerance through knowledge and understanding of the dif-

ferent viewpoints in the Negro community. 

The play aims to encourage the audience to ascribe 

worth or value to a sub-culture different from its own. 

The following material or situations were included in the 

play to attain this aim: 

1. The Negro has the pride and dignity to see God as 

black. This situation depicted in the play cou1d help the 

audience to ascribe more worth to the Negro sub-culture. 

2. The middle-class Negro's economic situation, dress, 

housing, education, and values are much like his white 

counterpart's. The main character in the play is from.a 

middle-class family. A person usually values cultures that 

have things in common with his. 

3. The high 1 i g ht s of Negro cont rib u ti on s to American 

history are included in the play in order to encourage the 

audicnr.c to value the Negro sub-culture. 

4. An attempt is made in the play to depict the Negro 

dialect as different, not inferior, again to encourage the 

audience to va'lue the Negro sub-culture instead of taking 

the Negro's speech as evidence of his illiteracy or 

inferiority. 
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The dramatic criteria were: the play has a central 

figure, the figure is credible and worthy, he achieves an 

objective, and the audience can identify with him; the 

characters are life-like; the dialogue is spontaneous and 

natural; the theme of the play is clear and has value for 

children~ the plot develops simply and clearly, all action 

is motivated in terms of plot, and each scene furthers the 

plot; the play contains conflict and crisis; the play has a 

climax; the play holds the interest of children and arouses 

their empathic involvement; the settings are sufficient and 

appropriate to the play; and the title is appropriate to 

the play. 

Three questionnaires were developed (see Appendix 

III) for the purpose of evaluating the play Color Me God--

one for ethnic authenticity, one for educational aims, and 

one for dramatic values. The object of the evaluations was 

to j u d g c whet h c r the p 1 a y is ethnic a 11 y authentic, whether 

it meets its educational aims, and whether it has dramatic 

value. Of six evaluators of ethnic authenticity, one did 

not return the questionnaire. The three evaluators of edu-

cational aims and the three evaluators of dramatic value 

returned their completed questionnaires. Separate tabula-

tions of each group of evaluations follow. The completed 

evaluations are in Appendix VII and the play sent to the 

evaluators is in Appendix VIII. A "yes" answer in the 

tabulations is considered a favorable response. 



TABLE 1 

THE ETHNIC AUTHENTICITY OF COLOR ME GOD 

I Yes 

The North Texas Neg·~-:---1 
dialect is used to the 
degree that it is under-
standable to the audien~e 2 

2. Negro customs and manr.ers 
are presented authen-
tically 

3. The Negro customs anct 
manners are understand-
able to the audieuce 

4. The Negro religion is 
presented. authenticaily 

5. Negro moral values are 
presented authenti~ally 

6. Negro economic values 
are presented authen-
tically 

7. The North Texas Negro 
environment is presented 
authentically 

8. The North Texas Negro 
social organization is 
presented authentically 

9. Negro family relation-
ships are presented 
authentically 

5 

5 

4 

5 

4 

5 

5 

4 

Yes/But 

3 

1 

No 

1 

1 

--------------·---·------·-"------_,__ ____________ _ 
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TABLE 2 

THE EDUCATIONAL AIMS OF COLOR ME GOD 

l . ( a ) Th e 1 an g ll age genera 1 -
ized the Negro sub-
culture ....... . 

(b) The customs and manners 
summarized the Negro 
sub-culture ..... . 

(c) The economic values 
summarize~ the Negro 
sub-culture ..... . 

(d) The moral values 
summarized the Negro 
sub-culture ..... . 

(e) The religious system 
summarized the Negro 
sub-culture ..... . 

(f) The environment 
summarized the Negro 
sub-culture ..... . 

(g) The social organization 
and family relation-
ships summarized the 
Negro sub-culture ... 

2. The play develops toler-
ance for the Negro sub-
culture through increased 
understanding and 
knowledge ........ . 

3. (a) A child from a differ-
ent sub-culture would 
have a more under-
standing attitude 
toward the Negro sub-
culture after seeing 
the play ....... . 

(b) A child from a differ-
ent sub-culture would 
ascribe more worth and 
value to the Negro sub-
culture after seeing 
the play ....... . 

Yes Yes/But 

3 

3 

3 

2 1 

3 

2 1 

2 

3 

3 

2 
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No 

l 

1 
-·--------·---------.. ------------·---_,__· _________ .,. _______ ---·------



TABLE 3 

THE DRAMATIC VALUE OF COLOR ME GOD 

___ Ye

3

s I Yes/But 

1. The play had a central figure . 

2. The protagonist achieved an I 
objective .......... . 

3. The protagonist was credible, 
attractive, and worthy ... 

4. The audience could identify 
with the protagonist .... 

5. The characters were credible 
and life-like ........ . 

6. The dinlogue was spontaneous 
and natural . . . . . . .. 

7. The theme of the play was clear 

8. The play had value for children 

9. The plot develops simply and 
clearly ........... . 

10. The action of the play was logi-
cally motivated in terms of 
p 1 0 t . . . . . . . . . . . . . . 

11. Each scene furthered the plot . 

12. The play contained enough 
conflict and crisis ... 

1~1. The play had a climax to 
resolve the mnjor question. 

14. The play would hold the 
i-ntcrc st of children .... 

15. The play will orousc empathic 
involvement ......... . 

16. The settings of the play were 
sufficient and appropriate .. . 

17. The title was avpropriate .. . 

3 

3 

1 

1 

2 

2 

2 

2 

2 

2 

2 

2 

3 

3 

3 

3 

1 

3 

1 

No 

2 

1 

1 

1 

1 

1 

85 

----·---.. ·-·------ ------------------·-. --·-----·---· --------- --------



86 

Rather than r~spond5.ug to each individual criticism 

or discussing separately each group of evaluations, I have 

selected the major ~ritic~sms, some of which appear in more 

than one set of evaluations a~d others which require specific 

responses because of the specialized background of the 

particular evaluator who has made the critical comment. 

The major criticisms were cettered on diction, the family 

situation, location, character, and action. Diction, i.e., 

the selection and use of words, is discussed first. 

A specific criticisffi of the play's diction concerned 

the problem of representing the dialect in the script. 

There are inconsistencies, according to one evaluator, in 

adapting convention81 spelling to indicate dialect and 

instances when the new spelling represents the same pro-

nunciation as the conventional spelling. {For specific 

examples, refer to Dr. Tarpley, s comments in Appendix VII.) 

I agree with the criticisms and, in a rewriting of the play, 

would incorporate thf suggestions. He also correctly sug-

gested that there should be an indication in the script of 

how "aunt" is supposed to be pronounced. Another evaluator 

objected to my writing the play with dialectal spelling and 

stated that black actors would not appreciate my attempts. 

To be realistic, the play had to be written in dialect, and 

the evaluators for ethnic authenticity did not support the 

objection. 
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The selection of certain words was criticized. One 

evaluator questioned the use of the term "up-tight" as he 

believes the word means euphoria rather than tense. Be-

cause many of the interviewed Negroes defined the term as 

"tense," I used it with this meaning. Another evaluator-

said that "My fox" should be "Hey fox" and that "auntie" 

should be "aunt." The results of my questionnaire support 

the use of "auntie," but I would change "My fox" to "Hey 

fox" because it is probably more authentic. There were 

doubts concerning the connotations of the "fox-stud" 

exchange. This dialogue was included because it is authen-

tic and realistic. I doubt that white children would 

receive any vulgar connotations from the terms because 

the slang is used almost exclusively by Negroes. The 

terms are not derogatory nor are they profane. 

Another major criticism concerned the manner in-

which the Negro fandly was presented. One said that the 

"whole'' family was authentic but that the "broken" family 

was not. This statement is not substantiated by my 

research which shows that the broken family is one of the 

biggest problems that Negroes have today. Another criticism 

stated that the play depicts the Negroes of twenty-five or 

fifty years ago. None of my research substantiates this 

statement. Although the Negro may speak as white people 

speak when he speaks to whites, he is likely to speak in 

his djalect when speaking to other Negroes. His education, 
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occupations, and economic levels are presented as authen-

tically as possible and are supported by research of the 

American Negro throughout the United States and in both 

large and small cities and towns. This evaluator, perhaps, 

would be more satisfied with my acceptance of the following 

suggestion concerning the locale of the play. 

It is not clear that the story takes place in a 

small town. Because I was not writing about the big city 

or ghetto Negro, I should have made the locale more specific. 

Although the play is situated in a small town, an attempt 

was made to present characters who represent viewpoints of 

Negroes regardless of location. One of these characters, 

Clcevc, was particularly criticized. 

One evaluator stated that Cleeve's militant view-

point would encourage race hatred in children. A play 

treating live issues done in an ethnically authentic manner 

was the goal. One should not depict all Negroes as con-

servative, peaceful: and "white-loving." From adults, 

peers, and the communication media, children learn prejudice 

at an early age. Bringing the hate out into the open is 

thought to be healthier for children than pretending that 

it does Hot exist. 

May and Mrs. Davis received valid criticisms. When 

May tells Jimmy about famous Negroes, this was considered 

as being "tacked on" and not well motivated. Mrs. Davis' 

dialogue was criticized as being too poetic. I would not 
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d e I e t e M a y ' s ,~ h i t o r i ,-; a l 11 s p e e c h b u t w o u 1 d a t t e mp t t o 

improve it by rewriting, by creating better transitions, 

and by providing stronger motivations. Mrs. Davis' poetic 

speech needs toning down. 

A s u g g e s t i o n w a s ma ci e t o a d d a n "Un c 1 e Tom " c h a 1· -

acter who would be white in dialect, customs, and manners. 

Such a character, I believe, would increase intolerance. 

'' U :n c 1 e Tom i s m " i s b r o ugh t a lJ s u b t 1 y i n t h e C 1 e e v e - f\1 a y 

dialogue. 

The most important character criticisms were 

directed toward Danny. Two ev~luators questioned whether 

white children could identify with the black protagonist, 

Jimmy. Because the protagonist does not present the 

militant black viewpoint, his best friend is white, and 

his experiences arc those that any child could either 

identify or sympathize with, I do not agree with this 

criticism. One reason for thA objections may be that 

Danny leaves the pla)' without any resolution of his con-

flict with Jimmy. Answering this criticism also involves 

some additional negative judgments. 

Three related major criticisms of the play's action 

were that Jimmy's ordeal in the woods is contrived, that 

Auntie Zora's story should be shorter and more unified, 

and that the ending of the play is also contrived. The 

transition of Jimmy's going to Auntie Zora's sh0uld be 

d e v·e l o p e d t o s u p p 1 y h i ni w i t h s t r o n g c r m o t i v a t i o n . H e r 
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story should be shorter with added action and dialogue 

involving Jimmy. In order to resolve the questio.n of Danny 

and Jimmy's friendship, Danny should return to the play at 

this time. 

It was suggested that the play be ended with a 

series of projections showing God as black, brown, yellow, 

and white. This technique, which should include the red 

man, would tie the beginning and ending of the play to-

gether and should leave a strong impression on the audience. 

The dialogue of the playing children at the 

beginning of the play was criticized as not being spon-

taneous or natural. These children set a mood, introduce 

the play, and, coming through the audience as they do, 

they should enable the audience to relate closely with 

them. The dialogue is supposed to be rapid and attention-

getting, and, consequently, it is fragmentary. 

One evaluator believed that the choral speaking 

did not contribute to the plot. The choral speaking has a 

definite place in the development of the theme and, in-

directly, of the plot; it allows the Negroes to present 

ironically children's rhymes and songs which degrade the 

Negro and then, in contrast, 

written by a Negro about God. 

to present a serious poem 

Here both the question of 

race and the nature of God are treated. Even though the 

choral speaking does not involve specific action that 

furtherfl the plot, it docs further the mood and presents 

new questions and ideas to the audience. 



In reference to God and the Negro religious 

beliefs, one suggested adding "preacher man" talk and 

"Amens" to the play. I would not incorporate this idea 

because it is not necessary to the plot and because such 

an addition would encourage a derogatory stereotype of 

Negro religion. 

The final major criticism of the play's action 

stated that the theme of the play is not clear. The 

rewriting of the scene in the woods, the reworking of 

Auntie Zora's story, and the re-introduction of Danny may 

negate this evaluation. 
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I concluded from these three groups of evaluations 

that Color_Me God has a high degree of ethnic authenticity, 

that it meets its educational aims, insofar as can be 

ascertained without producing the play, and that it has 

dramatic value. The play's major problems lie in its 

dialect and i.n the ending or resolution of its theme. 

Although the play is producible in its present form, it 

should be rewritten, incorporating some of the suggestions 

of the cvc1luators. 

Am o n g th e pr ob 1 em s o f w r i t i n g a n e th n i c a 1 1 y a u th e n ·-

tic, didactic play is the difficulty created by the play-

wright being from a different ethnic group than the one 

about which he Js writing. Yet his consequent objectivity 

may be an advantage. 
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The pro c. c d ur e G used in th i s study, I be 1 i eve , are 

applicable to the writing of a. play about any sub-culture. 

I would recommend that otter per£ons interested in writing 

for children's theatre consid&r creating ethnically 

authentic and didactic plays. An examination of the 

objectives, procedures, and evaluation reports may serve 

as a guide for similar projects. This study suggests that 

this type of play may be written successfully and that 

such a work has value in educating the child and increas-

ing his tolerance. 



APPENDIX I 

QUESTIONNAIRE 

How would a Negro child, between the ages of six and 

twelve, say the following words or what words and phrases 

would he substitute for them? 

Father 

Mother 

God 

School 

Male friends 

Female friends 

Aunt 

Uncle 

Home 

Teacher 

Negroes 

Whites 

A small boy 

Scared 

Angry 

Sad 

In trouble 

To hit 

Happy 

To Go 

Son 

Brother 

To be punished 

A Black Militant 

To . run away 

What color did you think God was when you were a child? 

What color do you think your mother would tell a Negro child 

that God was? 
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What color do you think a black militant would tell a Negro 

child that God was? 

What color do you think an "Uncle Tom" would tell a Negro 

child that God was? 

What color do you think an older Negro would tell a Negro 

child that God was? 

What were your favorite games as a child? 

What traditional song would you choose as that most 

identified with Negroes? 

What was your favorite "scary" story when you were a child? 

Describe the house in which you were raised. 

What do young Negro boys usually wear to school? 

Look at the following terms and list those that you have 

used or have heard used 

Yes, it do! 
That's mines. 
It's fifty cent. 
Yes, you is! 
I works hard. 
She say--
He have a--
Two mens--
The boy have a dog. 
He love to go. 
Those peoples--
Chunk the ball. 
He taken her home. 
It sho' have 
Thanks a lots. 
Nice day, ain't? 
Ile graduate last June. 
I likes things nice. 
He absent. 
You comin', ain't you? 
Now you talkin' ! 
A lots a peoples--

in this area. 

That make it nice. 
They have came. 
He carry her to church. 
That mean--
I have wrote. 
Isn't they? 
We loves it. 
You was there. 
I sung lt. 
She hope him. 
They doesn't want to. 
They writes letters. 
I cleans good. 
She stays by her auntie's 
They bofe gone. 
What yo' mean, gal? 
Like so many has done. 
We all knows that, man! 
They wears--
Sometime I do. 
I plays golf, 
We has enough. 



They pays my rent. 
Y'all ain't listenin' 
I clean house yeEterday. 
She cry all night. 
He asked would I go. 
Has you eat?l 

Uncle Tom 
Peckerwood 
Paddies 
Trap 
Slave or Black Slave 
Colored boy 
You can dump it 
Happ-enings 
Run it down 
Soul Brother 
Heads 
Greys 
Soul City 
Go down on the branch 
Deep heat 
Eats me up 
King 
Blood brother 

They hits him. 
How many womens there? 
Unless en - •-
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That's his'n, honey chile. 
He twenty-one 

Out of sight 
Got it covered 
Give to it 
Bless him out 
Lay out his race 
Fcx 
Jane 
Good to look 
Clean girl 
Gettin' it on 
Sent me 
In a well 
Lay in the grass 
Heat 
Score on him 
F 1 o-bbed 
Can't put thm big britches on me 
Mr. Charlie2 

lnuth I. Golden, ~.proving Patterns of Languag~ 
2_ ( D e t r c i t : W a y n e S t a t e U n i v e r s i t y P r e s s , 1 9 6 0 ) • 

2sam Grubbs, glossary of terms and phrases collected 
from Negro2!:i in Wolfe City, Texas, for East Texas State 
University. 



Evaluator's 
Address 

Dear 

APPENDIX II 

SAMPLE LETTERS TO EVALUATORS 

DATE 

Thank you for consenting to be an evaluator for my 

master's thesis, and I wish to explain further my study's 

purpose and what you will do as an evaluator. 

The purpose of my study is to investigate the educa-

tional potential of the dramatic medium by writing and 

evaluating a didactic, ethnically authentic play. The play, 

written about a specific American sub-culture, ha3 as its 

aim the increase of toleration among children for other 

ethnic sub-cultures. 

The finished play will be evaluated as to whether it 

met the 8ducational and ethnic criteria, and the dramatic 

quality tl1at it was to attain. You have been chosen to 

evaluate the play as to whether or not it met its criteria 

for ethnic authenticity. The criteria are as follows: the 

use of the Negro dialect or language to the degree that it 
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is understandable to other ethnic sub-cultures, a mixture of 

Negro dialect and standard English; the use of Negro customs 

and manners to the degree that they are completely under-

standable to other ethnic sub-cultures; the presentation of 

the Negro sub-culture's system of religion in a purely 

authentic manner; the presentation of the sub-culture's 

moral values, values that concern behavior in respect to its 

accepted group standard of conduct, in an authentic manner; 

the presentation of economic values, values that deal with 

the supplying of man's physical needs ., in an ·authentic manner; 

the presentation of the Negro sub-culture's environment to the 

degree that it could be portrayed within the limitations of 

the theatre; the presentation of the social organization, 

that which includes relationships, attitudes, and mores in-

volving individuals outside the family, in authentic manner; 

and the presentation of family relationships in an authentic 

mann~r. You must keep in mind that this play was written 

about the Negro sub-culture of North Texas, specifically, 

and its hypothetical audience would be Caucasians from this 

same area. 

This coming Fall, you will receive a copy of the play 

and an evaluation questionnaire by which you are to evaluate 

the play. Send the questionnaire to me at the address given 

below. 

Please write me if you have any questj.on.s or need any 

additional information. Thank you for your time and effort. 



Sincerely, 

Melanie McCoy 
Apt. 1129 
12830 Midway Road 
Dallas, Texas 75234 

9C 



Evaluator's 
Address 

Dear 

DATE 

Thank you for consenting to be an evaluator for my 

master's thesis, and I wish to expJ.ain further my study's 

purpose and what you will do as an evaluator. 
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The purp0se of my study is to investigate the educa-

tional potential of the dramatic medium by writing and 

evaluating a didactic, ethnically authentic play. The play, 

written about a specific American sub-culture, has as its 

aim the increase of toleration among children for other 

ethnic sub-cultures. 

The finished play will be evaluated as to whether it 

met the educational and ethnic criteria and as to whether it 

had dramatic quality. You have been chosen to evaluate the 

play as to whether it met its educational criteria. The 

e d u c a t i o n a 1 a i m s w e r e c h o s e n f r om t h e t e x t T a x .Q}!.Q.~,tl 

E d u c a t i o n a l Q_ tie c t i v e s : T h e C 1 a s s i f i c a t i Q. n o f E d .'!.. c a t. :!_q_ n a 1 

Go a 1 ~..L H a n d o o k I I ;_ A f f e c t i v e i n . I ch o s e t h re e a i ms ; 

one from the cognitive d0mnin, which deals with recall or 

recognition of knowledge and the development of intellectual 

abilities and skills; and two from the affective domain, 

which comprises interest, attitudes and values, appreciations 

and adequate adjustments. In the cognitive domain, the 

e d u c t i .J r.. a 1 a j m w a s t h e k n o w 1 e d g e o f p r i n c i p 1 e s a n d 
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geneTalizations, knowledge of particular abstractions which 

summarize observations of phenomena. The principles and 

generalizations were those that summarize the sub-culture 

of a specific ethnic group. In the affective doMain, the 

first educational aim involved a neutrality or suspended 

judgment toward the stimulus. It was the aim to develop a 

tolerance of different ethnic groups. Another aim was the 

acceptance of a value, the ascribi·ng of worth to a phenomenon, 

behavior, or object. This ascribing of worth may be called 

a belief or attitude. It was the educational aim to increase 

the child's tolerance and for him to accept the value of 

other ethnic groups different from his own. 

This coming Fall, you will receive a copy of the play 

and an evaluation questionnaire by which you are to evaluate 

the play. 

below. 

Send the questionnaire to me at the address given 

Please write me if you have any questions or need any 

additional information. Thank you for your tiine and effo-:t. 

Sincerely, 

~I e 1 a n i e M c C o y 
Apt. 1129 
12830 Midway Road 
Dallas, Texas 75234 



Evaluator's 
Address 

Dear 
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DATE 

Thank you for consenting to be an evaluator for my 

master's thesis, and I wish to explain further my study's 

purpose and what you will do as a~ evaluator. 

The purpose of my sturly is to investigate the educa-

tional potential of the d~a~atic medium by writing and 

evaluating a didactic, cthnir.al,ly authentic play. The play, 

written about a specific American sub-culture, has as its 

aim the increase of toler8ti0n ~mong children for other 

ethnic sub-cuJ.t~res. 

Th c f i n :t s h e d p 1 a y w i 11 b e e v a ). u a t e d a s t o w h e t h e r i t me t 

its educational and ethnic criteria and as to whether it had 

dramatic quality. You have ~een chosen to evaluate the play's 

dramatic quality. The play was written using the advice and 

guidelines of children's theatre authorities Wjnifred Ward, 

in her book Theatre for Childrr.n) Geraldine Brain Siks, in 

her book Child~~rr~~~h~atrc ecd Creative Dramati£~, and Jed H. 

D a v i s a n d M a r y ,T a n c La r s o n \II a t k i n s , i n t h e i T h o o k Ch i 1 d re n ' s 

Theatre. Bernard Grebncr's book Play_writi!!..9. was also used. 

Although the main purpcse of this study was to have a play 

that was ethnically authentic and that increased tolerance 

for Neg 1· o c s i n Ca u c a s. i a n ch i 1 cl re n , th e p 1 a y mu s t a 1 s o be of 

high enough qttality dramatically to accomplish its purpose. 
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This coming Fall, you will receive a copy of the play 

and an evaluation questionnaire by which you are to evaluate 

the play. 

below. 

Send the questionnaire to me at the address given 

Please contact me if you have any questions or need any 

additional information. Thank you for your time and efforte 

Sincerely, 

Melanie McCoy 
Apt. 1129 
12830 Midway Road 
Dallas. Texas 75234 



APPENDIX III 

EVALUATION QUESTIONNAIRES 

Questionnaire for Ethnic Authenticity 

If you answer a question negatively, please explain 

your answer. At the end of this questionnaire, there is a 

place for additional comments and explanations. Read all 

questions before attempting to answer any of them. The age 

group to be reached with this play is from six years to 

twelve years. 

I. Did the play use the Negro dialect or language of North 

Texas to the degree that it would be understandable to an 

audience composed of other ethnic sub-cultures? 

2. Were the Negro customs and manners, where they appeared 

in the play, authentic? 

3. Would the Negro customs and manners be understandable 

to an audience composed of other ethnic sub-cultures? 

4. Was the Negro sub-culture's system of religion presented 

authent:i.cal ly where it occurred in the play? 
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5. Were the moral values of ~he Negro sub-culture presented 

authentically? 

6. Were the economic values of the Negro sub-culture pre-

sented authentically? 

7. Was the environment of the North Texas Negro sub-culture 

presented authentically in the play to the degree that it 

could be portrayed within the limitations of the theatre? 

8. The social organizaticn is that which involves relation-

ships, attitudes, and 1nores involving individuals outside 

the family. Was the social organization of the North Texas 

Negro sub-culture presented ~u~hc11tically in the play? 

9~ Were the family relationships of the North Texas Negro 

sub-culture presented authentically in the play? 

Additional Comments: 
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Questionnaire for Educational Aims 

If you answer a question negatively, please explain 

your answer. At the end of this questionnaire, there is a 

place for additional comments and explanations. Read all 

questions before attemptint to answer any of them. The age 

group to be reached with this play is from six years to 

twelve years old. 

1. One educational aim was the knowledge of principles and 

generalizations which summarize observations of phenomena. 

In this study the principles and generalizations were those 

that summarize the sub-culture of the North Texas Negro. 

a. Did the language used in the play summarize and 

generalize the Negro sub-culture for an audience composed 

of other ethnic sub-cultures? 

b. Did the customs and manners? 

c. Did the economic values? 

d. Did the moral values? 

c. Did the religious system? 
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f. Did the environment? 

g. Did the social organization and family relationships 

of the Negro sub-culture of North Texas, where they appeared 

in the play, summarize the sub-culture for an audience 

composed of other ethnic sub-cultures? 

2. Another educational aim was the neutrality or suspended 

judgment toward the stimulus. It was the aim to develop a 

tolerance of different ethnic groups. Does it seem probable 

that this play might develop such tolerance for the Negro 

sub-culture of North Texas through increased understanding 

and knowledge? 

3. The third educational aim was the acceptance of a value; 

the ascribing of worth to a phenomenon, behavior, or object. 

This ascribing of worth may be called a belief or attitude. 

It was the educational aim to increase the child's tolerance 

and for him to accept the value of other ethnic groups dif-

ferent from his own. 

a. After reading the play, do you think a child from 

another ethnic group would have a more understanding attitude 

toward the Negro sub-culture of North Texas? 
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b. Would he ascribe mere worth and value to the Negro 

sub-culture of North Texas aft~r seeing the play? 

Additional comments: 
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Questionnaire for Dramatic Value 

If you answer a question negatively, please explain 

your answer. At the end of this questionnaire, there is a 

place for additional comments and explanations. Read all 

questions before attempting to answer any of them. The age 

group to be reached with this play is from six years to 

twelve years old. 

1. Does the play have a central figure? 

2. Does the protagonist achieve or gain an objective? 

3. Is the protagonist credible, attractive, and worthy? 

4. Can the audience identify with the protagonist? 

5. Are the characters credible and life-like? 

6. Is the dialogue spontaneous and natural? 

7. Is the "theme" of the play clear? 
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8. Does the "theme" have value for children? 

9. Does the plot develop simply and clearly? 

10. Is the action of the play logically motivated in terms 

of plot? 

11. Does each scene further the plot? 

12. Docs the play contain enough conflict and crisis? 

13. Does the play have a climax to resolve t .he major question? 

14. Will the story of the play hold the interest of children? 

15. Will the play arouse emphatic involvement in chjldren? 
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16a Are the settings sufficient and appropriate to the play? 

17. Is the title appropriate? 

Additional Comments: 



APPENDIX IV 

TABULATION OF THE QUESTIONNAIRE 

Eighteen individuals who answered the questionnaire: 

Joyce Anne Beamer, six years old 
Denison, Texas 
One brother and one sister 
Mother works at Texas Instruments 
No father in evidence 

William Rosser, nine years old 
Denison, Texas 
Three brothers and three sisters 
Mother is a housekeeper 
Father is a mechanic 

S t e v e ~1 c N i gJ]_ t , t h i r t e e n ye a r s o 1 d 
Denison, Texas 
One sister 
Father is a teacher 
Mother is a housewife 

Rose Marie Kelly, fifteen years old 
Denison, Texas 
One sister 
Father is an O.E.O. field. representative 

in Austin--lives with grandmother 
Mother is a housewife 

J i !ill!!Y C • R o s_ s e r , f i f t e e n y e a r s o 1 d 
Denison, Texas 
Three brothers and three sisters 
Mother is a housekeeper 
Father is a mechanic 

fgmcla McNi[h1, seventeen years old 
Denison, Texas 
One brother 
Father is a teacher 
Mother is a housewife 
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Barbara Anne Ca~, seventeen years old 
Denison, Texas 
Two brothers and one sister 
Father deceased 
Mother does not work 

Debra Holley, seventeen years old 
Paris, Texas 
An only child 
Mother is a teacher 
Father is a farmer 

Jacqueline Franklin, eighteen years old 
Tyler, Texas 
An only child 
Mother is a pianist and father is deceased 

Patricia Ann Stewart, eighteen years old 
Dallas, Texas 
One brother and one sister 
Father is a retired Navy man 
Mother is a housewife 

Au Jl!.g__ Benoy, e i g h teen ye a rs o 1 d 
Bonham, Texas 
Five brothers and three sisters 
Father is a farmer 

112 

Mot.her is a housewife 

~.!. e n o r ~-!_) e l..2.!.i.~~- W i 1 s on , e i g h t e e n ye a r s o 1 d 
Sherman, Texas 
One brother 
Father is a foreman for a lumber company 
Mother is a housewife 

Hazel McPherson, nineteen years old 
Dallas and Longview, Texas 
One brother 
Father 5.s a carpenter 
Mother is a housewife 

Crcvester Robbins, twenty-one years old 
Fort Worth, Texas 
Two brothers and one sister 
Father is a foreman in a warehouse 
j\l o t h e r i s a h o u s e w i f e 

Loretta Laverne Goodwin, thirty-one years old 
Denison and Texarkana, Texas 
Husband is a minister 
She is a teacher 



Rev e r. e n d L . M . Go -~2 w J n ., f i ft y - one ye a r s o 1 d 
Denison, Texas 
He has two children 
He is ministeT of the African Methodist 

Episcopal Chapel 
Wife is a teacher 

Annamay Mickl~!, fifty-five years old 
Dallas and Waxahachie, Texas 
She is a housekeeper 
She is unmarried and has no children 

Sidney_Ifar.old_Key_es, sixty-three years old 
Denison, Texas 
He works for Bruno P~oduce 
He is married but has no children 
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The questions were answered as follows: 

How would a Negro child, between the ages of six and 

twelve, say the following words or what wordsaand phrases 

would he substitute for them? 

Father: Daddy (15 answered with this response), Papa (1), 

Dad (1), Bill (1) 

Mother: Mother (10), Mama (5), My Dear (2), Ma (1) 

God: God (13), Lord (2), Jesus Christ (2), Savior (1) 

School: School (18) 

Male Friends: By Their Name (7), Brothers (7), Soul 

Brothers (2), Studs (1), Dudes (1) 

Female Friends: By Their Name (5), Sisters (5), Soul Sisters 

(4), Buddies (2), Bitches (1), Womens (1) 

Au n t : Au n t [ f1. n f ] ( 8 ) , Au n t i e [rJ. tl t , • ] ( 5 ) , Au n t L fl.ti? t ] ( 3 ) , 

Auntie [~eNt/] (1), Aunt [e/1f] (1) 

Minister of Church: Reverend (13), Pastor (4), Elder (1) 

Uncle: Uncle (14), Unc (4) 

Home: Home (18) 

Teacher: Teacher (18) 

Negroes: Negro (7), Black (7), Souls (3), Colored (1) 

Whit cs : Wh it cs ( 1 O), Honkies ( 3), Paddies ( 3), Cracker ( 1 ) , 

Pcckcrwoocls (1) 

A Small Boy: Kid (6), Son (4), Little Boy (4), Baby (2), 

Eoy (2) 
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Scared: Scared (15), Up Tight (1), Frightened (1), Chicken 

( 1 ) 

Angry: Angry (8), Mad (8), Blow My Cool (1), Up Tight (1) 

Sad: Sad (11), Depressed (2), Unhappy (l), Gloomy (1), In 

the Dumps (1), Low (1), Don't Feel Right (1) 

In Trouble: In Trouble (16), A Bad End (1), In A Bind (1) 

Happy: Happy (15), Flipped (1), Glad (1), It Gassed Me (1) 

To Hi.t: To hit (14), Smack (2), Waste Him (1), Slug (1) 

To Go: To Go (15), Leave the Scene (1), Split (1), Check 

Out (1) 

S o n : S o n ( 1 5 ) , ~I y Bo y ( 1 ) , L i t t 1 e Ma n ( 1 ) , S o n n i e ( 1 ) 

Brother: Brother (18) 

To Ile Punished: To Be Punished (15), Grounded (3) 

A D 1 a c k M i 1 i t a n t : A B 1 a ck ~I i 1 i t a n t ( 1 5 ) , B 1 a ck P a n th e r ( 1 ) , 

Soul Brother (1), Sneak (1) 

To Run Away: To Run Away (18) 

What color did you think God was when you were a child? 

Wh i t e ( 9 ) , No Co 1 or ( 4 ) , Did n ' t Know ( 4 ) , A Jew ( 1 ) 

What color do you think your mother would tell a child that 

God was? No Color (12), No Answer (3), A Spirit (1), 

White (1), Jew (1) 

What color do you think a black militant would tell a child 

that God was? Black (13), No Answer (4), They Don't 

Believe in God (1) 

What color do you think an "Uncle Tom" would te 11 a child 

that. Goel was? No Answer ( 7)' Black ( 5)' White ( 5)' 

No Color (I) 
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What color do you think an older Negro would tell a child 

that God was? No Answer (7), No Color (6), White 

(3), Black (2) 

What were your favorite games as a child? Baseball (5), 

Jump Rope (2), Jacks {2), Swing In A· Tire (1), 

Hide-and-Go-Seek (1), Spelling (1), Mudcakes (1), 

Marbles (1), Bicyclin!J (1), Hop Scotch (1), Foot-

ball (1), Ring-Around-the-Roses (1) 

What traditional song would you choose as that most identi-

fied with Negroes? ,.Lift Ev'ry Voice and Sing," 

the Black National Anthem (6), Spirituals (4), 

No Answer (4), "God Gave Me A Song"(l), Soul Music 

( 1), "A Mer.;sage To The Black Man" ( 1), "Say It 

Loud, I Am Black, I Am Proud" ( 1) 

\V·hat w,1s your fc.1vorite "scary': story when you we1·e a child? 

No Answer (10)~ "Littie Red Riding Hood" (2), "The 

Leg c n d o f S 1 c c p y I·I o 1 1_ own ( 1 ) , " Torn Saw ye r '' ( 1 ) , 

"Boogerrnan Story'' (1), "Little Black Sambo"(l), 

"Bloody Bones" (1), "The Three Bears" (1) 

Describe the house iu which you were raised. Pink, wood, 

ejght rooms; white, wood, six rooms; green, wood, 

ten rooms; green and white, two story, twelve rooms; 

grey, unpainted wood, six rooms; white, wood, seven 

r o om s ; p i n k , w o o d , s i x r o om s ; w h i t e , w o o d , s e v.c n 

rooms; white with blue trim, wood, eight rooms; 

brown, wood: seven rooms; white, wood, seven rooms; 
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white with green trim, seven rooms, wood; no 

answer (six year old girl) 

What do young Negro boys usually wear to school1 Blue jeans 

and shirts (14), sharkskin pants and banlon shirts 

(2), no answer (2) 

Look at the following terms and list those that you have used 

or have heard used in this area. 

Yes, it do!--yes (13), no (5) 
That's Mines--yes (11), no (7) 
It's fifty cent--yes (15), no (3) 
Yes, you is!--yes (11), no (7) 
I works hard--yes ( 10), no (8) 
She say--yes (10), no (8) 
He have a--yes (14), no (4) 
Two mens--yes (12), no (6) 
The boy have a dog--yes (8), no (10) 
He love to go--yes (9), no (9) 
Those pcoples--yes (16), no (2) 
Chunk the ball--ycs (13), no (5) 
He taken her home--yes (4), no (14) 
It sho' havc--yes (8), no (10) 
Thanks a lots--yes (14), no (4) 
Nice day, ain't?--yes (0), no (18) 
He graduate last June--yes (10), no (8) 
I likes things nice--yes (7), no (11) 
He nbsent--yes (4), no (14) 
You comin', aln't you?--yes (7), no (11) 
Now you talkin'!--yes (16), no (2) 
A lots a peoples--ycs (14), no (4) 
They pays my rcut--yes (6), no (12) 
Y'all ain't listenin'--yes (12), no (6) 
I clean house yesterday--yes (15), no (3) 
She cry all night--yes (4), no (14) 
H e a s k e d t•J o u 1 d I g o - - y e s ( 1 3 ) , n o ( 5 ) 
That make it nicc--yes (5), no (13) 
They have came---yes (10), no (8) 
He carry her to church--yes (7), no (11) 
That mcan---ycs (5), no (13) 
I have wrote--ycs (5), no (13) 
Isn't they?--ycs (6), no (12) 
We loves it--yes (IO), no (8) 
You was therc--ycs (14), no (4) 
I sung it--ycs (15), no (3) 
She hope him--ycs (5), no (13) 
They doesn't want to--yes (9), no (9) 



Th e y w r i t es 1 et t er s - -yes ( 11 ) , no (7 ) 
I cleans good--yes (7): no (11) 
She stays by her auntie's--yes (1~), no (2) 
Th e y b of e g one - -ye s ( 6 ) , n o ( 1 2 ) 
What yo' mean, gal?--yes (7), no (11) 
Like so many has done--yes (11), no (7) 
We all knows that, man!--yes (6), no (12) 
They wears--yes (8), no (10) 
Sometime I do--yes (18), no (0) 
I plays golf--yes (0), no (18) 
We has enough--yes (4), no (14) 
They h its h i m- -yes ( 10), no ( 8) 
How many womens there?--yes (6), no (12) 
Unlcssen--yes (7), no (11) 
That's his'n, honey chile--yes (4), no (14) 
He twenty-on c - -yes ( 3 ') , no ( 15 ) 
Has you eat?--yes (0), no (18) 
Uncle Tom--yes (15), no (3) 
Peckerwood--yes (15), no (3) 
Paddics--yes (15), no (3) 
Trap--yes (5), no (13) 
Slave or Black Slave--yes (13), no (5) 
Colored Boy--yes (18), no (0) 
You can dump it--yes (7), no (11) 
Happcnings--yes (17), no (1) 
Run it down--ycs (15), no (3) 
Soul Brothcr--yes (17), no (1) 
Hcads--yes (7), no (11) 
Greys--yes (6), no (12) 
Soul City--yes (1'1), no ('1) 
Go down on the branch--yes (6), no (12) 
Deep hcat--yes (7), no (11) 
Eats me up--ycs (14), no (4) 
King--ycs (9), no (9) 
Blood brother--yes (16), no (2) 
0 u t of s i g 11 t - -yes ( I 7), no ( 1 ) 
G o t i t c o v c re d -· -y e s ( 9 ) , n o ( 9 ) 
Give to it--yes (3), no (15) 
Bless him out--yes (6), no (12) 
Lay out his race--yes (8), no (10) 
Fox--yes (15), no (3) 
Janc--yes (4), no (14) 
Good to look--yes (6), no (12) 
Clean girl--yes (15), no (3) 
Gcttin' it on--yes (8), no (10) 
Sent mc--yes (13), no (5) 
In a well--yes (4), no (14) 
Lay in the grass--yes (6), no (12) 
Hcat--1 ycs (6), no (12) 
Score on him--ycs (6), no (12) 
Flobbcd--yes (1), no (17) 
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Can't put them big britches on mc--yes (5), no (13) 
Mr. Charlie--yes (10), no (8) 

The following words are given their phonetic (IPA) pronuncia-

tion. They are pronounced as the majority of those 

who answered the questionnaire pronounced them. 

Daddy ( d E .. dIJ 
Papa [p0-pdJ 
Dad [d;,e.~d] 
Mother [rn3Jol] 
Mama ( MCl.O'\ ~J 
My dear [rn dJ [dral 
Ma ( m) 1 
God ( ~? dl 
Br o th e r s [ b , ... 3 <f d Z. J 
Soul Brothers ( S ov] ( br3 J\) z] 
Studs (st/\OZJ 
Dudes [dv·dzJ 
Sisters [s:[ St dz--] 
Soul Sisters Csov (J rs.r-5/:cJZ] 
Buddy ( b '3 dI] 
Bitch [bI-c)] 
Womens [ \,vr f'Y\:C Yl 7-] 
Auntie CO .. h"'~:C J 
Auntie 

Aunt 

Aunt 

[ '?·e ti ·f. J--J 
[. (1.- n ·l:: J 
[ e:c h ·l:-] 



Aunt [ ~-e. ,nL1 
Uncle [/\~J(!1 
Unc [/\~k] 
Home C hotrml 
Teacher (.-li-l: jd] 
Souls Csovlzl 
Colored [kt1l?>d] 
Black [bl~/( J 
Negro (ni~v-OJ 
Afro American [ ~e.-1\-o J [ nnE. 1· k !J] 
H o n k i e s L h J \"\ \( I Z. 1 
Crack e r s [ J( r- ~e. I( 'd Z J 
Paddies ( p ~d.:t: z..l 
Peckcrwoods [pl.J( 9 lrVVdZ. J 
Whites (MaI·tSl 
Kid C /\I'd J 
Little boy (fid/J[bJI'J 
Baby C bexb:c] 
Son Scared [s]jnl (Sl{Et"tl 
A .f r a i ct ( .f. .. e:.:C d J 
Up-tight (/\ p-i: ft.', -t] 
Frightened (1C,,..~~1<.:nd] 

' 
Ch i ck e n C .f:.. {X /( 'J ·J 

ri • .-

At1 gry [ ?e•J~ t·X J 
Mad (n'1 -;;.e,.d"] 
Bl ow my cool ( bl O 7./J [me,.:] [kv /} 
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Sad [ S ?-e, j 'd d J 
Unhappy [ "d-V) h "d-e,p:r: J 
Gloomy C~lvmIJ 
In the dumps [:CnJ [cfd][d11.mps] 
Low [IO 1.r] 
Don't feel right [do-u-nl[frl][r-cZ:t] 
Depressed [d1'pr£S'tJ 
In trouble [:.Cn] [·t~,1 b ! ] 
Bad end [ bred J [£.n] 
In a bi n d [:rn J [,;)] [ b a. : n d ] 
Happy [h o"e,pI] 
Flipped [/a/J:p1::] 
Glad (q'J/-Je.d] 
It gassed me C:r-O[q0e.s./.J[m.I] 

Hit [h .. 1:·tJ 
Smack [S1rrJ-e.)(] 

Waste him [Vv(:,:CSi] [7..rY(] 

Slug Csdl/JgJ 
Leave the scene {/iv] [i-fa] (St'n J 
M i n i s t e r [ni X r) : 5 t 8 j 
Elder (t Jd ~J 
n eve re n cl [ ... E : V v~ a 111 ] 

P a s t o r ( p ;?-e, S t d J 
My boy Cn"i a. J r b (.):CJ 

Punished Cp/Jnif f.J 
Grounded C (j Jt· 9-e, 7.rl} dJ: d] 
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Black Militant ['D l'J.e.k] [m.z-/t.rl7 l] 
Black panther [ b /~:t. I(] [' p-;ie,I') 0cJ] 

Sneak [Sn//{] 
Run away (f":£ ,YnJ {cJi\leT] 
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LIFrf EV'R1Z- VOICE Al\~D SING 

Wor<ls by 
JAMES W}i:LDON JOHNSON 

t-. -rr_ 

Moderato e maestoso 

Lib er - ty; 

National :'\egro Hymn 

J. ROSAMOND JOHNSON 

-·~ 
- -~~ 

i. Lift ev- 'ry voice and 

Let onr re - joic - ing; 



gun, Let us marr,h on 

2. Slonv th1.· ruad we: trod, 
Bitt(r tf 1<:: c:hv;t'ning rod, 

till vi~ - to - ry __ 

Felt in the days whc:1 hop<: unbcrn f 1.1d died; 
Y c:t with a stc,1dy b.::at, 
lfaH· not our ,,·c:.uy feet 
Come to the pl.1cc: for which our fathc:rs sighc:d ! 

\X1c have.· come over a way that w:th tears has been watc:rcd, 

is 

\'<1c li;\ve comc:· t;-<.:ading our p,tth i:hro' the blood of the sbught(:;cd, 
Out frc:,rn the glcomy p;tst. t1 II now we stand at last 
\Vl1crc the white: glc.·;tm of our bright star is cast. 

3. God of our weary ytars, 
God of our silc:nt tcar:;, 
Thou who h:ist br01.i.t:ht us tliu:,; far on the w.iy; 
Thou who hast by Thy might, 
Ll'd us into the.: light, 
Kc:cp us forc\',;:r in the: p.1th, \\'C: pray. 

J.c·.,t our feet stray f mm thr: pbccs, our God, where: we: mc:t Thcc:. 
Lest our hl·,irts, . drunk with the: wine of the: world, w<.: forgc.:t Thcc; 
Shadowed bcrH:,:th Thy h,H1d, may we. forc,·c:r :-t:1nd, 
True to our (;od, truc:· to our n.ttivc: bnJ. 

124 

won. 
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DIAMOND JUBILEE - 1894-1969 

G£d·vliird B. GJVIarl~ §i.Vf usic Corporation 
136 WEST 52nd STREET / NEW YORK, N. Y. 10019 / Clrcle 7-7277, 7278, 7279, 7280, 7281, 7282 / C2ble: MARKBRO, N.Y. 

Miss Melanie McCoy 
#1129 
12830 I\Iidway Road 
Dallas, Texas 75234 

Dear ih ss ~.fcCoy: 

VIA AIR MAIL 

November 12, 1970 

We are in receipt of your letter of November 10th, requesting 
permission to use our copyright "LIFT EV'RY VOICE AND SING" 
for your r,laster 's thesis. 

You may consider this letter our permission to mal:e this 
use of the above song. 

May we take this opportunity to wish you the very best of 
luck. 

Sincerely yours, 

JA/jn d EDWA r:. B{U~_!11.·CS .~.lU·S. IC ·C_.· ·OHPOHATION ( / _., Ltt 14 l -·'J ,.. . t .- ,, , • (-' . • 
I' •• _,L{.-c / V; .. t:l._,,.t/ 

Joseqh Auslander 0 President - Gener2l Manager 



APPENDIX VI 

UNCLE. HENRY ANtJ THE DOG GHOST 1 

One Saddy, early in de mnwnin' time, Unkuh Henry 

Bailey rigged up sump'n' 'nothuh to put on an' lef' Clarks-

ville to go down to de big baseball game an' barbecue dey was 

habin' down to Oak Grove. Unknh Henry used to eat up baseball 

when he was a pitchuh on de Clarksville team, so he yit lack 

to see a good ball game. Dat's de why he was goin' down to 

Oak Grove dat Saddy mawnin'--to see de Knights of Pythias an' 

de Oddfellows play off a twelve innin' tie dey done had de 

Sad d y 'f o' . 

Unkuh Henry rech Oak Grove long '·fo' de gan;e staa't 

an' gits 'im a good seat en de side of one of de wagons-what 

was stannin' at d~ fur end of de pastur' what dey was habin' 

de barbecue an' ball yame. Putty soon de players on bof 

sides comes lopin' up on dey hosses. Dey ties dey bosses to 

a fence pos 1 , goes ovuh to de barbecue pit, grabs 'em a big 

hunk of barbecue, eats hit, an' attuh restin' up a spell, 

staa'ts to waa'min' up for de game. 

But dey was way late gittin' on foot wid de game, 

at:tuh all, 'caze one of de pitchuhs dat hal> to come from way 

1crewer, pp. 89-90. 
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off somewhar rech Oak Grove ' ·bout a houah late, an' dis shove 

de staa'tin' time of de game way back. But Unkuh Henry don' 

budge 'till de game am plum' ovuh an' de las' train done lef' 

for Clarksville. Hit was pitch dark wlien de game done come 

to a stop, so de onlies' way dat Unkuh Henry kin git home now 

is to walk. 

Unkuh Henry don' min' walkin' in de daytime, but he 

don' in no wise relish walkin' down de railroad track in de 

dark. What pester Unkuh Henry is how is he gonna see whar to 

walk, dark ez hit done come to be? So he stoops down an' 

picks up a Coca Cola bottle what layin' on de groun' side de 

wagon he been settin' in an' goes down to de groce'y sto', 

what yit open, an' buys 'im 'nuff kerosene oil to fill up de 

bottle. Den he tuck off his necktie, folded hit up an' 

stuffed hit down in de bottle of kerosene. He struck a match 

to hit an' ez soon ez hit staa'ted burnin' he lit out to 

walkin' down de railroad track to'a'ds Clarksville wid de 

lighted Coca Cola bottle in his han's. Hit was gittin' 

darker an' darker all de time an' lookin' kinda stormified 

too, so Unkuh Henry gits rail sho 'nuff scairt an' 'magine 

he sees all kinds of eyes shinin' up at 'im from 'side de 

railroad track. He fin'ly gits so scairt till he staa'ts to 

runnin'. He was goin' jes' lack olc numbuh 30 goin' norf an' 

'fo' you c'd soy Jack Robinson he done rech Annona, but when 

he rech hit, he stop daid in his tracks, 'caze stannin' rat 

in front of 'im was a great big white dawg wid red eyes. De 
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l"o n g e r Un k uh H e n r y eye d de d aw g , d e b i g g e r de d aw g g o t . " G i t 

back offen me!" yelled Unkuh Henry, hittin' at de dawg, but 

he cain't dote on de lighted Coca Cola bottle no mo', 'caze 

he done knocked de necktie outen de bottle on de groun' when 

he hit at de dawg. So he lit out runnin' down de railroad 

track again wid de big dawg rat at his heels. Fastuh an' 

fastuh Unkuh Henry's feet ca'ied 'im to'a'ds Clarksville 'till 

fin'ly he reched his house an' failed on de gall'ry limp ez a 

dish rag an' jes' a pantin' for bref. His wife, . Aunt Jenny, 

hcerd 'im fall on de gall'ry so she fetched a oil lamp offen 

de kitchen table an' corned out on de gall'ry to see what de 

trouble be wid Unkuh Henry. 

When she seed Unkuh Henry stretched out on de gall'ry, 

she runned in de house an' brung 'im a dipper full of well 

wadduh. He drunk hit, an' putty soon he set up an' tol' 

Aunt Jenny all 'bout de big dawg runnin' 'im all de way home 

from Annona. 

Aunt Jenny lissun at Unkuh Henry, an' when he done 

hab his say, she crack her sides a-laffin'. "Henry, come to 

think 'bout hit," she say, "you didn't hab to teck no runnin' 

staa't from dat dawg an' think you was no sho 'nuff goner: 

Oat dawg spcrrit was Jes' some good Christun frien' what done 

come back from de grave to bring you good luck an' 'tect you 

on de way h omc. " 

Unkuh Henry was awful sorry dat he done run hisse'f 

nenhly to deaf for nothin', but Jes' de same he don' stop 
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short of de dinnui1 table whar Aunt Jenny hab him a big dish 

of collard greens an' neck bones, an' a whole pan full of 

cracklin' bread waitin' foT 'irn. 

De dawg sperrit didn't meek Unkuh Henry stop goin' 

to ballgames, but he nevuh did stay 'way from home attuh 

dark no mo! 
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November 17, 1970 

We are glad to give you our permission to use "Uncle Henry and the 
Dog Ghost" in the play you are writing for your thesis. 

We understand that the play is not being published or produced. 
There will be no charge for the story. 

MS/lb 

cc: Dr. J. Mason Brewer 

Very truly yours, 

-', . (' [} 

\\J-.~~~~- .~AJ_(l,'1_,~~ 

Mrs. Margarette Sharpe 
Administrative Assistant 
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Q·Jesticnnn1re F'or Et1-inic Authenticitv 

If vou answer a question negatively, please explain your answer. 

At t~1e end of ·this quest~onnaire, there is a place for additional 

cor.rr.en-t:s and explanations. Read all questions before· attempting to 

anwer any of them. The a~e group to be reached with this play is 

fro•1 s i :< yea rs to twelve :/enrs. 

1. Did the play use the Ne,c:ro qialect or language of North Texas to 

the de~rec ~hat it would be understandable to an audience composed 

of other ethnic sub-cul t11res? 

Yes 

2, Were the Negro customs and manners, where they pppeared in the 

play, 8Uth~ntic? 

Yes 

J. ','/01-11.d the Negro customs and manners be understandable to an 

a·1die~r!e composed of other ethnic sub-culturC1s? 

Yes 

4 , Was the NE:)2:ro suh-c1Jl t.1tre's cysbJm of relirdon presented 

authcnt .i.cal 1 y where it occ1.n·ed in the play? 

Yes 
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5. Were the moral values of the Negro sub.!.culture presented 

authentically? 

Yes 

6. Were the economic v~lues of the Negro sub-culture presented 

authentically? 

Yes 

?. Was the environment of the North Texas Negro sub-culture presented 

authentically in the play to the degree that it could be protrayed 

within the limitations of the theatre? 

Yes 

Q• The social organization is that which involves relationships, 

attitudes, and mores involving individuals outside the family. 

Was the social organization of the North Texas Negro sub-culture 

presented authentically in the play? 

Q. Were the family relationships of the North Texas Negro sub-culture 

presented au-crientically in the play? 

Additional Comments: 

good 
planning,and a 

oE Negro dialect revealed in this play. 

Hyr0n V'-" r. y ,0" .. ,.) r.,rl rll' 1 qui· J.. • , . .. .. ~u. ,_e, i:1.:,r,ropc1.a te. 

Il lu.~t:."at :L •Ji..~ m:1t~rin L good- O.,cmdscani.n::.~ ~xccllent). 
An e}:cc i.1 ,-~n t play. I thorou:-~h Ly ~nj0y2.d r,:!ading the play 
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Q ·J e :=, t i c n n a re F o r: Et,. m i c Au th en t i c i t y 

If vou answer a question negatively, please explain your answer. 

At t~1e end of this questionnaire, there is a place for additional 

comments an;i explanations. Read all questions before attempting to 

anwer any of the~. The age ~roup to be reached with this play is 

fro~ six years to twelve years. 

1. Did the play use the Ner.ro dialect or language of North Texas to 

the dee-rec -:hat it would be understandable to an audience composed 

I' I-of other ethnic sub-cultures? y e.5 J e v en + h o u.j h 
WCrs so l""Y"le 1..0 V\c..-l- ex..q55--e,,c.lec/ 

2, Were the Negro customs and manners, where they 1ppeared in the 

play. aut~ent ic? >J e '.:,, °;, c~- d c 5. re c_. /(e ,f e,,r, '\:J fo 
t, h c., /? .n a s /.1 IA ,(\ , e,, , , J_ -+ Y\ , Y':, 1, 1 + s; t, o ,.,._ / 1. 10 c:.o_ ., 

fl n f# f~ I""~ h c r vJ c.. s., M '/ f o x: 1 5 Ji o vt I l/ b e /-/ r: / ~0 x... 
'3, Would the Negro customs and manners be understandable to an 

audience co~nposed of other ethnic sub-cultures? yes 

4 , Was the Negro sub-cul t1n·e'$ systr.1~, of relip.Jon presented 

authentically where it. occured in the play? I'-! o1 -+ h C:.. f o O fs 
v.Je I e., y1 o I d e ,~ p e vi o I,{!/.,, , 



_;. Wer~ "7:~E? ·1::-,ral va1 1leS. of tr.e :ie;:ro s11blcul ture presented 

a , ->· ":o t : a: '. :; ': 0 u L J c.. ,,._ cl "\J , 
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6. Were the eco~o~~c values of the Negro sub-culture presented 

authent ical l:r? 1-c.. , 'r, (\ o + e n o t.r.5 h ·r- fev <'""' C es 5 1 v (' n, 

,, 
I • 

Was the enviro~~ent of the North Texas Negro sub-culture presented 

authen-:ically in the pla~, to t1\e deErree that it could be protrayed 

withi,,.1 the 1 imitations of the theatre? y-e_j 

A • The ~oci3l nr~anization is that which involves relationships, 

att.i ti,ides. ~nd mor~s involving individuals outside the f?,mi.ly. 

W~s t.~1e social orrranization of the North Texas Negro sub-culture 

pr,13ented authentically in the play? ye _s. 

I"\ Were the family relationships of the North Texas Negro sub-culture 

'-'.../ h CI e. -:I\ VV' I { '/ prf'?~c;ite:1 au1:,1entic.:ally in the play? The. 

·t,v c. S b u ·I r1 o -< ,, e... b r o t< E' n 
) 

AddltionaJ Comments: 
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If vou answer a question negatively, please explain your answer, 

At t'rie end of this quest ionn~Jre, thAre is a place for additional 

cor1;r.en-t:s and explanations., Re::td al! questions before atten~pting to 

anwer any of the~. The age g~c~p to be reached with this play is 

fro~ six years to twelve years, 

1. Did the play usi:: the f'iep.:rl'l dialect or language of North Texas to 

the dep.rec that it W()uld 1Je i.triderstandable to an auciience composed 

of other ethnic sub-cul tu res? '/ es) b c-1, f _L ..f C,/ I- /. h 0 

/Ct ,,, J u ttj ,c, w tU e 'I- 4 !} j-C r &". / e J. 

2, Were the tlegro customs and manners, where they ~ppeared in the 

play, a,1thentic? '- ' e .5 

3, Would the Negro customs n.nd rriannors be understandable to a.n 

a•Jdlence cornposed cf other ethnic sub-cultures? ) 1 e S 

4, Was the Ne~ro sub-culture's sysLQ~ o~ religion presented 

authent ical 1y vrhere it occured in the play? 'j (S 
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~-. 'lie?.:~ "'::h".l ·nJral ·1alues of the :-Jeg-ro s,_1b1cul ture presented 

:,. ,•>·"!ecti=a: l:_:? ') (:5, 

6. Were the econo~ic values of the Negro sub-culture presented 

authenticall:r? t' ..5 

,.., 
I 9 Was the environ~ent of the North Texas Negro sub-culture presented 

authenticall.~r in the play to t'r\e dearee that it could be protrayed 

within the limitations of the theatre? yes 

q The noctal orpanization is that which involves relationships, 

at-+:it1ld11s, ;ind mores involving individuals outside the family. 

Was the social oraanization of the North Texas Negro Suh-culture 

pr,;3entcd authentically in the play? 

~. Were the fAmily relationships of the North Texas Negro sub-culture 

t • • h ,-,\/e~, .pr,~~cn .cct a, .. n,1ent1cal ly tn t e play: / .-

Additional Comments: 
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Q·.1 e~:;t i cmn 1 re I<'or Etl-m ic Authentic i t.v 

If vou answer a question negatively, please explain your answer, 

At t,,~e end of this questionnaire, there is a place for additional 

comrrients ani explanations. Read all questions oe:rore attempting to 

anwer any of the~. The a~e group to be reached with this play . is 

fro·1 six years to twelve years, 

1, Did the play use the Negro dialect or languap.;e of North Texas to 

the deP-rec that it would be understandable to an audience co:nposed 

of other ethnic suh-cultures? 
/y-~ 

2, Were the Negro customs and manners, where they pppeared in the 

play, authentic? . , f'. -r, f:/ .JU{ ,CM l-~J- ;t; Jud L ft<-«e,, .l~(A.A,v f.:1J;,v a,,.,,,~w). 
I 

3, Would the Negro customs and manners be understandable to an 

a~dience composed of other ethnic sub-cultures? 
1~;,l~i 

'1 

£.' 

4. Was the Negro s11b-culture's system of reliRion presented 

authentically where it occnred in the play? 

'~j0v 
t, 



5. Were the moral values of the Negro sublculture presented 

authenti~a.lly? 
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6, Were the economic values of the Negro sub-culture presented 

7. Was the environment of the North Texas Negro sub-culture presented 

authentically in the play to t'he degree that it could be protrayed 

within the limitations of the theatre? r~-
9, The social organization is that which involves relationships, 

attitudes, and mores involving individuals outside the f~mily, 

Was the social organizatio~ of the North Texas Negro sub-culture 

presented authentically in the play? 

/-&v. 

Q, Were the family relationships of the North Texas Negro sub-culture 

presentea au1;,1entically in the play? 

?vV 



Evaluation of "Color Me God" 

by Fred Tarpley 
Professor of English 
East Texas State University 
Commerce, Texas 75428 

1. Yes. The dialect was authentic for the most part. Other ~le sub-

cultures not familiar with the dialect would be able to understand it 

through contexts in the script. Aunt Zora's dialect would be clear 
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enough to a listening audience, but to a reader, the extensive respellings 

would be cumbersome. In notes made throughout the script, I have pointed 

out two major problems in the representation of dialect: (1) inconsistencies 

in adapting conventional spelling to indicate pronunciation and (2) eye 

dialect, in which the new spelling represents the same pronunciation as 

the conventional spelling. 

(1) Inconsistencies in representing pronunciation: 

(2) 

Sometimes the unstressed vowel is written as uh, sometimes as a. 

At times, the same speaker alternates between th and d. In 

nonstandard black dialect, d is often substituted for voiced 

and initial t or final f is substituted for voice less th. 

The dropping of rafter vowels was also irregular. 

See other notes throughout the script. 

Eye dialect. The examples below indicate the script spelling 

which appears to represent the same pronunciation as the 

conventional spelling: 

your: you're 
aful: awful 

sed:said luved: loved 
lissen or lisen: listen 

th 

The script relies primRrily upon pronunciation to reflect dialect. 

Excellent use i.s made of idj_oms, racial names, and chants. Two lexical 

items are qucstionoble: I am not sure that blacks in North Texas use 
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fox ("pretty girl") and uptight ("tense") in the way the script indicates. 

Blacks often say, "She's foxy," and their meaning of uptight relates 

to a feeling of euphoria unless they have borrowed the meaning of "tense" 

from other groups. For the most part, syntax (word order) has been 

neglected as a dialect signal. Black intonation ·comes through quite 

effectively in the script, however. 

There is no~ indication in the script that aunt is pronounced as /ant/, 

not /re. nt/. 

I was interested in the choice of names for characters. Most of the 

names seem appropriate, but Jimmy Davis produced some strong connotations 

I have already developed for that narr..e. Recent studies show that 

Washington is the most frequently used black family name in America. 

2. The black customs and manners were authentic within the limited range 

in which they were employed in the script. I am not sure that the 

general verbal exchange and game of tag are typical of any special group. 

Black children play the dozens and other verbal duels and know action 

games and jump rope songs that are unkno,;m to other groups. (See 

research by Roger Abrahams, University of Texas at Austin.) 

There is excellent contrast between Aunt Zora and the younger blacks 

and between May as a militant "Afro natural" and other youngsters, 
\\ ,, 

What I missed was a black who was white in dialect, customs, manners, 

and everything except pigment. 
11 II 

Excellentdidactic use was made of racial name-calling and black firsts 

within natural contexts of the script. 

3. The black customs and manners would be understandable to other ethnic 

sub-cultures because of script contexts and because of their limited use. 



At the beginning of the play, the projections of leaders in black 

history may not be recognized by the audience unles·s there are 

captions identifying George Washington Carver, R~lph Bunche, etc. 
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4. Only a limited view of the Negro sub-culture's system of religion is 

presented in the play. It is authentic in the warmth and down-to-earth 

wisdom of the religion. What is missing is the "preacher-man" talk 

and the active participation of a congregation punctuating his phrases 

with "Amen." The use of Aunt Zora and Mrs. Davis as the chief 

spokesmen for religion is quite authentic; both characters seem to 

be what black sociologists would call "women of words." The important 

role of religion and Christmas pageants in the lives of the children 

has a true ring about it. 

There might be a greater opportunity through research to inject into 

Mrs. Davis' religious lullaby more of the actual metaphors and 

idioms of black religion. 

5. The moral values of black sub-culture were presented authentically, 

especially through Aunt Zora and Mrs. Davis. The militant "black 

is beautiful11 values~ of May are a major contribution to the script. 

6. Economic values of the black sub-culture had limited presentation, 

for the aud :f.ence does not see economic sut:ess, leading to the cone lus ion 

that all blacks have low incomes. Could there be rich, snobbish black 

child, or a materialistic black too busy making money to be concerned 

about the color of God? 

7 • The envi.ronment of North Texas black sub-culture is portrayed authentically 

within the limitations of the th:ceatre, but the portrayal r perceive is 

that of srnall town-rural environment, not that of a small city as the 

designated setting indicates. The tire swing, the trees, the houses 

are authentic North Texas, but not authentic North Texas small city 

I e ial liked the use of geographical names and distances 
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in Aunt Zora's story that progresses from Clarksville to Annona. 

8. The social organization is excellent in suggesting a matriarchal 

society for the blacks. It fails, however, to show different ea:nomic 

and social levels among the blacks that are as ~~tinct as those to 

be found among other groups. 

9. The family relationships were authentic, especially with matriarchal 

emphasis on the strong mother and wise "auntie" who is sought out 

for her wisdom. 

COMMENTS: 

This play has excellent theatrical, entertainment, and educational values, 

with the bonus of giving insights into black sub-culture. It incorporates 

a • great deal of factual information about black leaders and black language 

into the script within intruding upon the story line. The chants, songs, 

and choral readings add to the appeal of the play. 

The only contrived part seems to be Jimmy's ordeal in the woods, but I 

can suggest no other stage adventure as the climax of the play. 

I am wondering 1{ enough ethnic representations of the face of God have been 
draw~ 

to conclude the play with projections showing God as black, brown, 
.)},,_...., _;;t;f_...t, .17~ -:~-7.~~ 7 CJJ.,,..;...,l et-,--:- c.?.,i,-,,d,.J,-lJ . 

yellow, white.A If not, th6n projectitns of the scenes Mrs. Davis describes 

might be used. 

I believe the play is a significant contribution to children's theatre.; 

it makes its point as a plea for racial 
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QUesttcmnaire for Educational Aims 

If you answer a question ne.gati vely, please explain your answer, 

At the end of thfs quest io~nai rt:, there is a place for additional 

comments and explana"ticns. Read all questions before attempti•ng 

to answer any of them. The age gr-0up to be reached with this 

play is from six years to twelve years old. 

1. One educational aim wa5 the knowledge of principles and 

generalizations which surr;:rr.arize observations of phenomena. In this 

study the principles and g~neralizations were those that summarize 

the sub-culture of the Horth Texas Negro. 

(a) Did the language used in the play summarize and generalize 

(c) Did the economic v&lues? 

( d) 

( e) Did the 

( f) Did the 
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/\.L.:,_fi .. f< , 

bk. /,A»~. 

2. Another educational aim was the neutrality or suspended ,iudgment 

toward the stimulus. It was the aim to develop a tolarance of different 

e-+:hnic j=!roups, Doe~ it seem probable that this play might develop such 

tolera~lce for the Negro sub-cul tl':•-re of North Texas through increased 

understanding and kn owl edge"? 

J, The third educational aim was the acceptance of a values the 

ascribing of worth to a phenomenon, behavior, or object. This ascrihin~ 

of worth may be cal led a be1 ief or attitude. It was the educational aim 

to innrease the child~s tolerance and for him to accept the value of 
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Addition~l comments: 
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Question!1aire For Educational Aims 

If you answer a question nega:tively, please explain your answer. 

At the end of this questi~nnair~, ~here is a place for additional 

comments and explanaticnso Read nll questions before attempting 

to answer any of them. The age group to be reached with this 

play is frc-m six years to tw':?l ve years old. 

1, One educational aim was the ~nowledge of principles and 

generaU.zatlons which sumtr~a-.cize observations of phenomena. In this 

study the principles and generalizations were those that summarize 

the sub-culture of the North Texas Neg~o. 

(a) Did the lang-uaee used in t.he play summarize and generalize 

the Negro sub-culture for an audience composed of other ethnic sub~ 

cultures? 

(b) Did the customs anc m~nners? 

(c) Did the economic valueo? 

(d) Did the mnral values? 

(e) Did the religious system? 

(f) Did the environment? 
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(g) Did the social orgnnizetion and family relationships of 

the ~legro sub-culture of North Texc:s, where they appeared in the play, 

summarize the sub-culture for an a.t.tdience composed of other ethnlc 

sub-cultures·? 

2. Another educational, aim was the neutrality or suspended ,judgment 

toward the stimulus. It was th~ ni~ to develop a tolerance of different 

ethnic groups. Does it seem prcbable that this play might develop such 

tolerance for the Negro sub-cultnre of North Texas through increased 

understanding and knowledge'? y-e:... 'S, 

J. The ihird educational aim wns the acceptance of a value1 the 

ascribing of worth to a phenomenon, behavior, or object. This ascribing 

of worth ~ay be called a belief or attitude. It was the educational aim 

to increase the child;s tolerance and for him to accept the value of 

other ethnic groups different from his own. 

(a) After reading the play, do you think a child from another 

ethnic rroup would have a more understa~ding attitu~a toward the 

Negro sub-culture of North Texas? 

ye-s 

(b) Would he ascribe more worth and value to the Negro sub-culture 

of North Texas after seeing the play? . 

\\~. L.Joc \ CF~ . ...,..+~'"'\'--\ ~:?- c' . :;;:1 h,:--//-•e.r· 
lJ t1d e i-j I 2,;, •• L ,,. 1 /( 7 ·1:P-...!l_. l,,\e h:, ;;;;s;..; .£ -c. v I I-..., ..-c~ 



149 

Additional comments: 
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Q11estiorma!re -='er Ed1t~2.tional Aims -----~-- ---~~~ ---

T•'"' \'CU 2:.r:s·.-:er a quest ion ne~at i. valy, pl ease explain your answcre 

A~ ~he en<l of this q~esti~~~alre, th~re is a place for additional 

co~'":1er.ts a?1d e:<:pla!1aticr.s, Read all questions before attemptinf': 

to answer any of them, The a?e group to be reached with this 

play is fro~ six years to twelve years old. 

1. One educational a.im v,3r: the i•mowledge of principles and 

feneralizations which sumr:iarize observations of phenomena. In this 

study the principles and ~eneralizations were those that summarize 

the nuh-culture of the North Texas Negro. 

(a) Did the langua.t;e useci in the play summarize and p.:eneraiize 

the Negro sub-ct,1 ture for· an audience composed of other ethnic sub-

cu1 tures? Yes 

(b) Did the customs and manners? Yes 

( c) Did the econo~1ic va1ur.s? Yes 

( d) D.i~? the moral va1 ues? Yes 

(e) Did th: relip;i.ou~ S"fsten? Yes 

( f) Di d th c t'I nv iron~ er. t ? Yes 
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(g) Did the social organiz6tion and family relationship~ of 

the Nef.TO sub-culture of .l'iorth T~xa·s, where they appeared in the play, 

summarize the sub-culture for an audience cor:.posed of other ethnic 

8ub-cultures? Yes, but it seems that the play depicts the negro 

family of 25 or 50 years ago. It s~ems tha.t the negro is present'bd , 

not as he lives today~ but some years ago. 

2. Another educational aim was the neutrality or suspended judgment 

toward the stimulus. It was th~ ~im to develop a tolerance of different 

ethnic groups. Does it seem p1.'obabl e that this play might develop such 

tolerance for the Negro sub-cul tef"re of North Texas through increased 

understanding and knowledge'.'? Yea· 

3. 'fhe third educati ona.1 alm was the acceptance of a value, the 

cscribing of worth to a phenomenon, behavior, or object. This ascribing 

-Of worth ~ay be called a belief or attitude. It was the educational aim 

to increase the child's tolerance and for him to accept the value of 

other ethnic groups different froffi his own, 

(a) After reading the play, do you think a child from another 

ethnic group would have a mor~ understanding attitude toward the 

Negro sub-culture of North 'I'exas? Yes 

(b) Would he ascribe more worth and value to the Negro sub-culture 

of North Texas after seeing the play? Yes, but again, it would seem 
that the negro is not accurately pr~nted in the play. It seems that 
the culture and way of living of the negro has changed. 
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Questionnaire for Dramatic Value 

If you answer a question neeatively, please explain your answer. 

At the end of this questionnaire, there is a place for additional 

comments and explanations. Read all questions before attempting to 

answer any of them, The age group to be reached with this play · is 

from six years to twelve years old. 

1, Does the play have a central figure? 1/f:..tJ-) 

2, Does the protagonist achieve or gain an ob,iective? ¼-v· 

Is the protagonist credible, attractive, and worthy? 

6, 
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10. Is the action of the play logically motivated in terms of plot? 
I f" -I- if 1,.,1. It,~ -;Jl,.,iv ";t..,i.; . 

I 

13, Does the play have a climax to reso1,,e the major question? 

~L . 



161; ,'\re the settings ~ufficient and appropriate to the play? 

17, Is the title appropriate? 

Additional Comments: 
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Questionnaire fo:t Dramatic Value 

If you answer a question negatively, please explain your answer. 

At the end of this questionnaire, there is a place for additional 

comments and explanations. Read all questions before attempting to 

answer any of them. The age group to be reached with this play is 

from six years to twelve years old. 

. 1. Does the play have a central figure? '-f e<;.. 1 J1MM'.:i _µ ~- J 
"hci-wl'-.<,, t, ~ll\\V\"\? J)o Lu-e. r~,rM,t- h~ t y€'11\l)..,v'- (e)\ll</J ;,,,~J '-\Ll G. c.J l~ .~ ' 

w--oJ~ tw. ( 'VV\e { DJ ,r a w..o-~, c_ 1 c CU-l cl. tle -\:::.,,v-o_ k o~ <. S Cto..M- S co~. 

~J_ ef t>~~~V'.i,'J\..e.L ~t ~'--Wz1 I w:~j (echtv-~) c~ twr2 vac.~ r:.e~? 
2. Does the protagonist achieve or gain an ob,i ecti ve? Y Q.g, J t W'-;'V\ 'j 

J. Is the protagonist credible, attractive, and worthy?{))<_ 

4. Can the audience identify with the protagonist? It rroko.bl~) 

J--cptv-J~ l -~ OK ~t co(o r tl dJuL , 

• • ? :J'. cl oii-f" tl'.11'-l).W ""J I 'Z. "' ,,(J 
5. Are the characters credible and l1fe-l1.ke. 1) - ~ · 

gi"r(. -~ ~d-- c;_c, ck(J\sl,,. cl<; 'i>ov-oH,j $ ·~ {0/")_t ,.p Iv.~ '(.. , , r 
'joo--lw 

6, Is the dialogue spontan;_ous and n~al? )Jo'I::- o:.,l~s. --rl.a-
~~\h ~v-. '-;,__ ½~-"-~~ ~& tt-.;.. . _;,. 1)¥'04ki 
~0-V, t~ tl.t.Q.; I\,.,~ \to.,u.-l"J.- ~) 
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7. Is the ,"theme" of the play ~lea-r? '/e'f-, r'r-obttfo l_:1 vV o uU k bQ{;h:r 
tf ·J- So,vve~~ ot St~\al~tj 1 (es:c; C,\DVtciu .. s . 

A. Does the "theme" have value for children? \/-es ;~.J--r....,_ .,_oi: o,J-~ 
-\1,-.. t- ·, ci 1 0-.e e~ \; s \...~ ,;_ ~. v-\~ \t" • 1) o e S a. l • 'f'" c, le.\, t'J,\C - "(-'- &t K "'-ti .V 

~o..t- 'i{Q 1-.4"~ (d~1>-1..) ~-'tt -e..r,<~~s~. I dov.lot ·,t-. Ch.e f~ 
W\~\,~ <;~cit "-e wov.tl ~t w~ f>•...t: ~' \c! ·~ 'fw. p(~ bt~ ·Lt W\4j 

q. Does the plot develop simply and clearly'? +c\~ . .. Gkc.t"I ,';i.{Jvt:e.," 
I y,/,.-t", I ~o.. I -06 v-.e.. ( -\: c;._tt. --t 1 ~'\ L \ Y\~ h M; , ,Q u&. w-.q.. • 
j, MM ':\'c; J<1~,-,,. i:.. )(..,,:ouJ -\l.. O-Mc~c~ "M.ot,v ,.HJ'. , Nob l'V'-u.c~ vea_~ov---

\(,__-\:_v-~l(_ t. Au,A;~ -z.~. -~ cso\uJ,,6~1 se.-ew...<:. O'... (·,H-r~ bJ- C..,c~l\h- ,·v o) " 

10. Is the action of the play logicafly motivated in terms of plot? 

See +" ,·~lJ C:.cM Yv\~~ .. 

11. Does each scene further the plot? w~, T~ Au....J -z~ ro. S(-' v,.-t,.... 

~oeS (,r+(~ t, hrtll-\ -~ . 

12. Does the play contain enough conflict and crisis? \ka_. eov'\f (1'cf 1~ 
,V\~e.xev..t 1.\~ +k c;·\fc • .t1t.l-t6Y\) 1ku~ <3,-e~M\:, it k, -e o.cco~p(t~~l \ If 

-t-Cie.v12. \, OAA.<j cv-',si~ 'J- ';{?-i?M~ c;;ow,ew-R.J" Covt't.r1Ve.l ;, D.CCo/1'\-wli'~h-'!~ 
\°'rs,e,,f'1 1kr~~ -h:~~v\l'cc.J dev\cer . 

13. boas the play have a climax to !'esolve the major question?:I do;'< 
-\h ;" 'I.. 1: t> . ~-ev-h (). J r111S's nl H-t. f" ·• "t, lnt I:. I d ·, J "'d. ; "'J Au. .,.J_ -Z.o ,, c.. 'c -lc..l-e { o Co~ _ woAk'j 
•~ \, ...:...\ -vf , _ l~,e_ vw.AJ.. "-"' iS,,c-e.. of! :Jo •~'':J ~IL·, v.te h.-.1 "'-C O

""'- I" I "-t. "'1 c;;d., C--o--r cl-; l- I,,.., 

S\-crJ <;~e_ ~.o\~ cL~ V\oi3 (l've. !A.ft; +-4 w1c-Jo~'.')~~(C1~C1Pkj I. ~¾(. f "cJJ' 
14, Will the story of the play hold the i.nterest of children? 1fy-o(:,~JJJ " 

Th~lj ~"--'j b..t(»',v-t.. red (,e,;.5: .t~ t(t, Yl,,..Ort r (: O.t½ 1',.,Js ';Ju-et ·i{e~ ' 
It Se .QfM.,;. A-t.J I c-v-. ""'-"--'j ha v~ l'V\ 1 tr. J_ "- 11,t tee = u...A. Wo t..L( cl 

S 4-o·r '.1 n+- <> Y\ ':\ 
0

,,__~ ,, f. t4_ ½ \ a. e. t~ 0 ..,, y -~ ( -e • 'l , /IA,:_{J l-/ ,i .,..,;0 ,) "'d, ,H c L, ·M f l; d,, 
J e.~ 1 v--J n ·Lr ~o (' r, ·> \." r _, . . 
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15. Will the play arouss emphatic involvement in children? I fhi·;J(~ 
~o,~. ~ . be\\li\lt_rU.. 'a~, -te-.. ~"'5~{\ +k ~~~~'."(';.<.e{'~l,P--l,., 1- 4o,~( 

1-\o.iJ r1e d 
1 

b,J- • T. wo"lt\' ;f ;o/10:" :-? ,-\£.1., [" Jc-feM I'> ,;,t tfu.t ol- cl J t' I" i?1)pf '{'. ff....,_.,_ 
~ .tl, o,-u.t' pl ~u.J 1(. , vJ, f,i~~ ' 

16. Are the settings sufficient and appropriate to the play?)Aore fho, •. V' 

~l,lf~,-t,'.e·S; ..f.k~':1 S-t>~-M t bi. {:t.o re.~{~si"';(,. Ave-~ u..~eJ.? _A.,e rkej e~ci?~&t'al '"? :rt 
~e.e YI\<;. t~e::1 c:,,-,,JJ k 'M cu:h l'Y\0fQ.. u-.~r•prl(i.t <? ·,f yi-,~l' <;' .~, Fr e~ S, '" i s-f ;e, 07' $ v.55 e~riv~ or 

ve1r\,~M. 
17. Is the title appropriate? ·-( e..& 

Additional Comment@-\.. J. () ~'\O{- UN'--<I .,.,.c;~ o.:tL--w.'-r~ 
t() w---r-S c. h \ o..r. ll. d; a. ( e c.. t i».:t. -It. s.c, f=" . W Vlj Y'I '-' 6 111A Q v (j (1 i-ei I i°Vle~ 

r 1 • I ' • . I • U -\lo_ f O r "'! wo-,,Jd ~Cl-1:t ~--, rw-J (-ec. ft..a. q I Cl. \ e c..t ov 0. v{ ! C. u ( i,..\;-1 IYV\ oJ ll'U.. 

'o I Cid<.. a.. c\-o r<; WLQ. co..ve O; -f-4 f h O v-, -et'. (., '"~ 0~ u c./( s r.e .e C ~\ • J { <;<? (> v',A. s_ 
ll. I r r ( · 1o ~orce. UC-U-'( Co"AC Q.t1f: ot ~(o.d( S t>f?."RCV\ 
\Y\°'-t uovL a.ve.. O-"\:..,\:..O..)J,A~b""'$ J •• , I 

'i t,v-, d MS "' r u.H,"1r 1 ·k,..,,_ (ell JJ.Q.. d; o. l o j ,~ e be. -/tvt rt I"'( ~.,c \. 
. r , - r( • --r • • i)t&)_ V\d:-... a. If.) 1? v- e~ cd:-.P sr ~oJ(.~ 'y\. c,. t, ll. :f cl I uj • l k IC. ,1J\'... O..t.1.--0T,; ·.l.. ( 'V'-OtV l<> ' \ I • 

'Io u.r rec;& i r±, on!" o v-. -lw. Sou.. \J.~ o(: ·\e..v v- I c~ e. 

U-\r· f"' u._ 
C) J t S · e -e ~\A.~ {e_~t- ~- MO r: f M ~"-', i° l(. ,e ct$ t~ Y C! 'T v--e+"-9-

y- ~"""- Mo-Jj .,...,....~ t--e~ W\ol~. 
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:::: ~iC :_; answer a qt:es:ion neg:atively, please explain your answer. 

At the end Jf this questionna:re, there is a place for additional 

comments and explanations. Read all questions before attempting to 

answer any of them. The age group to be reached with this play is 

fro~ six years to twelve years old. 

1. Does the play have a central figure':-
Yes, JinLuy Davis. 

2. Does the protagonist achieve or {!ain an ob.i __ ecti ve? 

Yes, he ans\·:ers his o\vn question by realizing that God's color 
is not significant. 

J. Is the protaf.onist credible, attractive, and worthy? 

Jimmy's feelings and problems have ~nough universality 
the.t children of different racas can identify with him. I think they 
will find him credible, attractive, and worthy of being the protagonist. 

4. Can the audience identify with the protagonist? 
Indeed. Children of different ages should be able to identify. 

5, Are the characters credible and lif~-like? 

Yes, the characters are believable, and not sterotypes. 

Is the dialofllJe npont::ineous and natural? c• 

In most cases, the flavor of the dialect comes across effectively. 
Occasionally, it is belabored. 
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,... 
! • Is -the II ther:e" cf the play cl ear? 

Yes. 
I think the theme i.,ould be clear to children, also. 

Does the "theme" have value for children? 

Indeed. 

o. Does the plot develop si~ply and clearly? 

Although sor.1ewhat contrived (just in the "nick of tin1.e 11 quality) 
in two places, the plot develops toward accomplishing its goal and 
is generally motivated. 

10. Is the action of the play logically motivated in terms of plot? 
Sarr.e as nine, 

11. Does each scene further the plot? 

Yes. 

12. Does the play contain enough conflict and crisis? 
Yes. 

lJ. Dcos the play have a climax to resolve the major question? 
Yes. 

14. Will the story of ~he play hold the interest of children? 

Indeed! 0uring the long story, the director will need to work with 
Auntie Zora on "attention holding" business. Even though the special effects 
of the darkened fc.rest will create an interesting mood, the cr:ildren' s focus 
rnust be on tr:e story. (There is a ctrone possibility that there would be an 
audible audience response during the beginning of the "animal eyes in the 
woods" e:fcct. 
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Will the play arouse emphatic involvement in children? 

Yes, very well.. 

6 A tl1 e setting-,s sufficie:it ::ind appropriate to the pla,y'? 1 · . re • , .... _ 

Most appropriate. 

17, Is the title appropriata? 

For younger children, I think not·. For children .in the intermediate 
grades and older, I thin.'!{ it will communicate. (Ju.st a personal not, 
I'm tired of "Color me ___ " titlss, there are so many. I think the 
play deserves better.) 

Additional Comments: 

I would lik~ a copy of th~.s play to share ·with Niss Ann Flagg, a 
Negro creative dra.r..a teaci1e.r in the Evanston Public Schl,ols, Evc5.nston, 
Illinois. 



APPENDIX VIII 

COLOR ME GOD 

A PLAY IN ONE ACT 

FOR CHILDREN 



THE PLACE 

A SMALL CITY IN NORTH TEXAS 

THE TIME 

THE PRESENT 
A SUNNY AFTERNOON IN EARLY DECEMBER 

FLOOR PLANS OF THE SET 

TWO SKETCHES OF·THE SETTINGS FOLLOW 
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Cr-\ST 

JIMMY DAVIS--a seven year nld Negro boy 

DANNY WATERS--a seven year old wli1te boy 

MAY DAVIS--a sixte~n year old IJe,Jro girl, sister to Jimmy 

CLEEVE WILLIAMS--a seventeen year old Negro boy 

AUNTIE ZORA--a seventy-five year old Negro woman 
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MRS. DAVIS--Jimmy's mother, &pproximately thirty-five years old 

MR. DAVIS--Jimmy's father, approximately thirty-five years old 

DOROTH!--a twelve year old white girl 

ALVA--a ten year old white girl 

ANDY--an eleven year old Negro boy 

BILL--a ten year old Negro boy 

CIIARLES--a twelve year old Negro boy 

UAVID--a ten year old white boy 

SUDIE--an eight year old N~gro girl 

ANNIE--a nine year old Negro gjrl 

MElnLEE--a ten year old white girl 

OTHER CHILDREN--Ncgro and white children of both sexes ranging 

in age f1·om seven to twelve years old. These chilc.-lren are in 

the open i n g act i on of the p 1 a y . The N cg r o chi 1 d re n are a 1 so 

in th c dance s c quo n c e . Th c y do not h n v e specific 1 in es in the 

opcnJn'J action. 



COLOR ME_Gog 

(The play begins with a bare stage containing an act curtain 
on which projections can be shown from the front. The song 
" L i f t Ev ' r X V o i c e a n d S i n g " i s h e a rd [ s e e mu s i c g iv e n i n 
Appendix VJ. During the song a series of projettions are 
shown depicting the Negro in American history and the Negro 
today [ see technical notes]. As the- song and projections end, 
tl1e act curtain is raised to reveal the set. The set consists 
of a white frame house, surrounded by trees, with an open area 
in which the children of the neighborhood play. It fs an 
early December aft~rnoon. Children enter down the aisles, 
through the audience. The children are walking home from 
school. They laugh, talk, and play. Although the Negro and 
white children are good friends and they walk home together 
and play together, they do not live in the same neighborhoods. 
With the exceptions of David and Marilee the rest of the white 
children leave their Negro friends to go to their own homes.) 

DOROTHY: (chasing Alva from the back of the theatre) Tattle-
tail! Tattle-tail! Hangin' on uh b~ll's tail! 
Tattle-tail! Alva's a tattle-tail! Tattle-tail! 
Tattle-tail! 

ALVA: (running across the stage) Stop it Dorothy! I'm 
gonna tell Mama on you! Jus' you wait, Dorothy .. I'm 
gonna tell on you! Mama! Mama! Dorothy's chasin' 
me .... (exits on last line). 

DOROTHY: (running off-stage after Alva) 
tail! Tell Mama, sec if I care! 
Tattle-tail! 

(3 boys come down the aisle playing tag) 

Tattle-tail! Tattle -
Tattle-tail! 

ANIJY: You cain't cetch me, Bill, 'cause your uh slowpoke! 

BILL: Yes., I can cetch you--jus' you watch me! 

ANDY: No you cain't! (they run onto center stage) 

CHAnLIE: Run, Andy, run! 

BILL: (tags Andy) You're it! You're it! 
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CHARLIE: King's "X"! You cain't tag me now. King's "X"! 
King's "X"! 

DAVID: (coming onstage with a baseball and glove) Hey 
ya'll! Wanta play some ball? 

ANDY: Yeah, I' 11 pitch uh few. 

BILL: (to Charlie) Come on, brutha, let's play. 

SUDIE: Ya'll play ovuh there 'cause Annie, Merilee, and me 
a re p 1 a y i n ' j. a c k s r i .9.!l!. h e !.~ . 

(the rest of the children talk, swing in the tire, and play) 

(as Jimmy and Danny come down the aisle the lights dim slowly 
on the children playing) 

JBIMY: He is not! 

DANNY: He is too! 

JimlY: He is not! 

DANNY: He is too white! 

JHIMY: How do Y.Ql!. know? You ever seen ' i m, ~uh? 

(both arc now on the apron of the stage) 

DANNY: I seen 'im in pitchers, an' he wasun' black lak you! 

J nrn1 Y : God i s t o o b 1 a c k ! Eve r Ch r i s t ma s Rev e re n ' Go o d w i n 
p i c k s u h l\l a r y , uh J o s c p h , a n uh b a b y J e s u s , a n d e v e r 
one's black lak me. So Miz Taylor can too pick me 
f e r ,T o s c p h i n i r c r o om ' s n a - - n a - t i v - i - t y p a g e a n t . 

DANNY: Your my bes' frien', right Jimmy? 

JIMMY: Yeah, ever si nee firs' grade. Why? 

DANNY: Well, you're still my bes' frien' but Miz Taylor can't 
let you, 'cause God i s white. He ' s wh it e in a 11 the 
pitchers in Sunday school, so there! · 

J Hi MY : ( g c t t i n g a n g r y ) y..9..g_ d o a n kn ow n o t h i n ' , n a n n y W a t e r s ! 
She will too pick me, jus' you wait and see! 

DANNY: (angry and very confused) She won't! She won't! She 
won't (pause) pick any nigger! (immediately sorry he 
said it) 
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JIMMY: (stands there shocked and then speaks tearfully) I 
doan wanna he your frien' no more. You called me--
uh, uh--tha.!_ word! 

DANNY: (his face crumples and he begins to cry) I did'n 
mean it, but you'~e wrong--you're wrong ... I'm goin' 
home! (crying he runs offstage) 

(the children playing are completely blacked out) 

JIMMY: (runs toward the front door of his home) I'm goin' 
to ast Mama! She's uh teacha! She knows whut culla 
God is! (turns on bott0m step and looks off in 
direction Danny ran) You heah, Danny Waters! Mama 
knows more'n you! Y0u heah! 

MAY: (come to the door and opens the screen) Jimmy, who arc 
you yellin' at? 

J I M ~I Y : Nob o d y ! 

MAY: Well, nobody mus' be deaf as loud as you wuz yellin' 
at 'em! 

J I MM Y : ( h a n d s i n p o c k e t a n d h e a d d own ) I t w a s n ' !!.Q - b o d y ! 

M/\Y: Did ju have uh fight? 

JIMMY: (sits on top step) No: 

MAY: (comes and sits beside Jimmy. She takes his shoulders 
and turns him toward her) Whut's wrong Jimmy? 

J 1 ~IMY: 

MAY: 

JIMMY: 

(tearfully) He called me a nigger ... 

(ready to spring to Jimmy's defense) Who did? 

Danny, 
white. 

'cau~e I sed God wuz black, an he sed He was 
I thought Danny wuz my frien'. 

MAY: (relieved) You kids make rne so mad! God is black! 
God is white! Whut do you care whut culla He is? 
Instead of rapping nbout God bein' "cullad" or a blue-
eyed Mr. Charlie, why doan you try instead tellin' 
Danny that hlacks are more than dumb coons good fer 
nothin' but "pickin' cotton." 

JIMMY: But why cain't God be lak me and you? 

MAY: Doan you ever lisen', .Timmy? You gotta worry 'bout 
this world, not heaven·. 
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JIMMY: Does Danny not lak me 'cause I'm black, May? 

MAY: Ah, Jimmy, you and Danny are good friens'. He did 'n 
mean it. He's jus' mad an he probly hears some other 
white people call us pickaninnies, jungle bunnies, 
savages, shiftless no-counts, an I doan know whut all! 

JIMMY: Does his mama and daddy tell 'im that? 

MAY: No, I doubt it's them. They're nice people. But 
there's 'nough others to hear it from! I bet he never 
h c a r s n o t h i n ' Y..Q.Q~ ' b o u t B 1 a c k s ! D o e s h e k n ow 

JHIMY: 

Crispus Attuks, one of the heroes of the Boston 
Massacre, was a Negro? Does he know there were Negro 
Minutemen at Concord and Lexington durin' the American 
Revolution? Does Danny know that Matt Henson, a black 
man, was one of the firs' men to stand on the North 
Pole in 1909? 

(amazed) I did'n know 'bout them neither. 

MAY: Sure, an a black doctuh, Doctuh Daniel Williams, per-
formed the firs' successful open-heart surgery, an a 
black woman wuz the firs' American woman. to earn uh 
million dolluhs. 

JIMMY: She did ... Whut else? (with awe in his voice) 

MAY: Well, Doctuh Ralph Bunch and Martin Luther King both 
won the Nobel Peace Prize. An over 51 black soldjuhs 
have won the Medal of Honor fighting for America--
their country too! (stands and starts to go back into 
the house) You jus' tell Danny Waters that! 

JIMMY: (he remembers the argument and is upset all over 
again) He'll jus' say God is white again ... 

MAY: (disgusted) Oh, Jimmy! 

CLEEVE: (enters from stage left, sauntering along) Hey 
Ma y ! Wh u t ' s w i th y o u ? 

MAY: (goes down steps, unenthusiastically) Hi, Cleeve. 

CLEEVE: How's my fox? 

~iAY: (insultingly) You think you're such uh stud, Cleeve. 

CLEEVE: ( 1 o o k i n g p o i n t o cl 1 y a t .J i m·m y ) Le s ' s p 1 i t t h i s s c e n e • 

MAY: I gotta stay with Jimmy til Mama and Daddy git home 
from work. Daddy's shift doesn' git off til 5. 
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CLEEVE: (calls to Jimmy) Hey, brutha ., why doan you go git 
uh soda pop or somethin'. 

MAY: Leave 'im alone, Cleeve. 

CLEEVE: (noticing Jimmy's dejection) Why you so uptight, 
man? 

JIMMY: (sitting dejectedly on steps) 'Cause I wanna know 
whut culla God is, an nobody will tell me. 

CLEEVE: You wanna know what! 

JIMMY: (jumps up) What culla God is! Danny says He's white. 
You'll tell me, Cleeve, won't yuh? 

CLEEVE: Yeah, brutha, l.~l tell you! He's black, you dig? 
Thas whut you git fer bein' friensr with uh honkie, 
you dig? 

JIMMY: (runs down steps to Cleeve, fists at the ready) 
Danny's no honkie! He's my frien'! 

CLEEVE: No hankie is your frien' ! Whut have white trash 
e v e r d on e f e r u s ? Ma d e ~.§. s 1 ave s , y o u d i g? "Hey 
boy, shine my shoes, sweep my dirt, wash my filthy 
clothes"! 

MAY: (trying to make him stop) Come on Cleeve, who are 
you, Rap Brown? 

CLEEVE: (to Jimmy) White's nre honkies! (right in Jimmy's 
face) Honkies! Paddies! Pigs! 

~IA Y : Sh u t u p C 1 e e v e ! Wh u t ' s th e d i ff run c e ' t we e n y o u 
hatin' cverone that's white and the white man who 
hates ever black he sees? Why doan you judge people 
by whuts inside--not whut culla they are outside. 

J I ~1 MY : I s C 1 e eve r i g h t? I s He b I a c k? Te 11 me ! ( t o May ) 

CLEEVE: (continuing to talk to May and ignoring Jimmy) By 
whuts inside! Sure, I dig! I should thank them fer 
their schools that teach me only whites are heroes 
an that git me all ready fer a job they aren't 
nevuh goin' to let me have anyways! 

MI\Y: White people didn' make you quit school, Cleeve, an 
whut job can a dropout git, black or white? 

CLEEVE: (shouting angrily) 
bowin' and scrapin' 

Uncle Tom! That's whut you are, 
to white people! Doan you 



believe black is beautiful? Doan you believe in 
Soul? You eat Soul food, you lisen' to soul 
music, you call yourself a Soul sista' but your 
real gig is to be white! 

MAY: (very angry) An whut are you doin? Provin' you're 
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b 1 a ck? You wear that Dashiki (poking him in the chest ) , 
you wear those shades (pointing at his sunglasses), 
you wear your hair more Afro than an African, an whut 
does that prove? 

CLEEVE: It proves I'm proud of bein' black, that's whut it 
proves! Whut are you provin' with that culla T.V. 
of yours, and whuts olc Mr. Jackson down the street 
provin' with his big Cadillac hog, huh? 

JIMMY: (desperately trying to get their attention) But 
whut culla's God? 

MAY: (ignoring Jimmy) I doan wanna be white, but I doan 
wanna be labeled a Negro either. I jus' wanna be me--
what's inside. An inside I'm no culla atall--I'm 
i!.!_~' me! 

J I m1 Y : Y a ' 1 1 a re n ' t n e v e r g o i n ' t o t e 1 1 me ! ( w h e n t h e y 
still ignore him, he starts to walk away from the 
house) 

CLEEVE: You tell that to ole Auntie Zora! Her white folk 
"luved" her so. Now iffin it weren't fer her 
friens', her black friens', she'd starve to death! 

JIMMY: They ain't listenin! Talk, talk, talk! (turns and 
shouts) I'm goin' to run away, you hear! 

MAY: (finally noticing) Jimmy, come back here! 

JIMMY: (shouting) I'm nevuh comin' back! I'll find out if 
God is black or not. I'll find out all by myself! 

MAY: (starts after him) You come back heah this minute, 
James Earl Dovis! 

JHIMY: (running) I won't! I won't, you can't make me! 
(black out on May and Clecve as lights come up on 
Jimmy and the playing children. The white children 
have left and only black children remain) I'll ask 
Auntie Zora--she'll tell me! (colliding with Andy) 
Aeoh! 

ANDY: IJey, brutha, watch where you goin! 
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CHARLIE: lnav1ng overheard Ji~my's last comments) You found 
out 'bout God yet? (children stop playing and begin 
to gather around Jimmy and the boys) 

JIMMY: You got big ears, ~harlie! 

CH AR LI E : H ow y o u go i n ' t o f i n d o l•. t? Y o u g o i n ' t o h e a v e n a n d 
see fer yourself? 

BILL: Quit makin' fun, Charlie. I bet YQ~ don't know. 

CHARLIE: Sure I know, Hc's---well, He's---guess I doan 
know xact ly .... 

SUDIE: He's white in the pitchers in Sunday school. 

BILL: He is not white! He's black! 

SUDIE: Then how come the pitchers are white? 

BILL: I doan' care. I can say he's black if I want. 

ANNIE: My brutha says there ain't no God. He should know--
h. e i n c v 11 e g e • 

J I M MY : Th C l' e i t O O a GO d ! 

ANDY: Oh, come on, l.es play ball. 

ALL: "Yeah!" "Les' play ball.'' "It's my turn at jacks." 
(they return to their games) "Las' one to the tire 
is uh rot ten egg;" "Yeah, who cares ? 11 

J HrnIY: I ca re! That ' s who! 

ANDY: (pointing at Jimmy) He cares, that's who (laughing). 

Jimmy's goin' to find out (mimic.king) "all by 
myself. 11 Ya' 11 hear tl1at? Jimmy's goin 1 toffind 
out. 

(All the children laugh and then begin to chant nnd dance) 

ALL: "Chicken, chicken, cranny crow, 
Went to the well to wash big toe, 
Came hack, ole black chicken was dead. 
What time is it, ole toe witch?" 

(sing) . 
"Mammy's lil' bc1.by love shortnin', shortnin', 

} . , b , Mammy's lil' baby love s1ortn1n ,rcaa. 
Put on the skillet, put on the lid, 
Mammy's gonna make a li.l' shortnin' bread." 
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(the next two rhymes are done sarcastically, ironically--a 
parody of the "Stepin Fetchit" stereotyped Negro) 

"Eeny, meenie, miney, mo 
Catch a nigger by his toe 
If he hollers make him pay 
Fifty dolluhs ever day." 

"She's mad, and I'm glad 
And I know whut's to please her 
Uh bottle of ink to make her stink 
And a .. lil' nigger boy to kiss her." 

(the next selection is done in choral speaking and is done 
seriously, in contrast to the preceding selections) 

"And God stepped out on space 
And he looked around and said: 
I'm lonely--I'll make me a world. 

And far as the eye of God could see 
Darkness covered everything 
Blacker than a hundred midnights 
Down in a cypress swamp. 

Then God s mi 1 e d 
And the light broke 
And the darkness rolled up on one side 
And the light stood shining on the other 
And God said: That's good! 

Up from the bed of the river 
God scooped the clay; 
And by the bank of the river 
He knceled Him down; 
This great God, 
Like a nanny bending over her baby 
Knceled down in the dust 
Toiling over a lump of clay 
Till He shaped it in His own image. 
Then into it He blew the breath of life 
And man became a living soul. Amen. Amen." 

(the following two rhymes are repeated, and this time the 
dancers freeze and omit the word "nigger." All action ceases, 
then they continue) 

"Ecny, meenie, mincy, mo 
Catch n------··- by his toe 
If he hollers make him pay 
Fifty dolluhs ever day." 



"She's mad, and I'm glad 
And I know whut's t-0 please her 
Uh bottle of ink to make he r stink 
An a lil' --------- to kiss her." 
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(By the end of the last rhyme the children have returned to 
wher~ they were when Jimmy first ran into the scene. They 
freeze and the light dims except on Jimmy) 

JIMMY: (quietly) 
'bout God. 

I'll find out--you'll see. I'll find out 
It's important, very important. (black out) 

(The lights come up on Auntie Zora's tiny, unpainted, two room 
house on stage left. The rest of the stage represents thick 
woods. Auntie Zora sits rocking and dozing on the front 
porch) 

JIMMY: (steps dejectedly, and tiredly, as if he has walked a 
long way, upon the porch) Auntie Zora? · Auntie Zora! 
(shakes her arm) Wake up, Auntie Zora! 

AUNTIE ZORA: (startled) Lawd Jimmy! You lak tuh scare an 
ole woman to death shakin' her lak dat. I's 
only restin' my eyes anyways. 

JHHIY: (desperately) 
You always do. 

You" help me, won't you, Auntie Zora? 
Please. 

AUNTIE: Now you jes' set right down heah on de poach by · you 
ole Auntie and tell her wnat's got your feathers all 
ruffled. You hongry? I got some cornbread an · 
sweetmilk in de house. 

JIMMY: (sits on step) Not right now' cause I'm on important 
business. There's somethin' I got to find out· right 
a1va y. 

AUNTIE: Hit mus' be mighty important fo' you to be so far 
from home, an hit comin' on fo' dark. You ain't got 
no g 1 o v es, no hat, an hit 1 o o k 1 a k we go in ' to ha b us 
uh blue norther befo' sun-up. 

JIMMY: Auntie Zora, everbody says you are a real good person 
an that you know alot. They say you and God are 
aful close. 

AUNTIE: I tried hard to be uh good Christian all my 75 years, 
an I feels closer to the Savior everday. I feels 
His luv all 'round me--doan you Jimmy? 

JIMMY: (defiantly) No, I doan! Well, not much anyways. 
s p e Cir.! 11 y n O t j f 1-1 C t s whit C ! 
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AUNTIE: White? How you know God's white? Whut's a seven 
year ole boy do'in seein' de face of de Savior when 
de rest of us on dis earth neber seen 'im? I'd lak 
to know! De idea ... (rambles on, muttering) 

JIMMY: I haven't seen Him xactly. But my frien' Danny says 
He ' · S w h i t e 0n .!. s a y w h y c a n ' t He be b 1 a c k ! 

AUNT I E : ( i n d i g nan t 1 y ) Wh i t e ! Cu 11 ad ! I n e be r he a rd any -
thin' so 'diculous! You an me neber seen God, an 
far as I know no one can say if He lak Danny or He 
1 a k .Y.2..!!.. 

JIMMY: (gets up) We1·1., thank you anyways Auntie. Wish you 
could' uh helped me. I j us' gotta find somebody who 
knoN 'bout God. 

AUNTIE: Fo' you rush off mayhap I can hep you jus' a bit. 
I <loan' know 'bout God, but I do know s-0me 'bout 
lil' boys, yes indeed. Jes' you rest yoself an 
lissen' to Auntie tell you uh story 'bout a lil' 
boy jes' lak you. Why, come to think on hit, his 
n a me w a s J i mm y - - j e s ' 1 a k y o u r s . An ct i d h e h a v e 
some troubles--uhn-umm. Trouble---trougle--- (she 
seems to doze off). 

JIMMY: (interested, he goes over and shakes her arm) 
happened? Wh u t tr o u b 1 e w a s the 1 i 1 ' boy in? 
me the story! 

Whut 
Tell 

AUNTIE: Hum? Quit shakin' my chair, an I ain't deaf so you 
can quit dat shoutin' in my ear. Jes' you set down 
heah clost to me an I tell you de story. 

(as she tells the story* it grows darker and darker; the 
trees seem to close in on the old house. The wind comes up 
and animal eyes flash in the woods. It should give the 
impression that the story being told is becoming true before 
the audience's eyes) 

One Saddy, enrly in de mawnin' time, lil' Jimmy Bailey rigged 
up sump'n nothuh' to put on and lef' Clarksville to go down 
to de big baseball game an' barbecue dey was habin' down to 
Oak Grove. Jimmy rcch Oak Grove long 'fo' de game staa't an' 
gits 'im a good scat on de side of one of de wagons ~h~t was 
stannin' at de fur end of de pastur' whar de was hab1n de 

*story used with the kind permission of the author 
J. Mason Brewer and the University of Texas Press. 
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barbecue an' ball game. Putty soon de players on bof sides 
a r r i v e • De g o e s o v !th t o d e b a r be 0 u e p i t , g r a b s ' e m a b i g 
hunk of barbecue, eats hit, en' attuh restin' up a spell 

t 't t ' • ' • ' s aa s o waa m111 up for de garne. But dey was way late 
gittin' on foot wid de game, ~ttuh all 'caze one of de 
pitchuhs dat hab tome froM way cff som;whar rech Oak Gr~ve 
'bout a houah late, an dis shove de staa'tin' time of de 
game way back. But Jimmy don' bndge till de game am plum 
ovuh. An de las' trajn dr.ne l~:f' for Clarksville. Hit was 
pitch dark when de game ucne cor.ie to a stop, so de on lies' 
way dat Jimmy kin git home now is to walk. Jimmy don' min' 
walkin' in de daytime, but he don' in no wise :rel·ish walkin' 
down de railroad track in de cta:-k. Whut pester Jimmy is how 
he gonna see whar to walk, dark ez '1it done come to be? So 
he stoops down an' picks ~ome cat-tails growin' thar an goes 
down to de groce'y sto', what hit open, an buys 'im 'nuff 
kerosene oil to dip the cat-tails in. He dip the cat-tail in 
de oil and struck a match ~o them an 'ez soon ez hit staa'td 
burnin' he lit out down dG railroad track to'a'ds Clarksville 
wid de lighted cat-tajls in his han's. Hit wuz gittin' 
darker and darker all de time--pictch black--an lookin' kind~ 
stormificd too lak it ~uz 'bout to blow up a norther, so 
Jimmy gits rail sho' nuff scairt an 'magine he see all kinds 
of eyes shinin' up at 'im from 'side de railroad track. He 
finly gits so scairt till he staa'ts to runnin', fastuh an 
fastuh. He wuz gcin' jes lak ole numbuh 30 goin' norf an 
'fo' you c'd say Jack Robinson he done rech Annona, but when 
he rech hit, he stop daid in his tracks, 'caze stannin' rat 
in front of 'im wuz a great big white hound dawg wid red 
eyes. De longer Jimmy eyed de dawg, de bigger de dawg got. 
''Git hack offen me!" yelled Jimmy, hittin' at de dawg, b.ut 
he cain't dote on de lighted cat-tails no mo', 'caze he done 
knocked dcm to de groun' when he hit at de dawg. So he lit 
o u t r u n n i n ' d own de r· a i 1 r o a d t r & c k a i n w i d d e b i g d a w g r ·a t 
at his heels. Fast.uh an fastuh he run and dat big ole white 
houn' rat on his heels still. Fnstuh an fastuh ;Jimmy's feet 
ca'ied 'im to'a'ds Clarksv.ille till fin'ly he reched his 
house an falled on de poach limpez a dish rag an• jes' a 
pantjn' for bref. His mama heard 'im fall on dP. poach, so 
she fetched uh oi 1 lamp of fen rle kitchen table an' comed out 
to see whut de trouble be. When she seed Jimmy stretched out 
on de {JOnch she runned in de house an br.ung 'im a dipper full 

' • d J ' of well waduh. He drunk hit, an putty soon he set up ·an to • 
his mama ull 'bout de big dawg runnin' 'im all de way home. 
His mama lissun' an when he done hab his say, shG crack her 
sides a-laffin'. "Jimmy, come to think 'bout hit," she say, 
"you didn' hab to tock no runnin' stao 't from dat dawg an 
think you was no sho'nuff goner: Dat dawg wuz a sperrit! 
Jes some good Christian frien' whut done come back from de 
grave to bring you good luck an 'tect you on de way home." 
De dawg spcrrit didn' meek Jimmy Bailey stop goin' to ball , , , 
games, but he nevuh did stay 'way from home attuh dark no mo.·• 
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JT~IMY: (scared) That was a good story Auntie Zora--hut kinda 
scary. Gosh, it so dark and its gittin' cold! 

AUNTIE: Maybe you bettuh stay by me tonight. I can make you 
up a pallet on de flot, and your daddy can carry you 
home tomorrow. Course your mama and daddy mus' be 
terrible worried by dis time. 

JIMMY: I s'pose you're right. Guess I bettuh go on home 
'cause Mama gits aful ascared 'bout dumb things lak 
not knowin' where I'm at. Course I'm not 'fraid of 
the dark. I doan need any ole cat:iiils for a light! 

AUNTIE: You aful brave Jimmy, aful brave. I got to be goin' 
in now fo' my fheumatiz staa'ts actin' up. (rises 
and walks to the door) You sure you won't stay? 

JIMMY: Nope, guess not--Bye now. (Jimmy walks jauntily off 
into the woods. The house blacks out and Jimmy is 
alone in the woods. The wind blows stronger--keening; 
the trees reach out cold fingers to grab at him. He 
is slowly becoming terrified and begins to walk 
faster. He stops suddenly as animal eyes flash, and 
there are strange rustlings in the underbrush. He 
lets out a small cry and begins to run--just then 
there is heard the long, lonely howl of a hound 
baying at the moon, Jimmy falls to his knees and 
clasps his hands in prayer, crying) Please deah God, 
I doan care whut culla you are! You can be black 
lak me or white lak Danny or brown lak my frien' 
Maria Rodriguez jus' so you help me! I'm lost an so 
scairt, an I doan care what culla you are--it dudn't 
matter--please--(cowcrs on the ground crying). 

MHS. DAVIS: (calling from offstage) Jimm-my! Jim--my! 
Where--arc you? Jim--my---(runs onstage and sees 
Jimmy.) 

J nrn1 Y : ( j umps up ) MAM A ! ~lA i\1 A! • I ' m over he ah ! (he run s 
toward her and embraces her) Oh, hlama I 1 m so scairt! 
(c:rying) 

MHS. DAVIS: (gets clown on her knees and pulls Jimmy into her 
lap) Jimmy, your daddy and me have been lookin' all 
over for you. We were so worried 'bout you. Why'd 
you run away? You know we love you so much! 

JIM~!Y: Nobody would tell me whut culla God was! Danny said 
he was white and that I couldn't be in the Christmas 
pageant 'cause Mary an Joseph an ba~y Jesus were 
white too--an nobody would tell me 1f Danny was right 
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MRS. DAVIS: (rocking him gently in her arms, she croons the 
words as if a lullaby) Oh, Jimmy, my sweet 
baby. Mary an Joseph an lil' Jesus were Jews, 
an, as for God, why he's no culla atall! (she 
hesitates; she i~ trying to make God concrete, 
so Jimmy can understand, but she doesn't want 
him to think He is a human being) God isn't a 
man lak your aactdy or Danny's daddy. God is ... 
God is a green meadow with Indian paintbrush and 
pinwheels strewn u·!Jon his face. His eyes are 
tiny pools where cardinals come to d~ink, an his 
breath carries ~he sweet smell of dew-laden 
grass. And his v0ice ... His voice is the sound 
of children laughjng as they spash through his 
eyes with small hrown feet antl rnn with glad-· 
ness acr0ss hi-s face. And as he made us all, 
h e l.Q. v e ! u s a 1 l - - n o ma t t e r ~!!.!!.!. c u 1 1 a we u r e , 
no matter what culla we are. 

MR. DAVIS: (runs onstage calling) Jim--my---(sees them 
and yo cs and k 11 e A 1 s by them) Thank God, you 
found him! 

MHS. DAVIS~ Sh-h, he's asleep. (Mr. Davis puts his arms 
around her sho~lders) 

(all actors come cnstagc slowly and softly, singing "Lift 
Ev r ' y Vo i cc n n cl Sing . " They group around Mr. and Mrs . Davi s 
a nct Jimmy) 

THE END 
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COSTUME PLOT 

JIMMY DAVIS--dressed in blue jeans; a pullover, longsleeve 
T-shirt; lace up shoes; and a nylon parka 
(see sketch on following page). 

DANNY WATERS--dressed in like manner to Jimmy. 

MAY DAVIS--dressed in a skirt and sweater; low heels; and an 
Afro or natural hairdo. 

CLEEVE WILLIAMS--dressed in tight shaxkskin pants; a Dashiki; 
a natural hairdo, and sunglasses. 

AUNTIE ZORA--dressed in an old print housediess, starched, 
neat, but faded; wearing worn slippers; a shawl; 
and her hair is braided. 

MRS. DAVIS--dressed in a coat and low-heeled shoes; her hair 
is straightened and of simple style. 

MR. DAVIS--dressed in khaki work clothes and his hair is 
short. 

WHITE AND NEGRO CHILDREN are dressed essentially the same. 
The boys wear blue jeans, shirts, and jackets. The girls 
wear either dresses or pants with full length coats. Since 
the winter is mild in North Texas and it is a sunny day 
there are no gloves, mufflers, earmuffs, or hats worn. 
They all carry books, or book satchels. 
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TECHNICAL NOTES 

The play begins with a bare stage containing an act 

curtain on which projections can be shown. The projections 

depict the Negro in American history and the Negro today. 

It is suggested that pictures of the local situation ~nd 

local Negro figures also be included in the projections. 

Suggested projections are: the Negro during slavery; 

Frederick Douglass, ex-slave, abolitionist, and orator, 

1817-95; the Civil War and the Emancipation Proclamation; 

the Ku Klux Klan; George Washington Carver, U.S. botanist 

and chemist, 1064-1943; Booker T. Washington, U.S. reformer, 

educator, author, and lecturer, 1856-1915; Ralph Bunche, 

U. S. cl i p 1 om at , at the United Nations since 19 4 6 and winner 

of the Nobel Peace Prize in 1950; big-city ghettos; rioting 

and protest mnrches; Martin Luther King, Jr., minister, 

civil rights leader, and winner of the Nobel Peace Prize in 

196'1; Black Panthers, Rap Brown, Angela Davis; famous 

ath]ctcs Willie Mayes, .. Tackie Robinson, and Cassius Clay; 

and such famous entertainers· as Mahalia Jackson and Sidney 

Potier. Because the audience is composed of children of 

other cthuic sub-cultures, it is suggested that these projec-

t.i.ons be captioned. The aim is to show the slides at a fast 

rate, but at a rate at wliich the children may comprehend 
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what is being shown. The song and projections should last 

approximately five minutes. 

The scenery is sugges~1ve and may either be flown or 

placed on wagons. The trees are both free standing and 

projected on a cyclorama or on a painted drop. The curtain 

opens on a white frame house with a porch running the length 

of the house and with wide steps leading down to the yard. 

It is stage right. Stage left of the house are trees, one 

which contains a tire swing and there is an open space where 

children can play. The other setting is that of a small, 

two room, unpainted house with a low porch and one step 

leading down to the yard. A rocker sets on the porch. The 

house is surrounded by thick woods. 

The dance sequence is interpretive and should express 

the essence of the different rhymes and songs. 
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