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CHAPTER I 

I N T R O D U C T I O N 

The complexity of our society, the rapidity of change, 

and the B.ccumulation of eyer increasing bodies of knowlege 

demands that institutions of lea�ning meet the educational 

needs of today's youth. 

Educators are entrusted with Society's most precious 

possessions, "child.ren. 1 1 (23) Hence all factors which in­

fluence the learning process and the subsequent perf�rmance 

of students must be reviewed' and analysed, to promote an 

atmosphere conducive to learning. 

Psychologists and educators such as Diggory (12) and 

Elisworth (13) have concerned themselves with the relation­

ship of uself'-conceptu in learning. Because of their find-

ings and its possible implications, one must lOok closely 

and assess the importance of self-concept as a factor in the 

behavior and academic performance of students. 

REVIEW OF LITERf�TURE 

Since the advent of time, man as a. rational, think­

ing organism has grappled with and has been a�fected by his 

a·we.reness of the pronoun np 1 or the concept of "self"• 

1 
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Descartes (11) as early as 1644 explored the awarepess of the 

individual spirit or psyche in his writings. He realized its 

significance and stated from a logical conclusion, • 1 1 think 

therefore I a.m .. u

Al though ma.n has al 1·m.ys behaved in terms of some kind 

of understanding of self, the serious use of self in the 

behavioral sciences is comparatively Tecent, The banner of 

the concept of self has been taken up by many psychologists 

and educators ancl is the subject of much theory and experi-

mentation today. It is generally accepted that the self pro­

vides a core around which all other perceptions and continuity 

to the personality. Basic to a.n understanding of the ve.rious 

and diverse behavior of individuals is the understanding of 

self. 

In psychological circles the term self has been used 

in various ·ways. Of these ·t1-ro chief definitions have come. 

to the forefront, the self as a subject or agent and the self 

the individual who is lr:no�·m to himself. It is the meaning 

of the latter that. we will concern ourselves with in this 

thesis. 

In tracing the formation of the current heightened

interest in the concept of self, one must logically start at

the earliest beginnings. As early as the 1800 1 s when psy­

chology became an official discipline and science of human

beha�ior, self concept has had cyclic resurgence. The
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concept of self came under close scrutiny by William James. (20) 

James incorporated in. psychol�gical thin.1-{ing, 11self 11 , a domi­

nant position. Ttuch of the contemporary theorizing about 

self concept derives from James. He considered ego the in­

dividual's sense of identity. In addition to this, he felt 

that the self included the spiritual, material and social 

a.spec ts. Nental facilities and inclinations comprised the

spiritu�l self. 

About a half a century after James's writings a number 

of theorists began to establish and elucidate their conce�ts 

of self. Such men as Allport ( 1) , Freud (14) , Le1·1in '(24) , 

Rogers (41), and others with overlapping difference� and 

similarities advanced their �heories. 

Allport (1) like James, articulated on the interre­

latedness of the self as both object and process· with a mea­

sure of clarity, He was especially cautious about the use of 

the term 11self" in order to avoid the agent prescientific 

psychology. Yet, his contributions to an operationally use­

ful concept of a dynamic self have been conside:rable, Allport 

called the ego, or self functions the propriate functions of 

the personality. Allport stated, (1) in ego-involved con­

ditions confidence in one's own·performance is rated h1gher

than otherwise, opinions about which one has intense feeling

are strongly held, �tatements about one's self or one's beliefs

are designed to a�oid losing the favorable opinion of others,



4 

and things are better learned and remembered if they are 

consistent with the system of beliefs to which the individual 

is committed, This outline of Allport's views is matched 

·very closely in Lecky'.s (24) theory of uself-consistency",

Freud ( 1L�) and other psychoanalytical students approached 

the subject by giv-ing attention to the nonphenomenal constructs 

of self as opposed to the conscious or phenomenal self of 

which is our main concern, 

Mead in contrast to Freud's conception of the ego as 

a system of processes viewed the self as an object of aw8.re­

ness. :Mead (J4) claimed that the person responds to himself 

with certain feelings and attitudes as others respond to him; 

he be corn.es �elf-conscious (En-rare) by the ·way people react to 

him as an object. Further, various selves can be diffe1 ... ent­

iated by the specific set of responses in different social 

settings. Home attitudes expressed toward him create a home 

self, school attitudes expressed by teachers and classroom 

experiences create a school self, and social attitudes ex­

pressed by peers and others in social settings create a 

social self. 

Lewin 1 s thoughts concerning the sel� included his 

theory on the life space, which includes the individual's 

universe of personal experiences as a space in which he moves• 

(26) He placed much empha.sis on the person-environment combi­

nation as the basic determinant of action. 
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Lundholm, (29) another self-psychologist, distinguished 

between a subjective self and an objective self,. The subjec­

tive self,is.mainly what the person comes to think about him-· 

self. Lundholm viewed the subjective self as alterable from· 

the e:{periences one has in interaction with others in the pur- . 

suit of various tasks. 

Sherif a.nd Cantril (45) vaguely asserted that the 

self is an object and the ego is a process. They implyed 

that when the ego becomes involved in a given task it wi�l . 

energize and direct the person's behavior. For instance, if 

self-esteem is at stake, the ego attitudes are aroused and 

tend to motivate the person to work much harder, 

Symonds (52) incorporated the psycho.analytic theory 

�f Freud and the social philosophy of Mead and thus sees the 

ego as a group of processes and the self as the manner in 

which the individualreacts to himself. There is a favorable 

self-reaction 1ihen the ego performs effectively in meeting 

the demands of life, On the other hand, the ego functions 

more effectively when the self is confident and held in high 

Cattell(9) considered 11the self" the principal organi-
. 

. 

�i·n� in�Jt1 ence eyer�ed 1 ·1pon man which gives stability and order
LI 

\..) - � J. - -l ., • .i.._ • L, I., '-

to human behavior. He differentiated between the concept of 

self a1·rareness and sentiment of self. The sentiment of self 

regard 1� the most important influence in man. Cattell (9) 

! I
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stated that sentiments are the "• • •  major acquired dynamic 

trait structures which causes their possessors to pay attention 

to certain objects, or class of objects and to feel and react 

in a certain ·way ·with regard to them. 1, 

Murphy, (35) defined nself" as the individual is known 

to the individual. This derives from the person's conceptions· 

and perceptions of his total being, including such selves as 

the frustrated self and the ideal self. 

Unlike Symonds who cautioned that a person's unconscious 

self evaluations may distort his self-concept, Rogers believed 

in the discontinuity of the unconscious and conscious, Rogers 

stated, (41) "People behave in terms of the ways in which they 

see themselves-a conscious activity, "Behavior is consistent 

with the organized hypotheses and concepts of the self-struc­

ture.'' The consistency between behavior and self-concepts 

indicated the dual role of self: self as object and self as 

. process. 

Snygg and Combs are the clearest representatives of 

the self concept theory to which one can subscribe. Because 

of the central role they accorded to conscious feelings, 

cognitions, e.nd perceptions, Snygg and Combs are 11 phenomeno- · 

logists, rr They claimed ( 47) that "all' behB.vior, wi thou·t ex­

ception, is completely determined by and pertinent to the 

phenomenal field of the behB.ving organism. rr That is, how a.

person b�haves is the result of how he perceives the situation 
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and himself at the moment of his action. In fact, awareness 

is the ca.use of behavior. Hm,r a person feels and thinks 

determines his course of action. Phenomenology, then ·1s the 

study of direct awareness. Syngg and Combs gave us a phenomen-

al self which is both an object and _aprocess, thus avoiding 

arbitrary distinctions and semantic difficulties, Later Combs 

(47) succinctly stated: "The self is composed of perceptions

concerning the individual and this organization of perceptions: 

in turn has vital.and important effects upon the behavior of 

the individual. 1 1 

In this chapter man's search for an understanding of 

the causes of his conduct has been traced. Proponents of the 

self construct theory during this time used the term self to 

have one of three meanings: (1) a dynamic process; (2) a 

system of m·mreness; ( J) an interrelated process and awareness. 

The first meaning incorporited the cognition processes, such 

as perceiving interpreting thinking and remembering. The 

second denoted the objectified form,of awareness an individual 

gives to his feelings, evaluations and beliefs about himself. 

The third. gives the body of awareness, e psychodynamic quality 

in terms of its effect. 

Ttl7 D�l�IQP¥�N� OF SELF CONCEPT .rl�, J....J LJ_.J ,. L .lJ...;.1 - -----=-

A child is not born with a concept of himself, He 

first begins to form t�is concept when he relized that there 

are other beings in the world with him, but even before this 
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-his first reaction to the world is "I am hungry, or cold, or

wet.'' Certainly, children are �ot born with any attitudes or

value system. Their original images of themselves are formed

in the family circle, Jhey develop these notions of who they

are in relation to the behavior of the people. around them,

particularly through the ways in which their behavior is re­

ceived by the adults who are important to them, those people

who are significant to them.

All personality theorists who are concerned with con­

structs involving the self accord great importance to parent­

child in�eraction in the development of the self concept. 

This notion follows from such general ideas as these: (a) The 

self concept is a learned constellation of perceptions, cog­

nitions, and values. (b) An important part of this learning 

comes fro� observing the reactions one gets from other persons, 

(c) ·The parents are the persons who are present earliest and

most consistentli. For this �eason, and because of the child's

learning. Presumably, then, the parent can influence the

development of such aspects of the self concept as the fol­

lowing, (a) the generalized level of self-regard (e.g., by

being loved and accepted _the child comes to love himself, ·and

through acquisition of accepted (reinforced) bihaviors he

comes to respect his own functioning), (b) the subjective

standards of conduct which are associated ·with his role and_

individual status (i.e., the development of the ideal self),
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(c) the realism of his view of his abilities and limitations, 

and the acceptance of them, (d) the degree of acceptance in 

phenomenal self concept of inevitable characteristics (e.g., 

hostility, jealousy, sex), (e) the adequacy of his means of 

appraising his effects on others. 

When does the child become aware of himself as a dis-

tinct individual? Many conjectures have been made about this, 

and one estimate is that it is sometimes during the first 

yee.r that the infant udiscovers himself" and "finds a place 

in, yet apartness from, the outside ·world 11 (1.2). 

The development of self-awareness does not occur in 

an all-or-none fashion which would enable one to assu.rne that 

up to this point the child does not possess it but beyond 

this point he does, It is more likely that a child perceives 

different aspects of what he eventually calls himself with 

variing degrees of clarity·at different times. His awareness 

of his distinctness from others seems to take place while he 

still has not gone very far in his perception and conception 

of many of the characteristics that eventually comprise what 

he calls himself, Moreover, the process of self-awareness or 

self discovery is actively going on at least as long as the 

child is developing or discovering new potentialities, and 

in a healthy person the discovery of self continues as long

as he lives, 

i � lf ��renPSS are those ap-Among the early s gns oi se -a�� 

pearing when a child begins actively to control things in his
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environment. In his explorations, the· child notices and mani­

pulates things the.t. are apart from him. At first_ he seems 

almost to proceed by accident, but later he does so by design. 

When a child is able to manipulate an object he probably has 

a dim awareness of himself as one who can produce effects by 

his own actions. 

An important feature of a child's eventual view of 

himself is his "body-image," the picture he has of the physi­

cal properties of his body, his appearance, including (as he 

perceives the situation) the figure he cuts in the eyes of 

others: this body image is not a photographic impression; in 

cor1mon with all other aspects of the way in which a person 

views himself, it is likely to be colored by feelings and 

attitudes. 

When we ask how a child at fi�st perceives his body, 

we can answer only by conjecture. There is good rea�on to 

believe, as we ha�e noted, that sensations play an important 

role in defining the boundaries of a child's image of his_ 

body. 

After a child has learned to talk, signs of self­

awareness become increasingly apparent, as when, for example, 

he correctly dJ.stinguishes between 11 P 1 and ' 1you11 and 11mi.ne, ' 1 

and 11 yours," or is able to distinguish between dreams and 

actual hap�enings, or he is �ble to acknowledge feelings as 

his own, se.ying (as one four-year old did)_ "Don't bother me, 
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I 1 m in a bad mood;" or ·when he takes pains to conceal his 

feelings, saying, "I'm not scared,'' in spite of signs to the 

contrary. (12) 

A notable phase in the development of the self occurs 

when a child begins to assert himself in opposition to others, 

Another important phase in the development of a child's view 

of himself occurs when he.is able to compare himself with his 

peers and to test his powers in competion with them. When a 

child knowingly competes, he is using others as a standard 

against which to measure himself, Still another significant 

sign of self-scrutiny occurs when a child is openly critical 

of his own work, 

Among the earliest experiences which influence the 

development of the child's view of himself are those with 

other people. The position that the child's attitudes per­

taining to himself are influenced· by ' 1 significantu people, 

as noted earlier at first by his mother (family) or mother 

substitute, has been expressed most strongly by Sullivan, 

According to Sullivan ( 50) the ''self-system" has its 

origins in interpersonal relationships and it is influenced 

by 11 reflected appraisals." If a child is accepted approved,

respected, and liked for what he is, he will be helped to

acquire an attitude of self-acceptance and respect for himself.

As he is jud8ed by others, he will tend to judge himself,

Further, according to this position, the attitudes concerning



himself which he has thus acquired will, in turn color the 

attitudes he has toward other persons. 

12 

While still in the process of making new discoveries 

concerning his properties as an individual, the growing child 

h8.s a strong tendency to preserve ideas and attitudes he al� 

ready has formed. He strives in the presence of others and 

in his own eyes to be himself (as he sees himself) and to 

live in accordance with his concepts or attitudes regarding 

himself, whether these or ture or false. He tries to be con­

sistent with his own view of himself. It may even be diffi­

cult for him to see or hear or grasp the meaning of anything, 

favorable or unfavorable, that goes counter to his picture 

of himself. His perception of new events in his life will 

be colored by views he already has established. 

The foregoing sections ha.ve dealt with various aspects 

of self-awareness a.nd with the characteristics which a person 

is clearly able to recognize as part of his make-up. These 

constitute a person's phenomenal self (the self which, as a 

phenomenon, is perceptible), There also are facets of a 

person's make-up which influence his ideas and attitudes per­

taining to himself. but which are unconscious in the sense 

that he does not consciously recognize them, 

The term unconscious has a vast variety of meanings 

and inte.rpreta tions which ·we do not here need to explore. But 

it is nec�ssary to take account of some of the meanings of 

the concept of the unconscious 1·rhen we seek tb understand 
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children. There are many currents in a child's life of which 

he is not consciously e.ware. A child does not comprehend· 

the roots of his experience, when, for example, he has fears 

springing from .happenings ·which he has forgotten or has a 

phobia arising from conflicts which he does not grasp. Like­

wise, a child is not conscious of what is occurring when for 

example, he warms up to a teacher wi�hout realizing that he 

does so because the teacher touches off sentiments he has for 

his mother, or if he is deeply wounded by a mild criticism 

without realizing that the criticism triggers off feelings of 

self-reproach springing from earlier experiences in his life. 

What has frequently been referred to as the Unconscious is 

also at work if a child who has learned to suppress his anger 

gamely grins and feels no rage when someone abuses him in 

his stomach. 

A condition which a. person is not consciously e,wa.re 

of occurs when he has an "idealized image" of himself that 

is not in keeping with the realities of his life. An ideal� 

ized image of .self containing elements which a person does 

not knowingly perceive occurs when he adopts a pose or facade 

and then somehm·r loses sight of the fact that he is posing. 

Such a condition occurs, for example, if an adult sees him­

self as a person of cold-hearted impulses. It occurs if an 

older child, wi�h powerful, competitive drive, views himself 

as a disinterested scholar, eager to learn for the sake.of 
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learning without recog:nizing that he is using his s h. 1 · 7 .__, c _o_ar _y 

efforts as a vehicle for competing with others • .  

Horney (18) describes the idealized self as a kind 

of pseudo-identity. The idealized self, containing elements 

which a person is not consciously aware of, has a different 

meaning than the "ideal self 11 which a person describes when 

he knowingly tells about his aspirations. The idealized self 

is not fron a person's o·wn point of view, an ideal toward 

which he is striving but something he actually has attained-­

it is as real as he sees it. 

In view of all this we might ask: is it not futile 

for parents or teachers or any of us, with our ordinary minds, 

to apply the concept of the self in trying to understand 

children? Inquiry into the self.is a complicated business, 

but it is far from futile. The understanding of the child's 

concept of self can greatly aid in understanding the whys of 

the child's performance, 

Each individual lives in a piivate world of experi­

ence, If an outsider is to understand the behavior of anoth�r-

individual, he must be aware of the value structure of the

self concept of that individual. This concept has been force-

fully stated by Bills (4):

Since each of us has exnerience, the raw data of
which vary from that of any�other person, and since we
are set to interpret this experience according to our own
form of nerceptual organization, it is obvious that ea.ch 
of us lives his life in his own individual world,.,, �u.r

interpretations of our past experience p:rovide this �on­
sistency and serve as a screen through which we receive 
ne-;·r experiences. 
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The self-concept is built through accumulated social contacts 

and experiences with usignificant others, 0 and this profoundly 

affects y·oung people and preconditions the development of the 

self-concept. 

Significant others are the people who most intimately 

administer the "rewards 11 and "punishments'' in a person's 

life (parents, peers, and teachers).· An individual's self­

concept is acquired from countless experiences with these 

significant persons. Also, perceptions of other people are 

products of learning experiences. 

EDUCATIONAL IMPLICATIONS 

Lecky (24) was one of the first investigators to dem­

onstrate that low academic achievement was often due to a 

child I s d.efini tion of himself as a non-learner. Wa.lsh ( 53) 

f.ound that "high ability, low achievers' 1 had a negative self­

regard ·when matched with ''high ability, high achievers." 

Benjamin (J), Reeder (JS), and Buckley and Scanlan (7) pre­

sented additional data to demonstrated that a person's self­

concept has a direct bearing on his intellectual efficiency, 

Brookover, Thomas and Paterson (6) found a statisti­

cally significant positive correlation between self-concept 

and perceived evaluations of significant others, general 

performance in academic subjects, and achievement in specific 

subject matter fields. 
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Perkins (J6) found that teachers who had taken cer-

tain courses in mental hygiene and child· development were 

e.ble to promote healthier personali t.y growth in children. 

Cutler and McNeil (10) demonstrated that when mental health 

consultants worked directly with teachers, the teachers de-

veloped greater skill in child management which had beneficial 

effects for the student indirectly, LaBenne (23) found a 

highly significant relationship between the teachers's self-

concept and the pupil's perception of himself in the class-

room, 

Self concept as a factor which influences behavior 

patterns e.nd adjustment was stud.led by Martire (JO) and 

Steiner (48). Both of these investigators found corrobora­

tive evidence for a positive relationship between self-con-

cept and social adjustment. Sheerer (44) demonstrated that 

there was a positive correlation between acdeptance of self 

_and acceptance of and respect for others. Stock (49) also 

found that vrhen a person rs feelings about himself changed, 

his attitude toward others changed in the same direction, 

In conclusion, one finds the educational implications 

of self-concept theory multitudinous in scope. Numerous stud­

ies indicate a direct relationship between the child's self­

concept -�nd his manifest behavior, perceptions, and academic

ne�1� The of t1ne teacher in presenting the; � ormance, _ manner 

subject mitter is of critical im�ortance, because teaching
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activities have specific reference arid meaning for the develop-

ment of the student's self-concept, Some of these activities 

are internalized by· the student as being self-defeating, and 

the circular effects of these conceptions as evidenced by 

Combs (47) reinforce an inability to learn certain kinds of 

academic material. An understanding of these factors can 

greatly enhance a child's performance and his subsequent 

adjustment and usefulness as a matur� functioning, construc­

tive individual in our society. 

STATEMENT OF PROBLEr-1 

All subjects for this study will be randomly selected 

frorn the fourth E.tnd fifth grade classes of ,James E. Guinn 

Elementary School. This school is in the area designated as 

the Echo e.re.s. ( core or inner city area). The sample ·will 

consist of twenty-six subjects, thirteen of which were in 

grade level four, and thirteen in grade level five. 

Puruose 

It will be the major purpose of this investigs.tion 

to study the self-concepts of a group of fourth and fifth 

grade students and to determine the validity of the state­

ment that a.cademic performance is a. function of negative or 

positive self-concept,_ 
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Specifically, the objectives of this study are stated 

as follo·ws: 

1. To determine the self-concept of a group of fourth and

fifth grade students

2. To measure the academic achievement and intelligence

of the two groups

J. To determine if there is any existing relationships

between the self-concepts of students and their

academic achievement and intelligence

1'ERMINOLOGY 

Self Concent. Self concept is the person's total app:raisal 

of his appearance, background, and origins, abilities, 

and resources, attitudes and feelings which culminate 

as a directing force in behavior. 

Ideal Self. Ratings given by the individual on descriptive 

adjectives of how he would lilce to be. 

In.,_ ell · · " .,_ · · .i.. � _1pence �uo�1en�. The ratio between mental age and 

chronological age. 

Social Self. The individual's notion of how he is recog-

nized 

Phenomenolo�y. The study of direct awareness,

LIMITATIONS 

The study ·was limited to a group of fourth and fifth

�rPcle t d t 11 a · elementary school in Fort Worth,� - s u en s enro e. in 



Texas. The study was further limited to those aspects of 

the self concept which the child chooses to reveal to the 

investigators. 

19 



C5APrER II

P R O C E D U R E

A pre-test was ad.ministered to a sample of fourth
and fifth grade students in the Spring of L971 to facilitate
the investigator in obtaining scales and questionnaires that
would best give an accurate description of the 6hild 1s per-
ceived self-concept,

From the forty pupils tested, a sample of twenty-six
completed the questionnaires and bec=e the sample used in
this study, The sample was divided into high and low achiev-
ers, This classification was based on the extent to which
the student achieved or failed to achieve a first semester
grade-point avere.ge (GPA) consistent i·rith his Iowa Test score,

In the fo�rth-grade classrooms, the tests· were read
aloud by.the investigator administering the tests and pupils
read the test silently and supplied answers to the different
items, Sufficient time �ms allowed for the students to com-.
Plete each item of e test before going to the next item,
However, the investigator administering the tests was careful
to follow the general directions set forth for administering
the different tests,

The fifth-grade pupils read silently the diff�rent
test • J.. 

J. 1Jems. Help was offered only in those inste.nces where

20 
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there was a special problem. 

The Iowa Basic Skills Test had been administered prior 

to the administration of the self-concept tests. Results from 

the test were obtained from c1).mul2. ti ve records and transferred 

to a data sheet. 

The drawings were obtained from the subjects in a 

group session. The subjects were asked to seat themselves on 

a chair at a table of appropriate height. A sheet of plain 

white, eleven by eight and one half inch paper was placed on 

the table directly in front of them. A pencil (No. 2) was 

placed in the center of the paper and they were asked to: 

11Draw 8, picture of yourself. Remember dra,;•r ;y,-our picture as 

you think you appear to yourself. 11 The exsi.miner then left the 

room and checked periodically.· The si tua.tion v:ras terminated 

when they indicated verbally or by gesture that they had 

finished. 

Instrument 

Instruments ·t-rhich pupported to mee.su.re an over all 

or very general evaluative attitude toward self concept were 

used, Specifically they were: 

The Self Concept Scale adapted for use in this study

,;•:as designed. to measure the way the subject says he thinlrn

of himself. Bills, Ve.nee, B.nd Mclean ( JJ) developed an

Jndex. o� Adjustment and ve.lues to measure the discrepancy

between the self-concept and the ideal self. The ·Index
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consisted of forty-nine traits which appear to measure the 

values of a person, his acceptance of self, and the discre­

pency which exists between his concept of self and his concept 

of his ideal self. 

The Child's Self Description Scale consists of ninty­

five items divided into sets of five items each. The items 

of the Scale were selected to describe feelings and preferences 

toward representative activities and situations in a child's 

life. 

The Incle� of Adjustment and Values measure of self­

concept was developed for use with adults. Lipsitt adapted 

the Index for use with children (27), This instrument serves 

to measure adjustment and values. 

In addition to the tests cited above, the investi­

gator deemed it appropriate to use the Human Fi�.re Drawing 

Test .as a servicable instrument in reflecting the individual's 

. self-concept. The rationale for the use of the Dra,;,ring w�,s 

established by several psychiatrists. Rosenbery (42) found 

the Human Fi rr:ure Dra.win� Test ( Draw-A-Person Test) to be 

quite sensitive to personality changes in an individual and

to the ego defenses that he is employing, A study by Gray 

and Pepitone (:1.6) indicated that a person's self-evaluation

affects the ·way he draws the human figure, 

The. Iowa Test 1·laS administered prior to this study,

and served as a means of assessing the subjects intelligence,
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Data Analysis Nas carried out by the use of the 

p:coduct-moment correlB.tion bet1,reen the ,,ariables of the 

study e.nd cor:relates of ps.irs of these variables. Chi square 

test of goodness of fit was employed in observing continuity 

to test fo:r independency. 

Self-concept and GFA (the index of performance 

showed a significantly positive correlation. The correla­

tion between self-concept and I. Q. is low (though signifi­

cantly different from zero) when the effect of achievement 

is statistically controlled. If the I. Q. is compared to 

the multiple correlation of I, Q. plus self-concept to pre­

dict GFA, the correlation doubles, 



CHAPTER III 

D I s C F s s I 0 N 0 F p I N D I N G s_, 
.. 

H I T :I p R E s E N T A T I 0 N

0 F D A T A

This study was conducted to determine if academic 

performance was a function of negative or positive self con­

cept. Specifically, the study was planned to determine the 

self concept of a group of fourth and fifth grade· students; 

to measure the academic achievement an� intelligence of the 

tvro groups; to determine if - there was any existing relation­

ship between the self concepts of students and their academ­

ic achievement and intelligence 
_ _, -

A randomly chosen sample of fourth and fifth grade 

students w�s take� from a Fort Worth, Texas, 'elementary school, 

They were arbitrarily designated as Group A and Group B, The 

group consisted of twenty-six children. There were six boys 

and seven girls in the fifth grade and four boys and nine 

·girls in the fourth grade.

The distribution of the subjects according to s�x 

and socio-economic status can be found in Table 1. More than 

90% of the students were from lower socio-economic backgrounds

'\-•Ti· tt1 lA s s t' 1 nf • from 1'\I1"ddle class backoQ'.rounds and
� 1 - � nan fa coming 

none from the upper.income group. Sex distribution was
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disproportinate with more girls remaining in the two grade 

levels studied than boys. 



Classroom . 

4 - 2 

5 2 

Total 

TABLE I 

DISTRIBUTION OF SUBJECTS IN FOUR CLASSROOMS 

BY SEX Al'ID SOCIAL CLASS STATUS 

Upper 

Boys Girls 

0 0 

Socioeconomic Status 

Middle 

Boys Girls 

1 

2 

3 

3 

3 

6 

Lower 

Boys Girls 

2.5 

15 

40 

31 

25 

56 

Total 

Boys Girls 

26 

17 

43 

34 

28 

62 

N 

°"·· .. 
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Using an eight-item multiple choice questionnaire, 

the items formed a Guttman Scale with a reproducibility co­

efficieht of .95 for males and .96 for females. The scale 

has an internal reliability of .82 for males and .77 for 

females. 

The product-moment correlation was· employed between 

variables of this study and the correle.tions of pairs of 

these variables were observed. 

Because of the small size of the sample and faulty 

marking of the test by the students results from the three 

pencil and paper measures of concept.of ability �ere non­

significant. However, the data obtained from the Draw-A­

Person 1'est ·was presented to· two judges - two- school special­

ists in psychologically related fields experienced in working 

with children. They were·asked to use their psychological 

and c·ounceling know how to evaluate or access from the test 

and knowledge of the student a positive or negative self 

concept. 

Using the data from the two judges contingency tables 

using self concept as one v8.riable a.nd achievement as the 

.· other, were employed. Self-concept was classified into two 

categories high and low, The data was treated by chi square 

•with Yates correction factor for continuity to test for in­

dependency, Each table has orie degree of freedom • .  



TABLE 2 

JUDGE I 
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Achievement Adequate self-concept Inadequate self-concept 
t.. 

,,. 
High achievement 

Low achievement 

3 IO 

7 

-:i?- = 25. 2 (NS)
p .or 

TABLE 3 

JUDGE 2 

6 

Achievement Adequate self-concept Inadequate self-concept 

High achievement 
Low achievement 

x2·= 
p 

3 

7 

I6.4 (NS) 
.OI 

TABLE 4 

CO:MBINED GROUPINGS 

IO 
6 

Achievement Adequate self-conce�t Inadequate self-concept 

High a.chieve·ment 
Low achievement 

x2 = 
p 

6 

6 

I8, 5 (NS) 
.or 

(NS) = Not si-?nificant 

20 
20 

. I 
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·TABLE 5

COMBINED GROUPINGS 

Adequ�te self-concept 

High achievement 

Low 8Chievement 
3 

x2 = I4.4 (NS) 
p .or 

29 

Inadequate self-concept 

7 

· IO



CHAPTER IV 

SUM.MARY , CONCLUSIONS AND 

R E C O M M E N D A T I O N S 

· The purpose of this study was to determine if there

is any existing relationship between self concept of ability 

and academic performance. 

Using fourth and fifth grade students in an inner 

city school system, it was found that: (1) There is a signi-

ficant and positive correlation between self-concept and per­

formance in academic areas. There is a significant indica­

tion that achievement is in part, a function of a pupil's 

self-concept. Pupils who perceive themselves 11inadequately, 11 

who have negative self-conc'eots tend to achieve less than 
- � 

. 

their potential capacity and apptitude would indicate they 

should achieve, Cne can infer that there is a significantly 

observable relationship �xisting between self-concept and 

achievement. 

Further study in this area with an emphasis on teach­

er techniq�es for increasing positive self concept would seem 

to .be warranted. 

JO 
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