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CHAPTER T

INTRODUCTTON

The complexity of our society, the rapidity of change,
and the eccumulation of ever increasing bodies of knowlege
demands that institutions of learning meet the educational
needs of today's youth.

Educators are entrusted with Society's most precious
possessions, "children.% (23) Hence all factors which in-
Tlvence the leazrning process and the subsequent perfprmance
of students must be reviewed and analysed, to promote an
atmosrnhere conducive to learning.

Psychologists and educators such as Diggory (12) and
Ellsworth (13) have concerned themselves with the relation-
ship of 'self-concept" in learning. Because of their find-
ings and its possible implicztions, one must 1look closely
and assess the importance of self-concept as a factor in the

benavior and academic performance of students.

REVIEZW OF LITERATURE

Since the advent of time, man as a rational, think-
ing organism has grappled with and has been affected by his

awereness of the pronoun *I" or the concept of 'self',



Descartes (11) as early as 1644 explored the awareness of the
individval spirit or psyche in his writings. He realized its
Ssignificance and stated from a logical conclusion, "I think
therefore I an.”

Although man has always behaved in terms of some kind

self, the serious use of self in the

o]
Hh

of understanding
tenavioral sciences is comparatively recent., The banner of
the concept of self has been taken up by many psychologists
and edvcators and 1is the subject of much theory and experi-
mentatlion today. It is generally accepted that the self pro-
vides a core around which a2ll other verceptions and continuity
to the personality. Basic to an understanding of the various
and diverse behavior of individuals is the understanding of
self,

In psychological circles the term self has been used
in various ways. Of these two chief definitions have come.
to the Torefront, tne self as 2 subject or agent and the self

the individual who is known to himself., IT is the meaning
of the latter that we will concern ourselves with in this
thezis,

In tracing the formation of the current heightened
interest in the concept of self, one must logically start at
the earliest beginnings. As early as the 1800's when pPSy-
chology beceme an official discipline and science of human

behavior, self concept has had cyclic resurgence. The



concevpt of self came under close scrutiny by William James. (20)
James incorporated in.psycholpgioal thinking, "self", a domi-
nant position. Much of the contemporary theorizing about

self concept derives frcm James. He considered ego the in-
dividuvual's sense of identity. In addition to this, hs felt
that the self included the spiritual, material and social
aspects. Mental facilities and inclinations comprised the
Spiritual self.

About a half a century after James's writings a number
of theorists began to establish and elucidate their concepts
of self. Such men as Allport (1), Freud (14), Lewin (24),
Rogers (41), and others with overlapping differences and
sinilerities advanced their theories.

Allport (1) like James, articulated on the interre-
latedness of the self as both object and process with a mea-
sure of clarity. He was especially cautious about the use of
the term "self! in order to avoid the agent prescientific
psycholozy., Yet, his contributions to an operationally use-
ful concept of a dynamic self have been considerable., Allport
called the ego, or self functions the propriate functions of
the personality. Allport stated, (1) in ego-involved con-
ditions confidence in one's own performance is rated higher
than otherwise, opinions about which one has intense feeling
are strongly held, statements about one's self or one's bellefs

sre designed to =void losing the favorable opinion of others,



and things are better learned and remembered if they are
consistent with the system of beliefs to which the individual
is committed, This outline of Allport's views 1is matched

very closely in Lecky's (24) theory of 'self-consistency’.
Freud (14) and other psychoanslytical students approached

the subject by giving attention to the nonphenomenal constructs
of self as opposed to the conscious or pvhenomenal self of
wnich 1s our main concern.

Mead in contrast to Freud's conception of the ego as
a system of processes viewed the self as an object of awsare-
ness, Mead (34) claimed that the person responds to himself
wlth certain feelings and attitudes as others respond to him;
ne becomes self-conscious (awars) by the way people react to
him as an object., Further, various selves can be different-
iated by the specific set of responses in different social
settings, Home attitudes expressed toward him create a home
self, school sgttitudes expressed by teachers and classroom
experiences create a school self, and sociel attitudes ex-
pressed by peers and others in social settings create a
Social self,

Lewin's thoughts concerning the self included his
theory on the life space, which includes the individual's
universe of personal experiences as a space 1n which he moves,
(26) He placed much emphasis on the person*environment combi~

nation as the basic determinant of action.



Lundholm, (29) another self-psychologist, distinguished
between a subjective self and an objective self. The subjec-
tive self.is. mainly what the person comes to think about him-
self. Lundholm viewed the subjective self as alterable from
the experiences one has in interaction with others in the pur-
suit of various tasks,

Sherif and Cantril (45) vaguely asserted that the
self is an object and the ego is a process., They implyed
that wnen the ego becomes involved in a given task it will
energize and direct the person's behavior. For instance, if
self-esteem is at stake, the ego attitudes are aroused and
tend to motivate the person to work much harder.

Symonds (52) incorporated the psychoanalytic theory
of Freud and the social philosophy of Mead and thus sees the
ego as a group of processes and the self as the manner in
which the individusal reacts to himself., There is a favorable
self-reaction when the ego performs effectively in meeting
the demands of life. On the other hand, the ego functions
more effectively when the self is confident and held in high
regard.,

Cattell(9) considered '"the self!” the principal organi-
zing influence exerted upon man which gives stability and order
tc human behavior. He differentiated between the concept of
self awareness and sentiment of self, The sentiment of self

regard is the most important influence in man. Cattell (9)



stated that sentiments are the ¥, . .major acquired dynamic
trait structures which causes their possessors to pay attention
to certain objects, or class of objects and to feel and react
in a certain way with regard to them."

Murphy, (35) defined "self" as the individual is known
to the individval. This derives from the person's conceptions
and pzsrceptions of his total being, including such selves as
the frustrated self and the ideal self,

Unlike Symonds who cautioned that 2 person's unconscious
self evaluations may distort his self-concept, Rogers believed
in the discontinuity of the unconscious and conscious. Rogers
stated, (41) "People behave in terms of the ways in which they
see themselves-a conscious activity. "Behavior is consistent
with the organized hypotheses and concepts of the self-struc-
ture."” The consistency between behavior and self-concepts
indicated tne dual role of self: self as object and self as
_rrocess,

Snygg and Combs are the clearest representatives of
the self concept theory to which one can subscribe., Because
of the centxral role they accorded to conscious feelings,
cognitions, and verceptions, Snygg and Combs are !phenomeno-
lozists." They claimed (47) that %all behavior, without ex-
ception, is completely determined by and pertinent to the
pnenomenal field of the behaving organism," That is, how a

person behaves is the result of how he perceives the situation



and himself at the moment of his action. In fact, awareness

is the czuse of tehavior. How a person feels and thinks
determines his course of action. Phenomenology, then is the
study of direct awareness. Syngg and Combs gave us a phenomen-
al self wnich is both an object and aprocess, thus avoiding
arbitrary distinctions and semantic difficulties. Later Combs
(47) succinctly stated: "The self is composed of perceptions
concerning the individual and this organization of perceptions:
in turn has vital. and important effects upon the behavior of
the individual."

In this chapter man's search for an uvnderstanding of
the causes of his conduct has been traced. Proponents of the
self construct theory during tnis time used the term self to
have one of three meanings: (1) a dynzmic process; (2) a
system of awareness; (3) an interrelated vrocess and awareness,
The first meaning incorporated the coznition processes, such
&s percelving interpreting thinking and remembering, The
Second denoted the objectified form. of awareness an individual
gives to his feelings, evaluations and beliefs about himself.
The third gives the tody of awareness, & psychodynamic quality

in terins of 1its effect.
THZ DEVELOPMENT OF SELF CCNCEFT

A child is not born with a concept of himself. He
first begins to form this concept when he relized that thers

are other beings in the world with him, but even before this



-his first reaction to the world is *I am hungry, or cold, or
wet." Certainly, children are not born with any attitudes or
value system. Thelr original images of themselves are Tormed
in the family circle., [JThey develop these notions of who they
are in relation to the behavior of the people. around then,
particularly through the ways in which their behavior is re-
ceived by the adults who are important to them, those people
who are significant to them,

All personality theorists who are concerned with con-~
structs involving the self sccord great importance to parent-
child interaction in the development of the self concept.

This notion follows from such general ideas as these: (a) The
self concept is a learned constellation of perceptions, cog-
nitions, and wvalues. (b) An important part of this learning
comes from observing the reactions one gets from other persons.
(c) The varents are the persons who are present earliest and
most consistently. For this reason, and because of the child's
learning. Fresumably, then, the parent can influence the
development of such aspects of the self concept as the fol-
lowing: (a) the generalized level cf self-regard (e.g., by
being loved and accepted the child comes to love himself, and
through acguisition of accepted (reinforced) behaviors he
comes to respect his own functioning), (b) the subjective
standards of conduct which are associated with his role and

individual status (i.e., the development of the ideal self),



{(c) the realism of his view of his abilities and limitations,
and the acceptance of them, (d) the degree of acceptance in
phenomenal self concept of inevitable characteristics (e.g.,
hostility, jealousy, sex), (e) the adequacy of his means of
appraising his effects on others.

When does the child become aware of himself as a dis-
tinct individval? Many conjectures have been made about this,
and one estimate is that it is sometimes during the first
year that the infant "discovers himself" and "finds a place
in, yet apartness from, the outside world" (12).

The development of self-awareness does not occur in
an a2ll-or-none fashion which would enable one to assume that
up to this point the child does not possess it but beyond
this point he doss. It is more likely that 2 child perceives
different aspects of what he eventuwally calls himself with
varying degzrees of clarity at different times, His awareness
of nhis distinctness from others seems to take place while he
still has not gone very fear in his perception and conception
of many of the characteristics that eventvally comprise what
he calls himself. Moreover, the process of self-awareness or
self discovery is actively going on at least as long as the
child is developing or discovering new potentiaslities, and
in a healthy person the discovery of self continues as long
as he lives,

Among the early signs of self-awareness are those ap-

pearing when a child begins actively to control things in his



10

environment. In his explorations, the-child notices and mani-
pulates things that. are apart from him. At first he seems
almost to proceed by accident, but later he does so by design.
When a child is able to manipulate an object he probably has

a dim awareness of himself as one who can produce effects by
his own actions.

An important feature of a child's eventual view of
himself is his *"body-image,! the picture he has of the physi-
cal properties of his tody, his appearance, including (as he
perceives the situation) the figure he cuts in the eyes of
others; this body image is not a photographic impression; in
common with a2ll other aspects of the way in which a person
views himself, it is 1likely to be colored by feelings and
attitudes.

When we ask how a child at first perceives his body,
we can answer only by conjecture. There is good reason to
believe, as we have noted, that sensations play an important
role in defining the boundaries of a child's image of his
body.

After 2 child has learned to talk, signs of self-
awareness hecome increasingly apparent, as when, for example,
he correctly distinguishes between "I and "you" and f*mine,”
and "yours,!" or is able to distinguish between dreams and
actual hapvenings, or he is able to acknowledge feelings as

his own, saying (as one four-year old did) "Don't bother me,
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I'm in a2 bad mood;" or when he takes pains to conceal his
feelings, saying, "I'm not scared," in spite of signs to the
contrary. (12)

A notable vhase in the development of the self occurs
when a child begins to assert himself in opposition to others,
Another important phase in the development of a child's wview
of himself occurs wnen he is able to compare himself with his
peers and to test his powers in competion with them., When a
child knowingly competes, he is using others as a standard
against which to measure himself, Still another significant
sign of self-scrutiny occurs when 2 child is openly critical
of his own work.

Among the earliest experiences which influence the
develorment of the child's view of himself are those with
other people. The position that the child's attitudes per-
taining to himself are influenced by *significant" pebdple,
as noted earlier at first by his mother (family) or mother
substitute, has been expressed most strongly by Sulliven,

According to Sullivan (50) the "self-system" has its
origins in interpersonal relationships and it is influenced
by "reflected appraisals,” If a child is accepted approved,
respected, and liked for what he is, he will be helped to
acquire an attitude of self-acceptance and respect for himself.

As he is judged by others, he will tend to judge himself.

Further, according to this position, the attitudes concerning
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himself which he has thus acquired will, in turn color the
attitudes he has toward other persons.

Wnhile still in the process of making new discoveries
concerning his properties as an individual, the growing child
has a strong tendency to preserve ideas and attitudes he al=
ready has formed. He strives in the presence of others and
in his own eyes to be himself (as he sees himself) and to
live in accordance with his concepts or attitudes regarding
himself, whether these or ture or false, He tries to be con-
sistent with his own view of himself. It may even be diffi-
cult for him to see or hear or grasp the meaning of anything,
favorable or unfavorable, that goes counter to his picture
of himself., His perception of new events in his life will
be colored by views he alrezady has established.

The foregoing sections have dealt with various aspects
of self-avwaresness and with the characteristics which a person
is clearly able to recognize as part of his make-up. These
constitute a person's phenomenal self (the self which, as a
phenomenon, is perceptible). There also are facets of a
verson's make-up which influence his ideas and attitudes per-
taining to himself. but which are unconscious in the sense
thet he does not consciously recognize them.,

The term unconscious has a vast variety of meanings
and interpretations which we do not here need to explore. But
it is necessary to take account of some of the meanings of

the concept of the unconscious when we seek to understand
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children. There are many currents in a child's life of which
he is not consciously aware., A child does not comprehend
the roots of his experience, when, for example, he has fears
springing from happenings which he has forgotten or has a
phobia arising from conflicts which he does not grasp. Like-
wise, a child is not conscious of what is occurring when for
Xample, he warms up to a teacher without realizing that he
does so because the teacher touches off sentiments he has for
his mother, or if he is deeply wounded by a mild criticism
without realizing that the criticism triggers off feelings of
self-reproach springing from earlier experiences in his life.
What has frequently been referred to as the Unconscious is
glso at work if a child who has learned to suppress his anger
gemely grins and feels no rage when someone sbuses him in

his stomach,

A condition which a. person is not consciously esware

of occurs wnen he has an M"idealized image" of himself that

is not 1n keeping with the realities of his life. An ideal-
ized image of self contalning elements which a person does
not knowingly perceive occurs wnen he adopts a pose or facade
and then somehow loses signt of the fact that he is posing.
Such & condition occurs, for example, if an aduvlt sees him-
self ss a person of cold-nearted impulses, It occurs if an
older child, with powerful, competitive drive, views himself

as a disinterested scholar, eager to learn for the sake of
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learning without recognizing that he is using his scholarly
efforts as a vehicle for competing with others,

Horney (18) describes the idealized self as a kind
of pseuvdo-identity. The idealized s21f, containing elements
which a person is not consciously aware of, has a different
meaning than the "ideal self" which a person describes when
ne knowingly tells about his aspirastions, The idezlized self
is not from a person's own point of view, an ideal toward
which he is striving but something he actually has attained--
it is as real as he sees it,

In view of all this we might ask: 1s it not futile
for parents or teachers or any of us, with our ordinary minds,
to apply the concept of the self in trying to understand
children? Inquiry into the self. is a complicated business,
but it is far from futile, The understaending of the child's

concept of self can greatly aid in understanding the whys of

the child's performance.

(O]

Each individusl lives in a privete world of experi-

ence. If an outsider is to understand the behavior of enother
individual, he must be aware of the value structure of the

self concept of that individuel. This concept has besn force-

fully stated by Rills (4):

3ince each of us has experience, the raw da?a of
which vary from that of any other person, agd since ve ]
are set to interpret this experience accorqlng t? our owWn
form of perceptusl organization, it is obvious that each
of us lives his life in his own individual world.:.. Our
interpretstions of our past experience prgvide this con-
sistency and serve as & screen through which we recelve
newr expsariences,
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The self-concept is bullt through accumulated social contacts
and exveriences with Vsignificant others," and this profoundly
affects young people and preconditions the development of the
self-concept.

Significant others are the people who most intimately
administer the "rewards" and Ypunishments® in a person's
life (parents, peers, and teachers)., An individual's self-
concept 1s acguired from countless exveriences with these
significant persons. Also, perceptions of other people are

products of learning experiences,

EDUCATIOVAL TUMPLICATIONS

Lecky (24) was one of the first investigators to dem-
onstrate that low acedemic achievement was often due to 2
child's definition of himself as a non-learner., Wzlsh (53)
found that Ynigh ability, low achievers® had a negative self-
regard when matched with "high ability, high achievers,*”
Benjamin (3), Reeder (38), and Buckley and Scanlan (7) pre-
sented azdditionzal data to demonstrated that a person's self-
concept has a direct bearing on his intellectual efficiency.

Brookover, Thomas and Paterson (&) found z statisti-
cally significant positive correlation between self-concept
and perceived evaluations of significant others, general
performance 1in academic subjects, and achievement 1in specific

subject matter fields,
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Perkins (36) found that teachers who had taken cer-
tain courses in mental hygiens and child development were
able to promote healthier personality growth in children.
Cutler and lcNeil (10) demonstrated that when mental health
consultants workeda directly with teachers, the teachers de-
veloped greater skill in child management which had beneficial
effects for the student indirectly. LaBenne (23) found a
highly significant relationship between the teachers's self-~
concept and the pupil's percevtion of himself in the class-
roon,

Self concept as a factor which influences behavior
ratterns and adjustment was studied by Martire (30) and
Steiner (438). Both of theseé investigators found corrobora-
tive evidence for a positive relationship between self-con-
cept and social adjustment. Sheersr (44) demonstrated that
there mwas 2 positive correlation between acceptance of self
‘and acceptance of and respect for others. Stock (49) also
found that when a person's feelings about himself changed,
his attitude toward others changed in the same direction.

In conclusion, one finds the educationzl implications
of self-concept theory multitudinous in scope. Numerous stud-
ies indicate a direct relationship between the child's self-
concept and his manifest behavior, perceptions, and acadenic
performence., The manner of the teacher in presenting the

subjsct matter is of critical importance, because teaching
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activities have specific reference and meaning for the develop-
ment of The student's self-concept, Some of these activities
are internalized by the student as being self-defeating, and
the circular effects of these conceptions as evidenced by

Combs (47) reinforce an inavbility to learn certain kinds of
academic material. An understanding of these factors can
greatly enhance a child's performance and his subsequent

ad justment and usefulness as a mature, functioning, construc-

tive individusl in our society.

STATEMENT CI' PROZLEN

All subjects for this study will be randomly selected
from the fourth and fifth grade classes of James E. Guinn
Elenentary School. This school is in the area designated as
the Echo aresz (core or innér city area). The sample will
consist of twenty-six subjects, thirteen of which were in

grade level four, and thirteen in grade level five.

Puroose

It will be the major purpose of this investigation
to study the self-concepts of a group of fourth and fifth
grade students and to determine the validity of the state-

ment that academic performance 1s a function of negative or

positive self-concept.
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Specifically, the objectives of this study are stated
as follows:

1. To determine the self-~concept of a group of fourth and
fifth grade students

2. To measure the academic achievement and intelligence
of the two groups

3. To determine if there is any existing relationships
betwsen the self-concepts of students and their

academic achievement and intelligence

TERMINCLCGY

Self Concewnt. Self concept is the person's total appraisal

of his avpearance, background, and origins, abilities,
and resources, attitudes and feelings wnich culminate
as a directing force in behavior.

Ideal Self, Ratings given by the individusl on descriptive

adjectives of how he would like to be,

Intellimence Quotient, The ratio between mental age and

chronological age.

Social Self. The individual's notion of how he 1s recog-

nized

Phenomenolery. The study of direct awareness.

LIMITATIONS

The study was limited to a group of fourth and fifth

grede students enrolled in elementary school in Fort Worth,



Texas. The study was further limited to those aspects of
the self concept which the child chooses to reveal to the

investigators.

19
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A pre-test wuas administered to g sample of fourth
and fifth grade students in the Spring of 1971 to facilitate
the investigator in obtaining scales and questionnaires that
would test give an accurate description of the chilad's per-
ceived self—concept.

From the forty pupils tested, a Sample of twenty-six
completed the Questionnaires and becans the Sample used in
this study, 7The sanple was divided into high and low achiev~
€rs. This clessification W2s based on the extent to which
the student achieved or failed to achieve a first semester
&rade-~point average (GPA) consistent with his Towa Test score,

In the fourth~grade classrooms, the tests were read
aloud by .the investigator administering the tests and pupils
read the test silently and supplied answers to the different
1tems., Sufficient time vas allowasd for the students to com-
blete each item of e test before goinz to the next item,
However, the investigator administering the tests was careful
to follow the general directions set forth for administering
the different tests,

The fifth-grade pupils read silently the different
test items, Help was offered only in those instances where

20
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there was a special problem.

The JTowa Basic Skills Test had teen administered prior
to the administration of the self-concept tests. Results from
the test wers obtained from cumuletive records and transferred
to a data sheet.

The drawings were obtained from the subjects in a
group session. The subjects were ssked to seat themselves on
a chair at a table of approvriate heignt. A sheet of plain
wvhite, eleven by eight and one half inch paper was placed on
the table directly in front of them. A pencil (Wo. 2) was
placed in the center of the paver and they were asked to:
"Draw e picture of yourself., Remember draw your picture as
you think you aprear to yourself." The examiner then left the
room and chnecked periodically. The situation was terminated
when they indicated verbtally or by gesture that they had

finished.

Instrument

Instruments which pupvorted to measure an over all
or very general eveluative attitude toward self concept were
used, Specificelly they were:

The Self Concept Scale adapted for use in this study
was designed to measure the way the subject says he thinks
of himself. Bills, Vence, and Mclean (33) developed an

Index. of Ad justment and Values to measure the discrepancy

between the self-concevpt and the ideal self. The Index
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consisted of forty-nine traits which appear to measure the
values of a person, his acceptance of self, and the discre-
pency wWhich exists between his concert of self and his concept
of his ideal self.

The Child's 3Self Description Scale consists of ninty-

five items divided into sets of five items each., The items

of the Scale were selected to descrite feelings asnd preferences
toward representcative activities and situations in a child's
life,

The Index of Adjustment and Values measure of self-

concept was developed for use with adults., Lipsitt adapted
the Index for use with children (27). This instrument serves
to measure adjustment and values,

In addition to the tests cited above, the investi-

gator deemed 1t appropriate to use the Human Figure Drawing

Test as a servicable instrument in reflecting the individual's
~self-concept, The rationale for the use of the Drawing was
established by several psychiatrists. BRosenbvery (42) found

the Iuman Fizure Drawing Test (Dresw-A-Person Test) to be

quite sensitive to personality changes in an individual and
to the ezo defenses that he is employing. A study by Gray
end Pepitone (16) indicated that a person's self-evaluvation
affects the way he draws the human figure,

The Towe Test was administered prior to this study,

and served as a means of assessing the subjects intelligence,
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ANALYSIS OF DATA

Data Analysis was carried out by the use of the
product-moment correlation between the wvariasbvles of the
study end correlates of pzirs of these variables., Chi square
test of goodness of fit was employed in observing continuity
to test for independency.

Self-concept and GFA (the index of performance
showed & significantly positive correlation. The correla-
tion between self-concept and I. Q. is low (though signifi-
cantly different from zero) when the effect of achievement
is statistically controlled. If the I. Q. is compared to

the multiple correlation of I. Q. plus self-concept to pre-

dict GFA, the correlation doutles.



CHAPTER IIT

DISCULSSION OF PINDIDNGS

WITHE PRESENTATION

This study was conducted to determine if academic
performance was a function of negative or positive self con-
cept. Specifically, the study was planned to determine the
self concent of a group of fourth and fifth grade students;
to measure the academic achievement and intelligence of the
two groups; to determine if there was any existing relation-
shiv between the self concepts of students and their academ-
ic achilevenent and intelligence

A randomly chosen sample of fourth and fifth grade
students wes taken from a Fort Worth, Tezas, 'elementary school.
They were arbltrarily designated as Group A and Group B. The

roup consisted of twenty-six children. There were six boys
end seven girls in the fifth grade and four boys and nine
"¢irls in the fourth grade,

The distribution of the subjects according to sex
and socio-zconomic status can be found in Table 1. Iore than
90% of the students were from lower socio-economic backgrounds
with less than 1% coming from Middle class backgrounds and

none from the upper income group. Sex distribution was
Fugiv
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disprovortinate with more girls remaining in the two grade

levels studied than boys.



TABLE I
DISTRIBUTION OF SURJECTS IN FOUR CLASSROOMS
BY SEX AND SCCIAL CLASS STATUS

Socloeconomic Status

Upper Middle Lower Total
Classroom Boys Girls Boys Girls Boys Girls Boys Girls
L - 2 1 3 25 31 26 34
5-2 2 3 15 25 17 28
Total 0 0 3 6 Lo 56 L3 62

92
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Using an eight-item multiple choice questionnaire,
the items formed a2 Guttman Scale with a reproducibility co-
efficient of .95 for males and .96 for females. The scale
has an internal reliability of .82 for meles and .77 for
females,

The product-~moment correlation was employed between
variables of this study and the correlations of pairs of
these variables wesre observed.

Because of the small size of the sample and faulty
ma2rking of the test by the students results from the three
pencil and paper measures of concept of ability were non-
significant. However, the data obtained from the Draw-A-
Person Test was presented to two judges - two school special-
ists in psychologically related fields experienced in working
with children. They were-asked to use their psychological
and counceling know how to evaluate or access from the test
and knowledge of the student a positive or negetive self
concevt.

Using the data from the two judges contingency tables
using self concept as one variable and achievement as the
~other .were employed. Self-concept was classified into two
categories high and low. The data was treated by chi square
with Yates correction factor for continuity to test for in-

dependency. TEach table has one degree of freedom.



TABLE 2
JUDGE I
Achievement Adequate self-concept Inadequate self-concept"
Hich =2chievement - 3 10
Low achievement T . 6
2 = 25.2 (Ns)
P 0TI
TABLE 3
JUDGE 2
Achievement Adequate self-concept Inadequate self-concept
High =achievement 3 I0
Low  achievement 7 6
x2 = I6.4 (NS)
p .OI
'TABLE 4

COMBINED GROUPINGS

Achievement Adecuate self-concept Inadequate self-concept
High achievement -6 28
Low achievement 6
p .OI

(NS) = Not sirnificant
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"TABLE 5
COMBINED GROUPINGS

Achievement Adequ=te self-concept Inadequate self-concept
High achievement 3 7
Low =achievement 2 . I0

x2 = TI4.4 (NS)
P .ol




CHAPTER IV

SUMMARY, CONCLUSIONS AND

RECOMMENDATTONS

The purpose of tﬁis study was to determine if there
is any existing relationshipn tetween self concept of ability
and academic periormance.

Using fourth and fifth grade students in an inner
city schocl system, it was found that: (1) There is a signi—
ficant and positive correlation between self-concevt and per-
formance in academic areas. There 1s a significant indica-
tion that achilevement is in part, a function of a pupil's
self-concept. Fupils who perceive themselves %inadequately,®
who have negative self-concepts tend to achieve less than
their potential capacity and apprtitude would indicate they
should acnieve. Cne can infer that there is a significantly
observable relationship existing between self-concept and
achievement,

Further study in this area with an emphasis on teach-
er techniqures for incrzasing positive self concept would seenm

to be warranted.

30



1. Allport, G. W,, Personality: A Psychological Intervre-
tation. New York: Holt, Rinehart and VWinston, Inc.,

1937.

2., Axline, Dibs, In Search of Self: Personality Developﬁent
in Play Theravy., 3Boston: Hougnhton Mifflin Company,

19€4,

3. Benjamins, J., "Changes in Performance in Relation to In
fluences Upon Self-Conceptualization,* Journsl of
Abnormal and Social Psycholozy, 45 (1950), 473-80.

4, Bills, R., "Believing and Rehaving: Perception and Learning, "
Learnina Fore About Learninsz, Third ASCD Research In-
stitute., Washington, D. C.: Association for Super-
vision and Curriculum Development, 1959,

5. Brookovér, Wilbur B. YA Social Psychologiczl Conception
of Classroom Learning,!" School and Society, LXXAVII

(1959)| 84—87.

6. Brookover, Wilbur 2,, Thomas, Shailor, Paterson, Ann,
"Self Concept of Ability and School Achievement,”
Sociology of Education, Vol. 37(Spring, 1964), 271-278,

7. Buckley and Scanlan, X., "Faith Enouzh for Both," Child-
hood Education, 32 (1956), 230-32,

s Carlson, Rae, "Stabilityiand Change in the Adolescent's
Self-Image,”" Child Develovrment, 36 (1965), 659-66,

9. Cattell, R. B., Personality: A Systematic, Theoretical,
and Factual Study. New York: HMcGraw-Hill 2ook Com-
rany, 1950,

10. cutler, R. L., and KcNeil, E., 3., lental Health.09psula—
tion in Schools (Un~published, Ann Arbor, Micnlgan,

1963) .+
11, Descartes', Rene', Principles of Philosophy. 1644,

12, Diggory, James C., Self Evaluation: Concepts znd Studies,
New York: Wiley, 1966,

31



13.

14,

15,

16,

22,

23,

24,

25,

26,

32

2llsworth, Sterling G. "Building the Child's Self-Concept,*
NEA Journal, February, 1967,

Freuvd, S. The ego and the id. London: Hogarth Press,

1950.

Gordon, I, J. Children's Views of Themselves. Washington,
D. C.: - Association for Childhood Education Internation-

al, 1959.

Gray, D. M., and Fepitone, A. "Effect of Self-Esteenm on
Drawinzs of the Human Figure.” J, Consult. Psychol.
28: L452-L53, 1964, )

. R., "Humen Motives and the Concépt of Self,”
an Psychologist, 4 (1949), 374-82,

Horney, Karen. The Neurotic Personality of Our Times.
New York: W. W. Norton, 1937.

Jahoda, Marie. Current Concevts of Positive Mental Health,
New York: Basic Rooks, Inc., 1953,

James, William. The Principles of Psycholecgy, Vol. TI.
New York: Holt and Co., 1890,

Jersild, A. T. In Search of Self., New York: Bureau of
Publications, Teachers College, Columbie University,

1952,

Koppitz, E., "Relationship Between Some Backzground Fectors
and Children's Interpersonal Attitudes,” Journal of
Genetic Psycholosy, 91 (1957), 119-29,

L= Benne, W. D. Seglf FPerception, Pacific Falisades,
California; 19697 -

Lecky, P, Self-Consistency, A Theory of Personality.
New YorE: Islznd Press, 19545,

Lepine, L. T., and Chodorkoff, B. Gosl Setting Behavior,
Expressed Feelings of Adequacy and the Correspondence
Between Perceived and Ideal Self. i. Clin. Psychol.,

1955, 11, 395-397.

Lewin, K., Princivles of Tovological Psycholoay. .New
York: TlecGraw=HITY1 BooX Company, 1930,




33

27. Lipsitt, L. P. A Self Concept Scale for Children and its
Belationship to the Children's Form of the Manifest
Anxiety Scale., Child Develoovment., 1958, 29, L463-472,

28. Lumpkin, D. D. The Relationship of Self ConCept to Achieve-
gept in Reading. Dissertation Abstract., 1959, 20,
04,

29, Lundholm, Helge. "Reflections Upon the Nature of the Psy-
chological Self," Psychological Review, 47 (1940), 110-
27,

30. Martire, J. C. "Relationship Between the Self-Concept and
Differences in the Strength and Generality of Achieve-
ment and Motivation," Journal of Personality, 24

(1956), 365-75.

31, laslow, A. H. Motivation and Personality. New York:
Harper, 195%,

32, McCandless, B, R. Children and Adolescents, New York:
Holt, Rinehart and Winston, 1967,

33. DMNcLean, Vance, and Bills, "An Index of Adjustment and
Values,"” J, Consult. Psychol., 1951, 257-261,

34, Meéd, G. H, Mind, Self, and Society. Chicago: Univer-

sity of Chicago Préss, 1934,

35. HMurphy, G., Personality: A Biosocial Apvrozch to Origins
and Structures. New York: darper and Row, Publishsrs,

1947,

36. Perkins, H. V. Factors Influencing Change in Children's
Self Concepts. Child Develooment, 1958, 29, 221-230,

37y Reeder, L. G.,, Donohue, G. A., and Biblorz, Arturo.
Conceptions of Self and Others, Amer. J. Sociol.,

1960, 66, 153~59.

33. Reeder, T. A., "A Study of Some Relationships Between
Level of Self-Concept, Academic Achievement, and
Classroom Adjustment," Dissertation Abstracts, 15

(1955), 2472,

39. Rogers, C. R., "Toward Becoming a Fully Funct;oning
Person,'" Perceiving, Behavine, Recoming, ed.,A. w: _
Combs. Washington, D.C.: Associatlon for Supervision

and Curriculvm Development, 1962,




L,’O.

ha,

L3,

L,

h5.

46.

50.

510

52.

34

Robers, C. R. Cllonb—Contered Therapy. Boston: Houghton
Mirflin, 1951,

Robers, C. R., Kell, B, L., and McNeil, Helen. The Role
of Self-Understanding in the Prediction of Behavior.
J. Consult. Psychol., 1948, 12, 174-18s,.

Rosenbary, "Zffect of Self Esteem on Drawings of the
Human Figuvre," J. Consult. Psychology, 1964, 28,

152153

_Russel, D. 3. Whst Does Ressarch Say About Self-Evaluation?

J. educ, Res,, 1953, 46, 561-571,

Sheerer, E. J., "An Analysis of the Relationship Between
Acceptance of and Respect for Self and Acceptance
of and Respect for Others in Ten Counseling Cases,”
Journal of Consulting Psychology, 13 (1949), 169-75,

Sherif, H., and Cantril, H. The Psychology of Ego-In-~
volvement, New York: John Wiley and Sons, Inc., 1947.

Smith, G. M, Six Measures of Self Concept Discrevancy and
Instability: Their Interrelations, Reliability, and
Relations to Other Personality Measures, J. Consult.
Fsychol., 1958, 22, 101-112,

Snyggs, Donald and Combs, A. W. Individual Behavior: A
New Frame of Reference For Psychologzy. New York:
Harbcr and ﬂrothers, 1949,

Steiner, I. D., "Self-Perception and Goal-Setting Be-
havior,” Journsl of Personality, 30 (1957), 34L-55,.

Stock, Dorothy. An Investigation into the Interrelztions
Between the Self Concept and Feelings Directed Toward
Cther Persons and Groups. J. Consult. Psychol., 1949,
13, 176-130.

Sullivan, Harry Steck. The Interﬂarsonal Theory of Psy-
chiatry. New York: V. W. Tortoa & Compeany, Ince,

1953,
Sutton-3mith, B., and Rosenberg, 3. G. Mlanifest Anxiety
and Game Freference in Children. Child Development,

1960, 31, 307-311,

Symonds, P, M. The Ego and The Self., New York: Apple-
ton~-Century-TTofts, 19515 ,



53.

5h.

55.

35

Salsh, Ann Marie. Self Concepts of Bright Doys With

Learnine Difficulties, @ew York: PEureau of PFPublica-

tions, Teachers College, Columbia University, 1956.

Vebb, W. P. Self Evaluation Compared with Group Evalua-

tions. J. Consult. Psychol., 1952, 16, 305-307.

Wylie, Ruth C, Some
and Self Concept
600"616.

Relztionships PBetween Defensiveness
Discrepancies. J. Fers., 1957, 25,





