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CHJ...P'I'ER I 

Language devel opment. a!ld oral express i on is the bas ic 

foundatj_on f or a child ' s future education . If a child. misses 

this founda~ion dur i ng pre school years , he i s already defi ­

cient in language skills . 

Many disadvantagecl. ~hlldr en have grown up in a pri -

mary social group , t he · f amjly, t hat f or oenera tions has lmo\-m 

only pove!'ty and. unskill~d employment , and wher:e l ittl e l an­

guage t8aching is done in the home . Such children may have 

problems due to the ~ack of verbal communication skills . 

From other social ins truction , ~he child l earns lru1guage 
- -

rules which ar e adequat2 for €xp!'essing wants and fe eling , 

for folloviing instruct. ions, and possibly for the telling of 

stor ies . But t hs child has :1ot l earne that language r ules 

are necessary f or defj_ning concepts, f or dra\1 ing inferences , 

for asking questions , and fo!' giving explanations clearly and 

fr eely accor ding to his potential . 

Children b~ing to school patterns of listening and 

speaking fr om the home environment . Thes e ay be refine and 

i mproved through teaching and practice . The quality of one ' s 

1 
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spoken language can neter mine the l evel of socj_al development 

attainable. Children today ne ed a larger vocabulary and need 

t o employ complex s ent ence st~ucture more than ever befor e in 

history in order to fully co~~unicate with the peer group . 

Children may hear ruuch verbio.ge , but many times are 

no t able to listen advantageous ~-Y. It is importa.r..t that 

childr en be t aught listeni.n5 skills as well as sp eaking 

skills . As a child' s languagP- d2velopment proceeds , he 

l earns to under stand ~.;o rds, c.n<i also l earns how to u se wor ds 

in hi s l anguage skills . 

The foundatiou for a child's l earning to r ead , writ e 

and express hioself is based O!l pr eschool experien e s . Pre ­

school langua ge experience s should sti ulat e and promote the 

ability to discri!!..ina t8 bGtwee71 objects , to learn dir ection , 

to differentiate 'Tar:'..o-<ls sounds , and in general to help a 

child become better p· epared for the schoo l experiences . 

:tvrany programs for disadvantaged pr e school childr en 

are language - based, but the ch ildr en are nov ot i vat e in 

oral language skills . Children who are in po er t y si tuations 

and disadvantaged categories nee<i to be otiva ed in oral 

language skills. 

Accor ding to Bereiter and Engle ann (5), in the ore 

advantaged and middle class home s the parent respond s to the 



child with statements and questions . In disadvantaged or 

culturally deprived homes the parent is mor e likely to re ­

spond to the child with a monosyllable or to nod the head 

without using any words . 
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Bereiter and Englemann have create a number of game­

like activities that are designed to help young children 

participate in ora l l anguage experiences in order to develop 

oral communication skills . Listening plays an important part 

i n the development of oral language skills . Listening and 

speaking are universally the most freq ently used means of 

communication . The ability to listen and to speak effectively 

is probably the most i mportant asset one can acq ire and main­

t ain throughout a lifetime . Effective co unica ion and 

l anguage skills are essential for successful living and mea -

ingful participation in society . 

Onc e a child has learne to talk, he begins to ask 

questions . He is curious and 1ants to know a o things that 

are around him . Children usually as{: questions to sa isfy 

curiosity , but many other otives co e into pla such as the 

desire to establish social contacts, to r ecei e at ten ion , 

and to gain reassurance , solace: or hel, . Many ti es chil -

dr en ask persistent questions as a form of re~istance or as a 

means of expressing resent ent . Someti es childr en ask ques ­

t ions to practice l anguage abilities ~nd interes . A child 

passes through a naming period in language de elop ent . He 



may ask many quest ions such as ''Who," and 11 \.<Jh.a t ?" Question­

asking is a form of language development that enables the 

child to extend knowledge concerning ma t ters that lie out ­

s ide of perc eption but within the range of understanding . 

4 

Oral language activities broaden experiences and ex­

t end horizons of pr eschool children . Through stories , finger 

plays , and rhythmic activities , young children develop oral 

l anguage skills . Educators such as Bereiter and Engle ann 

( 5) have r evealed that culturally deprived children can over ­

come many l anguage handicaps through participating in ga e -l ike 

ac tivities , songs and r hythmic activ ties . They e phasize 

that any activity that involves talking gives disadvantaged 

children some help in language lea=ning . But the activities 

that help most ar e the activities that focus u on the cr cial 

language problems of disadvantaged childr en . Children ay 

learn to develop correct l anguage usage through selected 

learnings which gives each child the op ortunity to partici - · 

pate in vocabulary building . 

This study is need ed to provide concrete evidence 

with a s elected sampl e of pr e choo l children that s pecific 

~ral · language ac tivities do enrich a disad antaged child's 

vocabulary, and t hat such enr · chment lvill be measurable on 

s tandardized tests . 

.......... ._ ______________________ __ 
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Review of Literature 

Res earch in the area of children ' s reading and readi ­

ness regarding l anguage development for first grade children 

has been condu cte f or more than 20 years in the United 

States . Pass ow (18 ) stated that a large number of studies 

have been made of children ' s spoken language . Several studies 

had a bearing on the problems of constructing reading ate ­

rials for children . Other studies investigate sentence 

development in childr en ' s verbal r es onses , produce fr e ­

quency word counts, and studied the language develo ment of 

Negro and ~fuite children . However , no study could be located 

that r eported the oral l anguage of culturally deprived chil ­

dr en prior t o ent e ing the first grade . Pa sov1 noted that 

children l earn to spea in sentences an to follow a l ine of 

t hought or a series· of events . Extra - curricular experi ences 

·----·--t hat r elate to school -experience help a - child to build his 

· vocabulary . 

Perryman and others (19) emp asized t he ortan e of 

the early childhoo ears as the root year~ or language 

devel opment . Language beco es a highly e icient va - to 

s tore information , to recover infor ation and to solve pro -

l ems . I t is a tool for or ganizin0 ~~d struct· ring data 

according to spac e and ti e , and according to ca 1se ~~d 

eff ec t rela t i onshi p . Many r esearc er s point o t that iddle ­

clas s children ar e fr eer vii th words in the en -ironment and 
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have many opportunities to talk with adult s , whereas dis ad­

vantaged childr en are lacking in extensive verbal stimulation . 

Any activity that involves talking gives disadvantaged chil­

dr en some help in language l earning . 

Benson ( 4- ) maintained that a child's earliest re­

sponse s t o phenomena and a erials relat ed to language , 

sc ience and mathemat ics experience s based on informal oppor ­

t unities ar e rich in chanc es to explore and r eceive guidance 

and direction , with the adult utilizing every "teachable 

moment, " in an environment that invites the child to live and 

learn with int ense j oy . The purpose of Benson ' s study wa s to 

enrich the oral language sk i lls devel opment activities . Many 

books ar e writt en f or the young child in poetic style , with 

good rhythm and r epetition which invite childr en to par t ici ­

pat e ; thus emerge s the stor tellers and the liste ers . Book 

such as: The Carrot Seed (16) and fuistle f or illie (1 5 ) 

·a re good stories that have a listen ing and story elling s ti -

ulation for language development . 

Carter (6) described ways in hich a stor broa ens a 

child ' s l anguag e experience and provides him ivith the ability 

to express himself before a group . Man young c ildr e _ enjoy 

looking at picture books an telling stories suggested by the 

pictures . This is a form of building readi g r ea iness as 

well as seauential verbalization. 
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Mar1y tea·::hers of yov.ng cl1ildren are encouraging the 

development of oral languaee experiences . According to 

Piaget and InhE:lder (20) , c;.s a child learns , he has a ten­

dency to regard the name of a thing as an essential part of 

the thing : it is linked with ni.s egocentricity , his inabil ­

ity t o .dec enter hi self fro-e thitigS in the surrounding world 

and to r egard them as havln g L'1dependent existence apart from 

h is O'\<.'Il. . I.J.hen a child begins to talk , his l anguage develop ­

ment r eflects mental proc~ ss e3 , interests , or en at i on to 

mat er i als and to the sccial \./orld in wh ich he lives . Many 

times childr en are gi -~en l:.t tl e opportunity to express hem­

s elves . This limit s t he vccahulary and the es ire to commtu1 -

i cate . Opportun~t~e . f or child en to develop language skills 

should begin in the ho e . The child should have the oppor ­

tunity to share ideas and express hi self with the embers of 

t he famlly . Many d~sadvgrLtaged chi l dr en are victi s O.i. the 

l ack of oppcrtuni:. ~. es to expr e: .:-s themselve . But t ey ar e 

able to overco e or i prove language deficiencies if the 

teacher provide s .any opportU!li ties for oral expression . 

Reid (25) stated that each n ew eJ\.-perien e offers an 

added adventur e into l~guage develop ent , to dis~uss, to 

solve problems , to plan activit.:.es, and to i ncrease vocabu­

lary. All people should ~e considered as part of t he en ­

vironment f or language growth . It has been found that 

children l earn not onl y from their peer , but also fr o 

adults, most espe~ially , if there was good rapp rt bet~een 

' 



t he child ru1d thE: ad1.1lts . Rcld (25) also stated that "one ' s 

l anguage i s influ.enced by those v:e like and trust . " 

Researeh findings show that if more parents bec-ome 
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·aware of t he importw!Ce of oral l anguage communication with 

t he child this spee s up his progress to better speech pat ­

t erns . The home and sehoul should share the r esponsibilities 

for out - of - school acti vi t i Gs . Pa.re 1t and teacher can work 

together f or the child 's orr.tl language development . The 

t eacher needs to provide o~ po tlmi ties for l istenj ng and 

speaking as a part of the l 8r.sroo activities . She needs to 

provide a variety of situations in which children can listen 

and speak , such as committee ~orJc , · pup etry , tape recording, 

rol e playing, making state ents ( such as telling the child ' s 

na e and address ), an aki~g announcements . The atmosphere 

should be created to the extent t at spontaneous interchange 

of ideas is shared vii th classmates . Reid (25) further stated 

·that the teacher ~st ake each child feel that he is i mpor - . 

tant as an L1dividual ~d that he ccn make a cont ibution to 

the school gr oup . 7he teo.c er can help childr er. to overco e 

nonstandard E...Ylgl ish spcken in the ho e 'Hi thout "losing f ace . " 

It is i mport ant t hat the teacher become sens · tive to "teach­

able moments " and to gh·e signals i ndicating that i..Yldividuals 

and groups are r eady for the next step in l ang' .. :~age growth and 

adjust the schedule , aterials, and t echniques to learning 

s ituation. 
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Reid (25) also demonstrated that language is inextri­

cably related with the development of the cognitive process 

and social and emotional development . Language enables t he 

child to attach labels or names to objects . The attachment 

of labels helps in the process of differentiation, essential 

to the sharp ening of perc eption and to the development of 

concepts . To be able to attach ana e to an obj ect helps the 

child to r emember it . 

Walsh (32 ) emphasi zed t hat the values of language skills 

in preschool are numerous . Language fac ilitates and enriches 

the development of interper onal r ela ionships . Language 

provide s better so ial r e ationship with others . 

According to Hur s t (12) several studies actually show 

change s in int ellectual growth as a r es lt of or a l language 

________ s~jlls development . The need f or additional research activ-

. i ty on l an0 uage develo ment in the un erprivil eged child is 

clear - cu t . Hurs further sta ed that language develop ent i n 

t he under ri ileged children must be concerned · ' th uch or e 

t han verbal processe s alone . Hurst contended t at if pro ­

cedures that can help t ese ch "ldr en o erco e ental and emo ­

t iona l proble s are to be de is ed , educators must k...'1.ow a 

great deal more a out interre a i o s ip a ong cogniti e, 

affecti ve an ver al variables . There n eeds to be an i n ­

ves tigation of the extent to \·Th ic s ensory deficits, i n the 

abs ence of psychological insults , develop and beco e ore 
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deblli tating over time as a f1mction of the situation in 

which the child finds h1mself . 

Many disadvantaged children do not know how to adjust 

the voice to differ ent speak) ng .::;ituations. Many of these 

children do no t b1ow how T.o sp8ak in a loud clear voice . 

They either mumble almost ;;;ver-y word or else they yel l rau­

cously . Neither of these w~ys of speakjng l ends itself to 

language l earning activit"Les . In both mumbling and yelling 

the child has poor control ov3r his articulation, and it is 

difficult to unders tand •ir.a~ 1 e is saying . An activity •,.:hich 

directly tea-hes the c~ild how ~o sp eak loudly without yell ­

i ng has an important benefit . L genuinely shy child can 

learn to speak l oud.l y and ·chrough speaking out boldly may 

overcome soille of the shyness . rhis activity can be intro ­

duced on the first ·day the child attends pres ~hool and re ­

peated as need arises ~~til the child has become accustomed 

· to using a.n approprJo.te voice level . 

In conducting langua g.e activities, the activities 

should be enjoyable for" the children and teac er al ke . This 

do es not mean that such activities are handled carele sl and 

ar e not conducive to for al learning, because learning can be 

fun and fun can be learning . It is uch easier to ~rc ide 

individual children ivi th the help they need in grou s of four 

or five rather than a large grou . 

especially fo r us e with the s everel 

dren . 

This is r ecommended 

language-de rive chil -
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Jers ild (13) stated that language serves as a way of 

communicating thoughtto others and provides a child with a 

medium for formulating thoughts . A child cannot make a 

t hought clear to others unless it is clear to him. To convey 

an idea to another , one must , in effect , be able to tell it 

h imsel f . Language is a fabricated set of symbols . 

According to Todd and Heffernan (31), books , pictures 

and flannel boards are i portant ai s in teaching children 

l anguage development skills . Children develop appreciation 

f or storytelling, po etry, sharing , dramatizing , looking , 

l istening and participating in conversational activitie s if 

l anguage aids are provided . Children l earn o r ealize that 

there are pictur e - written words as well as pictur e - talke 

words and word - talking pictures . 

Applegate (2) stated that a young child can l ea n to 

become a good conversational ist and speak intelligentl , and 

express ideas clearly if ad equat e opportunities a e gi en . 

Children enjoy talking when there is s o ething to tell or a 

question and answer period provided . Childr en learn to tell 

of an adventure that has happene , to tell w at was seen in a 

picture in his o1m mind . vfuen a lesson is augh fro ord 

pic tures , childr en us t be taug t o~ to listen . Lis e ing 

plays a principal part in learning oral language s kills . 

Frost and Ha\kes (10) stated that t e fa ily en ­

vironment s ets a child's foundation for lancuage de elop ent . 
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There are two typGs of lang~aee ; one is called restricted lan­

guage and t he othel' is elabor c--.ted . A family that employs 

re stricted language gives ~ child a language environment char ­

ac terized by sho!'t, grammatically simpl e , often unfinj_shed 

sentences with a poor s~itactlc~l form s tressin g the active 

vo ice . A socially d:i.sadvan-:aged child has a lack of family 

conversation . There is little response to the child ' s ques ­

tion and l i t tle encouragement f or him t o ask questions , both 

of wbich would give opp~:t>tunity to broad8n the vocabulary . A 

ch:tld who has l earned a restrictad language at heme is likely 

to have difficulty in school v:here an elaborate language is 

u sed and taugh" by t:1e te£.che:- , and t e difficulty of the 

child is likely to i.:1cr ease as he goes further in schoo un­

l e ss he learns the elaborate langua ge hat is expec ted in the 

s chool . The en ld ·who has had experienc e vJith an elaborate 

l anguage f rom his ear lies t year s ha a r elati ely Eas tim8 

i n school, because he goes on nEveloping t he kind of language 

and r ela t ed thinki n g .;hie;h he has already started . The dis ­

advantaged children are the o.nes -y;ho are identified as ha ing 

such problems with language de•1el o ent . 

The socially disad an aged child is discovered at an 

·early age . The ma jority cf ivorking- class fa ilies who li- e 

in large cities are no t sosially disad antage ~, onl about 

30 per c ent of t he childr en ~ho live in large cities . So­

cially disadvantaged childr en tend to come fr o fa~ilie s ho 

are poor , and ivho are rec ent i mmi gra...."'lts to t he bi g cit ies . 



They make up t he groups that n8ed special help and special 

a ttention in the s ~hools . Disadvantaged children may over -
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come many difficulties in langl:age development with the aid 

of an understanding teacb.er and parents who will a ccept the 

fac t that there is a pro'bl -:.m and lvho will aid the teacher in 

effo rts to give the children all the cooperation that can be 

pr ovided . 

According to Shailc (28) t~e elementary teacher fac es 

a ~halleng e in teaching you;1g child en oral language skills. 

The children with whom one wol'ks \vi th in school live in a 

world that surrounds them with ronde s that are eve-:: new . 

Hore emphasis has been pla~ed on language in s hools in the 

recent years . The mvers to gra.s~ the eanin s of life and 

living ripen most. quickl ', and thj_s tends o create e.xpre -

s ion within the child . In i pro ring l ru!gua e instruction f or 

young childr en , the teacher ne::Jc ~ to plan ith and for boys 

and girl s . Thi;::. wil1. he ..... p the overcome the th:res ... old &nd to 

work for rich an more co pl8te un erstan in.g cf he things 

r ead, heard , and s een , a d whi.: are TTi tten and. s or:: en . 

A s tudy b- Kaluger an Kolson (14) c ited that a ch ild 

wil l encounter proble s in l anguage de elop e t if adequate 

auditory and verbal s t imula.tion does not take place during 

t he developmental period . The child a not develop an .r>.J:I .! 
e.L l. .l. -

c ient auditory discriiil ina t i on p3.t te-rn, and this hinders his 

l ru1guage pr6gress . The ch ild ay ne er develo a s e s i i ve 
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auditory awareness for sounds . The auditory awareness , dis ­

crimination , recognit ion and me .ory are of great significance 

and importance in the development of language skills . 

A purpose of the study was to learn whether oral lan­

guage skills can be taught on a fun basis , but still give 

children a genuine sense of accomplishment in expressing 

themselves appropria ely an effectively . The main purpose 

of the study was to measure the progress of disadvan age 

preschool children ' s intelligence quotients concepts and in­

telligence after being taug t oral language skills . The 

specific purposes for the study were to : 

1) Develop a special oral langua e skills rogra 

f or 36 preschool children . 

2) Evaluate progre~s made by the 36 children through 

t he ad inistration of the Science Re earch As o-

ciates Abilities K- 1 . 

Statement of Hypo hesis 

The hypo hesi for thi stud is a null hypothesis : 

There will be no easurable progre s · n either concept learn­

ing or advancement of t e intelligence quotien as the resu t 

of specialize instruction in oral lang a ge skills . 
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Summary 

Chapter I has presented t he i ntroduction to the study , 

the need f or study , and the r evi ew of l iter ature . Chapter I I 

contains the procedure foll owed , plus discussion of the pr e ­

and post - test scores . I n Chapter I II are t he presentation of 

data and discuss ion o findings . Chapter IV contains the 

summary , concl usions , and recommen ations f or the stu y . 



CHAPTER II 

P R 0 C E D U R E 

The pr esent study wa s under t aken t o det er mi ne t he 

progres s tha t disadvantage ch ildr en can make through oral 

language skills devel op ent . The study wa s designe to ob­

tain information about changes in ment al capac ity as a r esult 

of a cont i nuous oral language program . A review of litera ­

tur e perta ining to t he edu~at ion of ch ildren f rom disadvan­

taged homes was made to find ways to a scer t ain enr ichmen 

exp er ienc e s for t he dis advant aged . 

The 36 pr es chool egr o children who participated i n 

t he study wer e at tending the Jame s E. Guinn Ele entary S hoo l . 

This school is located in a target ar ea where socially di s ­

·a dvantaged ch ildr en live . The childr en wer e from low income. 

f amilies , welfar e fa ilies, large fa il ies, "Yiorking mother s 

and mo thers \vho are the only support for t he ch ildren . 

Sample 

The s ample consisted of 36 five year old pr e school 

children attending the Ja es E. Guinn Ele entary School, Fort 

Wor th , Texas . At Guinn School there 'ere t1·1o groups, or n ing 

and afternoon classes . A total of 19 boys an 17 girls _ 

16 
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participated in the study . The investigator co pared the 

children in a pretest and a post- test to measure the prog ­

r ess after they viere expose t o preschool oral language 

activities . 
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The Science Re ear h Associates Primary Mental Abil ­

ities K-1 describe systematic factor - analytic investigations 

for kindergarten childr en . The test scores in terms of 

educational and vocational criteria measured Intelligence 

Quotients ratio and deviation in in ividual differences in 

behavior and performance a ong the young children (31 ) . 

To obtain information needed for the stud , The 

Science Research K-1 was 

a dministered to the child en selecte to partie pate in the 

study . The Scie ce .Res earc bil -

i ties K- 1 v1as given d ring the fall of 1968, at the beginning 

of the school year . The children ha s e en onths of inten­

sive oral language de elop ent program and a post - test o~as 

administered during 1969, at the close of the school ea . 

During the preschool training perio , opportunit for e ­

veloping oral l anguage skills ·as pro ided throug the use of 

finger plays, games and rh t ic activities . 

The procedure foll o ed in adminis teri g t e Sc~ence 

bili ties K- 1 1o1ere : 

Directions 1vere gi en for handline pencils, kee. in 

place markers under the ro of picture that are eino 



marked, and folding and turnj_ng pages of the test booklet . 

The children were asked to listen carefully to the 

i nstructions . 
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The children were seate at individual desks, and the 

examiner distributed colo:recl marking pencils and place marlcers 

which were made from l argo str·ips of colored a:rt paper . 

The children were told to open the test bookle to 

the first page of picture~· and f old the booklet back . Each 

t ime, the children were in~ ·cructed t o place a mark on the 

picture that was indica t ed. . Only one part o the test was 

t imed , the P erc~ptual §_~ Test . 

The four primary mG tal abilities easured by the 

test were: 

V - Ver a~ 1 eanln,.. : ~he abilit to un ersta..! d ideas 

expressed in war s . In he later school years 

this is the mas i po~tant single index of a 

child ' s poten lal for handling academic tasks . 

At the 10\ver levels ver al meaning is tested by 

a voc~bular tes ir p~cture fo r . 

N - Number .facilit _y : The abilit · to ·ork Hit num­

bers , to handle s im le q antitative roble s 

rapidly and accurately, and to unders ,and and 

r ecogni ze quan i ati e differences . At the 



lower grade levels t he s cores are determined 

by a pictorial t est t hat r equires no reading . 

Addition problems were used . 
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P - Perceptual Speed : The abil ity to r ecognize like ­

n esses and differences between objects or symbols 

quickly an accurately . This ability is impor ­

t ant in acquiring r eading skills , but ten s to 

plateau at a relatively early age . For this 

r eason Perceptual Spee is included with the 

three batteries designe for the lower gra es . 

s - The ability to visualize 

ob jects and figur es rotat ed in spa e and the re ­

lations betveen them . The te t mea uring this 

ability appears at every le el of t e Pri .ar 

Mental Abilities and ' s i portant throughout the 

school years . 

The t otal ti ing for the test was one our . The te t ­

ing periods were divided into two periods on successi e da s . 

The test f or the (V) Verbal and (P ) Perceptual ¥e e given on 

the fir st day , and the te ts for the ( ) umber and (S) 

Spatial were given on the second da . 

Accuracy was t he asis f or scor ·ng , an the c i ldre 

wer e urged not to hurry but to o k quickl and conti uousl . 

The instruction \· as given : "See 0\v q ickl o can ark e 
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pictures , and go on to the next one ." "At the top of the 

page of pictures is a picture of a girl on a scale . Put a 

mark on it , using a straight slant mark ." Each time the 

child marked a picture , he was directed to make the mark the 

s ame way . 

For another section of the test, the instruction was 

given ~ "Now put your marker under the firs t row of pictures . " 

In each row , there were f our obj ects or pictur es , and the 

children were to place a marker on he object that was named 

in t he test bookle t . Each of these directions were r epeated 

t hroughout the t est . 

The l anguage t eaching activiti es program used in 

teaching the 36 preschool ch "ld en are pres ented in the s ec -

·---- -- t -ion which follmvs . The program consiste o f inger play , 

·songs, counting and action ga es . The use of l anguage t each­

ing aids, including suggestions f or using action pictur es , 

and the use of t he record playe in providing usical experi ­

ences and video ta ed obser ations are described . Teacher 

refer ences f or t he oral lang age rogra are gi en . 

The specia oral la guage skills rogra consis e of 

the foll o ;ing activities~ 



1) The children hea.:·d a story each day for a 10 
minute period . 

2) The children sang three songs each day . 

3) The children 1is~ussed the weather and tem-
peratL:.re eae:h day . 

4) The childTen ta.lkeJ about the days of the week . 

5) The child en discussed health and safety r ules . 

6 ) The ct.ild..,en coun7.eJ differ·ent objects and told 
about the size.:; end sh9.pes . 

7) The children were g:.ven an opportunity to ex­
pr ess themselv~s in dramatic play . 
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8) The children wer u given an opportunity to create 
their o·#.n art ar.d to tell about it . 

9) The child ·en had rhythm c and ga .e activities 
such as !"kipping hopping fa t an' slmv move ­
ments , and make - b~lieve ovements of a butterfly, 
a bir-d, .8. hB.re J a tortoise , an ele hant and other 
animals . 

10) The childr en ha~ Rn opportun t to lay dr e p 
and ?reten to be ~other or fa her ~nd so eti es 
a storekeeper . 

Methods Used for_ .Ja! uc..e:e. Lea~':'~ _c ___ .... _"l_· e_s_ Teacher - Child 

Talk . 

Disadvantaged children can learn o talk loudly an 

to sp eak wi th a clear voice . ~ e teacher use s ch ethods 

as the following to facilitate t is : 

1) "I am talk.:.ng .. " (_oint to t e outh) 
Have all the c ildren i n the group participate . 
Ask question "Are you talking , iar ? 11 
right, then sa I a talking . " 

2) "Lis ten . Now I a talking loudl " Switch back 
and for \va ·d to lou . t e so t or yell . "You ay 
talk l oudl ; no ·I talk s of tly . :r 



3) Play the sentence game , "My name is ,, 

The l anguage teaching aids prove _helpful in getting 

t he children to communicate . The ''fooler" game t urns the 
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problem into a game in which the children can respond . The 

t eacher uses a box ca le a agic Box , with different objects 

in it such as a spool of thread , a slipper spoon , a thimble , 

and a mouse trap . The teacher gave a clue by telling what 

each object ,.,as us ed for . Each child had a chance to tell 

what the objects were used for . Each child ha a chanc e t o 

t ell what the object was . Each child was asked to tell what 

t he object was use for in a compl ete sentence . 

Pictures A A d 

Good action pictures yere sed in the stu y to involve 

t he children in looking at pictures . Their s equential re-

sponses were to at was seen . 

Pictures resen ed man questions for discussion . 

Pictures as a language teachino aid pro ed effective in 

teaching the shy disadvantaged children . 

·s tory- telling 

Each day , s tories were r ead or told to the children . 

A children 's favorite , Whist e for as use by the 

t eacher. This s all book ith its bright colored collage art 
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provided much opportunity for the children to interact verb­

ally. While the story content was sometimes read and some ­

times told , the children were . shown the pictures and were 

allowed to touch and handle the book . The children were 

allowed to tell if they had a dog and \vhat the name of their 

dog was , and how u ch fun they have with their dog, just as 

the little boy did in the story . 

Songs 

Each day a greeting song was sung to start the n ew 

day with a happy be inning . Songs such as , Good Morn ng To 

You and Arne ica to teac love an resp ect for our country , 

and a good bye son to express the good ti e that each child 

had during the day , were used . 

Weather - t emperatu e 

The teacher a ked the childr en to tell vhat kind of 

day it was outside . Examples are a sunshiny day, a cloudy 

day, a rainy day, a sno y da or a ·Iindy day . The children 

had a chanc e to te 1 hm1 eac type of eather a de them f eel 

and the kind of clothes that s oul be \'lOrn according to the 

weather . The l ear ing that took place concerned hov the 

t emperature affec s hO\v one feels and ho\•1 one ust dress . 

The ch ildren vere given opportuni y to na e the days 

of the \veek, and tell so ething t at could be done eac day . 
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Examples would be go to church on Sunday, go to the park and 

play on Saturday , and Monday , Tuesday , vlednesday , Thursday, 

Friday , go to school to learn and to have fun . 

Health and Safety 

The teacher conducted a health inspection period each 

day . Each child showe how well the teeth , face , ears , nose , 

neck, and f inger nails could be kept . The teacher led the 

discussion of the importance of cleanliness , an the children 

were asked to tell about good health habits . Discussions 

continued with the children telling the kinds of f oods one 

needed to eat and how i ortant different f oo s are f or the 

body . The children expressed themselves ora ly by telling 

what they had for breakfast, lun h and d nner . Safet an 

its importance were. expressed in teac ing the corre t ay of 

crossing the street coming to school an going home fro 

school . Safety rules 1.-1ere discuss e su h as " ever r un out 

from between parked cars, al\vays look to the left and to the 

right before crossing the street , ne er put et hands on 

electrical \vires . " The childr en were a le to tell ho they 

cross t he street and hat HO ld appen if \vet and are put 

on an electric cord . 

Counting Ob,jects 

The children counted ob ·e ts sue_ as different 

colored peg·s , stra s , triangles, sq ares an circles . he 
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children learned to count at least 13 objects . They recog ­

n ized numbers up t o 13 . They also l earned to compare shapes 

and sizes . 

Dramatic Play 

The . children had any oral expressions in dramatizing 

songs and poems . Songs such as The Old Woman and Her Pig 

wer e used . The children could s ng and tell about the old 

lady and the pig that would not go over the sty . 

Art was a show and tell period for the chil ren . 

Each child cr eate a picture and told what the pictur e was 

and the colors tha were us ed . This ga e each child an oppor ­

t uni ty to verbal ize his apprec a ion of his own \vork . 

Rhyt hmic and Ga e ies 

Each chil enjoye be "ng a le to ell how f as a 

tor t oise cou d o e , an to co pare the o e en s of ani als 

that walk, hop or cr ee , an to r ela e hov irds fl . The 

childr en learned ho ·I to mo e and o express t e sel es in 

differ ent rhythmic ac ions . 

Play Dress - up and Storekee er 

The children express ed t he sel es ·hen t e pla e 

dress-up and pretende to be the other , fa ther t e bro t e 

·------------------------------------~-
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or sister while playing in the housekeeping center . The role 

of storekeeper was enjoyed , and to participate in the house ­

keep ing center and in the store center . The children ordered, 

delivered and sold goods from the grocery store . They had 

experiences in knowing the difference between a grocery store 

and a super market after the teacher read the story 1 Want To 

Be A Storekeeuer (11) . 

Summary 

Chapter II has presented the proc edur e used in oral 

l anguage skills developmen . Cha ter III will pre ent the 

data and discussion of findings . 



CHAPTER III 

P R E S E N T A T I 0 N 

D I S C U S S I 0 N 

0 F 

0 F 

D A T A A N D ---
F I N D I N G S 

The primary purposes of the study were to determine 

t he progress that disadvantaged children make after oral 

l anguage skills have been taught and to enrich the oral l an-

guag e experiences for young ch ld en to express hem elve s 

fr eely and clearly . The Science Re search Associates Primary 

Mental Abilities K-1 were given to eas re the children ' s in­

telligence . The test measured four factors of the child ' s 

intelligence : 

1) Verbal Meaning , the ability to unders an ideas 
. that are expresse in lvords . 

2) Number Facility , the ability to ork with numbers . 

3) Percept al Spee , the ability to r eco ize like­
ness and differences beb1een objects or symbols . 

4) Spatial Relations, the a ility to vis alize ob­
jects and fig res . 

The 36 children who participate in t he study ranged 

in chronological ages fro 5.1 to 6 . 1 years . The Intelli -

genc e Quotient s Scores I· ere deter ined y using t e for la 

I Q = 100 x MA in which the MA is t he ental age score on __ , 
CA 

an intelligence test and t he CA i s the chronological age . 

27 
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The Science Res earch Associates Pri "'-"'-====-""- ental Abilities K-1 

was adminis t ered to the 36 children enrolled in the Ja es E. 

Guinn El ementary School . The pretest was administered to the 

36 children in the f all of 1968 , and the pos t - test was given 

during the spring of 1969 after training in oral l anguage 

develop ed experience 

Data were ana ze according to directions for scor ­

i ng . Each child ' s booklet a s scored . The correct answers 

were marked on the test ite s . The raw scores were foQ~d and 

r ecor ded for each of the sub- t ests . The sub-tests \vere er bal 

Meaning , Perceptual S ee , umber Facility an S atial ela ­

tions . The children ' s K-1 rete t 

r aw scor es Ter e t otale f or each of the f our su - t ests a ea 

The pretest scores ar e s own in ab e I . 

_ Table II shmvs the po - tes s ores on t e Pri .arv 

Menta l Abiliti es K- 1 as con ras ed o t e re est score an 

the mean difference in ea st en ' s pre t est and post - test 

scores . The children o had un ergone e specia l oral lan­

guage training activities made o erall ga · s of o e ea and 

four months ·in mental a ge ; o era gains 16 . 2 points on in­

t elligence quot i ent test score s . ~1 36 children studie 

made gains r anging fr om b 1o months gain for one c ild ·n 

mental a ge to a t\vo year and s even ont s gain for anot er 

child in mental age . Lntellige ce quotient tes scor e i n ­

cr eases ranged f rom one po ·nt to a high o ~ 34 points. 
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TABLE I 

CHILDRE~ 1 S PRIMARY ME TAL ABILITIES K-1 

PRETEST RAW SCORES 

Chrono- Per- Spat1.al 
Child 1 s logical Verbal ceptual umber Re-
Number Sex Age Meaning; Speed Facility l at io ns Tot a l 

M.A. 5 . 0 3 . 0 4 . 2 3 . 4 4 . 4 
l F 6 . 0 I.Q . 83 50 69 54 56 -M.A. 3.0 3 . 0 3.0 3 . 0 3.0 
2 N 6.1 I .Q. 49 4 9 49 49 49 

IM.A. 4 . 6 3 . 0 4 . 4 3 . 4 4 . 4 
3 F 6.0 I .O. 75 50 72 56 72 

M.A . 4 . 10 3 . 0 4.6 3.4 4 . 4 
4 M 6 . 0 I .0. 91 50 75 56 7 2 

N.A. 5. 8 8.0 4.4 5 . 4 5. 8 
5 F 5.9 I . 0 . 97 13 . 7 74 91 97 

H.A. 6 . 6 5.4 5.0 3 . 0 5.2 
6 F 5.9 I . Q . 113 93 87 52 90 

M.A. 5.0 3 . 0 4 . 2 3.0 4 . 4 
7 M 5.7 I .Q. 90 54 75 54 78 

H.A. 4 . 0 3 . 0 3. 10 3 . 0 3 . 0 
··-8 N 5 . 1 I .Q. 79 59 75 59 59 

IH.A . 4 . 10 4 . 4 42 3 . 0 4 . 4 
9 M 5.6 I .Q. 88 79 76 55 79 

IH .A. 4.6 3. 0 3. 10 3 . 0 4 . 2 
10 F 5.5 I .Q. 87 55 71 55 77 

M.A. 5.10 4 . 10 4.6 3. 4 4 . 10 
ll F 5.8 I .Q. 103 85 7!1. 59 85 

H .A. 5 . 8 3 . 0 3.10 3.4 4 . 6 
12 F 5 . 5 I .Q. lOS 55 71 62 83 

M.A. 6 . 0 3 . 0 4 .4 32 4.8 
13 M 5.3 I .0 . 114 57 83 60 89 

Ivl.A . 6 .2 6.6 5.6 6.6 6 . 2 
14 F 6 . 0 I .Q. 103 111 92 lll 104 

H .A. 6.2 4 . 4 4 . 10 3 . 4 4 . 6 
15 F 5 .2 I .Q. 100 84 94 65 87 

M.A. 6.2 4 . 6 4 . 6 3.0 4 . 10 
16 H 5.4 I . Q . 116 84 84 56 91 

,M.A. 6.4 5 . 8 4 . 6 5 . 10 5 . 4 
17 F 5.11 I .Q. 107 96 76 99 90 

t-.i . A . 6 . 4 5 . 6 5. 0 4 . 10 5 . 6 
18 F 5 . 11 I.Q . 107 93 85 82 93 
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TABLE I (Continued) 

CHILDRE rs PRIMARY MENTAL ABILITIES K-1 

PRETEST RAW SCORES 

Chro no- Per- Spatlal 
Phildr s log ic al Verbal ceptual umber Re-
~umber Sex Age Meaning Speed Facility l ations Tot a l 

M.A. 6. 6 3.0 4.10 4 . 8 5.0 
19 H 6 . 1 I . Q . 107 49 79 77 82 

H.A. 4.4 3. 0 3.0 3 . 0 ' 3 . 0 
20 M 5 . 3 I . Q . 83 57 57 5 7 57 

M.A. 6.6 5 . 4 5 . 2 4 . 8 5.6 
21 F 5.6 I .0 . 118 97 94 85 100 

H.A. 5.0 3.0 4. 6 3. 2 4.4 
22 H 5.3 I .O. 95 57 86 60 83 

M.A. 4.10 6 . 2 4 . 6 4 . 4 4.10 
23 F 5.10 I .0. 83 106 77 74 83 

1-'LA . 5.8 4 . 6 5.0 4 . 4 4 . 10 
24 F 5.1 1 I .0 . 96 76 85 73 82 

H .A. 5.0 4 . 4 3.0 3 . 0 4 . 4 
25 H 6.0 I .0 . 96 76 85 73 82 

M.A. 5.6 3.0 3.0 3. 8 4 . 6 
26 1-I 5.10 I·. o . 94 51 Sl 63 77 

H.A. 4 . 4 3.0 3.0 3. 8 3.0 
27 F 5.2 I .0. 81 58 58 58 58 - } .A. 5.0 4 . 4 5.6 3.4 4 . 6 
28 M 5.3 I .0 . 95 83 lOS 64 8 6 

H.A . 4.2 3.0 4 .2 3.2 3. 0 
29 M 5.6 I.O. 76 55 76 58 55 

M. A. 5.4 6.0 4 . 6 3.0 4 . 10 
30 M 6.1 I .0 . 88 99 74 49 79 

M.A. 5.4 6 . 4 4 .2 3 . 6 4 . 10 
31 F 5.8 I .0. 94 115 76 56 85 

1.A . 5.6 3. 0 3. 0 3 . 0 4 . 6 
32 M 5.9 I.O . 93 5 2 52 5 2 78 

} .A. 3.0 3.0 5. 4 3.10 4 . 8 
33 F 5.8 I . 0 . 53 53 94 68 82 

M.A. 3.0 3. 0 4 .2 3 . 0 3.0 
34 F 5.5 I .O. 55 55 76 55 55 

M.A. 6.4 6. 4 5. 8 5. 10 4 . 10 
35 F 5.9 I .0. 110 110 99 101 101 

M.A. 3.0 3.0 3. 0 4 . 4 4 . 2 
36 M 5.1 I. O. 54 54 54 78 75 



TAB'SE II 

fRIMARY MENTAl, ABI LITIES K-1 POST- TEST RAW SCORES 

Chi ld's ~~~~~~~ ~~- ~- - -Ve_r_b~l ;:~~ual Numbe r Spatia l Pr etest Po s t~'res t -- ~~-- ---- ~ 1 

umber Sex A e l Mean i ng Spe e d Fac i l i ty Relat i on s To tal Total Diff e rence 
- - . . . I 

~.A. 6 . 6 I 5 . 6 ' l 6 . 2 I 3 . 0 '+ . 4 I 5 6 ] 2 
l F 6 .7 , I . Q . 9 9 84 I 94 46 56 8~ i~ 

2 M 
M.A . 6 . 6---1 4 . 6 - l 5 . 4 --- - - 5 . 6·-·· --3 . 0 -- I 5 . 6. 2 . 6 

6 . 8 I I . Q . 9 0 I 68 8 0 8 3 4 9 1:U _34 I 

M.A . 6 . . 2 I 4 . l 0 5 . 1 0 4 . 10 4 . 4 5 . ~ 1 .0 
I . 3 I F I 6 .7 1; -52..: :4 . 7 3 8 9 ·-f- 7 3 72 _ _8 1_ ~ - --

.1 .A . o . 6 e.O 9 . 0 4 . 1 0 4 . 4 6 . L0 1 . 6 
1 4 M 6 . 6 I . Q . - 1 00 -+ 1 38 74 1 0 ~ I 72 lO_L_i 3~ 1 

I I I
M. A. 7 . 2 

1
8. 0 9 . 0 6 . 4 5 . 8 7. 6 1.8 

___ n 6 . ~I . Q . 1 12 1 25 ,. 14 0 99 9l 1 1 7 l O I 
I M.A . 7 . 2 5 . 2 5 . 8 3 . 4 5 . 2 5 . 6 . 4 

6 . 6 I . Q . _ _ _ 110 8 0 8 7 SL 90 8 2 8 

5 

6 

F 

F 

7 M 

8 lv1 

9 M 

1 0 F 

l l F 

1 2 ? 

13 M 

c-:f.f~-A . 3 . 0 I 5 . 8 I 3 . 2 I 4 . 1 0 ., 4 . 4 I 4 . 1 0 I . 6 
6 . 0 I _I_~ . 9 9 4 9 9 3 5 2 7 8 7 9 l 

M .A -. ~5 . 6 3 . 0 3 . 1. 0 3 . 2 3 .0 4 . 6 1. 6 
5 . 8 I . Q . 9 7 5 3 68 5 6 59 79 20 

M . A . 6 . 4 7 . 4 6 . 8 6 . 2 4 . 4 6 . 8 2 . 4 
6 . 3 I . Q. 1 0 L~ ll. 7 107 ' 99 79 1 07 28 

!M .A . 6 . 0 3 . 0 6 . 0 4 . 10 4 . 5 5 . 2 0 . 6 
6 . 0 I I . Q . 10 0 so 100 81_ 8 7 8 6 I l 

M .A . 5 . 10 I 6 . 6 I 5 . 1 0 I 3 . 8 I 4 . 10 I 5 . 6 I . 0 . 5 
6 . 3 l r.Q . 9 3 1 04 _I_ 93 59 8 5 88 : 3 

M . A . 6 . 6 I -6 . 0 I. 5 . 8 I 3 . 8 I 4 . l 0 I 5 . 6 I l. 2 
6 . o II . o . 108 too ___ 94~ _ 61 8 3 _ 94 1 1 

M .A . . ... 7 . 8. I 5 . 8 I 6 . 0 I 3 . 1 0 I 4 . 8 I 5 . 0 
5 . 9 l r .Q . _ ___ 13 3 __ 99 104 6 7 1 89 8 7 

. 2 
2 

\...JJ 
f-' 



Chron o -
Chi l d' s l ogical 
Number - Sex A_ge 

14 F 6 . 5 

1 5 F 5 . 8 

16 M 5 . 10 

1 7 F 6 . 6 

18 F 6 . 6 

19 M 6 . 8 

20 M 5 . 9 

21 F 6 . 1 

22 H 5 . 9 

23 F 6.5 

24 F 6 . 6 

25 N 5. 9 

26 M 5 . 8 

TABLE II (Continued) 

PRIMARY MENTAL ABILITIES K-l POST - TEST RAW SCORES 

Per-
Verbal ceptual Number Spatial Pretest Post - Test 
Meaning Sneed Facility Relations Total Total 

M.A . 6 . 10 1.8 9 . 0 7 . 4 6 . 2 7 . 8 
I.Q . 106 1.19 . 140 ll4 104 119 
M.A. 6 . 10 7 . 8 9 . 0 7 . 4 6 . 2 7 . 8 
I.Q . 106 1 21 97 109 87 109 
M.A . 6 . 2 3 . 0 5 . 2 3 . 4 4.10 5 . 0 
I .Q. 109 51 89 57 83 8 _6 
Jill. A . 6 . 4 6 . 6 4 . 8 6 . 4 5 . 4 6 . 4 
I .Q . 113 97 100 72 90 9 7 
H . A . 7 . 2 8 . 4 6 . 4 5 . 6 5 . 6 6 . 8 
I.Q . 110 128 9 7 8 5 93 103 

Jvl .A . 8 . 2 6 . 10 6 . 2 5 . 6 5 . 0 6 . 8 
I . Q 123 103 93 8 3 82 100 
M .A . 5 . 6 3 . 0 4 . 0 3 . 0 3 . 0 4 . 6 
I . Q_. 96 52 84 52 57 78 
H .A . 6 . H 7 . 8 6 .2 5 . 2 5 . 6 6 . 6 
I.Q . llO 126 101 85 100 107 
M.A. 4 . 10 5 . 2 6 . 2. 3 . 0 4 . 4 4 . 10 
I.O . 84 90 107 52 83 84 
M.A . 6 . 6 5 . 6 6 . 2 4 . 10 4 . 10 5 . 10 
I.Q . 101 86 81 75 8 3 91 
t-1.A . 6 . 6 5 . 6 6 . 8 5 . 2 4 . 10 6 . 0 
I . Q. 100 85 1 OJ 80 8 2 92 
tv!. A . 5 .4 5 . 8 4 . 10 3 . 8 4 . 4 4 . 10 
I . Q. 93 99 84 64 72 84 
H .A . 5 . 8 5 . 4 4 . 2 3 . 0 3 . 0 4.10 
I.Q . 100 94 74 53 58 8 5 

Difference 
l.6 
1 5 
l.6 
22 
0 . 9 
3 
l.O 
7 
l.2 
10 
l.8 
18 
l.6 
21 
l.O 
7 
0 . 6 
1 
l.O 
8 
l.9 
10 
0 . 6 
1 2 
l.lO 
27 

w 
f\) 



IChrono-
Child Is logical 
~ umb~ r. ~Age 

27 F 6 . 5 

I 28 M 5 . 9 

29 M 6 . 2 

. 30 M 5 .7 

J l . F 6 . 3 

32 M 6.2 

33 F 6 . 3 

34 F . 6 . 0 

~5 
F 6 . 4 

6 M 6 . 4 
-

TABLE II (Cont i nued) 

PRIMARY MENT.AL ABILITIES K-l POST-TEST RAW SCORES 

Per - 1 1 
Verbal ceptual Number !Spatial IPret~st Pos t - Test 
Meaning,Speed Fncjlitv Rela tions Total Tot~l 

1"1 . P. . b . :l ! b . 4 . 1 :, . 10 :,3 . 4 4 . 6 5 . 8 -
I.O . 96 I 99 , 91 52 77 , 88 
M.A. 
I.Q . 

6 . ~ 6 . 0 I 6.8 5 . /. 4 . 6 I 6 . 0 . 
l07 ; 104 116 90 86 104 

M.A. 5 . 2 l 4 . 8 6 . 2 3.~3 . 0 4.10 
I.Q . 84 76 lCO 49 55 78 
M. A . ~ . 4 ! 8 . 0 6 . 4 4 . 'L Lt . ~o b . 8 
I :.2 . . 

1 25 1 20 95 63 +£9 100 
1'-'! .A. "!:2- 6 . 10 7 . :.J. f--t.-2- 4 . 10 6 . 10 
I . Q . U.S 109 I 117 99 35 109 
M.A. 7 . 4 6 . L.t 5 . 1 0 5 . 4 4 . 8 6 . 6 
I . Q . 119 103 95 84 78 100 
H.A. 6 . 8 7 . 2 6 . 10 5 . 4 4 . 8 6 . 6 
I.Q . 107 115 109 85 82 104 
M.A. 4 . 10 4 . 6 5 . 3 L.t . 8 3.0 4 . 10 
I.Q . 81 75 94 78 55 8]_ 
M.A . 6 . 6 8 . 4 7 . /. 6 . 4 5 . 10 7 . 0 
I .Q. 103 1.3 2 113 100 101 111 
M.A. 6 . 6 5 . 6 6 . 0 6 . 4 4 . 2 6 . 2 
I . Q. lOS I 89 95 100 75 97 

. -, 

Differen~ 
l.2 
l l 
l.'+ 
13 

I l.l.O 
I 23 
I 2.7 

21. 
:!.0 
.~4 
l.6 
22 
l.8 
22 
1 . 10 
26 
l.9 
10 
2 . 0 

I 22 

·-

I 

~ 

--

w 
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Ana l ysis of mean gains using Population I as pretest 

on the Primary .ental P." ili ti~?s _K- 1 and Population II as post­

test on Primary Mental Abil i tie:s K-1 are shmm below : 

Standard 
Variable 1 Nean.s Deviat ions 

Population I 
test H. A. ) 

(Pre·- 4 . 3972222 000 . 8074 261500 

Population II (Post - 5 , 6750000 000 1 .16341 178000 
t est M. A. ) 

Variable I I 

Population (Prete::;t ry9 10444 0000 13 , 9777820000 I ) "' 

I. Q. ) 

Population (Post - 33 , 361111 0000 11 ' 7453350000 
t est I. Q. ) 

The investigntor found a n eed to do a'ditiona sta -

tistical analysis in o de t o est the va idity o t e eans 

i ncrea s e in oth Po.!Julation I a."'ld. Population II po --test 

scores . The t - test of sj_gnificance was ad inistere Data 

analysis usi g the t - te t f or· opulation I an Population II 

are shovm on the fcllo~ing page . 

The mean differen_e f ound be "Yeen Population I and 

Popul ation II were s ,a .istica 1· significant at t e . 001 

l evel of s i gnificru1ce . The e ta age increa e . 798950 400 

between prete t and post - test scores . In e_ligence q o ient 

t es t s core~ increase, 10 . 22 745 0000 . 



The findings as reported in Table II were confirmed 

statistically to be significant and not due to chance . The 
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changes that took place in t he total scores of both boys and 

girls were valid changes even though the sa ple was small . 

Degree of 
Variable T- t est Means Difference Freedom 

I (M. A. ) 5, 263361 0000 - 1 , 277777 8000 70 

II (I. Q.) 4 ,7216281000 - 14 , 666667 0000 70 

The i nvestigator wishe s to res ate hat these findings 

a t James E. Guinn Elementary School, Fort Harth , Texas are 

l imited to that particular sc ool gr oup an by the fac that 

no control group co ld be arrange t o de ermine if the chil -

dren would have rna e some gains thro gh aturation or other 

f actors sue as increase in age . Resea c indin s in icate 

t hat l anguage skill and mental age are er closel r elate . 

It would see l ogical that a special oral language ski ls 

progra which vTas vTell - designed and s s e a ica carried 

out would produce c anges in children ' s enta abilities . 

Pnother purpose of the stud \·as to easure t 1e prog­

r ess of disadvantaged presc ool ch ' ldren ' s conce ts an 

intelligence quotient after being exposed to a special oral 

language skills program . Mental ages increased significantly · 

intelligence quotient scores incr ea e si 0 n i ficantl for the 

total group of both boys and girls . More r esearch sho 1 be 
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conducted to replicate these small find ings , and with adequate 

controls , but ther e does seem to be a strong indication that 

spec ial language development programs can make changes in 

abilities such as verbal meanings , spatial relations and 

other factors which are measured by the Pri 1ental Abili-

t ies K-1 . 

Summary 

Chapter III has presented the data an discussion of 

f indi ngs . Chapter IV will present the s mmary of the study . 

----------------------------------~--



CHAPTER IV 

S U M M A R Y, C 0 N C 1 U S I 0 N S 

R E C 0 M E N D A T I 0 N S 

A D 

The purpo e of tle present study was to measure the 

progress of 36 preschool children through the administration 

of a special oral language skills program . The data ·Here 

gathered through the administration of a pretest and post -

t est 

mary mental abilities evaluated by the tests we e · verbal 

meaning , number facility, perceptual s eed and spatial rela­

t ions . 

The daily teaching program with the child en as 

specially designed to develop oral language skills . The 

daily activities consisted of stories r ea to the chil ren, 

songs each school day , dra atic play , finger pla s, con er ­

sations relating to weather an temper ature , da s - of- he ­

week dis cussions , practice of health and safety rules count ­

ing different objects , and learning size and s a e . The 

Children "YTere provided ·wit opportunities to express - e -

s el ves in in-door and out - door play; to create art pic ures , 

rhythmic and game activit i es such as ski ping, ho ing, fas 

37 
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and slow movements , make - elieve , dress-up play were part of 

the d a ily program . 

Summary findings revealed that overall gains were 

made on post - t est scor e s on the Primary Menta l Abilitie s K- 1 

as contr a st ed to pretes t scores and the mean differenc e in 

each child ' s pretest and po st - test scores . Following the 

spec ial ora l l anguage ac tivity training program 36 childr en 

made overall gains of one year and four months in mental age ; 

and gai ns of 16 . 2 poin ts on t e intelligenc e quotient t est 

score . All 36 children stu i ed ade gains ranging fr o two 

months for one child in ment a l age to a two years and s even 
-

months ga in in mental a ge . Scor es of both boys and gi rls 

incr eased significantly on the ean gains in ental a 0 e . 

Average mean gains for the ch ldr en were one year an fo r 

months ; average mean gains on intelligence quotient \va s 16 

po ints . 

Reported pretest an post - est scor es we e confir ed 

statistically and f oun to e s ignificant at the . 001 level . 

The !llental a ge increased . 7989 50 8400 bet\veen the prete t 

and post - test scores; intelligence quotien test scor e s in ­

crea sed to 10 . 22745 0000 . The total scor es of both oys an 

girl S Here valid changes, s tatistically significant an not 

due to chanc e . 

The f indings of 36 preschool children enr olle at 

J ames E. Guinn Elementar School , Fort ort_ , Texas · er e 

......... a-..-------------------------------
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limited to t hat p&rticular school . The study is also l i ited 

by the feet that a control gr0up could not be s et up ; how­

ever , it can be stated tha ~ growth in language skills an 

mental age are c oseli correlated . The data r esults showed 

that the level o perfor anc e o: 36 disadvantaged pr eschool 

children's concepts c.nd intelligence quotient j _ p oved 

t hrough a well-designed and sy~tematically taught spet:ial 

oral l anguage devel opment skills program . 

The foll owing 3uggcs .l c.ns might be valuable to 

t eachers of culturally denr ~v8d chi ldren : 

1 ) Administ:i:a ors c;n educa ors u t be encom. a ed 
to plan or e fl ex ble ... rograms in the education 
of yom1g children , i~ order that children ay 
be fr ee to develop at their own rate a accord­
ing to the.i.r o-wn patterns of gro'.-J h . This 
growtl': ust inv0 ·..re t he total well - being of ea rL 
child 's physical , a.nd mental health , his socia 
adequacy , as wel. a..s his intellect al over . 

2 ) Plan ways To inc~~ase the children ' s language 
deficiencies . Ttds can be acco llshed throu h 
us ing d:ca atizatj_on r ea ing to the children , 
scngs , ga. e s : and fing er la 

3 ) Establish a coope a tl· e la et een · he parent 
and t eacher on hoH to deal with the young child . 
Help parents l e2rn how to help thei~ children . 

4 ) Use activities in Title I P eschool progra hich 
are geared to correct t he children ' s o i ation 
inadequacies a~d olster children ' s s elf- i a e . 

5) Organize a special skill · rog~a simile tote 
one the in estigator use , b ada ting t e teach­
ing prog am to spec i~l nee s of disad an vaged 
children . All cul tur all depri ·e ch ildren do 
not have the same needs . 

-------------------------------~ 



6) · ·A s imilar program should b e con ucted \vith a 
control group in order to discover vJhether 
maturation or a ge would influence the scores . 
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l 



FINGER PLAYS 

READY TO LISTEN 

Let your h ands go cl ap, clap, clap; 
Let your f ingers s nap, snap, snap; 
Let your lips go v e r y round . 
But do n o t make a sound . 
Fold your h ands and clo se each eye ; 
Tak e a b reat h . . . a n d s of tly sig h; 
Ah .. ..... : (The actions a re as ind i c a t ed.) 

MYSELF 

I have t wo e ye s to see with, 
I have t wo fe e t to run . 
I h ave t wo hand s to wave with, 
And nose , I have but one . 
I have t wo ears to he a r with, 
A tongue to say good d ay , 
And t wo cheek s for you to pinch, 
And no~;.,r I' 11 run m.;a y . 

WHO FEELS HAPPY? 

Who f ee l s hap p y ? Who feels gay? 
All who do - cl ap your hands this way . 
(Tap your f eet, wave your hands.) 

FRIENDS 

Togethe r, tog e t he r, we 'll cl ap our hands 
Togethe r, tog ether, we ' ll cl ap our hands . 
And t h a t 1 s \vhat -.;ve -.;.;il l do . 
(No d head - wi~~le toes - wave hands -roll ha nd s . ) 

00 

THUMB KI N 
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Where is Thumbkin? Where is Thumbkin? 
Here he is, here he is! (Show Right Thumb, The Lef t Thumb . ) 
How are you today, sir? (Right ods To Lef t .) 
Very we ll, I t hank yo u. · (Left Returns od .) 
Run away, · run a -.;vay . ( Ri ght Be hind Your Back , Left Behi d 

Your Back .) 



APPF.ND I X B 

H 0 L I D A Y S A__:___Q . S 0 N G S 
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HOLIDAYS 

HOW MANY VALENTD ES? 

Valentines, valentines, hou many do you see? 
Valentines , valentines , count them with me . 
One for Daddy (thumo ); one for Mother (pointer ) 
One for Grandma , t oo (reid) ; one fo~ Sister (ring) 
One for Brother (l ittle ), nnd here is one for you!) 
(Make heart shape with thLUilbs and -pointer . ) 

THE BEE HIVE 

(The children s ay the ~ords after the teacher ) 

Here is a bee hive . 
Wher e are t he bees? 
Hidden away inside 
Wher e no o~e sees . 
Her e they come 
creeping out of the hive 
One, two , t hr ee , four , five . 
(The hand is clo.:; ed t.hen opened to bring fingers out t o 
count .) 

HOMES 

Here ' s a nest for Rc·bin Redbreast 
Here ' s a hive for Busy Bee 

ere ' s a hole f or Bunny Rabbi.t, 
And here 's a home for ~ · 

OPEN, SHUT TEEH 

Open, shut them; Open, shut ti-1em , Give a littl e clap ! 
Open, shut them; Ope~ , shut them, Lay t hem in yo~r lap . 

Creep them , · creep them; Creep them, creep t hem, 
' ~ay up to your chin . 
Open up your little mout h , but do not let t hem in . 

Open, shut them; Open, shut , to your shoulders f ly . 
- Then like little birdies, let them flutter to the sk 

Falling , falling, falling, f alling, al ost to the ground . 
·--QUickly pick them up again, and turn the r ound and rou.."ld . 

Faster , f aster , fas t er, faster, 
Slower, sldwer, slower, slower , Clap ! 

47 



TRt\NKSG I VING 

Everyday when we eat o ur dinner , our t able is very small . 
( show size with 2 hands ) 
There ' s room for Daddy (hold up tall finger ) and Mothe r 
( hold up pointer) and B by , that i s all. (Hold up little 
finger . ) · 
But when Thanksgiving comes , you can't be l ieve your eyes 
For t ha t s ame table stretches ( stretch arms) until it i s 
this size ! 

SO GS 

A HELPER 
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A helper I will be , A he lpe r I wi ll be , 
There 's work to do, Th re ' s work to do 
I n our f am - i- ly. (S ing to the tune of "Farmer In The De ll . " ) 

HELPER 

A he lper I will be; A he lpe r I will be , 
There 's work to do; There 's work to do 
At urs ery Sc hoo l today 

Or 

We 1 r e picking up our toys, we 're picking up our toys ; 
We 1 r e putting al l o ur toys away 
We 're cleaning up our room (Tune : Farmer i n the Del l) 

BUS SO G 

The wheel s on the b us (car) go 'round, round, 'rou d 
'round , 'round , 'rou 9, round, 'round . (Rolli g hands) 

The whe e ls on the bus go ro und , ro und round, all around 
the tmvn . 

The ho rn on the bus go toot t oot toot 
( Repeat, then all o ver the to~m ) 

The wipers on the bu s go s ~ is h, s ~ i s h swish . 
(Repeat , then all o ve r the to' ) 

HELLO 

Hello, He llo, hello' . 
Hello~ Hello, hello'. 

Bo'" are you? 
I am fine, thank you ! 



CLEAN-UP TIME 

It's Clean-up Time at thb school . It's time for 
girls and boys to .stc wnat th .. y are doing nmv 
and put a\vay their t oys . 

COl .T:Lr'G 

OtE , TWO-HO\ DO YOU DO? 

1 -2 How do you do? 
1 -2-3 Clap wi t h ~e . 
1 - 2-3-4- Tap you toe on the =loor 
l - 2-3 -4-5- Le an to the s e 
l - 2-3-4-5-6 - \ hirl an. ~,., i_r L - t urn and mix . 
l -2-3-4-5 - 6 -7- wt re t c h ~p ta .l - to He aven 
l -2-3-4-5-6 -7-8- Clo se tG t~~ floor while we wai t ( qua· ) 
l - 2 - 3 -4-5-6-7-8 - 9- ow ~ _: s i p toe into line . 

CHRI STI-11 S 

This b aby pigg i e t-Ten .c ma -·~t · ( humb) 
This baby pigg · e r i.mmed the. 1:rce · (poin e r) 
This baby piggie coo~~ he d ' nne r ( midd l e) 
And this b aby p · ggie s ang ' 1\ ·ee , ~ e e , \ ee ' (ring) 
And this b d.b pigg i.c cries ~ TY Chri s tmas . " 
To everyone h e did see . (li tl~ ) 

SANTA CLAUS 

Two merry b ue eye s 
A queer littl e ose · 
A lena snowy beard , 
And cheeks like a rose . 

A round chubb form 
A big bulg i ng pack 

l . C' Hurray for o a ~an~a 
· I'm gl ad he's c one back 

NuRSERY RHYNES 

J ACK BE NI BLE 

Jack be nimble 
Jack be. quicl<: 
And J ack jumP o· er the candlestick . 

4-9 



PUSSYCAT , PUSSYCAT 

Pussycat, p'..ls syc at, where have y~u been? 
I 've b een to London to lo0k at the Queen . 
P ussycat, pussycat, what did y0u there? 
I frigh tene.d a li ttl~ r:r.ouse under the chair . 

JACK AND JILL 

J ack and Jill wer.t up the hill, 
To fetch a pail of water ; 
J ack fel l do wn and broke his ~rcvm 

. ' 
And Jill c ame turr.blir.g after . 

Then up Jack g ot and h ome did t r ot 
As fas t as he could c aper. 
He went to b e d to mend h i s head 
With vinegar and bro~m. paper . 

SONGS 
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Music inc r e ased t he children's langu3~e s ills and 

increased the vocabulary, de veloped an aware ness of self and 

re sponse to rhy thm. Songs \vere u se.d to create an aesthe tic 

enjoy~ent. Music and s ongs help to free a child from fe ars 

a nd provides e:x"Pe.r ie.nces that settle emot ional disturbances 

and he lp children t0 a dj u s t sociall y . The child ren 's ora 

language s k ills improved to .the extent of t hem making up 

their O 'ivn words fo r a song : such as: 

Hello, Hello, Hello, Ho w are you? 

Hello, Hello, Hello, I am Fine 

Thank yo'..l: 

COUNTING 

Number conce.pts are important , the children learned 

t .o as s ociate. objec ts and the number of objects · Rhyming 



counting is easy for the pre school childre n to unde rst and 

a n d enjoy . 

CAN YOU SAY THIS 

GAHE FOR TALKING I SENTEr CE 

This is a bo y . 
Wo u ld you s ay that pleas e ? Good . Ready a gain? 

The boy wear s a shirt . 
I touc h the shirt . 

. I touc h the button . 
I touc h the shirt sle eve . 
I touc h the collar . 
The bo y wears p ant s . 
The boy we ars shoes . 
I put my finger under the shoe s . 
( The s e s e ntenc e s we re u s e d with a picture of a boy . ) 

Now bo y s and girls we 1 ll look at the girl . 

Thi s is a girl . 
S he is pretty . 

--- _______ The g irl wears a dress. 
The dress has a s k irt . 
The girl wear s sock s . 
The girl wears sho e s . 
I touc h t he girl 1 s dress. 
I touch the g irl 1 s shoulde r . 
I put my finger above the girl 1 s hea d . 

Very good. 

THIS IS A HOUSE 

· wo uld you liste n f irst then say what I say please? 
Good. Ready? 

The house is pretty. 
It has a door . 
I go in and out of the door. 
There is a window . 
The re is the roof . 
The roof is on t op of the house. 
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THE P EPOSITIO GAME 

PREPOSITIO GAME 

At a signal the children stan d on a white line . 

:Follow the directions " stand b s ide the line ." Run in front 

o f blocks . Girls run in fron of t he boys, then boys run in 

front of the girls . Jump in the circle, jump out of the 

circ le, jump over the rope , jump un der the rope . 

Follow the Leader . The children wa lk in line and follow the 

act ions of the l eader . 

STRETCH STRETCH 

Stretch, stre tch away up high . ( reach arms upward) 
On your tiptoes, r eac h the s ky . (stand on t iptoes ; eac h) 
See the blue birds flying high . (wave han s) 
Now bend dmm and touch your toes; C be d to touc h toes ) 
Now sway as the a rt h wind blows ; ( move bo y back and forth) 
Waddle as the gander goes ! (Walk in waddling motion back to 

seat). 

TOUCH YOUR OSE 

Touch your nose, touc h your chin, 
Tha t 1 s the way this game begins . 

Touch your e yes, touch your knees; 
Now pretend you're going to sneeze . (finger und e r nos e ) 

Touch your hair, touch one ear; 
Touch your two red lips right here . 

To uch your elbows, ~here they bend; 
That 1 s the way this toUch game ends . 
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DRAH A CIRCLE 

Dra~.,r a circle, dra\v a circle (draw circle ln air with pointe r) 
Round as c an be . 
Draw a· circle , d ra\v a ci cle 
Jus t for me . 

Dra\v a square dra a square ; ( raw s quare in the a ir) 
Shaped like a doo · . 
Draw a square , dra\v a square · 
With corners four 

Dra\v a triangle draw a triangle ( draw triangl e in the air) 
With co rner thre e . 
Draw a triangl e , d r aw a triangle ; 
Jus t for me . 

Us e to teac h concepts of sha e . If flannelbo ard is u sed , 

n eed shapes of f e t . 

A HELPER 

A he lper I ~ill be helper I will be, 
There ' s wor k to do, There s work to do 
I n our f am-i-ly . (S ing to he tune o f 'Farmer in the Del l'') 

FAMILY 

Go od morning , mother fi ge \ hat wi l you do t oday? 
I'l l love you and t ake care of you That s what I'll do tod a y . 

Good morning f a th r f inger hat ' ill you do tod ay? 
I'l l wo rk ha r d all day long fo r ou That s what I ll do tod a . 

Good morning , b rother finger hat will you do t oday? 
I 1 ll work and play and hel all day That s \vhat I 1 ll do toda . 

Good morning s ister f i ge · hat' ill you do t oda? 
I'l l he lp all day a nd 'ork and play That 's what I ll do today . 

Good morning, baby fi ger , hat 'ill 
I'l l laugh and play ad sleep a l da 

(Show a picture of a home a sa :) 

This is a .home -c.,rher e people li e , 
Each o ne he lps t he other · 
They do such kind and lo i g th . ngs 
They love one another . 

ou do t oda ? 
That ' s' hat I l l do toda . 



DADDY 

I have a Daddy, big and Etrong (throw back shoulders and 
pat chest) 

Who works fc me he whole day l~~g . (imitate fathe r's work) 
He always knows a game that 1 s fun : (imitate any game playe~ 

with D d) 
He reads to me when day is 
I'd like to bo my head an 

o~e (use hands to o pen book) 
look . 

BABY 

Here is aby ' s t us e h (~los d 
He nods and ~o s (ban f',t buck an 
Let 's tuck him ir-.to bed Cueil'J o ther 
(tuck fist ' nto bended elbo~) 

fis ) 
forth) 
rm) 

JACK I THE BO . 

J ack in the ox sits so s · ill (cki.ldren be n o ve , hid 
face in .rm. ) 

Yill you come ou~· YEs I will . (children sit up str aight) 

LITTLE SCISSOR 

Where are my l "ttl 
- Look all around my 

Here are m• li tl~ 
Snip , sna sna ! 

finger ) . 

THE FLO ER 

scj_sc-o 
la . 
scisso ·s 
(scissor 

..... 
I 

mot · a 

Here ' s a green leaf (sho han ) 

~ ~ h 

And here ' s a graen eaf (o her na ) 
That , you see. rna es two. (2 fi ge s) 
Here is a bud (cup ha s toget1er) 
That makes a flo~.Je r 

o'nted and middle 

Wa tch it bloom fo ou . (open cu~ped hand s gradua l ) 

JACK I THE BOX 

Jack- - Oh, J ack-- · he re are you? ( h d c losed thumb ins i de) 
11Here I am- - Boo ! 11 Cope ha ·as thumb s pri gs out) 

................. ----------------------------~~ 



FAMILY 

MOTHER 

I . have a mothe r kind and swee t ( point to self) 
She dusts and keeps our hous e s o neat, ( Make dusting , 

sweeping motions) 
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She washes dishes , iron s our clothes (make washing, ironing 
motion s ) 

When I ne e d he l p she always knows (place hands on chest fo r 
"I'' and hold palms up in front for "Always") 

Exac tly what is good an rig ht . 

FAMILY 

This is 
This is 
This i s 
Oh, how 

my 
my 
my 
we 

Father - This 
brothe r tall . 
sister - This 
love them all . 

is my Moth r 

s my b a by 
(us e f ingers, throw kiss) 

AN I IALS 

OLD D 

Old Dan has 2 eyes ­
Old Dan has 2 ear , 
Old Dan has o ne mouth 
With many, many , many 

many t eeth 
Old Dan has 4 feet, 
Old Dan has 4 hoofs 
Old Dan has one t ail 
With many , many, many, 

many hairs . . . 
Old Dan can walk, walk, walk 
Old Dan c an run, run, run, 

many, many miles . 

"THE ELEPHAl T 

ANTS 

Onc e I saw an ant hil l (fist) 
With no a t s a bout, 
So I said, "Little a t s , 
Won 1 t you please come o ut?' 
The n as if the little ant s 
Had heard my call 
l-2-3 -4-5 c ame out ... (un­

fol d fingers) 
And t hat was all . 

The elephant has a trunk for a nose 
And up and don is t he \ay it goe s 

(c las p hands, extend arms, raise and lmver ) 
He wears such a s aggy b aggy hide! 

(rel ax body) 
Do you t hi~k t wo elepha ts would fit inside? 

(hol d up t wo fingers) 



BUNNY 

This lS a bunny with ears so funny , 
This is his hol e in the ground 
When a noise he hears, 
He pricks up his ears , 
And ho ps i n his hol e in t he ground . 

CREEPY CRA~.JL Y 

Creepy crawl y , c r eepy crawly 
Goes o ld pussy c at ( ma~e fingers creep alo ng o ppo s ite arm ) 
Frogg i e with a speckled coat 
Jumps l ike that ~ ( make l eap with arms ) 

HOMES 

Here 's a nest fo r Robin Redbr east 
Here ' s a h ive for Busy Bee 
Here 's a hol e for Bunny Rabbit, 
And he r e ' s a hou se for me . 

ANIMALS 

SPIDER 

It sy bits y spid e r w~nt up t he wat er s pout 
Down c ame the r ain and washed the s p ider out . 
Out c ame the s un a nd dried up a ll the ra in, 
And itsy bit sy spider wen t up the spout ag a i . 

RHYNES FOR QUIET TI1 ES 
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These rhymes are des igned t o i nduce rel axatio n . They_ c an be 

_used follo wi ng a play period or as a r ea i ne ss t e chn "que pre ­

· c eding a new lear ning act i vity , or perhaps as a brief inter ­

l ude o f quietn ess and a change of pace in the mid st of a 

hectic day . 



READY TO l .I STE. 

Let your hands g o c·Lap , clap, cl.:>..p; 
Let your fingers sna , snap, s nap; 
Let your lips go very round . 
But do not make a sound. 
Fold your hands and Glose ea~ h ~ye ; 
Take a b reat . and bof. tly sigh ; 
Ah . . . . . . 
( follow action ind ic atP. ) 

STILL Tll1E 

I 've ju t come in from pl&yi ng · 
I'm a s tired as l can b~ : 
I'll c ross my l gs 
And f old my hand s 
And clos my eyes so I can't s e · . 

I will not mov my body; 
I 'll be l ike Raggedy ADn ; 
My h ad won't move ; 
Ny arms won ' move ; 
I'll ju~ be still 
Because I can . 
( enhar.ced by use o f do:.l.. to d.cmons rate) 

Tl·HJt-1B KI r S 
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Mr . Th~mbkin Left an Mr . Th~~bkin Right (ho d up both) 
Met each o ther o n a Sunday ttight · ( mov toge:ther) 
Mr . Thumbl in Left said : How do you do?" (vTigg e l ft thumb) 
Mr . Thumbkin Right said "Fine , and ::hank you . ' (wiggle right 

thumb ) 
They began to ya\m and nod their head s ( move hands apart) 
And t hey went back home to th~ ir co zy beds . (hands behind 

b ack) 

MISCELLA EGUS 

Here's a little washboard 
He re's a little tub , 
Here 's a lit tle cake of soap 
And this is the way we rub . 
Here's a line a'\ ay up hig , 
Now t he clo thes are: drying · 
Here ' s t he wind come ' Ooooi g ' by , 
Now the clothe s are dry . 



SUNGLASSES 

These a e my gr t sun g l asses 
And t h is is my grea sun hat 
This is the way I fold my hands 
And rest the , just like that ~ 

TWO LITTLE HOUSE 

Two little houses all closed 
up t i ght (f ists) 

Open up the windows and l et 
in the light (o pen han s ) 

Ten little f inger babies 
t all and str "g ht (straig hte n fingers ) 

Ready for school at half past e i g ht . 

A CUP OF T 

Here ' s a cup an he~e 's a cup 
And here ' s a pot o f tea . 
Pour a cup an pour a cup 
And have a sip with me . 

BALLS 

A l ittle ball (circle ~.;ith thumb and pointer) 
A big ball (circle with both han s ) 
A great big b a ll I see .. . (circle with arms ) 
Now , let's count the balls we ve made . 
One , t~vo , three . (repeat circles' ith hands) 

CLOWN 

This little clo\m lS fat a d gay C thumb) 
Thi s l ittle clmm does tricks a l day C pointed ) 
This l ittle clo\m is all and strong ( middle) 
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This little clo\n sings a fun y song (ring finger and wiggle) 
This little clmm is Hee a d small 
But he c an do anything at all . (lit t le finger) 

STAND UP TALL 

Stand up tall 
Hands in the air j 
Now sit do~m i 
In yo ur chair . 
( clap your h and - 3 t imes as words are s aid ) 



I \HGGLE 

I wiggle my fing~r~ 
I wiggle my 7:ocs · 
I wiggle my shoulders 
I wiggle my nose 
Now no more wiggles re l~ft in m 
So I will be still as 1 c an ~~ -

MY F L. GERS 

I stretch my fingers away up h igh 
Until they almost reach th~ sky 
I lay them in my l ap you see 
Where they ' re as quiet as cPl b ~ . 

WITH MY HANDS 

Wit h my h nds ( c l ap h&nds 3 ti~es ) 
I clap, c ap, clap . 
And no~.,r I lay ther!l. 
In my lap . (folJ hands i~ l ap) 

RHYMES FOR ACTIVE Tll ES 
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Teachers a~e frequentl~ Encountering a wiggle problem when 

nervous tension b~ild s up i~ a group on those days of sud 

weather changes or :~_y:e- holidC!.' f estivities . The rh es in 

t his section are e.celle~t to u e in such situations . o 

s pecial t heme, but can be used at any time of the year . 

FOLLOW THE LF~~ER 

. Play a lively record that sugges~s lots of action directing 
t he children in movements in time to t he music . These move­
ments should be pantomimed . 

"Parade. of t he Ho oden Soldie.:::-s" or "The Teddy Bear's P "cnic' 
a re good r ecords to us e . All actions should be do e. in t "me 
to t he. music. 



Suggeste d action for chi ldren to follo w: 

Touc h a part of the face 
Place finger tips on head 
Make ar.ns leap like a frog 
Place finger tips on shoulde rs 
Place thumb s in ears 
Hands on hips 

FUN HITH HANDS 

Flap arms like bird s 
Clap hands 
11virl finge rs 
Touch knees 
Draw a circle with finger 
Wiggle toes 
Tap with foot 

Roll, ro l, roll your hands a s slo~.,rly as c a n be ; 
Roll, roll, roll your hands; 
Do it now with me . 

Roll, roll, roll your hands a s fast as fa s t c an be; 
Roll, roll, roll your hands ; 
Do it now with me . 

Subs titut 

Clap , cla , clap your hands 
Shake , shake , shake your han s 

WHAT THE Al IMALS DO 
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He 'll hop, hop, hop like a bunny (hopping motio n wi h h and ) 
And run, run, run like a dog · (running motion fingers) 
We'll walk, walk, walk i e an elepha t ( ~a k with arms ) 
And jump, jump jump like a frog ; (jump i ng mo tion) 
We 'll swim, swim, swim l" ke a goldfish (s~ im motion ~ ith hand) 
And fly, fly, fly like a bir (flying mot i on with ar s) 
We 'll sit right dmm and fold our hands (fold in l ap ) 
And not say a single ~vord . 
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