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CHAPTER I 

INTRODUCTION 

The purpose wh i ch runs through and ·strengthens 
al I other educational purposes -- the common thread 
of educat i on -- i s the development of t he abl I i ty to 
t hink . This is the central purpose to which higher 
education must be oriented if i t is to accomplish 
e i ther its tradit i ona l t asks or those newly accentu-
ated by recent changes i n the world. I 

In order to accomp l ish this purpose, students must 

ga i n some understand i ng ol the scope of man ' s existin g know -

l edges with spe~ific reference to an under~tand i ng of . the 

h i story of educa t ion . Included i n this review i s an account 

of broad ed ucational objectives which have been described by 

John D. Mi I lett as appreciation for the worth of intellectual 

achievement; ab i I ity to make discr i minating judgeme nts amid 

conflicting claims of truth; heightened sensit i vity to the 

I i mitations of known knowledges; and Inte l lectual and 

spiritual devoti.on to an understanding of the values inherent 

in a good I ife . 2 These a re noble objectives which have exc i ted . . 

and i nvigorated educators for years , but ones which have more 

often than not escaped realization. 

1John D. Mi I lett , The Liberating Arts (Cleve la nd: 
Howard Allen, I nc . , 1957) , pp . v-v i. 

2 PcJul L. Dressel, Lewis 8. Mayhew, and Ear l J . 
McGrath , Tho Liberal Arts As Viewed by Faculty Members In 
Profes si o ncJ I ScKools <New Y~rk : Te·achers Co l lege , Co l umbi .a 
U n i v e r s i ·t y , I 9 5 9 ) , p • I • 

I 



Proponents of the I iberal and t he technical arts 

respectively, have long been involved in a debate i-n order 

to determine which one of these approaches would best 

2 

serve the expressed aim and Object i.ves of higher education. 1 

One faction believes that the aim of education should be that 

of preparing studen t s to take their proper roles in a 

democratic society by means of a I iberal arts education 

whereas the other faction believes that the aim of education 

should be that of preparing studen t s for a selected vocation 

or a profession. 2 

In general, in the United States of America, t he 

liberal arts colleges are those requiring instruction in the 

fine arts, in the natural sciences, and in the humanities. 3 

The usual program in such an institution is planned to 

acquaint the student with a broad range of knowledges for his 

i ndividual and personal satisfaction. Educators recognize 

t ha t a four-year plan of study is not adequate to .cover fully 

t hese broad areas; consequently, problems ar-i.se when 

c u rriculum planners must make decisions regarding such matters 

1Paul L. Dressel, Lewis B. Mayhew, and Earl J. McGrath, 
The Liberal Arts As Viewed by Faculty Members In Professional 
Schools (New York: Teachers Col l ege, Columbia Un i versity, 
1959), p. I . . 

2 1b i d . 

3c . L. Barnh a rt (ed.), The American College Dictionary 
(Syracu s e , Ne v, York: The L. W. Si nger Company, 1961), p. 702. 
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as which of the respective area~ -- fine arts, or natural 

sciences, or humanities should be emphasized and to wha t 

degree of depth. 

Through a broad curr i culum ot study, a I iberal 

education purports to free a man's in dividuality, thus helping 

him to become a knowledgeable citizen and a contributing 

member to society. Furthermore, a I iberal education which 

explo~es and provides experiences p~rtinent to many aspects 

of the arts is believed to increase the individual 1 s 
I enjoyment and appreciation of I i fe in genera l . Proponents 

of I iberal arts c·urricula be) ieve that th i s approach should 

act as a stimulus toward deepening inte r est in and continuing 

study of those areas; that a ve r y l i mited number of individua l s 

can truly appreciate or maintain an avid interest in subject 

matter areas which they do no+ clearly understand; and that 

after an i_ndividual experiences achievement in one area 

which has challe_nged his interest and abi lity, he seeks 

achievement in other re I ated areas as we I I. 2 

Educat i on in the technica l or professional arts has 

as its purpos_e ·the development of ski 11 in a particular art , 

sciencA, profession, or trade, through specialized i nstruction. 3 

I Mark Van Doren, Libera I Education ( Nei,,1 York : Henry 
Holt and Company, 1943), p . 79. 

2 1bid . 

3Bcirnhart , ~· Cit, , p. 124'3. 



Proponents. of this approach believe that, in this modern age 

of sc i entific and technical development, the economic 

structure demands a technically specialized worker who is 

trained to do one speci_fic "job" and to do it wel.1". 

Professsional education is concerned with the technical 

arts as bases for the practical application of man's talents 

and kn_owledges. 1 

4 

Since the objectives of both the I iberal and techn ical 

arts are essential to the life of the individual in our 

society today, there arises a need for a proper balance 

between the two. After the establishment of a curriculum 

wh-i"ch emphasizes I ibe ral arts courses, the introduction of 

co u r s es re I ate d to t he p r o f es s i o n a I a n d t e c h n i ca I a rt s i s a n 

easy and seemingly natural step in leading toward a balanced 

education . Thus, h}gher education has sought to synthesize 

the liberal and the technical arts, thus making it possible 

for a student to specialize in one area and, at the same 

time, to accumulate a misce l laneous collection of course 

credits. Furthermore, many Ii bera I arts programs are 

be coming speciali zed • in that· emphasis is being placed upon 

speci fie techniques and ski I ls whe r eas the technical arts are 

being liberalized in that empha~is is being pla·ced upon 

understanding, attitudes, and values . 2 

I Dr esse l, Mayhew, and McGrath,££_· cit . , p. 2. 

2 .!.J2..!~ . , p • 6- 7 . 



Spec i f i c objectives which reflect a ba l ance between 

the l i bera l and the techn i cal arts should be estab l ished 

for purposes of i nstruction i n and the evaluation of any 

course in education. Frequently , the specific objectives 

5 

are categor i zed under th~ fo l lowing headings: 

to be acqu i red; (2) sk i I ls to be mastered; 

( I) know I edges 

(3) att i tudes 

and appreciations to be developed ; and (4) habits and 

practices to be establ ished. 1 The possib i I i ty of achieving 

the objectives is much greater if a course outline or unit 

of study i s developed . The content of the course outline 

should proceed from the formulat~d objectives rather than 

from a haphazard approach . As a r esult of this procedure, 

a systematic method of evaluating student progress is evolved 

and is based upon the mater i al covered wdthin the course 

of study which , in turn, is based upon the previously 

fo r mu l ated init i al objectives . 

Mode r n Dance As A Libera l and As A Technical Art 

Modern dance as an art form exemp Ii fies both the 

l i bera l a n d technica l approaches t o education since movement 

ski I ls are used as the means for developing the physical 

body, expanding the persona I i ty, and he i ghtening the 

1Jessie Feiring Will iams , The Princip l es of Physica l 
Education (Philadelphia: W. B. Saunders Company, 1928) , 
pp. 294-29 8 . 
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I app rec i at ion of the student. As a Ii bera I art, dance empha-

s i zes the aspects of history and ph ilosophy. There is a 

rather extensive body of I iterature on the ~ubject of 

hi story, theory, and phi I osophy of dance. 2 Even though 

the nature of modern dance prohibits the reduction of its 

practice to a set of pr i nted formulas, knowledge and under-

standing of the musica l, spatial, and compositional aspects 
3 of movement can be learned. In order to have an understanding 

o f the aspects of movement, there are certain criteria 

which are useful in developing a knowledge and understanding 

o f dance . Since modern dance is so closely associated 

wf t h the other art fo~ms, modern dance as an art form shou l d 

meet the same criteria as those which obtain in al I art 

forms: ( I ) creativity; (2) communicatrveness; 
I 

(3) inde-

pendcnce; (4) cl·arity of form; (5) · upl lfting qua I ity; and 

( 6) h _i g h I eve I of ski I I • 4 

1 Ai leene Lockhart and Esther E. Pease , Modern Dance: 
Bui I ding and Teaching Lessons (Dubuque, loqa: Wm. C. 
Bro1\ln Company, 1966), p. I. 

2 
I bid. 

4 Anne Schley Duggan, Class Notes from the History 
and Ph i I o sop h y o f Dance , Co I .I e g e of He a I th , Phys i ca I 
Education and Recreation, Texas Woman's University, Denton, 
Texas, 196 8. 



As a technical art, dance requires that ski I ls 

and techniques must be developed th r ough specialize·d 

tra in ing i n otder for the student to experience a rea l 

enjoyment , a perceptive awareness, and a conscious control 

of the movements of his body . 

7 

Moder~ dance, as distinct from other dance forms, 

has no fixed vocabulary of techniques but utilizes all 

appropria t e forms of human movement . Know l edge and under-

standing of the infinite variety of these movements and of 

musica l, spatial, floor, and compositiona l design must be 

acquired and synthesized in order to es tab Ii sh the framework 

from which modern dan.ce, as a medium of . expression, can 

evolve. The deve l opment of technical ski I l s as wel I as the 

acquisition of knowledges with res pect to the history, , 
ph i I osophy, va I ues, and types of modern dance shou Id be 

directed toward enabl i~g the student to appreciate it as a 

fine art. The pr i mary objective of modern dance, under the 

auspices of a physica l education curriculum, is the attainment 

of k i n es th et i c p e r c e pt i on a n d motor s k i I I s whereas the 

primary objective of modern dance under the auspices of the 

I iberal art s curr i culum is the development of appreciations 
I 

and aesthetic values of performance . A balance s hould 

1o iana Jordan, The Dance As Educat i on (New York: 
Oxford Un i ve rs ity Press, 1938), pp . 50-51. 



ex i s t between the obj e ct i v es of mode r n d a n c e as a I i be r a I . 

art and as a technica l art _because, on ly ~hrough the medium 

of movement, can modern dance exist at al I, and therefore, 

be appreciated. 

The Importance of Objective, Reliable , 
and Va Ii d Tests 

In the opin ion of the i nvestigator, in order that 

8 

the student of modern dance may derive the _ greatest benefit 

from his learning exper i ences , he should be subject to 

periodic rel iab!e and val id tests, predicated upon the 

established objectives of the course in which he is enro l led. 

A number of different kinds of testing instruments exist and 

are class i fied according to their respective purposes. The 

commonly recognized instruments used to measure acquired 
I 

knowledges are (I) achievement tests . which have as their 

objective the measurement of a student's mastery of subject 

matter taught; (2) mental tests which are u·sual l y 

standardized instruments dev i sed and used fo r measuring the 

cap ab i Ii ty of the student to I earn; { 3) aptitude or 

pr?gnostic tests which make predictions of a student ' s 

future status, usually in a specific fie l d of study; . (4)diag-

nostic tests which yield detained i nformation concerning a 

student ' s potential achievment in a specific fie l d or fields 

of study , making possible the diagnosis of specific student 



· weaknesses; and (5) survey tests which are composed of a 

variety of items or exercises in a single f i eld of study 

and which yield general or average measures of student 

achievement. 1 

Regardless of the purpose of the testing instrument 

used or the efficacy of its construction, a systematic 

procedure of teaching must be fol lowed in order to insure 

its usefulness. 2 In other words, in order to insure the 

instrument's effectiveness, the teacher must provi.de the 

student ·with the content material upon whi'<::h the test is 

based. Furthermore, if the student is to receive maximum 

9 

benefit from evaluative procedures, the results of the test 

and the correct answers to each test item should be discussed 

with the student as soon as possible. Thus, he is encouraged 

to understand that a test serves as a personal guide I ine 

in revealing his needed areas of improvement. 3 In addition 

the instructor should develop lesson plans which are directed 

toward individual needs as revealed by the analysis of 
4 responses to a diagnostic test. A test can serve as a ·true 

I M. E. Broom, Educational Measurements in the 
EI ementa ry Schoo I (New York : McGraw - Hi I I Book Company, 
Inc., 1939), p. 14. 

2 M. Gladys Scott and Esther French, Better Teaching 
Through Testing (New York: A. S. Barnes and Company, 1945), 
p. 6. 

3 
~- , pp. 6-7. 

4~., p. 6. 



g u i d'e I i n e f o r the teach e r an d s tu d en t on I y i f i t i s b a s e d 

upon the course content as it was presented In class 

because,· only then, can the test evaluate accurately and 

10 

ref I ect achievement and areas of needed improvement . 1 A • 

course designed with the above suggestions in mind will help 
.. 

the student to understand and to accept the ultimate 

relationship between learning, testing, and personal 
2 

development. 

It is the teacher's responsibility to know how to 

select and/or to develop a good test and how to use it to 

serve the aim and objectives of a course of study. Regardless 

of the purpose of the test, it should yie ld consistent 

results. It should possess the factors of objectiv i ty, 

rel iab i I ity, and validity, which are three basic criteria 
3 used in the evaluation of tests. 

Objectivity is defined as irthe degree of un i formity 
4 in administering and scoring a test." The objective test 

5 is considered more re I i ab I e than the essay and ora I tests . 

I Ibid. 

2~., p . 8. 

3scott and French, 9.E.· cit , , p. 11 
4H. Harrison Clark, The Application of Measurement 

to Health and Physical Education (Englewood Cliffs, New 
Jersey: Prentice-Hall, Inc., 1945), p. 32. 

5Julian C. Stanley, Measurement in Today's Schools 
( E n g I e vi o o d C I i f f s , New J e rs e y : P re n t i c e - H a I I I n c , , I .9 6 4 ) , 
pp. 222, 7. (10 -261 . 
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The objective test is usually cons i dered to measure best .the 

breadth of knowledge about an activity whereas t he oral and 

essay tests are thought to be more desirable than t he 

object i ve test when the depth of understanding about the 
I 

activity is specif i ed. 

Object i vity may be insured by adhering to the 

followi .ng criteria : (I) directions shou l d be provided to 

gu i de the student to whom the test is administered; (2) debat-

ab le i tems should be omitted from the content of the test; 

(3) phrasing of t he test items sho u ld not be ambiguous; and . 

(4) a scoring key shou l d be provided with only one correct 
2 

a nswer to be marked for each item. These criteria were 

followed by the investigator in an effort to insure objectivity 

of the original information test i n beg·inning 
. I 

modern dance 

developed in conjunction with this study. 

Re l iabi I i ty i s defined as 11 ttie consistency or accuracy 

of measurement. 113 Three widely used methods of determining 

t he rel iabi I ity of a test are: 

I Clarke,££.· cit., p . 32. 
2 Bro om, .£2.. c i t . , p • I 8. 
3 Robert H. Koenker , Simplified Statistics (Bloomington , 

I I I i no i s : Mc Kn i g ht an d Mc Kn i g ht Pu b I i sh i n g Company , I 9 6 I j , 
p. 63 . . 

4 
I bid . 
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I. Administer the test , then repeat it at a 
l ater date, correlating the two sets of scores. 
This method is commonly referred to as t he 
"test-retest" method . This method is used 
l ess frequently because of the difftcul t y 
of control I ing the variety of conditions that 
exist during the administration of a test. 

2 . Administer the test, then obtain the pupils' 
scores on the odd items and even items; using the 
two scores , calculate a correlation coefficient 
usually designated by r (/2 1/2 . In essence, 
the two ha l ves are treated . as separate tests. 
This method is commonly r:eferred to as the 
"sp Ii t-ha If" or "odd-even" method . 

3. Admin i ster one form of the test then administer 
a different form of the test at a l ater dat~, 
correlating the two sets of scores. Th i s 
method is commonly referred to as the "equivalent 
form" or " two form" method. When accurate 
equivalent forms are constructed ; the relia~ility 
coefficient yielded is relatively accurate. 

The "odd-even" method of dete r mining re I i ab i Ii ty 

was uti I ized in the presnet study for ana l yzing statistically 

the original information in beginning modern dance developed 

by the investigator s i nce there was on l y one administration 

of the test . 

Another essential criterion used in evaluat~ng the 

content of a test is the factor of validity which is defined 

as "the degree to which a test measures what it purport·s to 

2 measure . " In other words , a test must serve the purpose 

for which it is intended . A test can be highly re l iab l e, 

in that it yields consistent results , bu.t fail to be valid, in 



that it does not measure what it purports to measure. The 

most common l y used methods for determining the va li dity 

of a test are: 

l . Construct a test and - state it is valid because 
in the auth~r ' s opinion and/or experts ' opin i on 
it covers t he fi"eld to be tested. This method 
ls general l y acceptable for teacher made tests, 
and is frequent l y known as " curricular" or 
"content " validity . 

13 

2. Construct a -test and administer it to a large 
group of individuals, then give these same 
indivi duals a test of known va li dity in the same 
area and correlate the t wo sets of scores. 
This method is widely used for estab l ishing the 
validity of a standardized intel I igence test or 
a standard i zed achievement test, and is referred 
to as " sta ti st i cal validity." · 

3. Construct. a test and administer it to a l arge 
group of individuals, then obtain some measure 
of success in the field and correlate the two 
sets of scores . This method i s widely used 
In industry and is referred to as " pred i ctive 
validity." 

4. Constr uct and administer a test designed to 
measure the ski 11 s needed In some occupat i on 
or profession, then administer the test to the 
most successfu l and least successfu l ind i viduals 
in that occupation and compare the d i ffer ence 
between the mean achievement of the two groups 
by using at test for the significance of the 
difference between means. This method is also 
r eferred to as "statist ica l va li dity ." 1 

Since there was no standard i zed test available in 

the area of beginning modern dance, the method of curricular 

va li dity was used by the investigator In determining the 

val i dity of the original information test in beginning 

modern dance developed in conJunction with the p resent study. 

1Ko enke r ~ ~- cit., pp . 65-66. 



Upon reviewing th~ methods of constructing testin9 

items, the mu l tip l e choice method . was found to be the best 

for - objective tests, a~d was selected as the type of test 

to be ·used for the present study . Th~ multiple choice form 

of objective tests is rated by experts as "defin i te ly 

14 

superior to al! other types for measuring . inferent i a l reasoning, 

reasoned understanding, or sound judgement and discrimination 

on the part of the pupi l. 111 Also , it is regarded as be i ng 

practically free from "response sets", which is the 

te ndency for students to select one option more often than 

another. 2 "A test of the multiple choice type is defined as 

one -in which each statement or question is followed by three 

to six poss i ble answers of which on ly one is correct . 113 

There are several forms of multiple choi~e items which may 

be used. These include: 

I. A direct question followed by a number of 
responses, only one of which is correct and 
al I others definitely incorrect . 

2. A direct question followed by a number of 
responses, al I or some of which are acceptab l e 
in various degrees but one of which is definitely 
better than any other. Th Is is known as the 
"best answer" type of multiple choice . 

3. An incomplete statement. with several possib l e 
completions provided , one of wh i ch is to be 
selected 

1H. C. Hawkes, E . F. Lindqu i st, and C.R . Mann 
The Construction and Use of Achievement Examinations 
(Boston: Houghton Miffl i n, 1936), p. 138. 

2
~. , p. 223 . 

3 Broom , ~• cit ., p. 122 . 
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4. An identification type of question, with a list 
or key of abbreviations for the choice of 
answers placed at the top and then a series of 
questions, with blank spaces proy i ded for 
answers in the left hand column . 

The "best answer" form is pr.efen~ble to al I othe.r 
. 2 

suggested forms since it tends to test for deeper knowledge . 

Scott and French state that: 

The direct question form is better than the incomplete 
statement in that the students know from the outset 
what problem is being presented and are saved t he 
time of rereading the question in connection with 
the responses. Moreover, t he students must read· al I 
the responses and then d~ci·de which one is best . 3 

Concern for the development of an objective, reliable, 

and val id information test for unde r graduate college students 

enrolled in a beginning course in modern dance prompted 

the investigator to undertake this study . In constructing 

the test, the inves t igator adhere d to the object ives of 

beginning modern dance as a technical as we ll as a liberal 

art. 

Statement of the Problem 

The investjgation entailed the development of an 

objective, reliable , and val id paper- and-penci I test for 

determ i ning pertinent informat i on acquired · through a 

beginning undergraduate college course in modern dance. 

I Scott and French,££.· cit., pp. 182-183. 
2

~ . , p. 184 . 
3 1 b i d . 
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Students were tested during the 1968 summer session at 

selected colleges and universities . A course outline, 

developed by the investigator, served as the basis for 

constructing the information test. Objectivity of the test 

was es tab Ii shed th roui~h its c·arefu I con·struct ion in the 

form of multiple choice statements fol lowed by four 

alternative answers. The curricular validity of the test 

was determined through the evaluation of each test item by 

the members of a pane I of experts who a I so comprised the 

membership of the Thesis Committee . The reli ab ility of the 

test was determined by means of. the Pearson-Product Moment 

Method of Correlation between the scores obtained from the 

odd and even numbered items of the test, corrected by the 

Spearman-Brown Prophecy Formula. 

Definition and/or Explanation of Terms 

For the purpose of clarification, the fol lowing 

definitions and/or explanations of ·terms were established 

for use throughout this study: 

I nformation Test: The investigator utilized the 

definition by Good who states that "an Information test 

is a test designed to measure the subject's knowledge of 

facts; it may cover various fields or a single restricted . 

field. 111 

1c ario r Victor Good (ed.), Dictionary of Education 
(New Yor k : McG raw- Hill Book Company, Inc. , 1969), P· 560. 



Modern Dance: The investigator accepted the . 

exp l anation of Turner who states fhat: 

Modern, or contemporary, dance is an art form that 
uses movement as a medium of exp r ession. It is 
the result of intentional ordering of movement by 

17 

a choreographer . The movement is created in response 
to the re-exper i enc in g of emotiona l values, which 
are thus g i ven a new ex i stence. The expressive 
movemer:it is h·igh l y se lected, spatially desig ned , 
and organ i zed through rhythmic structure; the 
result is the communication ?fan i dea , mood, 
feel Ing state, or situation . 

Ra t i n g S ca I e : Th e i n v es t i g at o r u t . i I i z e' d the 

definition by Good who states that 

A rating scale is a device used in eva l uat i ng 
products, a ttitudes, or other characteristics of 
in structors or I earners. (The usu a I form is an 
evaluation chart carrying. suggestive point_s for 
checking .) 2 

Purpose of the StudY. 
I 

The general purpose of the s.tudy was to deve l op 

an objective, reli a ble, and val id test based upon a course 

out I i n e i n beg i n n i n g modern dance w h i ch was de v e I oped by 

the investigator and which would measure the degree of 

i nformation acquired about the subject by undergraduate 

col l ege students enrol l ed in a one-semester course. 

1 Margery J. Turner , Modern Dance for High Schoo I" 
and College (Englewood Cliffs, New Jersey: Prentice-Hal I·, 
I nc., 1957), p. I. 

2Good , £.E.· cit., p. 322. 



l imitation of the Study 

This study was I imited to the construction of an 

objective information examination comprised of forty-eight 

items in multiple choice form. Another limitation of the 

study was the content ind icated in the course outline 

18 

in beginning modern dance which served as the basis . for the 

information test. The study was I ifflited also with respect 

to the uti I ization of undergraduate college students enrol led 

in beginning ~odern dance classes during the 1968 summer 

session in selected colleges and universities as subjects 

to whom the original information test was administered. 

Survey ~f Selected Related Studies 

A carefu I rev iew of I iterature related to modern 

dance indicated that the present study was not identical , 
with any previous one and that no previous attempt had 

b e e n ma d e to c o,n s t r u ct a n o b j e ct i v e , re I i a b I e , a n d v a I i d 

paper-and-penci I test for determini ng the pertinent information 

acquired through a beginning undergraduate college course in 

beginning modern dance. Several studies reviewed by the 

investigator were similar to the present one in purpose, 

and/or scope and/or approach. Th_e fol lowing studies were 

of assistance to the investigator in the development of 

her study. 
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Scott, i n cooperation'with the Research Committ e 

of the Central Association of Physical Education for College 

Women, cdnstructed two objective information tests concerning 

swimming which mig ht be used at the college l evel as a 

means of determining knowledges acquired or as a basis for 

classification and for grading. One test was developed for 

eva l uating the knowledges required of beginning swimming 

students, and one test was deve l oped for evaluating the know-

ledges required of intermediate swimming students. Each 

test, consisting of approximately sixty items in multiple 

choice and true-.false form , was adm i nistered to 100 college 

wome,n. The re Ii ab i Ii ty of the tests was determined by means 

of the Pearson-Product Moment Method of Correlation between 

scores obtained from the odd and even numbered items of the 

test, corrected by the Spearmen-Brown Prophecy Formula. The 

rel iabi I ity coefficients were . 88 for the beginning swimming 

test and .86 for the intermediate swimming test. 

The present study and Scott's are simi Jar in that 

both are concerned with the development of written information 

tests to be u_sed for e'-"'.aluating college students enrol l ed 

in physical education courses. 
' 

The statistical treatment 

of the data Is si mi Jar in that both Investigators employed · 

the Pearson- Product Moment Method of Correlation for determining 

1M. Gladys Scott, "Achievement Examinations for 
Element a r y a nd Intermediate Swimming Classes," Research 
Quarterly, XI (1940), pp. 110-111". · 
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re Ii ab i Ii ty , corrected by the Spearman-Brown Prophecy 

Formu l a. For both stud•ies,·the index of discriminat ion and 

a d·ifficulty rating were ca lculated for .each test item. The 

two studies differ in th at Scott was concerned wit~ developing 

two object i ve information tests for evaluating undergraduate 

college or university students enrol led in beginning and 

Intermediate swimming courses whereas the present inves tigator 

was concerned with develop in g a n objective i nformation test 

for evaluating undergraduate college or university stud~nts 

enro l led in a beginning modern dance course . The two 

studies also differ in that Scott's tests cons ist of mu l tiple 

cho ic~ and true-false items whereas the present investigator's 

test consists of mu l tiple choice items only. The two studies 

d i ffer further In that the reviewed test items were based 

upon the material common l y taught In beginning and intermediate 

swimming classes whereas the present investigator's test 

items were based upon materials collected from beginning 

modern dance course outl Ines and from textbooks. 

Scott , 1 constructed two objective information tests 

concerning t ennis which might be used at the college level 

as a means of determining knowledges acqu ired, or as a basis 

for classification and tor grading. One test was developed 

1M. Gladys Scott , "Achievement Examinations . for 
Elementary and Intermediate Tennis Classes ," Research 
Q u art e r I y , X I I ( 1 ·9 4 I ) , p p . 4 0- 4 9 , 2 4 2- 2 5 3 . 
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for evaluating the knowle~ges required of beginning tennis 

students and one test was developed for evaluating the know-

ledges required of intermediate tennis students. The test 

designed for beginning students_ consisted of approximately 

seventy- five items in multiple choice and true-false form 

and was admini_stered to 400 college students whereas the 

test designed for intermediate tennis students consisted 

of approximately seventy-five items in multiple choice 

and true-false form and was administered to 300 college 

students . The rel iabi I ity of the tests was determined by 

means of the Pearson-Product Moment Method of Correlation 

between scores obtained from the odd and even numbered items 

of the test, corrected by the Spearman-Brown Prophecy Formula . 

The rel iabi I ity coefficients were .87 f_or the beginning 
I 

tennis test and .78 for the lntermed·iate tennis test. 

The presen t study and Scott's are similar In that 

both are concerned with thi development of written information 

tests to be used for evaluating undergraduate college students 

enrol led In physical education courses . Both are similar 

in that they are concerned with the Inclusion of th ese 

materials considered important by the members of a committee. 

The statistical treatment of the data is similar in that 

both investigators used the Pearson-Product Moment Method of 

Correlation for determining reliability, corrected by the 

Spe a rma n-Drown Prophecy Formula. For both studies, the index 



of discrimination and a difficul~y rating were ca l cud~ted 

for each test item . Th e two studies differ in that Scott 
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was concerned wi th deve l oping two objective i nformation ~ests 

f o r e v a I u at i n g u n de r g r a d u a t e co I I e g e o r u n i v e rs i. t y s tu d e _n ts 

enro ll ed in beginning a nd i ntermediate tenn i s courses whereas 

the present investigator was concerned with deve loping an 

object ive information test for evaluating undergraduate college 

or university students enro ll ed in a beginning modern dance 

course. The two studies a l so differ i n that Scott's tests 

consist of mu l tiple cho i ce and true- fa l se items whereas t he 

present i nvestig~tor's test consists of mu lti ple choice items on l y. 

Herbrand 1 constructed two objective i_nformation tests 

concern i ng swimming c l asses at the Texas Womar ' s University 

i n Denton, Texas, which might be used at the co ll ege level 

as a final examination. One test was deve l oped for evaluating 

the knowledges requ i red of beg i nning swimming students, 

and one test was developed for evaluating the knowledges 

required of intermediate swimming students. The study was 

I imited to 169 beginning swimmers and 192 i ntermediate 

swimmers enro ll ed i n un~ergraduate -col lege swimming classes . 

Each test consisted of items in multiple choice, matching , 

recal I, and true-false forms. The content for each examination 

1Murie1 Agnes Herbrand , "Construction of Two 
Objective-Type Info r mation Examinations in Swimming for 
Beginning and Intermediate Classes at the Texas Woman ' s 
Univers i ty, De nto n, Texas," (Unpub li shed master's thesis, 
Texas Wom a n' s Un iversity, Denton , ·Texas , 1957). 
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was obtained from perusal of course -0 utlines developed by 

faculty members in the College of H_ealth, Physical Education, 

and · Recreation at the Texas Woman's Univers i ty in Denton, Texas. 

Al I items were submitted to a jury of experts for evaluation 

and then revised in accordance with suggestions made by the 

members of the jury. The r~vised tests were administered 

to the selected subjects enrolled in each instructional 

class at the end of the first semester and to those enrol led 

during the second semester of the academic year of 1956-1957. 

The re Ii ab i Ii ty of the tests was determined by means of the 

Pearson-Product Moment Method of Correlation between scores 

ob ta Ln e d f r om the odd a n d eve n numbered i t ems o f the test , 

corrected by the Spearman-Brown Prophecy Formula. The 

rel iabi I ity coefficients were . 77 for the beginning . swimming 

test and .78 for the intermediate swimming test. 

The present study and Herbrand's are similar in that 

both are concerned with the development of written information 

tests to be used for evaluating undergraduate college students 

enrol l ed in physical education courses. Both are similar 

in that they involve the submission of potential test items 

to a jury of experts for evaluation and revision of these 

test items in accordance with the suggestions made by the 

members of this jury. The statistical treatment of the data 

is simi lar in that both invest iga tors used the Pear.son-Product 

Moment Me-I-h o d o f Correlation for determining reliability 
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between scores obtained from the odd and even numbered items 

of the tests, corrected by the S~earman-Brown Prophecy 

For-mu I a . For both studies, the i ndex of discriminat i on and 

a d i fficu lty rating were ~alculated for each test item. The 

two· studies differ in that Herbrand was concerned wi th developing 

two object i ve _inform~tion tests for evaluating · undergraduate 

col l ege or university students enro l l ed in beginn in g arid 

i nte r med i ate swimming courses whereas the present inves t igator 

was concerned with developing an objective information test 

fo r evaluating co ll ege or university students enrol led in 

a beginning modern dance course . The two studies also differ 

in that Herbrand admin i stered the two tests at the end of 

the fal I semester a nd at the end of the spring semester of 

an academic year whereas the present inyestigator administered 
• I I i·he test at the end of the summer sess i on on y . The two 

studies also differ in that Herbrand ' s tests cons i sts of 

mu l tip l e choice, ma tching , recal l , and true- fa l se items 

whereas the present invest}gator's test consists of multip l e 

cho i ce items only . 

Hardi n 1 constructed an objective information test 

concerning bowling which might be used at t he co l lege level 

1Ruby Lou Hardin , "The Construction of an lnfo.rmation 
Examinat i on for Co I I ege Students Enro I I ed in Bow! i ng CI asses, " 
(unpublished masters thesis, Texas Woman's University, Denton , 
Texas, 1961). 



25 

as a means of determining know l e'dges acquired or as a bas i s 

for class i fication and for . gradi _ng. The test consisted of 

120 items in multiple choice , best answer, and true-fa l se 

forms and was administered to 446 students at selected 

col leges and universities . 

A preliminary letter exp l aining the nature of the 

study was mailed to the i nstructors of bow l ing at selected 

colleges and universities i n the Dallas and Denton, Texas 

area. Course outli nes developed by faculty members i n the 

Co l lege of Health, Phys i cal Education, and Recreation at 

the Texas Woman'~ University_, and textbooks related to bow l ing 

were uti I ized · in determining the content of the test . Al I 

items were submitted to a jury of experts for _ their eva l uation 

and then revised in accordance with suggestions made by 

the ·members of th.is jury. Answer sheets and specific 

directions for the admin i stration of the exam i nation were 

prepared and mailed to the i nstructors who had agreed to 

administer the test to their respect i ve students. The 

re I I ab i Ii ty of the test was deterrn i ned by means of the 

Pearson-Product Moment · Method of Correlation between scores 

obta in ed from the odd and even numbered Items of the test, 

corrected by the Spearman-Brown Prophecy Formu l a . The 

rel i abi li ty coefficient of the test was .52 . 

The present study an_d Hardin ' s are simi l ar in that 

both are concerned with the development of wr i tten information 
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tests for evaluat i ng undergraduate college and university 

students enrol led i n physical education courses. Both 

studies are s imilar a1so i n that the examinations were 

administered to subjects from selected col l eges and universi~ 

t i e s . Th e y a re s i m i I a r f u r.t he r:: , i n t h a t co u rs e o u t I i n es a n d 

textbooks were used as a basis for the development of test 

items. For both studies, the test items were submitted to 

the members of the Thesis Committee for eva l uation and 

revised In accordance wi th the suggestions made by these 

i ndividuals. Both studies are simi l ar in that course out-

I ines of the content to be i nc l uded in the courses and the 

exam i nations were prepared and mailed to the course Instructors 

at the selected colleges and un iversit ies. The statistica l 

treatment of the data in both studies is s i mi I ar In· that 

the re l iabi I ity of the origina l tests was determined by 

means of the Pearson-Product Moment Method of Correl a tion 

between the score s obtained from the odd and even numbered 

items, corrected by the Spearman- Brown Prophecy Formula. 

For both stud i es , the index of discrimination and difficulty 

rating are calculated for each item. The two studies differ 

in that Hardin was concerned with developing an i nformatio~ 

test for evaluating college or un i versity students enrol led 

in a beginning bowling course whereas the present study is 

concerned with developing an information test for evaluating 

college or unive rsity students enro l led in a beg i nning 
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modern dance course. The two studies differ also i n that 

Ha rdin 's test consists of mu l tiple choice , best answer , and 

true-false i tems whereas the present i nvestigator's test 

consists of multiple choice items only. 

• Sources of Da t a 

The data utilized in the study were gathered from 

the following documentary so u rces: books, periodicals , 

pamphlets, and bulletins related to a ll aspects of the study; 

pub I ished and unpub I ished information tests; and course 

out ! ines of undergraduate courses in beginning modern 

dance from selected colleges and . un i versities. Human 

sources utilized were:_ one - hundred undergraduate students 

enro I I ed in beginning modern dance c I asses in se I ected 

co ll eges and universities; and members -df the Thesis 

Committee who also served as the panel of experts to establish 

the curricular validity of the test. 

SUMMARY 

"The purpose which runs though . and strengthens a 11 

other educationa l purposes -- the common thread of education 

is the development of the ability to think. 11 1 In order to 

accomplish this purpose, students must gain some unders t anding 

of the scope of man ' s existing knowledges with specific reference 

to an understandin g of the history of education. Included 

in this revi ew is an account of broad educationa l objectives 

1 Ed u~:a ·l· ion ·Policies Commission, ££. · cit . , P· 16. 



w h i c h h a v e b e e n de s c r i b e d as a p' p rec i a f i on f o r th e w o rt h o f 

intel lectural achievement; abi I ity to make discriminating 

judgements amid conf I icting claims of truth; heightened 

sensitivity to the I imitations of known knowledges; and . 

i n t e II e ct u a I a n d s p i r i t u a I d e v o t i on to a n u n d. e r s ta n d i n g o f 
. l the va I ues inherent in a good Ii fe. 
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Proponents of the l~beral arnd the technical arts, 

respectively, have long been involved in a debate in order 

to determine which one of thes~ . approaches would best serve 

the expressed aim and objectives of higher education. 2 

One faction belteves that the aim of education should be 

that .of preparing students to take t heir proper roles in a 

democr~tic society by means of a I iberal arts education 

whereas the other faction believes that the aim of education 

sh6uld be that of preparing students for a selected vocation 

. 3 or a profess 10n. 

In general, in the United States of America, the 

I iberal arts colleges are those requiring instruction in 

the fine arts, in the natural sciences, and in the humanities. 4 

The usual pro_gram in such an institution is planned to acquaint 

1 M_ i I I et t , £.£_. c i t • , p p . v - v i • 
2oressel, Mayhew, and McGrath, £.e.· cit., P· I. 

3 1 bid. 

4 Barnhart, £.e.· cit., p. 702. 
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the student with a broad range of know l edges for his individual 

and persona l satisfaction. ·Educati on in the t echn i cal or 

professiona l arts has as i ts purpose the deve l opment of 

skill in a particu lar art, science , profess i on , or trade, 

through specialized instruct i on. Proponents of this approach 

believe that in this modern age of sc i entif i c and techn i c 9 1 

development, the economic structure demands a technical l y 

specialized worker who is t rained to do one specific job 

and to do it wel I. 1 

S i nce the objectives of both the I i beral and technical 

arts are essential to the I i fe of the individual in our 

soc i ety today, there arises a need for a proper ba l ance 

between the two. After the establishment of a curriculum 

which emphasize~ I iberal arts courses, the introduction of 

cou r ses re l ated i·o the professiona l and technical arts is an 

easy and seemingly natura l step in l eadi _ng toward a balanced 

education . 

Specific object i ves which reflect a balance between 

the I i bera I and the techn i ca I arts shou Id be es tab I i shed for 

purposes of instruction in and the evaluation of any course 

i n educat i on . Frequent l y, these objectives are categorized 

under the following heading: ( I ) knowledges to be acquired; -

1 Van Doren , £E_. c i t . , p • 7 9. 
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(2) ski I l s t'o be mastered ; (3} attitudes and appreciations 

to be developed; and (4) habits and practices t o be 

est ab Ii shed. 1 

Modern dance as an art form exempl if Jes both the 

I iberal and technical approaches to education since movement 

sk i I l s are used as the means for developing the physical 

body , expanding the persona l ity, and heightening the 
2 

appreciation of the students . As a liberal art, dance 

emphas i zed the aspects of hi story and phi I osophy. As a· 

technical art, dance required that skills and techniques must 

be developed thro _ugh specialized training in order for the 

student to experience a real enjoyment, a perceptive 

awareness , and a conscious control of the movement of his 

body. A balance should exist between the object i ves of 

modern dance as a liberal art and as a technica l art, 

because on l y through the medium of movement , can modern dance 

exist at a l l, and therefore, be appreciated. 

In the opinion of the i nvestigator, i n order that 

the student of modern dance may derive the greatest benefit 

from his educational experiences, he should be subject to 

periodic reliable and valid tests, predicated upon the 

established course objectives . Regardless of the purposes 

of the t esting instrument used or the efficacy of its 

1wi 11 i ams , ££.· cit ., p . 294- 298. 

2 Lock tw rt and Pe as e , ££_. C"i t, , p , I • 



construction, a systematic procedure of teach i ng must 
I be fol lowed in order to. ins·ure ite usefulness. 
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It is the teacher's responsibi llty to know how to 

select and/or develop a good test and how to use it to 

serve the aim and objecti~es of a co~~se of study. Regardless 

of the purpose, it should yield consistent results. It 
,-, 

shou l d possess the factors of objectivity, rel i ability, and 

validity, which are three basic criteria universally 

recognized as essential in the evaluation of tests. 

The general purpose of the present study was to 

develop an objective, rel -iable; and valid paper-and-pencil 

test based upon a course out Ii ne in beginning modern dance 

which was developed by the investigator and which would 

measure the degree of information ijCquired about the subject. 

Undergraduate students enrolled in beginning modern dance 

courses in selected colleges and universities were tested 

during the 1968 summer sess i on. 

For the purpose of clarification, the fol lowing 

definitions and/or explanations of terms were established for 

use throughout this study: i nformat.ion test; modern dance; 

and rating scale. 

This study was I imited to the construc~ion of an 

objective information examination comprised of forty-eight 

I S co i -1- an d F re n ch , .£E_. c i t . , p . 6 . 
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i tems in mu lti ple choice form. Another I imitation of the 

study was the content indicated i n the course out I ine which 

served as the basis for the informa t ion test . 

A careful review of I i terature indicated tha t the 

present study was not identical with any prev i ous one. 

S eve r a I s t u d i e_s rev i ewe d by th e i n v e s t i g a to r we r e s i m i I a r 

to the present one in purpose , and/or scope, and/or approach. 

The fol lowing studies were of ass i stance to the invest igator 

in the development of her study; "Achievement Examinations 

for E l ementary and Intermediate Swimming C l asses , " by 

M. G l adys Scott; "Achievement Exam i nations for Elementary 

and I ntermediate -Tennis Classes," by M. Gladys Scott; 

11 Construction of Two Object i ve-Type Information Exam i nations 

in Swimming for Beginning and l ntermedi?te Classes at the 
I 

Texas Woman's University, Denton, Te xas," by Mur i el Agnes 

Herbrand; and "The Construction of an Information Examination 

for Co ll ege Students Enrol led in Bowling Cla~ses," by Ruby 

Lou Hardin. 

The data utilized in the study were gathe~ed from 

the following docu mentary sour.ces: books, periodicals, 

pamphlets, and bu l let ins related to all aspects of the study; 

theses, dissertations , and other unpublished reports of· 

research related to all aspects of th e study; published and 

unpublish ed i nformation tests; and course ourl ine of under -

graduate co u rse s in beginning modern dance from se lected 
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colleges. and unl_versltles. Human sources uti I ized were: 

one-hundred undergraduate students enrol l ed In beginning 

modern dance classes In selected co ll eges and universit i es; 

end members of the Thesis Committee who also served as the 

panel of experts to estab l !sh the curricular validity of 

the test. 

In Chapter I I the investigator discusses the 

procedures used In the development and evaluation of an 

objective, reliable, and valid test which would measure the 

amount of Informat i on acquired about mode rn dance by under-

graduate college students during a one semester course in 

beginning modern dance. 



CHAPTER tt 

PROCEDURES 

The purpose of this study was to develop an 

objective, re_liable,· and valid test which would measure 

the amount of information acquired a5out modern dance by 

undergraduate college students during a one semester course 

in beginning modern dance. The study involved the establish-

roent of specific objectives for a course outline for 

beginning modern dance classes, the construction of an 

objective information test comprised of forty-eight items 

in multtple choice form, based upon tne established course 

outline, and tne administration of the .test to one hundred 
I 

undergraduate students enrol led tn _Beginning modern dance 

classes in selected colleges and universities during the 

summer session of 1968. 

Pre I iminary Procedures 

tnformation pertinent to al I phases of the study 

was surveyed , studied, and a_ssimilated from available 

documentary and human sources. The i nvestigator found 

no previous study which was directly related to the present 

one but others which were related to specific aspects of 

of th e present investigation were uti Ii zed . 

34 
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A Tentative Out line of The study was developed and 

presented at a Graduate Seminar of the Co l lege of Hea lth , 

Physical Education and Recreation at the Te~as Woman ' s 

University in Denton, Texas, during the spring semester of 

1968 . The out! ine wa~ revised according to suggest i ons 

offered by the members of the Thesis Committee and other 

individuals attending the Graduate Seminar, and a Pro~pectus 

of the approved study was f i I ed in the Office of the ·~ Dean 

of Graduate Studies at the Texas Woman's University in. 

Denton, Texas 

Proced·ures Fol l owed in the Development 
of the Course Out I i ne 

The i n vest _i gator de t e rm i n e d , i n cons u I tat i on w i th 

members of the Thesis Committee, the four main areas of 

objectives to be used as bases for construction of a 

course outline for b~ginnirig mode r n dance . The four areas 

of objectives, designed by the wel I known educator, the 

late Jesse Feiring Wil liams, 1 and accepted for use in 

the course out f ine we re designated as: (I) know I edges to 

be acquired; (2) ski I ls to be mastered; (3) attitudes and 

appreciations to be developed; and (4) habits and practices 

to be es tab Ii shed . 

1J esse Fe iri ng Wi l 
Ed u ca ·f i o n ( r, h i I a d e I p h i a : 
p . 294-29 (\ . 

Iiams, The Princip l es of Physical 
W. 8. Sa unders Company, 1928 ) , 
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In developing the course out! ine, the investigator 

p l aced major emphasis upon the area concerned with 

knowledges to be acquired since she felt that these 

knowledges provided the background material necessary for 

further accomplishment in a course of beginning modern 

dance. The specific objectives ·included in this area were: 

Cl) to understand dance as an art ·form and the principles 

which characterize it as an art form; (2) to know the 

history of dance and the contributions made by selected 

dance artists; (3) to recognize and to understand the 

differences and. the similarities among four basic types of 

dance; (4) to know the various recognized approaches to 

choreography for dance as an art form movement, music, 

idea, form, and rhythmic devices. 

The investigator made a documentary analysis of the 

information contained in selected course outlines and 

selected books, periodicals, encyclopedias, and dict ionaries 

pertinent to beginning modern dance classes for undergraduate 

college students. A course outline was then completed. and 

submitted to . the members of the thesis committee for 

suggestions, revisions, and deletions. The course outline 

was revised in accordance with the sugg~stions Tade by the 

members of the Thesis Committee, and a final form was completed . 
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The fol lowlAg criteria ~ere used in selecting 

the colleges and universities used in the study: (I ·) a course 

in beginning modern dance must be offered during the summer 

session of 1968; ( 2 ) amp I e t i me rriu st be a I I o cat e d f o r the 

presentation of the materia l included in the course out I ine; 

(3) the modern dance courses should be classified as physical 

education activity classes; (4) the schools shou~·d be 

located geographically in the southern, southwestern, or 

western areas of the United States. A list of forty colleges 

and universities which satisfied the established criteria 

was compiled from college and un i versity catalogues, the 

Dance Directory, 1 and Webster's New Collegiate Dictionary. 2 

After further evaluation, on ly twenty of the forty 

co ll eges and universities which satisfied the established 

criteria were retained . The investigator telephoned the 

modern dance instructors at these twenty se lected colleges 

a nd universities dur ing the first two weeks of June of 1960. 

From these persona l te l ephone cal Is, the investigator 

discovered that only seven of these twenty colleges and 

universities satisfied all of the established criteria for 

1Eugenie Doxier, Dance Directory (Washington D.C . : 
American Association for Hea l th, Physit~I Education, and 
Recreation, 1963. 

2webster's New Collegiate Dictionary (Springfield, 
Massachu se i"-t s : G. and C. Merri an C., Pub I ishers, 1959, 
pp. 1160-11 7'1 . 
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participation in th~ study. The invest}gator then obtained 

agreement from the respective instructors of modern dance 

in the seven selected colleges and.,universit i es to cooperate 

with the investigator - in the completion of the p.roposed study. 

Two of the seven colleges and universities which agreed to 

cooperate with the study found it impossible to do so. The 

instructor of modern dance_ at Florida State University in 

Tai lahasse, Florida, felt that the content of the course 

out Ii ne was too extensive to cover in the a I I otted c I-ass ti me. 

For this reason, she decided against administering the 

infor.mation test which was based on the course outl i ne 

developed by the investigator. The dance instructor at 

Northwestern State College in Natchitoches, Louisiana, 

received the test too late for administrat i on to her 

beginning modern dance class. 

The students uti I !zed in this study as subjects 

were enrolled in b~ginning modern dance classes in the 

fol lowing colleges and universities: Texas Technological 

Co I I ege in Lubbock, Texas; Southeastern Sta1·e Co 11 ege in 

Hammond, Louisiana; University of Coloiado in Boulder; 

Colorado; Southern University in Baton Rouge, Louisiana; 

an d G ram b I i n g Co I I e g e i n Gram b I i n g , Lou i s i an a . 

A pre I iminary letter explai n ing the nature of the 

study, copies of the course outline, and a postal card, 

requ esting 1hc number of tests which would be needed, were 



mailed to the instructors of beginning modern dance who· 

had agreed to administer the test to students enrol led in 

their classes. Copies of the prel.Jminary letter, course 

out line, and postal card appear in the Appendix of this 

thesis. 

Procedures Fol lowed in the Development 
of the Original Information Test 
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The content of the course out I ine, a copy of which is 

in the Appendix of this thesis, served as the resource 

material from which the items to be included in the original 

i n fo~mation test were selected , compiled, and categorized . 

The invest i gator constructed 120 test items in the form of 

multiple choice, "best answer" type of question . This type 

of question was selected because It requires the student to 

differentiate between answers of which al I are plausible 

but only one is correct. Furthermore, the multiple choice, 

"best answer" type of quest i on requires the student to have 

an understanding of the basic principles involved, the ability 

to discriminate, and the ability to apply knowledges acquired. 

areas: 

The test items were grouped according to four major 

(I) moder n dance in general; (2) history and 

personalities of modern dance; (3) locomotor and axial 

movements involved in modern dance; and (4) basic compositional 

elements i nvo lved in modern dance. 
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Each test item was typed on an index card with the 

correc t answer recorded on the back side of the card . The ·, 

tes t i tems appearing on the cards were rev i ewed twice by 

an expert in test construction - - a member of the Thesis 

Comm ittee . ·upon the suggest i on of the expe r t , 116 test 

items were accepted and then reviewed for content by a panel 

of experts i n modern dance . The panel of experts was 

comp ri sed of the members of the investigator ' s Thesis 

Committee as we I I as s i x graduate students and five 

ex p e r i e n c e d tea ch e rs o f mo de r n d an c e . I n comp I i a n c e "' i th 

the panel of ex·pert's suggestions , 104 test items ~,ere 

accepted and/or revised and twelve test i tems were deleted . 

The investigator then prepared a sca l e fo r r at i ng 

each of the 10'1 test items . The initial 104 test items 

were grouped according to the four major areas described 

above and submitted wi th the rating scale to the panel of 

expe r ts in dance. The fol lowing directions for rating each 

test were _ g i ven: 

Rate the following test items as GOOD (appropriate 
in present state to be used i n test) , FA I R (appropr i ate 
t o use i n test but ~ould be improved) , POOR 
( i nappropriate for use in test) . Circle Q for GOOD , 
F for FAIR , or P for POOR in the numbered blanks which 
co rrespond with- the number bes i de each test item . 
P l ease feel free to make suggestion~· for the ' i mp rovement 
of any t est item on th i s form . 
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The l etters~ for GOOD,£ for FAIR, and P for POOR appeared 

at the right of each test i·tem with a n.umber corresponding 
i to ·the number of the test i tem at the left. The rating 

scales were collected and a frequency distribution was made 

wh i ch al lowed for the recording of the number of times a 

test item was rated as g6od, fair , or poor , th~s establishing 

curricular validity for each test item. Those test items 

rated as either good or fair by the panel of experts were 

revised and retained for inclusion in the final in format ion 

test . Those items rated as poor by only one expert we re 

revised and retained whereas those items rated as poor by 

two or ·more experts were deleted from the final information 

test. After deletions were made, sixty-five test items 

remained. These were reviewed by the members of the Thesis 

Committee and further suggestions, corrections, and deletions 

were made . Forty-eight test items were revised and/o r 

re-rained for the final draft of the original information test . 

Upon analyzing the forty-e i ght test items it was 

found that the proportion of emphas i s for each of the four 

major areas comprising the test were (I} dance in general, 

nine per .cent; (2) history and personalities of modern 

dance, twenty-five per cent ; (3) locomotor and axial 

movements involved i n modern dance, forty-two per cent; and 

(4) basic compositional e l ements involved in modern dance, 

twenty-f ivo por cen t. 



The items were arr~nged in o rder of increasing 

difficulty as determined empirically by ~the inves~igator 
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with respect to the various areas covered: The test items 

were distribu t ed so that no two items concerning -the same 

major area fol lowed one another. The final form of the 

information test was completed in accordance with the 

mult i ple choice, "best answer" format and was approved by the 

members of the Thesis Committee. A copy -of the information 

test appears in the Appendix of this thesis. 

An answer sheet was devised to accompany the original 

inform~tion test i n beginni~g ~odern dance. Space was 

provided on the answer sheet for recording the student's 

name , score, the date on whi.th the test was administered, 

the name of the college, and the examination number which 

was recorded by the investigator before ma i Ii ng the form to 

the instructor. Directions stated for marking on the 

answer sheet were: "Make ·a heavy cross (X) through the 

letter correspondi ng to the best answer. to each question." 

Numbers corresponding to the test item numbers were arranged 

in three columns with the letters "a, b, c, d" at the right 

of each number. A copy of the answer sheet appears in the · · 

Appendix of this thesis. 

A grading key, to be used at the discretion of each 

instructor a dmi nistering the test, was developed. The key 

consisted of a t est form and a correctly marked answer sheet. 
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An accompany i ng lette r __ givi_ng the dir_ections for administering 

the test was sent to each i nstructor . Directions stated on 

the test form and in the letter read: "Al low approx i mate ly 

fo r ty minutes to take the test. Give each stude~t one copy 

of the test and one answer sheet." 

A letter , giving directions for administering the · 

test; cop i es of the test; student answer sheets; a grad i ng 

key; and a stamped self-addressed envelope i n which to 

re t urn the answer sheets were mai •led to each of the instructors 

of beginn i ng modern dance who had agreed to administer the 

test. Copies of the letter, test, and an s wer sheet appear 

i n the Appendix of this thesis. 

Procedures Fo I I owed in the Estab Ii shment 
of the Objectivity, Rel iabi I ity, 

Va li d i ty of the Final Test 

Objectivity of the test was establ i shed th r ough 

it s careful construction i n the form of multiple choice 

statemen ts fol lowed by four alternative answers . In order 

to increase the objectivity of the test, d i rections for 

administering the test were s~ated on the test forms as 

we 11 as i n the accompany i ng I etter to the i nstructors. Pree ise 

scor i ng methods were employed by the investigator. 
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Re I i ab i I i ty 

Data obtained from the ·administra~ion ot the test 

to the one-hundred stu?ents enrol led in beginning modern 

dance classes were tabulated and subjected to statisti~al 

analysis be the u~e of computer services. Two sc6res were 

noted for each paper: one for a I I correct even-numbered test 

i terns, and one for a I I correct odd-numbered test i terns. 

The correlation between the sum of the scores of the 

odd-numbered test items and the sum of the scores of the 

even-numbered test items was determined by meins of the 

Pearson-Product Moment Method of Correlation. The 

Spearman-Brown Prophecy Formula was then utilized to predict 

the rel iabl I ity for the ful I length of the test. 

Va I id i ty 

An i t em a n a I y s i s was made of the raw d at a co I I e ct e d . 

The item analysis revealed three qua! tties inherent in each 

test item: (I) · the difficulty of each item; (2) the 

efficiency of ea~h item to discriminate between the students 

who knew the correct answers and those who did not know the 

correct answers; and (3) the frequency with which each of the 

four f o i Is or ea ch test i tern was chosen. 

I Barrow and McGee, p. 509. 
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The method used in computing the index .of discrimination 

and d i fficulty rating ·for each test i tem was the "Variation 

of the Flanagan Method. 11 1 

The index of discr i mination or va l idity of- each test 

Item was obtained by comput i ng the number of times that 

each test item was answered correctly, arranging the i tems 

in descending order with respect to the number of times that 

each was answered correct l y, and computing the number of 

correct responses in t~e lower grouping of twenty - seven 

per cent and subtracting from the number of correct responses 

i n the upper grouping of twenty - seven per cent . 2 Thts 

percentage is sug.gested as being the minimum percentage to 

be used in defining the upper and lower groups. 3 This 

difference was then divided by the number of answer sheets 

in one group. The invest}gato r then examined the fol Is to 

each t est item. Items were considered unacceptable i f the 
4 indices of discriminat i on were below fiftee n . Al I items 

or foi l s within each test question which were of questionable 

value were either revised or d i scarded whereas the items which 

I Barrow and McBee , p. 509. 
2 1bid. 
3 1t,id,, p . 514. 
4 1 bid . 



had satisfactory degrees of difficulty or non-functioning 

fo i I s were revised and retained. 

The degree of difficulty for each test i tem was 

determined by adding the number of correct responses i n 
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both the upper twenty~sever per cent and the lower twenty - seven 

per cent groups, and dividing the sum of those correct 

responses by the total number of respondents being used in 
I 

the statistical analysis. Items were considered unacceptable 

if the degree of difficulty was above ninety or below ten 

whereas the items which had satisfactory indices of discrimination 

were retained. 

Procedures Fol lowed in the Establishment 
of t he Mean, Standard Deviation and 

Standard Error of the Mean 
of the Final Test 

Since the investigator was interested in knowing how 

wel I the group scored on the examination and the amo~nt of 

variabi I ity within the group, the mean, standard deviation, 

and standard error of the mean were calculated. 

A group f requency distribution was prepared, the 

mean was computed, and the standard deviatipn was obtained . 

The standard deviation revealed how much the scores in the. 

distribution jeviated from the mean. The standard error· of 

1Barrow and McGee, .£.E_ • cit,, p. 514, 



the mean was then applied to determine the reliaoility 

o r s tab i I i t y o f th e me a n o f t h e e n t i re g r o. u p . t es t e d i n 

relation to a popu l ation. 

Summary 
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The purpose of this study wa s to develop an objective, 

reliab l e, and va l id test which , would measure the amount of 

information acquired about modern dance by undergraduate 

co I I e g e s t u d e n ts e n r o I I e d i n a s um me r s es s i .on co u rs e i n . 

beginning modern dance in selected colleges and universities . 

Information pertinent to al I phases o f the study was 

survey_ed, studied, and assimilated from avai !able documentary 

and human sources . A Tentative Out I ine of the study was 

deve l oped and presented at a Graduate Seminar of the College 

of Hea l th , Physital Education and Recreation at the Texas 

Woman ' s University in Denton, Texas, during the Spring, 1968. 

The out I ine was revised and a Prospectus of the approved 

study was f i I e d i n the of f i c e of the De an of Graduate Stud i es 

at the Texas Woman's University in Denton, Texa s . 

The investigate~ determined_ in consultation with 

members of the Thesis Committee , the four main areas of 

objectives to be used as bases for construction of a course 

outline for beginning modern dance. The four main areas of 

o bjectives were: 

to be ma s-Jcnid ; 

( I ) kn ow I e d g e s to be a c q u i re. d ; (2) sk i I l s 

(3) attitudes and apprecia.tions to be 



48 

developed; and (4) habits and practices to be establ i shed. 

The investigator made a ~ocumentary analysis of the 

i nformat,i,on contai ned in selected course outlines_ and 

selected books, periodicals, encyclopedias and di.c.tionaries 

pertinent to begin n ing modern dance classes for undergraduate 

college students. A course outline was then completed and 

revised in accordance with suggestions from the Thes i s 

Committee. 

Criteria were established In selecting the colleges 

and universit i es used in the study during the summer session 

of 1968. A I ist of forty colleges and universities which 

satisfied the established criteria was compiled. After 

fur t her evaluation, only twenty of the forty colleges and 

u n i v e rs i t i es w h i c h bes t s a t i s f i e d th e. e s ta b I i s h e d c r i t e r i a 

were retained. From those twen_ty colleges and universi t ies , 

on l y tive felt it possible to administer the test. The 

students uti I ized in this study as subjects were enrol led 

in b~ginning modern dance classes at the fol lowing col l eges 

and universities: Grambling College in Grambling, Louisiana; 

Southeastern State Col l~ge in Hammond, _ Louisiana; South'ern . 

University in Baton Rouge, Louisiana; Texas Technological 

College in Lubbock, Texas; and the University of Colorado in 

Boulder, Colorado. 

A p re I i m i n a r y I et t e r ex p I a i n i n g th e.. n a tu re· of th e s t u d y , 

copies o f t he course out I ine, and a postal card, requesting 
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the number of tests which would be needed, were mailed to 

the instructors of beginning modern dance who had agreed to 

administer the test to students enrolled in their classes. 

The content of the course out I ine served as the 

resource material from which the items to be included in 

the original information test were selected, compiled, and 

categorized. The investigator constructed 120 test items in 

the form of multiple choice, "best answer" type of question. 

In compliance with the opinions of experts in the field of 

test construction and in the fi .eld of dance, 104 test items 

were accepted and/or revised. The investigator the n 

prepared a scale for - rating each of the 104 test items .. The 

initial 104 test items were submitted with the rati ng scale 

to the panel of experts in dance. The ~ating scales were 

collected and a frequency distribution was made which 

al lowed for the recordf~g of the numbei of times a test item 

was rated as good, fair, or poor, thus establishing curricular 

validity for each test item. Those test items rated as either 

good or fair by the panel of experts were revised and 

retained for inclusion in the final information test. Af t er 

deletions were made, sixty-five test items remained. These. 

we re reviewed by members of the Thesis Committee and further 

suggestions, corrections, and deletions were made. Forty-

eight t e s t items were revised and/or retained fo~ the final 

draft of '!' ho o riginal information test in beginning modern 



dance for undergra duate college students. The items were 

arrang~d in order of increasing difficulty as determined 

empirically by the investigator. The . final form of the 

information test was completed in accordance with the 

multiple choice, "best answer". format and was approved 

by the Thes i s Committee. 
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A letter, giving directions for administering the test; 

copies of the test; student answer sheets; a grad i ng key; and 

a stamped self-addressed envelope in which to return the 

answer sheets were mailed to each of the instructors of 

beginning modern dance who had agreed to administer the test. 

Objectivity of the test was established .. through its 

careful construction in the form of multiple choice statements 

fol !owed by four _alternative answers. In order to increase 

the objectivity of the test, directions to~ administering 

the test were stated on the test forms as we I I as i n the 

accompanying let ters to the instructors. Precise scoring 

methods were em~loyed by the investigators. 

Data obtained from the admi n istrat i on of the test to 

the one-hundred students enrolled in beginning modern dance 

classes were tabulated and subjected to statistical analysis 

by the use of computer services. The correlation between 

the sum of the scores of the odd-numbered test it~ms and 

the even - num bered t est items was determined by means of the 



Pearson~Product Mome~t Method ~f Cor~e lation. The 

Spearman- Brown Formula was then uti I ized to predict the 

rel iabi I ity for the fu l I length of the test. 
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An item analysis was made of the raw data col l ected. 

The method used in computing the index of discrimination 

or validity and difficulty rating for each item was the 
11 Va r i at i on of the F I a nag an Method . 11 1 

Since the investigator was interested in knowing how 

we 11 the group scored on the ex,ami nation and the am·ount of 

variabi I ity within the group , the mean, standard deviation, 

and standard e~ror of the mean were calculated . A group 

frequency distribution was prepared, the mean was computed, 

a nd the standard deviation was obtained. 

I n Chapter 111 the i nvestigator presents the analysis 

of the data and discusses the f i nd i ngs of the data obtained 

from a test comprised of forty-eight multiple choice test 

items which was administered to one-hundred undergraduate 

students enrol led in beginning modern dance courses at the 

se l ected co l leges and universities. 



CHAPTER 11 I 

PRESENTATION OF DATA WITH ANALYSIS 
ANO DI SCUSS ION OF FINDINGS 

The pu r pose of the study was to deve)op an o~jective , 

re l iable , and val id test which would measure the amount of 

info r mation acquired about modern dance by undergra duate 

college students enrol led _ in selected col l eges and universities 

dur t ng a one~semester course in beginning modern dance. 

The original objective i~format i on test comprised of 

forty~eight items in multiple choice form was administered 

to one .... hundred undergraduate college students enrol led in a 

one~semester course in beginning modern,dance at the 

fol lowtng selected co l leges and universities: Grambling 

Co ll ege i n Grambling, Louis i ana; Southeastern State Co l lege 

in Hammond, Louisiana ; Southern University in Baton Rouge, 

Louisiana; Texas Technolog i cal College in Lubbock, Texas; 

and the Untversity of Colorado in Bou l der , Colorado . The 

students were each given written instruct i ons with respect 

to the procedures for answering the questions and for 

recording their answers on the answer sheets provided by 

the investigator, 

52 
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Reliability of the Original Information Test 

Data obtained from the admi n istrat i on of the test 

to the one hundred students enrol led in beginning modern 

dance classes were tabulafed and su bjected to statistical 

analysis by the use of computer services at Northeast 

Louisiana State Co l lege in Monroe~ Louisiana. The returned 

answer sheets were arranged in numer.ical order and the 

forty-etg~t test items were each numbered in a designated 

column, Two scores were noted for each paper: one for al I 

the correct even-num5ered questions, and one for a ·I I the 

co r r e c t o d d ""n um b e re d q u est I o n s , 1 The re I i a b i I i t y c oe f f i c i en t 

of correlation obtained between the odd-numbered items and 

the even-numbered ttems as determined by means of the 

Pearson.,..Product Moment Method of Correlation was .78, The 

coefficient of correlation which resulted was actually the 

reliability of a test only half the length of the one 

admtntstered, When the Spearman-Brown Prophecy Formu la was 

applied to the obtained reliaoi lity coefficient of corrE:dat!on 

tn order to predict the reliability for the full length of 

the fest, it resulted in a high reliability coefficient of .99. 

Since the investigator had no way of determining the degrees 

of d[ff[culty of the [terns unttl after +he test'had been 

a d rn t n t st e red to a I a r g e s amp I i n g , a n d s i n c e she 'co u I d not 

1 Bar r· o1·1 and McGee,~•~., p, 520, 
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arrange the items so that there was an equlva l ence of 

difficulty among the odd-numbered i tems and the even-numbered 

items, such equivalence was assumed bj the investigator. 

Validity of the Original Information Test 

An item analysis was made for the raw data collected 

in order to determine the validity of each i tem or the 

extent to which each of the forty-eight items would be 

acceptable when revising the test. The item ana l ysis is 

presented in Table I. - Also indicated are those i tems 

in need of deletion and those fo i Is in need of revision. 

For the original information test designed for 

students enrolled in beginning modern dance classes, the indices 

of discrim i nation ranged from -0.01 through 0.82 and the deg~ees 

of difficu l ty ran ged from .37 through .94. Those items with 

degrees of difficulty below .10 and above .90, and those 

items with indices of discrimination below . 15 were indicated 

as needing de I et ion. Fo i Is which v1ere se I ected by I ess than 

two per cent of the students were considered non-functional 

and in need of deletion or revision. Specifically the item 

analysis revealed that a total of eleven test items would be 

deleted from the original informat i on test because they had 

indices of discriminat i on which were below . 15. Of these 

eleven items, five had a difficulty rating which was below . SO. 



Item s 

I 
2 
3 
4 
5 
6 
7 
8 
9 

10 
I I 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
3 1 
32 
.33 
34 
35 
36 
37 
38 
39 
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TABLE I 

t TEM ANALYStS OF THE BEGINN ING MODERN DANCE TEST 
FOR .UNDERGRADUATE COLLEGE STUDENTS 

DEVELOPED BY THE INVESTIGATOR 

Degree of t nd ex of Non-Fu net ton- Items to be 
D i f f .t Cu I ty D i· s c r i m i n a t i o n i ng Fo i Is Deleted o r 

Revised 

0 , 87 0, 17 revise 
0 . 65 o·. 34 
a . 91 0 . I 0 d delete 
0 , 93 0,06 delete 
0 , 79 0 , 20 
0 , 9 1 0 , 03 delete 
0 , 82 o. ·13 delete 
0,84 0. I 7 
0 , 79 0 , 13 delete 
0,87 0 , 24 a revise 
0,50 . 0 , 37 
0,75 0 .27 b d revise 
0 . 62 0 , 68 
0,84 0 ,24 
0 , 84 0 , I 7 I d revise 
0 , 72 0 , 48 
0 , 72 0 , 41 
0,58 0.75 
0,84 0 , 17 
0 , 81 0 ,37 
0 , 81 o·. 31 
0,89 0,20 C revise 
a, 9. 4 ..... o, 03 delete 
0 , 77 o·. 37 a revise 
0 , 9.3 0 , 06 delete 
0,62 0,75 a revise 
0 , 68 0 , 55 
0 , 87 0 . 24 
0 , 89 0 . 13 delete 
0 , 37 0. 13 dele~e 
0,79 0 , 27 C rev i se 
0,48 0 , 82 
0 , 63 0 , 58 
0,70 0,58 

delete 0,67 -0.03 
0 . 6 7- 0 . 27 
0 , 55 0 . 34 C d revise 
0 . 8/1 0 , 24 
0 . '16 0 , 44 
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TABLE I (continued) 

Degree of Index of Non-Function- Items to be 
Items Difficulty Disc rimination i ng Fo i I s Del e ted or 

Revised 

40 0 , 58 0 , 27 b revise 
41 0,5 1 0 , 82 
42 0 , 51 0 , 27 
43 0,68 0,62 
44 0,87 0.24 C revise 
45 0,65 0 , 55 
46 0 , 72 0,48 
47 0,51 0,48 
48 0 , 50 O. 03 de lete 

The e ·leven items in need of deletion from the information 

test are numoered (3), C4J , (6) , C7J, (9), C.23), (25), (29) , 

0 0 ) , (3 5 } , a n d ( 4 8 l , i n the or i g i n a I i n format i on test . 

An addtttonal eleven items had satisfactory degrees 

of dtfftculty and sattsfactory indices of discriminati o n but 

contatned non~functiontng foi Is which are indicated as 

being tn need of revision . These i tems are numbered (I) , (10) , 

U2l , (15 1, (221, (24) , (261, 'c31}, (37} , C40), and (44), 

i n the origt~al tnform~tion test , 

Twenty~si~ test items had satisfactory degrees of 

difficulty, satisfactory indices of d i s~riminati.on, and all · 

fo i I s properly funct ioning, These· test items were completely 

acceptable and are numo.ered (21, (5}, CS) , Cfl}, -c'l3}, cf4) , 

Cl6l., Cl 7 l , C1 8 }, U9l, c20J, C211 , (27> , · (281 , C32> , C33l, 

C3 4 l , ( 3 6 J , C 3 8 } , C 3 9 } , C 4 I ) , C 4 21 , C 4 3) , C 4 5 ) , C 4 6) , a n d 



(471, tn the or i ginal information test, Those test ' items 

to be de leted as wel I as those foi Is to be revised are so 

i ndicated in the copy of the forty-eight item test wnich 

appears rn the Appendi~ of this thesis. 

Mean, Standard Deviation, and Standard Error 
of the Origina l tnformation Test 

The mean, standard deviation, and standard error 
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of the mean were calcu .lated from a group ·frequency distribution 

in order to determtne how wel I the group scored on the 

test and the amount of varia6i I ity· which was obtained 

withtn the group of su6jects to whom the origina l i nformation 

test was admtntstered, The distrioution of the one hundred 

scores is presented in graphic form in F i gure I . 

For the total group of one hundred students, the raw 

scores on thts forty-efght item test ranged from a low of 

15 to a h_igh of 100 , The sample approximated a normal 

dtstr[button but was skewed in a positive d irection to the 

left, The mean score was 36 ,1 50 and the standard deviation 

was 6 , 90 I • 

The mean score of 36,150 on this forty-eight item 

test indicated that the group tested was ab l e to answer 

correctly more than half of the forty-eight questions 

comprising the original i nformation test . For a test of 

this length, the mean score indicated that the test was 

h i g h I y s ·t a b I o • 
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FIGURE I 

A DISTRIBUTION OF SCORES FOR THE ORIGINAL BEGINNING 
MODERN DANCE TEST ADMINISTERED TO UNDERGRADUATE 

COLLEGE STUDENTS ENROLLED JN· SELECTED 
COLLEGES AND UNIVERSITIES DURING 

THE SUMMER SESSION OF 1968 
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Summary 

The original objective information test comprised 

of · forty-eight items in multiple choice form was administered 

to one-hundred undergraduate college students enrol led in a 

one semester course in beginning modern dance at the 

fo I I owing se I ected co I I eges and universities: Gramb Ii ng 

Co l lege in Grambling, Louisiana; Southeastern State College 

in Hammond, Louisi~na; Southern Univers i ty in Baton Rouge , 

Louis i ana; Texas Technological College in Lubbock, Texas; 

and the University of Colorado in Boulder, Colorado. The 

students were each given written instructions with respect 

to th~ procedures for answering the questions and for 

recording their answers on the answer sheets provided by 

the investigator. 
I 

The reliability coefficient. of correlation obtained 

between the odd-numbered Items and the even-numbered items 

as determined by means of the Pearson- Product Moment Method 

of Correlation was .78. The coefficient of correlation 

which resulted was actual l y the reliability of a test only 

ha l f the length of the one administered. When the 

Spearman-B~own Prophecy Formula was appl led to the obtained 

rel iabi I ity coefficient of correlation In order to predict 

the re _l iability for the full length of the test, it resulted in a 
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re l ta6[1ity coefficient of . 99, Since the investigator 

had no way of determining the degrees of difficulty of the 

items unti I after the test had been administered to a large 

sampling , and since she cou l d not arrange the items so 

that there· was an equivalence of difficulty arnon~ the 

odd-num5ered items and the even-num5ered items , iuch 

equivalence was assumed by the investigator. 

For the origina l informat ion test i n beginning modern 

dance, the i ndices of discrfmtnatton ranged from - 0.03 

through 0,82, and the degrees of diff iculty ranged from . 37 

through .94, Those i tems with degrees of difficulty below 

, 10 and a5ove ,901 and those items wi th indices of 

dtscrtmtnation below ,15 were indicated as needing deletion. 

Fo _i I s which were selected oy less than two per cent of the 

students were considered non ..... functfona l and in need of 

deletion or revtsiont 

Specifically the item analysis revealed that a 

tota l of eleven test items should be de leted from the 

ortgina l information test because they had indices of 

dtscrtmination which were be low ,15. Of these eleven items, 

five had a difficulty rating which was above . 90 . An 

additional eleven items had satisfactory degrees of difficulty 

and satisfactory indices of discrimination out dontained 

non~functtontng fol Is which are indicated as be i ng in need of 

revtsiont Twenty~stx test [ terns had satisfactory degrees 
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of difficulty, satisfactory indices of discrimfnation, and 

al I fot Is properly fun·ctiohing and were complete l y acceptable. 

Fo r the total group of one hundred students, the 

raw scores on this for+y-eight item test ranged ti:om "a low 

of 15 to a h_igh of 100. The sample approximated a normal 

distributton but was skewed i n a positive direction, to the 

right. The mean score was · 36. ISO an·d the standard deviation 

'tlas6 , 90 1, 

Th e mean score of 36 . 150 on this forty - e i ght item 

test tndtcated that the group teste~ was able to answer 

correctly more tnan half of the forty-e i ght questions 

cornpr_ising the or_igtna l information test , For a test of 

this lengt h , the mean score indicated that the test was 

somewhat easy for the students to whom tt was admin istered . 

The standard deviation ·of 6 , 901 indicated I imited 

var i: abtl tty wttliin the _ group tested, The standard error of 

the mean of , 690 indicated that the obtained mean score was 

h.igh l y staole ,. 

tn Chapter tV, the investigator i ncludes a summary 

of the study, conclusi6ns · based upon the findings of the 

study, a critica l evaluation of the study, and recommen.dations 

for further stud i es in the a~eas of dance and _physical educat ion . 



CHAPTER IV 

A SUMMARY~ CONCLUSIONS, CRITICAL EVALUATION, 
AND RECOMMENDATIONS FOR FURTHER STUDY 

Summary 

"The purpose which runs through ancl strengthens a 11 

other educat i onal purposes -- the common thread of education 

is the development of the ability to think. 11 1 In orde r to 

accompl i sh this purpose , students must gain some understanding 

of the scope of man's existing knowledges with specific 

reference to an understanding of the history of education. 

Included in this brief survey is an account of broad 

educat i onal objectives which have been d~scribed as appreciations 

fo r the worth of intellectual achievement, abi I i t y .to make 

discriminating judgements during a pedod of confl i cting claims 

of truth, heightened sensitivity to the I imitations of known 

knowledges, and intel l ectual and spiritual devot i on to an 

understanding of t he va lu es inh er.ent : in a good I i fe. 2 

Proponents of the I iberal and the technical arts, 

respectively, have long been involved in a debate in order to· 

determine which one of these approaches would best serve the 

1Education Pol ic ies Commission, 9.£. · cit., P· 16 . 
2Mi I l e tt , .£1?..• cit . , pp. v-vi. 
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expressed aim and objectives of h)gher education . 1 One 

faction believes t hat the aim of education should be that 

of prepar i ng students to take their proper ro l es i n a 
'-
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democratic society by means of a liberal arts education whereas 

the other faction be l ieves that the aim of education should 

be that of preparing students for a selected vocation or a 

profess i on by means of a technica l arts education . 2 

In general, in the United States of America, the 

libera l arts colleges are those requiring i nstruction in the 

fine arts, in the natural sciences, and i n the humanities. 3 

The usual program i n such an institution is planned to acquaint 

the student with a broad ra~ge of knowledges. Education in 

the technical or professional arts _has as i ts purpose the 

dev~lopment of sk.i I I in a particular art , s~ience , profession, 

or trade, through specialized instruction. Proponents of this 

a pp roach be I i eve that i n th I s m_o de r n age of s c i en t i f i c a n d 

technical development , the economic structure demands a 

technically specialized worker who is trained to do one 

specific job and to do It well. 
. . 

Since the objectives of both the liberal and technical 

arts are essential to th·e life of the individual in our soci _ety 

1oressel, Mayhew, and McGart h, ££.· cit., p. I. 

2 1bid . 
3 Barnhart, £.e.· cit . , p. 70~. 
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today, ther.e arises a need for a proper balance between 

the two. After the establishment of a curriculum which 

emphasizes I iberal arts courses, the introduction of courses 

related to the professional and technical arts is an easy 

and seemingly natural step in leading toward a balanced 

education. 

Specific objectives which ref l ect a balance between 

the ·1 i bera I and the techn i ca I a r ts shou Id be es tab Ii shed 

for purposes of instruction in and the evaluation of any 

course in the curriculum of an educational pr?gram. Frequently, 

these objectives are categorized under the following headings: 

(I) knowledges to be acquired: (2) skills to be mastered; 

(3) att i tud0s and appreciations to be deve I oped; and ( 4) hab i ts 

and practices to be established.I 

Modern dance as an art form exemplifies both the 

li beral and technical approaches to education since movement 

ski I ls are used as the means for developing the physical 

body , exp a n d i n g th e p e rs on a I i t y , an d he _i g ht en i n g the 

apprec iation of the students . 2 As a liberal art, dance 

emphasizes the aspects of history and philosophy. As a 

technical art, dance requires that ski I ls and techn iqu es must 

1williams, ££.· cit., p. 294-298 . 

2
Lockhart and Pease, £E_, cit., P· I. 



be deve l oped through specia li zed training in order for the 

student to experience a rea l enjoyment, a perceptive 

awareness, and a conscious control of the movement of his 
. 

body. A balance should exist between the objectiyes of 
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modern dance as a I i bera I art and as a techn i ca I art because 

on l y through the medium of movement , can modern dance exist 

at a l I, and therefore, be appreciated. 

In the opinion of the i nvestigator, in order that the 

student of modern dance may derive the greatest benefit from 

his training exper iences, he should be subject to periodic 

reliable and valid tests, predicated upon the established 

objectives of any specif_ic course o f study in this area of 

the curriculum. Regard less of the purpose of the testing 

instrument used or the efficacy of i ts construction, a 

systematic procedure of_ teaching must be fol lowed in order to 

insure its usefulness. 1 

It i s the teacher ' s respons i bility to know how to 

select and/or to develop a good test and how to use it to 

serve the aim and objectives of a P?rticular aspect of the 

course of study. Regardless of the purpose, the test should 

yield cons i stent results . It shou l d possess the factors of ·. 

objectiv i ty, rel iabi I ity, and validity, which are three basic 

criteria universally recognized as essential i n the evaluation 

of tests . 

1M. Gladys Scott and Esther French, Better Teaching· 
Through Te~jJng (New York: A. S. Barnes and Company, 1945), p. 6. 



The general purpose of the present study was to 

develop an objective , reliable, and valid paper-and-pencil 
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test based upon a course out I ine, developed by the investigator, 

for a one semester course in b~ginning modern dance which 

wou l d measure the degree of information acquired about the 

subject. Unde.rgraduate students enrol led in beginning 

modern dance courses in selected colleges and universities 

were tested during the summer session of 1968. 

For the purpose of clarification, the following 

definitions and/or exp l anations of terms were established 

for use throughout this study : information test; modern 

dance; and rating scale . 

This study was I imited to the construct i on of an 

objective informat i on examination compriped of forty - e i ght 

items in multiple choice form . Another l i mitation of the 

study was the content i ndicated in the course out I ine which 

served as the basis for the information test. 

A careful review of the literature i'ndicated that the 

present study was not identical with an y previous one . 

Severa l studies reviewed by the investigator were similar to 

the present one in purpose, and/or scope, and/or approa~h. 

The fol lowing studies were of ass i stance to the investigator 

in the development of her study : "Achievement Examinations 

for Elem en1·ary and Intermediate Swimming Cl asses, " by 
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M. G l adys Scott; " Ach i evement Exam i nations for Elementary 

and In termediate Tennis C l asses , " by M. Gladys Scott; 

"Construction of Two Objective-Type lh.form.at t:on Examinations 

in Swimming for Beginning and I ntermediate C l asses at the 

Texas Woman's University , Denton , Texas," by Muriel Agnes 

Herbrand; and "The Construction of an Information ·Examination 

for Co l lege Students Enrol led in Bowling Classes," by 

Ruby Lou Hardin . 

The data uti Ii zed in the study were gather~d from 

the fo l lowing documentary sources: books , periodica l s , 

pamphlets, and bul l etins related to al I aspects of the study; 

theses, dissertations, and other unpublished reports of 

research related to al I aspects of th e study; published and 

unpublished infor:mation tests; and course outline of 

undergraduate courses in beginning modern dance from selected 

colleges and universit i es. Human sources utilized were: 

one-hundred undergraduate students enrol led in b~ginning 

·modern dance classes in selected co ll eges and universit i es; 

and members of the Thesis Committee who also served as the 

pane I O f e X p e rt S t O e St a b· 1 i Sh the CU r r I Cu. I a r Va I i d i t y O f the t 8 S t • 

The procedures fol lowed i n the deve lopment of the 

study included surveying, studying, and ass i milafing information 

pertinent to all phases of the study fr.om avai l ab 'l e documentary 

and human sources. A Tentative Outline of the study was 
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developed and presented at a Graduate Sem i nar of the Co ll ege 

of Health, Physical Education and Recreation at the Texas 

Woman's University in Denton, Texas on May 16, 1968. The 

outline was revised in accordance with suggestion:>·made by 

those attending the seminar and appro~ed by members of the 

Thesis Committee, a1nd finally, a Prospectus of the approve:d 

study was filed in the Office of the Dean of Graduate Studies 

at the Texas Woman's University in Denton, Texas. 

In consultation with members of the Thesis Committee, 

the i nvestigator determined the four main areas of objectives 

to be used as a basis for the construction of a course out-

I ine for beginning modern dance for col l~ge _or university 

students. The four ma in areas of objectives we·re: (I) know -

ledges to be acquired; (2) ski I ls to be mastered; (3) attitudes 

and appreciations to be developed; and (4) habits and pr~ctices 

to be established. The investigator made a documentary 

analysis of the i nformation contained !n selected course 

·outlines, books, periodicals, encyclopedias, and dictionaries 

pertinent to beginning modern dance classes for undergraduate 

college· students. A course out I ine was then completed and 

revised in accordance with s~ggestions from the members of 

the Thesis Committee. 
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Criteria were established in selecting the col feges 

and universities used in the study during the summer session 

of 1969. A list of forty colleges and universities wf.iich 

satisfied the established criteria was 6ompi led. After 

f u rt he r e v a I u at i on , o. n I y twenty of the forty co I I e g es and 

universities which best satisfied the established criteria 

were retained. From these twenty colleges and universities, 

only five felt it possible to participate in the study. The 

students uti I ized in this study were ·enrol led in beginning 

modern dance classes at the fol lowi .ng colleges and un iversities: 
. . 

Grambling College in Grambling, Louisiana; Southeastern State 

College in Hammond, Louisiana; Southern University i n Baton 

Rouge, Louisiana; Texas Technological College in Lubbock, Texas; 

and the University of Colorado in Boulder, Colorado . 

A preliminary letter explaining the nature of the 

study, copies of the .course outline, an·d a postal card, 

requesting the number of tests which would be needed, were 

ma i I e d to t he i n s t r u ct o r s o f b g i n n i n g mod e r ·n d a n c e who h ad 

agreed to administer the test to students enrol led in their 

respective classes. 

The content of the course outline served as the 

resource material from which the items to be included in the 

original information test were selected, compiled, and categorized. 

The investigator constructed 120 test items in the form of 

multiple ch o i ce type of questions. 1n comp I iance with the 
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opinions of experts in the field of test construction and in 

the field of dance,· 104 test items were _accepted and/or 

revised. 

The investigator then pre~ared a scale for - rating each 

of t h e I O 4 t es t ·i t e ms a n d th e s e we re s' u b m i t t e d w i th the rat i n g 

scale to the panel of experts in dance . The rating scales 

were collected and a frequency distribution was made which 

a l lowed for ·the recording of the number of ti-mes a test 

item was rated as goodi fair, or poor, thus establ ishi~g 

curricular validity f or each item. Those test items rated 

as either good or fa i r by the panel of experts w.ere revised 

and re ta i n e d for i n c I us i on i n the f i n a I or _i g i n a I i n format i on 

test in beginning modern dance. After dele t ions were made, 

forty-eight test items remained · for the final draft of the 

original information test. The i tems were arranged in order 

of increasing difficulty as determined emp i rically by the 

investigator. 

A letter giving directions for administering the test, 

copies of t he test, student answer sheets, a grading key, and 

a stamped self - addressed envelope in which to return the· 

answer sheets were mai f e_d to the instructors of mode r n dance ·· 

who had agreed to participate In the i nvestigation. 

Objectivity of the test was established through its 

careful construci-ion i n the form of mult i p l e choice statements 
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fo l lowed by four a l ternat i ve answers . In order to i ncrease 

the ovjectivity of the tes t, directions for adminis t ering 

the test were stated on t he test forms as wel I as i n the 

accompanying letters to the instructors . Precise ~coring 

methods were emp loyed by the Investigator . 

Da t a obtained from the administration of the test 

to the one- hundred students enro l led · i n beg i nning modern 

dance classes were tabu l ated and subjected to statistical 

analysis by the use of. computer services at Northeast 

Louisiana State College in Monroe , Lou i siana. The correlat i on . 

between the sum of the scores of the odd - numbered test items 

and the even-numbered test items was determ i ned by means of 

Pearson-Product Mome nt Method of Correlat i on . The 

Spearman-Brown Prophecy Formula was t hen uti l ized t o predict 

the rel iabl I ity for the ful I length of the test . 

An item analys i s was made of the raw data collected. 

The method used i n computing the index of d i scrimination or 

va l idity and difficulty ra ti ng for each I tem was the "Varaltion 
l of the Flanagan Method . " 

S i nce the i nves t igator was Interested In knowing how 

wel I the g roup scored on the examinat i on a_nd the amount of. 

v a r i a b i I i t y w i th i n t h e g r o u p , the me a n , s ta n d a· rd d e v i a t i o n , 

1Barrow and McGee , p . 509 . 
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and ·standard er ror of the mean were calculated . A group 

fr~quency distrib ution was prepared , the mean was computed, 

and the s t andard deviation was obtained . 

When analyzing the data , the investigator found that 

the rel iabi I ity coefficient correlation obtained between 

the odd-numbered i tems and the even - numbered items as determined 

by means of the Pearson-Ptoduct Moment Method of Correlation 

was . 78 . The coefficient of correlation which resulte d was 

actually the rel iabi I ity of a test only half the length of 

the one administered . When the Spearman-Brown Prophecy 

Formu.la was applied t o the obtained reliability coe f ficient 

of corre l ation in ord~r to predict the rel iabi I i ty for the 

full length of the test, it resulted i n a high reliability 

coefficient of . 99 . Since the investiga~or had no way of 

determining the degrees of difficulty of the items until after 
. . 

the test had been admin i stered to a large sampling, and since 

she could not arrange the items so that there was an 

equivalence of difficulty amo~g the odd-numbered items and 

the even-numbered items, such equivalence was assumed by 

the investigato r. 

F o r the o r .i g i n a I i n f o rm a t i on t es t i n b g i n n i n g mo de r n 

dance , the indices of discrimination ranged from - 0.03 

through 0.82, and the d~grees of difficulty ranged from 

. 37 through . 94 . Those items with degrees of difficulty below 
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.1 0 · and above . 90 , and those items with indices of discriminati on 

be low . 15 were indicated as needing deletion . Fol Is which 

were selected by less than two per cent of the students were 

considered non-functional and in ne~d -of de letion or rev i sion. 

Spec i fica l ly t he i tem analysis revealed that a tota l 

of eleven test items should be deleted from the original 

information test because they had indices of discrimination 

which were be low . IS. Of these eleven items, five had a 

difficulty rating which was above . 90. An additional eleven 

i tems had satisfactory degrees of dlfflcu lty and satisfactory 

indices of discrimination but contained non - functioning foils 

which are indicated as bei~g in need of revision . 

Twenty-si x test i tems had satisfactory degrees of 

difficu l ty, sati~factory i ndices of discrimination , and al I 

fol I s proper l y functioning. These I tems were completely 

acceptable . 

For the total group of one- hundred students , the raw 

scores on this forty - eight item test ranged from a low of 

fifteen to a high of one-hundred . The sample approximited 

a normal dist~ibut ion b~t was skewed to the r i ght i n a 

negative direction . The mea n score was 36 . 150 a nd the standard 

dev iat i on was G. 901 . 

The mean score of 36 . ISO on · th~s forty - erght item 

test indicated that the g r oup tested was able to answer 
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correctly more tha n half of. the ' forty-eight quest i ons comprising 

the_ test as a whole . For a test of this I ength, the mean 

score indicated that the test was somewhat easy for the 

students to whom it wa~ administered . 

The standa r d deviation of 6 . 90) indica t ed 

limited variabi I ity within the group tested. The standard 

error of the mean of .690 indicated that the obtained mean 

s co re w a s :·. h) g h I y s ta b I e . 

Conclusions 

A. The information test in beginning modern dance 

for undergraduate college students as constructed may be 

considered as a reliable test . This statement i s su bstantiated 

by the fact that a coefficient of correlation of .9~ was 

obtained for the test . 

8. The i nformation test may be considered a valid 

measuring device for determining the amount of information 

acquired about modern dance by undergraduate col l ege students 

du r ing a one-semester course in beg i nni~g modern dance. This 

statement is substantiated by the fact that "curricular". 

validity could be assumed for each item Inasmuch as the items 

were in agreement with the i n.formation avai l ab l-e i n documen-

tary sources. The validity of the infocmation test is 

further substantiated by the fact that al I items designated 

as compl ete ly acceptable had satisfactory indices of discrimination 

and sati sfacio ry degrees of d i fficu l ty. 
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C. The information test in b~ginning modern dance 

had a satisfactory d~gree of objectivity. This fact was 

assured by the use of specific d i rections presented on each 

test, and the use of precise scoring methods by the investigator. 

D. Twenty-six items of the in format ion test in 

beginning modern dance may by considered a satisfactory device 

for determining the amount of information acquired about 

modern dance by undergraduate college students during a one-

semester course in beginn i ng modern dance . This conclusion is. 

substantiated by the fact that the test is reliable, valid, 

and the test items have satisfactory degrees of difficulty, 

sat i sfactory indices of discrimination, and are related to 

the mater i a I Inc I uded i n the cours e out Ii ne . 

Critical Evaluation ' 

I. In the op i nion of the investigator, the purpose 

of t he study was fulfilled. An objective , reliable, and val i d 

test which would measure the amount of information acquired 

about modern dance by undergraduate college students during 

a one-semester course in beginning modern dance was developed 

and evaluated. 

2 . More test items might have been constructed.for 

the test to al low for the deletion of those i tems which proved 

to be statistically unsatisfactory. Items were deleted because 

th e degree of difficulty was too high, thus indicating that 
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some of the questions were too easy. The writer had no ~ay 

of knowing that these items woul-d pr6ve to be too easy o~ 

that other items would fai I to discriminate between the 

students who made high scores and the students who made 

low scores . 

3. Revising foi Is within test items,. readminister.ing 

the test, and statis"tical ly reanafyzing the data , might have 

resulted in additional acceptable items to be included in the 

or i ginal information test for ~~ginning : modern dance . 

4. A l arger sampling for the test m}ght have 

res u I t e d i n a h _i g he r v a I i d i t y and the re fore the re ta i nm en t 

of a l arger number of test items. 

5. A statistica l analysis of the data obtained from 

each college or university, participati"~g in the study, might 

have revealed that a particular gro~p of students scored 

extremely high on the test, thus causing the negative 

skewness of the scores . 

Suggestions f or Further Study 

A. · Revise the non-functioning foi Is for the 

beginning modern dance test and administer the test to students 

c l assified as b~ginning modern dance students at selected 

col leges and univers i ties, eventually standardizing the test . 
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B. Rev i se t he be gi nn i ng moder n dance t est f~r 

undergraduate college students by construct i ng add i tio nal 

i t ems, administe r the test to students classified as beginning 

modern dance students at se lected col l eg es and universities 

an d e va luate the tes t . 

C. Deve l op, ad min ister, e val uate , an d standard i ze 

test s pertinen t to a l I phases of dance . 

D. Deve l op, administer , and evaluate , and standardize 

t es ts pertinent to al I ph ases of the ph ys i cal education program. 
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Dear 

PRELIMINARY LETTER 

1920 Ruddel I St., Apt. 147 
Denton, Texas 
July 17, 1968 

I am a graduate student in the College of Health, Physical 
Education and Recreation at the Texas \'foman 's University, 
working toward completion of the Master of Art~ degree with a 
major sequence in dance and re I ated arts. My thesis - is 
concerned with the deve lopment and evaluation of an objective 
information test in beg inning modern dance for undergraduate 
college students. 

This test wi 11 be administered to approximate l y one hundred 
undergraduate students enrol led in beginning modern dance 
courses during the 1968 summer session at selected colleges 
and universities. The test wi 11 be objective in nature and 
wi I I be concerned with dance as an art form , the contributions 
to dance made by selected dance artists, the differenceso 
a n d s i m, i I a r i t i e s b et ween f o u r b a s i c t y p es o f d a _n c e , th e 
various recognized approaches to dance composition through 
movement, music, form, and rhythmic devices . Forty-five 
to sixty multiple choice statements fol lowed by four alternate 
answers wi 11 comprise the test . The curricular validity 
of the test has been determined through the evaluation of 
each test ttem by m~mbers of a panel of experts. The rel iabi I ity 
of the test wi I I be determined by means of the Pearson- Product 
Moment Method of Correlation between the scores obtained 
from the odd and even numbered items of the test, corrected 
by the Spearman-Brown Prophecy Formula . 

Enclosed is a copy of the course out I i ne established for 
beginning modern dqnce students; the content of which served 
as a basis for the selected test questions. Instructions _ 
for the administration of the test, answer sheets, and the 
test wil I be mai led to you in adequate time for administration 
to students presently enro'l led i n beginning modern dance courses. 

Your cooperation in this project wi I I be greatly appreciated. 

Approved: 

Dr. Frances J . Mye rs 
Thesis Director 
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·- S i n c e r I y y o u rs , 

Sara Lewis 
Graduate Student 



POSTAL CARDS 

BEGINNING MODERN DANCE CQURSE 

The second 1968 summer session began: 
mon th , ----:--_day; and ended ____ -:_-=._-m_o_n_t~h;--,--
-------da.y . . . .. . 

The number of hours In class per week was: 

The total number of lecture hours in beginning 
modern dance was: 

Signed: 
(Instructor of Beginning Modern Dance) 

PLE ASE RETURN 

BEG IN NING MODERN DANCE COURSE 

Name of institution 

Number of students enrolled in course 

On what date would you like to . administer the 
examination? 

Signed: 
(Instructor of Beginning Modern Dance) 

PLEASE RETURN 

80 



I . References 

BEGINNING MODERN DANCE 
COURSE OUTLINE 

A . Requ ired Textbook: None 

B . Student References 

I. Books 

a. Ellfeldt, Lois. A Primer for Choreographers. 
Pa I o A I to , · Ca I i for n 'i a : Na t i on a I 
Press Books, 1967 . 

b . Hayes, Elizabeth R. Dance Composit i ons and 
Production for High Schools and 
Co l leges. New Yo r k : A . S . Barnes 
and Company, 1955 . 

c . Lockhart, A i leene and Esther E. Pease. 
Modern Dance: Bui I ding and Teaching 
Lessons. Dubuque, Iowa: Wm. C. 
Brown Company, 1966. 

2 . Periodicals 

a. Dance Magazine 

b. Dance Scope 

C. Teacher References (see attached b i b I iography) 

I. Books concerned with 

a . Aesthetics 

b . History and phi l osophy of dance includ ing 

outstanding dance personalities and 

choreographers 
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c . Dance theory: those bas l c elements 

associated with movement, f l oor and spatial 

design, mus i c, and dance form 

2 . Periodicals and journals conce r ned ~ith the 

a·bove to_p i cs 

Objectives: An overview of the main e l ements in modern 

dance. The specific content relative to each objective 

I isted below i s discussed in Part I I I of this out I ine . 

A. Know I edges to be Acquired 

I. To understand dance as an art form ~nd the 

principles which characterize it as an art form 

2. To know the history of dance and the contri -

butions made by selected dance artists : 

a. Isadora Duncan 

b . Ted Shawn 

c. Ruth st . Denis 

d. Mary Wi gman 

e . Martha Graham 

f . Doris Humphrey 

g • Char les Weidman 

h. Hanya Ho l m 

I • Jose Limon 

3. Jo recognize and to understand the differences 

and the similarities between four bas i c types 

o f dance . 
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4. To know the various r ecogn i zed approaches to 

choreographing dance,·as an art f orm through 

movement , music, idea, fo rm and rhythmic dev i ces 

B. Sk i 11 s to be Mastered 

I. To deve l op skills in techn i que 

2 . To deve l op ski I Is in choreography 

3. To develop good rapport among the class members 

while part i cipat in g in group techniques and 

cho r eography · 

4. To analyze crit i ca ll y dance studies 

C. Att~tudes and Appreciations to be Developed 

I. To deve l op an appreciation of dance as an 

en riching cu l tural experience 

2 . To adopt an objective attitude toward 

crit i cism of self and others 

3. To appreciate the obi igat io n of be i ng a 

reliable member of a group 

D. Habits and P r act ices to be Estab li shed 

I. To accept criticism objectively and to offer 

cr i ticism const r uctively 

2. To be comp letely dependab le as a participant 

in matters of group pro~ects 

3 . To become aware of Individual weaknesses in 

oneself and others and to work toward 

se l f - improvement 
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4. To demonstrate high standards of workmanship 
I II. Content 

A. Introduction to Beginning Modern Dance 

I. Defin i tion . of dance in general and ot modern 

dance in particular 

a. Modern dance: Turner defines modern dance 

as fol lows: 

Mode~n, or contemporary, dance is 
an art form that uses movement as a 
me~ium of expression . It is the 
result of intentional ordering of 
movement by a choreographer . The 
movement is created· in response to 
the re-experiencing of emotiona l 
values, which are thus given a new 
existence. The expressive movement 
is highly selected, spatia.l ly 
designed, and organized through rhythmic 
structure; the result is the communi-
cation of an idea, mood, feeling, state 
or situation. (13:14) 

b. Folk and ethnic dance: Duggan, Schlottman, 

a nd Rutledge define folk dance as follows: 

Folk dances are the traditional 
dances of a given country which 
have evolved naturally and spon-
taneously in conjunction with the 
everyday activities and experJences 
of the peoples who developed them, 
perpetuated from generation to 
generation in the manner of al I 
trad ition_s. ( I :22) 

Ellfeldt defines ethnic dance in the 

following way: 
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Ethnic dance is a dance of a people 
of _ common cultura l, racial , 
and/or r el i gious heritage. 
Essent-i.a I ly, such dance takes its 
t ime and place of performance from 
the culture of which it is a part . 
( 2:89) . 

These two types of dance are so closely re lated 

by de fi n i t i on that they are often referred to 

as be i ng the same dance type . 

c . Soc i a l da nce : Harris, Pittman and Wa l ler 

c lassify social dance as 

Contemporary ba l I room dances which 
have soc i abili t y and recreation for 
their primary purpose . The charac-
teristic quality of the social dance 
i's i n its style which is achieved by 
changes in foot pattern and rhythm . 
( 4 : I ) 

d . 8 a J I et : A cod i f i e d t e c h!n i q u e of dance i n 

wh i ch there are five _basic positions of the 

feet . The axia l a nd locomotor movements 

used in bal l et also fol low accepted rules 

with a l I steps beginn i ng and ending in one 

of the five basic foot positions . 

2 . A br ief resume of the h i story of modern dance 

An established new dance, later cal led 

modern dance , evolved in Germany in the year 

1920. (8:16) Almost ten years later , this ·form 

of dance was recognized in America . (8:16) 
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In.the.early 1900 1 s, (8:16) Isadora· 

Duncan was the first Amer ican ·dancer to break 

away from the academic re s trictions of the ballet 
. 

as she cast off the traditional costumes, decor, 

music, and tech~iques and even discarded her 

shoes. She desired to return to nature itsel·f 

for inspiration, seeking "natural" ways of 

movement. Her major contribution was a phi losoph-

ical one i~ that she left no physical techniques 

as such, but a theory of freedom from restriction 

concerning ways in which to dance. Miss Duncan's 

revolutionary ideas paved the way for all future 

dance artists. 

There was much similarity concerning 

modern dance in Germany and in the United States 

of America, especially in the desired end . The 

dissimilarity existed because of the differences 

in cultural surroundings. The Wigman dance in 

Germany was characteristic of the post war Ge rman 

c u I t u re d u r i n g the I 9 2 0 1 s · i n th a t i t was p r ·1 n c i p a I I y 

concerned wit h the relationship of man to his 

universe. The American dancer, I iving in a fairly 

new, developing country chose subject matter 

concerni~g his culture and time. Modern danc~ today 

i s expres sive of al I the various forces that have 
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had an effect on Amerfcan culture and 

society in _ general . . Today, modern dance might 

have as its inspiration any basis or idea. It 

is with complete freedom that a modern dancer 

approaches chore~graphy. 

-.-·. • The:fol lowing are brief resumes of 

those individuals o~ institutions which have 

played important roles in the history of modern 

dance. 

a. Isadora Duncan - (1880-1927) 

(I) Known as the first Ameri.can modern dancer 

(2) Based her technique upon her desire to · 

express herseff through movement 

(3) Made her personal art form her primary 
I 

contribution tq the dance world 

(4) Believed that the human form and human 

spirit are most beautiful and lasting 

( 5 ) C h a r act e r i z e d h e r t e c h n_ i q u e by " n a tu r a I " 

movements not based on the techniques 

of .the formalized ballet. 

b. The Denishawn School of Dance and Preforming 

Company 

(I) Ted Shawn - (1891- ) 

(a) · Studied theology at the University 

of Denver 
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( b.) Became s er i o us I y i I I and s u f fer e d 

a partial paralysis which he was 

able to overcome by taking dance 

lessons 

(c) Developed continuing interest in 

dance and its artists 

Cd) Married Ruth St. Denis in 1914 and 

together they formed the Denishawn 

Company in 1915 

Ce) Was the first male dancer in America 

to achieve a position of influence 

and importance 

Cf) Was very concerned with the cause of 

men in dance and therefore ·established 

a man~s touring_ group 

(g) Recognized the Importance of dance 

in education and held classes at 

the Springf i eld Col l~ge 

(h) Established the University of the 

Dance at Jacob's Pi I low in Lee, 

Massachusetts and later established 

a dance theatre in 1942 

(2) Ruth St. Denis - (1877-1968) 

(a) Es tab I i shed renown by 1906 as a 

dance artist 
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Cb) Approx i mated Eastern sty l es and 

character dance in her choreography 

Cc) Established an i nd·i vidua li stic 

techniq ue from her improvisa tion 

and beautiful movement 

(d) Contributed to the area of 

ethr:iologic dance 

(e) Devoted herself to religious dance 

wi th she often combined with the 

spectacu I ar qua I it i es of the theatre 

c . Mary W}gman - (1886- ) 

CU Studied with Emi le Jacques Da l croze 

a nd Rudolf von Laban i n Germany until 19 18 

(2) Estab l ished her own dance school in , 
Dresden, German.y, in 1920 

(3) Concerned principplly with the relation-

ship of man to his universe which was 

characteristic of the German culture 

(4) Conceived of space as a factor , I ike 

t i me, with which to compose and trans -

fe r ed emphasis from the body of the 

dancer to the idea of the dance 

(5) Uti Ii zed l ow strong movements and turns 

in her dances 
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C6) Freed herself from the domination of 

mus i ca I form. by compos ing music I ess 

works or works accompanied by simple 

ins trumen t s. 

d . Martha Graham - (1895- ) 

Cf> Refered to as a symbo l of modern dance 

(2) Studied at the Denishawn schoo l fro m 

1916-1923 

( 3) Est ab I i shed an i n d i v i du a I qua I i ty i n 

her dance that is cal led "ugly," 

"angular, 11 "obscure ," and " modern" 

(4) Developed a di sci p l ined , highly 

i nventive , and unique vocabulary of 

abstract movement , .now recognized as 
I 

one i mportant pha se of the American 

modern dance movement 

(5) Based her moveme~t on contract l·ons 

and rel eases 

(6) Formed her own school of dance in 

New York City and organi zed a profess i onal 

company that tou~s ~he continent ~swell 

as presents an annual concert i n New Yor·k City 

(7) Is stl I I ' dancing and choreographing a t age 73 

90 



e. Doris Humphrey - Cr895-1958) 

Cf ) Stud i ed at the Denishawn School from 

1918-1928 

(2) Developed a fundamental rhythm of movement 

Invo l ving fal I and recovery 

(3) Joined with Char l es Weidman in 1928 to 

form the Humphrey - Weidman Comp a ny and 

deve l oped a particu l ar t echnique for the 

training of dancers know n as the Humph~ey-We i dman 

technique 

(4) Retired in 1945 as a result of arthritis, 

but continued choreograph in~ untl I her 

death In 1958 

f. Charles Weidman - (1901-

U) ·studied at the Denishawn School from 

1920-1928 

(2) Joined with Humphrey in 1928 to form 

the Humphrey - Weidman Company 

(3) Became the co~dlrector of the Hump hrey-Weidman 

Schoo I and exponent : of the Humphrey-Weidman 

techni que 

(4) Made a tremendous contribut ion to dance in · 

e ducat i on by his master c l asses and 

workshops held in co l leges and universities 
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C 5 ) Assoc i ate d -w i th Mi k ha i I Sant a ro i n ·the 

" Exp res s i on o f Two A rt s " Th eat re i. n 

New York where he also conducts classes 

(6) Achieve d renown in comedy pantomime 

with his solo "Ki net i c Pantomime ". 

g . Hanya Holm - (1898- ) 

Cl) Danced in Germany wi th the origina l 

Wi gman group 

(2) Headed the facu l ty of the centra l 

Wigman school i n Dresden, and came to 

America in 1931 to open a branch schoo l 

i n New York City 

(3) Founded the Hanya Holm Studio in 

New York i n 1936 

·(4) Developed her own system and technical 

t ra in ing o r iginally based upon Wigman's 

t echniques but strongly influenced by the 

American cu l ture 

· (5) Devoted herself i n recent years to 

choreographing Broadway such as "Kiss 

Me Kate" a~d "My Fair Lady" 

(6) Developed her own sty l e of choreography 

(7) Affi I iated with Colorado College in 

Colo r ado Springs, Co l o ra do as a dance 

t eacher and l ecturer 
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h. Jose Li mon - ( (908- ) 

Cl) Studied with Humphrey and Weidman but 

i n 1946 formed his own company 

( 2) Associated with the Juilliard Schoo.I 

of Music and Dance in New York City 

' (3) Sponsor~d by the government to conduct 

tours in Sou~h Ame r ica and Europe 

(4) Ranked with the top of contemporary 

modern dancers 

D~ring the l ifetime of these many 

artlsts, the moder.n dance has changed. Al I of 

them have been inf I uent i a I -in br_i ng i ng about the 

cha!'lges, and a I I of them have thems e Ives been 

changed . They have added their own philosophies , 

be li efs , maturity, and express ion of ideas. They 

hav e not bee n Imi tators of thei r teachers but 

have gone on to explore and to establish their 

own schoo I of thought. · So mode r n dance has been 

several things in its lifetime. As the world 

~ha!'lges , s9 wi I I modern dance ; for without this 

rejuvenation , the modern dance cou ld not be 

modern . 

8. Approaches to and/or Elements of Beginning Modern 

Dance : Dance techniques and/or creative stud i es 
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may be approached th r ough the use of t he 

fo l lowi~g devices and/or factors . One or more 

of these devices or factors may be at work at 

any given time. 

I. Movement : the medium that conveys the 

dancer ' s art 

a. Locomotor: those movements which leave a 

fixed position or base and cover space i n 

any direction and plane 

< I ) Walk 

(2) Run 

( 3) Skip 

( 4 ) Jump 

( 5) Hop 

( 6) Leap 

( 7 ) SI i de 

(8) Ga 11 op 

b. Axial : non-l ocomotor movements taken on a 

statio~ary base; movement of the body around 

Its own axis 

·c f ) Swing 

(2) Sway 

( 3) Twist 

(4) Turn 
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C 5.) Push 

(6.) Pu l l 

(7) Fa ll 

(8) Rise 

c. Combinat ions of l ocomotor and axia l 

movements 

d . Dynamics: An element of movement having 

to do with the force of movement or the · 

way in which energy is applied or e·xerted . 

The strength of power given to movement 

may be exerted in varying degrees. It 

may be visib l e and audib.le as the stamping 

of feet or it may hardly - be not iceable . 

e. Abstract qua l ities of movement: the 

c l assif i cation of movement determ i ned by 

variat ions in the spec i fic impetus applied 

and continuity or arrestment of force 

affected. 

( I' ) S us ta i n e d : A steady and cont i n u o us 

type movement marked by the equalization 

of force and the fus ion of force im~ulse 

and fol low-through . . '• 

(2) Percussive: A sharp, forcef u l movement 

with a marked init i a l impetus which is 

quickly checked on the fol low - through 
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(3) Pendular-Circular: A free sw ingi ng type 

movement with unchecked fol low-through 

(4) Suspended : A combination ·of percussive 

and sustained movement in which there 

is an initial percussive · impulse 

fol lowed by a sustained movement . 

(5) Vibratory: A shaking, tremulous type 

movement resulting from the rapid 

tensing o f certain muscle groups causing 

contractions · and relaxations to occur 

in exceedingly rapid sequence. 

2 . Floor and Spatial Design 

a . · Floor design: patterns made by movements 

of the dancer or dancers o~ the stage · 

Cl ) Stage terminology 

(a) Up- stage : toward the backdrop 

Cb) Down-stage: t oward the 

proscenium 

(6) RJght- stage: to the performer's 

right when fac ing the audience 

Cd) Left-stage: to the performer's 

left when fa c ing the audience 

(2) Basic Linear Patterns 

(a) Straight I ine: moves up or 

down stage or on diagonals 
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b • 

( b) Durved I i ne: may be f u I l 

_c i rcles or any combinations 

of the three 

Spatial Design : design made i n the air 

above the floor by the dancer or 

dancers 

(I) Contour : refers to the body e i ther 

s t ationary or moving , as ·outlined 

or silhouetted aga i nst the 

background of space. 

(2) Focus: rel.ates to the conscious 

attent ion and movement of the eyes 

in terms of directional I ine or 

pla~e . Also involves an integral 
f 

alertness of the entire body . 

C 3) Leve I : refers to the relationship 

of the dancer ' s body to the floor . 

(4) Direction : refers to the forward, 

. backward, sideward or combinations 

of "the foregoing movement . 

(5) Dimension:·. refers . to t he size of 

movement from the smal lest-to the 

largest movement . 
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3 . · Mus i c Design : the rhythm i c pattern of a 

dance composition 

a . Basic musical terms 

(I) Tempo: the speed at which the 

composit i on i s being performed or 

the rate at which the pulsations 

fo l low one another 

(2) Rhythm: a pattern of accents 

superimposed upon a flow of 

continuous and driving pulses or 

beats 

(a) Pr i mary rhythm : the underly i ng 

pu I se es tab l.i shed for the 

rhythm 

Cb) Secondary rhythm: ·the pattern 

of the rhythm superimposed 

upon the es tab I i shed pu I se . 

(3) Meter : the division of time or 

rhythm i cal structure ind!c?tlng the 

number of beats in one measure and 

the va l ue of the note which receives 

one beat . Meter max be simple , 

mixed or cumulative. 

(4) Measure: a se r ies of beats governed 

by the established meter signature . 
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(5.) Rhythm i c accent: an increase i n 

stress o r intens i ty which occurs 

repeated ly to give an in~I ing of 

the met r ic unit, that. is, whether 

there are 2 , 3, 4, 5, 6, .. or 7 beats 

per measure . 

(6) Note va l ues: whole, Half , quar t e r, 

eighth, and s i xteenth notes 

(7) Theme: a short musical idea which 

may be used as a subject for 

developme~t and/or var i ation 

(8) Phrase : musical sentences used 

In developing a theme 

(9) Parts : subdivisions within the 

overa 11 form 

4 . Form : t he p l an , the structure, the organization 

of pa r ts , o r the framework of a composition 

a . A: one part form Cone theme) 

b . AB : two part form (two themes) 

c . ABA : th r ee part form Cone theme, ·. contrast i ng . . ' . 
theme, retu r n to origina l theme) 

d , Rondo: ABACADA , etc . (one theme, contrast i ng 

theme , r etu r n to orig Ina I theme, a nother 

contrasti ng theme, etc . ) 
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e. Round: a form of imitation in whi·ch three 

of fou-r vo1 ces or dancers fo I I ow e·ach other 

f. 

at spe~lfic time ' inter~als. (example: Row, 

Row, Row, Your Boat) 

Theme and variations : 

The introduction of ~n initial statement 

which is fol lowed by two or more variations 

of the original theme. It is essent-ial ly a 

11 st r i _ng i _ng together" of the same theme which 

has been changed or altered melodically, 

harmonica I ly, rhythmically, or dynamically. 

g. Group of parts: :ABACAD; no order of theme 

but each part is related to the other parts 

thro_ugh an idea, form, music, l,., ' 

C. Othe r Approaches and/or Sources of Ideas for 

Dance Studies 

I • Sensory st i mu l_i 

(a) Kinesthetic 

( b) Auditory 

( C) Visua l 

( d) Tactile 

( e) Olfactory 

( f) Gustatory 
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2 . Subject st imuli 

(al Moods 

( ti l Literary themes 

t~) C~rrent topics 

3. Accompaniment 

(a) Instruments 

Cb) Seit made sounds 

D. Suggested Criteria for the Evaluation of Dance 

Composit_ions 

I. Creativity: the process of formulat i ~g a fresh 

and distinctly personal statement 

2. Communicat i veness: the bridg i ng of the gap 

between the performer and the audience ; the 

successful projection of sign i ficance or 

Inte nt 

3. ! ndependence or se l f - sufficiency : the abi I lty 

of t he dance to stand alone, independent of 

mus i c , decor , .... 

4. Definiteness or c larity of form: t he structure 

of the dance as determined by prescribe~ movement 

sequences . 

5. Leve l of ski 11: the technical' ability of the 

dancer or dancers to execute the movement we I I; 

the prec i sion or perfection of movement although 

l eve l of sk i 11 is that of a beginner. 
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6. Qua I ities which are upl ift i _ng: the degree to 

which the dance elicits· an aesthetic response 

which is in good taste~ 

I V. Criter i a for the Evaluation of a Student i n Beginning 

Mode r n Dance 

A. Written Evaluation 

8. Ski II Eva I uat i on 

C. Part i cipation 

O. Orig i nal Dance Studies 
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BEG IN NING MODERN DANCE TEST 

MULTIPLE CHO I CE 

D i re ct i on s : · Re a d ea ch q u es t i on ca r e f u II y ·. S e I e ct 
the item which best answers the 
question . On the answer sheet make 
a heavy cross (X) through the letter 
which corresponds to the be~t answer 
to the question . Make no marks on 
the test . 

REV ISE I. Which one of the . following choices is a locomotor 
movement? 

a. twist 
b. leap 
c. p'us h 

*d. sway 

2. Which one of the fol lowing dance artists 
established the. University df the Dance at 
Jacob ' s Pi I low in Lee, Massachusetts? 

a. Charles Weidman 
b . Isadora Duncan 
c • Ru th S t . De n i s 
d . Ted Shawn 

DELETE 3. Which one of the fol lowing movements is executed 
by transferring the weight from one foot to the 
other with one foot mainta i ning continuous 
contact with the floor? 

a . walk 
b. run 
c. leap 
d. hop 

DELETE 4. Which one of the fol lowing statements describes 
the natural movement of the arms when walking? 
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Beginning Modern Dance Test 

a • 

b • 

c. 

d • 

right arm swings forward simultaneously 
with the right foot moving forward and 
left arm swings forward simultaneously 
with the left foot moving forward• 
right arm swings forward simultaneously 
with the left foot moving forward and the 
left arm swings forward simultaneously 
with the right foot moving forward 
right arm remains frirward as the left arm 
remains at side 
left arm remains forward as the right arm 
remains at side · 

5. Which one of the fol lowing individuals was the 
first American dancer to· break away from the 
academic restrictions of the ballet? 

a. Doris Humphrey 
b •. Mary Wigman 

•C • I s a do r a Du n can 
d. Ruth St. Denis 

DELETE 6. Which one of the following terms best describes 
a percussive movement? 

a . st r i k'i n g 
b. quivering 
c. gliding 
d. stretching 

DELETE 7. Which one of the fol lowing statements best 
defines the term "axi 1a I movement"? 

a. those movements which progress on a 
moving base through space 

b. those movements performed on a fixed base 
c. those movements which have continuous 

· momentum · 
d: those movements which cover the entire· 

dancing area 

8. Which one of the fol lowing types of dance ts a 
contemporary form having sociability and recrea-
tion its primary purpose? 

a. bat let · 
b. ethnological 
c. modern 
d. ba I I room 
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Beg i nning Modern Dance Test 

DE LETE 9 . Which one of the fol lowing terms i s best defined 
as "the stta i ghteni _ng of a body part"? 

a . flexion 
b. contraction 
c . extension 
d . r e l ease 

REV I SE 10 . Which one of the following terms is best defined 
as "the tw i st i ng and turning of the body on a 
stationary base"? 

a. I ocomotor movement 
b. axial movement 
c. percussive movement 

*d . suspended movement 

II. Hanya Holm receive·d her initial dance training from 
which of_ the fo l lowing individuals? 

a. Ruth St. Denis 
b . Dor i s Humphrey 
c. Mary Wigman 
d. Martha Graham 

REV ISE 12 . Wh i ch one 6f the fol lowing movements i~ executed 
by pushing off from both feet at the same time? 

a. hop 
*b . l eap 
c. jump 

*d . skip 

l3. With wh i ch one of the fo ·llowing individuals was 
Charles Weidman closely associated? 

a. Doris Humphrey 
b. Mary Wigman 
c . Hanya Holm 
d . He l en Tamiris 

14~ . Which one of the fol low i ng terms is defined as 
"the bending or folding of a body part"? 

a • pushing 
b . extenslon 
C • r otation 
cl • f l exion 
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Beginning Modern Dance Test 

REV I SE 15. Which one of the fol l owing te rms Is an example 
of axial movement? 

a. sl i de 
b. co l lapse 
c . wa I k 

*d . gallop 

16 . Which on~ of the fol lowing compos i tional forms 
i $ indi cated by the letters ASA? 

a. three part 
b . rondo 
c . canon 
d. group of parts 

17 . Which one of the fo l lowing criteria, established 
by Anne Schley Duggan, is used for the evaluation 
of modern dance· as an art form? 

a . dynamics 
b. length 
c . creativity 
d. musical design 

18 . Which one of the following .artists i s a renowned 
German dancer? 

1 9 . 

20. 

a. d~arles Weidman 
b • . Helen Tamiris 
C , Jose Llmcn 
d . Mary Wigman 

Which one of the fol l owing movements is executed 
by springing from one foot and i anding on the 
same foot? 

a . jump 
b . l eap 
c. run 
d . hop 

Which one of the fol lowing terms is synonymous 
with the term "improvisationa l movement"? 

a . patterned movement 
b . impromptu movement 
c . composed movement 
d . sty I i zed movement 
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21. Which one of the fbl lowing choices i s most 
character i stic of Martha Graham ' s dance sty le? 

a . f al Is and recoveries 
b. sw ing s a nd sways 
c . contractions and releases 
d. successions and revolutions 

REVISE 22 . Wh i ch one of the fol lowing types of dance is 
character i zed by the words "traditional" and 
"of t he peop l es "? 

a. ethnic 
b. modern 

*c . tap 
d . ba I I room 

DELETE 23 . Which one of the fol lowing locomotor · ski I ls is 
considered to be basic to a l I other dance ski I I s? 

a . run 
b . hop 
c. walk 
d. jump 

REVISE 24 . Which one of the fol lowing was the first man to 
become re now n e d i n Ame r i ca n ,mo de r n d a n c e? 

*~· Alwin Nikolais 
b. ~eorge Ba lanchinci 
c. Jose Limon 
d. Ted Shawn 

DELETE 25 . Which one of the fol lowing is a percussive type 
of instrument? 

a. flute · 
b. drum 
c. violin 
d . trumpet 

REVISE 26 . Which one of the fol lowin g compos i t io na l f orms is 
best described by the letters ABACADA? 

* ' a • 
b • 
C • 
d . 

two part form 
th r ee part form 
rondo 
theme and vor i atlons 
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27. Whic h one of the fol lowing da ncers was unite d with 
Ted Shawn through marriage as ~el I as through 
dance? 

a. Ma r y Wigman 
b. I sadora Duncan 
c. Ruth St . Denis 
d . Doris Hump hrey 

28. Which one of 'the fo l lowing terms i s defined as 
"the bas i c un i t of a measure having a steady 
and cont i nuous pulse"? 

a. meter 
b. theme 
c. phrase 
d. beat 

DELETE 29. Which one of the follow i ng a bstract qualities of 
movemen t is characte r lzed by a swinging motion? 

a. sustained 
b . pendular 
c . v i bratory 
d. suspended 

DELETE 30 . Which one of the following dance artists is often 
referred to as "the symbol of modern d·ance"? 

a . Hanya Ho lm 
b. Isadora Duncan 
c. Martha Graham 
d . Ruth St. Den i s 

REV I SE 3 1. Wh i ch one of the fol lowi ng abstract qua I i ties of 
movement i s characterized by be i ng smooth and 
unaccented? 

32 . 

a . v i br atory 
b . sustained 

*c . percussive 
d. suspended 

Which one of the fol lowing statements best def.ines 
the criterion "indepe ndence" as used for 
eva l uat i ng dance compos i t i ons? 
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a. 
b. 

capacity of the dance for sufficiency 
, successful ptojection of the Intent of 
the · dance ·'~ ·· 
degree to wh ich the dance el ic ites an 
aesthetic response 

c. 

d • abi I ity of t he dance to communicat~ an 
idea or dramatic intent 

33, Which of··the fol lowing statements is true 
concerning Mary Wigman's use of accompaniment? 

a. She based her dances primarily upon 
musical form . . 

b. She accepted the traditional musical 
theories and used them. 

c. She used primarily orchestra l works for 
accompaniment. 

d. She composed works entirely free of 
musical form. 

34. Which one of the fol ·lowing statements pertains 
only to ~odern dance as an art form? 

a . I t i s tr ad i t i on a I i n i ts mo v em e n t f o r'tn . 
b. It .is communicative. 
c. It relies upon costumes and staging effect·s. 
d. It requires more ski 11 than creative abi I ity. 

DELETE 35. In which one of the fol lowing countrie.s was modern 
dance best known before being "generally recognized 
in America? 

a. England 
b. France 
c. Germany_ 
d . Russia 

36. Which one of the fol lowing statements best defines 
the term "locomotor movement"? 

a. those movements made by the dancer -on or 
across the stage 

b . those movements performed by pivoting on 
one foot 

c. those movements made by a dancer on a 
fixed base 

d. those moveme nts performed by a descent 
of the body from plane tQ plane 
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REV ISE 37 . 

38 . 

Which one of the f o I -I owing movements can be desc r ibed as an exaggerated run? 
a . l eap 
b. ga I lop 

*c. s I i de 
*d . sk i p 

Which one of the fol lowing statements is true concerning modern dance? 

a. I ts movement is restr i cted to abstract 
i n t e r p re ta t i on s . 

b . I ts movement is based upon that of the 
ballet. 

c . I ts movement is r estricted to themes 
peculiar to _the American culture. 

d . It has no fixed vocabulary of movement . 

39 . Wh i ch one .. of the fo l lowing statements describe~ 
" up- stage" as a direction? 

a. toward the proscenium 
b . toward the backdrop 
c. toward the audience· 
d. toward the front curtain 

REV ISE 40 . Which one of the fo I I owing locomotor ·mov_ements 
is described as having an uneven rhythmic pattern? 

a. hop 
*b . walk 

c . r un 
d. skip 

41. Wh i c h one of the fol low i ng statements describes 
the proper method of breathing when executing a 
body contraction fol lowed by a re l ease? 

a. exhalation during contraction and inhalation 
d uring release 

b • inhalation during contraction and exhalation 
du ri ng release 

c. exhalat i on afte r both contraction and 
r elease 

d • i nhalat i on afte r both contraction and 
release 
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42. Which one of the fol lowing locomotor movements 
i s described as havi~g an even rhythmic pattern? 

a. skip 
b. gallop 
c. run 
d. slide 

43. Wh:i ch one of the fo I I owing compos it i ona I forms 
describes a theme and variations? 

a . A, A 1, A2, A3, A4 , ••• 
b. ABACADA 
c. ASA 
d. AB 

REVISE 44. Which one of the fol lowing compos i tional forms 
results when three or four dancers repeat the 
same movement phrase at specific time intervals? 

45. 

a. theme and variations 
b . ~hree part form 

*c. group of parts 
d. round 

Which of the fol lowing types of movement character-, 
ized Isadora Duncan's dance style? 

a. flowing movement 
b. contraction and release 
c. susta i ned and percussive 
d. fa I I and recovery 

46 . Which of the fo l lowing statements describes 

47. 

"lef t -stage" as a direction? 

a. the performer's left when facing audience 
b. the performer ' s right when facing audience 
c. the performer ' s left when facing the stage 
d. the audience ' s 1eft when facing the stage 

Wh i ch one of the fo l lowing movements is descri.bed 
as having an uneven rhythmic pattern? 

a. run 
b. l eap 
c. gal lop 
d. jump 
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DELETE 48 . Which one of the fol lowing statements is true 
concern in g the use of focus in dance composit i ons? 

a . there are five variations in the use of 
focus 

b . focus is indespensable to good movement 
c . focus involves only the conscious 

attention and movement of the eyes 
d . conscious focus i ng is important only as 

an aid i n maintai ning balance . 
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ANSWER SHEET FOR BEGINNING MODERN DANCE TEST 

Name Date · Score ------------------ ------ ---
Col lege __________________ Examination No. 

Directions: Make a heavy cross (X) through the letter 
corresponding to the best answer to each question. 

I • a b C d I 7 • a b c d 33 . a b C d 

2. a b C d I 8 . a b c d 34 . a b C d 

3 . a b C d I 9 . a b c d 35. a b c d 

4 .. a b C d 20. a · b c d 36. a b c d 

5 . a b C d 2 1 . a b C d 37. a b C d 

6 . a b C d 22. a b c d 38. a b C d 

7. a b C d 23 . a b c d 39. a b c d 

8 . a b C d 24 . a b c d 40. a b c d 

9. a b C d 25 . . a b c d 41 . a t, C d 

IO, a b C d 26 . a b c d 42 . a b C d 

I 1 . a b C d 27 . a b c d 43. a b c d 

1 2 . a b c d 28 . a b c d 44. a b c d 

13. a b C d 29 . a b C d 4'5 .. a b C d 

14. a b c d 30. a b c d 46 . a b C d 

I 5 . a b C d 31 . a b c d 47 . a b C d 

16. b d 32 . a b C d 48 . a b C d a C 
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ACCOMPANYING LETTER 

Dear 

1920 Ruddel I St . , Apt. 147 
Dento n, Texas 
July 23 , 1968 

Accompany i ng this letter are copies of the o ri ginal information 
test in begi nning modern dance , answer sheets , and an i nstructor ' s 
key fo r the test . The test has been constructed as part of my 
graduate work in the Col l ege of Health , Physical Educat i on and 
Recreatio n at the Texas Woman ' s University in Denton, Texas . 

The students should be al lowed approximately forty minutes to 
take the test , Give each student one copy of the test and one 
answer sheet . Directions for taking the test are stated on each 
test form . 

P~ease return the answer sheets to me fn the stamped , se l f~ 
addressed envelope which I have provided as soon as conveniently 
poss i b l e . If you wish , you may keep the tests and r ecord the 
test scores for your own use . 

A copy of the resu l ts of my study wi I I be ma i led to you . 

. Your he Ip and cooperation is great I y appreciated . 

Approved : 

Dr , Fra nces J . Myers 
Thesis Director 
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Thank you , 

Sara Le wis 
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