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CHAPTER I 

INTRODUCTION 

Career selection in the 1970 1 s must be made from more 

than 30,000 kinds of vocations, thus today the young woman 

facing the choice of a life's work must consider the wide 

range of vocational opportunities. The ideal career should 

be an interesting occupation that pays well and is much in 

demand. The profession should be a field wher~ being a 

woman is an asset, not a handicap. The career should be a 

growing occupation that reflects the constant changes in 

modern life. The training for the employment should serve 

i n ma r r i a g e a s v1 e 1 l a s o n t h e j o b . B e s t o f a 1 l , t h e o c c u p a -

t i o n w o u 1 d b e t h e t y p e o f \'JO r k i n w h i c h a w om a n c o u 1 d mo v e 

easily between home and job without ra.dical change in 

or ·i e nt at ions . 

All of the above components, and more, can be said of 

jobs in home etonomics. Once home economics was hardly more 

tha.n learning how to "sew and cook" in preparation for life 

as a housewife. Today home economics is a full-fledged pro-

fession that reaches in many directions. Wherever one turns, 

there is a home economist, because the things that have to 

do \1/ i th fa. rn i 1 i es - - ch i l d re n , food , c 1 ot hi n £! , houses - - are 

l 
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concerned with the basic na~ional economy. Women do most of 

the consumer buying and have charge of managing practically 

all family income. Business knows that the best way to reach 

women is by using other-women, not simply as sale~people, but 

as consultants and experts on matters that most concern 

women. 

Not only the commercial usefulness of this occupation 

makes home economics very interesting, people's lives today 

are focused on the family. Home economics as defined by the 

American Home Economics Association (4-7), 11 is the field of 

knowledge and service primarily concerned with strengthening 

family life. 11 

Every aspect of family life contributes to the field 

and, indeed, produces a specialty v1ithin it. Thus, home 

economics has become an occupation that can accomodate just 

about any interest or ability. A student with an interest 

in the biological sciences, as a home economist, can go into 

food technology or nutrition. A home economist with an 

a rt i st i c f 1 a i r can f i n d a p 1 ace i n home decor at i on , cl oUi'i n g 

design, or a.dvertising. The student interested in television 

or journalism, finds wide demands for home economists in 

both fields. 

The present study was undertaken to determine some fie-

tors which have influenced junior and senior students in 



college to select home economics as a career. Students at· 

Texas Woman's University were used as subjects. 

REVIEW OF LITERATURE 

The subject of _choosing careers has· bee·n explored in 

many journals and books. Although some points of view are 

unsupported by research and are based primarily on observa-

tion of and experience with students, views offered by these 

authorities are of value and are included in the following 

review of literature~ 

Steps in Choosing a Vocation 

3 

Gruen (18) reported that a major motivation of college 

students in pursuit of higher education is the preparation 

for a career. Next to the choice of ·a lifetime partner, the 

c~oice of a career is probably the most important series of 

decisions an individual is called upon to make. This series 

of choices among college students often crystallizes signif-

icantly and sometimes even culminates during the course of 

the college experience. There are years of exploration, 

experimentation, the deeping of interests, and the intensifica-

tion of purpose. Career development is no longer thought of 

as an event, but as a continuous process. Higher education 

should aid this process. 



Isaacson (28) e~phasized that most American youth face 

and resolve three fundamental issues that have an enduring 

effect upon their lives. These include: 1) the development 

of a set of values or philosophy of life that will be used 

4 

as a bench mark for resolving many of the decisions and 

problems to be encountered; .2) the choice of a life partner; 

and 3) a career choice. Stated differently, one could say 

that these three choices concern the way of life, with whom 

life will be spent, and how life will be used. Obviously, 

each area interacts and influences the others in a continuous 

chain reaction. 

Goldberg (15) also recognized that choosin·g a way to 

earn a living is probably as important a decision as a person 

ever makes in a lifetime. A report ~y Gainsky and Fast (13) 

stated that choosing a vocation involves a kind of public 

self-definition that forces a person to say to the world, 

"This is what I am. 11 The authors concluded that in the Ameri -

can society the most clear-cut avenues through which identity 

concerns are expressed is the process of making a vocational 

choice. The vocational choice is often the first decision 

with which a person is faced that will have marked effects on 

later experience. Earlier choices, such as what school to 

attend, even what to major in, do not have the finality of 

the vocational choice. The authors further concluded that 

many people .consciously or unconsciously think of choosing a 



5 

particular occupation in the hope of assuming characteristics 

that seem inherent in members of that occupation .. What under-

lies such wishes is the desire to do away with some aspects of 

character which do not satisfy students and cause _anxiety. 

Such a person wishes to become all that the occupation can 

offer even though the person has none of the tools for the 

occupation. 

Zapoleon (57) ascertained the reasons that pro~pt an 

i n d i v i d u a 1 t o e n t e r a p a r t i c u l .a r o c c u p a t i o n , o r t o c h a n g e 

occupation, were as complex as those influencing other choices 

that affect his way of life. Most men and women drift into 

an or.cupation, swept along by chance force without or driven 

by unconscious forces within. Choice of occupation~ like 

most of life's choices, usually represents a compromise be-

tween fantasy and rea 1 i ty, between what a person can have 

and what a person dreams of having. What a person wishes for 

reflects the basic personality needs and there is evidence 

that individuals with the same needs. tend to select the same 

occupat·i ans. 

Dickinson (12) agreed that many students tend to drift 

toward employment, perhaps because no one has r~quired them 

to make a c~reful and considered approach to career selection. 

T h r o u g h o u t t h e s tu cl e n t s 1 1 i v e s u p to t h i s p o i n t t h e ·r e h a v e 

been clearly defined indications given to them by parents, 



6 

teachers, and others concerning most of their activities 

and goals, as well as recommended methods for achieving 

them. In many instances, however, the benelovent pressure 

does not extend to the choi~e of the most appropriate 

career field. Many parents and teachers believe that, 

through experience, the student will gradually narrow the 

choices by trial and error and will eventually succeed in 

finding the right job. The author further stated that the 

student often tries to delay making ·this very difficult 

decision saying that a student should keep an open mind to 

c a re e r p l a n n i n g . T h i s p o i n t o f v i e "' u n d o u b t e d 1 y h a s s om e 

merit. The student who narrows the choice of occupations 

too soon may be eliminating the best possibilities because 

of lack of knowledge of such factors as growth in a partic-

ular field, the kind of personal li'fe the person might 

lead, or the sort of work the student might ultimately be 

doing. On the other hand, employers are particuarly 

interested in the person who has made a vocational choice. 

Watson (54) expressed the view that choice of a 

profession is made in response to personality needs, 

but once chosen, the profession tends to mold the per-

sonality of the chooser. For a student in an American 

college, the choice of a career is a crucial and fright-

ening experience. Rightly or wrongly the students feel 

that the choice made will determine the whole course of 

life, that a mistake will be irreparable, and often 
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that the student lacks maturity and wisdom to make the choice. 

The author continued that the student has grown up in a society 

where the primary questions are not "Who are you?" 11 Who was your 

father?" but "Hhat do you do?" and 11 What does your father do?" 

The student is keenly aware that the work a person does deter-

mines not only a person's social standing but the rewards re-

ceived in money, prestige, and pride of achievement. Often the 

student is much more aware of this than personal needs and 

drives. 

Haebich (19) mentioned that selecting a career frequently 

can be a long, nervous and unsettling experience. A limited 

number of young people seem to know exactly what to do and the 

.choice appears to fit them exactly. A much larger group of 

studehts show no sign of being able to decide on a career or 

even a major field of interest. For one ·reason or another the 

students avoid deciding or even thinking about the way to earn 

a living. 

Johnson (29) ·emphasized that women have a more compli-

cated vocationai decision· to make than young men. A woman 

must plan both for tomorrow and, as much as a person can, for 

the day after tomorrov1. The woman must coi1sider the long-range 

possibilities of the vocational choice: will the j'ob or grad-

uate training be experience or preparation that a person can 

put to use 15 years hence. The you~g man thinks in terms of a 
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continuous working career. The young woman's career probably 

will be interrupted. In fact, most women are not thinking at 

all in terms of a career but are thinking of a job. The 

career, however, can come later, in those years after the home 

responsibilities have lessened. 

The freedom of collegebound youth to choose a vo~ation 

has become an important problem and task for most of them ac-

cording to Berger (3). Today young people in the United States, 

to a greater extent than their grandfathers before them, have 

the freedom to de c-i de on a v o cat i on . At the same ti me youth 

have greater freedom to choose, greater difficulty exists i~ 

choosing because of the much enlarged number of possibilities 

·to choose from in an increasingly complex occupational world, 

This situation requires knowing much more about a person's 

self and about possible occupations if one is to make satisfy-

ing choices. 

Hoppock (25) described one theory of occupational 

choice. The theory is divided into ten steps and is as fol-

lows: 

1) An occupation is chosen to meet an individual's 
needs. 

2) The occupation ~hat an individual chooses is 
the one which he believes will best meet the 
needs which are of most concern to him. 

3) Needs may be intellectually perceived, or they 
may be only vaguely felt as attractions which 



draw an individual in certain directions. In 
either case, needs influence choices. 

4) Vocational development begins ·when an individual 
first becomes aware that an occupation can help 
him to meet his needs. 

5) Vocational development progresses and occupa-
tional choice improves as an individual be-
comes better able to anticipate how well a 
prospective occupation will meet his needs. 
Thus, his capacity for anticipation depends 
upon his knowledge of himself, his knowledge 
of occupations, and his ability to think 
clearly. 

6) Information about an individual affects occu-
pational choice by helping him to recognize 
what he wants and by assisting him to antici-
pate whether or not he will be successful in 
collecting what the contemplated occupation 
offers him. 

7) Information about occupations affect an individ-
ual's occupational choice by helping him to 
discover the occupations that may meet his· 
needs and by aiding him to anticipate how well 
satisfied he may hope to be in one occupation 
as compared with-another. 

8) Job satisfaction depends upon the extent to 
which the job that an individual holds meets 
those needs which he feels it should meet. 
The degree of satisfaction is determined by 
the ratio between what he has and what he 
wants. 

9) Satisfaction can result from a job which meets 
an individual I s present needs or from a job 
which promises to meet such needs at some fu-
ture time. 

10) Occupational choice is always subject to change 
when an individual believes that a change will 
better meet his needs. 

9 



Further summarization. on occupation theory was con-

ducted by Ginzberg and Others (14). The theory contained 

four elements: 

1) Occupational choice is a developmental process 
which typically takes place over a period of 
some ten years. 

2) The process is largely irreversible: experi-
ence cannot be undone, for it results in in-
vestments of time, of money, and of ego; it 
produces changes in ·the individual. 

3) The process 6f occupational choice ends in a 
compromise between interests, capacities, 
values and opportunities. 

4) There are three periods of occupational choice: 
the period of fantasy choice, governed largely 
by the wish to be an adult; the period of tena-
tive choice beginning at about age 11 and 
determined largely by interests, then by 
capacities, and then by value; and the period 
of realistic choices, beginning at about age 
17 in which exploratory crystallization, and 
specification phases succeed each other. 

10 

Havighurst (22) presented a vocational development 

model based on his scheme of developmental tasks. Six 

stages with corresponding developmental tasks were pos-

tulated: l) age five to 10 identifying with a worker, 

parents, during which time the concept of work becomes part 

o f t h e e g o i d e a l ; -2 ) a g e l O t o l 5 a c q u i r i n g t h e h a b i t o f 

industry, during which time the individual learns to organize 

both time and energy in order to satisfy work needs,, school-

work, and also to give work priority over play in some 

situations; 3) age 15 to 20 acquiring an identity as a worker, 



11 

during which time the individual chooses and ~repares for 

an ~ccupation and gains work experience to insure economic 

independence; 4) age 25 to 40 becoming a productive person, 

during which time the individual masters occupational skills 

and advance; 5) age 40 to 70 maintaining a productive 

society, during which time the individual perceives the 

social significance of his occupation and pays attention 

to the induction of young workers in stages three and four; 

6) completing a productive and responsible life, during 

which time the individual withdraws from a satisfying work 

role. 

Haebich (19) concluded the important thing is the 

determination to do what a person is capable of doing. A 

person needs to look for the particular talents and develop 

them to the highest degree possible. Each person must set 

up goals that can be accomplished and determine the place 

in life where a student can go on with one thing at a time: 

the goal for today, the goal for next week~ for next year. 

Thus a student knowing about personal goals can make a 

major decision about a career with a feeling of confidence. 

Ideally, choosing a career begins prior to graduation 

from high school. The car~er choice should affect the 

courses taken by a student in high school. The choice 

should certainly affect the course of study undertaken in 
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higher education. Street (44) presumed that a college 

seni-0r who had followed this path is far more likely to make 

a wise career choice than is a senior who arrives at a deci-

sion time without having given a single prior thought to 

the question, "What shall I do after graduation? 11 Actually, 

however, there are very few seniors who have made an 11 ideal 11 

career choice as early as high school. Very few seniors 

have given absolutely no thought to the choice of a career. 

The vast majority of all itudents fall somewhere between 

these two extremes. One factor is common to all, that is, 

a decision of some kind must be made about the future. 

Humphreyville (27) ascertained that college students 

vary in the urgency felt about making a decision regarding 

the vocational area within a subject-matter major that the 

students prefer. Some students cannot relax until an exact 

course of action is decided upon. Some students seem not 

to be aware that work may be required until graduation is 

a few months away. Most students have made some decision by 

the end of the sophomore year. If a student has not made a 

decision by that time additional course work may be required. 

Many students change the major field at least once 

during the college career .. This change can occur ' when a 

student discovers particular courses are much more difficult 



than first thought or if the student finds new areas of 

interest not known about before coming to college. 

13 

A career development study by Astin (1) inv~stigated 

a number of critical choice points in the career develop-

ment process. These points, which relate to preparation 

for, entry into or change in a person's occupation, involve 

decisions that have long-term effects on the person's sub-

sequent development. Entry into the ninth grade can be 

considered one such critical point because it is usually 

then that the student must decide what type of high school 

curriculum to pursue. Another critical time of decision 

for the student is the last year of high school, when the 

student is faced with the alternatives of employment, mili-

tary service or further education. The author further con-

cluded that students by the time of entrance into the ninth 

grade have interests and personal orientations that are 

predictive of the career choices to be made when the high 

school experience is about to be terminated. 

Phillips (38) determined that approximately one-third 

of entering college students have decided upon a future 

career. The students proceed with a college course without 

ch an gin g objectives , grad u.a t e in the chosen major and enter 

the selected occupation. Another one-third of the freshman 

have no idea of what courses to choose, and the remaining 
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third have a tentative idea. Students change their mind at 

least once or twice during the nixt year or two and in all 

probability, enter an occupation other than the one that at 

first interested them most. The student who chooses a voca-

tion before entering _college is fortunate. The student is 

saved the anxiety of indecisi6n. For the majority, however, 

the road to a vocation has to be remapped several times. 

Occasional remapping does no harm, but the student can be 

harmed by wandering through college aimlessly. 

Goldberg (15) also emphasized that if occupational 

goals are thought about ea~ly, the goals can be a guide to 

the kind and amount of education for which to plan. If con-

sideration of occupational choice is postponed too long, the 

necessary education or training may _be much more difficult 

to obtain. 

Blaine (5) mentioned that in the normal course of 

events most college students go through a period of experi-

mentation. The author chose to call this a psycho-social 

moratorium by which is meant a time in which an individual 

has no commitment ~sychologically or socially but simply 

remains neutral, observing and occasionally testing out 

various roles. Hopefully, this is accomplished during the 

course of junior and sopt1omore years and by the senior year 

some kind of commitment for the future has been made. A few 



students, stiil unmotivated even at this late date, become· 

concerned particularly after obseiving classmates squared 

away towards some graduate school or business career. 

l 5 

Usually the student who has not been able to develop a feel-

ing of competence in ~hildhood years or who has not been 

able to compete comfortably because of a feeling of inferi-

ority or some fear of being hurt has difficulty in the final 

phase of college life. 

However, Berger (3) emphasized that educators have an 

erroneous and misleading assumption, namely, that most col-

lege freshmen are able to make a lasting and satisfactory 

vocational choice as freshman or soon thereafter. The 

assumption is erroneous because most college freshmen have 

not yet learned and will not learn i~ a short time, what 

students need to know about themselves and about occupations 

in order to make a sa~isfactory vocational choice. The 

assumption is misleading. The assumpti~n creates the im-

pression .that the student's vocational task is merely one 

of 11 choosing 11 a vocation, rather than a potentially life .. 

long task of vocational self-discovery. The task may in-

clude many vocational choices s especially in the process ·of 

discovering a satisfactory occupational field. In a sense, 

the assumption requires that the freshman be omniscient, 

that the student foresee future experiences and developments. 
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The student is thus required to predict what an eventual 

vocation will be before having had the experience and having 

undergone the development from which a satisfactory choice 

emerges. 

Another point to consider in career choice is the 

vocational pattern of women. Lee and King (30) concluded 

that the low economic status of the families in the study 

compelled the girls to make early vocational decisions as 

these girls must become self-supporting at an early age. 

The higher the s~cioeconomic level of the families the 

. greater the feelings of security and consequently the less 

need for the girls to make early vocational choice. 

Havighurst (21) indicated that during the age period 

from 15 to 20 most girls take the steps and make the deciN 

sions that determine career patterns. Girls have somewhat 

less range of actual choice than boys at a given age during 

adolescence. This is because marriage focuses on a girl's 

life more sharply than it does a boy's life; it comes 

earlier for girls than for boys as a rule, and work oppor-

tunities are more narrowly defined for girls than for boys. 

Calvert and Steele (8) stated that during the freshman 

year in college, students should make a preliminary voca-

tional selection. The sophomore year might be called the 

year of decision, when the student checks the validity of 
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the choice by tryout work in the field during the sophomore 

vacation. If the choice is valid, the student sticks with 

it. If not, the student thinks throug~ a change during the 

junior year. During vacations, the student may continue 

with advanced experience or try another field. The senior 

year is the time for action, wh~n a student may begin to 

make a final decision, contracts, and specific career prep-

arations. Graduate school should be considered when neces-

sary for specific professional goals, but not without 

well-formulated plans. 

Once a student elects a college major has the student 

made a binding career commitment? Chervenik (10) cautioned 

·that the choice of a college major should not be looked upon 

as a specific career commitment. Rather, the choice should 

be viewed as the route by which the student can best achieve 

intellectual satisfaction and growth and develop the tools 

of thinking, expression, discrimination, and problem solving--

techniques needed in a vocation. 

Studies have demonstrated that many students who change 

their majors lose credits in transferring and are therefore 

required to take one or more additional semesters of course 

work to complete requireme~ts for graduation, However, a 

study made by Matthews (32) revealed no significani differ-

e n c e i n t h e t o ta 1 n u m b e r o f h o u r s b e t \'I e e n s t u d e n t s w h o h a d 
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changed their majors and those who had not. The author 

further noted that students who 'had not changed their majors 

took twice as many electives hours during the last two quar-

ters of college residence as compared with students who had 

changed the major. 

In regard to career information, Hopke (24) mentioned 

that while courses would be the best opportunity to find 

out about home economics as a profession, such information 

is often unavailable to the student. Many high school home 

economics courses are concerned with teaching homemaking 

skills and knowledge to girls whose education will terminate 

with high school. The high school home economics teacher, 

-a professional home economist, can provide useful informa-

tion. The 4-H Club in the student's. community offers a look 

at extension work in action. College bulletins and informa~ 

tion services also yield valuable information on home 

economics. 

A recent survey made by Suley and Baulman (45) revealed 

that home economics career information is not being dissem-

inated by the majority of ·high school guidance counselors. 

Approximately one-third of the counselors responding had 

indicated that students are graduating from their high schools 

without direct exposure to home econo1nics career information. 

The survey showed that only incidental use is made of existing 
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home economics recruitment materials by guidance counselors. 

This condition results from poor communication between the 

home economics profession and guidance counselors, who ex-

pressed a need for career materials that are currently 

available. 

Influences of Vocational Choice 

A number of studies have indicated the influence of 

various 11 significant others 11 in the student's chosen field 

as they bear upon occupational choice. Uzzell (51) found 

that the principal influences of occupation choicei in order 

o f i m p a c t , \•J e r e p e r s o n w i t h i n t h e o c c u pa t i o n , i n f o rm a t i o n 

gathered from mass media, personal contact with persons in 

other occupations, books about occupations, experience or 

course work related to the occupations, and hobby interests. 

Steinke and Kaczhowski (41) reported that ninth grade 

girls were influenced in their occupational preferences by 

some of the following factors: parents, ability and per-

sonal factors,. and relatives or friends. Other factors were 

personal contact with persons in the occupation, articles in 

books and magazines, school subjects, and courses in which 

the highest grades were earned. 

A summa.rization of a study by Brunkan (7) sug9ested 

t h a t p a r e n t s i n f 1 u e n c e c h i 1 d r e n i n. v o c a t i o n a 1 c h o i c e n o t 
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only by their attitudes., but also through the identification 

of .c h i l d re n w i th the v o c a t i on . Th e a u t h o r f u rt h e r • n o t e d t h a t 

parental attitudes may influence the individual 1 s choice of 

an occupational functirin rather than the individu~l choice of 

a field. However, Tipton (49) mentioned that parental identi~ 

fication does not seem to contribute to vocational identifica-

tion in the same way as teacher identification. 

Handson (20) investig~ted ninth grade girls' vocational 

choices . and their parents' occupational level. The ·results 

of the study indicated that the students want to enter occu-

pations with higher prestige leyels than occupations of the 

parents. The parents ~lso have these aspirations for children. 

The American dream of seeing children improve over the level 

of the parents still exists. 

Investigating the influences of educational choice 

among junior high school students, Parker (36) found that 

girls were affected by their mothers, their fathers, a 

teacher, an older biother or sister, another adult, or a 

peer. Warriner, Foster and Trites (52) determined that col- · 

lege freshmen whose fathers and mothers failed to complete 

educational undertakings more often discontinued their 

education than students whose parents had a converse educa-

tional h·istory. 
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In a study of gifted students, Watley (53) reported 

tha_t women that attended college but failed to graduate came 

from homes where the fathers were not as well educated as 

the fathers of the women doing graduate work. Women who were 

enrolled in graduate ·work came from homes where 60 per cent 

of both parents were still actively involved in scholarly 

activities at the time of the study and the hom0were well 

stocked with educational and learning materials. 

Day (11) studied teacher influence on the occupational 

preferences of high school students and found that some stu-

dents select teachers as vocational models. Day also found 

that boys were significantly more influenced by teachers 

than were girls. The teacher influence was generally pro-

portional to the amount of formal training required for the 

occupation. That is ' the teacher influenced coll ege-•bound 

students i n 60 per cent of the cases, trade school training 

students in 34 per cent of the cases, and the no formal 

training in 20 per cent of the cases. 

Tipton (49) determined that students in education felt 

they were influenced toward vocational goals by their most 

admired teacher to a ·greater extent than were students in the 

control group. The control group was made up of students 

from a variety of other majors who were not planning to be 

teachers. Also, teachers were given more often as prime 
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motivators toward their vocational goal by education majors 

than non-education majors. 

As an incidental finding, Gribbons (17) reported that 

many high school students made decisions which were based on 

inaccurate or irrelevant information abotit occupations and 

the world of work. Chervenik (10) pointed out that a stu-

dent selecting a course of study is influenced in many in-

stances by prevailing propaganda. Some students may select 

programs of study on the basis of success or lack of success 

in a certain subject. 

Stoker (43) investigated the use of test results in 

.vocational planning. The author found that there are two 

very important points to be remembered when dealing with 

measures of typical performances, First, since there are no 

right or wrong answers, the results of these inventories 

will not be helpful unless the answers really reflect the 

student feelings, likes and dislikes, Second, the test re-

sults will not tell the student what occupation should be 

entered; the tests simply compare student interests with 

those of persons already working in the various occupational 

fields. 

A study on appropriateness of vocational choice of 

counseled and ur1counseled college students was made by 
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Gonyea (16). Findings showed that college students who seek 

and receive individual vocational counseling at some point 

during their college career chose no more appropriate voca-

tional objectives as seniors than was done as freshmen 

(before counseling). Moreover, the vocational objectives 

were no more appropriate than those stated by seniors who 

had not been counseled. The author concluded that students 

who seek vocational counseling are persons who somehow lack 

the capacity to make appropriate vocational choices, even 

with the assistance of vocational counseling. 

Preceding studies clearly indicate that students in 

the process of development tend to base decisions largely 

• upon the example, advice, or urging of pa rents, teachers, 

qther adults and friends. Only rarely is contact with the 

guidance counselor or even with occupational information 

indicated as a principal source of influence upon lifework 

choice. 

Further Explor~tion of Women's Vocational Choice 

The old cliche that 11 Woman 1 s place is in the home 11 no 

longer applies in the United Sta~es. According to Houghton 

(26) there were 24 million women in the labor force in 1960. 

Johnson (29) added that in ' l965 there were more than 30 

million women in the United States working in paid jobs. 

lfo m e n r e p r e s e n t e d o n e - t h i rd o f t h e t o t a l 1 a b o r f o r c e a n d 



earned 50 billion dollars a year. Almost all single women 

worked and in the past 30 years the percentage of married 

. women . working has more than doubled from 15 per cent in 
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1941 to 33 per cent in 1-961. The United States Department 

of Labor estimated that in 1970 the figure will be at least 

40 per cent. 

Johnson (29) stated that the more education a woman 

has, the more likely the woman is to work. The United States 

Department of La.bar (50) reported that 57 out of every 100 

women college graduates are working for pay, compared to 41 

out of every 100 high school graduates and only 28 out of 

every 100 elementary school graduates. The statisticians 

also predict that nine out of 10 college women will ~ork at 

some time in their lives and that the average educated woman 

vii 1 l w or k o u t s i d e h e r h om e f o r . at 1 e a s t 2 5 ye a r s 

Schaffer (39) mentioned that a woman may expect to 

marry soon and work while the husband completes professional 

training. The married woman may also expect to have a family 

while quite young, withdraw from the labor market, return· to 

work during the mid-thirties and continue to work a total of 

25 years. 

Y o u n g e r ( 5 6 ) a s c e r t a i'n e d t h a t h o rn e e c o n o m i c s . g r a d u a t e s 

marry at the average rate for most college graduates, and at 

a better than average rate for career girls. A home 
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economics career and matriage work well together on all 

le~~ls, concluded the author. First, the same education 

prepares a girl for both careers and next, a home economist 

can choose when and where to work. 

Among vocational theorists, Havighurst (21) and Super 

(46) described variations of career patterns observable in 

the working lives of women. Women were classified in the 

following career categ6ries: l) stable homemaking pattern 

in which women marry shortly after leav·ing school and never 

enter the labor market; 2) conventional pattern, in which 

women enter the labor force after school, marry~ leave the 

labor force, and do not re-enter the labor force; 3) stable 

work i n g pattern , i n w 11 ·; ch women enter the l ab or force to 

remain and do not marry; 4) dual-track pattern, in which 

women enter the labor force after school, marry, but continue 

in the labor force; 5) interrupted pattern, in which women 

enter the labor force after school, marry, leave the labor 

force, then re-enter after their children start school; 6) 

unstable pattern, in which women sporadically alternate be-

tween the labor force and homemaking; and 7) multiple-trial 

pattern, in which women enter a succession of unrelated jobs 

and develop no occupational . identity. 

Several commentators on the role of women in the mod~rn 

vrnrl d actively discourage girls and young women from making 
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a commitment to marriage and homemaking alone. Bott (6) 

• noted that junior high school girls center their planning on 

occupations and education rather than on marriage~ that the 

multiple or dual role becomes more popular during high school, 

a n d t h at u n i v e r s i t y fr e s h ma n w om e n ex p e c t c o 1 l e g e to p re.pa re 

them for fuller personal development in both marriage and 

occupations. The author concluded that when formal education 

succeeds in preparing women adequately for marriage, however, 

it does so virtually by accident. 

Ohlsen (3~) proposed that society's influences have 

not encouraged girls to take seriously the choice of out-of-

home careers. Most scholars agree that a happy marriage and 

.family are more highly valued by today's society than is a 

girl's success in a career outside the home. At least most 

high school and college girls are convinced that marriage is 

more important. Even those who have made vocational plans 

that involve both out-of-home career and marriage usually 

discover that when financial support is limited, the family 

will elect to educate the boys in the family in preference 

to the girls. Such choices suggest to the girls that their 

parents do not believe that out-of-home careers are very 

important for girls. Consequently, girls tend to be more 

concerned about success in ,love, marriage and a family than 

with the choice of an out-of-home occupation. 
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Matthews and Tiedman (31) emphasized that many girl~ 

and women appeared to structure their lives on the premise 

that males view the female's use of her intelligence with 

distaste and that the woman is therefore wise to accept the 

situation if one wish~s to marry. Women accepting this 

premise probably believe that a career, particularly one in 

competition with men, is very unwise. The authors concluded 

that parents usually state a wish for girls to be able to 

earn a living, and yet they are fully concerned that their 

daughters be marriageable. This leads many parents to cau-

tion daughters not to be overly competent in careers and to 

seek a 11 suitable 11 marriage partner. With girls marrying 

earlier and earlier grave concern has been expressed by 

society over the lack of trained women in the professions. 

Ohlsen (34) recognized that far too many intelligent 

women who are employed in out-of-home careers are doing work 

which does not begin to use their potentials. Berry (4) 

reported a decreasing number of women were applying for 

graduate school in proportion to total female college enroll-

ment. Few women were selecting majors in shortage occupa-

tions, such as science, mathematics, ·medicine and engin~er-

ing. The author concluded by saying that in America there 

is the prevalent expectation and practice that when two 

college or university students are married, the girl gives 

up her education and works to put her husband through school. 
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Berg, Widicus, Bartscht, Walsh, and Kenneaster (2) 

in a study of home economics career perceptions mentioned 

that 92 per cent of the home economists agreed that they 

should combine a career with homemaking. However, 33 per 

cent of the home economists in the study felt that most col-

lege gradu,ates can make their best contribution to society 

by being full-time wives and mothers. 

A study of freshman women by Zissis (58) determin~d 

that career motivated women students tend to have stronger 

scientific interests and definite career choices, while the 

student who plans marriage seems to favor general education 

which is more compatible with her marriage interests. White 

·(55) reported-that college women graduates whose mothers had 

a history of working outside the home as compared with those 

whose mothers had not pursued outside work were more com-

mitted to a career. The author concluded that perhaps mar-

riage and a career are not contradictory. 

Zrytowski (59) tested career developments of college 

vrnmen and found women have and can express preferences 

patterns of vocational participation. Approximately 80 per 

cent of the students in the sample prefeired marriage over 

career, 10 per cent the obverse pattern, and 10 p~r cent 

were uncertain as to which pattern was preferred. Closer 

analysis also revealed that many of the students who stated 



their preferences in favor of marriage would want to be 

prepared to undertake a career should it be necessary. 

Parsons (37) investigated women's employment in the 

United States ~nd reached the following conclusions: 

1) A revolution in women 1 s employment has 
occurred during the past century. 

2) The great majority of women put marriage 
and the family before a career. 

3) For a women to be successful·in her career, 
it must be preeminent to all other aspects 
of her life. • 

4) Many women find themselves in the inauspicious 
position of having to decide which role they 
wish to pursue--housewife and mother or 
career woman. Some, however, have combined 
these successfully. 

5) There have been both social and economic 
pressure and influences behind the long term 
rise in the level of education achieved by 
women. 

6) There is a definite correlation between the 
amount of education a woman has and the 
likelihood that she will be employed. 

7) A woman must plan her career as carefully as 
a man if she wants equal opportunities and 
"equal pay for equal work. 11 

8) The number and variety of jobs held by women 
have ·grown because women have been employed 
in jobs once available only to men. 

9) Women are represented in every professional 
field, and they hold top positions in 
management and gO~ernment. 

10) There are relatively few women in managerial 
positions and in the traditionally male 
professions. 
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11) Americans are still ambivalent about career 
women. 

12) The median income of women is two-thirds 
:tha t of men. 

13) The employed woman is a greater risk to the 
employer than the employed man. 
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Naumann (33) summarized that many are the factors 

which a young woman must ponder when deciding upon a career. 

Like the man, the woman must evaluate herself, and the jpb 

possibilities, in addition, the woman must give considera-

tion to the multiple roles of wife and mother that may also 

be a part of the future. The woman may be more restricted 

in terms of long-range planning, or in the woman's choice 

of geographical location but the wise woman graduate can 

still make a career choice that will be both happy and 

profitable. 

Zapoleon (57) concluded that the United States of 

America is not a paradise where each woman can do exactly 

as desired, or where each even knows what she would like to 

do. The United States does offer greater variety of oppor-

tunity, more freedom of choice and proportionately less 

physical toll and drudgery to its women citizens than any 

other country in the world. 
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PURPOSES 

The overall purposes of this study are to investigate 

the factors which have influenced college juniors and sen-

iors to select home economics as a career and to provide 

information that will help home economics educators in 

planning career development programs for senior high school, 

college freshman and sophomore students. 

to: 

The specific purposes of the present study will be 

1) Determine if it is to the student's advant~ge 
to know what her major field will be when she 
enters college in relation to not making a 
decision until later in her academic career. 

2) Disc0ver if junior and senior home economics 
students are satisfied with their choice of 
a major field. 

3) Reveal how vocational testing affected the 
choice of a major. 

4) Determine at what period home economics 
career information influenced career 
decisions. 

5) Find if a relationship exists between the 
selection of home economics as a major and 
various factors such as educational and 
occupational background of the parents. 

6) Discern if home economics junior and senior 
students plan to attend graduate school: 

7) Determine if the 'students int2ncl to combine 
marriage and a career. 



CHAPTER II 

P L A N O F P R O C E D U R E 

In the present ·study, the author investigated the 

factors that have influenced junior and senior students at 

Texas Woman's University to select home economics as a 

c a r e e r . Te x a s W om a n I s U n i v e r s i t y \•/ a s c h o s e n b e c a u s e o f 

the good reputation of the College of Household Arts and 

Sciences among colleges across the Southwest and because of 

the large number of students available for inclusion in the 

study. 

The list of home economics students for the school 

y e a r 1 9 6 8 -- 1 9 6 9 w a s s e c u r e d • f r o rn t h e • d e a n I s o ff i c e a t t h e 

Household Arts and Sciences building at Texas Woman's Uni-

versity. The dean's files showed that 91 juniors and 84 

seniors were majoring in home economics at the time the 

study was conducted. 

Information needed for the study was collected through 

the use of a survey form administered to 170 students du~ing · 

regular class periods. A short explanation of the purpose 

of the study and request fo-r cooperation was given to the 

classes before the survey forms were distributed. The 

32 
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instrument, "Factors Which Have Influenced Home Economics 

Careers at Texas Woman's Univers·ity, 11 was developed by the 

author to secure the following information: background data, 

reasons for choice of a major field, plans after graduation, 

and satisfaction with choice of a major field. 

The survey form included personal information concern-

ing . the length of time required for graduation, major and 

minor areas of study, marital status, place of residenc~, 

education of parents, employment of parents, employments if 

any, of the indiyidual, number of extra curricular activities 

the student participated in, the hobbies of the individual, 

the type of magazines and newspapers the students' family 

.subscribe to, and plans after graduation. 

Students were requested to state opinions concerning 

factors involved in choosing a major, the effect vocational 

testing had on the selection of a major, and satisfaction 

with the choice of a major. Opinions were also asked in 

regard to how the students felt about combining marriage 

and a career. One section of the survey considered how and 

when career information had influenced the decision to 

elect home economics. 

The first step in the · analysis of the data involved 

the coding of responses. A number was assigned and recorded 
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for each survey form. Each.response of each question was 

given a code number and responses of each participant were 

recorded. The data were tabulated and statistically analyzed. 

The chi square was used to test the significance of the 

difference between the observed and theoretical frequencies 

of a number of analyses of categorical data. The .Ol and 

.05 levels of significance were accepted as being signifi-

cant. 

A copy of the ''Factors Which Have Influenced Home 

Economics Careers at Texas Woman 1 s University'' is found on 

the following pages. 



FACTORS WHICH HAVE INFLUENCED HOME ECONOMICS 

CAREERS AT TEXAS WOMAN'S UNIVERSITY 

Please supply the following information. Check one an-
swer for each item or complete the blank as indicated. 

1. Birthdate: Year ______ Month _______ Day ____ _ 

2. Indicate your present marital status: 

Single 
--·-Married and livin~ 

Married but separated 
---Divorced 

with husband ---
3. University Classification 

First semester --- junior 

W id ov,e d 

First semester --senior 
Second sei·nester Second semester --- ------junior senior 

4. Fu 11 time student or part time student --·-

5. .When did you start college? Month Year 

6. How long wi 11 it take in totv. l years and semesters to 
get your Bachelor of Arts or Bachelor of Sc·ience? 

Years Semesters 

7. What is the highest level of education your parents have 
attained? 

Father 

Eighth grade or less 
Attended high school, but did not graduate 
High school graduate 
Attended college, but did not graduate 
Co11eqe qraduate 
Has Master's degree 
Has Doctor's degree 
Has attended other school (nursing school, 
business school or other) 
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Mother 



8. 

9. 

Are your parents employed? 

Father: Yes No Mother: Yes 

For whom do your parents work? 

Father 

---

Self-employed 
Residental employment 
City, state, or federal government 
A business company 
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No 

Mother 

10. What is your father's exact job? (supervisor, engineer, 
accountant, doctor, clerk, truck driver, teacher, or 
other) 

11. What is your mother's job? (secretary, clerk, teacher~ 
nurse, homemaker, or other) 
------------------·------·------------·•·•-··--

12. In what size community were you reared most of your life? 

Rural area (open country, farm) 
Town (under 20,000 population) 

-- City (20,000 - 100,000) 
Large city (more than 100,000) 

13. What is your major field? 

14. What is your minor field? 

15. Why did you chose your major field? 

16. Who influenced you most in your choice of a major field? 

Parents 
-~-Te a ch er ( Tau g h t w h at 

Guidance Counselor 
---Fr i end s ( Ex p 1 a i n ) 
--Clubs (Which ones? 
- - ~thers (Explain) 

subject?) 
__ H i g h -=-s -c .--h o-o-lL _______ c ol I e g e 

---------
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17. Did you take any vocational tests? Yes No 

Did they influence you in your choice of a major field? 
Yes No 

If the answer is yes, did it influence you more than any 
individual included in question 16? • Yes ___ No 

18. When did you decide what your major field would be?· 
Example: a college freshman, a high school senior, or 
other. 

How old were you? --------------- --
19. Were you able to get information on your major in regard 

to: 

Training 
Positions available 
Income 

If yes, from whom? 

Yes 
---Yes 
~ --Yes 

-----------------
20. Was the career information given to you early enough to 

make a choice? Yes No 

How old were you when you received the information? 

21. Did you change your mind about your major field after 
you choose one? ___ Yes ____ No 

22. If you changed your mind about your major field~ will 

23. 

it delay you in graduating? ___ Yes ___ No 

If the answer to question 21 is yes, for hovJ many 
semesters? 

Ha v e you bee n em p 1 o ye d w h i l e a s tu d e n t ? ______ Yes ___ No 

How many hours a week are you employed? ------
Is your job related to your major field? Yes No 

24. What do you plan to do after graduation? Be ' as specific 
as possible ----
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25. Are you planning to go_ to graduate school? Yes 

26. If you are going to graduate school what will ·be your 
major field? 

No 

----------------------
27. To how many magazines does your family subscribe? -~-
28. To how many newspapers does your family subscribe? ---
29. What are your favorite magazines and newspapers? (Rank 

according to preference.) 

l. 2.---'--------------------------
3 . 
4. 5.---------------------------
6 . 

30. Did your family's selection of magazines and newspapers 
influence your selection of a major? Yes No 

31. What clubs or organizations do you bel6ng to? 

l. 
2 . 
3 . 
4 . 

32. Did the clubs or organizations you belong to influence 
your choice of a major field? Yes No 

33. Do you think it is possible to combine a career in home 
economics and marriage? Yes No 

34. Do you intend to combine a career in home economics and 
marriage? Yes No 

35. If you were able to start as a college freshman again 
would you still choose the same major field? 

Yes No 

Why? --------------------------



36. What are your hobbies? 

1. 
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2.-----~--------------------
3. 4.--------------------------

37. Did your hobbies influence your choice of a major field? 
Yes No 



CHAPTER III 

D I S C U S S I O N O F F I N D I N G S W I T H 

P R E S E N T A T I O N O F D A T A 

The study was designed to investigate the reasons 

junior and senior students at Texas Woman's University had 

chosen home economics as a major field of study. A question-

naire was developed to determine: 1) the advantage of early 

career choice as_opposed to a later decision; 2) the student's 

satisfaction with a choice of a major; 3) the effect of voca-

tional testing on the choice of a major; 4) the time when 

-home economics career information was given to the students; 

5) the relationship the selection of home economics 

as a major and occupat·ion and education of parents; 6) the 

plans of students for attending graduate school; and 7) the 

plans of students for combining marriage and a career. 

CHARACTERISTICS OF RESPONDENT AS 

RELATED TO THE FAMILY - -- ----

.One hundred and seventy junior and senior students, 88 

juniors and 82 seniors, were chosen as subjects for the study. 

1·he age of the junior students ranged from 19 to 61 years. 

The mean age was 21. 7 yea.rs. The age of the senior students 

ranged from 20 to 41 years. The ~ean age was 22.4 years. 

40 
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Only 7.0 per cent of the juniors were 19 years of age. 

The large majority of both juniors and seniors were from 20 

to 22 years of age. Of the remainder, 6.7 per cent of the 

juniors and 7.2 per cent of the seniors were from·23 to 30 

years of age. About 3.0 per cent of the juniors and 6.0 

per cent of the seniors ranged in age from 34 to 61. A dis-

tribution of the percentages follows. 

Age of 
Student Juniors Seniors 

Num- Per Num- Per 
ber cent ber cent 

(N-88) rrr~-s2T 
l 9 6 7.0 0 0.0 
20 34 38.6 10 12 I 2 
21 25 28.4 37 45.3 
22 14 16. 0 24 29.3 
23 4 4.5 2 2.4 
24 0 0.0 2 2.4 
25 0 0.0 l l. 2 
26 0 0.0 1 l. 2 
27 1 1 . l 0 o.o 
30 l 1. 1 0 o.o 
34 0 0.0 l 1. 2 
36 0 o.o 1 ,. 2 
37 1 1. l 0 o.o 
38 0 0.0 2 2.4 
41 1 1. 1 l 1. 2 
61 1 1 . 1 0 o.o 

Over two-thirds of the students were single. The 

majority of the other students were married and living with 
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husband. The remainder were either separated, divorced or 

widowed. 

Marital Status Number Per cent --- (N-170) -----

Single 114 67.0 
Married and living 

with husbands 49 28.8 
Married but separated 2 l. 2 
Divorced 4 2.4 
W id ov,e d 1 0.6 

The greatest number of fathers were high school grad-

uates. Fathers with eight years of schooling or less ranked 

second. Fathers who attended high school but did not graduate, 

attended college but did not graduate, and college graduates 

accounted for about 13 per cent each. Fathers with masters 

degrees accounted for 7.0 per cent and with doctoral degrees 

accounted for less than 2.0 per cent. The remainder had 
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attended a vocational or special school. One student did not 

respond to the question. 

Educational Level of Fathers 

Eighth grade or less 
Less than high school 
High school graduate 
Attended college 
College graduate 
Master's degree 
Doctor's degree 
Vocational school 
N o r e s p o n s e_ 

Per 
Number cent -rw:-rro) 

27 15.9 
2.2 1 2. 9 
54 31.8 
22 12.9 
22 12.9 
12 7. l 

3 1.8 
7 4. 1 
1 0.6 

In comparison, the largest group of students' mothers 

were also high school graduates. A large number attended 

c o 1 f e g e b u t d i d n o t g r a d u a t e . T h e m o t h e r s \,J ·i t h 1 e s s t h a n a 

high school education accounted for more than one-fourth of 

the total. College graduates and mothers v1ho attended 

vocational schools accounted for 10 per cent each. Only 



five mothers had.master's degrees and one had a doctoral 

degree. One student did not respond to the question. 

Educational Level of Mothers 

Eighth grade or less 
Less than high school 
High school graduate 
Attended college 
College graduate 
Master's degree 
Doctor's degree 
Vocational school 
No respons~ 

Per 
Number cent 
( N-170) 

12 7.0 
30 17.7 
54 31.8 
33 19.4 
17 10,0 

5 2.9 
l O. 6 

17 10.0 
l O, 6 

Approximately 87.l per cent of the fathers were em-
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·ployed, whereas only 54.7 per cent of the mothers were 

employed. Of the working fathers, 35.9 per cent worked in 

business, 25.9 per cent were self employed, 24.l per cent 

worked for some government agency, 4.7 per cent were em-

ployed in a residental capacity, and 9.4 per cent of the 

students did not respond. Of the working mothers, 21 .2 per 

cent worked for some type of government agency, 17 per cent 

vJere employed in business, 9.4 per cent were self employed 

and 7.7 per cent were employed in a resi~ential capacity. 

Occupations of the fathers were classified ~ccording 

to Hopke's Encyclopedia Careers and Vocational Guidance 

(20). The greatest number of fath~rs, over one-fourth, were 
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classified as professional. Of the remainder, about 15 p~r 

cent were skilled workers, 14 per cent were farmers, 11 per 

cent were semi-skilled workers, about 8.0 per cent were 

e~gaged in managerial and official occupations, 8.0 per cent 

were salesmen, and a~out 6.0 per cent were clerical employees. 

Just 3.0 per cent of the fathers were semi-professional or 

technical employees. Of the students participating in the 

study, about 9.0 per cent did not respond to the question. 

(See Table I.) 

Hopke's Encyclopedia of Careers and Vocational Guidance 

(20) was also used to classify the occupations of mothers. 

The largest number of students' mothers, about Ll4 per cent, 

·did not work but were full time homemakers. Clerical occupa-

tions accounted for about 19 per ce~t, the professions were 

listed by approximately 14 per cent, and service occupations 

were listed by 7.6 per cent. The remainder of the listed 

occupations accounted for no more than 4.1 per cent in any 

one area. Table I shows the distribution of the percentages. 

An examination of the communities in which the respond-

ents lived, showed that the students were almost evenly 
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TABLE I 

CLASSIFICATION OF PARENTS OCCUPATIONS 

Fathers Occupations Mothers* 

Per cent Per cent 

5.9 Clerical 18.8 

14. 1 Farming o.o 

8.2 Managerial and Official 1. 2 

25.3 Professional 14, l 

8.2 Sales 1. 8 

3.0 Semiprofessional and 2.4 
technical 

11. 2 Semiskilled .and 4. 1 
unskilled 

0.0 Service 7. 6 . 

15.3 Skilled 2.4 

8.8 No response 3.5 

-·-------- -
+.: 

The 1argest number of students' mothers, about 44 per 
c e n t :. d ·j d n o t w o r k b u t we re f u l l t i me h om em a k e r s . 



divided between the different sized communities. However, 

the largest number of students came from the cities. 

Community Number Per cent 
(N-170) -----

Rural area 43 25.3 
Town (under 20,000 

population) 
City (20,000 to 

41 24. 1 

100,000) 46 2 7. 1 
Large city (more 

than 100,000) 40 23.5 

CHARACTERISTICS OF THE STUDENTS 

AT THE UNIVERSITY 
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The majority of the students in the sample WC\"C either 

second semester juniors or second semester seniors. The 

number is to be exrected since the study was made during a 

second semester session. 

The overwhelming majority of students) 96 per cent, 

were in school on a full time basis. The above ind·icatcs 

that very few students attended school on a part time bas·ls. 

The majority of the junior students started college in 

1966, with the second largest group entering in 1967. Of 

the remainder, about 7.0 per cent had started in 1964~. while 

8.0 per cent started in 1965, and only 3 students had started 

co 1 1 e g e as early as l 9 6 1 . The students . that had start e cl f i ·· on 
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1947 to 1961 were students that had entered college, left 

for a period of time and then reentered later. In comparison, 

the majority of senior students, over one-half, had started 

in 1965, over one-fourth had started in 1966. One student 

had started college in 1967. The remainder of the senior 

students had started college as early as 1964. One student 

did not respond to the question (Table II). 

Over one-half of the students in both classes, junior 

and senior~ indicated that graduation will be in the pre-

scribed four years. About 13 per cent of the students will 

graduate in three yea rs and 11 per cent wi 11 graduate in 

t h r e e a n d o n e - h a l f ye a r s . T h e re ma i n de r o f t h 2 s tu d e n t s w ·j l l 

take longer to graduate. One student did not answer the 

question and one student who started college and then left 

for a long period of time returned to college and will take 

18 years to graduate. 

Years Number Per cent 
(N-170) -----

Three 22 12. 9 
Three and one-half 19 11 .2 
Four 97 5 7. l 
Four and one-half 13 7.6 
Five 13 7.6 
Six 3 1.8 
Seven l 0,. 6 
Eighteen 1 0.6 
No response l 0.6 
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TABLE II 

YEAR JUNIOR AND SENIOR STUDENTS STARTED COLLEGE 

Juniors Seniors 
Year 

Number Per cent Number Per cent 
---

1944 0 0.0 l l. 2 

1947 l ·1 . l 0 0.0 

1948 0 0.0 l l . 2 

1952 0 0.0 l 1 . 2 

1958 1 1. l 0 o.o 
19 6 ·1 l 1. l 0 0,0 

1963 0 o.o 3 3.7 

1964 6 6.8 5 6. l 

1965 7 8.0 46 56. l 

1966 52 59. 1 23 28. 1 

1967 20 22.8 1 1. 2 

No response 0 0.0 1 1. 2 

-- ~----·-----~~·-
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Over two-fifths of the students indicated that eight 

semesters would be required for graduation. About. one-fifth 

of the students will need nine semesters and 12 per cent will 

n e e d 1 0 s e me s t e r s f o r g r ad u a t i o n . Th e ex a c t p e r c-e n_ ta g e f o r 

the remainder of the students is shown. Three students gave 

no response. 

Semesters Number Per cent 
TN.:-rnr) -- ---

Six 3 l.8 
Seven 7 4. l 
Seven and one-half 4 2,3 
E ·j gh t 71 41. 8 
Eight and onc-~h& if 6 3.5 
Nine 39 22.9 
Nine and one-half t, 2.3 
Ten 21 12, 4. 
Eleven 8 4.7 
Twelve 3 1.8 
Fifteen 1 0.6 
No response 3 l.8 

In the selection of a major field, 50.6 per cent of the 

students had selected home economics education. About 19.4 

per cent of the students were in child development and family 

living. Clothing and fashion merchandising had 12.9 per cent 

vi I~ i 1 e c 1 o t h i n g a n d c o s t u me d e s i g n h a d 6 . 0 p e r c e n t , a n d c 1 o t } 1 •• 

ing and textiles had 4.1 per cent of the students. Approxi-

mately 7.0 per cent of the students were in foods and 

nutrition. No significant difference was found by the chi 

square method in education of fathers and the choice of a 



major field. However, the analysis showed that a higher 

proportion of fathers of home economics education majors 

were high school graduates or less. In clothing and in 

child development and family living majors no significant 

difference was noted. In foods and nutrition majors, a 
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higher number of the fathers had attended college or attained 

advanced degrees. In comparison, no significant difference 

was found by using the chi square analysis for the education 

of mothers and the choice of a major field. Again, as with 

fathers, a large number of mothers of home economics majors 

were high school graduates or less. In food and nutrition, 

child development and family living, and clothing areas, 

the theoretical frequencies were about the same as the ob-

served frequencies (Table III). 

In a percentage comparison of the size of the community 

and the choice of a major, the majority of the home economics 

majors, over 70 per cent, came from the rural population. 

The clothing majors were evenly divided between the different 

sized communities. The majority of food and nutrition majors 

came from large cities. Not one of the foods and nutrition 

majors in the study came from a rural community. A very 



TABLE III 

RELATIONSHIP OF EDUCATION OF PA~ENTS AND THE 

STUDENT'S CHOICE OF A MAJOR 

Education Level of Fathers 

Factors High School Attended 
Graduate College 
or Less Ol" Above Total 

Home economics 
education 54 31 85 

Clothing areas 23 16 39 

Food a. nd nutritio}, 5 8 13 

Child development 
and f am i 1 y living 21 12 33 

To ta l 103 67 · 170 
--·-

x2 -3. 1871 0/ F 3 N. S . 
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.._ ___ ~--··--- ·--· --.. - • --L·--·---

Education Level of Mothers 
-

Home economics 
education 51 34 85 

Clothing areas 22 1 7 39 

Food and nutrition 6 7 l 3 

Child development 
and fa.mi 1 y living 18 15 33 

Total 97 73 170 
·---·--·----··------·- ... ---· 

X2 -l.0039 D/F 3 N. S. 
- ----- ------·--- .. ------- ... ~-----

I 



small percentage of the child development majors came from 

rural areas. 

Large 
Majors Rural Town City City 

Per Per Per Per 
cent cent cent cent 

Home economics 
education 72. 1 47.6 44.5 37.5 

Clothing areas 20.9 21. 4 24.4 27.5 
Child develop-

ment and 
family living 7.0 26.2 24.4 20.0 

Foods and 
nutritio11 0.0 4.8 6.7 ·15. 0 
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Table IV summarizes the reasons why students selected 

home economics as a major field. The most con1mon rc0.sons 

we r e· : i n t e r e s t e d i n th e v a r i e t y o f f i e 1 d s a v a i l a b ·1 e i n h om e 

economics, liked children and wanted to work in that area: 

enjoyed making clothes and interested in fashion trends, 

and past experience made the student w~nt to select home 

economics. The reasons indicated by the minority were: 

took en introdt:Actory course and enjoyed the subject and 

easy subject matter. No response to the question was given 

by four students. 

In the selection of d minor field, approximately 34 

per cent of the students had selected education. The nf~Xt 

highest percentage was for chemistry. Business, sociology, 



TABLE IV 

SUMMARY OF REASONS MAJOR FIELD WAS CHOSEN 

BY JUNIOR AND SENIOR STUDENTS 
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r----------------------~--------------

Factors 

Interested in the varietv of 
fields available in ho;e 
economics 

Responses of Students 

Number Per cent 

30 17.6 
----------- ----------------l--------1------

Liked children and wanted to 
work in that area 29 17.0 ·-------------------·--·--~·-- -----------En joyed making clothes and 
interested in fashion trends 28 16. 5 ------------------Past experiences made the 
students want to select 
home economics 

------1--------------------·-1 

1 9 11. 2 
-----------·-------------l---------- ·-··-· ---·-------

Able to combine a career 
with marriage 12 7.0 

,.._I_n_t_e_r_e_s_t __ e_d_i _n _t_e_a_r_.:_ h_i_n_. g----------- ----~---8----- --·- ··--- L''i-. 7 ·----, 

1------------------------·----~------..-·--·---------·- ···-· 
Changing field with fresh and 

new ideas 8 4.7 
·------------------1------------·-11-------l 

E n j o ye cl wot· k i n g w i th f o o d 7 4- . 1 

f°i{anted to work with teenagers 5 -- - 2. 9 
·-------- -·-------------

_!_~j_ o ye d a r t a n d f a b r i c s 5 2. 9 ---------, .. - .... - ...... --•·--

-~ e u r i ty in getting a job 4 2. 4 

Enjoyed the courses taken in 
home economics 4 2.4 

----------- ----------------4--------+-
C loses t related field to what 

the student wanted 3 1. 8 
--··--·----------··- ·---------------1----- ---- ·-------The best de~artment at Texas 

Woman I s Uni vers·i ty 2 1. 2 
··---.. ··---··--·---·--------·----- ---------{-------4-Took an introductory course 

and enjoyed the course l 0.6 
~Easy subject matter _ 
l._No response 

------·- 0.6 1 
4 2.4 

---
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and art were also chosen as minor fields by a large percent-

ag~ of _the students. No response to the question was given 

by 16 students. 

Minor Fields Number Per cent -~-- ----
Education ·53 3 l~. 1 
Chemistry 24 14. 1 
Business 20 11. 8 
Art l 4 8.2 
Sociology 14- 8.2 
Psychology 9 5,3 
Engli!':ih 6 3.5 
Cloth·ing 5 3.0 
Speech and dram a. 3 1.8 
History l 0.6 
No response 16 9.4 

In a.nswer to the question, who influenced you · most in 

y o u r c h o i c c o f a m a j o r f i e l d , p a r e n t s a n d t e a c h e r s we r e s h o V,' n 

t o b e by fa r th e mos t i n fl u e n t i a l . S tu d ·j c ~) ma d e by B run k an 

(7), Day (11) and Tipton (49) also agree that parents and 

teachers have a great influence on occupational preferences. 

The guidance counselor, both in college and high school, was 
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the least effective in influencing students. A large number 

of students did not respond to the question. 

Most Influential in Student 
Choice of a Major Field 

Parents 
Teachers 
Guidance Counselors 
Friends 
Ciubs 
Others 
No re~ponse 

Number 
(N-170) 

43 
55 

6 
13 

8 
31 
l l~ 

Per 
cent 

25.3 
32.4 
3.5 
7.7 
4.7 

18. 2 
8.2 

Hhen the data from the preceding question was further 

analyzed, the results showed that high school home economics 

teachers were quite influentia.1 in the selection of ·a majcr 

(T_able V). About 58 per cent of the home economics teachefs 

influenced students to select home econom·ics as a major com-

pared to about 2 per cent of the h·igh school guidance counse--

lors. About 67 per cent of the students were used to analyze 

the question because the remainder of the students were 

influenced by their parents or did not respond. 

One of the purposes of the study was to find the effect 

of vocational testing on the choice of a major. More than 

he.lf l1f the students had not received any type of vocational 

t e sting. Further analysis revealed that only 8.0 per cent 

of the students felt that vocational testing had influenced 
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TABLE V 

SUMMARY OF FACTORS THAT INFLUENCED JUNIOR AND 

SENIOR STUDENTS TO CHOSE A MAJOR FIELD 

Responses of Students Factors 
Number Per cent 

- · 

Home economics high school 
teachers 69 58.5 

-··-- - ---------·-·---

Students own selection vii thou t 
any outside influence 11 9 ') 

• J 

----·--· ··- --- ... _ .. -------

Future Homemaker of America or 
4 H Clubs 9 7.6 

~·----· - ----- --

Home economics majors 7 5.9 
---... 

,.._ _____ 

Past exper·i enc es 6 5. l 
·- --- -------- ---------· --

Assoc ·j o.ti on w·i th children 4 3.4 
----- --· --- --·----

College guidance coun~:.elors 4 3 .ft 
i----... ... __ __ _ __ -·---·- -- ·- • - -- - · 

Extension employees 4 3.4 
~--- ·----·-·- ·-··- ,___ 

High school guidanu: counselors 2 l. 7 
r---- ·----· 

_., ____ 

Teena.ge rnagaz ·i nes 2 1. 7 
l ______ _____ ·-
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the decision to select home_ economics as a major. Only 2.0 

pe~ cent of the students were more influenced by vocational 

tests than any factor listed. 

Over half of the students decided to major in home 

economics during the senior year of high school~ or the 

freshmanyear of college. The college sophomore year and 

high school junior year also important times for de-, 

ciding on a major. The high school sophomore year was the 

least effective year for deciding on a major. Studies by 

Astin (1), Humphreyville (27) and Phi"llips (38) shewed that 

most students decide on a career as high school sen1o r s or 

--coll e g c fr es h man , as d i d the students i n the s amp 1 e . 

Grade 

Eighth 
High school freshman 
High school sophomore 
High school junior 
High school senior 
College freshman 
College sophomore 
Co 1 1 eg e j u n i o r 

Number 

5 
6 
4 

1 7 
43 
51 
32 
12 

Per cent 

3.0 
3. 5 
2.4 

10.0 
25.3 
30,0 
18.8 

7.0 

The majority of the students were between the ages of 

17 and 19 years when the students decided on a major field. 

Of the remainder, over 13 per cent decided at the age of 15 

or 16 years and the same percentage decided betv-,een the ages 



59 

of 20 to 21 years. No response to the question was given by 

one student. A summary of the percentages is seen · in Table 

VI. 

Another purpose of the study was to determine students' 

access to information in regard to training, positions) and 

i n c om e . Mo r e t h a n t h r e e - f o u r t h s o f th e s t u d e n t s \'I e re a b l e 

to obtain adequate information about the training needed for 

the particular occupation chosen. However, about 12 per cent 

of all the students questioned were unable to cbtain adequate 

training information. In regard to positions available~ over 

one-fourth of the students were unable to obtain adequate 

information. When asked about information regarding income, 

over one-third of the students were not familiar v.J'ith the 

sa.lar-ies pa.id in professions ' for which the students were 

being prepared. The findings agreed with a statement by 

Hopke (24) that adequate home economics carec~r information is 

not given in such a way as to include all students (Table VII). 

Table: ViII contains a summary of student responses in 

regard to the major field. The most significant sources· from 

which information was obtained were: college home economics 

advisors, high school counselors, and university bulletins. 

Thirteen per cent of the students gave no response. 

A significant difference was found by the chi square 

method regard"ing the amount of ca.reer information given before 
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TABLE VI 

AGE JUNIOR AND SENIOR STUDENTS 

DECIDED ON A MAJOR FIELD 

-
Responses 

60 

of Students 
Age of Students -· 

Number Per cent 
- -

l 2 years 1 0 . 6 
-·--------- --· 

l 3 years 3 1 . 8 
-· -- -•----·--- - ---··· 

14 years 5 2 . 9 
- ---· I--------------

15 years 8 4.7 
.. 

16 yea rs 1 5 8.8 
.-----•·--------- -· ·-· 

") 7 
I I years 25 1 4 7 

·-- --------··------

18 years 50 29 • L~ 
~-..._ _______ ·- --·-· -·-

l 9 years 30 1 7 . 6 
-•--··-·-----~ ·- ·· _ ... ·----------·•--··--·· ....... ---·----·•·· 

20 years 1 5 8 . 8 
----· 

21 years 8 4.7 
~---------- - ·•-- ·---i------------•-- f-·· - ·- --·-----···---

22 years 2 1 . 2 
-----·-·· ---·--------- ,,.. ____ . . .,. ____ 

24 years 3 l . 8 
··-

26 years 2 l . 2 
-··-------- ----·- ... -- --··--··--

38 years 1 0 . 6 
--

40 years 1 0 . 6 
·-·•-·---... ----------- ·-·--·-,.-.• 

No response 1 0 . 6 
- ·-·-------- ------------------- -----·-



TABLE VII 

SUMMARY OF THE AMOUNT OF CAREER INFORMATION 

JUNIOR AND SENIOR STUDENTS RECEIVED 

Responses of Students 
Factors 

Number Per cent 

Training_: 

Able to get information 149 87.6 

Not able to get information 21 12. 4 

Positions: 

Able to get information l 21 71. 2 

Not able to get information 47 27.6 

No response 2 I 1. 2 
I 

Incor:1e: I 
Able to g·et information 102 60.0 

Not able to get information 65 38.2 

No response 3 1.8 

--·--·--·------
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TABLE VIII 

SUMMARY OF FACTORS FROM WHICH CAREER 

INFORMATION WAS OBTAINED 

62 

Responses of Students 
Factors -· ---

Number Per cent 
----·-,-

College home economics 
u.dvisors 50 29.4 

High school guidance 
counse·1 ors 23 13. 5 

---- ----... ·-·---·--·-- --~-·-·-
University bulletins 21 12. fl. 

- -···---
High school home economics 

teachers 14 8.2 I 
Career literature from the ----7 

American Home Economics 
Association 13 7. 7 

--•--.----

Orientation Courses in 
home economics 7 4. l 

,----------------·- ,_ -----·- -----------
Colle£:e ~Jui dance counselor 6 3 I 5 

Employment agencies 6 3.5 
-----·--· 

Parents 5 2.9 
- ··- ·-· 

County Extension Service 3 1.8 
- ------ ·----------- -
No response 22 13 .. 0 

• ·- •• - ·--- · ·-
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a ma j or f i e l d w a s c h o s e n . J u n i o r s t u d e n t s i n t h e s am p l e ~, e re 

not given sufficient information to make a choice. A higher 

number of senior students than was expected had access to 

career information. 

Availability of Jun- Sen-
Information iors iors Total 

Sufficient information 53 64 116 
Insufficient information 36 18 54 
Total 88 82 170 

x2 =6. 192 D/ F 2 P=<.05 

The ages at which the college students in the sample 

received career information is shown in Table IX. Approxi-

mately three-fourths of the students received career informa-

tion between the ages of 16 and 20 years. Fourteen students 

gave no response. 

A comparison of when the students decided on a major 

field and when career information was given showed that more 

than t½'O•~thirds of the students made a decision after the 

information had been received. Of the remaining students, 

one-fifth made a decision on a major field before the c~reer 



,... 

Age of 

1 3 years 

14 years 

·15 yea rs 

16 years 
--

l 7 years 
--

18 years 

19 years 

20 years 

21 years 
--·---·--
22 years 

~-------
24 yei:1 rs 

---..--. 

26 years 
- , 

34 years 
-------
40 years 

,,_, 

tfo response 
~- -~ 

TABLE IX 

AGE WHEN JUNIOR AND SENIOR STUDENTS 

RECEIVED CAREER INFORMATION 

Responses 
Students 

Number 

1 

l 

I 

1 7 

28 

of 

-
38 

33 

18 

7 

1 

2 

l 

l 

l 

14 

64 

Students 

Per cent 

0.6 

0.6 

4. 1 

10. 0 

16. 5 

22.3 

19.4 

10.6 

4. l 
----·-
0.6 

l. 2 

0.6 

0.6 
·-

0.6 

8.2 
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information was received. Fourteen students did not answ~r 

the question. 

Time Decision 
~1 as Made Number Per cent ---- {N-170) -- ---

.1\fter information 
was given 122 71. 8 

Before information 
wa. s given 34 20.0 

No response 14 8.2 

The sample shovJed that 40 per cent of the junior and 

senior college students changed majors after a supposed final 

choice had been made. Of the students indicating a change 

in major fields~ 57 per cent of the students replied that no 

additional time would be required for graduation, Howeve:r~ 

43 per cent of the students who had changed major fields 

indicated that additional time would be required for gradua-

tion. 

Of the students who indicDted that additional work 

would be required, two-fifths reported that two additional 

semesters would be required. Over one-third would need one 

additional semester to meet graduation requirements. The re-

sults tend to suggest that a chan9e in majors may require an 

addit·ional semester of college attendance. The findings of 

the s.a.rnple disagree with a study made by Viatthews (32) v;hich 
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indicated that no additional semesters would he required for 

gr a d u a t ·j o n . 

Additional Time Needed 
for Graduation if Major 
Field Was Changed 

One semester 
One and one-half semesters 
Two semesters 
Three semesters 
Four semesters 

Num-
ber 

{N-30) 

l 1 
l 

12 
3 
3 

Per 
cent 

36.7 
3.3 

40.0 
10. 0 
10 ~0 

Approximately 62 per cent of the students had been em-

ployed v:hi1e attending the university. The remainder of the 

students indicated not having been employed. Of the employed 

students working, from six to 15 hours per week was the most 

com~on. A small number, 8.5 per cent of the students~ worked 

36 to 50 hours a week, usually in the summer months. No 



response to the question was given by 4.8 per cent of the 

respondents. 

Hours Employed Number Per cent 
(N-150) -----

1- 5 hours 5 4.8 
6-10 hours 30 28.6 

11- 15 hours 37 35.2 
16-20 hours 13 12.4 
21-25 hours 2 1. 9 
26-30 hours 4 3.8 
36-40 hours 8 7.6 
46-50 hours 1 0.9 
No response 5 4.8 

A highly significant difference was found by the chi 
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s q u a r e m e t h o d i n r e l a t i o n t o t h e j o b s h e 1 d vi h i 1 e i n c o 1 1 e g e 

and the major field chosen. The analysis showed that senior 

students had more jobs that related to the student's major 

field than did the junior students. 

Relationship of Job 
Tq_ Major Field 

Job is related 
Job is not related 
To ta 1 

D/F 1 

Juniors 

18 
38 
56 

P=<.01 

Seniors 

33 
14 
47 

When asked about occupational plans over two~fifths of 

the respondents indicated plans to teach. The studies of 
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Stevens and Osborn (42) and of Paris (35) also revealed that 

the majority of home economics gr~duates go into teaching. 

The only other area that drew 9.0 per cent of the students 

were occupations in the fashion industry. Further analysis 

indicated that only small minorities plan to go into any one 

of the other professions listed in Table X. 

Of the college students responding to the question con-

cerning future plans, over 44 per cent indicated plans to 

pursue a graduate program. The remainder 1 58.9 per cent) 

indicated no plans for graduate school. The findings for 

the question agree with the theory of Hodnett (23), Parsons 

(37), arid ·ohlsen (34) that a large number of capab·le women 

do not continue to acquire advanced professional training. 

A chi square analysis was mad6 of the different home 

economics majors ~,nd the respondents' plans to attend grad-

uate school. No significant difference was noted between 

the different majors and the plans to attend or not to attend 

gr a du a t e ~: c h o o l . Ho vie v er , t he food a n d n u tr i t ·j o n ma j ors , 

a n d c h ·j l d d e v e l o pm e n t a n d f a m i 1 y 1 i v i n g m a j o r s we r e c v e n 1 y 

di 11ided. Home economics education and clothing areas had 
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TABLE X 

SUMMARY OF THE PLANS JUNIOR AND SENIOR 

STUDENTS HAVE AFTER GRADUATION 

-
Responses of Students 

Future P1ans 
Number Per cent 

,-

Teach home economics 76 44.7 
___ .. ________ ,.. -··------- -
Hork in fashion industry 1 6 

fd
9,4 

- -- ·---·------- --- ·- .. -~ .... -
Work as a fabric designer 1 1 . 

1----~ ·-·•-----·· ·- ·- ----- --- · I Do socia.l \rnrk or chi ld I we ·1 fe1.re work 1 l 6 h I . ..., 
~------ --· .. - ......... j 

Get ma.r-ried 10 5.9 
···••·-··•-·------··-·· .. - -.. .. --
Attend ~;rad u ate schoo·I 10 5.9 

--··-·--------·----
~1 Stay he>me ·with children 

()l"' sta.rt a family 7 4. 1 
--·------ ------· ... -· ....... __ ------·-·----------- ·--- I --
Intern in a hosp·ital 6 3.5 _ , ... ._ _ __________ .. __ . ·-·----- --- •- -----· .,. _____ 

I \fork with head start 4 2 . 3 
........... ...- - ---- ·-

Work as a ,. ,..l 
T 001.1 demonstrator 4 2.3 

---· - .. 

Work -in extension service 3 1 . 8 __ ..,._ . .... . -··------- ---- -·· -- -----·----·-
Jo ·1 n the Sf:!rv·ice 3 1 . 8 

_,. _, ,. __ ,. __ , __ ·------·---·· -·--------- -
Undecided as to future p 1 ans 6 3. 5 

- ----- ------ ··--- -------
No response · 3 l . 8 

I __ ·---···-··-·•-----·--------------··----··---



more students who were not planning to attend graduate 

school. 

Majors 

Home economics education 
Clothing areas 
Food and nutrition 
Child development and 

family living 
Total 

Graduate School 7f6_t_, 
Attend Attend 

34 52 
14 25 

6 6 

16 17 
70 100 

D/F 3 N.S. 

70 

Of the 70 respondents planning to attend graduate 

school, the most popular major field chosen was child devel-

opment. Clothing and textiles~ 17 per cent, and home eco-

n om i c s e c1 u c a t i o n , l 5 p e r c e n t , \1! e r e a l s o p o p u l a r m a j o r 

fields for graduate school. Over 15 per cent of the juniors 

a n d s e n ·i o r s \'Jc r e u n d e c i d e d a s t o w h a t m a j o r f i e i d t o p u r s u e 

in graduate school. 



Further analysis of the maj~r fields chosen for graduate 

school follows. 

Major Fields Chosen 
for Graduate Study 

Child development 
Clothing and textiles 
Home economics education 
Food and nutrition 
Counseling and guidance 
Fashion design 
Family living 
Special education 
Business administration 
Undecided 

Num-
ber 

(N-70) 

18 
12 
11 

7 
4 
2 
2 
2 
1 

11 

Per 
cent 

25.7 
1 7, 1 
15, 7 
10.0 

5. 7 
2. 9 
2.9 
2.9 
1. 4 

15. 7 
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Inquiry was made concerning professional and non profes-

sional journals and magazines subscriGed to during the stu-

dents' college years. A total of 146 respondents reported 

subscribing to from one to eigh~ magazines and journals. 

F i f t e e r, c o 1 l e g e s t u d e n t s s u b s c r i b e d t o mo r c t h a. n l O ma g a z ·j n 2 s , 

,tnd ninE· students did not subscr·ibe to any magazines. The 

mo s t f r e q u e n t l y me n t i o n e d ma g a z i n e s w e r e : T i me_, L if_§_, a n d 

B e t t e r H om es a n d Ga r d e n s . Few p r o f e s s i on a l ma g a z ·j n e s we ·re 

read by the respondents in the sample (Table XI). 

All the respondents subscribed to at least one news-

f.' D {J e r \11i t h th e ex c e p t ·i o n o f f i v e s tu d e n t s . 0 v e r th re e - f o u r t h s 

of the students subscribed to one or two newspapers a day. 

Other than the student 1 s local newspaper, the newspaper 



TABLE XI 

SUMMARY OF THE MAGAZINES READ BY 

JUNIOR AND SENIOR STUDENTS 

Responses 
Magazines 

Number 
--

Time 43 
Life 42 
Better Hornes and Gardens 39 
Good Housekeeping 35 
McCall's 34 
Forecast for Home Economics 33 
Gla.mour 32 
News v1ee k 31 
Vogue 30 
Reader's Digest 25 
Redbook 24 
Ladies Home Journal 24 
Mademoiselle 22 
Women's Wear Daily 21 
Fam i ·1 y Circle 20 
National Geographic l 9 
Seventeen l 7 
Harper's Bazaar 11 
Look 1 1 
House Beautiful l 0 
Ebony 9 
Amer·, can Home 7 
Journal of Home Economics 7 
Parents Magazine 6 
Uhat's N evJ in Home Economics 6 

-- - -
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of Students 

Per cent 
---

7.7 
7.5 
7.0 
6.3 
6 I 1 
5.9 
5.7 
5.5 
5.4 
4.5 
4.3 
4.3 
3.9 
3.7 
3.6 
3.4 
3.0 
2.0 
2.0 
1. 8 
l. 6 
1. 3 
1. 3 
1. 1 
l. 1 



me n t i o n e d m o s t o f t e n w a t h i~ a l J_ S t r e e t J o u r n a 1 . Ab o u t 

four-fifths of the students felt that magazines and news-

papers had nothing to do with the selection of a major 

field of study. 

University Bulletin (48) of Texas Woman's University 

was used to classify the clubs and organizations in which 
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the students participated. The data showed that 52 per cent 

of the respondents belonged to one or two clubs or organiza-

tions. About 19 per cent participated in three to five 

organizations and 27 per cent of the students did not join 

any organization or club while attending the university. 

The clubs and organizations the students participated in 

a r e s h o \H1 ·j n Ta b l e X I I . 

Approximately 85 per cent of the respondents felt that 

clubs and organizations did not influence the choice of a 

major field. Of the remainder, 15 per cent fe'lt that clubs 

and organizations had influenced the selection of a major 

field. The findings tend to disagree with the theory of 

Chandler and Others (9) that organizations and clubs the 

students participated in have a large influence on vocational 

choice. 

The most often mentioned hobbies reported by the re-

spondents were sewing, cooking, and active sports. The 
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TABLE XII 

SUMMARY OF THE CLUBS AND ORGANIZATIONS PARTICIPATED 

IN BY JUNIOR AND SENIOR STUDENTS 

Responses of Students 
Ciubs and Organizations ----·· 

Number Per cent 

Departmental clubs 133 55.4 
--

Honorary s c h o l a r s h ·j p 
organizations 28 11. 7 

- ··--·---

Literary-Social 
organizaUons 27 11. 3 

-

Regioncl clubs 6 2.5 
--------•·---- --

Spec·ial Interest clubs 6 2.5 
-------

Student Council of 
Rel ig·ious Activities 9 3.7 

Student Finance Council 9 3.7 
-----· 

The Round Table 10 4.2 

Student Council of Social 
Activities 6 2.5 

-··--------------· ····-•··•-----•··--- ·- ·-

'~·! cma n ' s Recreation 
Association 6 2. 5 
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least often mentioned were public speaking, going to the 

movies and hunting (Table XIII). About 60 per cent of the 

students f e 1 t that hobbies ha. d influenced the ch o ·j c e of a 

major field. Similar findings were rivealed by Chandler 

and Others (9); these authors found that hobbies not only 

show interests of students but also reveal certain aptitudes. 

The question was posed as to whether a career in home 

economics and marriage could be combined. The overwhelm.ing 

m a j o r i t y 9 8 . 8 p e r • c e n t , r e p 1 ·i e d i n t h e a ff i rm a t i v e . T h e 

question was then asked if the student intends to combine a 

career ctnd marriage. A significant chi square analys·is 

revealed that more junior than senior students intended to 

C () m b i ri e ci Career w-i t. h rn arr i age . 

Reasons 

Intend to combine 
marriage and a career 

Do not intend to combine 
a marriage and a career 

Total 

0/ F l 

Jun ·i ors Seniors 

81 

7 
88 

P==<.05 

72 

10 
82 

Res pond en ts were re q u e s t e d to i n d i ca t e whether the s a nH? 

major 1i-.Jouid be selected if. the college experience' could be 

rep~ated. Approximately 87 per cent replied in the affirma-

tive. The remainder of the students: about 12 per cent, 



TABLE XIII 

SUMMARY OF THE HOBBIES PARTICIPATED IN 

BY JUNIOR AND SENIOR STUDENTS 

Responses 
Hobbies 

Number 
I-----··-·---------------·--------

Sewing 
Cooking 
Active sports (bowling~ golf, 

baseball, tennis) 
Reading 
Arts and crafts 
Svvimming 
Music (playing, singing, and 

listening) 
Horseback riding 
Gardening 
Dancing 
Skiing 
Collecting (coins, stamps, 

cookbooks, pictures) 
Traveling 
Campin~~ 
Bridge 
Decoratin~1 
Fishin!J 
Photography 
vJ r ·it ·in g 
Hunting 
Going to the movies 
Public speaking 

127 
73 

62 
57 
43 
39 

25 
20 
11 

9 
9 

9 
8 
'"'1 
I 

5 
5 
5 
5 
4 
3 
2 
2 

of 

76 

Students 

Per ·cent 
- ·••-

24.0 
13.7 

11 . 7 
10,8 

8. 1 
7.4 

4.7 
3.8 
2. 1 
1 -l . ' 
1. 7 

1 . 7 
1. 5 
1. 3 
0.9 
0,9 

0 .. 9 
0.9 
0,8 
0.6 
0. 4. 
0.4 

-- _____ ., _______________________ __.._ ____ ____,_ ______ _ 
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indicated that another major would be chosen. A study by 

Matthews (32) of home economics graduates from Ohio State 

University also revealed that about 90 per cent of the 

students indicated satisfaction with the choice of a major. 

Some of the specific reasons given by juniors and 

seniors replying in the affirmative were: enjoyed working 

in home economics, interested in the field and the potentials 

of home economics, and able to apply subject matter studied 

to the home as well as on the job. Some of the reasons given 

for negative replies were: would be happier in a different 

field, and found another major field that would be more 

interesting and challenging (Table XIV). 

A chi square analysis comparing the satisfaction with 

a major between students who had changed fields of study and 

students who had not changed was conducted. The findings 

were non-significant. Students who hcl.d changed majors were 

not any more satisfied with the new choice .than the students 

who had not changed major fields. 

Factors 

C ha n g e d n1 a j o r s 
Did not change majors 
Total 

Satisfaction of Choice 
of a Major Field 

S a t Ts-f Te cl No t Sa t i s f i e d 

0 / r- 1 

59 
90 

149 

N. S. 

10 
11 
21 



TABLE XIV 

SUMMARY OF REASONS EFFECTING STUDENTS' 

SATISFACTION WITH MAJOR FIELD 

78 

Responses of Students 
Factors 

Number 
--------------------+-----------1. 

P o s it i v e R e p l i_ e ?_ 

Student enjoyed working in 
home economics 

Interested in the field and 
the potentials of home 
economics education 

Able to apply subject matter 
studied to the home as well 
as on the job 

No other interest 
Enjoyed the various home 

economics courses taken 
Enjoyed student teaching 
Enjoyed the variety of home 

economics careers availablE 
Enjoyed working with children 
Ci o s est l~ e 1 ate d fie l d to hat 

the student wanted 
Security in getting a job 

Negative Replies 

Student would be happier in a 
different major field 

Found another major field that 
would be more interesting 
t1nd challenging 

Not able to get a teaching job 
i n c h i ·1 d d e v e 1 o p rn e n· t 

Would prefer a specialty instead 
of home economics education 

No response 

44 

38 

14 
11 

11 
7 

5 
5 

4 
3 

8 

6 

4 

2 

8 

Per cent 

25.9 

22.j 

8,2 
6.5 

6.5 
4. l 

3.0 
3.0 

2.3 
1.8 

4 . .7 

3. 5 

2.3 

1. 2 

4.7 



CHAPTER IV 

C O N C L U S I O N S A N D R E C O M 

M E N D A T I O N S 

The overall purpose of the study was to investigate the 

factors which have influenced college junior and senior stu-

dents at Texas Woman's University to select home economics 

as a career and to provide information helpful to home eco•-

nomics educators in planning career development programs for 

senior high school, college freshman and sophomore students. 

Specific purposes of the study were to determine: 

l) the advantage of early career choice as opposed 
to a later decision 

2 ) th e s tu d e n t ' s s a t i s f a c t i o n vJi t h a c h o i c e o f a 
major 

3) the effect of vocational testing on the choice 
of a major 

4) the time when home economics' career information 
was _ given to the students 

5) the relationship between the selection of home 
economics as a major and occupation and education 
of parents 

6) the plans of the students for attending graduate 
school and 

7) the plans of students for combining marriage and 
a career. 

79 



80 

A s u r v e y f o r m w a s d e s i g n e d ct n d a d m i n i s t e r e d t o o b t a i n 

the data. The instrument, "Factors Which Have Influenced 

H om e E c o n om i c s Ca re e r s a t T e x a s H o ma n ' s U n i v e r s i t y , 11 v; a s 

a.dmin·istered to junior and senior home econom·ics students 

during regular class .periods. 

SUMMARY 

The sample consisted of 88 juniors and 82 seniors 

whose age ranged from 19 to 61 years. Over two-thirds of 

the home economics majors were single. The greater number 

of fathers vwre high school graduates. Fathers with eight 

years of schooling or less ranked second. The largest group 

o f m o t h e r s of h o m e e c o n om i c s m a j o r s we r e h ·i g h s c h o o 1 g r a d u -

ate s , as were the fathers . A 1 a r g e n l! rn be r of mo the rs at ten ci c d 

college but did not graduate. The largest number of fathers 

o f r e s p o n d e n t s \1/ e r e c 1 a s s i f i e d a s b f) ·J n ,g i n t h e f o l 1 o \'i ·i n g 

o c c u p a t i o n s : p r o f e s s i o n a 1 , s k i 1 1 e d w o ~- k e r s , o r f a r rn e r s . T h e 

l a r g e s t n u m b e r o f mo t h E· r s o f r c s p o n d c n t s ~I/ e r e h o me nw k e r s o r 

h,•.d clerica·1 occupations. An examination of the cornmunit"ics 

i n vllri c h t h e r e s p on d e n t s l i v e d , s h o vi e cl t 11 a. t s t u d e n t s we r P 

almost evenly divided betvteen rural areas, towns, cities., 

and large cities. 

The majority of the respondents were second semester 

junior or senior students'.l attend·ing school on a full t·ime 

t;:;sis,, Over 57 per cent of the students will graduate in 



81 

the prescribed four years. About 24 per cent wi 11 graduate 

in less than four years. The remainder of the students w·ill 

take longer to graduate. 

In the selection of a major field, over half of the 

students llad selected home economics education. The other 

major fields listed by the respondents in descending order 

were: child development and family living, clothing and 

fashion merchandizing, food and nutrition, clothing c:nd • 

costume design, and clothing and textiles. 

No signifi~ant difference was found in the education 

of parents and the choice of a major field. In a percentage 

compar·ison of the size of the community and the choicci c,f c; 

college major, the majority of home economics education 

ma.jars cc.me from the rural popuiation. The clothing majors 

were almost evenly divided between the different sized com-

munities. The majority of food and nutrition majors came 

from large cities. A very small number of child development 

majors came from the rural population. 

The most common reasons students selected home eco-

nomics as a major field were: interested in the variety of 

fields available in home economics; liked childre~ and wanted 

to work in that area; enjoyed making clothes and interested 

in fashion trends; and past experiences made the students 



8-2 

want to select home economics as a major. The reasons indi-

cated by the minority for selecting home economics. as a 

major fie·1c1 were: took an introductory course and enjoyed 

the subject, and easy subject matter. 

In the selection of a minor field, one-third of the 

respondents selected education. Chemistry~ business, 

sociology~ and art also ranked high as minor fields. 

The respondents were most influenced in the sel(~ction 

of a major field by parents and home economics teachers. The 

guidance counselor, both in college and high school, was 

indicated to be the least effective in influencing students. 

Less than half of the college students had taken any 

type of vocational testing. A small percentage of the stu-

dents felt that vocational testing had influenced their 

dec·ision to select home economics as a major fie-Id. 

Over half of the respondents decided to major in home 

econ o nd c s du r i n g the sen i or ye a. r of hi g h s ch o o 1 , or the 

freshman year of college. Fewer students decided on a major 

dur·ing the sophomore year of high school than at any other 

ti IP2. 

A p p r o x i ma. t e 1 y t h r e e - f o lH' t h s o f t h e s t u d e n t s .i n t h e 

sample received career information between the ages of 16 

and 20 years. A significant difference was found regarding 



the amount of career informat"ion given before a major fie'ld 

was chosen. Senior students had more access to career 

information than did juniors. 

A comparison of vJhen the students decided on a major 

field and when careef information was given showed that more 

than two-thirds of the students made a decision after the 

information had been received. One-fifth of the respondents 

made a decision on a major field before the career information 

w a s r e c e i v e d . T h e m o s t s i g n i f i c a n t so u r c e s f r o m \'J h i c h ca r e e r 

·i n form a t ·j o n w a s o b ta i n e d we re : co l l e g e home e c on om i c s a d v i -

s o r s , h i g h s c h o o 1 c o u n s e l o r s , a n d • u n i v e r s i t y b u ·1 ·i e t i n s . 

1he study showed that approximately one-h2~lf of the 

respondents changed majors after a supposed final choice h2ci 

been made. Of the students indicating a change in major 

fields, over one-half of the college students replied that 

no additional time would be required for graduation. The 

remainder indicated that from one to four additional semesters 

would be required for graduation. 

Approximately three-fifths of the students had been 

employed while attending the university. Of the students 

v1orking:; six to 15 hours per week was the most common number 

o f h o u rs VJ o r k e d . A h .·i g h l y s i g n i f i c a n t a n a l y s i s s h o e d t h a t 

senior students had more jobs that related to the respondents 

major field than did the junior students. 



84 

Hhen asked about occupationa·1 plans? over two-fifths of 

the college students indicated plans to teach. Only small 

minorities of respondents planned to go into other areas of 

home economics. The other areas included were: work in 

fashion industry, work as a fashion designer, and social work 

or child welfare work. 

Of the junior and senior students in the study over 

two -· f i f t h s p l a n t o p u r s u e a g r a d u a t e p r o g r am . T h e re ma fr: d e r' 

i n d i c a t e d n o p l a n s f o r g r a d u a t e s c h o o l . N o s ·j g n i f i c a n t d i f ~-

fer enc e was found between the different majors and the plans 

to attend or not attend graduate school. Of the respondents 

planning to attend graduate school, one - fourth of the stu dents 

· were going to major in child development. Home economics 

education and clothing and textiles vJere also often mentioned 

for graduate study. 

The majority of students reported subscr-ibing to from 

one to eight magazines and professional journals. Only nine 

students did not subscribe to any magazine. With the excep-
. . 

tion of five students, all the respondents subscribed to at 

·1eo.st one newspaper. The data showed tha.t four-fifths of 

the students felt that magazines and newspapers had nothing 

to do with the selection of a major. 

The data showed that over onc-ha·lf of the respondents 

bcl on92d to one or two clubs or organizations. About 
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one-fifth participated in three to five organizations and· 

one-fourth of the students did not join any organization or 

club while attending the university. About one-sixth of the 

students felt that clubs and organizations had influenced 

the selection of a major field, However. the majority of 

the students felt that clubs and organizations did not 

influence the choice of a major field. 

The most often mentioned hobbies reported by the re-

spondents were sewing, cooking and active sports. The least 

often mentioned were public speaking, going to the movie s 

and hunt ·i n g . About three•· f if th s of the s tu dents f e 1 t th u t 

hobbies had influenced the choice of a major field. 

The question was posed as to vihethei- a career ·in home 

economics and marriage could be combined. The overwhelming 

ma j or it y I' e p 1 i e d i n the a ff i rm at i v e . Th e q u e s t i o n 1•;a s t he n 

asked if the student intended to combine a career and marria ge, 

A significant difference revealed that more junior than senior 

students intended to combine a career and marriage, 

More than three-fourths of the respondents were s a tis-

fied with the choice of home economics as a major field. 

Less th a n one-sixth of the students indicated thnt the re-

spondent would select a different major if the college 

exµcr"iE·11cC:: could be rep eated. Comparin9 the sat-isfaction 

,, i t 11 a major be tl-1 e en s tu dents 1-1 ho had ch an g e d f i e 1 d s of 



study and students who _had .not changed major fields sho\•Jed 

that the difference was not significant~ 

CONCLUSIONS 
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The college student who knows what major field will be 

studied in college has a distinct advantage over the student 

who had not made a decision at the time of college enrollment. 

The student who changes major fields may find that an addi-

tional one or two semesters may be required for graduation. 

The serious concern of home economics educators should be 

that large numbers of students are changing major fields after 

a. supposed final decision. The majority of the students in 

. the sample made a decision as to a major field during the 

senior y(~o.r of high school or the freshman year of co·11ege. 

The decision was made at a time when the students did not 

have sufficient information to make a wise &nd la.sting choice. 

Students are able to get information concerning training much 

easier than facts concerning positions and income available 

to the students after graduation. Horne economics educators 

shou1d provide a steady flow of career material to high school 

guidance counselors. Thus, the high school guidance counselor 

could do a more adequate job of disseminating career informa-

tion. 

Vocational testing has reached a very small percentage 

o f t h e s tu d e n t s i n t h e s t u d y . S tu d c· n t s \\I h o h a d t a k e n 



vocat ·ional tests felt tha.t vocational testing had little 

to do with a decision to select a major field. 
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High school home economics teachers and parents are 

quite influent·ial in the selection of a major field. High 

school home economics teachers should be aware of the influ-

ence in order that information and assistance could be given 

to students. 

The education of parents, the occupation of parents, 

the size of the home economics students' home community had 

little to do with the selection of home economics as a major. 

Although some difference was noted in the various group:j, the 

results indicated that home economics majors come from all 

areas of society. 

A majority of students were employed while attending 

t h e u n ·i v e r s i t y . T h u s , c o u n s e l o r s a n d h o 111 e e c o n om i c s e d u c a -~ 

tors should endeavor to help place the students in jobs 

related to the students' major field. 

For the most part, junior and senior students were 

satisfied with home economics. Slightly less than half were 

pl D.nning to pursue graduate progra.ms. The fact that students 

\v e r e p 1 ea s e d w i t h h om e e c o n o 1,1 ·; c s a s a n I a _j o r a n d th a t a 1 m o s t 

one-half planned graduate work suggests that the university 

h2.cl provided an adequate program to ker.p the students 



interested in the field and to encourage large numbers to 

pursue home economics at a higher level. 
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The majority of students were planning to combine mar-

riage and a career. Home economics educators must be aware 

of the students' plans and present a program, especially in 

management, designed to aid the students as preparation is 

made for th~ combination of a career in home economics with 

marriage. 

RECOMMENDATIONS FOR FUTURE STUDIES 

Further research into the factors that have c:a.usf.!d 

j u n ·j o r a n d s e n i o r s tu d c n t s to s e ·1 e c t h om e e c o n o m 1 c 5 c.'. s v. 

ma j o r c o u ·1 d be c o n d u c t e d a t o t h er ·i n s t ·i t u t ·i o n s . T h e s e 1 f:: c t <-:: d 

i n s -t ·; tu t ·i o n s co u ·1 c.~ b .::: c <.' e d u c a t'i o n a. l cl if -f e r e n t i n s i z e s 

·1 o c a t e d i ri v a r i o u s g e o g r a p h ·, c a l a r e a s c1 n d c h o s e ri f o r f a c t 0 f s 

t ii ;;1_ t Vi o u l d Dive a goo cl s e: r~ ct i v e s amp l n [l of a 11 ty pc-: s of 

incliv·id1.1als. 

P. study could be m;.::.de at Texas \foman:s University to 

c om p tl r e t h e r e s u 1 t s o f t h i s s 'L u d _y v: i t h t h e r e 3. c t i o ri s g i v rn 

b y j u n i o r c.:. n c1 s e n i o r s t u d 2 n t s h o h 2t '/ e c h o s e n rn u j o r s o u t s i d f: 

t h (~ :i o ff, ,:1 t.: c o n o rn i c s f i e l d . P, y m r~ k ·j n 9 s u c h a 5 t u d y , a c o : t'. pa r i ·•• 

S O n (! f t h C f a C t O r' S i n f l U 8 n i n g S t U (} e 11 t S t O e n t E: r 'v o r i O LA S 

fie1ds could be made. 
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