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CHAPTER I

I NTRODUCTTION

As modern life continues to become more complicated
and. as an increasing number of women work outside the home,
good management of time, energy, and resources becomes of
paramount importance. In all areas and at all levels of
homemaking instruction, management is included as an inher-
ent part of the teaching process. However, much of the
teaching is incidental rather than part of a concentrated

unit of study in management at the high school level.

For most experts in the home management field, the.
management process is considered to be planning, controlling,
and evaluating the use of family resources to achieve family
goals. Liston (13) considered the basic or primary process
of management to be prob]em.recognition and analysis, choice
making, and action. Families of today are increasingly
aware of the effeﬁts of the rapid technological, cultural,
and éociaT changes in the environment upon families and
family members. A dynamic family is in .a constant state of
change because of these environhenta] influences. Good
‘managemenf a]]pwshtﬁe—dyhamichamily to identify and deatl

with the problems which emerge from these changes..

1



Management is a way of Tiving, functioning, striving, achiev-
ing, self-directing, and self-realizing (13). Through the
use of the management process, growth oécurs and family

solidarity is fostered.

Liston (13) further stated that management is a part
of the overall developmental process of family life. This
process begins with the family situation as'seen at a parti-
cular time; the family's perceptioh of its environment,'
goals, resources, standard.of 1iving; and style of life.

The fami]yvsituation may be.changed by movement into a new
life cycle, a crisis,dan unexpectéd inheriiancg, a change

in the purchasing power of the dollar, or an increase in
taxation. This change makes the family manager aware of a
gap between the existing situation and the desired situétion.
When this awareness is present, the family enters into the
problem-solving process of mandgement. This influence is
felt in leadership, solidarity, task performance, and
crystallization of values. Management within the family
determines the effectfveness of each family member in all

systems of the environment.

Gross and Crandall (9) defined management as using
what you have to get what you want. These authors contended
- that management is not performance of work, not an end in

itself, but a result of good training.



Lowe and Eikenberry (14), in discussing management,

pose the question:

How many times have you heard, "I don't see how
she manages to do all that she does and yet do

“everything so well."--or--"I'm sorry, I couldn't
possibly manage to do that. I'd like to, but
I'm just not a good manager." This ability to

manage or not to manage rests in large part with

the attitude and motivation of the individual.

A11 of us recognize the truth in the old

aphorism, "Where there's a will, there's 'a way."

An individual's success in management is directly
related to the desire or willingness to work toward a goal.
Management is a highly personal matter, being dependent upon
the individual skill deQe]oped in fqui]]ing human potenti-
alities. The good manager accepts full responsibility for
his actjons and does not wajt for the direction of others.
Lowe and Eikenberry (14) further stated that the area of
management inyolves-motivatibn, decisions, plans, resources,
va]ués, and the management process. Management teaching can

not be a one course undertaking but must involve the students

in a 1ife-long quest.

In an analysis of thé components of management, the
first one logically seems to be identifying and setting goals.
These may be immediate or Iong range, easy or difficult to
attain, buf unless the goals are clear, good management will

not resu]t.'



Decision-making is an inherent part of management.
Basing decisions on.intelligent weighing of the information
available and the choices possible is one of the best means
of achieving the desired goals. The student who is actively
motivated and hqs'ﬁeen,jnvo1ved in establishing goals is
more apt to make wise, fruitful decisions. This individual
is more likely to make wise decisions than to remain inde-

cisive.

Resources are the factors in one's 1ife that are
managed. These resources may be classified as human and non-
human or, as defined by Lowe and Eikenberry (14), as work
capacity and situational influences. The human or work |
capacity reﬁources iné]ude physical ehergy, bddi]y strength,
attitudes, abilities, ski]]s;‘and knowledge. The non-human
or situationa1'resources 1np1ude money, goods, and services.
Identifying, understanding, and developing effective ways of

using the available resources are basic to management.

A very important aspect of good management is wise
planning. This process should be relatively simple, consuming
no more time than theiactua1 management process, but must be
performed intelligently. As plans aré implemented and

changes made, evaluation occurs.

The teacher who thoroughly understands: the total'managé-

~ment proces§ will be more efficient and produce -better



results wifh Tess physical and mental strain than the
teacher who is unfamiliar with the principles of good
management. Moreover, the students will learn to use effec-
tive management techniques, an invaluable experience in

preparing for future responsibilities.

Crouse and Mathias (4).devised the following chart to

illustrate the management process:

Decide
what is
Evaluate important;
progress have a

" purpose X

Put the
plan into
action

Make a plan

Consider
. consequences for working
of carrying toward the

out the plan goal.
to self,
family, and

others. .. |




In discussing management, Goodyear and Klohr (7)
stressed the importance of values which were defined as
those deep seated belijefs and desires that give direction
to the_ individual's 1ife. Specific values which dictate
important goals were referred to’as goal values. Individua]s
and families who realize their goal values and achieve these
goals are proficient in management. Human relations are
improved through effective management. Intelligent money
management contributes in a positive way toward improving

the quality of Tiving.

Goodyear and Klohr (Z) advanced the following outcomes
of management education: 1learning to approach problems with
a questioning attitude, deVe]oping a spirit of experimenta-
tion, learning sources of information and how to evaluate
them, and learning to evaluate tasks in the light of individ-
ual goals. Management is a continuing process, is flexible
and adaptable, and enables families to adjust with a minimum
of confusion to fluctuations in resources and to new aspects

of living.

The system approach to the concept of home management
was advanced by Maloch and beacon (15). A system was defined
as an organized collection of interrelated elements charac-
terized by having-a Boundary and fuhctibné1 unity. The

family as a social system has its own set of values and



resources. Demands and resources were-described as input
and resource use as output. Proper management produces

functional unity.

Nickell and Dorsey (18) stated that the field of home
management is ‘the natural outgrowth of human associationé‘
in the home environment. Aévéoon as the family is_estéb—
lished and the members begin working together, a need arises
for the deve]qphent of a plan of action. This plan of
action includes delegating responsibility and organizing
and controlling the use of human and.non-human resources.
Because of fhe mu]tip]icity of problems to be solved and
the number of decisions to be made, management becomes one

of the major responsibilities in family living.

Contributions from basic disciplines to the area of
home management have been explored by Gross (8). Physiology
contributes to an understanding of the management of physi-
cal energy. Mathematics, from simple arithmetic to cost-
benefit analysis to computers, makes a real contribution to
home management. The coﬁqept of values and the resulting
formation of goals come to the indiyidua] directly from
phi]osophy,,_Economics_and home. management are so inter-
re]ated-as to- be scarcely distinguishable. Both areas con-"
tribute toundefstandingmof-résources,-theédevelopheﬁt-of-

ability for decision-making, and the comprehénsion of



consumer probiems. Teaéhings from socio]ogy’help the
individual understand people. . The closely related discipline
of psychology contributes to an individual's knowledge of
values, human behavior, judgment, psychological fatigue and
the control step in the management process. Interdisciplin-
ary study helps to .identify trends and to discover principles
and concepts which may be used to cope with the continual

and rapid changes in society. The homg economist must view
the handling of resources as a human problem based on human

needs and accomplished in families.

According to Listén (12) the field of home management
is in a state of confusion at the present time. Some of the
positive aspects in this area are the rapid developments in
the behavioral sciences, current progress in systematizing
the content of ‘the field, and increasing public awareness
ofAtHe difficulties families face in using resources. Some
of the negative aspects are increased specialization in the
field of home economics, increased danger of home management
beihg dealt with in isolated parts rather than as a synchro-
nizéd whole, and a tendehcy to identify tool 1hformation as

management instead of as a resource.

One encouraging factor seen in this state of confusion
and era of rapid change is that more and more people are

becoming aware of the tremendous need for effective management



in all areas of Tife. Although research has contributed
much to this field, a clearer understanding of the benefits

of good management to the individual is desired.

In discussing the role of the individual in a changing

society, Lee (11), an anthropologist, stated
. . all we can give the grow1ng individual, our
ch11dren and our students, is a compass, a knowl-

edge of how to find their way into the unknown, a

sense of inquiry which will make- this exploration-

inviting, an ability to see and draw conclusions-

from what they see; and, if possible, the courage

to go forth.

Making recommendations for the National Council of
Family Relations, Hill (10) urged the enlistment of members
particularly sensitive to the needs and organizational
problems of families. The family can no longer be taken for
granted but must be helped to develop its full potential in

the complex society of today. Families should be viewed in
1ight of their abilities to grow and to realize their goals

and objectives. With such a program of deve]opment, excel-

lence can be achieved in family living.

One of the problems of American society today arises’
out of the fact that more .girls become homemakers before com-
p]etingvhigh school or entering college. Therefore, meaning-
ful courses in homemaking are important. Consﬁmér economics

'should be an integral part of homemaking education and should
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be made practical and usable to the studeht. Investigating
the most effective ways of teaching consumer economics,
Shauer (19) recommended as much time as practical should be
spent teaching-techniques in food preparatibn,'cTothing
construction, care of clothing, home care, and child care.
An emphasis on home planning and buying of equfpment as well
as on money management and purchasing of family goods was
strongly indicated. In every area of family 1iving the
1mpottahce of wise use of resources to‘achieve family goals

is evident.

- Based on research studies, Burk (3) delineated the
economic problems of families as being the disequilibrium
between family resources and needs or wants, difficulty in
decision-making, undesirable outcomes of decision-making,
and interre1atfonships between economic, social, and psycho-
logical problems. Burk also emphasized the very real need
of an interdisciplinary approach‘to research in family |
economics. The fact that this research is needed more at

present than at any other. time in history is undisputed.

The study of personal finance is becoming increasingly
important as Aherican.fami]ies are changing from producer to
consymef units. In a study conducted by Draper (6), a real
“need for adult education in the field of financial management

was evident. The investigator attributed this need to the-
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large number of school drop-outs. The author inVestigated
the financial practices and problems of families to determine
areas in which additional training was needed, and evaluated
the adequacy of current family business practices of the
participants. These findings were used to develop meaningful
learning opportunities for adults in public schools and
extension work. A tremendous interest in and concern over
financial matters were evident.v These families realized

the importance of a sound financial structure to happy,
effective family life and expressed a desire for their chil-

dren to receive sound training in this area.

The average teenager is fast becoming a major consider-
ation in the economic structure of the nation. The teenager
has more and more money to spend and needs better educational
guidance in spending. These tenets formed the background
for a study conducted by Martin (17)_in.whjch the author
sought to ascertain the sources of money available to the
teenager and to learn habifs and opinions of students and
mothers concerning money management. Those who had an al]ow-‘
ance or a job managed money more effectively, thus demonstrat-
ing the need for giving teenagers definite responsibilities
in using money. The investigator concIuded that the impor-
tance of teéching money management to:high school students
cannot be overemphasized. Aithough,recognizing_the value of

such.teaching for all students, Martin agreed with Shauer (19).
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in stressing a special need for those students who are not

planning to attend college.

As indicated by Crouse and Mathias (4), the teaching
of money management must be constantly e?a]uated and revised
in terms of current needs. Last year's outline cannot be
used for this year's course Since women are increasing]y
assuming the role of a homemaker-career woman; the money

management teaching must be prob]em‘oriented and up-to-date.

The author shares the opinion that whi]e management
per se should be taught as a separate unit, money management
teaching is essential on every level. Décision-making in
regard to the use of money gives opportunities for critical
thinking: Repeated experiences produce the ability to make

wise decisions and devise workable spending plans.

Decision-making is one of the most important aspects
of the manégement process and education for decision making
will strengthen this area of endeavor. Archer (1) stated
that good habits influence choices which in turn affect the
family's standard of 11ving. The development of goqd habits
is strengthened through the study of consumer education and
housing. Results of.Archer's sfudy revealed definite improye-
ment in attitudes, strengthening of judgments, and improved

decision-making.
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It is Liston's (13) belief that the teacher who
identifies his teaching and research with the developmental
concept will provide students with courage to face the
challenge in these troubled times. The quality of life énd
solidarity of family life will thus be greatly improved.
These ideas indicate that education for family managemeht
contributes to the stability of family 1ife in America, a

much needed aspect of today's national image.

Believing that this education for family management
is of vital concern and is inherently a‘part of homemaking
education, the author was prompted to formulate the follow-
ing purposes for this study:

1)+ To aid homemaking students in defining values

and establishing goals;

2) To further the homemak1ng student's under-

standing of the meaning of management and the

management process;

3) To stimulate the homemaking student's interest
in practicing good management;

4) To develop effective methods for the teaching of
management as a- part of the homemak1ng
curriculum.



CHAPTER 11

PROCEDURE

The study.of effective methods for teaching management
to Homemaking III students was conducted durihg the fa]f
semester of the school year 1966-1967. The class involved
in the study was composed of 20 junidh and senior girls in
Everman High School. The teaching unit developed covered a
four week period. Data were éna]yzed to determine how effec-
tive the tédching methods were in aiding students to develop
goals and values and to develop an understanding of the

meaning and importance of good management,

The Everman Independent School District is composed of
two elementary schools, one junior high school, and one high
school. The total enrollment for the school year 1966-1967
was 2,300; of this number, 630 were high school students.
Everman, Texas, is a small incorporated town completely sur-
rounded by the city of Fort Worth. The school district
extends into the outskirts of Fort Worth; therefore, a Targe
percentage of the students are transported. Everman is grow-
ing rapidly as large numbers of pe6p1e are moving into the
area to work in Fort Worth. The major income is derived from
industry.

14



15

The instruments used to secure data were: the "Survey
Form for Girls" by Bateman (2); management pre-test designed
by the author; money management student opinionnaire; and

"Managing Income of a Beginning Family" (16).

SURVEY FORM FOR GIRLS

The “Survey Form for Girls" (2) was uséd to obtain
personal and family background information to be used in
planning the teaching unit. The data were also used to
further understanding of the girls and their families. A

copy of the "Survey Form for Girls" follows.
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SURVEY FORM FOR GIRLS

Jessie W. Bateman, Ph. D.

PERSONAL AND. FAMILY INFORMATION

1.

N O

10.

11.

Age .2. Grade 3. Homemaking Class
Address’ 5. Telephone |

Distance you’1ive from school

Means of trahsportation to school

from school

Is your father 1living? Yes_  No___ (If your father
isAnot living, how ola were you when he died? )
Is your motherlliving? Yes___ No,  (If your mother
is not 1iving, how old were you when she died?____ )
Are your parents 1iving together_  , separated__
or divorced  ?

If youk parents are séparated or divorced, are you:
(Check one)

Living with your mother Living with your

father

Dividing your time between

mother and father Other arrange-
ments such as

Living with other relatives

How many people Tlive in your home?

Brothers Ages

Sisters Ages

Others




12.

13.

14.

15.

16.
17.

18.

19.

20.

21.

In a two family house? How Many rooms?

In an. apartment? How many rooms?

17

Does your family live: (Check one)

In a single family house? How many rooms?

Does your.family live: (Check one)

In a rented house? A home they own? In a

home they are paying. for?

a) What is your father's occupation?

b) How far did your father go-in school?

a) If your mother is employed, what does she do?

b) How far did your mother go in school?

c) What are her working hours away from home?

Do you have outside help in your home?

How many times has your family moved in the last

five years?

What social and recreational activities do your

parents do together?

What social and recreational activities do all mem-

bers of your family do together?

What meals are usUa11y eaten together by all family
members? Breakfast Lunch Dinner__

Who makes the major decisions in your family?

Father Mother Father and Mother __

Both parents and the children
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IT. YOUR RESPONSIBILITIES FOR HOME ACTIVITIES

1. Which items represent the activities you do at home?
Indicate the extent to which (regularly, occasionally,
never) you perform the activity. Place an "X" in its
proper column if you enjoy the activity most, if you
dislike the activity, or if you would 1ike to learn
to do the activity. »

Occa- Like to
Activities Regu-{sion- Enjoy|Dis-| Learn

larlylally |Never|{Most |1ike| to do

Make up beds

Care - of room

Sweep .floors.

Clean woodwork

Mop floors

Wax floors

-Dust furniture

Wash dishes

Clean silver

Clean windows

Clean stove

Clean refrigerator

Clean bathroom

Buy grodceries

~PTan meals

Prepare food .

Conserve food

Set table

Serve food

Clear table

Launder. clothes _

Iron clothes

Make clothes

Repair clothes

Buy clothes

ATter clothes

Plantflowers

Work 1n garden
I Cut grass

Care for children
Cin your family

Care for children
"Of'other'peopTe

| Uthers_




2.
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In home activities for the family, who decides

what part of the work you will do?

Your parents You children among

Your older sister yourselves

You children and your You and your parents
parents You "on your own"

III. YOUR SOCIAL LIFE

1.

What are your interests outside of school? Check
and list others.

Music Others

Sports

Clubs
Hobbies

Church

Movies

What things do you enjoy and share in your home?
Check and 1ist others.

Television Others

Radio

Newspapers

Magazines

Automobite



20
3. Indicate the extent to which (almost always, occa-

tionally, never) you perform the following activities.

Aétivity Almost|Occasion-
always ally Never

Do you choose your own friends?

Do you have parties in your
home?

Do you ask permission to go
where you want to go?

Do you tell your family where
you are going?

Does your family know where
you are when you are out?

Do you have a certain hour at
which you are expected to
be home at night?

Do you talk over with the
family about your going out?

Do you go out on school nights?

Do you go out on week end
nights?

IV. YOUR PERSONAL ACTIVITIES

1. To what extent (almost always, occasionally, never)

do you do the following activities?

Almost|Occasion-

Activity always ally Never

Do you wash and set your own

hair? -
Do you manjcure your own nails?
Do you use -powder?
Do you use lipstick?
Do you use rouge?

2. Does your family approve of your using cosmetics?

Yes No

3. Do you choose the clothes each day that you want to

wear to school? Yes No

——



VI.
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Are you completely satisfied with your appearance?

Yes No If not, what would you Tike most to

change about your appearance?

What he]p.wou1d you like to have in guiding you to

make a better appearance?

What ways would you like to assume more responsi-

bility for your personal appeérance?

YOUR SHARE IN FAMILY FINANCE

1.

2.
3.

o o L)
. . .

- Do you work outside your home?' Yes No

What is your work?

What other work experiences have you had?

Do you earn all of your spending money? Yes No
Do you have an allowance? Yes No
Do you contribute money to the family? Yes No

What do you spend mostAof your money for? Clothes

Lunch___ Movies School SUpp]ies Other
Would you 1ike more responsibility in buying any of
the above jtems? Yes No

— a————

Do you save some money each month? Yes No

—

What would you Iiké to learn about buying your own-

clothes?

YOUR RELATIONSHIPS WITH OTHERS

1.
2.

Do you go out with the boys? Yes No

At present, are you dating a boy? Yes No

— m—
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3. How often do you have a date?
4. How old were you when you had your first date?
years.
5. Have you ever gone "steady" with a boy? Yes _ No__
6. Does your family approve df-your dating? Yes No___
If not, what are their chief objections?
7. Do you ever go on a date without your parents’
) approval? Yes No
8. Are most of your dates - Single Double
9. Where do you go most frequently on your dates? Stay
at home___ School affairs___ Movies Dancing
Skating Other
10. How old are the boys that you date?
11. Do you have a favorite girl friend? Yes_ No
What grade? -
12.  With whom would you rather attend the following func-
tions? (Check one on each 1ine.)
B ~Girl Boy
Function . |Mother|Father|Sister|Friend|Friend|Alone
Party at home '
Party at
school
School dance
Movie-
Church
Football game
| School play
Go swimming




13.

14.

15.

17.

18.

19.

23

With whom would you rather work on a class committee:

Girls  Boys Girls and boys together

What is your favorite activity you like to do with

- your family? ~ Why?

What activity do you 1like Teast to do with your

family? Why?.

What activities would you like to do with your

fami1y that you do not do now?

What are most disagreements about between you'ahd

your parents?

Between you and your sisters?

Between you and your brothers?

Between you and your girl friends?

What do ybu consider to be your most difficult

problem?

With whom do you talk over most of your problems?

(Check fwo.)

Girl friend Relative
Boy friend Mother
Father Brother

Teacher Sister
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With whom do you prefer to be most popular?

Girl friends Relatives Brother
Boy friends Mother " Father
Teachers Sister

A small group of your classmates?

A11 the members of your class?

At least one-half of the members of your class?

VII. YOUR FUTURE

1.

What do you want to be 'when you grow up?

Do you plan to finish high school? Yes = No_

What do you.plan to do after you finish high

school?

Do you plan td_go to college? Yes - No
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HOW DO I RATE IN MANAGEMENT?

The management pre-test, "How Do I Rate in Management?",
designed by the author was given to secure data relevant to
management habits and attitudes of the students and their
families. The information was used as an aid in planning. the
unit to meet the needs of the students. The instrument was
given as a retest to evaluate the effectiveness of the unit
in producing change and growth in understandfng and attitudes.
The items covéred home planning, values concerning family
and managément, work organization, money management, and
time management. Students responded by checking the appro-
priate column as either "usually," "sometimes," or ."never."

A copy of “"How Do I Rate in Management?" follows.
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HOW DO I RATE INMANAGEMENT?

Direc

tions: Place a check after each question on the blank
that most nearly describes practices of you or

your family.

Usually--if you or your family usua]]y,pfacticé

this.

Sometimes--if you or your family sometimes but
not always practice this.
Never--if you or your family fail to practice

members have adequate time for
recreation and Jeisure.

this.
I[tem Usu-| Some-
Num- Statement ally| times|Never
ber o :
1 { The home provides for desires and
needs of all members for privacy.
2 | The hocusing provides for the per-
sonality needs of all members of
the family. '
3 | The arrangement of the home allows
for convenient, efficient function-
ing which will prevent fatigue and
irritation.
4 | The appearance of the exterior
reflects the character of the
family. ’
5 | Family members can recognize when
home repairs can be done by family
members and when to employ the
services of a professional.
6 Prob]emé that concern all family
' members are solved cooperatively.
7 { The home has adequate spdce;
8 |Work is ﬁ]anned so that the family
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Item
Usu-|Some-
EET_- Statement ally|times|Never
9 | Family members share recreation
activities.

10 | Guests are entertained in the home.

11 [ Children are a center of interest
in our home.

12 | Children are ignored in our home.

13 | Mother makes the time schedu]e for
the family.

14 | Work is done without a t1me
schedule.

15 | Time schedules are made coopera-

{ tively.

16 | Routine tasks are done by-all family
members at the same time daily.

17 | Re§t periods are taken at regu1ar -
intervals.

18 | Too much work is assigned at home.

19 | The day's work is started with a
worn-out feeling due to lack of
rest. '

20 | Directions are confusing or given

' harshly.

21 | Major tasks are done efficiently.

22 | Many projects are started which

' are never completed.

23 | Habitually poor posture is causing
round shoulders, protrud1ng abdo-
men, or constant weariness.

24 | Equipment is kept in working order.

25 | Arrangement of -equipment and fur-

L nishing is well-planned.
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needs.

Item .
Num- Statement Usu-|Some-
ber ally|times|Never

26 | Most equipment is arrangéd for
comfort in working.

27 | Storage facilities are adequate,
well arranged, and easily acces-
sible.

28 | Money is saved regularly.

29 | A written list is preparéd for
shopping. '

30 | Labels are used intelligently

|in buying.

31 | Good records of income and expendi-
tures are kept.

32 | The total cost, not the rate of
interest charged, is used to deter-
mine whether or not a purchase is
made on the installment plan.

33 | The family lives from pay day to
pay day, meeting demands as they
come and if they can. '

34 .| One member of the family plans for
the use of money.

35 | Each family member has an allowance.

36 | Food served in the home is attractive
and jnteresting.

37 | Meals are served on time, at regular
hours.

38 | Food is wasted because of pdor .
preparation, misjudgment of quantity,
inadequate storage, or poor planning.

39 | Meals are planned at least one week
in advance.

40 | Meals are planned to meet nutritional|.




29

Item o

Num- Statement Usu-|Some- |

ber |- : ally|{timesiNever
41 | Table Tinen is well chosen and well

cared for.

42

Clothes have streaks of dirt-on

collars and cuffs.

43

Time is given to community improve-

ment.

44

Each adult family member assumes
voting responsibility.

45

The daily newspaper is read con-
sistently for current news.

46 [ Clothing purchases are based on
needs and income.

47 | My bedroom is kept neat, tidy,
and orderly.

48 | There are sufficient electric
outlets in the home.

49 | The furniture is arranged to allow
clear walking lanes.

50 | Closet storage is neat and effi-
cient.

51 | Soiled clothing is collected in a
laundry bag or clothes hamper.

52 | Waste baskets are emptied daily.
53 | A sturdy -step ladder or step stool
is used to reach high shelves

instead of a box or chair.
54 | Furniture is kept repaired.
55 |1 get up early enough to avoid a
last minute rush before school.
56 | I make my bed before going to

school.
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Item

to be done on schedule so there is
no reason to hurry.

Num- Statement Usu-|Some-
ber . ; ally|times|Never
57 | I allow enough time for every chore

58

We practice safety habits when
picnicking or cooking outdoors.

59

Family members receive satisfaction
from work.

60

Supplies are bought in quantity"
when more economical.

61 | Buying decisions are 1nf1uenced

by advertising. .
| 62 | Our family believes a sound crédit

rating to be important.

63 | We practice habits of safety in
the kitchen.

64 | Werpractice habits of cleanliness
in the kitchen.

65 | We use as few utensils as possible
when working in the kitchen.

66 | We use as few motions as possible
when working in the kitchen.

67 | We have developed foods preparation
skills.

68 | I make good use of my time while
waiting for my products to cook.

69 | I prepare a meal in a calm and
unhurried manner.

70 We plan adequate meals on the
amount of money provided.

71 | Our family buys at the store where

the best values can be found.
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Item U S

Num- Statement SU-)oome-

ber ’ : ally|times|Never
72 | T try to be courteous to sales

people.

73

Qur family has as much insurance
as we need. '

74

OQur family pays bills promptly and

keeps accurate records of payments.

75

Qur family lives within our income.
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MONEY MANAGEMENT

- STUDENT OPINIONNAIRE ON PERSONAL AND FAMILY FINANCE

In order to Strengtheh the teachihg of monéy manage-
ment, the "Money Management Student Opinionnaire on Personal
and Family Finance" was administéred. Data were analyzed to
determine strengths and weaknesses of the students in their
beliefs concerning pérsona] and family financial planning.
Statements covered spending b]ans, family money obligations,
family traditions or ideals concerning money, and beliefs
concerning how the spending of.money-should be controlled.

Student responses were recorded in columns headed:

Strongly agree

-

)
2) Agree
3) Undecided
4) Disagree
5) Strongly disagree

Data secured by using this instrument were used in
planning the teaching unit. The opinionnaire was given as
a retest to evaluate progress. A copy of the "Money Manage-
ment Student Opinionnaire on Personal and Family Finance"

follows.
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MONEY MANAGEMENT
STUDENT OPINIONNAIRE ON PERSONAL AND FAMILY FINANCE

Here are some statements about which there are many differ-
ences. of .opinion. Please place a check mark in the blank
which best expresses your degree of agreement or disagreement
with the statement.

Item '
Num- Statement Strongly Unde-|{Dis- [Strongly

ber Agree Agree|cided|agree|Disagree

1 | Money is one of
the most important
things in life.

2 | Some people just
do not have enough
money to budget.

3 | One can take a
prepared budget
and use it as his
own.

4 | Parents should de-
cide the amount of
their children's
allowance.

5 | Adolescents should
be paid for some
of the regular
work they do at
home.

6 | It is better not
to have 'a regular
allowance because
one can get more
by asking for it
as he needs it.

7/ | Money matters are
serious to young
| people.
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=~

Item "

Num-| Statement Strongly Unde-|Dis- |Strongly

ber | ° ' Agree Agree|cided|agree}Disagree
8 | A good credit

rating is impor-
tant. '

One should always
save regardless
of the amount.

10

Buying on credit
encourages one to
buy things one
cannot afford.

1M

Parents should let
their young people
find out what it

| means to earn, by

earning their own
money.

12

A child is a big
mopey investment
to his parents,
and therefore, he
has an obligation
to them.

13

Deciding how to
spend the family
income should be a
family project.

14

Father should have
more authority as
to how the family
income should be
spent since he
earns the money.

15

Parents should let
young people select
their own clothes.
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Item

Num- Statement {Strongly Unde-|Dis~ |Strongly
ber s ' Agree Agree|cided |agree|Disagree
16 [Mother should con-

trol the purse
strings, giving
father his weekly
allowance..

17

How each person
chooses to spend
his allowance
should be an
individual
decision.

]8“

The only time most
people talk about
money. is when
someone is unhappy.

19

One should pay
back money that he
borrows from his
parents.

20

Each family should
make its own
individual budget
to fit its needs.

21

Money matters
should be dis-
cussed before mar-
riage in the

light of day

rather than in thel’

22

moonlight.

Women are not sup-
posed to know any-

-{thing about busi-

ness affairs.
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Ttem

Num- Statement Strongly Unde-{Dis~ |{Strongly
ber ' = ‘ ‘Agree |Agreefcided|agree|Disagree
23 |Newlyweds should

be able to start

'housekeeping on

the same level,
economically, as
their parents.

.24

Working children
should pay room
and board if they
live at home after

25

graduation.

A wife adds to the

family income when{

she performs her
homemaking duties.

26

When people get
old and helpless
their children
should take the
responsibility for
caring for them.

27

Life insurance

|l should be taken

out only when
there are depend-
ents.

28

Young married
couples should
think of saving
for their old age.

29

Social Sécurity is
pennies from

30

heaven in old age.

A good husband and
father plans for
old age.
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MANAGING INCOME OF A BEGINNING FAMILY

- Before the discussion of.family financial planning was
initiated, the test "Managing Income of a Beginning Family"
(16) was administered. The instrument was based on work
done in the Georgia State Guide for Homemaking Instruction.
The test served to stimulate thinking and to emphasize some
of the problems faced by young couples. The questions
included multiple choice, matching, and true and false state-
ments and covered typical situations encountefed by young
married couples. Repeated again at the conclusion of the
unit, the test indicated knowledge gained. A copy éf

"Managing Income of a Beginning Family" follows.
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MANAGING INCOME OF A

BEGINNING FAMNILY

MULTIPLE CHOICE

Circle the statement that best answers the question.

1)

Jane and Tom do not have enough money to pay for a
house outright. They plan to make a down payment from
their savings and borrow the rest, giving the lender a
mortgage on the property. Since Jane and Tom are plan-
ning to build the house .through financing, which of the
following should they do first?

hire an architect

figure out what price house they can afford
grade the lot

take out fire and 1iability insurance
contact a contractor

Mmoo omx

Jane, a new bride, is on her first grocery shopping
spree. She knows that their grocery budget is very
1imited, therefore, she must get her money's worth. Jane
is not working and has plenty of time for cooking. Which
of the following statements would help Jane in deciding
whether to buy cereal which requires cooking, instant
cereal, ready-to-eat cereal, or quick-cooking cereal?

A. Quick-cooking cereals cost about one cent per pound
more than longer cooking cereal but save time and
fuel. .

B. Cereal which requires cooking costs the least but
takes a little longer to cook.

C. Instant cereal costs more than ready-to-eat cereals.

D. Ready-to-eat cereal average cost per serving is
about twice the cost of cereal which requires cooking.

If‘you are buying a house by installments, some of your
expenses will be fixed. Which of the following are
fixed expenses?

mortgage payments
taxes on the property
a repaint job
insurance on property

[w N ep R vv s~
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MATCHING QUESTIONS

Match the items in the right hand column with the correct
item on the left hand column by placing the letter in the
appropriate blank. Item on the right may be used more than
once if necessary. -

.4) Joan and Bill have been married a short time and are.
planning to buy the following: a new car, a refrigerator,
an electric stove, electric iron, towels and sheets.

What is the best way to finance these purchases?

To be Purchased Ways of Financing

1. new car A. wait until you can pay
2. electric stove cash
3. electric refrigerator B. borrow money from a

4., electric iron ' small loan association
~ 5. towels C. finance through bank
" 6. sheets. D. buying on installment
T plan o

E. borrow ‘from Joan's
daddy’

5) Most individuals have many expenses. Some are listed
below. Select the definition which best describes these
expenses and place the letter in the blank at the left,

Term Definition
1. federal income tax A. helps meet the needs
2. mortgage loans of the family during
~ 3. health insurance illness
~ 4. 1ife insurance B. dues connected with job
~__ 5. professional asso- C. varies with amount of
T ciation dues property owned .
6. property tax - D. protects the home owner
T in case of death
E. protects the lender
F. practically everyone

who works is subject
to pay

G. protects family in case
wage earner dies
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Jim is E]anning to buy a car. He is going to use it in
his work and will not be able to pay cash for it. Which
of the following reasons would he attach to each of the
cars in making his decisions?

Type of Car Reason
__1. new convertible A. may cost much in repair
2. new, moderately bills ,
priced car B. will not cost much in
__ 3. good, practically upkeep, but monthly
new car - payments run high
4. car looks good, C. monthly payments not
condition unknown too high but trade-in

value not good
D. pretty, but not prac-
tical

MODIFIED TRUE-FALSE

Mark (x) if correct and (o) if incorrent in the 1light of the
situation described.

7)

In making out a money management plan, it is recognized
that some necessities are called "fixed expenses,” while
others are called "flexible expenses." In general:

food is a fixed expense

taxes are a fixed expense

. .recreation is a flexible expense
insurance is a flexible expense
shelter is a fixed expense
clothing is a fixed expense

MO0 W

I

Every family should have some money in the bank for an
emergency fund. The amount should ‘be:

A. one month's income

B. six month's income

C. one year's income )

D. at least two month's income

E. about three-fourths of a year's income

A



CHAPTER I11I

PRESENTATION AND ANALYSTIS
OF DATA

- The study involved 20 junior and senior high school
girls enrolled in Homemaking III classes during the school
year 1966-1967. These girls were students in Everman High

School, Everman, Texas.

Four instruments were used to secure information for
planning the teaching unit on management. The'findings, in
accordance with the purposes of the study, were used tof
assist the student in defining values and establishing goals;
increase students' understanding of the meaning-of manage-
ment; stimulate the student interest in practicing good
management; and déve]op‘effective,methods of teaching manage-
ment. The four instruments included were the "Survey Form
for Girls," “How Do I Rate In Management?" “"Money Management

Opinionnaire," dnd "Managing Income of a Beginning Family."

SURVEY FORM FOR GIRLS

The "Survey Form for Gir]s" was administered to obtain
background information which was used to strengthen the

author's understandiné of the students and their families.

41
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More realistic planning was made possible by securing this
information. Items considered to be of an especially per-

tinent nature to the study were analyzed.

The age of thé students ranged from 16 to 18 years.
Of the eight junior high school girls involved, seven wefé
16 at the time of the study; one was 17 years old. In the
senior group,.one was 16; 10 were 17; and two were 18 years
old. The author found few differences in interest or ability

which could be attributed to age differences.

An interest in learning how to estab]isﬁ a home was
indicated by the fact that the students enrolled iﬁ the Home-
making.III course in preference to other elective courses
available. The younger girls were found to be as responsible
and cooperative as the older ones. This was undoubtedly
influenced by the fact that several.of the junior partici-

pants were already planning marriage.

One factor in family stability was evidenced by the
fact that 15 of the 20 students were living with both parents.
Of the remaining families, one couple was separated and four
were divorced. Three of the girls were Tliving with a step
parent. Two of the participants had no father figure in the
home. Interesting to note is the fact that these five girls,
when asked to 1ist life goals, indicated establishing a happy,

successful home as-the most important goal.
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The size of families represented ranged from three to
seven members with the majority of the participants having
brothers and sisters living at home. ATl of the girls
regularly assumed household duties and many of them cared

- for younger brothers and sisters.

A11 but one family lived in single fami]y dwellings.
The one family living in an apartment moved to a sing]e‘
family home before the study was completed. Only two of the
famiiies lTived in homes that they owned, one family rented,
and the rest were paying for their homes. The housing in
Everman, Texas, {s in the middle to moderately high priced
range. These girls took adequate, attractive housing for

granted.

The education of the father is considered as a factor
contributing to interest and success in school. The range
of education for the fathers of the participating students
was found to vary from the completion of the seventh grade
to a co]]ege‘gfaduate. Oﬁ1y'six,fathers had not graduated

from high school. A1l placed a high premium on the education



44

for their children as evidenced by concern over school activ-

ities. The educational Tlevel of the fathers follows:

Educational Level Number
<High school 6 |
High school graduate 10
Two years of college 1
College graduate 2
Total _ 19*

*Information on one father unavailable.

A knowledge of the occupations of the fathers was also
considered to be of interest and value to the study. The

classifications used in this study were adapted from the

Dictionary of Occupational Titles (5).

Occupational C]assifications Number
Professional 1
Clerical 4
Skilled laborer ‘ 10

- Semi-skilled laborer 4
9*

Total 1

*Occupation of one father unavailable.

The education of the mother was considered to be an
important factor in determining the success of student
endeavors. Even though none of the mothers had gone to col-

lTege, many 6f them were ambitious for their daughters to
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attend college. Twelve of the girls indicated plans to
attend college. This may be indicative of the times as so
many more girls attend co]]egé now than when their mothers
were young. Only one mother had more education than her
husband. The ranée in education was from ninth grade to

high school graduate. The educational 1eve1 of the mothers

follows:
Educational Level _ Number
<High school 8
High school graduate 12

Total .20

One of the factors which influenced the author to
believe that the teaching of management is extremely impor-
tant is that more and more women work outside the home. This-
places a greater responsibility on the teen-age daughter to
carry out home management duties. In 12 families, the mothers
regularly worked outside the hqme for eight hours or longer
dajly. One of the remaining eight operated a day nursery in
her home; one took care of children in her home on a regular
basis; and one was engaged in baby sitting and dressmaking.
Only five of the mothers were full-time homemakers. It was
repeatedly evidentAthat this high percentage of working

mothers incréased the home duties of the girls and also
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increased the girls' awareness of the need for good manage-
ment. Only one mother hired household help and this was not

on a regular basis.

Of major concern in homé management for busy families
is the provision of family meals. Not only is the nutri-
tional aspect of this activity important but the psychologi-
cal value of family meal-time s significant. Al11 of the
families reported that all members usually ate the evening

meal together. This meal was often the sole or part respon-

sibility of the homemaking student. Six of the girls reported

having breakfast with the family. This small number reflected

the busy schedules of family members.

Decision-making is a vital area of concern in home
management; therefore, the author was interested in learning
how major decisions were made in the families represented.

Distribution of decision-making responsibilities follows:

Family Member Number
Fafhér 2
Mother . 2
Father and mother 13
Both parents and children 3

Two students reportéd the mother as making the major decisions.

These girls were from homes with no father figure. Although
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only three girls reported being included in decision-making,
this may be attributed to the fact that major decisions were
defined as moving, buying a home, changihg-emp]oyment, and
similar activities. The fact. that the majority of the
parents worked together to reéch major decisions shows the
growing equality of the woman in the home. This feeling Was

reflected in class discussions of the role of women.

An important factor to consider in teaching home manage-
ment-is whether or not the girls involved work at part-time
emp]oymenf. Twelve of the girls worked on é.fairly regular
basis to make their own. spending money. Baby sitting ranked
as the most popular way of making money. Working as a sales
clerk was listed by four students. A1l of the girls indicated

spending most of their earned money on clothes.

The background information obtained with this survey
was useful to the author in planning meaningful learning

experiences.

HOW DO I RATE IN MANAGEMENT?

The test "How Do I Rate In Management?" was designed by
the’author to determine management practices of the students
and their families. Responses to the items were given in one
of three ways: ‘"usually," if this was a usual practice of

the student or her family; "sometimes," if this was sometimes
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practiced by the student or her family; and "never," if this
was never practiced by the student or her family. The test
was administered before‘beginnihg the un1t of study in order
that the replies might be of value in p1anhing the Tessons.
At the conclusion of the unit, the test was readministered in
an effort to evaluate the effectiveness of the teaching unit
and to determine if any changes in management practices had
occurred in the families represented. In a fest of this type
there is thebpossibi1ity of the student giving expected
answers;- The author is of the opinion that the answers were
honest in most cases since a high degree of rapport existed
between the students and the teacher. The students also
understood that the test did not affect their grades in any

way.

In order to evaluate the pre-test, items were grouped
into the foi]owing seven categories: housing, time manage-
mént, family values, energy management, money management,
meal management, and clothing care. The number of students
responding‘to each item on the pre—tesf and the retest indi-

cated a decided improvement.

Family Housing

On most of the items‘concerned with housing the family,
definite improvement was evident. On eight of the 16 items,

the retest scores showed improvement. Those areas showing
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high scores both initially and finally. -involved privacy,
adequate electrical outlets, furniture arrangement, and ade-

~quate space. (See Table I.)’

The greatest. improvement was shown in the question
dealing with the neatness of the students' bedrooms. Improve-
ment was evident on items over which the students had some

control.

On two items, providing for personality needs and
recognizing the need for family members carrying out home
repairs or calling in a specialist, fhe scores were lower.
This bossib]y could be accounted for by a greater understand-
ing on the part of the students of the meaning of these items

at retest time.

On the question reflecting safety habits, Tittle
improvement was shown. A need for further concentration in

this area was indicated.

Time Management

Time management is an aspect of family living in which
many people have difficulty. Retest results in this area do

not represent significant improvement.

Some improvement was seen in sharing family recreation

and in performing routine tasks at the same time daily. This
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FREQUENCY OF USE OF MANAGEMENT PRACTICES IN FAMILY

HOUSING BY 20 HOMEMAKING STUDENTS

Item
Num-
ber

Practices

Frequency

Usually

Sometimes

Never

Pre-
test

Re-
test

Pre- | Re-
test | test

Pre- | Re-
test | test

The home provides
for desires and

needs of all mem-
bers for privacy.

15

15

The housing pro-
vides for the per-
sonality needs of
all members of

the family.

19

16

The arrangement of
the home allows for
convenient, effi-
cient functioning
which will prevent
fatigue and irri-
tation.

16

16

The appearance of
the exterior re-

flects the charac-
ter of the family.

11

16

Family members re-
cognize when home

‘[repairs can be dong -

by family members
and when to employ
the services of a
professional.

16

14

The home has ade-
quate space.

15

Equipment is kept

Jin working order.

11

15

14




TABLE I (Continued)

5]

FREQUENCY OF USE OF MANAGEMENT PRACTICES IN FAMILY

HOUSING BY 20 HOMEMAKING STUDENTS

I[tem
Num-
ber

Practices

Frequency

Usually

Sometimes

Never

Pre-
test

Re-
test

Pre- | Re-
test | test

Fre- | Re-
test | test

Arrangement of
equipment and fur-
nishing is well
planned.

10

15

Storage facilities
are adequate, well
arranged, easily
accessible.

13

14

10

My bedroom is kept
neat, tidy, and

13

13 7

11

orderly.

There are suffi-
cient electric out-
lets in the home.

20

20

12

The furniture is
arranged to allow
clear walking
lanes.

20

20

13

Closet storage is
neat and efficient.

11

15

14

Waste baskets are
emptied daily.

11

15

A sturdy step lad-
der or step stool
is used to reach
high shelves in-
stead of a box or
chair.

14

Furniture is kept

repaired.

16

17
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may be due to the fact that these problems were included in

home experiences.

Significant improvement was shown on only one item,
that of performing routine tasks at the same time daily.

Again, this may be due to student efforts.

High value was assessed initially to items concerned
with student time management but no improvement was indi-
cated. This fact may be accounted for by increased honesty
or understanding at retest time. The fact that no real
improvement was evident in the area of time management shows

the need for further work (Table II).

Family Values

The third category analyzed was family values. Those
covered were cooperation, friendship, happiness, courtesy,

and community responsibility.

Improvement was shown in seven of the 10 items, Of
particular significance was the increase in cooperative prob-
lem solving and work satisfaction. The area of greatest

increase was that of entertaining friends in the home,

High scores both initially and finally were given the

items involvying reading the newspaper daily and courtesy to
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FREQUENCY OF USE OF MANAGEMENT PRACTICES IN TIME

MANAGEMENT BY 20 HOMEMAKING STUDENTS
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Iten
Num-
ber

Practices

Frequency

Usually

Sometimes

Never

Pre-
test

Re-
test

Pre- | Re~
test | test

Pre- | R
test | t

e_
est

Work is planned so
that family mem-
bers have adequate
time for recrea-
tion and leisure.

12

11

Family members
share recreational
activities.

16 14

Mother makes the
time schedule for

11

13

the family.

Work is done with-

out a time schedule|.

14

14

Time schedules are
made cooperatively.

Routine tasks are
done by all family
members at the same
time daily.

14

16

Many projects are
started which are
never completed.

Time is given to
community improve-
ment. '

11 13

I get up early
enough to avoid a

{Tast minute rush

before school.

17

16




TABLE II

(Continued)

FREQUENCY OF USE OF MANAGEMENT PRACTICES IN TIME

MANAGEMENT BY 20 HOMEMAKING STUDENTS
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Frequency
éﬁﬁ? Practices Usually Sometimes Never
ber Pre- | Re- Pre- | Re- Pre- |Re-
L test | test | test | test | test |test

10 I make my bed be-

fore going to :

school. 15 13 3 5 2 2
11 |I allow enough time

for every chore to

be done on schedule

so there 1is no

reason to hurry. 9 9 10 11 1 0
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salespeople. The high score on picnicking safety was an
interesting contrast to the low score on safety evidenced in

section one.

The change in scores on the item concerning the giving
of directions was of concern. A greater number reported
these directions being harshly given. The retest scores

possibly reflect greater honesty.

Increasingly apparent was the change seen in those
practices over which students exercise some control. Students

would seem to influence decisions in the home (Table III).

Energy Management

Management of energy is an area of family living which
is often neglected. Many peop]e perform daily tasks with
no thought to conserving ehergy. A knowledge of how this
task might be accomplished can contribute to more harmonious
home 1ife. Analysis of retest scores in this category showed
some improvement in efficiency of task performance and
arrangement of equipment. This again reflects student prac-

tices, as these topics were discussed in class.

Responses to items dealing with sufficient rest and
correct posture showed 1ittle or no improvement, The impli-
cation for further teaching in this area is evident (Tab]é

IV).



FREQUENCY OF USE OF MANAGEMENT PRACTICES IN FAMILY

TABLE III

VALUES BY 20 HOMEMAKING STUDENTS
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Item
Num-
ber

Practices

Frequency

Usually

Sometimes

Pre-
test

Re-
test

Pre-
test

Re-
test

test

Problems that con-
cern all family
members are solved
cooperatively.

11

11

Guests are enter-
tained in the home.

15

11

Children are a cen-
ter of interest 1in
our home.

10

Children are ig-
nored in our home.

20

19

Directions are con-
fusing or given
harshly.

13

13

Each adult family
member assumes vot-
ing responsibility.

13

14

The daily newspaper
is read consistent-
ly for current news

18

18

We practice safety
habits when pic-
nicking or cooking
outdoors.

16

17

Family members re-
ceive satisfaction
from work.

10

14 °

10

10

I try to be cour-
teous to sales

people.

19

18
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TABLE IV
FREQUENCY OF USE OF MANAGEMENT PRACTICES IN ENERGY
MANAGEMENT BY 20 HOMEMAKING STUDENTS

Frequency
-é&ﬁT Practices Usually Sometimes Never
ber ‘ Pre- | Re- Pre- | Re- Pre- | Re-

test | test | test | test | test | test

1 [Rest periods are
taken at regular
intervals. 4 5 7 8 9 7

2 |Too much work is v
assigned at home. 1 2 11 9 8 9

3 |The day's work is
started with a

worn-out feeling
due to lack of rest 3 2 12 11 5 7

4 Major tasks are

done efficiently. 13 14 7 6 0 0

5 J|Habitually poor
posture is causing
round shoulders,
protruding abdomen
or constant weari-

ness. 4 7 2 3 14 10

6 [Most equipment is
-larranged for com- |
fort in working. 17 18 2 2 1 0
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Money Managemeht

Even though in the nation's economy there is a steadily
increasing wage and satary schedule, there is a corresponding
rise in price levels. Therefore, as families have more money

to manage, the need for money management skills increases.

Some improvemént was found on the money management
skills of using a shopping list, buying at stores where best
values can be obtained, and being discriminating about

advertising. One additional student reported having an

allowance.

The most significant improvement was evident in the
item concerned with figuring total cost, not interest rate,
in installment purchases. Eleven students indicated a
clearer understanding of this factor in money management.

This was a ref]ectibn of the teaching situation.

On eight of the 16 items a high score was assigned both
initially and finally. These items were concerned with wise
saving, intelligent buying, maintaining sound credit rating,

and sensible managing of income (Table V).

Meal Management

The percentage of total income spent for food 1is

decreasing in America, but for many families this is still a
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TABLE V
FREQUENCY OF USE OF MANAGEMENT PRACTICES IN MONEY
MANAGEMENT BY 20 HOMEMAKING STUDENTS

Frequency
Ttem .
Num- Practices Usually Sometimes Never
ber Pre- | Re- Pre- | Re- Pre- | Re-

test | test | test | test | test | test

1 [Money isAsaved ,
regularly. 15 14 2 5 3 1 1

2 JA written list is
prepared for shop-

ping. 12 13 3 4 5 3

3 |(Labels are used
intelligently in

buying. 18 17 2 2 0 1

4 |Good records of in-
come and expendi-
tures are kept. 15 15 5 3 -0 2

5 |The total cost, not|
the rate of inter-
est charged, is
used to determine
whether or not a
purchase is made on
the installment
plan. 4 15 10 4 6 | 1

6 |({The family Tives
from pay day to pay
day, meeting de- :
mands as they come ' :

and if they can. 6 4 4 7 10 9

7 |One member of the
family plans for :
the use of money. 7 5 3 4 10 | 11

8 |Each family member _
has an allowance 8 -9 3 3 - 9 | 8
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FREQUENCY OF USE OF MANAGEMENT PRACTICES IN MONEY
MANAGEMENT BY 20 HOMEMAKING STUDENTS
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Item A ‘Frequency
Num- Practices Usually Sometimes Never
ber Pre- | Re- Pre- | Re- Pre- | Re-
test | test | test | test | test | test
9 Supp]iésAare boUght
in quantity when .
more economical. 14 14 6 4 0 2
10 |Buying decisions
are influenced by
advertising. 4 3 16 13 0 4
11 {Qur family believes
a sound credit
rating to be
important. 19 18 1 2 0 0
12 [We plan adequate
meals on the amount A
of money provided. 18 18 2 2 0 0
13 [Qur family buys at
the store where the
best values can be
found. 17 20 2 0 1 0
14 Our family has as
much insurance as
we need. - 12 14 7 3 1 3
15 |[Qur family pays
bills promptly and
keeps accurate
records of payment.| 19 19 1 1 0 0
16 |Our family lives .
within our income. 18 17 2 3 0 0
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major budget item. Knowledge of wise spending is valuable

to effective home living.

Improvement was evident on eight of the 13 items.
These items dealt with food ;ervite, meal planning and prepara-
tion, dnd time management. A1l were areas over which students
had a great amount of control as meal preparation is a regular

responsibility of the students involved.

" The one item concerned with wasting food, 18 of the 20
students reported no waste occurring. This was difficult to
accept as valid. Perhaps this represented a gap between the

students and teachers understanding of what waste constitutes.

The scores on the item involving planning meals for at
least one week in advance do not show significant improvement.
However, to the author these scores are indicative of a
measure of success in teaching. One more student reported
"usually" executing this planning and four more reported "some-
times" executing this planning. This was evidence of a trend

in the direction of intelligent planning.

This group as a whole evidenced great interest in every
aspect of meal management. The students were eager to learn
anything which would increase efficiency in this area (Table

VI).



FREQUENCY OF USE OF MANAGEMENT PRACTICES IN MEAL
MANAGEMENT BY 20 HOMEMAKING STUDENTS

TABLE VI
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Item
Num-
ber

Frequency

Practices

Usually

Sometimes

Never

Pre-
test

Re-
test

Pre-
test

Re-
test

Pre-
test

Re-
test

Food served‘in the
home is attractive

and interesting.

10

14

Meals are served on
time, at regular
hours..

Food is wasted be-
cause of poor
preparation, mis-
judgment or quan-
tity, inadequate
storage, or poor
planning.

18

18

Meals are planned
at Teast one week
in advance.

14

Meals are planned
to meet nutri-
tional needs.

11

16

Table linen is welll

chosen and well
cared for.

14

15

We practice habits
of safety in the
kitchen.

14

18

We practice habits
of cleanliness in

the kitchen.

20

19
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FREQUENCY OF USE OF MANAGEMENT PRACTICES IN MEAL

MANAGEMENT BY 20 HOMEMAKING STUDENTS

Frequency
Item ‘ ]
Num- Practices Usually Sometimes Never
ber Pre- | Re- Pre- | Re- Pre- | Re-
test | test | test | test | test | test
9 |We use as few uten-

sils as possible

when working 1in

the kjtchen. 16 16 4 4 0 0
10 |We use as few
' motions as possible

when working in the

kitchen. 13 12 7 8 0 0
11 [We have developed

foods preparation

skills. ‘ 13 20 5 0 2 0
12 |I make good use of

my time while wait-

ing for my products

to cook. 11 12 6 7 3 1
13 |I prepare a meal in

a calm and unhur-

ried manner. 5 9 14 11 1 0
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Clothing Care

Clothing care practices were revealed through only
three items on fhe management test. On the questions reflect-
ing habits of collecting soiled clothing and general effec-
tiveness of cleaning methods, improvement of practices was
seen in the retest scores. On the item concerning buying
clothing on the basis of need, no improvement was shown;
however, the pre-test score was high indicating that this

was not an area of concern (Table VII).

Summary of the Money Management Tests

Gains in knowledge were evidenced in many areas of
management: family housing, cooperative problem solving,
task performance, mohey management, meal planning and prepara-
tion, and clothing care. The item showing the greatest
improvement was that of figuring cost, not interest rate, in
determining installment purchases. Repeatedly, it was evi-
dent that improvement was shown in areas over which students
exercised greatest cdntro]. Therefore, the teaching was
assumed to be reasonably effective. Areas requiring additional
concentration were found to be home safety and time and energy

management.

The test "How Do I Rate In Management?" was scored in

the following manner. The best answers to the items in the
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FREQUENCY OF USE OF MANAGEMENT PRACTICES IN CLOTHING

CARE BY 20 HOMEMAKING STUDENTS

Frequency

éﬁ;? Practices Usua]]y Sometimes Never
ber Pre- | Re- Pre- | Re- Pre- | Re-
test | test | test | test | test | test

1 [Clothes have

streaks of dirt

on collars and

cuffs. 1 0 2 1 17 19
2 [Clothing purchases

are based on need i

and income. 17 15 2 4 1 1
3 [Soiled clothing

is collected in a

laundry bag or ‘

clothes hamper. 14 20 5 0 1] 0-
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test were agreed on by a group of four home economists.

These answers were used as a basis for scoring with each best
answer being assigned the value of one. The highest possible
socre was 75. The scores were ranked with the highest score
receiving the rank of 1.0. The pre-test mean score was

46.85 with a range of 32 to 63. The retest mean score was
52.35 with a range of 34 to 69. The rank order of scores made
by the students on pre-test and retest is shown in the follow-

ing summary.

MONEY MANAGEMENT STUDENT OPINIONNAIRE ON
PERSONAL AND FAMILY FINANCE

The test, "Money Management Student Opinionnaire oh
Personal and Family Finance," was administered for the pur-
pose of identifying student opihions and ideas concerning
the use of money. Items were checked in one of fiVe areas
of -agreement: "strongly agree," "agree," "undecided,"
"disagree," or "strongly disagree." At the conclusion of the
unit the opinionnaire was readministered to determine if

changes in opinion had occurred.

For purposes of analysis and comparison, the items were
grouped into five categories: budgeting, allowances, credit,
family money problems, and family security. For discussion,
responses of "strongly agree" and "agree" were combined as

were "disagree" and "strongly disagree." It is difficult



SUMMARY OF SCORES IN RANK ORDER MADE BY PARTICIPANTS

Pre-test - Retest
Rank Order Rank Order
of Relative Tabulation of Relative Tabulation
- Scores Rank Score |Frequency Scores -~ Rank Score | Frequency

63 1.0 63 1 69 1.0 © 69 ]
62 2.5 62 2 68 2.0 68 1
62 2.5 56 1 67 3.0 67 ]
56 4.0 54 2 62 4.5 62 2
54 5.5 51 1 62 4.5 58 1
54 5.5 47 2 58 6.0 56 1
51 7.0 46 1 56 7.0 55 1
47 8.5 45 1 55 8.0 54 1
47 8.5 44 2 54 9.0 51 2
46 10.0 43 1 51 10.5 50 2
45 11.0 41 2 51 10.5 49 1
44 12.5 37 1 50 12.5 46 1
44 12.5 34 2 50 - 12.5 44 1
43 14.0 32 1 49 14.0 41 2
41 15.5 46 15.0 39 1
41 15.5 44 16.0 34 1
37 17.0 41 17.5

34 18.5 41 17.5

34 18.5 39 19.0

32 20.0 34 20.0

Mean Score - 46.85 Mean Score - 52.35

L9
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for students of this age to differentiate well between these
answers. In addition the small sample size made this arrange-
ment practical. The number of students responding to each

item on pre-test and retest is shown in Table VIII.

Budgeting

In regard to the area of budgeting family income, the
group agreed that a budget should be individually made for
each_fdmi]y. ‘There was slightly more aisagreement seen in
retest scores on the idea that. some families do not have
énough money to budget, but seven in.the group still be]ﬁeved
thisﬁto be true. A surprisingly large number of students
agreed, on the retest, that money was one of the most impor-
tant things in life. This may be more a reflection of the
author's stressing the importance of learning money manage-
ment than a true reflection of the values held by these

students.

Allowances

The majority of the students agreed that parents should
decide on the amount of ql]owance‘given. Half of the students
agreed that young people should work for a]]owances. Some
expressed indecision on this item. Over half of the students
admitted the advisability of having an allowance even though
it was revealed in cldss discussion that a gfeater amount of

money could be secured by using psychological methods.
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OPINIONS OF 20 HOMEMAKING STUDENTS AS RELATED TO THE

RANGE OF AGREEMENT IN MONEY MANAGEMENT

Ifem
Num-
ber

Range of Agreement

Opinion

Agree or
Strongly

Agree

Undecided

Disagree
or Strongly
Disagree

Pre-
test

Re-
test

Pre- | Re- Pre-

test | test

test

Re-~
test

BUDGETING

Money is one of
the most important
things in Tlife.

12

Some people just
do not have enough
money to budget.

11

12

One can take a
prepared budget
and use it as his
own.

14

14

"Imake its own indi-

Each family should

vidual budget to
fit its needs.

17

ALLOWANCES

Parents should

decide the amount
of their children's
allowance.

16

Adolescents should
be paid for some
of the regular
work they do a

home. ,
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OPINIONS OF 20 HOMEMAKING STUDENTS AS RELATED TO THE

RANGE OF AGREEMENT IN MONEY MANAGEMENT

ITtem
Num-
ber

Opinion

Range of Agreement

Agree or

Strongly
Agree

Undecided

Disagree
or Strongly
Disagree

Pre-
test

Re -

Pre-
test

Re-
test

Pre-
test

Re-
test

It is better not

{to have a regular

allowance because
one can get more
by asking for it
as he needs it.

test

12

12

Money matters are
serious to young
people.

17

20

Parents should let
their young people
find out what it
means to earn, by
earning their own
money.

17

20

10

How each person
chooses to spend
his allowance
should be an
individual deci-
sion.

16

17

11

CREDIT

A good credit

rating is impor-
tant.

19

20

12

Buying on credit
encourages one to
buy things one
can't afford.

14

18
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VIII (Continued)

OPINIONS OF 20 HOMEMAKING STUDENTS AS RELATED TO THE

RANGE OF AGREEMENT IN MONEY MANAGEMENT

Item
Num-
ber

Opinion

Range of Agreement

Agree or Disagree
Strongly or Strongly
Agree Undecided Disagree

Pre- | Re- Pre- | Re- Pre- | Re-
test | test | test | test | test | test

13

FAMILY MONEY

| PROBLEMS

A child is a big
money investment
to his parents,

and therefore, he

1has an obligation

to them.

14

Deciding how to

spend the family
intome should be
a family project.

12 15 4 2 4 3

15

Father should have
more authority as
to how the family
income should be
spent since he
earns the money.

16

Parents should
lTet young people
select their own
clothes

13 17 7 2 0 1

17

Mother should
control the purse
strings, giving
father his weekly
allowance.
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VIII (Continued)

OPINIONS OF 20 HOMEMAKING STUDENTS AS RELATED TO THE

RANGE OF AGREEMENT IN MONEY MANAGEMENT

Item
Num-
ber

Opinion

Range of Agreement

Agree or Disagree
Strongly or Strongly
Agree Undecided Disagree

Pre- | Re- Pre- | Re- Pre- | Re-

test | test [test | test | test | test

18

The only time

|most people talk

about money 1is
when someone is
unhappy.

19

{One should pay

back money that
he borrows from
his parents.

18 17 1 2 1 1

20

Mohey matters
should be dis-
cussed before mar-
riage in the light
of day rather than

18 20 2 0 0 0

21

in the moonlight.

Women are not
supposed to know
anything about
business affairs.

22

Newlyweds. should
be able to start
housekeeping on
the same level,
economically, as
their parents.

23

Working children
should pay room
and board if they
Tive at home after
graduation.

11 8 1., 6 8 ' 6
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TABLE VIII (Continued)

OPINIONS OF 20 HOMEMAKING STUDENTS AS RELATED TO THE
RANGE OF AGREEMENT IN MONEY MANAGEMENT

Range of Agreement

Item Agree or Disagree

Num- Opinion Strongly or Strongly

ber Agree Undecided | Disagree
Pre- | Re- Pre~ | Re- Pre- | Re-

test | test |test | test | test | test

24 A wife adds to the
family income when
she performs her '

homemaking duties.| 16 19 3 1 1 0

25 |When people get
old and helpless
their children
should take the
responsibility for| -
caring for them. 17 16 3 4 0 0

FAMILY SECURITY
26 Life insurance
should be taken
out only when

there are de- :
pendents. 3 1 2 2 15 | 17

27 Young married

couples should
think of saving
for their old age.[ 14 19 3 1 3 0

28 Social Security is ¢
pennies from : -
heaven in old age.[ 13 19 5 1 2 0

29 A good husband and
father plans for :
old age. 20 20 0 0 0 0

30 One should always
save regardless . , .
. of the amount. 20 20 0 0 0 0
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Scores were high initially and finally on the serfous—
ness of money matters to young peop1é.‘ Beliefs were expressed
that young‘people should eafn«part of their own money, and
that the students should make decisions regarding the spend-

ing of money earned.

Credit Buying

The importance to the family of a good credit rating
received complete agreement on the retest with the tendency

being to agree strongiy. Most of the students agreed that

buying on credit encourages purchasing unnecessary items.

Family Money Problems

One Targe grouping of test items was that of family
money problems. Disagreement was stronger on the retest than
on the pre-test with the statement that children have an
obligation to their parents because of the money investment
involved. However, the students agreed children should
assume responsibility for aged parents. This would seem to
reflect a healthy feeling of 1ndebendence on the part of the

students and yet a feeling of obligation to parents..

Most of the group agreed that the family shou]d ;hare
in money spending decisions and yet were of the opinion that

the father should have areater authority than other family
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members in money managément._ Response to the jtem concerning
the atmosphere when money problems are discussed was almost
evenly divided among the three categories, "agree," "disagree,"
and "undecided." This tends to indicate the problem area of

money management decisions.

The majority of the students both initially and finally
indicated that parents should allow young people to select
their own clothes. This response is typical for girls in

this age group.

The students did not believe the mother should be domi-
neering about money matters but did believe women should be
knowledgeable in this area. The belief was also expressed
that a wife adds to family income when performing homemaking

duties.

In areas involving young people and money earned, the
students believed money borrowed from parents should be
repaid and that working children living at home after gradua-
tion should pay room and board. There was more indecision on
thiquuestion, however, than on any other. When contemplating
the future, thé group agreed that money problems should be
approached sensibly and that young married Coup]es should not
expect fo begin married 1ife on the same economic Tevel aé

that of parents.
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Family Security

Strong agreement was seen in providing for family
security. A]host all expressed belief in young couples
being'concerned.with savings, 1ife insurance, and social
security to provide néeded security. Complete agreement was

found on the importance of saving and planning for the future.

Summary of Money Management Student Opinionnaire

In the author's opinion, the student opinionnaire showed
sensible, realistic attitudes c0ncern1ng money, its importance,
and its use. The values of budgeting and planning family
spending were indicated as being important. The students
indicated an awareness of the need for developing money manage-
ment skills. A sound understanding of family money problems

was evidenced.

MANAGING INCOME OF A BEGINNING FAMILY

TheAthifd test administered was "Managing Income of a
Beginning Family." This was a short, objective test dealing
with'money‘making decisions of a beginning family. The test
was given as aﬁ introduction to the money management discus-
sion and was used as a retest for evaluation purposes. Pre-
test scores ranged from 15 to 26 out of a possible 26 with a

mean score of 21.95. To determine the effectiveness of the
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teaching unit, the data were analyzed statistically. The
difference between pre-test and retest mean scores revealed
a t-value of 4.70, significant at the .01 level. The learn-
ing shown by this can be attributed to the high degree of

interest and motivation of the students.



CHAPTER IV

THE TEACHING UNIT

Based on information gained from a review of pertinent
literature and understandings derived from the "Survey Form
for Girls" (2) and three management pre-tests; "How Do I
Rate in Management?" "Money Management Student Opinionnaire,"

and "Managing Income of a Beginning Family," a unit of study
on personal and family management was designed. The teaching
unit was designed to aid students in defining values and
establishing goals, to further the students' understanding

of the meaning and process of management, and to stimulate

the students' interest in practicing good management.

The unit of study covered a four week period and involved
Homemaking III students. At the conclusion of the unit, the
management tests were readministered to evaluate the effec-
tjveness of teaching methods. A copy of the teaching unit

follows.

78
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PERSONAL AND FAMILY MANAGEMENT

A TEACHING UNTIT IN MANAGE -

MENT OF TIME, ENERGY,

AND RESOURCES

HOMEMAKING III

OBJECTIVES

1) To develop an understanding of the meaning of
management. '

2) To develop an understanding of how to identify
values and establish goals.

3) To develop an understanding of how values are
expressed in the way a person acts.

4) To develop an understanding of the principles
involved in handling money wisely.

5) To develop ideas of using time and energy effi-
ciently.

6) To develop an appreciation of the part goals
and values play in family life.

7) To develop an understanding of the roles of women
and marriage partners.

8) To develop an awareness of changing family patterns
and family 1ife cycles.

9) To develop an understanding of the ways Family
resources can be used effectively.

10) To develop an understanding of ways ‘time and energy
can best be used in family management.

11) To develop an appreciation of the value of sound
money management to happy, secure family 1life.
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GENERALIZATIONS

10)

11)

12)

13)

14)

15)
16)

Understanding and using the process of management
provides a foundation for more effective Tiving.

Acquiring sound values and working toward worth-
while goals contributes to a successful 1ife.

Non-verbal communication can be an aid or a detri-
ment to personal management,

Effectivé.money management is based.on individual
and family needs, wants, goals, and resources.

Planned spending aids in achieving needs and wants.

Combining resources increases an individuals
effectiveness in meeting needs and wants,

Family values and goals affect the family's place
in society.

Sharing of goals and values contributes to the
compatability of married couples.

Each person becomes a more successful human being
as he appreciates his various roles in life.

The needs of families today and for the future
are constantly changing.

Changes which occur in family life cycle affect
demands on resources.

The recoghition of available resources contributes
to good management.

Good management of time and energy makes 1ife more

satisfying for all family members.

Intelligent shopping contributes to family satis-
factions in goods purchased.

Advertising influences consumer choices.

Labeling and authoritative reports can serve as
buying guides.



17)
18)
19)
20)

21)
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Providing needs and some or all of the wants of
family members requires wise use of available
money.

Buying on credit costs more than paying cash.

Efficient use of spending plans helps provide
family financial security.

Basic understanding of Tegal procedures provyides
a more secure family structure.

Two ways of providing for future security are
insurance and investment.

LEARNING EXPERIENCES

Introduce the study of management. Emphasize
importance of good management in living happy,
productive lives.

Study definitions of management.

Present process of management as shown in
decision-making.

Give situation requiring management in area of,
family relations to work out solution: Teen-
age daughter has to choose between part-time job
and drill.team.

Write decisions to make today, this week, this

year.

Bulletin board: Contrast with cartoon characters

- good and poor management.

Read story "To Each a Dream" to identify values,

Have students 1ist values shown and rate according

to importance to them.

Discuss how values are éxpressed in.situations

such as these: selecting a car, driving a car,
caring for a child, going shopping with your mother,
walking down the hall in school, working in a
store. '

List personal values. How do they affect family
1ife, education, future plans?
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11)
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14)

15)

16)

17)
18)

19)

20)
21)
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Analyze these values to see why they are held and
which are most important.

Develop list of personal, immediate, and long term
goals. '

Bulletin board: Illustrate typical teen-age goals
and values on which they are based. o

Distinguish between verbal and non-verbal communi-
cation.

ITlustrate non-verbal communication with pictures,
physical posturing, anecdotes from references.
Why do people act in these ways?

Consider impression student wishes. to make on
others. How is this affected by goals and values?

Discuss assumption of roles in everyday living.
What roles do students play? What non-verbal"
communication do they use? What are "team" roles?

Discuss how one might apply this knowledge and
awareness to everyday living.

Use opinionnaire to show attitudes toward personal
and family finance.

Do experiment in management: Take exact amount of
money you have right now. (Have slips of paper
with amounts written on them for those not having
money with them.) What would you buy if you spent
this money for:
' food

clothing

cosmetics

entertainment

transportation
If you added ability and energy, could you get more
for your money? If you had more time, could you
get more for your money?

Relate experiment to decision-making process.,

Discuss how students get spending money and fol
what it is spent. How does spending reveal values?
How are spending decisions made? Use bulletin
board as focal point of discussion: "Factors
Influencing Our Spending" (Income, Needs, Wants,

Impulses)
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27)

28)

29)
30)
31)

32)

33)
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Discuss these-statements to lead students. to
realize importance of wise planning: "I write
down every penny I spend and I don't see that it
helps." "Economy is. too late at the bottom of the
purse." "The use of money is all the advantage
there is in having it." "I'd rather not have an
allowance: I can get more out of Daddy."

Keep record of expenditures for one week. Be
prepared to evaluate in class, revise, and make
plan for future spending.

Have reports of interviews with successful students:
how divide time among school, social, family
activities, management techniques used, how manage-
ment techniques developed.

From memory, students write how used time one week-

‘end and one school day. Analyze record for goals

regulating activities. List those things wanted
to do and did not have time to do.

Students analyze their ways of doing things, such
as: caring for room, studying, getting ready for
school. Study ways of improving methods. List

ways to cut down on energy output and time spent.

Discuss ways these learnings can be used at school
and at home.

View family television program such as: "Gidget,"
"Father Knows Best," "Donna Reed Show"--identify
family values and goals depicted.

Discuss such family values as "Keeping up with the
Joneses" and how they can cause conflicts.

'Show how values and goals affect spending, child

rearing, and the Tike.

Develop list of immediate and long term family
goals.

Discuss importance of and ways of achieving agree-
ment on goals in areas such as: religion, children,
socio-economic stature, living standards.

Discuss the roles of a wife and husband.
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34) Discuss the difference in roles when the wife
works outside the home. List household tasks
carried on by each.

35) Do informal survey of students' famjlies in which
mothers work outside the home and in which only
fathers are employed. Discuss how this makes a
difference in home management. ’

36) Discuss modern trends:
mobility
demand for skilled labor
women working
increased leisure
increased use of credit
What implications do these changes have on family
Tiving? : '

37) ‘Define and explain family Tife cycles. List
financial needs and concerns for each. Develop
principles for families to use in planning spend-
ing for each. .

38) Identify family resources. Discuss the effect of
good and poor management of resources on the
family. Determine how the family benefits from
community resources. List family goals and indi-
cate resource used to achieve them.

39) Show how knowledge gained in study of personal
management applies to family management..

#0) Develop list of basic techniques for effective
management of time and energy.

‘41) Study work simplification of housecleaning, food
~preparation, and home laundry. Include storage
ideas and plan efficient arrangement of kitchen
equipment.

42) Have students choose any one homemaking activity
for which they are responsible and design a plan
for improvement. Be prepared to give oral report
of progress in one week's time.

43) Su]]etin board: "Keys to Good Buying Practices.”

44) Compile list of characteristics of a wise shopper.
Display and evaluate examples of advertising.
Discuss television advertising: appeals to emotions,
false advertising.
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46)

47)
48)

49)

50)
51)

52)

53)
54)

55)
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Discuss consumer aids: truthful advertising,
labels, Pure Food and Drug Administration reports,
consumer reports.

Have students who work as salesgirls tell how they
would 1ike for customers to act. Have other
students tell how they would like for clerks to
act. ' :

Administer "Managing Income of a Beginning Family."

Compare family budgets on different income levels.
Show how income influences choices and spending
practices. Show how careful planning contributes
to wise buying and to saving.

Bulletin board: "Too much month left over ét the
end of the money."

Pre-test on credit terms and facts.

Have speaker from local bank cover such topics as:
importance of good credit rating .
how to acquire good credit rating
types of credit available
hidden charges in credit )
precautions in accepting and using credit
types of bank Tloans and how to apply

Determine representative starting salaries in Fort
Worth area. Show ways of extending money income
through wise use of other resources.

Show money value of further education.

Discuss advantages and disadvantages of the wife
working to add to income.

Have speaker on "The Law and Your Family"--making
will, buying home.

Have speaker: types of insurance, how insurance
needs determined, types of investments, factors to
consider in making investment.

Show film: "Time--And a Place to Grow"

Bulletin board: "Looking for a Safe Place for Your
Money?"
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Your Guide for Teaching Money Management Household
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Extension Service.
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CHAPTER V

-SUMMARY, CONCLUSTION S., AND

RECOMMENDATTIONS

Believing in the importance of management teaching in
the homemaking curriculum of the technological age, the
author of the present study devised a unit of study in per-
sonal and family management_for Homemaking III students. The
unit was taught to 20 girls enrolled in a Homemaking III class
in Everman High School, Everman, Texas, for the academic year
1966-1967. The purposes of the study were:

1). To aid homemaking students in defining values

and establishing goals;

2) To further the homeméking student's understand-

ing of the meaning of management and the manage- -
meht process;

3) To stimulate the homemaking student's interest
in practicing good manhagement;

4) To develop effective methods for the teaching
of management as a part of the homemaking cur-
riculum.
Four instruments were used to secure data for the
study. The "Survey Form for Girls" (2) was used to provide .

background information necessary in planning the teaching

unit.
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Three management tests were administered as pre-tests
and, upon completion of the unft, as retests. The management
tests were: “"How Do I Rate In Management?" "Money Management
Student Opinionnaire," and "Managing Income of a Beginning
Family." Data from "How Do .I Rate In Management?" and
"Money Managemeﬁt Student Opinionnaire" were tabulated and
findings contributed to planining of learning experiences and
to a clearer understanding aof the students' management
behaviors and attitudes. The t-test wés used as a measure
of difference between pre-test and retest mean scores on the

test "Managing Income of a Beginning Family."

Retest scores on "How Do I Rate In Management?" indi-
cated improvement in student management practices in almost
every area. The students p]aced high value on housing meet-
ing personal and fami]& needs. Better understanding of
cooperative problem 561ving was evidenced. An increase in
entertainment of friends in the home was seen. In the area
of energy management, étudents were more aware of performing
tasks and arranging equipment efficiently. Money management
skills for personal and family monéy management achieved
greater understanding and importance. The most significant
improvement indicated on this test revealed a clearer con-
cept of the need for figuring total cost, rather than interest
rate, in purchasing installment items. Interest and skill in

meal management were improved through class discussion and
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home practice. The most significant finding of this test

was the factor of student influence. ‘Repeatedly, those areas
over which students exercised control were the areas in which
improvement was evident. This indicated that students are

willing to learn and to change when given the opportunity.

Clarification of values was shown in mény aspects of
the testing program. The fact that the majority of the
students indicated improved practices in keeping their bed-
rooms showed a stfengthening 6f the value o% neatness. A
definite feeling of family so]idarity was shown in {tems
related to the sharing of fami]y recreation and cooperative
problem solving. An increased feeling of satisfaction from
work was e&idenced in improved management practices. The
value of friendship was strengthened through increased

interest in entertaining friends in the home.

Retest scores on a number of items on the management
tests reflected improvement of management practices. Many
of the students reported performing tasks at the same time.
daily. Money management practices of using a shopping 1ist
and shopping around for vé1ues were evidenced. In the érea
of meal management, interest was greatest; thus, results
were most striking. Increased efficiency'in food service,
meal planning and préparation, and time management were
evidenced by retest scéres;and by subsequent'success‘in the

foods unit.
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It i{s the author's opinion that the methods of teaching
were measurably effective. Evidences of this were continued
interest, enfhusiasm, and-cooPeration. Thé teaching of the
management unit resulted in improved methods and attitudes
in the areas of housing, task performance, equipment arrange-

‘ment, money management, meal management, and effective cloth-

ing care.

Data collected by use of the instrument "Money Manage-
ment Student Opinionnairef showed studenfs had realistic
opinions concerning many areas of money managemént. The
individuality of family budgeting was a strongly held opinion.
The importance of learning to manage money received from an
allowance or a part-time job waé stressed. Sound {deas con-
cerning the use of credit were found. Opinions reyolving
around family money spending decisions indicated a growing
tendency to accept the increasingly important feminine role
~in money matters but still adhering to the authority of the
father. Sinsible concepts concerning financial p1anniﬁg for

the future were evident.

The "t" value of pre-test and retest mean scores on the
test "Managing Income of a Beginning Family" indicated effec-
tiveness of money management teaching. Findings were signifi-

cant at the .01 level.
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The author believes that teaching management as a
separate unit strengthened teaching in every area due to
carry-over value. It is the author's further belief that
students at the Homemaking III level can be motivated to
-accomplish significant comprehension and application of

knowledge. gained.

The following recommendations are made as a result of

the findings of the study:

1) That the increased value of teaching management
of time, energy, and resources as a separate
unit at the Homemaking III level be further
investigated.

2) That studies of effective methods of teaching
time and energy management be conducted to
strengthen these areas.
3) That the time spent on management teaching at
the Homemaking III level be increased. Six
weeks would not be excessive.
The author stresses the importance of management teach-

ing as a result of changing times. Management teaching needs

to be vital, enthusiastic, and realistic.
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