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PREFACE 

Yesterday is 

Already a Dream, 

And Tomorrow 

Is only a vision; 

But Today, 

Well Lived, 

Makes every yesterday 

A dream of 

Happiness and 

Every Tomorrow 

A vision 

of Hope. 

From the Sanskrit 
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CHAPTER I 

INTRODUCTION 

Rationale 

The three common familial patterns in America today are 

(1) nuclear or intact families, (2) single-parent families, 

and (3) stepfamilies. The study of stepfamilies has become 

a major concern of researchers during the past decade 

(~alters & ~alt ers, 1980) . Visher & Visher (197 9 ) de scribed 

stepfamilies as culturally disadvantaged families. Th e y 

reported that 80 percent of divorced pers o ns remarry, a nd 60 

percent of these r e~arriages involve a n adult with physica l 

custody of one or more children. 

It is for this reason that researchers' priority of 

concerns within the family a nd stepfamil y are the s e nding 

and r e ceiving of mess a g e s, r e s o lving discip line pr oble ms, 

a ccepting responsibility for personal behaviors, and improv­

ing parenting skills (Duberman, 1974; Dr e i k urs, 1964; Hers e y 

& Bl a nchard, 1978; Satir, 1972 ). This r e s earch demo ns tra t e s 

a need for a parenting skills program f o r the stepfamil y , a 

program which is intended to improve the cf:-ild-p a rent, 

chil d-stepparen t , and ma rit a l r e l a tionship within the f ami­

ly. 

historical Perspective of Steppar ents 

The nega tive steppa rent concept may contribute signifi-

can t l y 

couples 

t o both t h e spiral~ng divo r ce ra t e among r emarri ed 

and the need for a stepfamily skills pr ogr am f o r 

1 
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living effectively together. Historically, authors have not 

p resented positive concepts concerning the stepparent; and 

children's literature reflects a serious negative influence 

toward stepparent acceptance. For example, this negative 

influence is apparent in f a iry tales s uch a s Cinderella and 

Hans e l and Grete 1. These stories provide opportunity f o r 

the ch ildren to handle their ambivalent feelings about their 

parent and project the negative feeling s t oward a n unpopul a r 

step parent. Tales like these were a part of children 's 

1 i tera ture long before the s tepfamily gained a ny semblance 

of a cceptability in modern society. 

S t a t ement of the · Problem 

S tep f a mi 1 ies · are oft en experiencing stress resulting 

fr om inadequate communication skills, marit a l maladjustment, 

and ineffective parenting ski 11 s ( Dube rma n, 19 7 4; Dreikurs, 

19 74; Satir, 1972; Visher & Visher, 1979). One source c f 

stress within the stepfamily is the result of the children's 

be ing emotionally torn among the biological parents, step­

pare nts, and s everal sets of grandparents (Bowen, 1976; 

l-iessinger, 1976; Hetherington et al., 1980). 

Since stress comes from many sources a nd affects each 

family member within the family system, a systematic step­

family skills program is needed, a program to provide speci­

fic skills to aid in the reduction of stress, the improve­

ment of communication, enhancement of the marital adjustment 

and to provide a means for more effective parenting. 
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Purpose of the S tudy 

The purpo se of this study is to evaluat e the effective­

ness of a family communication program c alled Families 

Living Effectively 1ogether (FLET). FLET is designed to 

reduce family stress by i mpr oving family c ommunication and 

stepparenting skills. 

Statement of Major Research Quest i ons 

1 . Can parenting styles 'i.·lithin a blended fam ily be 

improved t hr ough the FLET progr am ? 

2 . Can familial stress within blended f ami 1 ies be 

reduced through the use of FLET? 

3. Can the FLET program effective l y improve the 

paren t-child and · stepparent-child communica tion systems? 

4. Can FLET i mprove the marital adjustment of a 

coup l e who a r e parenting stepchildren? 

The Statistica l Hypo thes es 

The following hypotheses were exami ned using a n a l pha 

level of .05. 

Hypoth os is One: There wi ll be no significant differ-

ence in the group's pretreatment and posttreatment parenting 

styles as measured EY the Family Game. 

Hypothesis Two: There will be no significa nt differ-

ence in the group's pretreatment and posttreatment stress 

scores as measured Qy the Behavior Profile Inventory. 

Hypothesis Three: There will be no significant differ­

ence in the group's pretreatment and posttreatment communi-
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cation test scores a s measured Qy the Parent-Adolescent 

Communication Inventory. 

Hypothesis Four: There will be no signific a nt differ-

ence in the group's pretreatment and posttrea t me nt ma rital 

aqjustment test scores as measured EY the Dyadic Adjustment 

Sca le. 

Delimi tations 

1. This study eva luat ed blended o r stepfamilies whose 

children i ncluded at least one a do lescent. 

2. Th is study was 1 i mit ed by focusing on pa r e nting 

s t yle s, marit a l adjustment, stress reduction, and communica-

t:ion skills. 

3 . This study wa s conc e rned with step f am i 1 ies, a nd 

the f indings cannot be gene r a li z ed to all f amilie s. 

4. This study eva luated only blende d families in 

which the marital dyad consisted of the rr.ale s t e ppar en t an d 

the natura l mo th e r of the ado lescent. 

5. This study examined only one adolescent from each 

b lended farr.ily. 

6. This study consisted of blended families in the 

wichita Falls, Texas, area who were invited and a ccepted the 

invitation to participate. 

Definition of Terms 

Alliance. "A relationship in which two people share a 

common interest not shared by the third party" (Haley, 1976, 

p. 109). 
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Blended Family. A family unit which consists of 

mother, adolescent, and stepfather. Blended families and 

stepfamilies are synonymous terms as used in this report. 

Boundary. "The established rules defining who partici­

pa t e s, and how" (t>iinuchin, 1974, p. 53). 

Change. Replacing individual behaviors with new or 

different responses tha t t e nd to i mpr o ve fam il y interac tion. 

Coalition. "A process o f joint action aga inst a third 

person" (Ealey, 1976, p. 109). 

Communication. "The whole range of ways people pass 

information back and forth; including the info rmation they 

g ive a nd receive , and the ways tha t information is used" 

(Satir, 1972, p. ·30). 

Differentiation of Self. A "concept that def ines 

peop le according to the degree of fusion, or differentia-

tion , be twe e n emo tional and intellectual functioning " 

(Bowen, 1976, p. 65). 

Dyadic Relation. The interaction between two individ­

uals that a re f unctioning in an alliance or coalition. 

Family Homeostasis. "The relative consistency of the 

internal environment, ... which is maintained by a continuous 

interplay of dynamic forces ... depicting family interaction 

as a closed information system in which variations in output 

or behavior are fed back in order to correct the sys tern's 

response" (Jackson, 1968, p. 1). 

Generation. The order of hierarchial power within a 
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family as it is s tructur ed by the famil y unit (Haley, 1976, 

p. 109). 

Parenting Styles. Four interrel a ted styles u s ed in 

this study a nd evaluated on a continuum of c onst a nt mo v eme nt 

from telling t o selling to pa rticipating t o delega ting 

(Hersey & Bl a nchard,l978). 

Te lling : An autocratic way o f dealing with chil ­

dren by the parent g iving a ll the in struc tions a nd 

n o t a ll owing the chi l d to give i nput . 

Sell ing: A mo ve toward a mo r e deoocratic position 

with the parent giv ing the child reas ons why re 

should participate in the requested act ivity. 

In this style, the chi l d is permitt ed t o ask 

questions. 

Participating: Bo th pa r ent and child work ing t o ­

gether toward the mu tua l agr eement a nd a c comp lish­

men t of a g iven task. 

Delegating: 

a ssume full 

done without 

The par ent's 

responsibility 

the pa rent's 

(He rsey & Blanchard, 1978). 

allowing the child to 

for ge tting the job 

constant supervision 

Power Struggle. The maneuvering of individuals in a 

relationship to gain control of that relationship and 

achieve a position of superiority (Foley, 1974, p. 80). 

Stress. The intensity of the familial tension or 

pressure that evolves from the interaction of family members 

in either a positive or negative way. 
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Triangulation. " .. . a three-pers on emotiona l configura­

tion , . . . the mo lecule or the basic building block of . a ny 

emot i onal system, ... the smallest stable relationship system. 

It is the shifting from o ne person to another in the tri­

ang le during 'per iod s of stress' because the outside r posi­

tion is the most c om f ortab le and most des ired in o rde r to 

e sc a pe tension in the twosome" (Bowen, 1976, p. 75) . 

Assumptions 

1. Peop 1 e can make change in short periods of time. 

2 . All people learn and modify behavio r at the same 

rate of speed. 

3. A mul tip le test battery would not create a problem 

in the anal ysis of data. 

4. Pe ople want to help impr ove t he ir family dynamics. 

Summary 

Chapter I described the American stepfami1y a s be i ng in 

need of an adequate parenting mo de 1. To provide this par­

enting mode 1 a s y stematic program of communica tion ski 11 s 

should be developed which would enable the blended family to 

improve parenting skills, sending and 

resolving discipline issues, accepting 

receiving messages, 

res pons ibi 1 i ty for 

behavior and improving the child-parent-stepparent relation­

ship within the family. The FLET program is designed to 

develop these skills and to provide each participant with 

alternatives fo r improving successful c ommunication patterns 

within the stepfamily. 



CHAPTER II 

REVIEW CF RELATED LITERATURE 

Rationale 

The role of the American family is radically changing. 

The transitional changes, as reported by Visher & Visher 

(19 79) are "difficult for human beings, each indi vi-

dual copes with stresses in personally determined ways" 

(p. x). "One out of seven children" (p. vii) in school comes 

from blended families, ·and there are approximately "15 

million children living in blended families" (p. xviii). An 

examination of statistics related to blended families iden-

tifies the possibilities for stress in the American family. 

It is estimated that 75% of the people forming nuclear fami-

lies divorce; "80% of the divorced persons remarry; 60 % of 

these remarriages involve an adult with physical custody of 

one or more children" (p. xviii); and "40% of second mar-

riages end in divorce within four years" (p. xix) . At ten-

tion will be directed toward this ever increasing group in 

their transitional familial changes. 

It seems there must be a basis for the increase of 

stepfamilies within the American culture. This increase has 

been cause for concern among researchers who study the step-

family's stress. First, one would want to know how early 

influences of childhood training affect family development. 

Second, one would be concerned with how well the family 

8 
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g r oups communic a te with each other a nd what e ffect their 

c ommunic a tion has on f am ily stability. Third, one would be 

interested in l e arning what are the needs of individuals 

within the stepfamily that affect f amily unity. 

Blended Families 

S tepfamily Needs 

He ad (1970) and Stern (1978) suggested that the r e is a 

r ea l d iffer ence in the me thod s by wh ich the nucl ear family 

a nd the s t epfamil y function. Several suggestions were given 

tha t wo uld cre a t e a different approach for stepfamilies. 

Fast & Cain (1966) sugge sted tha t the stepfarnily be though t 

o f as a s tructu'rally different t ype of childrea ring unit. 

Murray Bowen (1980) suggested tha t families be though t of as 

"a unit a nd not a collection of i nd ividua ls" in o r de r for 

the family to rec e ive the he lp it needs to maintain a healt 

hy homeo sta sis (p. xiii). Stern (1978) sugges t ed that the 

s t epparent deve l op friendship with stepchildren before 

a ttempting discipline, while ~1essinger (1976) 

panded this concept when he stated that guilt 

further ex­

feelinE;S in 

r emarriage could be turned from negative to positive by the 

stepparent's developing a friendship with the children. 

Schwartz ( 1968) pointed out that "there are no simple solu­

tions to the complications and the adjustments necessitated 

in divorce and remarriage". These complications and neces­

sary adjustments, therefore, substantiate the need for good 

corr~unication skills in the stepfamily. 
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Step pa rent: The Stepfather 

when two o r mo re faiT'i 1 ies a r e blended together, the 

results in parenting is c ommonly termed "stepparenting". 

The lite rature is in agre eme nt that the st eppar en t/stepchild 

terms a re not a ppropriate for describing the r e l at ionships 

in rro s t blended f amilies. Bohannan (1 970 ) points c ut that 

"kinship t e r ms a re inad equate". He sugges t ed t ha t the t e r m 

s t epparent be ap p 1 ied on 1 y wh en th e re is a dea th. "In a 

d ivo rce, the r e is not a repl aceiT.e nt, but an add itiona l 

pa r en t. This r ela tions h i p is d i f ficu 1 t fer soc i e ty" ( p. 

29 ). Duberman (19 74) an d Vis her & Vis her (1 9 79) b o th agree 

wi t h the inadequacy of the "step " term; but, no res ea rcher 

has adequately supp 1 ied an a cceptable a 1 terna t i ve for the 

na ming of members in a blende d family. 

Since there is no alternative title, the stepparent 

must over come several barriers: one being the t erm "step" 

parent. S imon (1 96 4) obse rved tha t until a d ivo rced ma le 

overcomes stepfather prejudice, his role in the step f amily 

will be extremely limited. This is someti~es viewed as 

being a parent substitute and at other times a s a family 

intruder. As a result of being torn between two families, a 

common distress of the stepfather is the demand for monetary 

support from both families. If he gives to the stepchil­

dren, he has guilt feelings of his ab andonment of his natu­

ral children. If he gives to his children, he has neglected 

his new family commitment. This guilt is a heavy burden for 
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stepfathers. Visher & Visher (1979) conclud e that "ofte n 

these fathers 

having on them 

this situatio n 

are unaware of the important effect it is 

in their new r e lationship" (p. 100). Thus 

suggests the importance of the blended 

family's being competent in communication a nd parenting 

skills. 

The Remarried Family 

In the r emar r i ed family, Duberman (1 97 4) p r ed ict s tha t 

the family is like ly to becorr,e e x iste n t i a l: that is, "i ts 

ffiembe rs are likely to be l e ss dependent on each other and 

more concerned with themselves" (p. 33). The remar riage 

produces some real f ears due to the b l e nded families bring ­

ing their pasts with them. Satir (1970) states tha t "with 

our current forms of huma n interaction, our fears, our 

suspicions, a nd our pas t a re working aga inst us" (p. 66). 

"It isn't tha t we a re a culture bounded by the past and 

can't turn loose .... " " ... We have all the resources f or the 

needed change , but we do not yet know how to use them" (p. 

66). Stern (1978) sugges ted that the rema rried family will 

have to deal with the changing autonomy that produces a 

threat to the children. Mead (1970) identified the step­

pa rent's and stepchildren's problem of not ge tting along 

with each other as being related to an absence of a primary 

developmental dependency. She said, " ... in our family system 

the child develops a n overdependence on the parent. Our 

children are not prepared to trust anyone but their own 
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parent " ( p . 10 2 ). Thus the need exists for de v e loping a 

posi tive marital rel a tio nship in order to help the children 

accep t the parental shift. 

Nye (19 57) f ound that "if the remarried parents are 

sa tisfied with each o ther, the children are 1 ike ly t o bene­

f it". l--:ye furthe r indicated that there were mo r e adjust­

Gen t s in blended f amil ies than in int ac t familie s, b ut that 

the gr ea t es t adjustment is neede d in unhappy famili es . 

Be rnard (1 956), Goode (1 964), a nd Burchinal ( 1964) a ll found 

that t he rema rried rwthers had i mproved the 1 ives for bo th 

thems e lves and their children. 

Family Reorganiz a tion 

\~h en d ivo r ce occurs, there is a r eo r gan i za tio n o f the 

entire family, the ex tend ed f amily as well as t he n uc lear 

f a mi l y . ~vith thi s r earr angement, there must be the develop­

ment o f a n ew set of standards and values with a redefini-

tion of r o les and relatio nships. ~ith the r eevaluatio n of 

present values a nd rel a tio nsh ips , there comes a myriad of 

new pr oblems. Accord ing to Schwartz ( 1968), on e such prob­

l em is that the divorced persons usually, even when remar­

ried, continue to be bound together with unresolved emotion­

al tie s; and these a r e experienced through their natural 

children. This social dilemma presents a real challenge. 

If a parent has difficulty separating emotionally, this 

t e nd s to compound difficulties in the children. The problem 

of sharing maintains many potentially destructive ties for 
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the natural parents, chil dren, and the stepparents. Landis 

( 1960), resea rching another problem of rema r r i age , a s ked the 

questions, "Are children better off in homes in wh ich the 

parents are unhappy together, or is it bette r for the chil­

dren to live with one, happy or unhappy, divo rc e d parent ? 

Are unhappy spouses good parents?" rie suggested tha t the 

" chi l d r en fr om di vo rc ed home s show no more p s y cho l og i cal 

damage tha n children in i n t ac t unhappy home s" ( pp . 7- 9) . 

Thus the r emarr iage and subseque nt famil y reo r ganizat i on 

affects the unhappy family in a posi t ive way. 

Stepparenting Issues 

Parenting Styles 

The i ssue of· parenting s tyles becomes most i mpo rt an t i n 

the blending of two or more f amilies. f a st & Ca in (1966) 

concluded tha t s t ep f amil y r e lations hip s cannot be patterned 

after those of the tr aditiona l nuclear fami l y. As previous­

ly sta ted they proposed t ha t the stepfamil y s h ould be con­

sidered as a s true tur a ll y different type of ch i 1 d r ear i ng 

unit. The "steppar ent who is de termined to be a substitu te 

parent, however skillful his efforts, canno t succeed total­

ly" (p. 488). One of the problems is that the new partner 

in a blended family tends to bring into the second marriage 

the ideas and parenting skills that he used in the previous 

marriage. These method s tend to be unsuccessful (Duberrnan, 

1974; Messinger, 1976; Visher & Visher, 1979). 



Hersey a nd Blanchard (1978) describe 

styles in four quadrants on a continuum. 
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the parenting 

The continuum 

contains telling, selling, participating , and delegating. 

Through movement along the continuum, the researchers ob­

served that the par enting style was changing from an a uthor­

itarian to a democratic style in leadership. These re­

searchers believe that the mor e responsibi l ity the parents 

de legate to the c h ildren, the mo r e r espo nsible the ch il dre n 

will become; and, conseque ntly, more harmo nious f amily 

relationships will be developed. 

The style o f parenting that the blended family uses 

o ften det e r mines · the positive or negative relationships that 

exist within the· family. Stern (1978) st a t ed tha t "the 

stepfather who moves slowly and a t tempt s t o make a friend o f 

the child before mov i ng to contro l him has a bett e r chance 

of having his discipline integrated into the sentimental 

o rde r of the family life" (p. 80). 

Another c o nsideration of the rema rried family's pa rent­

ing style is Simon's (1964) comment o n the s tudy of Bowe rma n 

and Irish in which stepfamilies were found to have more 

stress, ambivalence, and lower cohesiveness when compared to 

intact families. Simon believed that "while these charac­

teristics are considered negative ones for children in 

nuclear families, they are positive for children in step­

families. It seems likely that low cohesiveness is a par­

ticularly positive element, since stepchildren need psychol-
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og ical space in which to move back a nd forth from one house­

hol d to another" (p. 235). 

Par e ntal Role Expectancy 

Parental role expectancy is an area of concern for 

bl e n d ed families. ~ives often view the stepfathers a s rescu­

e rs , a r o 1 e in wh i c h the s t e p father finds it d i f f i c u 1 t to 

l ive (Howatt, 19 72). Fa st & Cain (1 96 6) pr o pos ed that the 

s t ep f amily shoul d be consider ed as a str ucturall y diffe r e nt 

type of childrearing unit. The steppa r e nt' s success in 

assuming the parent role is largely dependent on mutual 

acceptance by the spo use and the stepchild (p. 488). 

Clarke-Stewart (1973) noted that the divorce decree does not 

c reate a single parent family unit but rather creates two 

separate p a re~ts between which the childre n a re pulled. 

Th e r e seems to be no acceptable role model for both the 

sing le-parent family and blended families to follow (Fast & 

Cain, 19 66) . The emerging pat terns that seem t o be accept­

able a re those of the former intact family system. The role 

expectancy of either mother, father, or stepparent does not 

appear to have the stability needed to help the blended 

family through the changing role expectancies. 

Fast & Cain (1966) studied fifty families in a child 

guidance center and concluded that (1) role-learning oppor­

tunities are available to natural parents that are not 

available to stepparents; ( 2) stepparents have difficulty in 

developing a stable pattern of feeling, thinking, and acting 



16 

toward stepchildren; ( 3) stepparents tend to be ambivalent, 

not knowing whether to act as parent, stepparent, or non­

parent; and (4) uncertainty about appropriate role and 

behavior of the stepparents may lead to "intrapsychic and 

interpersonal difficulties which often appeared to augment 

problems based on the stepparents' uncertainties about their 

appropriat e roles a s parents" (p. 478). 

Family Co~munication Patterns 

In the int ac t f amil y, communication is a reoccuring 

problem. ~ithin the blended family, the communication 

breakdown often becomes a real familial dysfunction. Olim 

(1968) studied family communication within blended families 

from the humanistic viewpoint. It was his finding that 

since children are by nature doubters and constantly asking 

questions, the "self- a ctualizing concept" of individualiza­

tion would be easy to teach to these children because the 

selfactualizing person is, above all, a doubter. It wa s his 

conclusion that if parents rear children in an envir o nment 

relatively free of constraints, there would be a generation 

of better adjusted people and better interacting family 

units. 

Much of the time, the communication problems within the 

dysfunctional family system are due to a hidden agenda 

(Bohannan & Erickson, 19 7 8) . A communication approach to 

changing the family system is consistent with family author­

ities (Dreikers and Stolz, 1964; Haley, 1976). Likewise, 
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the most constructive a pproach fc r teaching fami 1 ie s to be 

friends with each other is through the communication model 

(watzlawick, Beavin, Jackson, 1967). 

Messinger (1976) described how she thought that friend­

ship o n the part of the stepparent would tend t o less en the 

guilt fe e ling s experie nced by the male co-par ent in blended 

families . She furthe r described the pr oblem of communica­

tion within t his new f amil y unit as one that does not be l ong 

onl y to the stepfa t her, but is a d if ficu lty a lso shared by 

the children. 

Friending: A Needed Technique 

"Some couples have mo re fri e nds than o t hers, s ome have 

mo re friends in c ommon , a nd some people are just mo re friend 

ly tha n others", sa i d Ackerman (1963), as he described what 

he thought would e nh a nce marital succes s. This "sha red 

f riendship " tends to pr oduc e mo r e s ucces s es than when the 

couple has sepa rate frien dships, which result in less s ocial 

contro l (p. 13). A conclusion fr om Ackerman's res earch, 

therefore, ~ight be that as the n ew married partners rel a te 

to each other as friends, the greater the possibility that 

they as parents will be able to relate to their children as 

friends. 

Bronfenbrenner (1970) reviewed the research studies 

focusing upon early intervention programs, such as Head 

Start. He concluded that the only programs which had posi­

tive long term results were those which involved parents in 
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the efforts. Leler and Johnson (1979) describe the research 

of parent-child interactions and relationships, and they ob­

served "that they have shown significant correlations be­

tween the child's competence and parent-child interact ion 

factors such as parental warmth a nd acceptance, use of 

positive reinforcement, encouragement o r verbalizations, and 

control which uses reasoning and is no t too restrictive" 

(p. 257). 

F am i 1 y ~' t r e s s 

The development of friendship within the family system 

tends t o reduce the stress that is exper ienced. "In addi­

tion to the str.ess 'inherited' from past generat i o ns, and 

that experienced while moving through the family life cycle, 

there is, of course, the stress of living in this place at 

this time" (Carter, HcGoldrick, 1980). Huch of the stress 

that families struggle against could be eliminated in part 

by developing a wide range of stress reducing techniques. 

Each member within the system would need to have communica­

tion skills adequate e nough to monitor a nd "recognize our 

stress level with special self-monitoring tools such as 

feelings, total behaviors, and body data" (Greenberg, 19 80, 

p. x). The apparent largest single factor o f unhappiness in 

our culture seems to point toward the misuse of stress 

(Parrino, 1979). Parrino said, "to one extent or another, 

we are all victims of stress. Stress takes its toll in 

myriad ways... It is not necessarily unhealthy. The rna-
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chinery that powers the adjustments we make in coping with 

life's demands is equally capable of returning the system to 

a state of equilibrium and adaptive functioning. Stress can 

be the stimulus that motivates you t o change in a positive 

di rection" (p. 23). 

Family Discipline 

One of the mos t perplexing problems of the blended 

family is the ach ievement of satisfact o ry discipline (Visher 

& Visher, 1979, p. 114). Hist orically, the ma le has occup ied 

the role of chief disciplinarian a fter the fact. Ma les 

usually handed out the punishment; the f emale s were the 

caretakers and thus the actual disciplinarians. 

In remarriage, the ma les tend to move in and assume the 

role of disciplinarian without first establishing a positive 

relationship with the new wife's children; "a grad ual 

movement into discipline would help both mother and child" 

(Stern, 1978, p. 96). had the males first made friends with 

the children, the problems associated with discipline would 

be lessened. 

Dreikurs, Grunwald, & Pepper (1971) point out that the 

parent's 

Dreikurs 

approach to discipline is usually the problem. 

and his associates suggest the use of "mutual 

control" with logical and natural consequences of behavior 

as the appropriate approach (p. 80). 

Dre ikurs and Stoltz ( 19 64) describe the need for par­

ents to change their parenting style with their children in 
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order to improve discipline. Stern's (1 9 78) i d e a o f integra­

tion of a stepfather into the o n going s y stem of mother and 

child was to help resolve discipline pr oblems. She inter­

viewed thirty stepfather families a nd c ontrasted integr a tive 

with disinteg r a t i v e meth ods of d is c ipline . It was c oncluded 

that stepfa thers who c ame in a nd a ttemp t ed t o d iscipline 

stepchil dr e n be fo r e f i rs t es t ab 1 ish i ng a " bond of fri e nd­

ship" failed t o be integr a t ed into the fam il y unit. 

Discipline is of t e n the ba ttl e g r ound for fami l y d i s ­

ruptions . Visher & Vishe r (1979 ) belie v e tha t on e of the 

c a us e s is due to the st ep fath er's no t mov ing int o t h e coa li­

t ion of mothe r-c.hil d more sl owly. In o r de r t o fa cilita te 

the pr o pe r d iscipline, a c ommunica tive r e l a tio nshi p must be 

dev e lope d. "The s tepchi 1 d's beh a vio r may be a way o f 

't es ting ' t he st ep f a t her. His behavi o r c a n be a plea fo r 

a tt e ntion a s a s u bst i tute f or l ove , i f t he l a tt er doe s no t 

s eem t o be av a il ab le in suffici e nt qua ntitie s" (p. 114). 

Ha l ey ( 197 6 ) said, " e ve r y f amil y must dea l with the 

issue o f o r ganiz ing in a hie r a r chy a nd r u l es must be worked 

out about who is primary in status and power a nd who is 

secondary" (p. 103). In this statement, Dreikurs would 

likely see Haley's c o ncept of hie r a rchy a s a democratic 

process with the par ents in contro l and delegating responsi­

bility to each family member. This delegation of responsi­

bility and h i e r a rchy of power tend to relate in f o ur areas: 

(1) establishing the power bounda ries; (2) creating a posi-



21 

tive atmosphere for personal acceptance within the f amily, 

especially in matters of discipline; (3) allowing the chil­

dren the opportunity to accept their own responsibility for 

their behavior; and (4) letting the children know what the 

log ical and natural consequences for this behavi o r wi 11 be 

(Dreikurs, et al, 1959). 

It follows then that the key co ncept of disc i p line 

seems to be a need to "teach respo nsibility" (Dr e i kurs & 

C as s e 1 , 1 9 7 2 ) . "v~ e can t ea ch res pons i b i 1 it y on 1 y by g i v ing 

(children) opportunities to accept resp onsib iliti e s t hem­

selves" (p. 78). 

Relate d Issues 

The transition from a sing le-pa r e nt f a mi ly to the 

blende d family presents a home os t a tic challeng e . The homeo­

stasis is forced to change radically when the family is 

changed from a sing le -par en t to a blended f am i 1 y . In a 

study of eighty-eight Caucasian coupl e s in Cleveland, Oh io, 

Duberman (19 7 4, 19 7 5) pointed out that a n a r ea of needed 

research was how "members of a new family go about f o rming 

themselves into a primary group" (p. 4). The development of 

this new orientation presents an interesting problem, ac­

cording to Visher & Visher (1979). "Past experiences in a 

family of origin and in a former marriage influence feelings 

and behavior in a subsequent stepfamily; and, as a result, 

individuals in a stepfamily bring with them personal ways of 

reacting to spouses, pa·rents, and children" (p. 35). 



22 

These problems, centered around the devel o pment of 

primary groups, are brought about by a cha nge in h ome o sta­

sis. Von Bertalanffy (1968) points out that the "ability of 

the family system to ensure both continuity and gr owth is 

derived from a dynamic equilibrium be twe e n two functi o ns 

common to all systems: a tendency t oward hoiile ostasis (H) 

and a capacity for tr a r.s forma t i on (T)" (p. 29 ) . \-, hen a 

system h a s e stablished its e l f in a. nucl ear family a nd t he 

f a mily is sud de nly upr oo t ed a nd r e a rr a nged i n t o a s i ng l e ­

parent s ystem, the h omeost a sis once aga in must make a n 

equilibrium adjustme nt. Aft e r a pe riod of tr a nsfo r mation, 

the family unit ma y s e ttle down . In a rema r r i age , this 

home osta sis is disturbe d onc e a ga in a nd tr a nsfo r ma tio n must 

n ow take place in the blended f a mily. And olfi (1 980) po ints 

out tha t "to achieve ch a ng e in f amil y gr oup, the e x isting 

re l a tionship betwe en h ome o sta sis and tr a nsforma tion s h ould 

be modified in f avor o f the latte r a n d vic e vers a ; in o r der 

t o s tabi 1 i ze and maintain the new s tru e ture , the H/T r e 1 a­

t ions h ip should be modified in f a v o r of the former. Conse­

quently, every change or adjustment is preceded by a tempo­

rary state of imbalance between H & T. The degr e e of imbal­

ance depends on the significance of the change and conse-

que nt stabilization that takes 

and children understand this 

transition into ste pfamilies 

adaptable. 

place" 

change 

will 

(p. 30). As parents 

and re s ettling, the 

become more easily 
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One resistance that children have toward the stepparent 

seems to be in this area of homeostasis/transformation. The 

children tend to want to keep their system as it is in favor 

of their freedom and new found discipline within the single­

parent fami 1 y. Stern ( 19 7 8) points out that "when the step­

father enters the picture, the single-parent family is lost. 

~'hile the mother may be willing to relinquish some o f her 

autonomy after the marriage, older children are usually n o t 

so inclined. They test the situation to se e where the power 

lies" (p. 50). 

The homeostasis imbalance and tr ansition become one of 

the most frequently experienced difficulties of the blended 

f amily. 1he family struggles to establish a new homeosta­

sis. In so doing, they often exemp 1 ify power struggles, 

coalitions, generate feelings of reject i o n, and a host of 

other stressors. 

Family Bonding 

Family bonding, as described y Visher & Visher (1979), 

takes place during the single family years and now gets 

disrupted by the new male intruder. This bonding in some 

cases is 

part of 

very strong. In order for 

the family unit, he nrust be 

the male to become a 

accepted gradually. 

Some men attempt to "storm the barricade" in a "do or die" 

attempt to force their acceptance. These men usually find 

themselves moving toward another divorce. Stern (1978) 

points out that the first task of the stepfamily is to 
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achieve "integration". This is her v~ay of desc ribing the 

transformations and homeostasis in oper a tion. "This is a 

family group which has a set of norms o r a "sentimental 

order", an attachment to the unity, stat us with in the unit, 

and a clear ide a of who is in the family and who is not " (p. 

55) . Because the new stepparent is an outsider, he must 

ease into the gr oup. St e rn believes t ha t d is c ipline is t he 

key to the integra tion pr ocess, which may neve r be a chi e v ed . 

Thus how the male partner a pproaches t h e new f amil y unit 

determines his a cceptance and h ow the blen ded f ami ly re o r g a ­

ni z es. 

Boundarie s/Power/h ierar chy 

Res earch has indicated tha t a common d i fficu lty in 

family structures is the way they a re o r gani z ed (Simon, 

1964). Ha l ey (1976) points out tha t "in a ny or ga niza tion 

t he membe r s a r e not equal" ( p. 22 ) . Consequent 1 y, within 

f amily structure, there mus t be the devel o p ment o f bounda ­

ries. Satir ( 19 72) calls these boundaries "rules; t h is is 

the way a f a mily gets business done" (p. 96 ). 

As the family attempts to "maintain an internal bal­

ance", the boundaries may tend to be ill-defined. Jackson 

(1968) thought that families opera ted within certain limits 

or parameters which tended to help the family boundaries, as 

a system, with interlocking, triangled relationships. He 

suggests that the family members not spend their energy in 

"attacking their partners but to shore up his own poorly 
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defined ego boundaries. It means l earning to r e spond and 

not react" (Bowen, 19 7 6, p. 39) . This reduces the power 

struggle because "it forces the other to relate a t a higher 

1 eve 1 of rna t uri t y" ( F o 1 e y , 1 9 7 4 , p . 11 7) . 

S tern (1 9 78) observed tha t the power s t rug g le ov e r 

bo undaries in the s tepfamily produced a double bind. He 

sugges t ed tha t the power s trugg le c ould be removed , "if the 

s tepfa the r would a t temp t t o first integr a te h i mse l f in the 

family a nd then deve l op a st ep f a ther-friend relationship 

with the child" (p. 50). 

Thus famil y system r esearche rs s u ggest t ha t when fami­

lies e stablish a hierarchy with its powe r and boundari e s 

clearly underst ood, the f am ily unit can de v e l op functional 

o r ganization. 

e v o lve s. 

Fr om this organiza tion s u c ces sful disc i pl ine 

Summary 

In Chapter II the needs o f blended fam i 1 ies as de­

scribed in the lit e r ature we r e outlined under three r.ead­

ings: blended families, stepparenting issues, a nd r e l ated 

issues. The reoccuring themes that were prevalent in the 

literature are described a s the i mpor tance of pa renting 

styles that could promo t e change, effec tive ways of communi­

cating, a ssistance in making a smoother t ransition into a 

new homeostatis, impr oved parental d iscip line, ways for the 

childr en and stepfather to become friends, and r eduction of 

stress in the blended family system. 
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The major difficulty in establishing a blended family 

was pointed out to be the integration of two or more family 

units into a new system and the stress created by this 

blending. It was suggested that family stress could be 

reduced if there were training programs designed to help 

t hese families make the tr a nsition from being divorced o r 

widowed int o remarriage. 



CHAPTER III 

METHODOLOGY FOR COLLECTION 

AND TREAT:t:-'lENT OF DATA 

The rationale for this study . is to determine the sig­

nificance of a communication skills program, FLET. This 

study was to evaluate FLET's effectiveness in altering 

parenting styles, enhancing family communication, 

marital adjustment, and reducing stress. The 

literature presented in Chapter II suggested 

promoting 

review of 

that the 

blending of two or more families creates a stressful situa­

tion. Therefore, this study undertook an educational treat­

ment program intended to reduce stress associated with the 

blending of families. 

Procedure for Collection of Data 

Population 

The target population consisted of blended families 

living in Wichita Falls, Texas, including Sheppard Air Force 

Base. Research indicated that approximately one third of 

the adolescent students in the public school population in 

v~ichita Falls lives in blended families (Seddon, t\ote 1) .. 

Consequently, it was determined that the family constella­

tion of 100 Caucasian stepfamilies met the criteria estab­

lished to facilitate this study. Each family considered for 

the study specifically includeci these e lements: mother was 

parent; father was stepparent; child was adolescent. Letters 

27 
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were sent inviting these families to participa te in project 

FLET. Seventy-six blended families responded by either 

calling the researcher's office or returning the letter 

indicating their interest in participating. From this 

population a random assignment was made; however, twelve 

families notified the researcher of their interest, but 

scheduling problems prohibited their participa tion, thus 

leaving a population of 64 stepfamilies. 

The following groups wer e the result of random a ssign­

ment: experimental, n=42; and control, n= 22. Out of the 64 

f a mili e s who chose to participate, 44 finished the study; 

thus, producing a 69 % completion rate. The 31% a ttrition 

rate was due to (1) scheduling, ( 2 ) non-attendance of one o r 

more members of the mother-stepfather-adolescent triad in 

each family, (3) failure t o complete and/or turn in test 

battery, and (4) self termination from t he study. The 

c 1 ass if ica t ion of the 44 r espo ndent families was expe r i­

rnental, n=27; and control, n=l7. In each s tepfamily only 

the parent, stepparent, a nd one adolescent was involved in 

the study, thus 132 subjects participated. 

Collection of Data 

The data were collected by distributing to the randomly 

sel e cted groups a test packet which included four paper­

pencil tests with instructions for completion of tests. The 

four instruments utilized were the Family Game, 

Parent-Adolescent Communication Inventory, Dyadic Adjustment 
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return 

week . 
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and Behavior Profile Invent o r y . Each respondent 

was allowed to complete the pretest at home and 

the t e st results to the investigator t he following 

This procedure was repeated as the posttest for the 

exp e rimen t a l a nd control groups f o llowing the f ive weeks of 

the FLET tr aining program which wa s g ive n to the e xperi­

ment a l gr oup. 

Instr ume nt a t i o n 

A perusal o f instrumentation liter a t u r e r e ve a l ed the re 

is n o sing l e instrument suffici e ntl y d i s crimina ting l y de ­

s i gned to assess a nd di f ferenti a te four of t he c omplex a r ea s 

o f fa mily living·: par e nting st y l e , communic a tion, ma rital 

a djustment, a nd stress level. Th e r e f o r e , a te st b a tt e ry of 

fo ur instruments wa s s elect e d to ev a l ua t e FLE T 's effe ctive ­

n e ss in promoting ch a nge in pa r e n t ing sty le, c ommunic a t i on, 

marital adjustme nt a nd str e ss l e v e l. Eac h instr ume n t wi l l 

be described a cc ordi ng to these crite ria : (1) wh a t is 

being me a sured; ( 2 ) how the sc a les a r e r a t e d; a nd (3) r e li a ­

bility and validity . Incl u sive instrume ntation de scriptions 

are presented in the following paragraphs. 

Family Game 

The aim of the four subtests of the Family Game is to 

identify the four parent leadership styles, with associated 

behaviors related to the child's maturity level (Hersey & 

Blanchard, 1978). This scale identifies parenting styles in 

four categories: telling, selling, participating, and dele-
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g ating. Each subscale was devel o ped on a continuum allowing 

the subject to determine the specific parenting style used 

in their family. The data derived from this instrument wer e 

an ordinal sc a l e ; thus the results of the 1 2 s ituationa l 

vignettes were the ranking of the r e sponde nts' pe rc ep tion of 

the four pa r e nting styl e s as de~onstr a t ed by the par e nt a nd 

steppa r e nt. Each s ty l e is ch a r a ct e ri zed a s parenta l l ead e r­

ship. 

The Telling Sty le. This l eade r sh ip st y l e i s ch a r ac t e r­

i z ed by one-way communication, which is high d ir e c t i ve a nd 

low supportive (p. 22). The pa r e nt ca r e full y def ines t h e 

child's roles. This tends to corr e spo nd t o trad ition a l 

authorit a r ian style with decisi o ns be ing made by pa r e nt s . 

The Selling Style. This l e ad e rship sty l e i s c har a ct e r­

i z e d b y pa r e nt a tt empts to get the child to do a ta sk using 

high d irective and high supportive two-way co!TII11unica tion . 

This par e nting styl e a llows the chil d to que stio n, r eason, 

a nd b e c ome invo lve d in responsib l e d e cision making ( p . 22 ). 

The Participa ting Style. This l eade r sh ip style is 

characterized by the participa ting style which is high 

supportive and low directive two-way communic a tion, making 

the process a shared dec is ion. In this style the child has 

both the ability and knowledge to share ideas with the 

par e nt about the particular situation. The child is respon­

sible. 



31 

The Delegating Style. This l eadersh ip style is char-

a cterized by the highest level of maturationa l functioning, 

using low supportive and low directive pa r ent intervention. 

In this leadership function the par e nt defines the problem 

a nd/or needs, a nd the child decides the wh e n, whe r e , and how 

of doing the task (p. 23). The parent i n charge delegates 

responsibility, and the child assumes pe rsonal responsibil ­

ity for the e nsuing behavior. 

Rel i ab ility and Validity. There were no r e liab ility 

a nd v a lidity reports g iven in the test battery (LRC, Note 2 ) 

or in the manual by Hersey & Blanchard (1978). 

Parent-Adolescent Communication Inve ntory 

Bienvenu (196 9 ) des i gned the Pa r en t- Adolescen t 

Communicat ion Inventory (PACI) t o a ss ess commun i cation in 

parent-adolescent relationships. Th is forty-item inve nt ory, 

which has a theor et ical we i ghted score range from 0- 120, 

cont a ins Fo r m P for parents a nd Form A for ado l e s cents. A 

higher tot a l score indica tes quality parent-adol e scent 

communication . 

The purpose of PACI was to help focus on the communica­

tion difficulties in the family constellation. Form A was 

designed to help the "adolescent focus on his relationship 

with his parents in a way that promotes better understanding 

of his interaction with them" (Bienvenu, 1969). "Form P was 

designed to measure the parent's perceived communication 
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with the adolescent ... and will provide clues to communica­

tion failures and patterns in this relationship" (p. 1). 

Reliability, Validity, Norms. There are no norms for 

Form P (Bienvenu, 1969). The norms for Form A a r e based on 

1556 male a nd f emale high school students, with a mean 

conununica tion sc ore by this group of 78.8 0 and a standar d 

de viaticn of 21.. 65 points (p. 1). The t-test fo r signifi­

cance of the d iffe r e nce betwe en wa l e and f ema l e mean scor e s 

resu lt ed in a J:. of -.84 (p. 1). There was no " gr eat var i a ­

tion in mean scores fror~1 grade 9 through gr a de 12" (p. 1). 

Qyadic Adjustment Scale 

Spanie r developed the Dyadic Adjustment Sc a l e (DAS ) "to 

assess the quality of marriage a nd o ther simil a r dyads" 

(Spanier 19 7 6) . This ins trurr.e nt is reported to measur e the 

process of dya dic movement a long a continuum which can be 

e v a lua t e d in terms of proximity to good o r po o r adjustmen t 

(pp. 16-17). The DAS is a 32-item sca le weighted with the 

theoretical rang e of scores from 0-150, the highe r score 

indicating g reater adjustment. 

Reliability and Validity. The reliability was deter-

mined for each of the component scales as well as the total 

scale. Cronbach's Coefficient Alpha was the measure of 

internal consistency (p. 23). The reliability for the DAS 

and its component subscales are listed in Table I. 

The DAS was val ida ted in three a reas: content, cr i-

ter ion, and construct . . The content validity included three 



33 

judges for considering the items: (1) relevant n~asures of 

dyadic adjustment for contemporary relationships, (2) con­

sistency with the nominal definitions for adjustment and its 

components, and (3) careful wording with appropriate fixed 

choice responses (p. 22-23). 

TABLE I 

Re liability Estimates for DAS 

Scale 

Dyadic Consensus Subscale 

Dyadic Satisfaction Subscale 

Dyadic Cohesion Subscale 

Affectional Expression Suhscale 

Dyadic Adjustment Scale 

Reliability 

. 90 

.94 

.86 

. 73 

.96 

No . 
of 
Items 

13 

10 

5 

4 

32 

The criterion-related va lidity was measured by adminis-

tering the scale to a married sample of 218 persons and a 

divorced sample of 94 persons. Each item correlated signif-

icantly with the external criterion of marital status. The 

divorced sample differed significantly from the married 

sample (p~.OOl); at-test was used for a ssessing differences 

between sample means (p. 23). 

The construct validity was possible, since all items in 

the DAS were used in previous marital adjustment scales. 

The Locke-Wallace Harital Adjustment Scale correlation with 
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the DAS was .86 among married responde n t s a nd .88 amo ng 

divorced respondents (p c:::. 001) (p. 23) . 

Behavior Profile Invent ory 

Parrino (1979) reported the Behavior Profil e Inventory 

(BPI) was developed to a ssist individua ls in identifying 

their hyperresponsive be h aviors. The r espondent 's test 

score was to ind ic a t e thei r leve l of agreeme nt on the 

weighted thirty-it em t es t. The BP I h a s a theor et ical score 

r a n ge fr om thirty t o one hundred fifty, with the higher 

scor e indica ting highe r s tr e ss lev e ls. The thr ee ge nera l 

categories of hyperresponsiveness a r e 30-50, mild; 51 -10 0 , 

moderate ; and 101-150, extr eme (p. 1 88 , 249 - 2 51). In addi­

tion to providing a score that indic a tes a ge n e r a l trend 

toward e xcessive stress levels, the individua l i t em s pr ovide 

t a r get beh a viors that a re pinpointed i n order t o r educe 

hyp e rr espo nsiven e ss (p. 188) . 

Reli ab ility a nd Validity. Parrino does no t report te st 

norms in the manua l on this instruQe nt. 

Research Design 

This quasi-experimental study utilized the pretest­

posttest group design (Stanley & Campbell, 1963; Leed y , 

19 7 4, p. 152) , since the purpose of this research was to 

assess the effectiveness of a communication-teaching module 

in modifying family int e r a ctions. " A between-gr oup desi gn is 

essential if there is any re aso n to suspect differential 

transfer effects from -one condition to another" (Graham, 
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1977' p. 76). It was det e rmined tha t a ~-t e st anal ysis of 

no significant difference between the e xperimenta l a nd 

control groups' pretest scores would suggest tha t the design 

become a "one-g roup pr e test-posttest design" (St a nley & 

Campbell, 1963, p. 7), utilizing only t h e expe riment a l 

group's pr e test and post t e st scores. This , in fact, is the 

result a nt study . Th e des i gn a nd r e s u lt ant desig n can be 

writte n: 

R 0 X 0 
1 2 

R 0 0 
3 4 

wher e R random a ss i gned, X the i n depende nt var iable 

( FLET), a nd 0 the de pe nde nt v ariab l e . Th e re s ultant 

de sign would be writte n: 

R 0 X 0 
1 2 

( Gr a ham, 1977, p. 65; St a nl e y & Ca mpbell, 19 63, p. 7, 13). 

Exp e rimental Gr oup 

The s t ep f amilie s in the exper iment a l gr oup we r e g i ve n a 

pac ket of fou r pape r-pe ncil tests with ins tru c t i o ns for 

completion of t es ts. The se familie s wer e a ll owed to com-

plete the evaluations at home and bring the results to the 

first FLET skills training session. There was a 2~ hour 

s ession each week for five we e ks . Each s k ills training 

session followed the same format: 1 hour session, 30 minute 

break, and 1 hour session. At the conclusion of the 5 week 

program, the participants repeate d the t e sting procedure 
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outlined for the pretest. The results were brought to the 

researcher's office as the families completed the test. 

Control Group 

The test packet containing four paper-pencil tests with 

instructions for compl e tion of the tests was taken to the 

homes of the 17 families in the control g roup. The tests 

were completed within s even days and r e turned to the re ­

searcher's office. At the conclusio n of the fi v e week 

period, the above testing pr ocedure was 

post test. The r e sults we re returned t o 

office within seven days. 

Anal ysis of Data 

repea ted fo r t he 

the researcher's 

The data were compil ed fr om forty-four exper i me nt a l and 

con trol group families who completed the pr etes t a nd post ­

test batte ry consisting of Family Game, Parent-Adjustment 

Communic a tion Invent ory, Dyad ic Adj us t rr.e nt Sc a l e , a nd 

Behavior Profile Inventory. Two statistics wer e used i n 

a nal yzing the da ta: Friedrr:an's Two-~; ay Analysis of Vari a nce 

a nd t-test for significant difference of means. The 

Friedman ANOVA was emplo ye d with the Family Game since it is 

ordinal data (Siegel, 1956). The t-test was administered to 

the remaining three instruments. 

A t-statistic was run on the pretest scores of the 

experimental and control g roups to determine if there were 

significant differences between the groups. Then the analy­

ses of the Friedman and t-test were applied to the pretest 
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and posttest scores of the experimental gr oup to determine 

if FLET significantly influenced the respondents' scores. 

Summary 

The purpose of this chapter wa s to set forth the fol­

lowing: (1) procedur es f o r collecting data, (2) instrumenta-

( 3) statistica l a naylsis of data. 

and 

The specific 

ana 1 yzing the 

tion, and 

procedures 

data were 

for collec ting , identifying, 

outlined by describing the population, sample, 

experime ntal design, and tr eatment of data . 

This chapter further described the instruments used in 

collecting da t a, the main characteristics which wer e out­

lined, noting wha t each test proposed to measure. The 

r el i abil ity and validity were g iven with each reported 

measure when avai lable. The statistics used in the actual 

analysis of the data were the Friedman ANOVA and t- tes t. 



CHAPTER IV 

ANALYSIS AND INTERPRETATIO~ OF DATA 

This study evaluated the effectiveness of a skills 

training program, FLET. In order to assess the efficiency 

of FLET, 44 blended families part~cipated in the e xperiment 

to determine if, in fact, a family could attain skills that 

would change parenting styles, i~prove f amily communication, 

promote marital adjustment, and reduce stress. Data are 

presented ur:lder the following hea dings: ( 1) general charac­

teristics; (2) assessment, (3) st a tistical analysis of data, 

and ( 4) results. 

General Characteristics of Data 

Population 

The target population consist e d o f 100 ble nde d f amili e s 

in the wichita Falls area. The corr.pos i tion o f each step­

family considered for the study spe cifica lly included (1) 

parent, female; (2) the stepparent, male; and (3) the chil­

dren, at least one adolescent. Gver 100 families were 

invited, through a personal letter, to participate in pro­

ject FLET. Seventy -six families responded by contacting the 

researcher's office indica ting their inte r e st in pa rticipa t­

ing in this project. Twelve of the responding families 

stated their interest but scheduling problems prohibited 

their participa tion, leaving a popul a tion of 64 f amili e s. 

38 
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The following groups were the result of r andom assignment: 

experimental, n=42; and control, n=22 . 

Of the 64 families who chose to participate, there was 

a 31.25 percent attrition rate due to (1) scheduling, (2) 

non-a ttendanc e of three or mor e sessions without making up 

absences, (3) failure to c omp lete and /o r turn in tes t 

ba ttery , a nd (4) self t e r mina tion fr om the s t udy . This left 

f orty-four f amilies (69.8 %) comp l e ting the progr am , with the 

exper iment a l group being , n=27 ; a nd cont r ol, n=l7 . In each 

stepfamily only the parent, s teppa r ent and one adolescent 

was en v o 1 v e d in the s t u d y , for a t o t a 1 of 1 3 2 sub j e c t s who 

participa ted. 

Demographic Da t a 

The demographic da t a describ ing the 88 parent partici­

pants a r e li sted in the four c a tego ries of demogr aphic 

char ac t eristics of the s ample on Tab l e II. The ma l es ' mean 

age (40.6 years) was 4 .6 years o lder than t he females' (36 .0 

years), with the ma l e age range being 30 to 53 a s compared 

to the f emale 28 t o 49 ye a r s . The women had been married an 

average of 2.4 times while the men averaged 1.7 times. The 

males averaged three years more education than the females 

( 15 to 12 years ). Forty-six percent of the females and 20 

percent of the males were enrolled in some form of higher 

education a t the time of the study. 

The demogra phic data describing the 44 adolescent 

participants are listed in thr ee categorie s of demographic 
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characteristics of population on Table II. The mean age of 

the adolescents in this study was 14 years, with ages rang-

ing from 12 to 16 years. None of the adolescents had been 

married, and they had a ttained a mean grade placement of 

eight years. 

Variab les 

Ha les 

Females 

Adol e sce nts 

TABLE II 

Age, Marital a nd Educa tiona l 
Cha r act eristics of Population 

he an Age Eean Times 
Age Range Ha rried 

40 .6 30-53 1.7 

36.0 28-49 2 . 4 

14.0 12-16 0.0 

n = 81 (27 ma les, 27 f emales, 27 adolesc ents) 

As s e s sment 

Test Instruffients 

he a n Years 
Educ a tion 

15.0 

12.0 

8.0 

The four instruments utilized wer e the Family Game, 

Pa r ent-Adol e scent Communic a tion Inve ntory, Dyadic Adjustment 

Scale, and Behavior Profile Inventory. Each of the four 

instruments measured a corre sponding skill that project FLET 

was designed to improve. 

The Family Game assesses parenting styles in four 

categories: t e 11 i ng ( T) , s e 11 i ng ( S ) , part i c i pat i ng ( P ) , 

and delegating (D). Hersey & Blanchard (1978) developed 
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TABLE III 

Experimental Pretest and Posttest Mean 
Parent-Adolescent Communication Inventory 

Variable 

Stepfather 

Hot her 

*Adolescent 

**Adolescent 

Pr e 
Post 

Pre 
Post 

Pre 
Post 

Pre 
Post 

He an 

84.37 
83.25 

88 .00 
87.29 

66.96 
66.00 

64.59 
67.74 

SD 

16 .14 
19.80 

16 .12 
14.03 

20 .00 
15.94 

17. 71 
14 .76 

Sem 

3.10 
3. 81 

3 . 10 
2 . 70 

3.86 
3.06 

3.41 
2.84 

n=81 (27 stepfathers, 27 mothers, 27 adolescents) 
'~Adolescent olf = adolescent per cep tion of stepfather 
**Adolescent ~ = adol escent perception of mother 

Variable 

Husband 

Wife 

TABLE IV 

Experimental Pretest and Pos ttest Mean 
Scores on the Dyadic Adjustment Scale 

Pre 
Post 

Pre 
Post 

Mean 

95.11 
86.40 

93.88 
78.11 

SD 

16.61 
14.59 

22.96 
21.97 

n = 54 (27 husbands, 27 wives) 

Sem 

3.19 
2.80 

4.42 
4.22 

42 
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better adjustment in marriage (p. 25). Table IV displays 

the experimental pretest and posttest mean scores of the 

DAS . 

The Behavior Profile Inventory (BPI) is a brief inven-

tory to help individuals asse ss their perceived stress 

leve l. The theoretical range on this instrument is 30-150. 

Each of the 81 subjects rated themselves. Table V compa r e s 

the experimental pretest a nd posttest scores of the BPI- -the 

higher the mean the greater the l e vel of perceived stress. 

Variable 

Stepfathe r 

Hother 

Adolescent 

TABLE V 

Experimental Pretest and Posttest Mean 
Score on Behavior Profil e Inventory 

He an so 

Pre 86 . 48 10.44 
Post 85.63 16.25 

Pre 78 .63 15.62 
Post 84 . 88 14.03 

Pre 87 .00 8.18 
Post 91.51 6.50 

Sem 

2 .01 
3. 12 

3.00 
2.70 

1. 57 
1. 25 

n = 81 (27 stepfathers, 27 mo thers, 27 adolescents) 

Statistical Analysis of Data 

The data from three test ins truments ( PACI, BPI, DAS) 

were first ana lyzed by a !_-test for independent means to 

detect any group differences; the data on the fourth instru-
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ment (FG) were analyzed by the Friedman Two-way Analysis of 

Variance. The t-test for independent means assessed any 

significant difference between the pretest scores of the 

experimental and control groups on each of the three instru­

ments. Since each! ratio yielded no sig ni f i cdnt difference 

in the pre treatment group comparis o n (control vs experi­

ment a l), a t-test for dependent means wa s c omput e d between 

the pre and postte st scores of the e xper i me nta l groups. The 

Friedman ANOVA was repe ated with the pr e a nd postte st scores 

of the experimental group assessing the scores o f the Family 

Game instrument. 

A significa"f1ce leve l of .05 was set for the r e jection 

of each of the four hypotheses in this study. The sta tisti­

c a l decision is r e corde d below for each of the f o ur null 

hypotheses. 

Frie dman Two -wa y Ana lysis o f Va ria nc e 

The c omparison of the pre and postt e st scores of the 

e xp e rimental group f o r the Family Game will be described 

b e low with the restatement of Hypothe sis One. 

Hypothesis One: There will be no significant differ-

ence in the group's pretreatment and posttreatment parenting 

style test scores, as measur e d EY the Family Game. 

Because number of choices in identifying parenting 

styles is probably not an interval measure of actual parent­

ing behavior, the nonparametric two-way analysis of variance 

was chosen rather than parametric. The number of subjects 
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in the three matched gr oups wa s 81: i. e. , s t epfa ther, moth-

er, and adolescent; each with N=2 7. The results of the 

Friedman ANOVA are contained in Table VI displaying the 

r a n k ed sums of each sub scale of the Family Game, e ach r e -

spondent's rating o f both mother a nd s t ep f a the r , the criti-

c a l va lue of £_=7. 28, and the obs e rved va l ues of X. Note 

that significa nt va l ue s we r e reco r de d fo r mo t he r a n d a do l e s-

cents, but not for the s t e pfathe r. The r e f or e , the da ta 

f a iled to r e ject the null hypo t he s is f o r t he s t epfa t he r 

St epfa t he r 

Ho t h e r 

Adolesc e nt 

Adolescent 

TABLE VI 

Frie dman Two- way Ana lys i s of Vari anc e 
Experime ntal Pr e & Posttes t Ra nk Sums 
o n Famil y Game by Respo n den t Category 

Sum of Rank s 

T s p 0 x2 

Pre 62 .0 68 .5 75 .0 64.5 l. 73 
Po st 46 .0 80 .0 81.0 63 .0 1 7 . 82* 

Pr e 36. 0 7 7 . 5 9 5.5 61.0 42.1 8* 
Po s t 5 2 .0 75.5 75 . 5 67 .0 7. 77 

.05 

.O S 

Pr e 69.5 67.5 61.5 71 .5 0.83 .05 
Post 76.0 69.0 71.0 54.0 5 . 56 

Pr e 61.5 73.5 71.5 63.5 1.88 .05 
Post 57 . 0 70 . 0 78.0 64.5 4.60 

*Significant a t . OS; X (3) = 7. 82 
n 81 (27 stepfathers, 27 mothers, 2 7 adol e sc e nts) 
T = Telling, S = Selling , P = Participa ting , D = Delegating 
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group. The data did reject the null hypothesis for the 

mother and both adolescent groups. 

t-Test for Dependent Means 

The comparisons of the pre and posttest scores of the 

experimental group for each of the three hypotheses are 

described in the following tables. The hypotheses are 

restated for convenience. 

fupothesis Two: There will be no sig nificant differ-

ence in the group 's pretreatment a nd posttre atmen t stress 

test scor e s as measured EY the Behavior Profile Inve ntory. 

The data pertinent to Hypothesis Two is presented in 

Table VIII. The t es t for significant differences be tween 

the stepfather ' s and mother's pretest and post test scores 

yielded a t ratio of . 26 a nd 1. 99. These t ratios did not 

yield a significant difference at the alpha level of . 05. 

The data failed to reject the null hypothesis. 

Variable 

Stepfather 
Mother 
Adolescent 

*t (26) = 

TABLE VII 

t-Test for Dependent Means 
Pre and Post Experimental Groups for 

Behavior Profile Inventory 

n He an so Sem 
Differences 

27 0.851 19.162 3.687 
27 -6.259 16.358 3.145 
27 -4.518 9.665 1.860 

2.056 
**Significant at .05 

t* 

0.23 .819 
-1.99 .057 
-2.43** .0 22 
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The test for the significant difference be tween the 

adolescent's pretest and posttest scores yielded a t ratio 

of 2. 43. The result of the adolescent scores did yield a 

significant difference at .05 level. The data rejected the 

null hypothesis. 

Hypothesis Three: There will be no significant differ­

ence in the group's pr e tr eatment and posttreatment communi­

cation test scores as measured ~ the Parent-Adolescent 

Communication Inventory. 

The t-test for depend e nt means was used to evaluate the 

differences between the pretreatment and posttreatme nt test 

scores on the PACI. The test for signific a nt diffe rences 

between the stepfather's perception of stepparent-adolescent 

communication yielded a t ratio of .18; the ado l e scent's 

perception of stepparent-adolescent cowmunication y ielded a 

t ratio of .21; and adolescen t's perception of 

parent-adolescent communication yielded a t r at i o of . 66. 

None of these results yie lded a significant difference at 

the alpha level of .05. The data failed to rej e ct the null 

hypothesis. Table VIII displays this data. 

Hypothesis Four: There will be no significant differ­

ence in the group's pretreatment and posttreatment marital 

adjustment test scores as measured Qy the Dyadic Adjustment 

Scale. 

The data pertinent to this hypothesis are displayed in 

Table IX. The test for significant differences between the 



TABLE VIII 

t-Test for Dependent Means 
Pre~Post Experimental Groups for 

Parent-Adolescent Communication Inventor~ 

Variable Me an SD Sem t 
Differences 

Stepparent 1. 111 22.392 4.309 .26 
Parent 0.703 20.210 3. 889 .18 
*Adolescent 0.963 24.393 4.694 .21 
**Adolescent -3.148 24.666 4.747 . 66 

Significant a t .05; t (26) = 2.056 
n = 81 (27 stepparents, 27 parents, 27 adolescents) 

48 

.799 

.858 

.839 
• 5 l 3 

*Adolescent = perception of stepfather communication 
**Adolesce nt perception of parent communication 

Variable n 

TA BLE IX 

Dependent Sample t-Test for 
Pre-Post Experiment a l Group Mea sured by 

Dyadic Adj ust ment Scale 

He an 
Differences 

SD Sem t * 

Husband 
Wife 

27 
27 

8.703 
15.777 

23.959 
30.312 

4.591 
5.833 

1.90 .069 
2.70** .012 

*t (26) = 2.056 
**Significant at .05 

husbands' perception of marital adjustment yielded a! ratio 

of 1.90. This result did not yield a significant difference 

at the alpha level of .05. 

null hypothesis. 

The data failed to reject the 
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The wives' perception of marital ad justment yielded a ! 

ratio of 2.70. This result yielded a significant difference 

at the alpha level of .05, thereby rejecting the null hypo-

thesis. Thus this instrument indicated that there was a 

significant change for wives but not for husbands. 

Results 

This chapter presented the findings of the statistical 

treatment of the collected data eva luating the ef fective n es s 

of a skills training prograr:1, FLET. This evaluation re­

vealed that the effects of project FLET produced no signifi­

c a nt differ ence between the pretreatment a nd posttreatment 

scores on parenfing style of the s te ppar e nt and pa r e nt a s 

measu red by the Family Came . 

The r e was no s i gnific a nt difference on the stepfather's 

and mo ther's stress r educ tion as mea sured by the Behavi or 

Pr of ile Inventory . Howeve r, the r e was a signific an t differ ­

e nc e found in the a dole sc ent's scores, suggesting that a 

skills tr ain ing program like FLET could affect the stress 

level within the stepfamily. 

The Parent-Adolescent Communication Inventory did not 

indicate a significant difference in the stepparent-adoles­

cent and parent-adolescent test sc ores. The results suggest 

that the content of FLET did not significantly change com­

munication behavior a s measur e d by the PACI. 

The examination of the data on the Dyadic Adjustment 

Scale showed that there was no significant difference in the 
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husband's pe rception of marital adjustment ; however, the 

wife's perception of marital adjustment showed a significant 

difference. These results indicated that the relationship's 

adjustment could be significantly affected for wives by a 

skills training intervention such as FLET. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

This chapter has been divided into six major headings: 

(1) summary, (2) findings, (3) conclusions, (4) discussion, 

(5) limitations,. and (6) recommendations. 

Summary 

The purpose of this study was to evaluate a communica­

tion skills program called FLET, the objective of which was 

to determine if FLET could alter significant behavior within 

the blended family. The central themes which were analyzed 

were the altering of parenting styles, the enhancing of 

family communication, the improving of marital adjustment, 

and the reduction of family stress. 

To evaluate this skills prog ram, over o ne hundred 

famili~s were invited to participate in project FLET. From 

the sixty-four blended families who accepted the invitation, 

the following groups were the result of random selection and 

assignment: experimental, n=42; and . control, n =22. Of the 

192 respondents who chose to participate, there was a 31.3 % 

attrition rate due to (1) scheduling, ( 2) non-attendance of 

three or more sessions without attending make -up sessions, 

(3) failure to complete and/or turn in test battery, and (4) 

self termination from the study. Thus the forty-four fami­

lies (13 2 subjects) completing the program were classified 

as experimental, n=27; and control, n=l7. 

51 
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Both the experimental and control group families we r e 

given a packet containing four paper-pencil tests with 

instructions for completion of tests. Each respondent 

family was allowed to complete the pretest at home and 

r e turn the test results to the investigato r the fo llowing 

week. This procedure was repeated for the experiment a l and 

control post test following the fi v e week s o f FLET ski 11 s 

training given the experimental group . 

The research design for t his quasi - expe r i menta 1 study 

involved the following six compone nts : (1) deve l opme nt of a 

communication skills prog ram (FLET), to h e lp improve b l ended 

family int e ract ions in parenting styles, parent-adolescent 

communication, rr..arital adjustment, a nd stress reduction ; (2) 

selection of instruments that wou ld measure fami ly inter­

action a nd / or spe cific behavioral change; (3) selection of 

the 44 stepfamily sub jec ts; (4) treatment of subj e ct wi th 

FLET; (5) collection of da t a ; and (6) statis tic a l ana l ysis 

of the data utilizing Friedman Analysis of Variance a nd the 

t-test of depende nt comparisons for d i fferences between pre 

a nd post experimental data and testing at the .05 level of 

significance. 

Findings 

Four hypotheses were developed for this study. To test 

for significant difference on each hypothesis, the Friedman 

was used on H 01 and the ! statistic was applied to H02 -
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The hypothesis will be restated with the significant 

results. 

Hypothesis One: There will be no significant differ-

ence in the group's pretreatment and posttreatment parenting 

styles as measured EY The Family Game. 

Decision. Stepparent perception of parenting style 

change: failur e to reject the null hypothesis. 

Pa rent perception of parenting style change: failure to 

reject the null hypothes is. 

Adolescent perception of male ste pparent's pa renting 

style change: failure to re ject the null hypothesis . 

Adolescent · pe rce ption of female pa rent's par e nting 

style change: failure to r eject the null hypothe sis. 

The par e nting styles of e ithe r the parent o r steppar ent 

did not show a signific a nt change during t he five-week 

skills training progr a m. 

Hypothesis Two: There will be no signific ant dif fer­

ence in the group's pretreatment and post trea t ment stress 

scores as me a sured EY the Behavior Profile Inve nto ry. 

Decision. Stepfather perception of stress level: 

failure to reject the null hypothesis. 

Mother perception of stress level: failure to reject 

the null hypothesis. 

Adolescent perception of stress level: rejecting of the 

null hypothesis. 
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The stepfather's and mother's stress did not change 

significantly during the trea tment period of five weeks. The 

adolescent scores changed sufficiently enough to demonstrate 

a significant difference in stress scores over the five-week 

period. The adolescent experienced an increase in stress. 

Hypothesis Three: There will be no significant differ­

ence in the group's pretrea t ment and posttreatment communi­

cation test scores as mea sured ~ the Par e nt-Adol e sc e nt 

Communication Inventory. 

Dec is ion. Stepparent perception of communication with 

adolescent: failure to reject the null hypothesis. 

Parent perception of communication with adolescent: 

failure to reject the null hypothesis. 

Adolescent perception of stepparent communication: 

failure to reject the null hypothesis. 

Adolescent perceptio n of parent communicat i o n: failur e 

to reject the null hypothesis. 

Hypothesis Four: The re will be no significant differ-

ence in the group's pretreatme nt a nd posttreatment marital 

adjustment test scores as measured ~ the Dyadic Adjustment 

Scale. 

Decision. Husband's perception of adjustment: failure 

to reject null hypothesis. 

~ife's perception of adjustment: rejection of the null 

hypothesis. The wife's perception of adjustment indicated a 

deterioration of adjustment. 
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Discussion 

Since the variable interactions described in this study 

apparently responded more independently than hypothesized, a 

closer look at how specific family variables interact is 

merited. To implement a skills program that facilitates 

specific behavioral attitudinal change, one must determine 

spec ific variable interactions within the family. 

This study demonstrates that a ttitudina l chan ges rr.ay 

come about as the result of a skills teaching progr a m; 

however, the change is not likely t o evolve slowly. The 

oral evaluation of participants supported this posit ion by 

sharing their perceptions of strengths and of weaknesses in 

the FLET program. The predominant weakness was leng th of 

time to assimilate new concepts and develop practical appli­

cation of behavioral skills. 

Many fa~ilies ag reed that t he content discuss ed in FLET 

was needed, tirr.e ly, and helpful in daily living, while the 

most frequent lament was, "I'm just now ge tting to the point 

where I could start gaining from this study. " Positive 

comments, such as these, suggest the following: ( 1) people 

do change attitudes and behavior slowly; (2) many people do 

want to improve the quality of their family life; (3) ideas 

for change will develop into personal goals when the time is 

right for each person's receptivity; and (4) some individ­

uals must be motivated to begin the learning process. 
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During this study one fundamental principle was repeat­

edly reinforced, i.e., families are in need of learning ways 

to communicate. Communication skills tend to be (1) of vital 

interest to families, (2) an acceptable format for family 

growth, and (3) an urgent need with most families. 

The fact that the analysis of da ta showed proj ec t FLET 

had no significant statistical effect in changing the step­

father's parenting style in relating t o the blended family 

points to the value of this study. The interactio n o f human 

relations is apparently too complex t o change during the 

relatively short time span of five weeks. 

The 31 7. attrition rate was due to the complexity of 

family int e ractions; i. e . (1) scheduling, ( 2 ) non-att e ndanc e 

of three or more sessions by one or rr.ore memb e rs of t h e 

mother-stepfather-adolescent triad without making up a b­

sences, (3) failure to c omplete a nd/or turn in test ba tte r y , 

and (4) self termination from the study. As these partici­

pants dropped out of the pro j ect, they were asked to g ive a 

reason for termination. Some respondents stated that t h e y 

had terminated due to an escalation of existing family 

problems. Others stated "that if the whole family isn't 

going to work at improvement, why at tend." These comments 

reflect a basic attitude of dysfunctional a f a mily is, the 

greater the difficulty to keep them involved. A self im­

provement study of sufficient time in growth is needed to 

assist those families in growth. 
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The literature describes friending or being a friend to 

the stepfamily as an important alternative to stepparenting 

(Ackerman, 1963; Messinger, 1976; Stern, 1978). Therefore, 

project FLET was designed to teach an alternative approach 

to parenting, with the end result being improved communica­

tion and the development of friendship between family mem­

bers, especially the stepparent and adolescent. 

Conclusion 

This study evaluated a communication skills program 

called FLET to determine if it could change pa r e nting 

styles, enhance family communication, improve marital ad­

justment, and reduce the level of family stress. The data 

showed no statistical significance of improvement in these 

four areas for all family members. 

An analysis of the data indicates that the respondents 

finishing project FLET were relatively healthy families; 

thus, accounting for the higher pretest scores a nd the 

regression toward the mean on the posttest scores . All 

participants are given a n opportunity to alleviate a ny 

stress created by the study. 

Limitations 

The most limiting factor of this study was the length 

of time for the communication skills program to e ffectively 

become assimilated into family 1 ife. People tend to change 

slowly over long periods of time; some individuals require 

longer time frames than others (Patterson, 1971, p. 1). New 
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concepts may be easily learned and assimilated if subjects 

are not confused with too many new ideas at once. However, 

for many participants, most of these concepts were new 

material, thus presenting a flooding phenomenon which tended 

to reduce the learning impact. 

The teaching modality chosen for this study may not be 

tenable for all learners. Several participants did not read 

the handouts or practice the ass i gnments. The experiential 

learning process seemed to be mo r e openly rece ived by those 

who were still involved in an educational learning process. 

Using a test battery consisting of four instruments and 

a demographic questionnaire was over-whelming for many 

families, and this produced a problem in coll e cting com-

p le ted test results. There was no single instrument that 

could adequately measure human interaction tha t related to 

the varied attitudal change, which FLET address e d . 

The busy schedules that large numbe rs of f a milies ma in­

tain reduced the probabi 1 i ty of a whole-hear ted c omrni t ment 

toward a personal growth program. Many members atte nded out 

of respect for a family member who a sked that they attend 

with them. 

Moreover, it may be erroneous to assume that step­

families would accept change if they were offered an alter­

native for improvement of their family relationships. 

The difficulties that change presents to some indivi­

duals may be too great a challenge. It appeared that sever-
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al would have ch a nged their a ttitu des a nd r e sult a nt be havi o r 

if the changing had required very little or n o effort on 

their part. 

Recommendations 

Based on the finding s of this study, the f o llowing 

recommendations a r e presented for futur e r e s ear ch: 

1. Deve lop a more prec i s e instrume nt tha t woul d 

facilitate the use of a s yst ems a ppr oach t o the study o f t he 

family. Family interactio ns n e ed t o b e ide n ti fi a ble wi tho u t 

a massive bombardment of instr umentation. 

2. Es tab 1 ish a longer interva l f o r t ea ch ing c onc e pts 

a nd s k ill development. Compar a tive l e n g ths o f time c ou l d be 

r e s earche d to determine which leng th o f time of f e rs opt i mum 

l earning for a ttitudinal change . 

3. Replic a te the stu d y in s e v e ral d i ff e r e n t s i ze 

groups t o determine if the gr o up si ze a ff e cts the pa rti c i­

pa nts ability to s ynthesi z e s k ills t hat wil l c hange a t t i­

tudes a nd behavior. 
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TEXAS WOHAN'S t; t:IVERS11'Y 
Box 23717 TWC Station 
Dente~. 'I'ex~s 7620~ 

HUMAN SUBJECTS REVIEW COMMITTEE 

Name of Investigator : Elmer L. Howell Center: Denton 

Address :_....:6~2~Eii<ldo~.~8r..le:.:w~a~t:.:e:.:r......::Dr=i..:.v.:e __________ Date: July 30. 1981 

Lakeside City, Texas 76308 

Oear __ ~MrUL4,_H~ow~e~l~l..:.: _____________________ ___ 

Your study entitled Chani1ni Family Dynam,ics; An Impact Study 

of the Internal Interations Produced in a Divorced Family by a Remiarriage 

has been reviewed by a committee of the Human Subjects Review 
Committee and it appears to meet our requirements in regard 
to protection of the individual's rights. 

Please be reminded that both the University and the Depar~­
ment of Health, Education, and Welfare regulations typically 
require that signatures indicating informed consent be obtained 
from all human subjects in your studies. These are to be filed 
with the Human Subjects Review Committee. Any exception to this 
requirement is noted below, Furthermore, according to DHEW re­
gulations, another review by the Committee is required if your 
project changes. 

Any special provisions pertaining to your study are noted 
below: 

Add to informed consent !orm: No medical service or com­
pensation is provided to subjects by the University as a 
result of i njury from participation in research. 

Add to inforo ed co~sent form: I UNDERSTAND THAT THE RETURN 
OF MY OUESTIOl'\t; AIRE CONSTITUTES MY INFOR.I-IED CONSENT TO ACT 
AS ll SUBJECT IN TH ! S RESEARCH. 

~ar 
~ The filing of signatures ofAsubjects with the Human Sub j ects 

Review ComFit ee is not requ i red. ~ t>j ~ 
~~I 
Other: 

____ No spec i a 1 provis i ons ap p ly. 

cc: Graduate School 
Project Director 
Director of School or 
Chai~an of Department 

S i n c erely , 

Chairman , Human Sub j e ct 3 
Re vi ew Co~mittee 

a t Denton 
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Consent Form 
.TEXAS WOMAN'S . UNIVERSITY 

HUMAN RESEARCH REVIEW COMMITTEE 

(Form A -- Written presentation to subject) 

Consent to Act as a Subject for Research and Invest i gation: 

The following information is to be read or to read by the subject. One 
copy of this form, signed and witnessed, must be given to each subject. 
A second copy must be retained by the investigator for f i ling with the 
Chairman of the Human Subjects Review Committee. A third copy may be 
made for the investigator's files. 

1. 1 hereby authorize --~~--Elme--~r_Ll __ o~yd~~Howe~--1~1--~~--~~--------­
(Name of person ( s) who will perform 
procedure ( s) or invest i gation ( s) 

to perform the following procedure ( s) or investigation (s): 
(Describ~ in detail) 

(Pretest) 1. A battery of test will be given taking ab:rut: 1~ to 2 hrs. 

(Treatment) 2. A 5 week parenting skills program will be given to the 
experimental group. Each session will last about 2~ hrs. 

(Posttest) 3. At the conclusion of the parenting skills teaching 
· progr8111, there will be a second battery of test given. 

4. 'The control group, if they choose, may take the parenting 
program at the conclusion of the stu:iy. 

2. The procedure or 
to me by 

investigation l i sted in Paragraph 1 has been expla i ned 
EJ MER I I CTfD !fle!Fj I 

( Name ) 

3. ( a) 1 understand that the procedures or i nvestigat i ons described i n 
Paragraph 1 i nvolve the following poss i ble r i sks or d i scomforts: 
(Describe in detail) 

'The only disccmfort will be attending the sessions for the prescribed time. 
'The only risks are personal awareness of present parenting skills ard 

family relationships. 
The only dissonance 100uld be produced by kn:::>wledge of new ideas for 

improvment in the family relationships. 
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(Form A - Continuation) 

). (b) 1 understand that the ·~rocedures and investigations described 
in Paragraph 1 have the following potential benefits to my­
self and/or others: 

Help me improve in my ccrrm.nication with my family & others. 

Increase my awareness of how I can better get along in the 1o0rld. 

3. (c) 1 understand that - No medical service or compensation is pro­
vided _ t6 ; subje~ta _ by the university as a 
result of injury from participation in 
research. 

4. An offer to answer all of my questions regarding the study has been 
made. 1f alternative procedures are more advantageous to me, they 
have been explained. 1 understand that 1 may terminate my partici­
pation in the study at any time. 

Subject's Signature Date 

(If the subject is a minor, or otherwise unable to sign, complete the 
following): 

Subject is a minor (age ____ ), or is unable to sign because: 

Signatures (one required) 

Father Date 

Mother Date 

Guardian _ Date 

Date 
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ELMER LLOYD HOWELL, M.ED. 

MARRIAGE & FAMILY COUNSELOR 

1901 lOth Street Suite 102, Wichita Falls, Tx. 

May I take this opportunity to introduce myself. I am Elmer 
Lloyd Howell: a Ph.D. Candidate in Marriage and Family 
Counseling at Texas Woman's University, Denton, Texas; an 
adjunct instructor for VRJC (Vernon Regional Junior College, 
Sheppard AFB); and a Marriage & Family Therapist in Wichita 
Falls. 

As part of the requirements for my dissertation research, I 
have developed a family communication skills model called 
Families Living Effectively Together (FLET). The enclosed 
brochure will describe the aims and objectives of this 
exciting project. 

Since your name was recommended to me as a family that is 
interested in learning and experiencing new, exciting ways 
of self-improvement, I am offering you an opportunity to 
participate in this program. 

There will be no risks of you or your family, no costs, and 
no physical or emotional stress. This program is absolutely 
FREE. The only thing you and your family will need to do is 
either participate in a group that takes a personal inven­
tory (a battery of tests) requiring about two hours or be in 
a group that will attend a class for 2~ hours each Tuesday 
evening for five weeks. 

All you need to do is read the enclosed brochure, decide to 
participate, set aside some time for the testing, and call 
me at 766-1886 for confirmation of enrollment. 

You may wonder by now what do I get from all this FREE work 
on my part. I get to use your test scores (unidenti-fied) 
to statistically determine if project FLET actually helps 
families live effectively together as friends. 

Call me at 766-1886 for more information and to enroll. 

Sincerely, 

Elmer Lloyd Howell 
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YOUR FAMILY IS INVITED .... 

*FLET 

*FLET 

*FLET 

*FLET 

*FLET 

*FLET 

*FLET 

*FLET 

*FLET 

TO PARTICIPATE .... "LIVING EFFECTIVELY TOGETHER" 

TO EXPERIENCE ..... "LIVING EFFECTIVELY TOGETHER" 

TO DISCOVER ....... "LIVING EFFECTIVELY TOGETHER" 

is a Family SKILLS Model designed to help 
families consider a slightly different 
approach to family living. 

is a GROWTH process which motivates each family 
member to contribute happiness to the family unit. 

is a fresh approach to an old QUESTION ... 'how 
can we all live together successfully'? 

is a WAY of LIFE ... away of daily working, playing, 
experiencing, laughing, and in general growing 
together happily and successfully. 

is PSYCHOLOGICALLY and PHILOSOPHICALLY SOUND. 
This program employs six basically fundamental 
principles. 

allows each family to BUILD on their own VALUE 
SYSTEM. 

is a skills development program that UTILIZES 
already existing family STRENGTHS. 

teaches each person SKILLS OF : 

COMMUNICATION ... 

DECISION MAKING ... 

DISCIPLINE ... 

CONFLICT RESOLUTION . .. 

POSITIVE SELF-CONCEPT . . . 

IS DESIGNED TO HELP ALL PEOPLE I NTERESTED IN 
CREATING FUN, EXCITI NG WAYS OF SELF- I MPROVEMENT. 
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WHAT IS FLET? Families Living Effectivel y Together i s a ~:ew 
commun~cation sKills program for families wf.o want to deve l ­
op a more effective and exciting way of l iving. 
T,.j'HAT wiLL THIS PROCRA..'i COST? It is FREE ... No Hone y. 
HC' Huch TIME Citt ftET TAKE? 
1. Gne group will take a set of tests ( personal eva l uat i on) 
that will take about two hours or less to fi~i sh . After 
five weeks this group will retake the set of tests. 
2. A second group will take the pretest, attend a cl ass on 
Tuesday evenings for five weeks, then take a posttest . 
1-;HICH GRCUP \.fill I BE n;? Every family will receive an 
opportun~ty to attena the class sessions where the ski l ls 
development will be taught . The families that are in the 
control group (group 1) will all be notified when the 2nd 
study' group will be. It will be offered in about t'WO weeks 
following the conclusion of the skills development program. 
wiLL HY TEST SCORES BE COKFIDENTIAL? Yes, no names wi ll be 
atf~xed to the test. A coae name wi l l be ass i gned each test 
and at the conclusion of the testing all tests and scores 
will be destroyed. 
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t,.;~AT INFORMA7ION FROM TEE TEST IS USED ? Cnly the col l ected 
test scores in each category. No scores will ce used i ndividually . 
r,;Ho IS SPONSCRI NC THIS PROGRAM? El~er Lloyd nowell, a PhD 
candidate at Texas 'oman's University, Denton, Tx . This 
skills development program is the result of a research 
project connected with the Ph.D. Dissertation . Howell has 
lived in wichita Falls for the past six years. Dur i ng that 
time, he has worked as Associate School Psychologist and 
developed a private practice in ~~rriage & Family Therapy. 
HOt,.; CAN THIS PROGRM-1 BE FREE ? Everything has a cost. Each 
family gives time to take the test, and Howell gives the 
Communication Skills to each participating fami l y. This way 
all are winners. 
Hor,; wiLL THIS PROGRAM BENEFIT MY FAM ILY? 
1. It w~ll enhance the present skil ls you already ha ve. 
2. To Learn successful ways of i~proving c ommunica t ions . 
3. To develop problem solving skill s t hat i nvolve eve~y 
cember of your family . 
4 . To learn more positive ways of shift i ng respons ib i li ty 
to each family member -- Thus reducing the need f or ne gat ive 
forms of discipline. 
5. To explore alternatives in conf lict resc lut i on. 
wHO CAN PARTICIPATE IN "FAMILIES LIVH>G EFFECTIVELY TO GETHER" ? 
ProJect FLET ~s aes~gned to be effect i ve w~th any t ype 
family: intact, single, divorced, or stepfamily. For this 
particular presentation , the stepfami ly is the t ype needed. 
If you have been married, d ivorced, and remarr i ed with an 
adolescent (12 to 19 yrs) living at home t hen you are encourag ed 
to participate. 
wF~! ARE THE DATES : SEPT . 8 , 16, 22 , 29 , & OCT . 6 . 
LCCATICN : REGIC N IX ED~CAT IOK SERVI CE CENTER 

301 BEVERLY DRIVE (LCCP 11 ) wi CEITA FALLS , TEXAS 
TIME : 7: 15 to 9 : 45 P.M . 
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TEST INSTRUCTIONS 

If of Test Test Who Rates Whom 

FAMILY GAME: 

2 ........ "Parent Self" ... Each Co-Parent evaluat es themselves 

4 ........ "Parent Other" ... Each Parent evaluates their 
partner 

... Adolescent evaluates each 
co-parent 

PARENT-ADOLESCENT COMMUNICATION I NVENTORY 

2 ........ "Form P" ... Each parent rates the child 

2 ........ "Form A" ... The adolescent rates each parent 

DYADIC ADJUSTMENT SCALE 

2 ................... Each adult evaluates their marital 
relationship 

BEHAVIOR PROFILE INVENTORY 

3 ................... Each person rat es their own personal 
stress level 
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The• h.aw~t wnrktd •t-il tOI~t~ter oa fanu..l,. 
ptOtf:(.CS u:ad b.awr bon-n &01r ru \oC'UIC' .&ItT 

d1ffe~ncr1 on UleU" o •n. 

/ 111 li•t: :u••"•" :ht · ;.,.,,~, ttYI• IJ 
A . .sv.::uJ <:t:niro~r'..Ot)n i-lf net W\ 1nj .r.vtiu.n;; J.bnut ~ IJ 1pcndi ,. C. 

lcJIYC' (hC Uf\I.MIOO »t:.tlc. L.'l.J .UJ~C I( ,...,. j .o.J: w o • ic Ol.. t . 

B. d.uc:.uu :.he ~t-H«m •u.h hllD .aoJ rc&et.Dt:r ...-oril. vue s tC"&.IOn ­
.Oie ri.uL 

C. l"n(ate c:Dc n~ l.icruuootu tO hun ADJ ri:lra d osrlv JU.pc'f'YU"! bu 
•~ndJtljll.. 

D. eTl)l.a.&a rhr te"UOns for C'\Ht.IOJ ba.a.. i: •~ow.n1 U\d u ...niT hu ro le . 

AL.TERNATIVE ACTIONS 

{If.;,, '"~"•" rhu ,..,..,., ~wi.J 
.'\ . ::u . .i.;~ a .i r<. t-~~Cn. C"Xpwn I( ro rhrru. Uta UU...,C't .ul• q uC'st 10n 1 

the• maw haw~. 

B. ~ot 1nrrrTrrr , bur W1lr ro J~C' ai t h eY • ore .r ouc ::'IC" rtl iC' IVC' I 

C. ~ qwcidv ~d ri nnh· to cotTe'Cr UtO t C'CirC'C": 

D J ucu.H rn~ \IC'U..ItiOft Wlfh (nrm l.lh! br luppomve 
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UIHIECTlONS FOR SCORING 

Determining Parent Style and Aexibility 

Fi,u~ I ~low .-.11 h~l~ vou Jererm1n~ vow ~rcepuon of 
ct111 pannc s uyle .~nJ H'¥1r tln,Oduy. In cne ric~r~ be lo • 
Circle che letter of che J.!tn'nau•r l.Cuon rh~c you ~o.ho.e for 
e"Kh of che r.ocl~ unuuons. Tou.l cne nwnOC'r oi CLCCIC'S 

Jitffrly .abo•e 1n ead' of cfte four subcoiumns. The ~~ 
co lwnu l rh~P -' rtprncnc rhc nwnOft oi n tnlt1 ~rou 
fe lr th11 ~' ~ u.c pucnr 11'"f'lc-s l l reUintJ.l cscll­
•nl), } I put1C1p&nn1J, .1.1\4 41 • oJe lcptsl'l i J· 

I'1<Jure I. Oeterminl"9 p....,. Style and Style Fle•ibillty 

.. I 

( I I 
! 

r.. 2 I 
l I 
• I 

I 

I 
5 I 
• I I 

"' I 

~< 

/ 

ALTl:RNAnVl! ACTIONS 
iStvte A.,9•1 ....... 

" (I) I (2) I ill I t•l I 
A I c I I I 0 ' 

I 

0 I ... I 
I 

c I I I 
c I ... i 0 I I I 
• I 0 I ... i c I 
c I II I 0 l ... J 
• I 0 i ... I c I 

I 

~ I ~~ ----r-"--r--c~---~~--o--~ 

II 
l 

c 0 

c I 0 

10 I I 0 i .. I c I 
' 

11 I .. I c I I ! 0 I 
I 

\,_ 12 c I .. 0 I I : 

Sui> 
(I) I (2) I ill I (4) I 

COtUift~ I I I I 

: \ \ '\' \' ' % ~ ~ \ 
I> I> ~:;; \"·~ 

·~ 1, 
I> 

frnm :ne J.OO•r ri (\J.rr. vou 'Ti n .: ere~~1ne . o ur ~e rc etl­
:.o n ry( tnu ~ arenr l pn m.u-v J.n.J lt'\On •. urv :~•re:H H' .es 
p~,,..~~~ p.~ ;.,., , rnlru u .Je r~n e.J ::, v ·ne \ I.IOCO•um n•1 1 .n 
• h•cn r!'le re u e : he mou re )pon1e 1 7"h e ~ .re r.1 H' .. e·, 
' " n puenc 1en.J1 tO \UC n n o<.:~uon •n "" J.J,., ,.~.J""" ' : ..• . 
' ' UlY o n. o.> r :nore- oi d 'lt' u rne r \ uo.. o .. .:m ru 1n -. ntc !'l · !'l e ~e 
Jl' t' ~0 o.> r m o r e ' C1 P. .. •H C'1 5n :e ·i C'\ IC HH"V 1 .; e · C' ; - .:'Ic".; 
:)v · 1'\e .,..:mce-r ·H t i..O.. "~..: r.- r- 1 1'1 ' f'\ " :'1 -C': ~· .:e 
::"'o r e . l'\O i ( CI. 7:.,., • ~c 1 u..:e1 :)v r :'l ;-;1::-. • :-'> .:-:...: \ C' ~ : n ..: J : 
\(\IC1. 
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1 

2 

4 

5 

Self 
(INTI!AMEDIATE CHILD: NINE THAOUGM FIFTEEN) 

Oeweioped by P-..1 Herley, l<enMIII H. &.nc:Mrd. .nd Jolin .nd Anna OonoQIIue 

SITUATION 

Yuw- ton ia ncx f'ftpo61.iinl Wi14• tO dtc 
fricndlr wa,. la .,laictl rou haw ~ blat 
"' llelp ........w a.. -.... n.o cl>ucws -
rMX lftDAI Jofte -..1 Iiiia raoaa .. & nna. 

srTUATION 

Yu.u ~beet io ,.me, ben-or abnoor 
~,Mr~•~a~n~Y~ 
ha91' oern HnCt s. dMciufttr co ._ cha& rJJ 
bot .... ,.....t ...... tw hfto .w.... llep<>m 
rro. tc~ shnw ... PfO"."'M'IU. 

SITUATION 

YI,)W ~l'ft' is unaWe to t"'''IIJJoi"C a~ 
tlict .. ;dl ~ ,,· her i~&.. Y\M~ l!law 
DOI'III&i!r aoc la1'11'1HN ia :hew stna. 
aDnft.a. In thlr puc they t.w tftftWd 10 

take No.:b coatUca: ia ~ aad tul" 
wori:N ouc dw pi'OOM: .. dwnlwi,·n. 
Tltil a:a. chu aop.,.,;b a 110e ....... ~ ... 

SITU AnON 

You ....-e ..:oesW.r\atl: ~rout 100 co 
rnt:Mplaii-.Hebuclo-.......,j 

..._,.oiliry ........t elM - 2ftci "" • 
_n, akiAc ~can o( hoa""""' 

SITUATION 

y.,.., ~·· bolla•iot ... bfta ~ 
fftionona. Sbe ia betnc "ocoo~ 
W WOftttl.i•~ to faa:Wy IDittll.iten. Sk 
........ m....u, -.IN ...-...~; ... o.: bot 
~ 'hons. - Layina J.?we dw Lew­
tua Mi'*" Ill dw pat. 

SITUATION 

Y CJIU h.a"' JIUC R'Nt"'W\J from the hotJftcal 
Wbef~ r (MI, h.avf> bft1l. ~OW'nnfC from M 

iJ.Inn~. OunnJ rour .abMDC:c me i-anuJr 
S&N.UiOft Ius be-ca. NftftlftJ UDOOthly . 
\'nut spou~e M bom• lw bren clovjy 
su~IIIGI dw childna. Yl>u .-ant h.l 

IDaolftQU\ ~ ~ -.J ~ ....,, tO 

iDctnM dwv NW"' ta.iuAII"flpoftt.lbiUry. 

AJ..TEANAllVE ACTIONS 

.\. Oinct ..W c~ly ou...,..... a.. cnmpleriDn of doe chof-H. 
B. Ia a pMaaac iAd frWndJ,y awuwr coe.aa..- co eacOW"J..It b.&a 

lwlpoq ......... clwloooDe. 

c. &plaiA ... - 10 - """ - ....u '""' lw """pletn ail ciloNL 

0 . eo.·. do~-- bo6a-rio< will""-· 

AJ..TEANAllVE ACTIONS 

A. &p.eu ,_, ..a.ixcioo ..;.a bot peri.,...._c, &plain ro bot 
dw unpon:aace oi ~oncizuuftl ro iat~ .uaJ motUtor bft ~i... 

II. SOncc lilc tw ite.,...,....l. let bot clo dlo work on bot OW"-

C. Eaptfto vow _.t .-1 bo •Yailablc ia< bclp ., on..IC<!. 
0 . c..-... 10 olinct oocl _..... ba bo-1<. 

ALTERNATIVE ACTIONS 

A. &pWa die pmbloal10 doom....! datiiT dwir oifom at rnot•;nf 
tile pmNoiiL 

II. L.n dies wotk it""' fo< ~ u dM-r ...,_ .w- .., Ill< _.. 
C. Solw riM pn>INetn fo< doom llllloci ..U docdl - 10 Jo. 
" Enc~~n.,.. rt1em m ,._,...., me corulict .-d C. t\Zf"'PP"''"~ ,,f 

C..t.t wrfurn. 

ALTERNATIVE ACTIONS 

.\. Pvnapue wida bit:~ in ~ ab-N~ dM rntT'IAIJ.C1nll'1't N be 

.. ppornw "' his ......... 
I . Drudc ...._ '"""'"'•~ Ua ., b. .tone- ...J UwG Jirea the 

.,_..,-_, oi dine:--. 
C. .\l.low hlat. ro .~0. JN• be woWJ ti..k.a u.. a!C'Ct' h11 ronm. L..c 

ham Oo ic Oft hU o.""O. 
0 . &,!.an ro atm _,. ct:e t"'U88 ~ be una,tc..; aA&.I monuur 

cDc ..tw>p. 

ALTERNATTVE ACTIONS 

A.. Coe»d~ dUa a tap tae" IO&aCduvvrcil &aJ t.ioa·c Jo .aYt..."'ta.;. 
8. ~lu.a m Hr the .tfccu of h.u beila..,.-: w.. d~a~ .- ,era ~rr 

chofft Jnoc &Ad titows rnprn t~ll'd (lrlii.I.Jy m.mbcTt. 
C. Act qt.AaekJf Mod fitmJ• ro con"Kt ud l't'\iaf'I'C't Mot bt.:ft.&onor. 
0 . Sit Jo-t& .And ..iitcw• r:tw ,.NIOC)ft .,dl hcT and. rinJ out , hac tbe 

rt\anlu ~~ ,, b. dooe. 

ALTEANATTVE ACTlONS 

.\ . Do • ·ftar on brr JoM ro m.aU dwm (nltmpnrunr 3.1\J &nvrn•c-d. 
8 . C.VOnnu• •1th .:l.ot.r supr~~n J.l'ld ~cc. 

c. Le-t mc.m J.u-e.ct tbclt' OW'a blriu•tOr. 
0 . EX9i.un ro dwm the tmponancc of us~mant some n:1pons•b•Urr . 

but d '..clt prno...IK .&lly tiut d\u "'1'-ctn!l .l(..:ompiuhcJ. 
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I 

17 

I 

8 

9 

I 

:11 

i 
'12 
I 

i 
I 
I 

SITUATION 

DYe co \'OW' nf'w 1ob. work U"Ound chc 
1\o..uc o~C'\U co be )iund '" .1. Jaife~nt 
wav. YoW" d uiJrt'n uadennt\d. chc pro~ 
tcm uW 1\aw m.aJe ~~snon1 oft ho., 
chr, couJJ bt"ip. Th~ tuvc wua!ly done 
~u .. ,,ts cMar chores '" c~ P"''· 

SITUATION 

Your chalJreft uw bcha.,nf tn re~pcns,olc 
·~ys U\d ~t 1Lon1 • ·C'll .. uh C'~n o•nc ~ 

.&.nJ ~·ou .anJ ~OtU spowc. ~uc vvu :'c ~.: a 
•nscc~Ue &.bouc you.r l~oek or' sup«t"''uaun oi 
chctr ""tlv1on. 

SITUATION 

YtJu.r \()"" hu 1'101 J une th~: f.Ul rlt-.ln ~o:n 
ch:r .,.,,u .o.slr.~.;U ham co J o . He i~·• :-. : 

ALTERNATIVE ACTIONS 

A. Tell chcm wh.lt chetr nc• l"e"Spnns•Cuiuu:·s ue J.nd chen c:ose!v 
su~~~~ cheat complenon. 

8 . P"ll'tlcapacc •~th chem tn .Je-c:1J•n4 nC'w .. ·.n·s :u tn.ue :ne c :~o:ut ..; · 

tn.J re~ponuCuiaocs Mh.l 1uppon- rhcar coopc:-.wve C'u"oru. 
C CL&nfv rh~ n..., s•ru.lOOn uh.i :n~..:c H.Ltf' du.t cvf'l""' ll ftt' ' ' -Jutn -' 

ht.t 0( l'wt tb..&R. ~ 
0 . jwr le-t elM .uwaan• oi ne-- ~sponub&liun cmc-r~c. 

ALTERNATIVE ACTIONS 

\ . 'imp .,,rn·•n1 .:~"'' t t .u1d C·>nnnur ~c :e'l.'lc • ht·m .JJ•>n ~: 

Oc-~oiiJC.: ..,h.ac .l.I.I IO :a r•J rJJtc .ll'ld rhc:n '-'"~'·· -l'l ~ ·•ur .J ..:~o : \ • • '" 
t...._C''!\. 

( T.lir.c \l~p\ co ·h rcct ...,y su;-c~I\C ri\C'at ~~-'.., \- ,, 
0 . ~\CW» :he ur:~u<'ln "" uh cncm U\J J U t- r:"' p r r .... r~o: ..u. ~ ~:'1 

ment on " plul n r' l.I.'Uon.. 

ALTERN.:OTIVE ACioOI'<S 

J:,JUO.J hl If . 

,how '-'P ..,hr;, w.hC"<..uJ~ bur V''-''"' •o CC' fi F'r""•" :nc 'H::: :.-s~u . : .:"r 4 .': tt.:t; ::. C' •vr.r..: .:u nr 1:":...: ··; r~,..... , ,"' 
,1uoJ ,., ~""''"- o:SC\ar.t. thr C"o,)tnph:ra, •n .u cnc ..,!t. .CII.IP 

~ Cttt:Ct .utu c!v'oe'IY tu ;:"'c :"."I\C l"..tm ... , : :1 t t:C" • :a . ·. L .. r 
D. Ou, .. ,, d•<' • •tU..&fK'In ~·a :!a :::n: tr: .1 • ~•cu,j ; \ m.n:'\c l' 

SITVAnON ALTEt1NATIVE ACTION::i 

Yu..u ·~rup d.autJ'Irrr. •to l)r:-::o \:..Siv :\ . CthUS\ tbc ~ru~·~~ •• ,,.!\ :otcr 11\J ,,., ..,, "'-": 1-u.:r '" .:, . ...... -
I"..J '::~'1'l ..L"\ rscrllcnc 11"\Wcnr. •• :: co~r: - l..Jlu.uon. 
runJ ro J,: c .lnd p.m"-'pu« 10 .;Jrcr-w:nov; 8 . D-•n c lfUC'rrcnc. ~1: :: • •l! :-t.".Uu~ ':'IC' ~:no:cm ::•..: ··: ,.,r n..:._ .. ,,.. -..: 
lC.tJYifln. Her \<:h"ooi~& .1n~ cho.~ JJc 1'0 cort"Kt j, _ 

;ufiennL Yo" icl! '"*' \be wou.lci r..&c c. S.tnr:cr n~r a&J I\' 1flr1 4t"'CI l UQ't.' fVhC" :i't~ , ., rr;:o:c:. J"' ..J i ~I:: 
<&n: (".( t.!'\c pre;bkm. b"r nc .., :ihf.r '"""cr...! l'h) tno.:won . . LftJ dK"I~ o~n..un..! rhc- ": •- ~ "'- · 
.. -~u )0\.& .a-r q"uc coaccm~~- D. e....,01:..e. ~h~ ucu..uon :n hC"r n11i c • .:.o .•; ::u. "'"''"' ' •to :-. · :.•:.-n: : 

l.>C"~t<l·n •oci.:IJ an.,•nc• •n~ •· r.t: r . c-~con t .:-, · .. ,c ~ 

SITUATION ALTER~UTI'tE .lCTlCNS 

Your o,on . utu.&L11 J.blf' r.J ~u. , r:mc t':· .\ . ,\ YC'I oc .. .:>1"\(rn nr.:t ulH h ·: :.r. r 'J'·•·• ... ..: -~· n tn a.: 1::"'· "• • , , -;-·.· 

1pons•bri1; r +or n~dlin~ moncv. 1.1 nv r re · IC'~vr •nc JUU.J.IIOC l.lQ;,c- ..:n-.. .J~ . .... n: .. · •r ..,, ,[ ...; [ ' · ~ .• · ' ·· 
;poc•i•n,ll co a d\&np on lpen•i•n\= C.lUlr .J 0 C• •tc~-Wo cnc 7~"1r:-::~ • ·•:!'I "'•rr. .•·:.,~ ·~~~c ~no:r ,.; ' '" 
~. •br il.lf!IIT ·, pt"'r'!~r fi:l&Ct ...l k::l" • ...:-k. "o:r :"'I.L"l . 

SITUATION 

Your ch•ld rcn tCC'm 10 DC' u.owr ·.wuh c.:h 
urnc-r. O.cr thc i.uc 'e-ve-n.! \~ .&rt ::1.c,· 
;,,vc jOUk"n .Uo n" m p cMr .ln<l .! w •ng 
: n.a( pc"n oo.i h~•c -Jonc •dl '" \(hoo; """' 
1\ ;a"'r :Ucn fC'1$)01"\U~I jH"'-' U humc 'f""!o!.C'V 

n .a.vc ..,nr lr. t"J ..... 11 cocctht' r " " i~m11v 
~rutecn .lnd ha"'c oec n .10lc- ro l t' ftl c .1n v 
J lii.:rconcC'1 •l n chc•r ~n. 

c. R .. ·; c;.rco :hc new ltmtu nn,, :~; n.m ... · . ..: · ~r: f'l ,: .. H< t \' , .. rt" r 1'1: ' ' 

D Ex OI.l.lt"' :.ne ~"&IOQJ tu r ~ u tnn ~ :0 Jc .. . r e-n ..... n l( ~lhJ . . .-r l l \ , . ~ 

ro <. 

ALTERNATIVE ~CTOONS 

.\ F. J. oa.un • o ur J c:\. \IIOn t. • rt'IC' ,. n,,J ro.l"'! ~ r"o.. ~ '" "' '"· 
:n e- 1· m a1· !-I ;a•~ . 

8 Dnn t l n t C' rT C'!'C': ..,:1-.U (\ I ..CC: : / · n c .Mi o ... t ":"""'l ~ • · r ... 

I \ cr OUICldv .U'h.: rinT'UY :..; ._.,rfl'"Cf ""~ :~II'"I:C"'-

l) !.)u,t.: n rnr \IC\J.l''"" ..,u~ """'r .. nn~rt·., ... n .. :x.· ,..,r,..•p••r""'-
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OIRECTlONS FOR SCORING In'"",;,,,",, ;,,.. 
, 1 n. l ~o: the l ~o.· cr~o.· r , •f rhc .ucern.~.uvc .llfL' ' " rn.u • • •u .. ~. ou : ~ • • r 

.. . 1-. 1'1 •1i : !'\~..: ~'ll.c: l vc ''fUJ.IlOn ' Toul.l r ,.,c: "l l.l r.'\f'lc r · •I .t tClc' 

.: . r~o.· tdt "~'"''-" '" ..:.h.n 11i rnc four \ l.l b .. n tumn t T~ "· 1uO· 
... .. u~ns l · nr11ur.:n • n: ;:-rt:s~.· nr rnc numoC'r · tf ~ 1 m~o: 1 , • •u 
•• ~ .... :.,·,i r.l tL' Mf Hti1.· S ( r ~,:ill nlo! l. ~ H: li iM I( J. ' r .lfl l llp .. H· 

.n .: l 1nJ o •.!d t.:LHtl"'..: l 

Figure 1. Oe1enntntng P1rent Style 1nd Style FleJtOtltty 

I I 
I 

L t ! 
I 2 I 

I I 
I • I 

ALTERNATlVE ACTlONS 
(Sryoe Rengel 

( 1) I m t l) I ( 4 ) 

... I c II a 

a I ... c i II 

c ... a II 

II a .. c 
- ~--

" 
I 
i 

~ ~i z : c 
r- 1 

II I a .. 
~ < 
~ I 

I • I II a_L .. _ c 

c;; I .. c I a a 

I c II I a .. 
I c II I a .. 
I 

I 10 I II a .. c 

11 I .. c a 0 

\_ t 2 c .. a II 

i ttl ! (2) ( J) (4) 
Suo-

I 
co1u.mn1 

I 
' ~ \~ ~ 0 

"'..... ..""" \ ·~ \ 1, 1, ~ . 
0~ .&> 
0 ·~ 

\ ·~ 1 
\ 

., 
\ " 

Frn m •nc /~ llfU~ . ~· · ·u nuv wC' f C' NTIIM I!! \ O Ut ;:.rtm.U\' ,U\\l 

\e c .. n..: .u'\ puc:nr \ f ' le , . Yn ~o~t ,,.,~~, ;J..,, t 
: i n ~.: -J J'' · ne •Ut>C •Hutnno\ t ' " wn h;, .nu l'l.l'II C' ·ne -r: n H 
re,po n \eS The ::t-a.re nt H\ tc•u \UU t ~n<J ro ~..uc ll n ...;,,_ _u ,on 
H •ur ., ., .,.J.J r , ,.,~~, ., , r r , ' ' .11\V 'J n c .> r :1v rt ., , · r: c 

u lMer IUO<•, hlm.r'll •n ""' I'IH.l'l \ Q U i'\ ~'f'~ ' ' 0 Jf "' '' r ~ ·e · 

'P• If\ H:'1 )f\ LC' tl C'~tl Ot h r v II ..O CIC ~:'T'lln c ..J ~~ ' f\ C' , . .J:-. :c r ~ 1 
' U:"<n . umn \ ' " "'tH<n \"fi U '"l..lo.J 1"&'11 o r T . n r e . ih .Jt., c-\ ~u 

:n.,.u..; e1 ~ru n prtmJr\· 1n ...: \ 1:( 1\ f\U.lr\ 1n. tc-\ . 
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APPH~ DIX I 



1. 

2 . 

3. 

4. 

Male ---

Adult ---
Age __ _ 

Education: 

DEMOGRAPHIC OUESTIONNAIRE 

Female ---

Adolescent ---

Circle highest number of years you 

have attended. 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 

5. Are you presently enrolled in college or a technical 

training prog ram? __ _ 

6. On the following marriage-divorce chart, fill in the 

number of years appropriate for you. 

87 

Married divorced married divorced marri ed divorced 

yr s . yr s . yr s . yr s . yr s . yr s . 

7. How many times married --- divorced ---



APPE NDIX J 



P~CJECT FLET 

FAMILIES LIVING EFFECTIVELY TOGETHER 
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RATIONALE 

The results of the 1980 White House Conference on 

Families points toward the powerful influence that the 

American family has exerted on both the Federal and local 

governments. tv:uch of the spending of t a x dollars and man y 

laws being formulated are lobbied by "pr o - fam il y" gr oups. 

Stin ne tt ( 19 79) , commenting on the i nf lue nc e tha t f ami 1 i e s 

have on individua ls a nd na tions, said, 

" ... There is evi dence tha t many of our ma jor pr obl ems 

in soci e ty such a s j uvenile delinquency a r e a ssoci a t e d 

with negative, unsatisfying family life" (p. 1). 

Many of the s o cial pr ob lems would t e nd t o be r e duced if 

the r e eme r ged a str ong s at isfying family life within t he 

Ame ri can c ultur e . The J o int Commissio n on He n t a l Hea lth of 

Chil d ren c o ncl u d e d that "the pr e vention of s e ri ous emotiona l 

pr obl em s thr o u gh the str e ng th e ning of the f am ily life is of 

primar y i mportanc e " (p. 1). 

From a n info r mal surve y of famili e s whose chil d r e n h a d 

serious beha vioral probl e ms, it was discover e d tha t a s ys­

t ematic procedure of family communication, discipline, and 

understanding the needs of each family member would help 

these families overcome their behavioral difficulties. 

The experimental treatment procedures used in this 

manua l are sys t ema t i ca ll y arranged so that each per son in 

the family will be able to achieve the optimum results by 

progressive step-by-step gradations of interpersonal growth. 
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By stepfamilies participating in such a program, it is 

hypothesized that the family will communicate with under­

standing; the stress will be reduced to a controllable 

level; and the family will experience a more harmonious 

relationship. 

PSYCHOLOGICAL CONCEPTS 

The teaching model described in this manual was de­

veloped to provide a systematic approach for tea ching five 

psychological concepts that enhance effective parenting. 

Table X lists the five psychological frames-of-reference 

that are used in FLET. These concepts provide the basis for 

believing that this approach provides people with the learn­

ing experiences which can increase their practical use of 

communication skills as outlined in FLET. ~ach psychologi-

key contribution, and cal modality with its key concepts, 

desired goal is listed for easy reference. Each group 

session uses a combination of all these concepts in order to 

help the family member become skilled in family leadership 

and communication. 

MANUAL FORMAT 

The format used will f irs t g ive an explanation of 

suggestions for facilitat ing pro j ect FLET a nd then an out -

1 in e of the f i v e gr oup s e s s ions . The s e o u t 1 in e s l is t rna ­

terials, procedures, and sugge sted pr ocedu re for presentin~ 

the concepts and skills, foll owe d by an explanation of 

activities used to help experientially teach the ps yc~o l og i -
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cal concepts. A copy of each transparency that wa s used as 

a teaching guide makes up the fourth section. 

SUGGESTIO NS FOR FACILITATING FLET 

There are four main activities that will be used 

throughout the f ive s e ssions: mini-l e ctu re, gr o up activi­

Each o f the s e ties, discussion, a nd e x t ended a pplication. 

is discussed in the fo ll o wi ng pa r ag r aphs: 

1 . Mini-lee tur e . 

Hini-lectures t a k e betwe e n 20 a nd 30 minu t e s a nd a re 

designed to present new id e as and info r ma tion c o nc e r n ­

ing the psychol og i c al fra~ewor k s a nd pr ovide ov e rvi e ws 

for the s mall g ro up d iscussion a nd pr a ctice . 

2 . Group Activities . 

The s e activitie s o r e x e r c is e s a r e de signed to pr o v ide 

the participa nt wi t h e xp e ri e nces in using the fra rr.e­

works, princi p les, an d s k ills t a u ght by e ithe r engag i ng 

in communic a tion be h a vi or or by obs e rving a nd ana l yz ing 

othe rs' c orr:ntun i catio n. Thr e e kinds o f e x e r ci s s r e 

included: ( 1) i ndividual e x e rcis e s in which a stud e nt 

participat e s alone , (2) pair 

student participates with a 

group exercis e s in which an 

with 3 to 5 other individuals. 

exercises in which a 

partner, and (3) small 

individual participates 

Only demonstratio ns and 

closure will involve the entire gr o up or cl a ss. 
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Most of the le a rning exercises involve pairs performing 

some communication for a short time with a third person 

observing. This is followed by feedback, which is aimed at 

providing students with experiences in observing and analyz­

ing c orr.munica tion, as we 11 a s s e eing mod e 1 s of c ommunica­

tion. 

3. Disc ussi o n. 

Dis cussio ns ar e de sig n e d to pr ovide pa r t ici pa nts with 

a n opportunity to shar e their ide a s a bo ut the c ourse 

c ont e nt a n d e xp ri e nc e s. Th e se may be c o nduc t e d in 

e ithe r the s mall g ro u ps o r the total group a nd should 

motivat e s t ude n t s t o se rve a s r e sourc e peo pl e fo r each 

other. 

4. Ext e nd e d Applica t i on. 

Th e s e a ssignmen t s a r e g ive n to the stude nts in o r de r 

that the y may pr a ctice u sing the ir n ew skills i n eve ry­

day l ivi ng . Gr owt h is not e xp e ri e nc e d un ti l the a s­

sig nments a r e pr acticed and be c ome a na t u ral par t o f 

the pa rticipa nt. 

During the presentation of the five topics in Part I, 

there will be references to the activities in Part II. 

These activities will contain the following kinds of infor­

mation: 

1. Type of Activity. 

This will indicate whether the activity is a 
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mini-lecture, exercise-activity, discussion, or 

extended application. 

2. Approximate Time. 

This will indicate how long the activity nor mally 

takes and is indica ted a s a r ange in minute s, 

e.g., 10 to 15 minu tes. 

3 . Go a ls. 

Speci f ic goa ls fo r the activity a r e ind i cated 

and a r e sta t ed in behavior a l terms of having the 

participant l e arn t o app 1 y a f r amewor k , or pr ac ­

tice one or more specific c ommunic a tion or par ent­

ing skills . 

4. Unit of Activity. 

This r efe rs t o the sub-divisions of the c l a s s 

that wi l l be used i n t he act ivi t y : ind i v i dual , 

pa i r , small group , or clas s. Some of the act i vi ­

ties utili ze s ever al units as they pr oceed . 

5. l'tat e rial s . 

Any spe c ial ma t e r ials needed f or the exer c i se 

will be indicated, i.e., overhead pro j ector and 

tr anspar enci es, chalk board, sheets f or di agr am­

ing, obs e rva tion sheets , a nd etc. 

6. Procedure s. 

The spe cific step s t o be fol lowed in conducting 

the activity will be detailed. If a discussion 

is part of an exercise, the instructor should 
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keep notes on things he se e s happening du r ing the 

exercise that may be empha si z ed to he l p student s 

integrate their l earning and reinforce cert a in 

behaviors. 

7. Ins true t ions . 

This s ect i o n will include additio n a l p r ocedur a l 

i nfo r ma tion, s pee ific po ints t o wa tch fo r d uring 

t he activity, a nd s p e cific quE::s ti o ns t o a s k in 

pr o c e ssing the a c t ivity . 

THE I NSTRUCTOR'S ~OL E 

The major fo cus in 

in t h e fo ll owing 

this pr ogram is on s k ills d e vel op -

a r ea s: communic a tion, disci pl i n e . 

p a r e nting s t yl e , ma ri t a l a d justment , a nd str e ss r e duction . 

The faci lit a t o r is not in a th e r apeu tic situa ti o n bu t 

a n e duc a ti o n a l o n e which encour ages the pa r t ici pants t o f ind 

a lt e rna t e wa y s to handl e their own speci f i c pr o b lems. Faci l ­

i t a t o rs a r e to mo d e l behavior, obs e rve beha vior, and g ive 

f eed bac k. Th e key succ e ssful to th e fac ilit a ting o f n 

educ a tional l e a rning group is renembe ri ng the ge n e r a l o b j ec ­

t ive of t eaching skills; i.e., the participants have a 

contract t o le a rn how t o use the skills, and the fac ilitator 

h a s a contr a ct not t o be "seduced by content". 

Interesting situations a r e b r ought up in group discus­

sions ; and there is a strong temp tation to a n a lyze in t e r ms 

of mo tives, a lternate ways to handle the situation, and what 
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you would do if you ... The s e thing s tend to lead facil it a t­

ing away from skill emphasis into therapeutic medd ling . 

1. Mini-lecture. 

Use this when presenting psycholog ic a l concep ts. 

In this approach the lecture should be brief, 

and the facilitato r should then mov e into a n 

exercise which will pr o vide a n op po rtunit y to 

demonstr a t e the co nce p t . 

2 . Di scussions. 

Discussi o ns should be kept 

t a tor's rol e is to briefly 

short . The facili­

the ma in summa ri ze 

points of th e exercis e , a t the s ame time rein ­

f or cing student ' s re spo nsibility fo r l e arning . 

The stu d nt hims lf shou ld be r equired to rr.ak e 

his own obse rvat ions. 

3. Illustr at ion of the psych olog ical concep t. 

It is best when p r esenting a concep t to d emon­

strate o r model the s kills invo lve d . One sho uld 

not o nly talk about them bu t should show how the y 

work. If the presentation is mo re of a con tent 

o riented 

from the 

the point. 

fr amework, examp les should 

facilitator's own life to 

be g iven 

illustrate 

4. Avoidance of power st r uggles a nd a r gume nts . 

Sometimes participa nts will want t o argue about a 

frame-of-reference or about a skill. 
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One should not a r gue ; instead , he should simply 

indicate that sorr.e people find them useful, but 

others do not; then he should go on . 

GROUP LEADERSHIP 

wn en leading a group 

learning of skills, 

that has as its 

the leade r will 

primar y purpose 

want t o develop 

smooth transitions from one skil l to ano ther. This can be 

done by providing a brief s ummary of wha t ha s been done so 

far a nd wh a t the group will do next . The g iving of instruc ­

tion is a most important part of the process . 

The best time t o pr ocess instructions is when setting 

up new exercises. Once aga in, the ins true ti o ns need t o be 

kep t brief . The gr oup should be taken through the e xer c i se 

st ep by step , g iving them ideas t o obse rve a nd le rn. 

hODELI NG BEHAVIOl\ 

The g roup 

total pr ogr am. 

mod e ling r o l e 

l e ader i s in the role of mode l during this 

Specifica l ly , there a r e times when the 

is particul a rly evide nt: (1 ) during d mon -

stra tions , ( 2 ) during feedba ck parts of a n e xe r c i s e , and (3) 

when answering questions. 

1,-,nen demonstra ting the skills, they must be kep t in the 

context of reality. Issues a re chos en that will be r ea l to 

the students, so they can see how these concepts a nd skills 

can be used in their lives . 

During the feedback part of an exe r cise, pr oce ss sta t e ­

ments are used. when us ing process statements, one is 
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docume n t i ng the us e of the skill . 

n.ake a fe e ling s t a tement wh en you 

Example: " I h ea r d you 

s a id ... " Keep students 

ta l king to each o ther, not about s omeo ne in the c l ass ". 

Se ssion 1 

1- l . l 

PART I : CROUP SESS ION S OUTLINE 

Opening ~ l ini - Lee ture - List ening Ski 11 s ( 30 min . ) 

1 . 2 To present an exp l a nat i on of 

1. 3 No n - ve rb a l l a ng uage (5 min .) 

2 . 3 Ref l e ctiv liste ning (15 min . ) 

3 . 3 l - U messngcs (1 0 n.in.) 

2 . 2 hater i a ls needed 

1 . 3 Tr a nspar e ncy # l & 2 ( Ref l ec tive 

lis e ning & I - U m s ~ gcs ) 

3 . 2 Procedures/ activ iti e s fo r n1ini-l cc LurL 

pres nt a tion 

1.3 No n - ve rbal in roducti on ( g roup 

pa rtic ipat i on) 

2 . 3 . Presentation of t r anspa renc y # l 

3 . 3 Role play of effecti ve r ef l ect iv 

li sten ing 

4.3 Pr esen t a tion of transp a r ency # 2 

5 . 3 Rol e play of positive v s . nega tive I - U 

me ss ages 

6 . 3 Closure 
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1st gr oup session (45 min.) 

1. 2 To help each per son use the fo llo>Jing skills 

ef f ec tively 

1 . 3 Non -ve rbal lanbuage 

2 . 3 Reflect ive list e ning 

2 . 2 Materials needed 

1 . 3 Observation sheet #1 

2 . 3 Handout sheet #1 (copies of t r ansparency 

Ill ) 

3 . 2 Proc ed ures/activiti es for exp riencing 

list ening skills 

1. 3 "Sender -r eceiver - observer ", 

(activity) 

2 . 3 Rol p l ay of rcfl ·ctive listening 

skills Break (15 min.) 

Second g r oup session (45 in . ) 

1. 2 To help each p rs on ef fe ctively send " l - [j " 

messages 

2 . 2 l'.at e ria ls n eded 

l . 3 Hand out 112 

3 . 2 Procedur s/activities for expcr i encin~ 

I- U messages 

1 . 3 " sender-r ece iver - observer " a ctivi ty 

2 . 3 "s ender -receiver - observer": con.bin at i on 

activity for 

I- U mes sages 

reflective list e ning & 
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1- 4 . 1 Cl osure - group a ssembly ( 15 min . ) 

1 . 2 To ga i n closure by g iving a d mo ns tr at ion 

of how the thre e listening skills a r e us ed 

as one 

2 . 2 ha t E.: ri a ls ne ede d 

1 . 3 Two vo lunt ~ r s fo r r o l e pl ay 

2 . 3 Pr ocedure : Volunt ee rs ' rol e p l uy of 

th e thre e refle c tive listening skills 

3 . 3 Giving of extended assignr:~e nt u 1) 

1 . 4 To hel p c :1 c h [an.il y assimil ~ t t c 

r e ilt:ctive l is Lenin ~ i11 Lu lL I j_ I y 

living 

Sess ion II 

2-1.1 Opening mi ni -l ec ture, Barrica<..lc: · Lo lomlllunicc.JLi. n 

( 30 min.) 

1 . 2 To pres nt new ideas 

1. 3 Re viewing Session I 

2 . 3 ~~ay s t o barric ade ff ctive c n:1.1unic a -

t i on 

3 . 3 Utili z ing feedback in communication 

2 . 2 Mate ri a l s ne ded 

1. 3 Tr anspa r enci~s 

1 . 4 I - U me ss ages ( #2 ) 

2 . 4 FaiT.ily c ommu ni ca ti on ( #3) 

3 . 4 Feedback ( #4) 
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3.2 

l s t 

1. 2 
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Pr ocedur e s/act ivities fo r mini-l ec tur e 

1. 3 Us e tr a ns pa rencie s a s bas ic ou t line 

f o r lectur e presentat i on of new in forma -

tion. The r..ater i a l will be developed 

in the group s e ssion. 

Group s e ssion (4 5 min . ) 

To help each pe rs on dev e lop ffic i e ncy 

1 . 3 In using li stening skills (l esson // 1) 

2 . 3 In ovc r corr: ing ba rric a des t o communi ~a ­

tion 

3 . 3 In using " stra i ght ta l k" 

2 . 2 Ma terials n - eded 

1 . 3 A ha ndout copy of tr c-ms pa r enc y //3 us ' d 

in min i-1 ec tur c 

3 . 2 Pr o c d u r I a c t i v i t i s f r 

nicat ion skill s 

xper i C'nc i nr. corr:n.u-

1 . 3 Dividing of gr oups into dyads fo r priic-

ticc 

1.4 Refl ctive l ist ning 

2 . 4 s nding of pos i t iv I - L mcss:1g,cs 

3 . 4 Bl ocking of I - U messag ·s 

4 . 4 Co rr ec ting of b l ocked me ss E s 

Break ( 15 min.) 

2- 3 . 1 2nd Cr ou p Sess i on (45 mi n .) 

1 . 2 To h e lp each person usc f eedback as an f [cc­

tive c ommunic a tion ski ll 
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2 . 2 ~iate ria l s needed 

A han do ut c opy of t r a ns parenc y #4 

3 . 2 Pr ocedur e s/activi t i e s fo r expe rie nc i ng commu-

nicat i on skill s 

1 . 3 Divi s i on of gr ou ps i nt o dyads f o r prac -

t i ce 

1 . 4 Ref l ec tive liste n i ng skil l s with 

feed ba c k 

2- 4 .1 Cl osure - Group As s embly (15 min . ) 

1 . 2 To ga in c l os ur e by demonstrati ng Lllc cf( ·c-

tivc us c of blocking conm1uni 'u lion , ov · r c 1::-

ing r oaJ bloc ks , a nd fL.edh a ck flS useJ in L.1n:-

i l y c ommunic a tion patter ns . 

Sess i on II I 

3- 1 . l Ope nint:, mini-1 c tu re : "Acceptin · Rcspor sib d ily " 

( 30 min . ) 

l . 2 Pr es •n ling n w ideas : 

1. 3 R vi •w of pr e v ious ski l ls 

1 . 4 1:\efl ·c i ve l is l enin~ 

2 . 4 Se nd ing of st r aight me ss~ges 

3. 4 Ov (; r COlr. i ng of corr.n1u n i ca tion barri -

cad s 

4 . 4 Feedbac k 

2 . 3 Removal of barri e r s to discip line 

3 . 3 Accepta nce of pe r son a l respons i b il i ty 



3- 2 0 l 

2 . 2 tlateria ls ne eded 

1 . 3 Tr a nsparencies 
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1.4 Removal of barriers t o discipl in e 

Cll 5) 

2 . 4 Res ponsibility: ownership of he-

ha vior (//6) 

3 . 3 Pr ocedure/activity for mini - lecture 

1. 3 Usl! of transp.qr ~ ncies as bas i c ou t lj_nc 

for l ec tur e prcsenLaLion oi nl!w ifl(ornld -

tion . Th material will be dcv lop 'd 

in the gro up sessions . 

First Group Session (45 min . ) 

l . 2 To h lp each person d vel op ef [ i_ c i cncy in 

th following : 

l . 3 Us of lis , n i ng ski ll s 

2 . 3 S nding of straight ~e s~g s 

3 . 3 Overcomint, of con:n.uni <lti n biirricr s 

4 . 3 Us e of f edback 

5 . 3 Remova l of barrie r s t o discipline 

2 . 2 ~aterials ne ded 

1 . 3 Handout copy of tr a nspa renc y # 5 

3 . 2 Procedure/activity f or expe riencing the above 

skills . 

1.3 Two or three small gr oups usin[, a g r oup 

l eader . Allow memb e r s t o pr a c t icc n L 1 

the above ak ills . 
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2 . 3 Croup discussion of what type of disci -

pline takes place at home. Ident ify a ny 

barriers , 

them . 

suggest ideas to overcom 

Break ( 15 min. ) 

3- 3. 1 

3-4 . 1 

Second Session 

1 . 2 To help •a ch person develop effici e ncy in 

identifying and ace pting owne rship o[ p e rs o n­

al be havior 

2 . 2 h r-t Le ri<.1ls n ' ' d d 

1. 3 Copy oi Lr a ns[.1aren ·y //0 

3 . 2 Proc ' dur ' /activities [ or ' Xpe ricnc ing rcs pon ­

sil.J-Ll ity 

1. 3 Division int 2 or 3 snw ll E, r oup· 

Di uss: Rcspo nsibiliLy an d conse­

quen c es, responsibility a nd discipline' , 

r sponsibility and c o nsistency. (~h y , 

what, when , whcr , how, a nd h ow oft n) 

Closur - g roup ass embly (15 mi n . ) 

1 . 2 To ga in closure by demonstr a ting the efft:c ­

t ivc remo al of disciplin ba r riers <.m el r -

spons ibility for behavior 

l . 3 Rol play by a f an. ily (contri v ed - noL 

r al family m mbcrs) 



Sess i on IV 

4-l. l 

4 - 2 . 1 
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1 . 4 Showi ng of a dysfunctional fam ily 

with irresponsibl e members vs . a 

respo nsibl e family taking positive 

disciplinary a c tion 

Opening mi ni - lectures : 

lvl o t i v e s " ( 3 0 m in . ) 

" Understanding Gehav i o r a 1 

1. 2 Present inr; new id '<.1. • 

L . 3 kevi ew of ba rriers to disciplinL' d l td 

2 . 3 

ace ptanc of 

L•nders tandin g 

his beha vior . 

person a l r es po nsihll i ty 

[ ·h il d ' 

3 . 3 Unders t anding of ian1ily power slrut_,gh·s 

2 . 2 Materials n d d 

1. 3 Tr a nspa r ·ncies 

1 . 4 #5 & 6 for r e vi ew 

2 . 4 117 Id ,nLifying of t,oa]s o r 

ch i ldr n ' s mi b •havior 

3 .4 //8 Skill s for eifcc ivc discip l ine: 

'3 . 2 Procedur /act ivity for Ii. ini - lL·c LtiH' 

l . 3 Use o i each transparency as a gu ide fo r 

pres e nting this material . The group 

sess ions will d vcl op the concc ·pl ~; . 

First Gr oup Sess i on (45 mi n .) 

1 . 2 To help each person d v clop 

1 . 3 Ide n tify ing of barrie rs 

efficiency ~n 

t o discipline 
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2 . 3 Acccpt a nc of perso n a l r espo nsibility 

3 . 3 Understanding of h ow chi l dren ' s n;i s -

directed goa l s re sult in disrupt;i.. vc 

behavior 

2 . 2 Ma t eria ls n ee ded 

1. 3 Copi s of tr a n sparen cy #7 

3 . 2 Pr oced ur ~/activiti c s for experi ncint, Lhc 

parenting skill of redir e cting children ' s 

goals a nd r espons ibili ty by 

1 . 3 Sma ll g r oup di scussiun, questio ns 

auo ul: Lhe mini-1 •c l urc 

2 . 3 Rol playing of Lh e r ·di r e · Lio1 1 u C 

chi ld ' s misdir •ct •d oals , OV ·r 'Ul o. il g 

of d i s rup t ive b •h 'Ivi. o r 

Bre a k (1 5 min . ) 

4 - 3 .1 Seco nd roup ses sion 

1. 2 Toh ·lp ' a h p·rson : 

1. 3 To dcv~lop fficicncy in irlcnli[ y in g 

a nd r rlucing power strugg l s 

2 . 3 To d v l op a l t rnat iv c.· [or conflict 

r so lution 

3 . 3 To und r s t a nd how to dr.J w boundnd cs 

in f arni. ly rel a tions 

2 . 2 t-1ateri a ls n eded 

1 . 3 Copies of tr a nsp a r e n cy #8 



4-4 .1 

Sccss ion V 

5- l . 1 
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3 . 2 Procedure/ activity for exper i encing a 1 terna­

ti ves t o family conflicts 

1.3 Discussion in small group s of the skil l s 

for eff ctive par nting 

2 . 3 Allowing of group to identify a n J Jev e l­

op each of the skills 

3 . 3 In dyad s r o 1 e p 1 a y o f ide n t i C y i n ~. <H 1 d 

p r forming of eacl of the ski 11 s 

Closure - group assembly ( 15 min . ) 

1 . 2 To ga in closur e by demonstr a ting d fan.ily 

usint, th onccpts l cilrnL'd in L·hi s s L·ss i u n. 

1 . 3 Id ntifyinl:', of th • tr. ista k ' n go<.ll associ­

at •d wi th the Ji s r uptiv · behnvi o r 

2 . 3 Us of th appr opr i. ntc skill or skills 

for ff ·ctive pa r cn tin£ 

Op ning mini-1 ure: " Discipline i n .: tn Opc.n 

Family" 

1. 2 Pr sent ~ tion of new i deas 

1 . 3 Review oncepts a nJ pr oce d ures Cur 

fiect iv~ disc i plin 

1 . 4 Coals of children ' s mi sbcc h avio r 

2 .4 Sev n skills for e ffe ctive ]J<tr c nt ­

ing 

2 . 3 Op n vs closed parenting sty l es 
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2 . 2 Ma t er i a l n ede 

1. 3 Copies of transparencies 

1 . 4 #7 & 8 f or r eview 

2 . 4 119 Parenting sty l e : open & c l osed 

3 . 4 #10 Parenting styl wi th child ' s 

ma turity 

3. 2 !?r oc dures/act i vities f o r n.ini-l cc lurt.: 

1 . 3 Us e of each tr a nsparency as a guide i n 

presenting th n;at - ria l . The gr oup 

s e s s ion s 

~ir s l group session 

will d vc l op Lhc co ncepts 

1 . 2 To 

1. 3 

2 . 3 

help 'a h p ' rs o n de ve l op , ( L L c i_c· n c y 

In id n ifying the g a l s of ch i ldrl'n ' s 

mi b ' h avi r 

In choosin6 Lh c e1pp r opriaLc disci_p l jll 

pr oc dur in h e lping th ' cl Ll d chr~n :c 

the in a ppr opri a t t: go a l a nd r ·sul ant 

be ha vior 

3 . 3 In u n d t: r s t a nding a nd [ u n c l i on in E r. :o r 

fr quent l y a s an op n fam il y th n as 

as c losed fa mily 

2 . 2 Mr~t c r i a l ne ded 

1 . 3 Handouts of tr a nspa r encies # 7 , 8 , 9 , a nd 

10 

3 . 2 Pr oc edure a nd activi ty fo r cxp ri cncinE t hose 

pa r e nting skil ls 
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l. 3 In small groups , role play using each 

par enting l eade rship skill 

1.4 Lo g ic a l and natural consequences 

for behavio r 

2 . 4 Cont inge ncy cont r acting 

2 . 3 In small g roups, check out each person ' s 

undcrs tanding of how t o us(~ each of the 

seven leadership ski ll s 

3 . 3 In sma ll groups, evaluat th ' t.;Loup ' s 

abili t y to detenr.int if th ir families 

are c l osed or open a nd how Lo c l a nt,c t:hc 

Lmi l y membe r s from o ne posiLion to 

a nother 

Break (15 min . ) 

5-3 . 1 S on I t,roup sessio n 

1. 2 To h ·lp each p ·rson E_. eL ·1 surL' o n .:1ny o( 

t h c n c p t s or a c t i vi L i e s Lau g h t in L h L' 

five session s 

2 . 2 '!at rials ne d d 

l. 3 Ea h p rson ha s ;1 copy of a ll the h a nd ­

outs and the ir nul: cs lakcn during lhc 

sessions 

3.2 Frocedurc/activity fo r experiencing thi s 

closure 

1 . 3 In small groups, ncour ag c each person 

to a sk questions , rol e p l ay , g ive £ ' cd -



5-4 . l 

lll 

a nd/or r espond to a ny sp~cific conc e pt 

taught . Enc o ur ag g r o up discussion of 

a ll responses . 

Cl osure genera l a ssembly 

1 . 2 To ga in closure by - ncour ag in E__ oral evalua ­

t ion of e a ch s e ssion a nd t he overall proje ct 
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TABLE 0 F T RAN S PAR I EN C I E S 

1.r.:..u Messages 

2. R~flective Listening 

3. Family· Communication Network 

4. Communication Feedback 

5. Removing Barriers t o Discipline 

6. Responsibility: Ownership of Behavi o r 

7. Identifying Co als of Childr e n's Mi s be hav io r 

8. Skills for Effectiv e ~eadership (Discipline) 

9. Parenting Style s : Open & Closed 

10. Parenting · Styles: Maturity 
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Transparency #1 

BARRIERS TO EFFECTIVE COMMUNICATION 

DOUBLE BINDS 

SEND 
"I like you" 

"You help me feel 
good about me" 

·~ou really look fat 

EMOTIONS 

MEANINGS 

YOU RECEIVE 
"T h a t ' s nice, Thanks" 

"I wanted to share with you" 

today, what happened .•......... "Noth i ng that you could 
u 

nd n d." 
e a 

"Is this the best you can 
rst 

do? I'm disappo i nted with. "You don' t e ven need to f i n i sh •.. " 

114 
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Transparency #2 

REFLECTIVE LISTENING 

THE MESSAGE ACTUALLY SENT 

1. I'm Never Going lbne Again! 

2. No one likes me. 

REFLECTIVE 

r 
3. I Just Can't Tell My Parents. 

They'ed kill me. 

4. ~ do adults always fight? 

5. Are all wives like this? 

6. My tusbaOO does every thing just right 

7. You sOOul.d go to my clurch. 

8. Leave me alone, I don't need you. 

9. There ' s nothing to live for. 

10. I'm tired am rushed. I need your help. 

11. I'm tired am you aren't helping at all. 

12. You're selfish am inconsiderate. 

13. You are finally beginning to remember 
your chores . 

14. I enjoy seeing your rocm so neat & clean. 

Instructions: 

1. In the reflective column state a possible feeling message 
that could have been sent . 

2. In the responsive column state a possible response to the 
feeling message. (remember : feelings not content) 

3. Suggested ''Crutches" for developing the skill of reflective 
listening. Use the following sentence s tarters. 

1. ''You feel. .. " 2. "Sounds like you . .. " 
3 . "Could you be . .. " 4. "I 1o10nder if you ... " 



Transparency #3 

DRAW YouR FAMILY 

COMMUNICATION NETWORK* 

Child 

Mom 

*Adapted fran Virginia Satir, Peoplemaking. Palo Alto, Ca. :Science a00 
Behavior Books, Inc., 1972 ( pp.l4l.-150) . 
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Transparenc y #4 

FUNCTION OF 

COMMUNICATION & FEEDBAC K* 

SENDER RECEIVER p 
FEELINGS IMPACT 

J INTENTIONS BEHAVIOR 
AS PERCEIVED 

( verbal & 
nonverbal ) D 
FEELINGS ~ 

INTERPRETATlDN 
! S' INTENT 

r---------r\ 
EVALUATION OF .._/ 
'S' AS A PERSON 

r-------i) 

*Adapted frcm Elliot Aronson , The Social Animal. San Franci sco: 
W. H. Freeman, Co. , 1980 (p. 285 . 

) 



Transparency #5 

REMOVING BARRIERS TO DISCIPLINE 

BELIEf: 

solves 

AU. 

UNCLEAR BOUNDRIES 

OBJECTIVES: DEVELOPING SUCCESSFUL FAMILY DISCIPLINE 

1 . To be I!Dre accepting of irdi vidual differences 

2. To develop skills in negotiating Alten~atives 

3. To develop ard use Rational Thinking skills 

4. To avoid blaming, accusing, ju:igmental & critical statements 

5. To approach each situation as an opportunity for closeness 
ard growth, not just a problem 

6. To develop skills in negotiating Contingency Contracts 

7. To develop skills in using Logical ard Natural Consequences 
for all behavior 

8. To develop skills in accepting Parential Power, 

developing acceptable boundries, 

ard delegating limited p:>wer/responsibility to children 

9. To develop skills in experientially teaching responsibility 

DEFINITION: DISCIPLINE IS 

1 . Self-control, a rule or system of rules governing corrluct 
or activity 

2. Training that corrects, IIDlds, or perfects the mental faculities 
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Transparency # 6 

RESPONSIBILITY : OWNERSHIP OF BEHAVIOR 

li"(AI(NTIAL (X,LOAATION 

l lll . lo 41 tll tf ''""•": 

~ UNO(ASTANOII\IG ACT lUll. 

In ordef to undtntand her world the lurntr 
must h.,t explored her uperienct of the 
world. 

In this re~rd . the phileS of lurning •re recycled 
The leedbi<:k from Kt ion behavoor st1mu 

lates funher up lorat•on wh1ch fK ilitates more accuritt 
understitrld ing and . ult lmitely . more effect ive act•on or 
improved outcome. * 

*Robert Carlch.lff & Bernard Berenson, Teaching As Treatment. 
Aanerst,Ma. :ttmm Resource Develop!E!Tlt Press,l976 
(p.l44) . 
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Transparency #7 

IIINTIFY!NG GOALS OF CHILDREN'S M!SPfHAV!OR 

"' 

Dre i ku 
Ha i n ca 
New Yo 

D•rect•on of MaladJUStment 

Useful Benav•or 

Actl'llt·Co nst ructtve Pass•ve·Construc1tvt 

success cnarm .. .. 
The " model " child . The cute Child 

.. 
teacner s oet . 

.. lldmtred tor what 

and so on they 1ft, not 
what tnev do l -

Ord•nan ly , the cMIId wtll attempt to achteve the 
more constructPIIIt goat f trst and wilt only progrns 

to the more destruc t •ve behJYtor d he f~s he ts 
not ach•ev•ng thiS 9011 Tnew MQutnces are onl v 
anemoted bv a chdd wnen II'SS di'Strucuv• tM-
h~v1or fads. 

rs,Grunwa l d, & Pepper. 
i n i ns San icv i n ch e Cl assr oom 
rk: Harper & Row, 1971 ( p . 16) . 

Oecreu•ng Soc tJI ln t rrnt 

Useless BHutvtor 

Ac t lve--Qt"S·trUCI IVI Pass•ve--Oestruct tve 

Shvneu. d~ndencv . 

The 
.. 

nu•sance . snowoft , t1 m +dt tV . lunct•onal 

taUier . P*St read tng proD & 
SC)HCh d 1f 

~~~·~·. Slubborn t"SS IMO· 
per u ntrums , 

wtn tng mav il l SO be 
sex bena· 
AGM . at so l 

AGM or r~•nqe l 

The ' vocoou s ·:~ 
(f reQuent lv found VIO len t OIUIVI{V 
st•a ll ng, bu llv• ng . "" (nec}Jt •v•sm l 

be1ng v1ol ent l 

' ~~~ tl tuCit . Wltf'l(:Jr ~ I 

g1v1ng uo l 

O•rect•on of 
MaladJU Stmen t 

GO AL S 

AG M 111 
Auent ton Ge tt •ng 

Mecnan.sm 

1211 Power * k•ng 

J 

"evenqe: SH1t 1ng IJ,I 
I 
I 

Assumed DosoO olo iY 1411 
I 

Soc1a1 

D• sc ouragement 
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Transparency #8 

SKilLS FCi\ EFF'El:TIVE PARENTING 

1. Rational Thinking vs. Irrational Thinking 

2 . Identifying Family Boundaries for Behavior 

3. Identifying Goals of Children's Misbehavior 

4. Shifting Personal Responsibility ( Reduction of 
Power Struggle) 

5. Logical and Natural Consequences for Behavior 

6. Negotiating a Contingency Contract 

7. Conflict Resolution: ( All the Above ) 

l. Brainstorming involving children 

2 . Family Councel 
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Transparency # 9 

p A k E r: T I ~: G S TY L E ; ( L 0 S ED & 8 P Et. 

Kno"'n ro parent r Unknow n to part:'nt 
aoou' ~t:ll 1 aoout s.erl ' • 

Knv~n to 
Ch•IO .100u1 

pa1en1 
PUBLIC BLIND 

Unlr.nownto 
cn.ra aoour 

pa1en1 
PRIVATE UNKNOWN 

Ft~o'Ur~ I. The Johari Wintluw as applied to a p...-rnt -<•hiltl 
relatton>h1p. * 

I Known to 
I 
1 child allOul 
1 pa•enl 

~ I 

~ · 01 
u1 
~. 
0 1---------

1 

: Unonownto 
1 Child ~OOUI 
I parent 
I 

t 

Feedll•c• --- -- -------T'------· 
Kno...,n to parent 'Unknown ro p~renr 

allouls~ll 1 allouosell 

BLIND 

PRIVATE UNKNOWN 

t' i&urt 2. EH.ct of feedback and discloaw~ on tht Johart 

Window.* 

*Paul Hersey & Kenneth Blanchard, The Family Game. Reading ,Ma.: Addison­
Wesley Pub. Co., 1978(pp.169=170). 
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Transparency #10 

I 
High directive 
ana 
low supportive 
behavior 

I 

Low supportive 
and I 
low directive 
behavior I 

I ~ 
0 

~--------._--------------------~--------_.~ High------,---Directive behavior __ __;.. ___ _ 

LOW 
MATURITY 

M1 

LOW TO 
MODERATE 

MODERATE 
TO HIGH 

M2 M3 

MATURITY OF CHILD 
M4 

fil"te 2. p. r. from TIN FJ,.,i, c.,,., .. . ~ s;,,.,,.~.,J .~pp"""rh •• Ej/trllrt p~,.,,,,g by P>ul Hersev >nJ 
Kenneth H. Blanclurd. < l<J"8 by Center for l..c:>Jersh•p Studies. 

When the maruriry level of • child increues •n a put:~cular ue.. c.he sryle of the parent should sh1ft co <he 
nalu. ~ ... the curre in the Situauonal l...eaJeruup model. 
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