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PREFACE

Yesterday is
Already a Dream,
And Tomorrow

Is only a vision;

But Today,

Well Lived,
Makes every yesterday
A dream of

Happiness and
Every Tomorrow
A vision

of Hope.

From the Sanskrit
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CHAPTER I
INTRCDUCTION
Rationale

The three common familial patterns in America tdday are
(1) nuclear or intact families, (2) single-parent families,
and (3) stepfamilies. The study of stepfamilies has become
a major concern of researchers during the past decade
(Walters & Walters, 1980). Visher & Visher (1979) described
stepfamilies as culturally disadvantaged families. They
reported that 80 percent of divorced persons remarry, and 60
percent of these remarriages involve an adult with physical
custody of one or more children.

It is for this reason that researchers' priority of
concerns within the family and stepfamily are the sending
and receiving of messages, resolving discipline problems,
accepting responsibility for personal behaviors,.and improv-
ing parenting skills (Duberman, 1974; Dreikurs, 1964; Hersey
& Blanchard, 1978; Satir, 1972). This resea;ch demonstrates
a need for a parenting skills program for the stepfamily, a
program which 1is intended to improve fhe child-parent,
child-stepparent, and marital relationship within the fami-
ly.

hHistorical Perspective of Stepparents

The negative stepparent concept may contribute signifi-
cantly to both the spiraling divorce rate among remarried

couples and the need for a stepfamily skills program for
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living effectively together. Historically, authors have not
presented positive concepts concerning the stepparent, and
children's literature reflects a serious negative influence
toward stepparent acceptance. For example, this negative

influence is apparent in fairy tales such as Cinderella and

Hansel and Gretel. These stories provide opportunity for

the children to handle their ambivalent feelings about their
parent and project the negative feelings toward an unpopular
stepparent. Tales 1like these were a part of children's
literature long before the stepfamily gained any semblance
of acceptability in modern society.

Statement of the Problem

Stepfamilies- are often experiencing stress resulting
from inadequate communication skills, marital maladjustment,
and ineffective parenting skills (Duberman, 1974; Dreikurs,
1974; Satir, 1972; Visher & Visher, 1979). Cne source of
stress within the étepfamily is the result of the children's
being emotionally torn among the biological parents, step-
parents, and several sets of grandparents (Bowen, 1976;
Messinger, 1976; Hetherington et al., 1980).

Since stress comes from many sources and affects each
family member within the family system, a systematic step-
family skills program is needed, a program to provide speci-
fic skills to aid in the reduction of stress, the improve-
ment of communication, enhancement of the marital adjustment

and to provide a means for more effective parenting.



Purpose of the Study

The purpose of this study is to evaluate the effective-
ness of a family communication program called Families
Living Effectively Together (FLET). FLET 1is designed to
reduce family stress by improving family communication and
stepparenting skills.

Statement of Major Research Questions

1. Can parenting styles within a blended family be
improved through the FLET program?

2. Can familial stress within blended families be
reduced through the use of FLET?

3. Can the FLET program effectively improve the
parent-child and- stepparent-child communication systems?

4. Can FLET improve the marital adjustment of a
couple who are parenting stepchildren?

The Statistical Hypotheses

The following hypotheses were examined using an alpha
level of .05.

Hypothosis Cne: There will be no significant differ-

ence 1in the group's pretreatment and posttreatment parenting

styles as measured by the Family Game.

Hypothesis Two: There will be no significant differ-

ence in the group's pretreatment and posttreatment stress

scores as measured by the Behavior Profile Inventory.

Hypothesis Three: There will be no significant differ-

ence in the group's pretreatment and posttreatment communi-




cation test scores as measured by the Parent-Adolescent

Communication Inventory.

Hypothesis Four: There will be no significant differ-

ence in the group's pretreatment and posttreatment marital

ad justment test scores as measured by the Dyadic Adjustment

Scale.

Delimitations

1. This study evaluated blended or stepfamilies whose
children included at least one adolescent.

2. This study was limited by focusing on parenting
styles, marital adjustment, stress reduction, and communica-
tion skills.

3. This study was concerned with stepfamilies, and
the findings cannot be generalized to all families.

4. This study evaluated only blended families in
which the marital dyad consisted of the male stepparent and
the natural mother of the adolescent.

3 This study examined only one adolescent from each
blended family.

6. This study consisted of blended families in the
Wichita Falls, Texas, area who were invited and accepted the
invitation to participate.

Definition of Terms

Alliance. "A relationship in which two people share a
common interest not shared by the third party' (Haley, 1976,
p. 109).



Blended Family. A family wunit which consists of

mother, adolescent, and stepfather. Blended families and
stepfamilies are synonymous terms as used in this report.
Boundary. 'The established rules defining who partici-
pates, and how" (Minuchin, 1974, p. 53).
Change. Replacing individual behaviors with new or
different responses that tend to improve family interaction.
Coalition. "A process of joint action against a third
person' (Haley, 1976, p. 109).

Communication. "The whole range of ways people pass

information back and forth; including the information they
give and receive, and the ways that information is used"
(Satir, 1972, p. 30).

Differentiation of Self. A '"concept that defines

people according to the degree of fusion, or differentia-
tion, between emotional and intellectual functioning"
(Bowen, 1976, p. 65).

Dyadic Relation. The interaction between two individ-

uals that are functioning in an alliance or coalition.

Family Homeostasis. ''The relative consistency of the

internal environment,...which is maintained by a continuous
interplay of dynamic forces...depicting family interaction
as a closed information system in which variations in output
or behavior are fed back in order to correct the system's
response' (Jackson, 1968, p. 1).

Generation. The order of hierarchial power within a



family as it is structured by the family unit (Haley, 1976,
p. 109).

Parenting Styles. Four interrelated styles wused in

this study and evaluated on a continuum of constant movement
from telling to selling to participating to delegating
(Hersey & Blanchard,1978).
Telling: An autocratic way of dealing with chil-
dren by the parent giving all the instructions and
not allowing the child to give input.
Selling: A move toward a more democratic position
with the parent giving the child reasons why be
should participate in the requested activity.
In this style, the <child 1is permitted to ask
questions.

Participating: Both parent and child working to-

gether toward the mutual agreement and accomplish-
ment of a given task.

Delegating: The parent's allowing the child to

assume full responsibility for getting the job
done without the parent's constant supervision
(Hersey & Blanchard, 1978).

Power Struggle. The maneuvering of individuals in a

relationship to gain control of that relationship and
achieve a position of superiority (Foley, 1974, p. 80).

Stress. The 1intensity of the familial tension or
pressure that evolves from the interaction of family members

in either a positive or negative way.




Triangulation. '"...a three-person emotional configura-
tion,...the molecule or the basic building block of. any
emotional system,...the smallest stable relationship system.

It is the shifting from one person to another in the tri-
angle during 'periods of stress' because the outsider posi-
tion is the most comfortable and most desired in order to
escape tension in the twosome'" (Bowen, 1976, p. 75).

Assumptions

1. People can make change in short periods of time.

e All people learn and modify behavior at the same
rate of speed.

s A multiple test battery would not create a problem
in the analysis of data.

4, People want tc help improve their family dynamics.

Chapter I described the American stepfamily as being in
need of an adequate parenting model. To provide this par-
enting model a systematic program of communication skills
should be developed which would enable the blended family to
improve parenting skills, sending and receiving messages,
resolving discipline 1issues, accepting responsibility for
behavior and improving the child-parent-stepparent relation-
ship within the family. The FLET program is designed to
develop these skills and to provide each participant with
alternatives for improving successful communication patterns

within the stepfamily.



CHAPTER II

REVIEW CF RELATED LITERATURE

Rationale

The role of the American family is radically changing.
The transitional changes, as reported by Visher & Visher
(1979) are '"difficult for human beingé, . . . each indivi-
dual copes with stresses 1in personally determined ways"
(p. x). "One out of seven children" (p. vii) in school comes
from blended families, ‘and there are approximately '"15
million children living in blended families" (p. xviii). An
examination of statistics related to blended families iden-
tifies the possibilities for stress in the American family.
It is estimated that 757 of the people forming nuclear fami-
lies divorce; '"807 of the divorced persons remarry; 607 of
these remarriages iﬁvolve an aduit with physical custody of
one or more children" (p. xviii); and "40C% of second mar-
riages end in divorce within four years'" (p. xix). Atten-
tion will be directed toward this ever increasing group in
their transitional familial changes.

It seems there must be a basis for the increase of
stepfamilies within the American culture. This increase has
been cause for concern among researchers who study the step-
family's stress. First, one would want to know how early
influences of childhood training affect family development.

Second, cne would be concerned with how well the family

8



groups communicate with each other and what effect their
communication has on family stability. Third, one would be
interested in learning what are the needs of individuals
within the stepfamily that affect family unity.

Blended Families

Stepfamily Needs

Mead (1970) and Stern (1978) suggested that there is a
real difference in the methods by which the nuclear family
and the stepfamily function. Several suggestions were given
thiat would create a different approach for stepfamilies.
Fast & Cain (1966) suggested that the stepfamily be thought
cf as a structurally different type of childrearing unit.
Murray Bowen (1980) suggested that families be thought of as
"a unit and not a collection of individuals" in order for
the family to receive the help it needs to maintain a healt
hy homeostasis (p. xiii). Stern (1978) suggested that the
stepparent develop friendship with stepchildren before
attempting discipline, while Messinger (1976) further ex-
panded this concept when he stated that guilt feelings in
remarriage could be turned from negative to positive by the
stepparent's developing a friendship with the children.
Schwartz (1968) pointed out that 'there are no simple solu-
tions to the complications and the adjustments necessitated
in divorce and remarriage'. These complications and neces-

sary adjustments, therefore, substantiate the need for good

communication skills in the stepfamily.
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Stepparent: The Stepfather

When two or more families are blended together, the
results in parenting is commonly termed ''stepparenting'.
The literature is in agreement that the stepparent/stepchild
terms are not appropriate for describing the relationships

in most blended families. Bchannan (1970) pcints out that

"kinship terms are inadequate'. He suggested that the term
stepparent be applied only when there is a death. "In a
divorce, there 1is not a replacement, but an additional
parent. This relationship 1is difficult for society" (p.

29). Duberman (1974) and Visher & Visher (1979) both agree
with the inadequacy of the 'step'" term; but, no researcher
has adequately supplied an acceptable alternative for the
naming of members in a blended family.

Since there 1s no alternative title, the stepparent
must coverccme several barriers: one being the term '"step"
parent. Simon (1964) observed that until a divorced male
overcomes stepfather prejudice, his role in the step family
will be extremely limited. This 1is sometimes viewed as
being a parent substitute and at other times as a family
intruder. As a result of being torn between two families, a
common distress of the stepfather is the demand for monetary
support from both families. If he gives to the stepchil-
dren, he has guilt feelings of his abandonment of his natu-
ral children. If he gives to his children, he has neglected

his new family commitment. This guilt is a heavy burden for
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stepfathers. Visher & Visher (1979) conclude that "often
these fathers are unaware of the important effect it is
having on them in their new relationship" (p. 100). Thus
this situation suggests the Iimportance of the blended
family's being competent in communication and parenting
skills.

The Remarried Family

In the remarried family, Duberman (1974) predicts that
the family is likely to become existential: that is, '"its
members are likely to be less dependent on each other and
more concerned with themselves" (p. 33). The remarriage
produces some real fears due to the blended families bring-
ing their pasts with them. Satir (1970) states that 'with
our current forms of human interaction, our fears, our
suspicions, and our past are working against us'" (p. 66).
"It isn't that we are a culture bounded by the past and

"

can't turn loose...." "...We have all the resources for the
needed change, but we do not yet know how to use them'" (p.
66). Stern (1978) suggested that the remarried family will
have to deal with the changing autonomy that produces a
threat to the children. Mead (1970) identified the step-
parent's and stepchildren's problem of not getting along
with each other as being related to an absence of a primary
developmental dependency. She said, "...in our family system

the child develops an overdependence on the parent. Our

children are not prepared to trust anyone but their own
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parent'" (p. 102). Thus the need exists for developing a
positive marital relationship in order to help the children
accept the parental shift.

Nye (1957) found that "if the remarried parents are
satisfied with each other, the children are likely to bene-
fit". Nye further indicated that there were more adjust-
ments in blended families than in intact families, but that
the greatest adjustment 1s needed 1in wunhappy families.
Bernard (1956), Goode (1964), and Burchinal (1964) all found
that the remarried mothers had improved the lives for both
themselves and their children.

Family Reorganization

When divorce - occurs, there 1s a reorganization of the
entire family, the extended family as well as the nuclear
family. With this rearrangement, there must be the develop-
ment of a new set of standards and values with a redefini-
tion of roles and relationships. With the reevaluation of
present values and relationships, there comes a myriad of
new problems. According to Schwartz (1968), one such prob-
lem is that the divorced persons usually, even when remar-
ried, continue to be bound together with unresolved emotion-
al ties; and these are experienced through their natural
children. This social dilemma presents a real challenge.
If a parent has difficulty separating emotionally, this
tends to compound difficulties in the children. The problem

of sharing maintains many potentially destructive ties for
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the natural parents, children, and the stepparents. Landis
(1960), researching another problem of remarriage, asked the
questions, '"Are children better off in homes in which the
parents are unhappy together, or is it better for the chil-
dren to live with one, happy or unhappy, divorced parent?
Are unhappy spouses good parents?'" He suggested that the
"children from divorced homes show no more psychological
damage than children in intact unhappy homes" (pp. 7-9).
Thus the remarriage and subsequent family reorganization
affects the unhappy family in a positive way.

Stepparenting Issues

Parenting Styles

The issue of parenting styles becomes most important in
the blending of two or more families. Fast & Cain (1966)
conicluded that stepfamily relationships cannot be patterned
after those of the traditional nuclear family. As previous-
ly stated they proposed that the stepfamily should be con-
sidered as a structurally different type of childrearing
unit. The '"stepparent who is determined to be a substitute
parent, however skillful his efforts, cannot succeed total-
ly" (p. 488). One of the problems is that the new partner
in a blended family tends to bring into the second marriage
the ideas and parenting skills that he used in the previous
marriage. These methods tend to be unsuccessful (Duberman,

1974; Messinger, 1976; Visher & Visher, 1979).
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Hersey and Blanchard (1978) describe the parenting
styles in four quadrants on a continuum. The continuum
contains telling, selling, participating, and delegating.
Through movement along the continuum, the researchers ob-
served that the parenting style was changing from an author-
itarian to a democratic style 1in leadership. These re-
searchers believe that the more responsibility the parents
delegate to the children, the more responsible the children
will Dbecome; and, consequently, more harmonious family
relationships will be developed.

The style of parenting that the blended family uses
often determines the positive or negative relationships that
exist within the family. Stern (1978) stated that 'the
stepfather who moves slowly and attempts to make a friend of
the child before moving to control him has a better chance
of having his discipline integrated into the sentimental
order of the family life" (p. 80).

Another consideration of the remarried family's parent-
ing style is Simon's (1964) comment on the study of Bowerman
and Irish in which stepfamilies were found to have more
stress, ambivalence, and lower cohesiveness when compared to
intact families. Simon believed that ''while these charac-
teristics are considered negative ones for children in
nuclear families, they are positive for children in step-
families. It seems likely that low cohesiveness is a par-

ticularly positive element, since stepchildren need psychol-
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ogical space in which to move back and forth from one house-
hold to another" (p. 235).

Parental Role Expectancy

Parental role expectancy is an area of concern for
blended families. Wives often view the stepfathers as rescu-
ers, a role in which the stepfather finds it difficult to
live (Mowatt, 1972). Fast & Cain (1966) proposed that the
stepfamily should be considered as a structurally different
type of childrearing unit. The stepparent's success 1in
assuming the parent role 1is largely dependent on mutual
acceptance by the spouse and the stepchild (p. 488).
Clarke-Stewart (1973) noted that the divorce decree does not
create a single parent family unit but rather creates two
separate parerts between which the children are pulled.
There seems to be no acceptable role model for both the
single-parent family and blended families to follow (Fast &
Cain, 1966). The emerging patterns that seem to be accept-
able are those of the former intact family system. The role
expectancy of either mother, father, or stepparent does not
appear to have the stability needed to help the blended
family through the changing role expectancies.

Fast & Cain (1966) studied fifty families in a child
guidance center and concluded that (1) role-learning oppor-
tunities are available to natural parents that are not
available to stepparents; (2) stepparents have difficulty in

developing a stable pattern of feeling, thinking, and acting
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toward stepchildren; (3) stepparents tend to be ambivalent,
not knowing whether to act as parent, stepparent, or non-
parent; and (4) wuncertainty about appropriate role and
behavior of the stepparents may lead to '"intrapsychic and
interpersonal difficulties which often appeared to augment
problems based on the stepparents' uncertainties about their
appropriate roles as parents' (p. 478).

Family Communication Patterns

In the intact family, communication 1is a reoccuring
problem. Within the blended family, the communication
breakdown often becomes a real familial dysfunction. Olim
(1968) studied family communication within blended families
from the humanistic viewpoint. It was his finding that
since children are by nature doubters and constantly asking
questions, the ''self-actualizing concept'" of individualiza-
tion would be easy to teach to these children because the
selfactualizing person is, above all, a doubter. It was his
conclusion that if parents rear children in an environment
relatively free of constraints, there would be a generation
of better adjusted people and better interacting family
units.

Much of the time, the communication problems within the
dysfunctional family system are due to a hidden agenda
(Bohannan & Erickson, 1978). A communication approach to
changing the family system is consistent with family author-

ities (Dreikers and Stolz, 1964; Haley, 1976). Likewise,
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the most constructive approach for teaching families to be
friends with each other is through the communication model
(Watzlawick, Beavin, Jackson, 1967).

Messinger (1976) described how she thought that friend-
ship on the part of the stepparent would tend to lessen the
guilt feelings experienced by the male co-parent in blended
families. She further described the problem of communica-
tion within this new family unit as one that does not belong
only to the stepfather, but is a difficulty also shared by
the children.

Friending: A Needed Technique

"Some couples have more friends than others, some have
more friends in common, and some people are just more friend
ly than others'", said Ackerman (1963), as he described what
he thought would enhance marital success. This '"'shared
friendship" tends to produce more successes than when the
couple has separate friendships, which result in less social
control (p. 13). A conclusion from Ackerman's research,
therefore, might be that as the new married partners relate
to each other as friends, the greater the possibility that
they as parents will be able to relate to their children as
friends.

Bronfenbrenner (1970) reviewed the research studies
focusing upon early intervention programs, such as Head
Start. He concluded that the only programs which had posi-

tive long term results were those which involved parents in
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the efforts. Leler and Johnson (1979) describe the research
of parent-child interactions and relationships, and they ob-
served '"that they have shown significant correlations be-
tween the child's competence and parent-child interaction
factors such as parental warmth and acceptance, use of
positive reinforcement, encouragement or verbalizations, and
control which uses reasoning and 1is not too restrictive"
(p. 257).

Family Stress

The development of friendship within the family system
tends to reduce the stress that is experienced. "In addi-
tion to the stress 'inherited' from past generations, and
that experienced while moving through the family life cycle,
there 1is, of course, the stress of living in this place at
this time" (Carter, McGoldrick, 1980). D}Much of the stress
that families struggle against could be eliminated in part
by developing a wide range of stress reducing techniques.
Each member within the system would need to have communica-
tion skills adequate enough to monitor and ''recognize our
stress level with special self-monitoring tools such as
feelings, total behaviors, and body data" (Greenberg, 1980,
p. Xx). The apparent largest single factor of unhappiness in
our culture seems to point toward the misuse of stress
(Parrino, 1979). Parrino said, 'to one extent or another,
we are all victims of stress. Stress takes its toll in

myriad ways... It is not necessarily unhealthy. The ma-
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chinery that powers the adjustments we make in coping with
life's demands is equally capable of returning the system to
a state of equilibrium and adaptive functioning. Stress can
be the stimulus that motivates you to change in a positive
direction" (p. 23).

Family Discipline

Cne of the most perplexing problems of the blended
family is the achievement of satisfactory discipline (Visher
& Visher, 1979, p. 114). Historically, the male has occupied
the role of chief disciplinarian after the fact. Males
usually handed out the punishment; the females were the
caretakers and thus the actual disciplinarians.

In remarriage, the males tend to move in and assume the
role of disciplinarian without first establishing a positive
relationship with the new wife's <children; "a gradual
movement into discipline would help both mother and child"
(Stern, 1978, p. 96). Had the males first made friends with
the children, the problems associated with discipline would
be lessened.

Dreikurs, Grunwald, & Pepper (1971) point out that the
parent's approach to discipline 1is wusually the problem.
Dreikurs and his associates suggest the use of "mutual
control" with logical and natural consequences of behavior
as the appropriate approach (p. 80).

Dreikurs and Stoltz (1964) describe the need for par-

ents to change their parenting style with their children in
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order to improve discipline. Stern's (1978) idea of integra-
tion of a stepfather into the ongoing system of mother and
child was to help resolve discipline problems. She inter-
viewed thirty stepfather families and contrasted integrative
with disintegrative methods of discipline. It was concluded
that stepfathers who came in and attempted to discipline
stepchildren before first establishing a 'bond of friend-
ship'" failed to be integrated into the family unit.
Discipline is often the battle ground for family dis-
ruptions. Visher & Visher (1979) believe that one of the
causes 1is due to the stepfather's not moving into the coali-
tion of mother-child more slowly. In order to facilitate
the proper discipline, a communicative relaticnship must be
developed. "The stepchild's behavior may be a way of
'testing' the stepfather. Misbehavior can be a plea for
attention as a substitute for love, if the latter does not
seem to be available in sufficient quantities'" (p. 114).
Haley (1976) said, "every family must deal with the
issue of organizing in a hierarchy and rules must be worked
out about who 1is primary in status and power and who is
secondary'" (p. 103). In this statement, Dreikurs would
likely see Haley's concept of hierarchy as a democratic
process with the parents in control and delegating responsi-
bility to each family member. This delegation of responsi-
bility and hierarchy of power tend to relate in four areas:

(1) establishing the power boundaries; (2) creating a posi-
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tive atmosphere for personal acceptance within the family,
especially in matters of discipline; (3) allowing the chil-
dren the opportunity to accept their own responsibility for
their behavior; and (4) letting the children know what the
logical and natural consequences for this behavior will be
(Dreikurs, et al, 1959).

It follows then that the key concept of discipline
seems to be a need to '"teach responsibility'" (Dreikurs &
Cassel, 1972). '"We can teach responsibility only by giving
(children) opportunities to accept responsibilities them-
selves'" (p. 78).

Related Issues

The transition from a single-parent family to the
blended family presents a homeostatic challenge. The homeo-
stasis 1is forced to change radically when the family is
changed from a single-parent to a blended family. In a
study of eighty-eight Caucasian couples in Cleveland, Ohio,
Duberman (1974, 1975) pointed out that an area of needed
research was how '"'members of a new family go about forming
themselves into a primary group'" (p. 4). The development of
this new orientation presents an interesting problem, ac-
cording to Visher & Visher (1979). '"'Past experiences in a
family of origin and in a former marriage influence feelings
and behavior in a subsequent stepfamily; and, as a result,
individuals in a stepfamily bring with them personal ways of

reacting to spouses, parents, and children" (p. 35).
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These problems, centered arcund the development of
primary groups, are brought about by a change in homeosta-
sis. Von Bertalanffy (1968) points out that the "ability of
the family system to ensure both continuity and growth is
derived from a dynamic equilibrium between two functions
common to all systems: a tendency toward homeostasis (H)
and a capacity for transformation (T)" (p. 29). TGwhen a
system has established itself in a nuclear family and the
family 1is suddenly uprooted and rearranged into a single-
parent system, the homeostasis once again must make an
equilibrium adjustment. After a period of transformation,
the family unit may settle down. In a remarriage, this
homeostasis is disturbed once again and transformation must
now take place in the blended family. Andolfi (1980) points
out that '"to achieve change in family group, the existing
relationship between homeostasis and transformation should
be modified in favor of the latter and vice versa; in order
to stabilize and maintain the new structure, the H/T rela-
tionship shculd be modified in favor of the former. Conse-
quently, every change or adjustment is preceded by a tempo-
rary state of imbalance between H & T. The degree of imbal-
ance depends on the significance of the change and conse-
quent stabilization that takes place" (p. 30). As parents
and children understand this change and resettling, the
transition into stepfamilies will become more easily

adaptable.
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One resistance that children have toward the stepparent
seems to be in this area of homeostasis/transformation. The
children tend to want to keep their system as it is in favor
of their freedom and new found discipline within the single-
parent family. Stern (1978) points out that "when the step-
father enters the picture, the single-parent family is lost.
While the mother may be willing to relinquish some of her
autonomy after the marriage, older children are usually not
so inclined. They test the situation to see where the power
lies" (p. 50).

The homeostasis imbalance and transition become one of
the most frequently experienced difficulties of the blended
family. The family struggles to establish a new homeosta-
sis. In so doing, they often exemplify power struggles,
coalitions, generate feelings of rejection, and a host of
other stressors.

Family Bonding

Family bonding, as described by Visher & Visher (1979),
takes place during the single family years and now gets
disrupted by the new male intruder. This bonding in some
cases 1s very strong. In order for the male to become a
part of the family unit, he must be accepted gradually.
Some men attempt to '"'storm the barricade'" in a '"do or die"
attempt to force their acceptance. These men usually find
themselves moving toward another divorce. Stern (1978)

points out that the first task of the stepfamily is to
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achieve "integration'". This is her way of describing the
transformations and homeostasis in operation. '"This is a
family group which has a set of norms or a 'sentimental
order'", an attachment to the unity, status within the unit,
and a clear idea of who is in the family and who is not" (p.
953) « Because the new stepparent is an outsider, he must
ease into the group. Stern believes that discipline is the
key to the integration process, which may never be achieved.
Thus how the male partner approaches the new family unit
determines his acceptance and how the blended family reorga-
nizes.

Boundaries/Power/Hierarchy

Research has indicated that a common difficulty in
family structures 1is the way they are organized (Simon,
1964). Haley (1976) points out that '"in any organization
the members are not equal" (p. 22). Consequently, within
family structure, there must be the development of bounda-
ries. Satir (1972) calls these boundaries ''rules; this 1is
the way a family gets business done'" (p. 96).

As the family attempts to 'maintain an internal bal-
ance', the boundaries may tend to be ill-defined. Jackson
(1968) thought that families operated within certain limits
or parameters which tended to help the family boundaries, as
a system, with interlocking, triangled relationships. He
suggests that the family members not spend their energy in

"attacking their partners but to shore up his own poorly
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defined ego boundaries. It means learning to respond and
not react'" (Bowen, 1976, p. 39). This reduces the power
struggle because '"it forces the other to relate at a higher
level of maturity'" (Foley, 1974, p. 117).

Stern (1978) observed that the power struggle over
boundaries in the stepfamily produced a double bind. He
suggested that the power struggle could be removed, "if the
stepfather would attempt to first integrate himself in the
family and then develop a stepfather-friend relationship
with the child" (p. 50).

Thus family system researchers suggest that when fami-
lies establish a hierarchy with its power and boundaries

clearly understood, the family unit can develop functional

organization. From this organization successful discipline
evolves.
Summary

In Chapter II the needs of blended families as de-
scribed in the literature were outlined under three head-
ings: blended families, stepparenting issues, and related
issues. The reoccuring themes that were prevalent in the
literature are described as the importance of parenting
styles that could promote change, effective ways of communi-
cating, assistance in making a smoother transition into a
new homeostatis, improved parental discipline, ways for the
children and stepfather to become friends, and reduction of

stress in the blended family system.
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The major difficulty in establishing a blended family
was pointed out to be the integration of two or more family
units into a new system and the stress created by this
blending. It was suggested that family stress could be
reduced 1if there were training programs designed to help
these families make the transition from being divorced or

widowed into remarriage.



CHAPTER III
METHCDCLCGY FOR COLLECTICN

AND TREATMENT CF DATA

The rationale for this study.is to determine the sig-
nificance of a communication skills program, FLET. This
study was to evaluate' FLET's effectiveness 1in altering
parenting styles, enhancing family communication, promoting
marital adjustment, and reducing stress. The review of
literature presented 1in Chapter II suggested that the
blending of two or more families creates a stressful situa-
tion. Therefore, this study undertook an educational treat-
ment program intended to reduce stress associated with the
blending of families.

Procedure for Collection of Data

Population

The target population consisted of blended families
living in Wichita Falls, Texas, including Sheppard Air Force
Base. Research indicated that approximately one third of
the adolescent students in the public school population in
Wwichita Falls lives in blended families (Seddon, Note 1).
Consequently, it was determined that the family constella-
tion of 100 Caucasian stepfamilies met the criteria estab-
lished to facilitate this study. Each family considered for
the study specifically includec these elements: mother was

parent; father was stepparent; child was adolescent. Letters
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were sent inviting these families to participate in project
FLET. Seventy-six blended families responded by either
calling the researcher's office or returning the letter
indicating their interest in participating. From this
population a random assignment was made; however, twelve
families notified the researcher of their interest, but
scheduling problems prohibited their participation, thus
leaving a population of 64 stepfamilies.

The following groups were the result of random assign-
ment: experimental, n=42; and control, n=22. Out of the 64
families who chose to participate, 44 finished the study;
thus, producing a 697 completion rate. The 317 attrition
rate was due to (1) scheduling, (2) non-attendance of one or
more members of the mother-stepfather-adolescent triad in
each family, (3) failure to complete and/or turn in test
battery, and (4) self termination from the study. The
classification of the 44 respondent families was experi-
mental, n=27; and control, n=17. In each stepfamily only
the parent, stepparent, and one adolescent was involved in
the study, thus 132 subjects participated.

Collection of Data

The data were collected by distributing to the randomly
selected groups a test packet which included four paper-
pencil tests with instructions for completion of tests. The

four instruments utilized were the Family Game,

Parent-Adolescent Communication Inventory, Dyadic Adjustment
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Scale, and Behavior Profile Inventory. Each respondent

family was allowed to complete the pretest at home and
return the test results to the investigator the following
week. This procedure was repeated as the posttest for the
experimental and control groups following the five weeks of
the FLET training program which was given to the experi-
mental group.

Instrumentation

A perusal of instrumentation literature revealed there
is no single instrument sufficiently discriminatingly de-
signed to assess and differentiate four of the complex areas
of family living: parenting style, communication, marital
adjustment, and stress level. Therefore, a test battery of
four instruments was selected to evaluate FLET's effective-
ness in promoting change in parenting style, communication,
marital adjustment and stress level. Each instrument will
be described accordi ng to these criteria: (1) what 1is
being measured; (2) how the scales are rated; and (3) relia-
bility and validity. Inclusive instrumentation descriptions
are presented in the following paragraphs.

Family Game

The aim of the four subtests of the Family Game is to

identify the four parent leadership styles, with associated
behaviors related to the child's maturity level (Hersey &
Blanchard, 1978). This scale identifies parenting styles in

four categories: telling, selling, participating, and dele-
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gating. Each subscale was developed on a continuum allowing
the subject to determine the specific parenting style used
in their family. The data derived from this instrument were
an ordinal scale; thus the results of the 12 situational
vignettes were the ranking of the respondents' perception of
the four parenting styles as demonstrated by the parent and
stepparent. Each style is characterized as parental leader-
ship.

The Telling Style. This leadership style is character-

ized by one-way communication, which is high directive and
low supportive (p. 22). The parent carefully defines the
child's roles. This tends to correspond to traditional
authoritarian style with decisions being made by parents.

The Selling Style. This leadership style is character-

ized by parent attempts to get the child to do a task using
high directive and high supportive two-way communication.
This parenting style allows the child to question, reason,
and become involved in responsible decision making (p. 22).

The Participating Style. This leadership style is

characterized by the participating style which 1is high
supportive and low directive two-way communication, making
the process a shared decision. In this style the child has
both the ability and knowledge to share ideas with the
parent about the particular situation. The child is respon-

sible.
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The Delegating Style. This leadership style is char-

acterized by the highest level of maturational functioning,
using low supportive and low directive parent interventioﬁ.
In this leadership function the parent defines the problem
and/or needs, and the child decides the when, where, and how
of doing the task (p. 23). The parent in charge delegates
responsibility, and the child assumes personal responsibil-
ity for the ensuing behavior.

Reliability and Validity. There were no reliability

and validity reports given in the test battery (LRC, Note 2)
or in the manual by Hersey & Blanchard (1978).

Parent-Adolescent Communication Inventory

Bienvenu (1969) designed the Parent-Adolescent

Communication Inventory (PACI) to assess communication in

parent-adolescent relationships. This forty-item inventory,
which has a theoretical weighted score range from 0-120,
contains Form P for parents and Form A for adolescents. A
higher total score 1indicates quality parent-adolescent
communication.

The purpose of PACI was to help focus on the communica-
tion difficulties in the family constellation. Form A was
designed to help the "adolescent focus on his relationship
with his parents in a way that promotes better understanding
of his interaction with them" (Bienvenu, 1969). "Form P was

designed to measure the parent's perceived communication
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with the adolescent... and will provide clues to communica-
tion failures and patterns in this relationship" (p. 1).

Reliability, Validity, Norms. There are no norms for

Form P (Bienvenu, 1969). The norms for Form A are based on
1556 male and female high school students, with a mean
communication score by this group of 78.80 and a standard
deviaticn of 21.65 points (p. 1). The t-test for signifi-
cance of the difference between male and female mean scores
resulted in a t of -.84 (p. 1). There was no 'great varia-
tion in mean scores from grade 9 through grade 12" (p. 1).

Dyadic Adjustment Scale

Spanier devéloped the Dyadic Adjustment Scale (DAS) 'to

assess the quality of marriage and other similar dyads"
(Spanier 1976). This instrument is reported to measure the
process of dyadic movement along a continuum which can be
evaluated in terms of proximity to good or poor adjustment
(pp. 16-17). The DAS is a 32-item scale weighted with the
theoretical range of scores from 0-150, the higher score
indicating greater adjustment.

Reliability and Validity. The reliability was deter-

mined for each of the component scales as well as the total
scale. Cronbach's Coefficient Alpha was the measure of
internal consistency (p. 23). The reliability for the DAS
and its component subscales are listed in Table I.

The DAS was validated in three areas: content, cri-

terion, and construct. The content validity included three
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judges for considering the items: (1) relevant measures of
dyadic adjustment for contemporary relationships, (2) con-
sistency with the nominal definitions for adjustment and iﬁs
components, and (3) careful wording with appropriate fixed
choice responses (p. 22-23).

TABLE I

Reliability Estimates for DAS

No.

Scale Reliability of
Items
Dyadic Consensus Subscale .90 13
Dyadic Satisfaction Subscale .94 10
Dyadic Cohesion Subscale .86 5
Affectional Expression Subscale .73 4
Dyadic Adjustment Scale .96 32

The criterion-related validity was measured by adminis-
tering the scale to a married sample of 218 persons and a
divorced sample of 94 persons. Each item correlated signif-
icantly with the external criterion of marital status. The
divorced sample differed significantly from the married
sample (p<.001); a t-test was used for assessing differences
between sample means (p. 23).

The construct validity was possible, since all items in
the DAS were used in previous marital adjustment scales.

The Locke-Wallace Marital Adjustment Scale correlation with
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the DAS was .86 among married respondents and .88 among
divorced respondents (p<.001) (p. 23).

Behavior Profile Inventory

Parrino (1979) reported the Behavior Profile Inventory

(ng) was developed to assist individuals in identifying
their hyperresponsive behaviors. The respondent's test
score was to indicate their level of agreement on the
weighted thirty-item test. The BPI has a theoretical score
range from thirty to one hundred fifty, with the higher
score indicating higher stress levels. The three general
categories of hyperresponsiveness are 30-50, mild; 51-100,
moderate; and 101-150, extreme (p. 188, 249-251). In addi-
tion to providing a score that indicates a general trend
toward excessive stress levels, the individual items provide
target behaviors that are pinpointed in order to reduce
hyperresponsiveness (p. 188).

Reliability and Validity. Parrino does not report test

norms in the manual on this instrument.

Research Design

This quasi-experimental study wutilized the pretest-
posttest group design (Stanley & Campbell, 1963; Leedy,
1974, p. 152), since the purpose of this research was to
assess the effectiveness of a communication-teaching module
in modifying family interactions. "A between-group design is
essential if there is any reason to suspect differential

transfer effects from one condition to another" (Graham,
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1977, p. 76). It was determined that a t-test analysis of
no significant difference between the experimental and
control groups' pretest scores would suggest that the design
become a '"one-group pretest-posttest design'" (Stanley &

Campbell, 1963, p. 7), wutilizing only the experimental

group's pretest and posttest scores. This, in fact, is the
resultant study. The design and resultant design can be
written:
R O X 0
1 2
R O 0]
3 4
where R = random assigned, X = the independent variable
(FLET), and O = the dependent variable. The resultant

design would be written:
R O X O
1 2
(Graham, 1977, p. 65; Stanley & Campbell, 1963, p. 7, 13).

Experimental Group

The stepfamilies in the experimental group were given a
packet of four paper-pencil tests with 1instructions for
completion of tests. These families were allowed to com-
plete the evaluations at home and bring the results to the
first FLET skills training session. There was a 2% hour
session each week for ‘five weeks . Each skills training
session followed the same format: 1 hour session, 30 minute
break, and 1 hour session. At the conclusion of the 5 week

program, the participants repeated the testing procedure
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outlined for the pretest. The results were brought to the
researcher's office as the families completed the test.

Control Group

The test packet containing four paper-pencil tests with
instructions for completion of the tests was taken to the
homes of the 17 families in the control group. The tests
were completed within seven days and returned to the re-
searcher's office. At the conclusion of the five week
period, the above testing procedure was repeated for the
posttest. The results were returned to the researcher's
office within seven days.

Analysis of Data

The data were compiled from forty-four experimental and
control group families who completed the pretest and post-

test battery consisting of Family Game, Parent-Adjustment

Communication Inventory, Dyadic Adjustment Scale, and

Behavior Profile Inventory. Two statistics were used 1in

analyzing the data: Friedman's Two-kay Analysis of Variance

and t-test for significant difference of means. The

Friedman ANOVA was employed with the Family Game since it is

ordinal data (Siegel, 1956). The t-test was administered to
the remaining three instruments.

A t-statistic was run on the pretest scores of the
experimental and control groups to determine if there were
significant differences between the groups. Then the analy-

ses of the Friedman and t-test were applied to the pretest
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and posttest scores of the experimental group to determine
if FLET significantly influenced the respondents' scores.
Summary |

The purpose of this chapter was to set forth the fol-
lowing: (1) procedures for collecting data, (2) instrumenta-
tion, and (3) statistical anaylsis of data. The specific
procedures for collecting, identifying, and analyzing the
data were outlined by describing the population, sample,
experimental design, and treatment of data.

This chapter further described the instruments used in
collecting data, the main characteristics which were out-
lined, noting what each test proposed to measure. The
reliability and wvalidity were given with each reported
measure when available. The statistics used in the actual

analysis of the data were the Friedman ANOVA and t-test.




CHAPTER IV

ANALYSIS AND INTERPRETATICN OF DATA

This study evaluated the effectiveness of a skills
training program, FLET. 1In order to assess the efficiency
of FLET, 44 blended families participated in the experiment
to determine if, in fact, a family could attain skills that
would change parenting styles, improve family communication,
promote marital adjustment, and reduce stress. Data are
presented under the following headings: (1) general charac-
teristics; (2) assessment, (3) statistical analysis of data,
and (4) results.

General Characteristics of Data

Population

The target population consisted of 100 blended families
in the Wichifa Falls area. The composition of each step-
family considered for the study specifically included (1)
parent, female; (2) the stepparent, male; and (3) the chil-
dren, at 1least one adolescent. Over 100 families were
invited, through a personal letter, to participate ir pro-
ject FLET. Seventy-six families responded by contacting the
researcher's office indicating their interest in participat-
ing in this project. Twelve of the responding families
stated their interest but scheduling problems prohibited

their participation, leaving a population of 64 families.
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The following groups were the result of random assignment:
experimental, n=42; and control, n=22.

0f the 64 families who chose to participate, there wés
a 31.25 percent attrition rate due to (1) scheduling, (2)
non-attendance of three or more sessions without making up
absences, (3) failure to complete and/or turn 1in test
battery, and (4) self termination from the study. This left
forty-four families (69.87) completing the program, with the
experimental group being, n=27; and control, n=17. In each
stepfamily only the parent, stepparent and one adolescent
was envolved in the study, for a total of 132 subjects who
participated.

Demographic Data

The demographic data describing the 88 parent partici-
pants are listed in the four categories of demographic
characteristics of the sample on Table II. The males' mean
age (40.6 years) was 4.6 years older than the females' (36.0
years), with the male age range being 30 to 53 as compared
to the female 28 to 49 years. The women had been married an
average of 2.4 times while the men averaged 1.7 times. The
males averaged three years more education than the females
(15 to 12 years). Forty-six percent of the females and 20
percent of the males were enrolled in some form of higher
education at the time of the study.

The demographic data describing the 44 adolescent

participants are listed in three categories of demographic
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characteristics of population on Table II. The mean age of
the adolescents in this study was 14 years, with ages rang-
ing from 12 to 16 years. None of the adolescents had beén
married, and they had attained a mean grade placement of
eight years.

TABLE TII

Age, Marital and Educational
Characteristics of Population

Variables Mean Age Mean Times Mean Years
Age Range Married Education
Males 40.6 30-53 1,7 15.0
Females 36.0 28-49 2.4 12.0
Adolescents 14.0 12-16 0.0 8.0

n = 81 (27 males, 27 females, 27 adolescents)

Assessment

Test Instruments

The four instruments utilized were the Family Came,

Parent-Adolescent Communication Inventory, Dyadic Adjustment

Scale, and Behavior Profile Inventory. Each of the four

instruments measured a corresponding skill that project FLET
was designed to improve.

The Family Game assesses parenting styles in four

categories: telling (T), selling (S), participating (P),

and delegating (D). Hersey & Blanchard (1978) developed
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TABLE III

Experimental Pretest and Posttest Mean
Parent-Adolescent Communication Inventory

42

Variable Mean SD Sem
Stepfather Pre 84.37 16.14 3.10
Post 83.25 19.80 3.81

Mother Pre 88.00 16.12 3.10
Post 87.29 14.03 2.70

*Adolescent Pre 66.96 20.00 3.86
7 Post 66.00 15.94 3.06
**Adolescent Pre 64.59 17.71 3.41
9T Post 67.74 14.76 2.84

n=81 (27 stepfathers, 27 mothers, 27 adolescents)
*Adolescent of = adolescent perception of stepfather
**Adolescent ¢ = adolescent perception of mother

TABLE IV

Experimental Pretest and Posttest Mean
Scores on the Dyadic Adjustment Scale

Variable Mean SD Sem
Husband Pre 95.11 16.61 3.19
Post 86.40 14.59 2.80
Wife Pre 93.88 22.96 4.42
Post 78.11 21.97 4,22

n = 54 (27 husbands, 27 wives)
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better adjustment in marriage (p. 25). Table IV displays
the experimental pretest and posttest mean scores of the
DAS.

The Behavior Profile Inventory (BPI) is a brief inven-

tory to help individuals assess their perceived stress
level. The theoretical range on this instrument is 30-150.
Each of the 81 subjects rated themselves. Table V compares
the experimental pretest and posttest scores of the BPI--the

higher the mean the greater the level of perceived stress.

TABLE V

Experimental Pretest and Posttest Mean
Score on Behavior Profile Inventory

Variable Mean SD Sem
Stepfather Pre 86.48 10.44 2.01
Post 85.63 16.25 3.12
Mother Pre 78.63 15.62 3.00
Post 84.88 14.03 2.70
Adolescent Pre 87.00 8.18 1.57
Post 91.51 6.50 1.25

n = 81 (27 stepfathers, 27 mothers, 27 adolescents)

Statistical Analysis of Data

The data from three test instruments (PACI, BPI, DAS)

were first analyzed by a t-test for independent means to

detect any group differences; the data on the fourth instru-
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ment (FG) were analyzed by the Friedman Two-way Analysis of

Variance. The t-test for independent means assessed any
significant difference between the pretest scores of tﬁe
experimental and control groups on each of the three instru-
ments. Since each t ratio yielded no significant difference
in the pre treatment group comparison (control vs experi-
mental), a t-test for dependent means was computed between
the pre and posttest scores of the experimental groups. The

Friedman ANOVA was repeated with the pre and posttest scores

of the experimental group assessing the scores of the Family
Game instrument.

A significance level of .05 was set for the rejection
of each of the four hypotheses in this study. The statisti-
cal decision 1is recorded below for each of the four null
hypotheses.

Friedman Two-way Analysis of Variance

The comparison of the pre and posttest scores of the

experimental group for the Family Game will be described

below with the restatement of Hypothesis One.

Hypothesis One: There will be no significant differ-

ence in the group's pretreatment and posttreatment parenting

style test scores, as measured by the Family Game.

Because number of choices 1in identifying parenting
styles is probably not an interval measure of actual parent-
ing behavior, the nonparametric two-way analysis of variance

was chosen rather than parametric. The number of subjects
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in the three matched groups was 8l: i.e., stepfather, moth-
er, and adolescent; each with N=27. The results of the

Friedman ANOVA are contained in Table VI displaying the

ranked sums of each subscale of the Family Game, each re-

spondent's rating of both mother and stepfather, the criti-
cal value of p=7.28, and the observed values of X. Note
that significant values were recorded for mother and adoles-
cents, but not for the stepfather. Therefore, the data

failed to reject the null hypothesis for the stepfather

TABLE VI

Friedman Two-way Analysis of Variance
Experimental Pre & Posttest Rank Sums
on Family Game by Respondent Category

Sum of Ranks

il S P D X4 P

Stepfather Pre 62.0 68.5 75.0 64.5 1.73 .05
Post 46.0 80.0 81.0 63.0 17.82%*

Mother Pre 36.0 77.5 95.5 61.0 42.18% .05
Post 52.0 75.5 5.5 67.0 7.77

Adolescent Pre 69.5 67.5 61.5 71.5 0.83 .05
Post 76.0 69.0 71.0 54.0 5.56

Adolescent Pre 61.5 73.5 715 63.5 1.88 05
Post 57.0 70.0 78.0 64.5 4.60

*Significant at .05; X (3) = 7.82
n 81 (27 stepfathers, 27 mothers, 27 adolescents)
T Telling, S = Selling, P = Participating, D = Delegating

T
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group. The data did reject the null hypothesis for the
mother and both adolescent groups.

t-Test for Dependent Means

The comparisons of the pre and posttest scores of the
experimental group for each of the three hypotheses are
described 1in the following tables. The hypotheses are
restated for convenience.

Hypothesis Two: There will be no significant differ-

ence in the group's pretreatment and posttreatment stress

test scores as measured by the Behavior Profile Inventory.

The data pertinent to Hypothesis Two 1is presented in
Table VIII. Thé test for significant differences between
the stepfather's and mother's pretest and posttest scores
yielded a t ratio of .26 and 1.99. These t ratios did not
yield a significant difference at the alpha level of .05.

The data failed to reject the null hypothesis.

TABLE VII

t-Test for Dependent Means
Pre and Post Experimental Croups for
Behavior Profile Inventory

Variable n Mean SD Sem t* P
Differences .

Stepfather 27 0.851 19.162 3.687 0.23 .819

Mother 27 -6.259 16.358 3.145 -1.99 .057

Adolescent 27 -4.518 9.665 1.860 -2.43%*% 022

*t (26) = 2.056
**Significant at .05
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The test for the significant difference between the
adolescent's pretest and posttest scores yielded a t ratio
of 2.43. The result of the adolescent scores did yield a
significant difference at .05 level. The data rejected the

null hypothesis.

Hypothesis Three: There will be no significant differ-

ence in the group's pretreatment and posttreatment communi-

cation test scores as measured by the Parent-Adolescent

Communication Inventory.

The t-test for dependent means was used to evaluate the
differences between the pretreatment and posttreatment test
scores on the PACI. The test for significant differences
between the stepfather's perception of stepparent-adolescent
communication yielded a t ratio of .18; the adolescent's
perception of stepparent-adolescent communication yielded a
t ratio of .21; and adolescent's perception of
parent-adolescent communication yielded a t ratio of .66.
None of these results yielded a significant difference at
the alpha level of .05. The data failed to reject the null
hypothesis. Table VIII displays this data.

Hypothesis Four: There will be no significant differ-

ence in the group's pretreatment and posttreatment marital

adjustment test scores as measured by the Dyadic Adjustment

Scale.
The data pertinent to this hypothesis are displayed in

Table IX. The test for significant differences between the
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TABLE VIII

t-Test for Dependent Means
Pre-Post Experimental Groups for
Parent-Adolescent Communication Inventory

Variable Mean SD Sem t P
Differences

Stepparent 1.111 22.392 4.309 .26 .799

Parent 0.703 20.210 3.889 .18 .858

*Adolescent 0.963 24.393 4.694 .21 .839

**Adolescent -3.148 24 .666 4.747 .66 .513

Significant at .05; t (26) = 2.056
n = 8l (27 stepparents, 27 parents, 27 adolescents)

*Adolescent = perception of stepfather communication
**Adolescent = perception of parent communication
TABLE 1X

Dependent Sample t-Test for
Pre-Post Experimental Group Measured by
Dyadic Adjustment Scale

Variable n Mean SD Sem t* P
Differences

Husband 27 8.703 23.959 4.591 1.90 .069

Wife 27 15.777 30.312 5.833 2.70%% 012

*t (26) = 2.056
**Significant at .05

husbands' perception of marital adjustment yielded a t ratio
of 1.90. This result did not yield a significant difference
at the alpha level of .05. The data failed to reject the

null hypothesis.
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The wives' perception of marital adjustment yielded a t
ratio of 2.70. This result yielded a significant difference
at the alpha level of .05, thereby rejecting the null hybo-
thesis. Thus this instrument indicated that there was a
significant change for wives but not for husbands.

Results

This chapter presented the findings of the statistical
treatment of the collected data evaluating the effectiveness
of a skills training program, FLET. This evaluation re-
vealed that the effects of project FLET produced no signifi-
cant difference between the pretreatment and posttreatment
scores on parenting style of the stepparent and parent as

measured by the Family Came.

There was no significant difference on the stepfather's
and mother's stress reduction as measured by the Behavior

Profile Inventory. However, there was a significant differ-

ence found in the adolescent's scores, suggesting that a
skills training program like FLET could affect the stress
level within the stepfamily.

The Parent-Adolescent Communication Inventory did not

indicate a significant difference in the stepparent-adoles-
cent and parent-adolescent test scores. The results suggest
that the content of FLET did not significantly change com-
munication behavior as measured by the PACI.

The examination of the data on the Dyadic Adjustment

Scale showed that there was no significant difference in the



50

husband's perception of marital adjustment; however, the
wife's perception of marital adjustment showed a significant
difference. These results indicated that the relationship's
adjustment could be significantly affected for wives by a

skills training intervention such as FLET.



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This chapter has been divided into six major headings:
(1) summary, (2) findings, (3) conclusions, (4) discussion, .
(5) 1imita£ions, and (6) recomﬁendations.

Summary

The purpose of this study was to evaluate a communica-
tion skills program called FLET, the objective of which was
- to determine if FLET could alter significant behavior within
the blended family. The central themes which were analyzed
were the altering of parenting styles, the enhancing of
family communication, the improving of marital adjustment,
and the reduction of family stress.

To evaluate this skills program, over one hundred
families were invited to participate in project FLET. From
the sixty-four blended families who accepted the invitation,
the following groups were the result of random selection and
assignment: experimental, n=42; and control, n=22. Of the
192 respondents who chose to participate, there was a 31.37
attrition rate due to (1) scheduling, (2) non-attendance of
three or more sessions without attending make-up sessions,
(3) failure to complete and/or turn in test battery, and (4)
self termination from the study. Thus the forty-four fami-
lies (132 subjects) completing the program were classified
as experimental, n=27; and control, n=17.

51



52

Both the experimental and control group families were
given a packet containing four paper-pencil tests with
instructions for completion of tests. Each respondént
family was allowed to complete the pretest at home and
return the test results to the investigator the following
week. This procedure was repeated for the experimental and
control posttest following the five weeks of FLET skills
training given the experimental group.

The research design for this quasi-experimental study
involved the following six components: (1) development of a
communication skills program (FLET), to help improve blended
family interactions in parenting styles, parent-adolescent
communication, marital adjustment, and stress reduction; (2)
selection of instruments that would measure family inter-
action and/or specific behavioral change; (3) selection of
the 44 stepfamily subjects; (4) treatment of subject with
FLET; (5) collection of data; and (6) statistical analysis

of the data utilizing Friedman Analysis of Variance and the

t-test of dependent comparisons for differences between pre
and post experimental data and testing at the .05 level of
significance.
Findings
Four hypotheses were developed for this study. To test
for significant difference on each hypothesis, the Friedman

was used on H,; and the t statistic was applied to HO2 -
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HOA' The hypothesis will be restated with the significant

results.

Hypothesis One: There will be no significant differ-

ence in the group's pretreatment and posttreatment parenting

styles as measured by The Family Game.

Decision. Stepparent perception of parenting style
change: failure to reject the null hypothesis.

Parent perception of parenting style change: failure to
reject the null hypothesis.

Adolescent perception of male stepparent's parenting
style change: failure to reject the null hypothesis.

Adolescent "~perception of female parent's parenting
style change: failure to reject the null hypothesis.

The parenting styles of either the parent or stepparent
did not show a significant change during the five-week
skills training program.

Hypothesis Two: There will be no significant differ-

ence in the group's pretreatment and posttreatment stress

scores as measured by the Behavior Profile Inventory.

Decision. Stepfather perception of stress level:
failure to reject the null hypothesis.
Mother perception of stress level: failure to reject

the null hypothesis.

Adolescent perception of stress level: rejecting of the

null hypothesis.
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The stepfather's and mother's stress did not change
significantly during the treatment period of five weeks. The
adolescent scores changed sufficiently enough to demonstréte
a significant difference in stress scores over the five-week
period. The adolescent experienced an increase in stress.

Hypothesis Three: There will be no significant differ-

ence in the group's pretreatment and posttreatment communi-

cation test scores as measured by the Parent-Adolescent

Communication Inventory.

Decision. Stepparent perception of communication with
adolescent: failure to reject the null hypothesis.

Parent perception of communication with adolescent:
failure to reject the null hypothesis.

Adolescent perception of stepparent communication:
failure to reject the null hypothesis.

Adolescent perception of parent communication: failure
to reject the null hypothesis.

Hypothesis Four: There will be no significant differ-

ence in the group's pretreatment and posttreatment marital

ad justment test scores as measured by the Dyadic Adjustment

Scale.
Decision. Husband's perception of adjustment: failure
to reject null hypothesis.
Wife's perception of adjustment: rejection of the null
hypothesis. The wife's perception of adjustment indicated a

deterioration of adjustment.



55

Discussion

Since the variable interactions described in this study
apparently responded more independently than hypothesized,ka
closer look at how specific family wvariables interact is
merited. To implement a skills program that facilitates
specific behavioral attitudinal change, one must determine
specific variable interactions within the family.

This study demonstrates that attitudinal changes may
come about as the result of a skills teaching program;
however, the change is not 1likely to evolve slowly. The
oral evaluation of participants supported this position by
sharing their perceptions of strengths and of weaknesses in
the FLET program. The predominant weakness was length of
time to assimilate new concepts and develop practical appli-
cation of behavioral skills.

Many families agreed that the content discussed in FLET

was needed, timely, and helpful in daily living, while the

most frequent lament was, "I'm just now getting to the point
where I could start gaining from this study.'" ©Positive
comments, such as these, suggest the following: (1) people

do change attitudes and behavior slowly; (2) many people do
want to improve the quality of their family life; (3) ideas
for change will develop into personal goals when the time is
right for each person's receptivity; and (4) some individ-

uals must be motivated to begin the learning process.
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During this study one fundamental principle was repeat-
edly reinforced, i.e., families are in need of learning ways
to communicate. Communication skills tend to be (1) of vital
interest to families, (2) an acceptable format for family
growth, and (3) an urgent need with most families.

The fact that the analysis of data showed project FLET
had no significant statistical effect in changing the step-
father's parenting style in relating to the blended family
points to the value of this study. The interaction of human
relations is apparently too complex to change during the
relatively short time span of five weeks.

The 317 attrition rate was due to the complexity of
family interactions; i.e. (1) scheduling, (2) non-attendance
of three or more sessions by one or more members of the
mother-stepfather-adolescent triad without making up ab-
sences, (3) failure to complete and/or turn in test battery,
and (4) self termination from the study. As these partici-
pants dropped out of the project, they were asked to give a
reason for termination. Some respondents stated that they
had terminated due to an escalation of existing family
problems. Others stated 'that if the whole family isn't
going to work at improvement, why attend." These comments
reflect a basic attitude of dysfunctional a family is, the
greater the difficulty to keep them involved. A self im-
provement study of sufficient time in growth is needed to

assist those families in growth.
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The literature describes friending or being a friend to
the stepfamily as an important alternative to stepparenting
(Ackerman, 1963; Messinger, 1976; Stern, 1978). Therefore,
project FLET was designed to teach an alternative approach
to parenting, with the end result being improved communica-
tion and the development of friendship between family mem-
bers, especially the stepparent and adolescent.

Conclusion

This study evaluated a communication skills program
called FLET to determine if it could change parenting
styles, enhance family communication, improve marital ad-
justment, and reduce the level of family stress. The data
showed no statistical significance of improvement in these
four areas for all family members.

An analysis of the data indicates that the respondents
finishing project FLET were relatively healthy families;
thus, accounting for the higher pretest scores and the
regression toward the mean on the posttest scores. All
participants are given an opportunity to alleviate any
stress created by the study.

Limitations

The most limiting factor of this study was the length
of time for the communication skills program to effectively
become assimilated into family life. People tend to change
slowly over long periods of time; some individuals require

longer time frames than others (Patterson, 1971, p. 1). New
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concepts may be easily learned and assimilated if subjects
are not confused with too many new ideas at once. However,
for many participants, most of these concepts were new
material, thus presenting a flooding phenomenon which tended
to reduce the learning impact.

The teaching modality chosen for this study may not be
tenable for all learners. Several participants did not read
the handouts or practice the assignments. The experiential
learning process seemed to be more openly received by those
who were still involved in an educational learning process.

Using a test battery consisting of four instruments and
a demographic questionnaire was over-whelming for many
families, and this produced a problem in collecting com-
pleted test results. There was no single instrument that
could adequately measure human interaction that related to
the varied attitudal change, which FLET addressed.

The busy schedules that large numbers of families main-
tain reduced the probability of a whole-hearted commitment
toward a personal growth program. Many members attended out
of respect for a family member who asked that they attend
with them.

Moreover, it may be erroneous to assume that step-
families would accept change if they were offered an alter-
native for improvement of their family relationships.

The difficulties that change presents to some indivi-

duals may be too great a challenge. It appeared that sever-
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al would have changed their attitudes and resultant behavior
if the changing had required very little or no effort on
their part.

Recommendations

Based on the findings of this study, the following
recommendations are presented for future research:

1. Develop a more precise instrument that would
facilitate the use of a systems approach to the study of the
family. Family interactions need to be identifiable without
a massive bombardment of instrumentation.

2, Establish a longer interval for teaching concepts
and skill development. Comparative lengths of time could be
researched to determine which length of time offers optimum
learning for attitudinal change.

3. Replicate the study 1in several different size
groups to determine if the group size affects the partici-
pants ability to synthesize skills that will change atti-

tudes and behavior.
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TEXAS WOMAN'S UIIIVERSITY
Box 23717 TWU Station
Denton, Texss 76204

HUMAN SUBJECTS REVIEW COMMITTEE

Name of Investigator:_Flmer L., Howell Center: Denton
Address: 62 Edgewater Drive Date: Jyly 30, 1981

Lakeside City, Texas 76308

Dear Mr. Howell:

Your study entitled Changing Family Dvnamics: An Impact Study

of the Internal Interations Produced in a Divorced Family by a Remiarriage

has been reviewed by a committee of the Human Subjects Review
Committee and it appears to meet our reqguirements in regard
to protection of the individual's rights.

Please be reminded that both the University and the Deparc-
ment of Health, Education, and Welfare regulations typically
regquire that signatures indicating informed consent be obtained
from all human subjects in your studies. These are to be filed
with the Human Subjects Review Committee. Any exception to this
requirement is noted below. Furthermore, according to DHEW re-
gulations, another review by the Committee is required if your
project changes. ‘ )

Any special provisions pertaining to your study are noted
below:

Add to informed consent form: No medical service or com-
pensation is provided to subjects by the University as a
result of injury from participation in research.

Add to informed corsent form: I UNDERSTAND THAT THE RETURN
OF MY QUESTIONNAIRE CONSTITUTES MY INFORMED CONSENT TO ACT
AS A SUBJECT IN THIS RESEARCH.

adult

»~ The filing of signatures ofpsubjects with the Human Subjects

Review Committee is not required. fuﬁruAIhALA SR BAO
“ical TLtZ}uz;JL- e?

Other:

No special provisions apply.

cc: Graduate School Sincerely, * mbL
Project Director

Director of School or M"jz ’
Chairman of Department
Chairman, Human Subjects
Review Committee

at Denton
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Consent Form
TEXAS WOMAN'S UNIVERSITY
HUMAN RESEARCH REVIEW COMMITTEE

(Form A — Written presentation to subject)

Consent to Act as a Subject for Research and Investigation:

The following information is to be read or to read by the subject. One
copy of this form, signed and witnessed, must be given to each subject.
A second copy must be retained by the investigator for filing with the
Chairman of the Human Subjects Review Committee. A third copy may be
made for the investigator's files.

1. 1 hereby authorize Elmer Lloyd Howell

(Name of person (s) who will perform
procedure (s) or investigation (s)

to perform the following procedure (s) or investigation (s):
(Describe in detail)

(Pretest) 1. A battery of test will be given taking about 1% to 2 hrs.

(Treatment) 2. A 5 week parenting skills program will be given to the

experimental group. Each session will last about 2% hrs.

(Posttest) 3. At the conclusion of the parenting skills teaching
program, there will be a second battery of test given.
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4. The control group, if they choose, may take the parenting

program at the conclusion of the study.

2. The procedure or investigation listed in Paragraph 1 has been explained

to me by FIMER 110vD HOWFT 1

(Name)

3. (a) I understand that the procedures or investigations described in
Paragraph 1 involve the following possible risks or discomforts:
(Describe in detail)

The only discomfort will be attending the sessions for the prescribed time.

The only risks are personal awareness of present parenting skills ard
family relationships.

The only dissonance would be produced by knowledge of new ideas for
improvment in the family relationships.



(Form A - Continuation)

3. (b) 1 understand that the procedures and investigations described
in Paragraph 1 have the following potential benefits to my-
self and/or others:

Help me improve in my commmication with my family & others.
Increase my awareness of how I can better get along in the world.

3. (¢) I understand that - No medical service or compensation is pro-
vided.to. subjects_by the university as a
result of injury from participation in
research.

4. An offer to answer all of my questions regarding the study has been
made. If alternative procedures are more advantageous to me, they
have been explained. I understand that I may terminate my partici-
pation in the study at any time.

Subject's Signature Date
(1f the subject is a minor, or otherwise unable to sign, complete the
following):

Subject is a minor (age ), or is unable to sign because:

Signatures (one required)

Father Date
Mother Date
Guardian - Dace

Witness (one required) ~— ° Date
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ELMER LLOYD HOWELL, M.ED.
MARRIAGE & FAMILY COUNSELOR
1901 10th Street Suite 102, Wichita Falls, Tx.

May I take this opportunity to introduce myself. I am Elmer
Lloyd Howell: a Ph.D. Candidate in Marriage and Family
Counseling at Texas Woman's University, Denton, Texas; an
adjunct instructor for VRJC (Vernon Regional Junior College,
Shigpard AFB); and a Marriage & Family Therapist in Wichita
Falls.

As part of the requirements for my dissertation research, I
have developed a family communication skills model called
Families Living Effectively Together (FLET). The enclosed
brochure will describe the aims and cbjectives of this
exciting project.

Since your name was recommended to me as a family that is
interested in learning and experiencing new, exciting ways
of self-improvement, I am offering you an opportunity to
participate in this program.

There will be no risks of you or your family, no costs, and
no physical or emotional stress. This program is absolutely
FREE. The only thing you and your family will need to do is
either participate in a group that takes a personal inven-
tory (a battery of tests) requiring about two hours or be in
a group that will attend a class for 2% hours each Tuesday
evening for five weeks.

All you need to do is read the enclosed brochure, decide to
participate, set aside some time for the testing, and call
me at 766-1886 for confirmation of enrollment.

You may wonder by now what do I get from all this FREE work
on my part., I get to use your test scores (unidenti-fied)
to statistically determine if project FLET actually helps
families live effectively together as friends.

Call me at 766-1886 for more information and to enroll.

Sincerely,

Elmer Lloyd Howell



YOUR FAMILY IS INVITED.

TO PARTICIPATE...."LIVING EFFECTIVELY TOGETHER"
TO EXPERIENCE..... "LIVING EFFECTIVELY TOGETHER"
TO DISCOVER....... "LIVING EFFECTIVELY TOGETHER"
*FLET is a Family SKILLS Model designed to help

families consider a slightly different
approach to family living.

*FLET is a GROWTH process which motivates each family
member to contribute happiness to the family unit.

*FLET is a fresh approach to an old QUESTION... 'how
can we all live together successfully'?

*FLET is a WAY of LIFE...away of daily working, playing,
experiencing, laughing, and in %eneral growing
together happily and successfully.

*FLET is PSYCHOLOGICALLY and PHILOSOPHICALLY SOUND.
This program employs six basically fundamental
principles.

*FLET allows each family to BUILD on their own VALUE
SYSTEM.

*FLET is a skills development program that UTILIZES
already existing family STRENGTHS.

*FLET teaches each person SKILLS OF:
COMMUNICATION...

DECISION MAKING...
DISCIPLINE...

CONFLICT RESOLUTION...
POSITIVE SELF-CONCEPT...

*FLET IS DESIGNED TO HELP ALL PEOPLE INTERESTED IN
CREATING FUN, EXCITING WAYS OF SELF-IMPROVEMENT.
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WHAT IS FLET? Families Living Effectively Together is a New
communication skills program for families who want to devel-
op a more effective and exciting way of living.
WHAT WILL THIS PROGRAM CCST? It is FREE...No Money.
BCW MUCH TIME WILL FLET TAKE?
1. Cne group will take a set of tests (personal evaluation)
that will take about two hours or less to finish. Afcter
five weeks this group will retake the set of tests.
2. A second group will take the pretest, attend a class on
Tuesday evenings for five weeks, then take a posttest.
WHICH GRCUP WILL I BE IN? Every family will receive an
opportunity to attend the class sessions where the skills
development will be taught. The families that are in the
control group (group 1) will all be notified when the 2nd
study group will be. It will be offered in about two weeks
following the conclusion of the skills development program.
WILL MY TEST SCORES BE CONFIDENTIAL? Yes, no names wWill be
arfixed to the test. A code name will be assigned each test
and at the conclusion of the testing all tests and scores
will be destroyed.
WHAT INFORMATION FROM ThE TEST IS USED? Cnly the collected
test scores in each category. No scores will be used individually.
WHO IS SPONSCRING THIS PROGRAM? Elmer Lloyd Howell, a PhD
candidate at Texas woman's University, Denton, Tx. This
skills development program is the result of a research
project connected with the Ph.D. Dissertation. Howell has
lived in Wichita Falls for the past six years. During that
time, he has worked as Associate School Psychologist and
developed a private practice in Marriage & Family Therapy.
HCW CAN THIS PROGRAM BE FREE? Everything has a cost. Each
family gives time to take the test, and Howell gives the
Communication Skills to each participating family. This way
all are winners.
HOW WILL THIS PROGRAM RENEFIT MY FAMILY?
1. Tt will enhance the present skills vou already have.
2. To Learn successful ways of improving communications.
3. To develop problem solving skills that involve every
wember of your family.
4. To learn more positive ways of shifting responsibility
to each family member -- Thus reducing the need for negative
forms of discipline.
5. To explore alternatives in conflict resclution.
WHO CAN PARTICIPATE IN "FAMILIES LIVING EFFECTIVELY TCGETHER'"?
Project FLET 1s aesigned to be effective with any type
family: intact, single, divorced, or stepfamily. For this
particular presentation, the stepfamily is the type needed.
If you have been married, divorced, and remarried with an
adolescent (12 to 19 yrs) living at home then you are encouraged
to participate.
WEAT ARE THE DATES: SEPT. 8,16,22,29, & OCT. 6.
LCCATICN: REGICN IX EDUCATION SERVICE CENTER

301 BEVERLY DRIVE (LCCP 1l1) WICKITA FALLS, TEXAS
TIME: 7:15 to 9:45 P.M.
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TEST INSTRUCTIONS

# of Test Test Who Rates Whom

FAMILY GAME:

2 "Parent Self'"...Each Co-Parent evaluates themselves
b, "Parent Other'...Each Parent evaluates their
partner

...Adolescent evaluates each
co-parent

PARENT-ADOLESCENT COMMUNICATION INVENTORY

Crcsreses "Form P"...Fach parent rates the child

Lxinthnbe "Form A"...The adolescent rates each parent

DYADIC ADJUSTMENT SCALE

2 e e e Fach adult evaluates their marital
relationship

BEHAVIOR PROFILE INVENTORY

Ssasanansisancuidbas Each person rates their own personal
stress level
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e and partcipate a afier-schoul wev-
ces. Her schoovwnex and cnuses are -
tenng. Her parear feit thas she wouid race
care of rhe problem but now afrer ~evcral
weeks 1» quite concerned.

ALTEPNATIVE ACT.CKS

In tAey ukaticn PIrel wrasd

s e 2izM .oin 3T ipa avoive ter e Laving a
roHon
0. APWUNNAT (MM WAC Mol frade Ly prubiem ad un
wurred it
Lod LUNIDES DA LPESVISE fLC CIMmPICNOn ui her

Ne:
NOTEMOrT Ami LBUTES FOUNT (Ne INsE.

D erplaa he sition Lo Sia NG GeL8331C, OF DIlARCe Cerveen
1Al zoves 20a cdher tesponsitiunes.

——

SITUATICN

A son. usually able 0 ake some responsi-
kilicy for Sandling moaev, 18 nct respoaa-
\ng t0 a chaage 1n spending caused Oy the
fQamily's present flaancial secback.

ALTERNATVE ACTICNS

the: jitnasian bt 2arer wowid

A, 3vaid ©ONIT0AGONN DY 0Ct s ing anvehuns 3BOUL 21 Pending,
leave che nnudnon ucae. 104 assume it wui all work out.

B.  discuss the probiem wich hum aad tcgether work Out 3 reason-
ale plaa.

C restate che new licuanons © him and hean closelv supervise bus
spending.

D. explun rhe reasons for curung back spenwng and anfy hu role.

-~
B

—

SITUATION

Childrea 1a a famuly seem o be upset wieh
each ocher. Over the last several yeans
thev have gorren aong together and. dur-
ing chat penod. have done weil ia schooi
ana have aken responubuity ar home
Thev have worked weil rogether oa famuly
projects and have been abie to sertie any
differences on theu own.

ALTERNATIVE ACTIONS

In .hts itmation this parems wowid

A, make 2 deqwon, explun it o them. and answer anv questions
they mav have.

B. a0t interfere, but wair 10 see if they work it out themseives

C. act quickly and firmiv ro correct and recirect

D Jiscuss the sicuation wath them anue be suppornive
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SITUATIONS

UIHECTIONS FOR SCORING

Determining Parent Style and Flexibility

Figure | below will heip vou Jerermine vour percepuion of
this parent s scyle and sevie tlexioility. [a the figure below
circle the letrer of che slternauve icnion thac you chose for
each of che rwelve siruacions. Toral the numoer of circies
Jdirectly above in each of che four subcoiumns. The sub-
columns | chrough 4 represent cthe number of cumes vou
felt chis parent would use parenc sryies | (teiling), 2 (sell-
ng), 3 (p and 4 (Jelega

Figure 1. Oetermining Parent Style and Style Flexibility

ALTERNATIVE ACTIONS
(Style Range)

NS

/ 1A c | 8 | o |

| Ta | o | al c | 8 |

vl Ty e | A 0o | 8

i ¢ |8 | 0o | A | c |

; s | c | e | o | A |

g | s 8 | o | A | c

i 4 | A | ¢ | 8 | o |

s lc | 8 | o [ oA

I 9 c | 8 | o | a |

0o |8 o | a | ¢ |

l 1mo| oA } c | 8 | o |
o1z e | oA o | 8
o M@ @ | @

columns } | |

From :ne ibove figure. vou mMav :erermine .our percep-
100 of this parent s pAMAry ind 5eCoAJArY Darent sovies
Petmary paremt 1n7letr) 13 Jefined Dv ‘ne sudcoiumnis i
which there ire the most responses L he purent ir..er

*NIS PArent tends (0 USE NN OCCIIION (A oAdum Sdral e

i3 any One or more of the viner WoLOILMAS A B MY Tnere
e WO Of MOore "epunIcs drvie i iexiSiuey oy
ov :he aumoer t tuon

numey i ann

e Vo e
Tore (hoices. This iaCiuges S0 Frman g seonuar
sevies.
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Self

(INTERMEDIATE CHILD: NINE THROUGH FIFTEEN)
Deveioped by Paul Hersey, Kenneth H. Blanchard, and John and Anna Donoghue

SITUATION ALTERNATIVE ACTIONS )
Your son is noc respoading lateiv o the A.  Direcr and closely wm the compieton of!b- chores.
friendly way in which you have asked hum B. Iaapi and f1 manner age hu
to help around the house. The chores are heiping around the house.
not geming Jone and his room is 3 mess. C  Explain the sucuanon © hum and then make sure he compieres
hus chores.
D. Doa't do anything; assume his behavior will improve.
SITUATION ALTERNATIVE ACTIONS
Your Jaughter is gerting betver abour A Exwmmtum&mendbcrmfmthvhmrohﬂ
! Jdoing her homework cach cvenuing. You che importance of and ber work.
! have peen sencet 1a checking 0 see thac all B. Sm(tmhuuupcvnd.l«hﬂdomtwrkonb«o'm
i @ruupudvnrﬁhuh«am.&wxu C. Express your approval and be available tor belp i3 needed.
i from school show improvement. D. Cuannue ro direct and supervise her homework.
]
i SITUATION ALTERNATIVE ACTIONS
I Your Jaughrer is unable t© resvive 3 coa- A. Expian che problem o them and clanty their efforts at resolving
N flict with ooe of her tnends. You have che problem.
. oormaily not interfered 1a these sicu- B. Let them work it out for themseives as they have Jone u che
i agons. ln the past they have seemed 10 past.
! take such contlicts o sende and have (. Solve rhe problem for them and tell chem whac ro Jo.
: worked out the problems chemieives. D Enccuraee rhem o resoive the contlict und be suppornve of
| This ame this approuch 13 a0t working. thetr efforn.
i
t SITUATION ALTERNATIVE ACTIONS
1
i You are consideriag allowing your soa 0 \.  Pamcipure wich him in deciding about the rearrangerment ana de
. rearsange his room. He has demoaseraced supportrve of his efforrs.
responsibility around the bouse and he s B. Decude whar reawrranging bas © be done snd then direct che
presecrly aking goou care of his room. compieton of these chaages.
C  Allow him to Jecide how he would like cw aiter his room. Let
bum do it on hus owa.
D. Explun ro bim bow e roum shoul be arranged and monirur
the change.
SITUATION ALTERNATIVE ACTIONS
Your Jausheers behavior has been Je- A.  Coauder this a scage sne 13 goag through and doa t Jo anvthing.
rerioranng. She s being uacooperauve B. Explaun m her the effects of her behavor: see char she geos her
and jerate to family 1. She chores Jone and shows respect toward famuly members.
has li f-n:dtd ding ot hﬂ: C.  Act quickly and firmiv to correct and redirect her behawor.
household chores. “Laying Jowa che law™ D Si jown and discuss the srusnon wich ber and find out » hat she
has heiped in the past. dhunks ought 1) be doae.
SITUATION ALTERNATIVE ACTIONS
Y:r:";“'“;‘:“‘m from che ';:::: A. Do what can be done o make them feel impurtant and involved
wi v recovenng s
e e v e ey £ oo e spervon o g
situation has been running smoorhly. - .
D. Explun to them the imporrance of assuming some responsibiisry.

Your spouse it home has been ciosely
supervising the childrea. You want tw
muncun gond behawvior and you want to
increase their rule in taxing responsibilicy.

but check penodically thar this 1s being accompiished.
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SITUATION ALTERNATIVE ACTIONS
Due 0 vour new j0b. work iround che A, Tell them whac thewr new responsioiiiies wre ind then c.oseiv
| house needs (0 be >hared in a1 Jitferenc supervise their complienon.
I 7 wav. Your cluidren undersrand the prob- B.  Parmcipate wich them i1n Jeciding new wavs t0 snure *he cxpanc-
| lem and have made suggesnons on how NG (ESPONSIDIINES ANU SUPPOrT thelr COOPErIIvE clfOrts.
| chey could heip. They have usually done  C Clanfv the new siruanon und maxe sure thac evervone 13 0K
i well with chewr chores in the past. M3 o her share.
l D.  Juse let che of new L emerxe.
I SITUATION ALTERNATIVE ACTIONS
l Your children are behaving 1n respcns.oie A Stop worrying :dout it and conunue C leave ‘hAcm Lone
! ways und get uong well with cach orner 8 Devide vhat wnoa ) taxe and then CXPludl OUr Jeuinon o
. 8 and you and vour spouse. Dut vuu leui them
i insecure about your lack of supervision of . Taxe steps (0 -hicect and supervise their dehavio e
N their scuvines. D. Discuss the siruanion wich them ind Jempre fC feaLd aa Zree.
| ment 0n 4 plaa of wnoa.
I
|
| SITUATICN ALTERNATIVE ACTIONS
|
| Your sor has noc dune the fall cleinun \ Ler him set Mt uwa woox sheduie He will cveznully et
! char vou ssked him 0 Jo. He Zowa: FERTI . N ORTS
y 9 show up whea schedulea but secrns o ce H Fxpiun tne Aciossiey fOF T=t6ag fie WOFK SUAE T PRV
. 300 4 DAKING ~XCUSES. the complenen ot the eanup
' C Cuect anu closely superiise fum azire 0200 bl e
i D Discust the situanon 2t TR A (i Manner
i
! SITUATION ALTERNATIVE ACTIONS
|
. Yousr ‘menage daughter, who pre—iously A, Ciscusy che prodiem wun der and nve:vs her i L .
) rad Seen 1n excellent sruuent. s degrn- suluuon.
! 10 mung ro dire and parcipate 1a Jter-w oo B. Dunciatervenc. Sus will miluze “de £roo.em od oo saeing
i wavines. Her schootwork and chosvs are © correct ir.
H suffenne You relt thar she would ake (. Reserict aer wnvines ina supervise e cIMpiciion Uf aer
: care of the problem. but new anter several homework aad (hores aruund the mu s,
} WeTks YOU ¢ quie coacerned. D.  Expian the situanion 0 her mnd Claie’y S0 Wercin 0 Saienis
i Dervecen tocial anivines and ther ceipONs.I e
|
' SITUATION ALTERNATIVE ACTICNS
VYour son, usually ible ro take scme r=- A Avore confroneation by e s20 e 27V RIAK O AL apn
i ipoasibiiiiv for nandling money. s auc re- leave rne 31UANOEB LOAC 20U y-unie 16 il ol ol
| ;poading 0 3 change 10 spening Ciused 1} Ciiscas the proolem sl Sim iy fORENEr WK 1D L foasees
1 1 bv rbe family's presenc fiaaccial sethack. ioie raa
C.  Ruitare ‘he acw himitaaons :¢ im .ol “en Closerv surer e s
! spenuiIng.
| O Expiun :he reasoas tor (utang S3CA CPENL.AK J0d LLfity 00
| role.
SITUATION —
ALTERNATIVE ACTIONS
Your chiidren seem (0 De upset with cach
other. Over the last several vears :ney A Fxpiun 1 our Jeuision to e LAndren Lag answes A Ll
have gotten aong togerner and Jwiing ey Mar hive.
12 :nat penod have Jone well ia whooi anu B Donc intertere: wait th see il “he (Ruursa w0 w0
have 'aken responsibiiny at hume They eives .
have worked weil together on famuy C ACt QuICKiy 4nC tiFMIY T0 Cofrucr and tedirect.
prurects and have oeen adle o settie inv o] Discuss the sicuation with vour cAiuren 20d De supporive

Jifferences on their own
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SITUATIONS

DIRECTIONS FOR SCORING |, n¢ sicure ~ciow
viecie the lecrer o the aiternaave JCnon thae vou Jose tor
cach ot tae melve siewanons. Toaal the aumoer ot wircles
aireuddy above 1 cah of the tour subeolumns The suo-
coumag | CRPOUEA 4 rUpreSent (NC AUMODEr o 1IMCS Lol
sclvvind parene sevies Uoeciing, 2 selhiag),  parniaipac
nLoand odelekanny)

Figure 1. Determining Parent Style and Style Flexibility

ALTERNATIVE ACTIONS

(Style Range)
s\
’ Ty T @ [ @ | @
L . !
Ty a | ¢ 8 0 |
.
L2 o | a c 8 |
[ 3 1 ¢c | a o 8
e 18 | o | a | ¢ |
!
b o "
s e | 8 | 0 A
d —
<’ s | 8 | 0 { A ¢ |
Pl a0 e | 8 0 |
[ s c | 8 | 0 A
|9 c | 8 | o | a |
o | 8 | 0O l A c |
no A i ¢ | 8 o |
N 12 | € I A | 0 8
'y @ | @ @ |
Sub- ! . |
columns | i [ |
i |
A\ <$ -
%\ % % o‘.f.
RSN § % 2
, %
~ 2
\ PR

From rhe figure. you mav .erermine \our primary ing
secundary parent sevies. Your 2mman pusear Do s le-
fined Ov the WubCOIUMNIS) 1N whikd .Ou have the TOst
responses Tht PArENL SV ICT ) VO (ENU 1O Use ON LLLAION
VONE eemdd ™ Dt t e 3 4V Jne Oof nure Ot ‘ne
Jther UDCOIUMAY (A wAWA vOu have ‘20 or more e
ponses dtvie tlexidility 13 Jetermined S\ ‘he Aumzer ot
WACN.UMAS 1N WAIKA VOU Tl fWO OF TOfE LAuiles L RS

ALUCEs DOCA PRIMATY UL 3€CONTIIY SN les
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APPENDIX
DYADIC ADJUSTMENT SCALE
Most persons have Gisagreements in therr relat ps. Please beiow ine app exient ot agreement
of dnagreement betmeen vou ond your partner for each nem on the following ist.
Almost Occa- Fre- Almost
Alvayy Always sonally Quently Alwavs Amavy
Agree Agree Disagree Dwagree  Duagree  Diacree

i. Handling family finances S 4 J 2 1 0

1 Matten ol revreation g 4 ] 2 ! n

3 Rengnms matiens S 4 J 2 | N

4 Demonstrations ot atfection S 4 B 2 \ 0

S. Preends S 4 3 1 )] 0

6 Sea relations S 4 J 2 1 0

7. Conventwonaiity (correct of i

proper hehavior) $ 4 3 2 1 0

¥ Phiosophy of life S 4 ) 2 1 0

9 W.wn of dealing with parents

orin-lawy S 4 ) 2 1 ]
10. Auns. goals. and thingy
belreved impornant ) 4 3 2 1 0
11. Amount ol time spent together $ 4 3 2 | 0
12 Mahing major decisions S 4 2 2 | 0
1) Household tashs ) 4 ) 2 ! 0
14 Leisure ime mnterests and
activitwes S 4 3 2 1 0
18, Career decnons S 4 ) 2 | 0
More
Al Most of ohien Ocea-
the time the ume than not sonall Rarely Never
10 How often 90 vou discuss or have
yOuU ComioeTed divoree. separation,
or g your p? 0 ! 2 3 4 H
1" How ofien do you or vour mate
leave the house afier a fight? 0 1 2 3 4 s
18. In general. how ofien do vou think
that things between vou and your
. pariner are gong well? ) 4 ) 2 | 0
“19. Do you confide 1n vour mate’ $ 4 ) 2 1 0
20. Do vou ever regret that vou
marmed” (or iived topether) 0 1 2 ) 4 S
21. How ohen do you and your
parniner quarrel? 0 | 2 ) 4 S
: 2% How ofien do you and vour mate
“gei on each oiher 3 nerves*” 0 ! 2 3 4 S
Almost (nea-
Every Day Every Day  wonally Rarely Never

23 L yow A vear mate® 4 J 2 1 0

! Aol Mont of Some of Very few None of
them them them of them them

24 Du vou and vour mate enyage 1n
Gutsiie interets tugethver” 4 ) 2 | 0

How often would you 53y the following events occur between you and your mate’

Lessthan Onceor Onceor
once twwce 8 e e Onces More
Never month month week day often

25 Have 2 sumulating exchange
ol 1deas 0 | 2 p) 4 $

26 Laugh toyether 0 | 2 ) D) S

27 Caimiy discuss something 0 | 2 ) 4 b

2% Wourk together on 2 project 0 1 2 J 4 S

These are sume things aboul =hich COuUPHT LoMetimes agree and 1ometime disagree. Indicale if either item beow

caused dillerences ol OprMLNY O were T " your relat P dunng the past few weexs. (Cheex yes or no)

Yoo No

9 0 1 Being tou tired for ser

~ Y ! Not showing love.

31 The duts on the tolluming hine represent different degrees of A n your rel . The mwddie pont.
“happy.” represents the deyree of h ol most rela Pr. Please circie the dot which best descnbes the
degree of happiness. all thingy . of your nip

0 I 2 3 ‘ s s
Eaxtremely Fawrly A Little Happy Very Extremely Perfect
Unhappy Unhappy Unnappy Happy Happy
3. Whieh of the f¢ g best ey how you feel about the future of your reianonship®
$

S | want desperately for my relationship to succeed. 3nd wrwid PO 10 @imost ony iengrh 10 see that 1t does

4 | want very much for my relationship 10 suceeed. and wiil go el | con 10 see that it does.
) | want very much lor my relabonship 1o succeed. and =il do my Jar share 10 yee that it does.
2 It wouid be nice 1t my relabionship succeeded. but / com ¢ do much more than | am doung mow 10 heip it
succeed.
! It would be nice 1f 1t succreded. dut | reruse ro do @ny more tham | am dowag now to keep the reiation-

ship pong
. Y] My reiaomhip Can never wucterd. and 1here 13 A0 Moy That / com do 10 keep the relationshrp gowng
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DEMOGRAPHIC OUESTIONNAIRE

Male Female

Adult Adolescent

Age

Education: Circle highest number of years you

have attended.

1234567891011 12 13 14 15 16

Are you presently enrolled in college or a technical

training program?

On the following marriage-divorce chart, fill in the

number of years appropriate for you.

Married ‘divorced lmarriedl divorced ‘married |divorced

yrs. I yrs. [ yrs.l yrs. l yrs. l yrs.

How many times married divorced



APPENDIX J



PRCJECT FLET

FAMILIES LIVING EFFECTIVELY TOGETHER
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RATIONALE

The results of the 1980 White House Conference on
Families points toward the powerful influence that the
American family has exerted on both the Federal and local
governments. Much of the spending of tax dollars and many
laws being formulated are lobbied by 'pro-family'" groups.
Stinnett (1979), commenting on the influence that families
have on individuals and nations, said,

"...There 1is evidence that many of our major problems

in society such as juvenile delinquency are associated

with negative, unsatisfying family life'" (p. 1).

Many of the social problems would tend to be reduced if
there emerged a strong satisfying family life within the
American culture. The Joint Commission on Mental Health of
Children concluded that '"the prevention of serious emotional
problems through the strengthening of the family life is of
primary importance' (p. 1).

From an informal survey of families whose children had
serious behavioral problems, it was discovered that a sys-
tematic procedure of family communication, discipline, and
understanding the needs of each family member would help
these families overcome their behavioral difficulties.

The experimental treatment procedures used in this
manual are systematically arranged so that each person in
the family will be able to achieve the optimum results by

progressive step-by-step gradations of interpersonal growth.
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By stepfamilies participating in such a program, it is
hypothesized that the family will communicate with under-
standing; the stress will be reduced to a controllable
level; and the family will experience a more harmonious
relationship.

PSYCHOLOGICAL CONCEPTS

The teaching model described in this manual was de-
veloped to provide a systematic approach for teaching five
psychological concepts that enhance effective parenting.
Table X 1lists the five psychological frames-of-reference
that are used in FLET. These concepts provide the basis for
believing that this approach provides people with the learn-
ing experiences which can increase their practical use of
communication skills as outlined in FLET. FEach psychologi-
cal modality with its key concepts, key contribution, and
desired goal 1is 1listed for easy reference. Each group
session uses a combination of all these concepts in order to
help the family member become skilled in family leadership
and communication.

MANUAL FORMAT

The format wused will first give an explanation of
suggestions for facilitating project FLET and then an out-
line of the five group sessions. These outlines list ma-
terials, procedures, and suggested procedure for presenting
the concepts and skills, followed by an explanation of

activities used to help experientially teach the psvchologi-
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cal concepts. A copy of each transparency that was used as
a teaching guide makes up the fourth section.

SUGGESTICNS FOR FACILITATING FLET

There are four main activities that will be wused
throughout the five sessions: mini-lecture, group activi-
ties, discussion, and extended application. Each of these
is discussed in the following paragraphs:

1. Mini-lecture.

Mini-lectures take between 20 and 30 minutes and are

designed to present new ideas and information concern-

ing the psychological frameworks and provide overviews
for the small group discussion and practice.
2. Group Activities.
These activities or exercises are designed to provide
the participant with experiences in using the frame-
works, principles, and skills taught by either engaging
in communication behavior or by observing and analyzing
others' comnunication. Three kinds of exercises are
included: (1) individual exercises in which a student

participates alone, (2) pair exercises in which a

student participates with a partner, and (3) small

group exercises 1in which an individual participates
with 3 to 5 other individuals. Only demonstrations and

closure will involve the entire group or class.
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Most of the learning exercises involve pairs performing

communication for a short time with a third person

observing. This is followed by feedback, which is aimed at

providing students with experiences in observing and analyz-

ing communication, as well as seeing models of communica-

tion.

3

Discussion.

Discussions are designed to provide participants with
an opportunity to share their ideas about the course
content and experiences. These may be conducted in
either the small groups or the total group and should
motivate students to serve as resource people for each
other.

Extended Application.

These assignments are given to the students in order
that they may practice using their new skills in every-
day living. Growth 1is not experienced until the as-
signments are practiced and become a natural part of

the participant.

During the presentation of the five topics in Part I,

there will be references to the activities in Part 1II.

These activities will contain the following kinds of infor-

mation:

1. Type of Activity.

This will indicate whether the activity 1is a
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mini-lecture, exercise-activity, discussion, or
extended application.

Approximate Time.

This will indicate how long the activity normally
takes and is indicated as a range in minutes,
e.g., 10 to 15 minutes.

Goals.

Specific goals for the activity are indiéated
and are stated in behavioral terms of having the
participant learn to apply a framework, or prac-
tice one or more specific communication or parent-
ing skills.

Unit of Activity.

This refers to the sub-divisions of the <class
that will be used in the activity: individual,
pair, small group, or class. Some of the activi-
ties utilize several units as they proceed.
Materials.

Any special materials needed for the exercise
will be indicated, i.e., overhead projector and
transparencies, chalk board, sheets for diagram-
ing, observation sheets, and etc.

Procedures.

The specific steps to be followed in conducting
the activity will be detailed. If a discussion

is part of an exercise, the instructor should
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keep notes on things he sees happening during the
exercise that may be emphasized to help students
integrate their learning and reinforce certain
behaviors.
7. Instructions.

This section will 1include additional procedural
information, specific points to watch for during
the activity, and specific questions to ask in
processing the activity.

THE INSTRUCTCR'S ROLE

The major focus in this program is on skills develop-
ment in the following areas: communication, discipline,
parenting style, marital adjustment, and stress reduction.

The facilitator is not in a therapeutic situation but
an educational one which encourages the participants to find
alternate ways to handle their own specific problems. Facil-
itators are to model behavior, observe behavior, and give
feedback. The key successful to the facilitating of an
educational learning group is remembering the general objec-
tive of teaching skills; 1i.e., the participants have a
contract to learn how to use the skills, and the facilitator
has a contract not to be 'seduced by content'.

Interesting situations are brought up in group discus-
sions; and there is a strong temptation to analyze in terms

of motives, alternate ways to handle the situation, and what
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you would do if you... These things tend to lead facilitat-

ing

away from skill emphasis into therapeutic meddling.

1.

Mini-lecture.

Use this when presenting psychological concepts.
In this approach the lecture should be brief,
and the facilitator should then move 1into an
exercise which will provide an opportunity to
demonstrate the concept.

Discussions.

Discussions should be kept short. The facili-
tator's role 1is to briefly summarize the main
points of the exercise, at the same time rein-
forcing student's responsibility for learning.
The student himself should be required to make
his own observations.

Illustration of the psychological concept.

It is best when presenting a concept to demon-
strate or model the skills involved. One should
not only talk about them but should show how they
work. If the presentation is more of a content
oriented framework, examples should be given
from the facilitator's own 1life to 1illustrate
the point.

Avoidance of power struggles and arguments.
Sometimes participants will want to argue about a

frame-of-reference or about a skill.
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One should not argue; instead, he should simply
indicate that some people find them useful, but
others do not; then he should go on.

GROUP LEADERSHIP

When leading a group that has as 1its primary purpose
the learning of skills, the leader will want to develop
smooth transitions from one skill to another. This can be
done by providing a brief summary of what has been done so
far and what the group will do next. The giving of instruc-
tion is a most important part of the process.

The best time to process instructions is when setting
up new exercises. Once again, the instructions need to be
kept brief. The group should be taken through the exercise
step by step, giving them ideas to observe and learn.

MODELING BEHAVIOR

The group leader is in the role of model during this
total program. Specifically, there are times when the
modeling role 1is particularly evident: (1) during demon-
strations, (2) during feedback parts of an exercise, and (3)
when answering questions.

When demonstrating the skills, they must be kept in the
context of reality. 1Issues are chosen that will be real to
the students, so they can see how these concepts and skills
can be used in their lives.

During the feedback part of an exercise, process state-

ments are used. When wusing process statements, one 1is



documenting the use of the skill. Example: "I heard you
make a feeling statement when you said...'"Keep students

talking to each other, not about someone in the class".

PART I: CROUP SESSIONS OUTLINE

Session 1
1-1.1 Opening Mini-Lecture - Listening Skills (30 min.)
1.2 To present an explanation of
1.3 Non-verbal language (5 min.)

2.3 Reflective listening (15 min.)

3.3 1-U messages (10 min.)

N
N

Materials needed

1.3 Transparency #1 & 2 (Reflective
listening & I-U messages)

3.2 Procedures/activities for mini-lccturc

presentation

1.3 Non-verbal introduction (group
participation)

2.3 Presentation of transparency #1

3.3 Role play of effective reflective
listening

4.3 Presentation of transparency #2

5.3 Role play of positive vs. negative I-U
messages

6.3 Closure



1-2.

1

3.1
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lst group session (45 min.)
1.2 To help each person use the following skills
effectively
1.3 Non-verbal language
2.3 Reflective listening
2.2 Materials needed
1.3 Observation sheet #1
2.3 Handout sheet #1 (copies of transparency
#1)
3.2 Procedures/activities for experiencing
listening skills
1.3 "Sender-receiver-observer",
(activity)
2.3 Role play of reflective listening
skills Break (15 min.)
Second group session (45 Min.)
1.2 To help each person effecctively send "I-U"
messages
2.2 DMaterials needed
1.3 Handout #2
3.2 Procedures/activities for experiencing
I-U messages
1.3 '"sender-receiver-obscrver" activity
2.3 '"sender-receiver-observer'": conbination
activity for reflective listening &

I-U messages
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1-4.1 Closure - group assembly (15 min.)

1.2

2.2

To gain closure by giving a demonstration

of how the three listening skills are used

as one

Materials needed

1.3 Two volunteers for role play

2.3 FProcedure: Volunteers' role play of
the three reflective Ilistening skills

3.3 Giving of extended assignment (#1)

1.4 To help cach fanily assimilatc

retlective listening into daily
living
Session 1T
2-1.1 Opening mini-lecture, Barricades to Communication
(30 min.)
1.2 To present new ideas

1.3 Reviewing Session 1
2.3 lways to barricade effective comnumunica-
tion
3.3 Utilizing feedback in communication
Materials needed
1.3 Transparencies
1.4 1I-U messages (#2)
2.4 Family communication (#3)

3.4 Feedback (#4)
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3.2 Procedures/activities for mini-lecture
1.3 Use transparencies as basic outline
for lecture presentation of new informa-
tion. The material will be developed
in the group session.
2-2.1 lst Croup session (45 min.)
1.2 To help each person develop efficiency
1.3 In wusing listening skills (lesson #1)
2.3 In overcoming barricades to communica-
tion
3.3 In using '"'straight talk"
2.2 Materials needed
1.3 A handout copy of transparency {3 uscd
in mini-lecture
3.2 Procedure/activities for experiencing comnu-
nication skills
1.3 Dividing of groups into dyads for prac-
tice
1.4 Reflective listening
2.4 Sending of positive I-U messapes
3.4 Blocking of I-U messages
4.4 Correcting of blocked messages
Break (15 min.)
2-3.1 2nd Group Session (45 min.)
1.2 To help each person use feedback as an cffec-

tive communication skill
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2.2 DMaterials needed
A handout copy of transparcncy f4

3.2 Procedures/activities for experiencing commu-
nication skills
1.3 Division of grcups into dyads for prac-

tice
1.4 Reflective listening skills with
feedback
2-4.1 Closure - Group Assembly (15 min.)

1.2 To gain closure by demonstrating the effcce-
tive use of blocking communication, overcoun-
ing road blocks, and fcedback as uscd in fam-
ily communication patterns.

Session II1
3-1.1 Opening mini-lecture: "Accepting Responsibility"
(30 min.)
1.2 Presenting new ideas:
1.3 Review of previous skills
1.4 Reflective listening
2.4 Sending of straight messages
3.4 Overcoming of communication barri-
cades
4.4  Feedback
2.3 Removal of barriers to discipline

3.3 Acceptance of personal responsibility
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2.2 Materials needed
1.3 Transparencies
1.4 Removal of barriers to discipline
(#5)
2.4 Responsibility: ownership of be-
havior (#6)
3.3 Procedure/activity for mini-lecture
1.3 Use of transparencies as basic outline
for lecture presentation of new informa-
tion. The material will be developed
in the group sessions.
3-2.1 First Group Session (45 min.)
1.2 To help each person develop efficicency in
the following:
1.3 Use of listening skills
2.3 Sending of straight nmnessages
3.3 Overcoming of communication barricrs
4.3 Use of feedback
5.3 Removal of barriers to disciplince
2.2 Mhaterials needed
1.3 Handout copy of transparency §5

3.2 Procedure/activity for experiencing the above

skills.
1.3 Two or three small groups using a group
leader. Allow members to practice all

the above akills.
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2.3 Croup discussion of what type of disci-
pline takes place at home. Identify any
barriers, suggest 1ideas to overcome
them.

Break (15 min.)
3-3.1 Second Session

1.2 To help each person develop efficiency in
identifying and accepting ownership of person-
al bchavior

2.2 Materials nceded
1.3 Copy of transparency #6

3.2 Procedure/activities for experiencing respon-
sibility
1.3 Division into 2 or 3 small groups

Discuss: Responsibility and conse-

quences, responsibility and discipline,

responsibility and consistency. (Why,

what, when, where, how, and how often)
3-4.1 Closure - group assembly (15 min.)

1.2 To gain closure by demonstrating the ecffec-
tive removal of discipline barriers and re-
sponsibility for behavior
1.3 Role play by a family (contrived - not

rcal family members)
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1.4 Showing of a dysfunctional family
with irresponsible members vs. a
responsible family taking positive
disciplinary action
Session 1V
4-1.1 Opening mini-lectures: 'Understanding Behavioral
Motives" (30 min.)
1.2 Prescenting new ideas
1.3 Kkeview of barriers to discipline and
acceptance of personal responsibility
2.3 Understanding of child's notives for
his behavior.
3.3 Understanding of family power strugples
2.2 Materials needed
1.3 Transparencies
1.4 ¢#5 & 6 for revicw
2.4 #7 Identifying of goals for
children's misbehavior
3.4 8 Skills for effective discipline
3.2 Procedure/activity for wini-lecture
1.3 Use of each transparency as a guide for
presenting this material. The group
sessions will develop the concepts.
4-2.1 First Group Session (45 min.)
1.2 To help each person develop efficicncy in

1.3 Identifying of barriers to discipline



3.2

Break (15 min.)
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2.3 Acceptance of personal responsibility
3.3 Understanding of how children's mis-
directed goals result 1in disruptive
behavior
laterials needed
1.3 Copies of transparency #7
Procedure/activities for experiencing the
parenting skill of redirecting children's
goals and responsibility by
1.3 Small group discussion, questions
about the mini-lecture
2.3 Role playing of the redircction ot
child's misdirected goals, overconing

of disruptive behavior

4-3.1 Second group session

1.2

2.2

To help each person:

1.3 To develop efficiency in identifying
and reducing power strugples

2.3 To develop alternatives for conflict
resolution

3.3 To wunderstand how to draw boundaries
in family relations

Materials needed

1.3 Copies of transparency #8
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3.2 Procedure/activity for experiencing alterna-
tives to family conflicts
1.3 Discussion in small groups of the skills
for effective parenting
2.3 Allowing of group to identify and devel-
op each of the skills
3.3 In dyads role play of identifying and
performing of each of the skills
4-4.1 Closure - group assembly (15 min.)
1.2 To gain closure by demonstrating a fanily
using the concepts lecarncd in this scession.
1.3 Identifying of the mistaken goal associ-
ated with the disruptive behavior
2.3 Use of the appropriate skill or skills
for effective parcnting
Session V
5-1.1 Opening mwini-lecture: "Discipline in an  Open

Family"

1

.

Presentation of new ideas

1.3

2.3

Review concepts and  procedurces for

effective discipline

1.4 Goals of children's misbchavior

2.4 Seven skills for effective parent-
ing

Open vs closed parenting styles
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2.2 Material needed
1.3 Copies of transparencies
1.4 #7 & 8 for review
2.4 #9 Parenting style: open & closed
3.4 $#10 Parenting style with child's
maturity
3.2 ‘FProcedures/activities for mini-lecture

1.3 Use of each transparency as a guide in

presenting the material. The group
sessions will develop the  concepts
5-2.1 First group session

1.2 7To help each person develop elficicency
1.3 In identifying the goals of children's
misbehavior
2.3 In choosing the appropriate discipline
procedure in helping the child change
the inappropriate goal and resultant
behavior

3.3 In wunderstanding and functioning rnorc

frequently as an open family than as
as closed family
2.2 Material needed
1.3 Handouts of transparencies #7, 8, 9, and
10

3.2 Procedure and activity for experiencing thosc

parenting skills
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1.3 In small groups, role play wusing each
parenting leadership skill
1.4 logical and natural consequences
for behavior
2.4 Contingency contracting
2.3 In small groups, check out each person's
understanding of how to use cach of the
seven leadership skills
3.3 In small groups, evaluate the group's
ability to determine if their familices
are closced or open and how to change the
family members from one position to
another
Break (15 min.)
5-3.1 Second group session
1.2 To help each person get closure on any of
the concepts or activitices taught in the
five sessions
2.2 Materials needed
1.3 Each person has a copy of all the hand-
outs and their notes taken during the
sessions
3.2 Itrocedure/activity for experiencing this
closure
1.3 In small groups, encourage cach person

to ask questions, role play, give feed-
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and/or respond to any specific concept
taught. Encourage group discussion of
all responses.
5-4.1 Closure general assembly
1.2 To gain closure by encouraging oral evalua-

tion of each session and the overall project
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TABLE OF TRANSPARIENCIES

1.I-U Messages

2. Reflective Listening

3. Family Communication Network

4. Communication Feedback

5. Removing Barriers to Discipline

6. Responsibility: Ownership of Behavior

7. Identifying GCoals of Children's Misbchavior
8. Skills for Effective Leadership (Discipline)
9. Parenting Styles: Open & Closed

10. Parenting Styles: Maturity
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Transparency #1

BARRIERS TO EFFECTIVE COMMUNICATION

IRRESPONSIBILE DOUBLE BINDS

DOUBLE MEANINGS EGO NEEDS

BIG WORDS

NONBERBAL| MIXED EMOTIONS YOU MESSAGES

/ PERCEPTIONS

I SEND /_\;ou RECEIVE

"I like you" "That's nice, Thanks"

"You help me feel "1 wanted to share with you"
good about me'"

'You really look fat
today, what happened . . . . . . . . . . . "Nothing that you could

n d."
n
€rse?
"Is this the best you can

do? I'm disappointed with. . . . . "You don't even need to finish..."

F K
E C
EppA
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Transparency #2

REFLECTIVE LISTENING

THE MESSAGE ACTUALLY SENT REFLECTIVE RESPONSIVE

1. I'm Never Going Home Again!
2. No one likes me.

3. I Just Can't Tell My Parents.
They'ed kill me.

4. Why do adults always fight?

5. Are all wives like this?

6. My husband does every thing just right

7. You should go to my church.

8. Leave me alone, I don't need you.

9. There's nothing to live for.

10. I'm tired and rushed. I need your help.
11. I'm tired and you aren't helping at all.
12. You're selfish and inconsiderate.

13. You are finally begimning to remember
your chores.

14. I enjoy seeing your room so neat & clean.

Instructions:

1. In the reflective colum state a possible feeling message
that could have been sent.

2. In the responsive colum state a possible response to the
feeling message. (remember: feelings not content)

3. Suggested ''Crutches'' for developing the skill of reflective
listening. Use the following sentence starters.

1. "You feel..." 2. "Sourds like you...'
3. "Could you be..." 4. "I wonder if you..."



Transparency #3

DrRAwW Your FAMILY

CoMmunIcATION NETWORK®

Child

Brother

Grandfather

Sis

Uncle

*Adapted from Virginia Satir, Peoplemaking. Palo Alto, Ca.:Science and

Behavior Books, Inc., 1972 (pp.141-150).
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Transparency #4

FUNCTION OF

COMMUNICATION & FEEDBACK®

SENDER RECEIVER

FEELINGS IMPACT %

INTENTIONS BEHAVIOR
AS PERCEIVED

BEHAVIOR AS (verbal &

EXHIBITED nonverbal)
(verbal &
nonverbal) [ FEELINGS 1_5

C- IMPACT —] INTERPRETATION
¥S' INTENT

EVALUATION OF
'S' AS A PERSON

A

FEEDBACK

*Adapted from Elliot Aronson, The Social Animal. San Francisco:
W. H. Freeman, Co., 1980 (p.285).
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Transparency #5

REMOVING BARRIERS TO DISCIPLINE

Problem
Oriented

BOUNDRIES

UNCLEAR

OBJECTIVES: DEVELOPING SUCCESSFUL FAMILY DISCIPLINE
1.To be more accepting of individual differences

. To develop skills in negotiating Alternatives

. To develop and use Rational Thinking skills

. To avoid blaming, accusing, judgmental & critical statements

woe W N

- To approach each situation as an opportunity for closeness
and growth, not just a problem

6. To develop skills in negotiating Contingency Contracts

7. To develop skills in using Logical and Natural Consequences
for all behavior

8. To develop skills in accepting Parential Power,
developing acceptable boundries,
and delegating limited power/responsibility to children

9. To develop skills in experientially teaching responsibility

DEFINITION: DISCIPLINE IS

1. Self-control, a rule or system of rules governing conduct
or activity

2. Training that corrects, molds, or perfects the mental faculities
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Transparency #6

ReEsPONSIBILITY: OWNERSHIP OF BEHAVIOR

EXPERIENTIAL EXPLORATION ’ UNDERSTANDING » ACTION
Hintiating Process!

In order to understand her world the learner
must have explored her experience of the
world.

In this regard, the phases of learning are recycled
The feedback from action behavior stimu
lates further expioration which facilitates more accurate
understanding and, ultimately, more effective action or
improved outcome. *

*Robert Carkhuff & Bernard Berenson, Teaching As Treatment.
mzsag,&.:l‘im Resource Development Press,1976
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IDENTIFYING

Transparency #7

Direction of Maladjustment

GOALS OF CHILDREN’S MISBEHAVIOR

Decreasing Social Interest ————————eeeeeeeeeee

Useful Behavior

Useless Benavior

Direction of
Maladjustment

]

Active-Constructive Passive-Constructive Active-Destructive Passive-Destructive GOALS ‘w

charm |

success B . shyness, dependency |

The “model " child, The c‘": child The “nuisance, showo't umidity, functional A AGM m

“teacher s pet, ' (admired for what tattler, pest reading prob. & ttention Getting |
and so on they are, not speech dif Mechanism

what they do)

3
Ordinarily, the child will attempt to achieve the

more constructive goal first and will only progress
to the more destructive behavior if he feels he i1s

not achieving this goal

These sequences are only

attempted by a child when less destructive be

havior fails

Dreikurs,Grunwald, & Pepper.
Maintaining Sanity in the Classroom

“rebel”’ (disobedient,
110 temper tantrums,
of sex beha-
AGM. aiso)

stubborness (bed-
wetting may also be
AGM or revenge)

|
Power Seeking (2li

i

The “vicious ch
(frequently found
stealing, bullying,

being violent)

violent passivity
(negativism)

Revenge Seexing (3)]

New York: Harper & Row,

1971 (p.16).

titude withdra
giving up)

Assumed Disavility (4)] |

Social
Discouragement

| 9o

HOIAVHIASIN QOOHO TIHD 40 SIVOO HOMVW B0 4 3K 1L
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Transparency #8

w

& W

SKILLS FOR EFFECTIVE PARENTING

Rational Thinking vs. Irrational Thinking
Identifying Family Boundaries for Behavior
Identifying Goals of Children's Misbehavior

Shifting Personal Responsibility (Reduction of
Power Struggle)

Logical and Natural Consequences for Behavior
Negotiating a Contingency Contract

Conflict Resolution: (All the Above)

1. Brainstorming involving children

2. Family Councel
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Transparency #9
PakerTinG StyLe: CLoseDd & JPEN

Known 1o parent | Unknown to parent
|

apbou! sell aoout sell
Known 1o
child about PUBLIC BLIND
parent
Unkhnown to
child about PRIVATE UNKNOWN
parent

Figure 1. The Johant Window as applied to a parent-child
relationship. *

Feedback
------------ rm——————
Known to parent | Unknown 10 parent
about selt : about sel!
' T
! \
! |
| =
| Known 1o PUBLIC ! BLIND
| chid about
| parent )
¢ \
2! |
o! ro
2 1ot
1 p
(=R 1y __yY_ __ )
|
| Unknown to PRIVATE UNKNOWN
| child about
| parent
|
\J

Figure 2. Effect of feedback and disclosure on the Johan
Window.*

*Paul Hersey & Kenneth Blanchard, The Family Game. Reading,Ma
Wesley Pub. Co., 1978(pp.169-170).

. :Addison-
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Transparency #10

STYLE OF PARENT

£
I ’ ! K-
l -
| 1
|
High directive
and |
8
>
«
F—
2
[
2
t
2
a
3
»n
S4
, .
High directive Low supportive
and and !
low supportive low directive
behavior behavior | J
I | g
| ‘ -
High . Directive behavior - Low
| |
LOW LOW TO MODERATE
MODERATE TO HIGH

M1 | M2 M3 M4
MATURITY OF CHILD

Figure 2, p. 27, from The Fumiiy Gume: A Sisuutional Approuch to Effective Parenting by Paul Hersey and
Kenneth H. Blanchard. * 1978 by Center for Leadership Scudies.

When the maruricy level of a child increases in a parucular area, che style of the parent should shift to the
nght, along the curve in the Situanional Leadership model.

SCoprright (980 by Center for Leadersmip Stmdres All rigbes reserves
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REFERENCE NCTES

Seddon, John, Director of Guidance

Wichita Falls Independent

School Plistrict.

personal communication, April 1978.

Learning Resources Ccrporation.

Reliability and
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validity for the Family Game. Non available.

LRC, 8517 Prcducticn Ave.,
August 1981.
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