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ABSTRACT 

WOOSUNG KIM 

ENGLISH IN THE ERA OF GLOBALIZATION: THE CONCEPTUALIZATION OF 
ENGLISH IN KOREAN STUDENTS IN AMERICAN HIGHER EDUCATION 

MAY 2007 

Rhetoric is the study of the power of language. In the age of globalization, 

English has become a global language and its dominant status has become even stronger. 

In South Korea, globalization is the critical catalyst for the spreading of English. The 

purpose of this study is to identify the conceptualization of English by Korean students in 

the age of globalization. More specifically, this study investigates the attitudes of Korean 

students toward English in six different environments: social/cultural, economical, 

linguistic , pedagogical, technological, and globalizational environments. This study uses 

mixed methods research, which is the combination of quantitative and qualitative study. 

The quantitative portion of the study is composed of 98 surveys, and the qualitative 

portion is based on 10 personal interviews. The data collection was conducted from April 

2005 to October 2005. 

The findings of the study show that English is the most dominant foreign 

language in Korea. In a social/cultural context, English has been recognized as the most 

influential language, and the Korean government's systemic support of English 

contributes to the popularity of English and the fervor of Koreans for the English 
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language. In an economic context, the participants agree that having English fluency can 

be a significant means for the empowerment of self Also, corporations and individuals 

critically connect English competency to one ' s competitiveness. In a pedagogical context, 

English has established institutional power, and it has continuously reinforced its 

prestigious status in all levels of education. In a linguistic context, the influence of 

English in Korea has caused a concern for the purity of the Korean language. Also, 

participants connect their linguistic understanding of English to the prevalence of 

American cultural elements in Korea. Participants acknowledge the popularity of English 

in technological environments, and especially agree with its dominant status in 

cyberspace. Finally, in relation to globalization, English in the 21 st century is and still 

will be the most dominant foreign language in Korea, but participants also stress concerns 

for 'Birth Tourism,' 'Early Study Abroad,' and 'Problems with Native English 

Instructors .' 

Investigating the popularity of English in a globalized world will be not only a 

topic of great importance to Koreans, but also to all global users of English under the 

influence of globalization. Also, the rhetoric of globalization and its relationship to 

English has become an inevitable thesis for al1 global citizens. 
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CHAPTER I 

INTRODUCTION 

Rhetoric, in the long tradition of its history, has been defined in many ways. Each 

period comes with different cultural and social contexts, and rhetoric has been 

contextualized with corresponding needs of human beings in society. Although 

rhetoricians and rhetorical scholars have produced various definitions of rhetoric, the 

common thread that runs through the history of rhetoric is language and its influence on a 

given society. Since its birth in ancient Greece, rhetoric in its various incarnations has 

been a powerful source in human affairs, and rhetoricians have paid attentions to how 

language shapes and functions in human life. Because of the roles of language in human 

affairs, some definitions of rhetoric focus on the persuasiveness and power of language. 

However, the realm of rhetoric goes beyond this linguistic plane and reaches to a 

more complex plane of theoretical inquiry. In The Rhetorical Tradition: Readings from 

Classical Times to the Present, Patricia Bizzell and Bruce Herzberg illustrate the complex 

nature of rhetoric. "At its very inception, the study of rhetoric generated not only an 

elaborate system for investigating language practices but also a set of far-reaching, 

theoretical questions about the relationship of language and knowledge" (2). The 

relationship between language and knowledge poses important questions in human 

society. Under the given various social, cultural, and political contexts, people strive to 
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achieve knowledge through the various means, and language has become a key player in 

the process of acquiring knowledge. 

According to Bizzell and Herzberg, "Rhetoric selects, from the vast realm of 

human discourse, occasions for speaking and writing that can be regarded as persuasive 

in intent" (2). For the people in the 21st century, one of the most dominant discourses is 

globalization. The drive of globalization sweeps every geographical and socio-cultural 

domain of human society, and the members of each society happily and sometimes 

painfully deal with the consequences of globalization in their lives. Globalization has 

influenced the way people think, interact, and communicate with each other, and its 

impact has greatly changed the traditional mode of human relationship and 

communication. 

With the development of technology, individuals have access to an enormous 

potential to reach people with different socio-cultural, economic, political and even 

linguistic backgrounds. The writing and discussions of people are not limited to domestic 

audience but expand to much larger populations of audience in the world. In rhetorical 

practices, the acknowledgement of audience is the critical element, and each discourse is 

composed with an intention to appeal those who hear or read it. Likewise, people in the 

age of globalization are required to construct a heterogeneous concept of audience, which 

is never the same with any in the past. 

Globalization puts people in rhetorical situation, where individuals are required to 

participate in rhetorical practices. As an essential element for the participation in 
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rhetorical practices, individuals need to select an agent by which they can achieve their 

desired economic, socio-cultural, political and pedagogical goals. A language is the most 

powerful agent that most people select. One of the consistent themes in rhetoric is the 

practice of effective speaking and writing. Rhetoric pulls from the persuasive components 

of discourses, but rhetoric also draws on the relationship between discourse and social 

order and between discourse and knowledge. In the age of globalization, rhetoric is "a 

field of inquiry, a complex and sensitive theory of language that seeks to describe its 

operation in human affairs" (Bizzell and Herzberg 919). Therefore, the function of 

language in the process of globalization needs to be a critical concern in the field of 

rhetoric, and by doing so rhetoric can participate in the construction of human history and 

culture. Being triggered by the push for English, people in Korea need to conceptualize 

English in entirely new socio-cultural, economic, and educational contexts, and 

globalization has become the major catalyst to bring change to Korean society. 

People in the 21st century have witnessed drastic changes in their lives. Most of 

all, the distance between individuals, societies, and countries is less than any other 

century before, and with the developments in technology people can reach other people, 

societies and even foreign countries in a faster and more convenient way. The 

improvements in communication technology particularly make it possible for everyone to 

go beyond their geographical location and to connect anyone in every comer of the 

world. The interconnectedness among nations has created new relationships between 
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countries and has brought new stages in political, economic, and cultural aspects for 

people all over the world. As a result, the world faces a new phenomenon, globalization. 

The continuing development of telecommunication and technology has greatly 

affected the way people, communities, and even nations interact with each other. With 

the help of the enhanced technology, information is transferred and exchanged at 

unbelievable speeds, and this boom in information and communication technology has 

contributed to form part of basic infrastructure of globalization in finance, international 

trade, transnational communication, travel, and civil society interactions (Nederveen 

Pieterse 9). As Kenichi Ohmae points out in his book, The Borderless World: Power and 

Strategy in the Interlinked Economy, globalization also involves the reconfiguration of 

states. The nation-state concept has come to an end, and a borderless world had begun. 

Globalization has brought the integration of nations in various dimensions, and the 'small 

world ' needs a means to communicate with each other. 

English and Globalization 

ln the 21 st century globalization has become the most popular agenda in many 

countries, and consequently individuals in each country have to deal with the impact of 

this change. Individuals cannot just stay in their regional and national domains. They are 

required to participate more actively in the international domains of the world and are 

expected to contribute to the well-being of humankind in a more rigorous way. The world 

wants each citizen to be a well-prepared and qualified member of the globalized world. 
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In order to participate in a global society and to function effectively as a member 

of a global society in which one has to interact with people who come from various 

national, cultural, political, and economic backgrounds, one needs an essential 

communication tool that makes it possible for each member to communicate with one 

another. As Thomas Friedman points out, a communication system has become an 

essential part of the globalization process in which individuals, corporations, and 

countries can interconnect and interact each other "farther, faster, deeper, and cheaper" 

(3). In a communication system, the status of a language is more important than any other 

factors, and in the midst of the globalization process, English has been recognized as the 

most popular global language. 

At this point, the popularity of English as an international communication tool is 

predominant in almost every field. The current position of English as a global language is 

more dominant than any other languages in the world, and it has become the most 

influential language in the global society. The developments in technology, information, 

the Internet, and mass media particularly accelerate the spread of English and contribute 

to the popularity of English as a global communication vehicle. As a main 

communication language in advancing technology, English is the most powerful 

communication tool and reinforces the interconnection of people, societies, and nations in 

various domains. As a result, English plays a critical role in the process of globalization. 

In 1997, David Crystal estimated that 85 percent of his chosen international 

organizations made official use of English. The reliance on English was particularly 

5 



noticeable in Asia and the Pacific, and about 90 percent of international bodies use 

English to carry out their affairs, and only 13 percent of international bodies do not use 

English as an official language at all (87-88). He also claimed that English has already 

gained the status of a global language and estimates that almost a quarter of the world's 

population is fluent or competent in English. Based on the current growth of English, 

Crystal predicts the number of English users would steadily grow and by the early 2000s 

around 1.5 billion people would use it as a first language, second language, or foreign 

language ( 6). 

Also in 1997, British linguist David Graddol published a report on the popularity 

of English called The Future of English?: A Guide Forecasting the Popularity of English 

in the 21 st Century. While he is reviewing the status of English in the 20th century, he 

pointed out that English has been spreading as a global language not only via political 

initiatives, but also through America' s major involvement with world economy. He 

noticed the establishment of two international organizations, The International Monetary 

Fund (IMF) and World Bank, and claimed, "As more countries have been rendered 

'open' to global flows of finance, goods, knowledge and culture, so the influence of 

English has spread" (9). In addition to the political initiative and economic involvement, 

English has also taken the 1st place in publications, and it is now the most popular 

language of choice, for example, 28% of the world's books annually published (Graddol 

9 Figure 2). 
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According to the model set by Braj B. Kachru, the population of English speakers 

can be divided into three concentric circles. He identified the inner circle as the place 

where English is spoken as a native language, the outer circle where English has 

established official status and is spoken as a second language, and lastly the expanding 

circle as where English is used as a foreign language (12-15). According to his model, 

Korea is a country which involves the expanding circle. The countries in this expanding 

circle " recognize the importance of English as an international language, though they do 

not have a history of colonization by members of the inner circle, nor have they given 

English any special administrative status (Crystal 60) . The interesting fact is that this 

expanding circle is the fastest-growing section for speakers of English in the world . 

Segyehwa and English in Korea 

The popularity of English is an apparent phenomenon in Korea where the English 

language plays a key role in the major domains of society, including education and 

business. The globalization trend influenced Korea, and more Koreans have critically 

recognized the status of English as a global language. Korea's globalization was triggered 

by former president Young Sam Kim. In 1995, in his second year of his office, he 

declared the new national policy, Segyehwa (Korean translation for globalization), for his 

administration ' s focus . The Segyehwa policy is aimed at "preparing the nation to meet the 

challenges of an increasingly globalized world and to play a central role in international 

affairs" (Eun Mee Kim 107). 
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President Kim recognized the immediate need for globalization and stressed to the 

entire nation that the change in perspective toward the world was necessary. In the New 

Year's press conference held on January 6, 1994, he said, "As a result, the world is now 

plunging into an era of unbounded competition. Globalization and internationalization are 

no longer idealistic slogans; they have now become pressing tasks for a nation. In the 

past, we have tended to be like the proverbial frog in a well. We must now widen our 

field of vision to see the entire world in a proper perspective" (Young Sam Kim 

"Reforms to Propel the Nation into Globalization" 126). Instead of being a frog in a well, 

where limited vision is allowed, he challenged Koreans to get out of the well and expand 

their perspective towards the world. 

Segyehwa in Korea aims to "( 1) create a first-rate nation; (2) rationalize all 

aspects of life; (3) maintain national unity by rising above class, regional, and 

generational differences; (4) strengthen Korea's national identity as the basis for 

successful globalization; and (5) enhance a sense of community with all humanity"(Eun 

Mee Kim 107). To carry out the actual tasks of Segyehwa, a governmental committee 

(Segyehwa Chujin Wiwonhoe) was organized, and President Kim provided a blueprint 

for globalization outlining six major fields for reform: (I) the educational system, to 

produce future leaders of the nation; (2) the legal and economic systems, to meet the 

global standards of excellence; (3) the politics and news media, to be more firmly geared 

toward globalization; ( 4) national and local governments, to be more effectively oriented 

toward globalization; (5) global environmental policy, to actively take part in the global 
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endeavors; and ( 6) Korean culture and ways of thought and behaviors, to rediscover the 

intrinsic richness of our traditional culture and incorporate it with global culture (Young 

Sam Kim "Outlining the Blueprint for Globalization" 271-272) . 

Since the initiation of the Segyehwa policy, Koreans have witnessed and 

experienced a larger number of changes in their everyday lives. Out of the changes from 

the Segyehwa policy, it is noticeable that Koreans have paid special attention toward the 

importance of English. The change in elementary school curriculum, which introduces 

English as a required subject, particularly accelerates people's recognition of the growing 

importance of English in Korea. The Korean government, to carry out the actual task of 

globalization in the field of education, has changed curriculum for elementary schools 

and has proposed a plan which includes English as a mandatory subject from third grade. 

Being triggered by the push for English, people in Korea need to conceptualize 

English in the entirely new socio-cultural, economic, and educational contexts, and 

globalization has become the major catalyst which brings changes in Korean society. 

Purpose and Objectives 

The purpose of this study is to investigate the relationship between globalization 

and the current status of English in Korea through the eyes of Korean students studying 

in American higher education programs. According to the Open Doors 2005 press release, 

a total of 565,000 international students are currently in U.S . institutions of higher 

education . Korea is "the third leading sender for the fourth year in a row" and 53 ,3 58 

students are in the United States ("U.S . Sees Slowing Decline") . As the number 
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shows, Korean students are forming one major international student body in American 

higher education, and they are spread out in various academic levels with different 

degrees and majors. In particular, this study was conducted to look at English in Korea 

within six specific contexts: social/cultural, linguistic, economic, pedagogical, 

technological (mass media and Internet), and globalization contexts. 

Social and Cultural Contexts 

First, the study examined English in Korea within social and cultural contexts. 

Understanding of language means that a language cannot simply be a tool of 

communication. A language should not be naively considered as a neutral linguistic 

medium of communication; instead it actively spreads out, reinforces, and reproduces 

cultural elements, which are heterogeneous to native language and culture. In this sense, a 

language carries an ideological function in which new cultural and social elements are 

introduced and challenges the traditional social values system ( e.g. , Pennycook 1994, 

1998; Phillipson 1992). 

English in Korea is no exception to this ideological function . English transmits 

values and beliefs based on American culture, and it has experienced various interactions 

in a wide range of Korean society. Based on this ideological understanding of English, 

the perception of English in Korea within a social context was examined, including 

English learning zeal, resistance to the popularity of English, conceptual understanding of 

language and culture, and English learning and its influence on traditional Korean values . 
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In a cultural context, the present study investigated how English in Korea, 

triggered by the globalization phenomenon, impacts the cultural identity of Korean 

students. The dominant status of English in Korean society has produced many cultural 

and social consequences which affected the people's conceptualization of English. The 

study also looked at Koreans' reactions to the social and cultural atmosphere where 

English has been emphasized. 

Linguistic Context 

Second, English in Korea within a linguistic context was examined. Since its 

introduction in Korea, English has been one of the major foreign languages, and it seems 

that it is the most influential foreign language today. The popularity of English in Korea 

is no doubt a social phenomenon, and Koreans predict its popularity is accelerated by the 

globalization process. However, this popularity has the possibility of causing linguistic 

problems in its relation to the Korean language. Based on this background, the linguistic 

implication of English as the most dominant foreign language in Korea was examined, 

and particularly whether the popularity of English in Korea affects the native Korean 

language. 

The debate on English as an official language was also examined. Around the 

year of 1998 there had been a heated discussion on English as an official language at the 

national level in Korea. Because of the national popularity of English and growing 

importance of English in a globalization era, some people proposed English as an official 

language. Although it was not successful , it has created nationwide responses from 
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various fields of society, and it is still an on-going issue for many Koreans, therefore, the 

responses about this proposal how English is perceived in Korea in relation to the Korean 

language was examined. The authorial status of American English as standard English in 

Korea was also investigated . Although English has been spoken and used in many 

countries, (United States of America is only one of many countries), and even the 

authority of " standard English" has been questioned and seriously challenged, a majority 

of Korean students seems to place a genuine authority of standard English only on 

American English. This study questioned the phenomenon, "American English = The 

Genuine E nglish," and extrapolated the reasons and implications. 

Economic Context 

Next, English from an economic perspective was explored. Globalization is 

present in every field of today ' s world, but out of these fields, economy is the most 

manifested place where the results and the effects of globalization are recognized . Even 

before g lobalization started in Korea, English was an effective tool , which empowered 

individuals to access more economically prestigious and successful positions. It has been 

a required subject for the entrance exam for large corporations and enterprises, and the 

competency of English has been a critical factor for promotion in the business world . 

However, the globalization policy by the Korean government has pressed many large 

corporations to be more geared toward a changing business environment where the 

competition is going on at a global level. 
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To be a survivor in a global business surrounding, corporations and businesses 

emphasize the importance ofEnglish more than ever before and require a certain level of 

competency in English for their employees. Given this situation, it becomes a pervasive 

belief that to be a successful employee in a corporation, one must have a desired level of 

English fluency . Based on this, the present study determined if English is an effective 

means for the empowerment of self in the economic context by exploring the following 

issues: the status of English in corporate environments, the importance of standardized 

tests in the business world, the relationship between English competency and the 

empowerment of self, and the relationship between English learning and national 

competitiveness. 

Educational and Pedagogical Contexts 

English in Korea has occupied prestigious status compared to other foreign 

languages. Engli sh has been one of the mandatory exam subjects for college entrance, 

and it has been also assigned relatively high section scores along with Korean and 

Mathematics. English was a required subject for students in junior high and onward even 

before the educational reform that was triggered by the globalization policy; however, the 

introduction of the globalization policy into the field of education has brought more 

impetus for reinforcing the distinct status of English in the Korean educational system. 

The educational reforms introduced English as a subject as early as the third grade 

in elementary schools, and English is even being taught in kindergartens . Furthermore, 

college curriculums have been changed to accommodate a student's need for acquiring 
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English competency. Some colleges have required standardized test scores ( e.g., TOEFL, 

TOEIC, TEPS1
) as one of the graduation requirements for their students, and some also 

want their students to have mandatory certificates of English for the qualifications of 

graduation. This institutional emphasis on English competency in college education has 

pressed students to learn English, and students have looked for possible means to enhance 

their English competency while they are in college . As a result, participation in study

abroad programs has been a popular trend for college students. 

Given this educational context, English in the Korean college educational system 

has created enormous institutional power and has become the major concern for many 

educators, parents, scholars, and students. The present study examined college students' 

perceptions of English in the college educational setting and their responses to the 

educational reforms stimulated by the Korean government's globalization drive. The 

study also explored any changes in their perspectives toward English because of their 

learning environments and the globalization policy . 

Mass Media and Internet Context 

The influence of English in mass communication has been more powerful than 

any other foreign language. English is one of the major languages on television and radio 

1 TOEFL (Test of English as a Foreign Language) and TOEI C (Test of English for International 
Communication) are administered by ETS (Educational Testing Services) in the U.S.A. TOEFL has been 
used to evaluate the English proficiency of people for whom English is not native language. U.S. colleges 
and w1iversities use TOEFL scores as a mandatory requirement of international students for admission. 
TOEI C has been used by govenunental agencies, institutions, and companies to evaluate English 
proficiency of nonnative English-speaking people. TEPS (Test of English Proficiency developed by Seoul 
National University) is developed and adminjstered by the Seoul National University in Korea. Wit11 
TOEFL and TOEIC, TEPS is t11e most popular English proficiency test in Korea. 
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broadcasting systems, magazines, newspapers, and a variety of publications. In addition, 

the introduction of new technology, characterized by the development of the Internet, 

greatly contributes to the popularity of English as a global language. This phenomenon is 

not limited only to the world regions where English is the primary and/or native 

language; it is also distinct in the parts of the world where English is being used as a 

second language or foreign language. For example, although Koreans have their native 

language, the popularity of English in Korea has been recognized by the majority of the 

population, particularly its status and influence in cyberspace. 

Along with the popularity of English in mass media, the national infrastructure 

based on the Internet speeds up the spread of English as the main foreign language in 

cyberspace . Given this background, it is critical to examine the status and the implication 

of E nglish in cyberspace. Thus the present study looked at the current phenomenon of 

English in cyberspace, and particularly examined its influence on the Internet, showing 

students' perceptions of English on the Internet and the understanding of the prestigious 

status of English in virtual space. 

English and Globalization Context 

The last objective of this study was the prediction of the status of English in the 

21 st century Korea by students in American higher education. While the above mentioned 

objectives examined the past and present status of English in various contexts, this 

objective focused on the future of English in Korea. Specifically, the thoughts of Korean 

students on the importance of English and their prediction about its future would be 
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explored through their attitudes toward their present or future children in relation to 

English. 

Social phenomena related to new English learning is recognized by the Korean 

society because of the social mood which emphasizes English learning. This focus 

addressed the case of the English Village, - which is the government-supported English 

learning program, - early studying abroad zeal, and birth tourism boom. The present 

study also examined if there was any side effect resulting from these phenomena. The 

heated social mood for English learning may also have negative aspects on Korean 

society as a whole. Therefore, the present study identified negative aspects which are 

brought out by the social mood that overly emphasizes English learning. 

To summarize, the purpose of this study was to investigate the relationship 

between globalization and the current status of English in Korea through the eyes of 

Korean students studying in American higher education programs. This study was 

conducted to look at English in Korea within six specific contexts. Specifically, the 

present study posed the following eight research questions: 

1. How do Korean students perceive the dominant status of English in a social 

and cultural atmosphere where English has been emphasized? 

2. Have Korean students witnessed any changes in their perspectives toward 

English because of government's globalization policy? 

3. What are students' perceptions of English on the Internet and of the 

prestigious status of English in cyberspace? 
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4 . What are the status of English and its negative consequences in the 21st 

century? 

5. What demographic variables (the participants' age, gender, academic status, 

major, TOEFL or TOEIC scores, as well as the length of time for learning 

English in school, outside of school, and in the United States of America) are 

related to the six contexts? 

6. How do Korean students conceptualize English in various educational 

environments? 

7. What are the relationships and influences of English on Korean language and 

traditional Korean values? 

8. How do Korean students perceive the importance of English competency and 

standardized exam in the economic environment? 

Summary 

The interconnectedness among nations has created new relationships between 

countries and has brought new stages in political , economic, and cultural aspects for 

people all over the world. Consequently, the world faces a new phenomenon which has 

never been witnessed before called globalization. In the 21 st century, globalization has 

become a common denominator for many countries, and people in each country have to 

adjust themselves to the changes brought about by globalization. People are expected to 

participate in a globalized society, in which individuals are tightly connected to each 

other. For interaction with people who come from various national, cultural, political , and 
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economic backgrounds, one needs an essential communication tool, and English, at this 

point, is the most common language for people to choose. 

The present study examined the perception of English in Korea within a 

social/cultural context, a linguistic context, an economic context, a pedagogical context, a 

technological context, and a globalization context. The combination of qualitative and 

quantitative research assessed the status of English in the 21st century Korea by students 

in American higher education, specifically looking at the thoughts of Korean students on 

the importance of English and their prediction about its future. 
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CHAPTER II 

LITERATURE REVIEW 

Globalization : The Origin and a Perspective 

While most scholars agree that globalization is a new trend, dating back to the 

mid- l 980s or early 1990s, Immanuel Wallerstein has argued that globalization is not a 

new phenomenon, and that it dated back to the sixteenth century (391 ). Robert Schaeffer 

also identifies a group of scholars who argue that "globalization is not entirely new," and 

"it closely resembles a similar time period of globalization at the beginning of twentieth 

century" (9) . In addition, he himself claims that contemporary globalization started even 

in the early 1970s (9) . Although there exists some disagreement on the origin and date of 

globalization, it is agreed that the term, "globalization," has developed quite recently. 

According to Roland Robertson, in spite of its diffusive usage in academic circle, 

globalization was not recognized as "a significant concept" until the early, or even 

middle, 1980s. It was in the second half of the 1980s that its use increased enormously 

(8) . 

Defining globalization is a daunting task because of its complexities as a 

phenomenon which engaged in many fields of human society. It is true that defining 

globalization within the scope of economics can be a significant part in any 

comprehensive account of globalization, but the economic aspect of globalization alone 

cannot fully illustrate the entire picture of globalization . The impact of globalization does 
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not only stay in the area of economy, but it deeply reaches into political, cultural, 

technological, ecological, and even educational dimensions of each individual and a 

society as a whole. Also, the understanding of globalization varies based on an observer's 

perspective and focus, and different schools have introduced many contested 

understandings on globalization. Therefore, instead of providing one definitive 

understanding of globalization, one needs to approach it with a holistic perspective. As 

Manfred B . Steger points out, one of the important tasks for globalization researchers 

"consists of devising better ways for gauging the relative importance of each dimension 

without losing sight of the interconnected whole" (14). Therefore, the representation of 

globalization should be charted out in various planes, and by doing so one can correctly 

situate and understand globalization as a multidimensional set of phenomenon. 

Globalization: A Concept, a Process, or a System? 

A sociologist, Roland Robertson, approaches globalization as a concept. 

According to Robertson, globalization as a concept "refers both to the compression of the 

world and the intensification of consciousness of the world as a whole" (8) . In terms of 

"compression," globalization has been characterized by the compression of the world 

both in time and space. With the remarkable developments in technology and 

communication, the geographical distances between nations got closer than any other 

period in human history. Products from each country have been traded in more 

convenient and faster ways, and nations have been interconnected more closely and 

tightly. The compression of the world is accompanied by the compression of 
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consciousness in which the members of each nation have been influenced by the impact 

caused by the cultural, political, and economical exchanges between countries. People 

physically feel that the world is getting smaller than it used to be, and they perceive the 

world in a different way than before. This intensification of consciousness, which is 

relatively a new phenomenon, is also reflected in the definition of globalization by 

Anthony Giddens. Focusing on the dynamics of worldwide social relations, he defines 

globalization as "the intensification of worldwide social relations which link distant 

localities in such a way that local happenings are shaped by events occurring many miles 

away and vice versa" (64). 

On the other hand, a political scientist, Manfred B. Steger, understands 

globalization as a set of multidimensional factors of social processes "that create, 

multiply, stretch, and intensify worldwide social interdependencies and exchanges while 

at the same time fostering in people a growing awareness of deepening connections 

between local and the distant" (13). Another sociologist, Jan Nederveen Pieterse, also 

recognizes globalization as a process, but for him it is a combination of an objective and 

subjective process. He asserts that "Globalization is an objective, empirical process of 

increasing economic and political connectivity, a subjective process unfolding in 

consciousness as a collective awareness of growing global interconnectedness, and a host 

of specific globalizingprojects that seek to shape global conditions" (16-17). Although 

there is a conceptual gap between these approaches, there is a commonality that both 
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sides recognize globalization at two different levels; one in the physical world and the 

other in human consciousness. 

Malcolm Waters is another sociologist who defines globalization as a process. 

He characterizes globalization as "A social process in which the constraints of geography 

on economic, political, social and cultural arrangements recede, in which people become 

increasingly aware that they are receding and in which people act accordingly" (5). He 

even predicts the coming of a borderless world and new relationships between people: 

"Importantly territoriality will disappear as an organizing principle for social and cultural 

life; it will be a society without borders and spatial boundaries. In a globalized world we 

will be unable to predict social practices and preferences on the basis of geographical 

location. Equally, we can expect relationships between people in disparate locations to be 

formed as easily as relationships between people in proximate ones" ( 5). 

In addition to these two groups, there is another group of researchers and 

scholars who conceptualize globalization as an organized system. A recognized 

globalization expert, Thomas Friedman, defines it as "the integration of markets, 

transportation systems, and communication system" (I). Inside this new system, 

individuals, corporations, and countries are able to reach the world "farther, faster, 

deeper, and cheaper than ever before" (1 ). An interesting point is that this connectivity 

within the system also makes it possible for the world to reach individuals, corporations, 

and countries in the same ways. Immanuel Wallerstein is also a scholar whose 

perspective is based on globalization as a system. His understanding of globalization is 
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tied to the development of a world capitalistic system (391). Tracing back the history of 

the capitalistic world system, he found the origin of the world economy in sixteenth

century Europe. For him, capitalism, which is characterized by "the full development and 

economic predominance of market trade," (391) is a system which shapes the entire 

scope of the world economy. 

Despite these various approaches, it is still not easy to perceive globalization. In 

fact, globalization is diverse in it,self, and there still remain many discrepancies in the 

basic understanding of it, and as a result, the attempts to define globalization often lead to 

more confusion because of the conceptual gaps among scholars. However, the position 

taken in this research on the definition of globalization is broadly consistent with the 

work of Steger, Nederveen Pieterse, and Waters who approach globalization as a social 

process. Globalization in the 21st century is an on-going process in which phenomena and 

consequences are notably visible in every area of world society. Whether it is an 

individual, a society, or a nation, it is happening right now, and no one at this point can 

hastily assert how it will end. In his struggle for a comprehensive definition of 

globalization, Waters even claims "the best approach might be to try to specify where the 

process of globalization might end, what a fully globalized world will look like" (5). 

Therefore, what we can do at this point is to look at various aspects of 

globalization in different contexts and try to identify some common features of it. The 

identification of diverse aspects and common features of globalization would lead us to a 

better understanding of it. By doing this, one can escape from a narrow viewpoint, which 

23 



posits globalization in one particular context, and grasp the entire picture of globalization 

which is closely interconnected among different contexts. 

General Consensus on Globalization 

Since its introduction into the field of academic inquiry, globalization has 

remained one of the most contested topics in many disciplines. Scholars in various fields 

have produced remarkable results regarding how we can approach globalization, but it 

still remains a challenging task to provide an ultimate answer to the question: what is 

globalization. Although there exist controversies on perspectives, definitions, nature and 

timing of globalization, scholars have agreed on certain points regarding globalization. In 

his identification of a consensus on globalization, Jan Nederveen Pieterse claimed that 

globalization is being radically influenced by technological change; that it involves the 

reconfiguration of states; that it goes together with regionalization; and finally, that it is 

uneven. (9-14) . While identifying the essential qualities of globalization, Steger detects 

some "thematic overlaps" in various scholarly attempts at defining globalization. First, 

globalization involves the creation of the new and the multiplication of existing social 

networks and activities . Second, globalization is characterized by the expansion and the 

stretching of social relations, activities, and interdependencies. Third, globalization 

involves the intensification and acceleration of social exchanges and activities. Fourth, 

the globalization process occurs on both the material level and the subjective place of 

human consciousness (9-12) . 
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Furthermore, Robert Schaeffer tries to understand what is meant by globalization 

by asking an interesting question, "What is being globalized?" According to him, despite 

the discrepancies among approaches, there is a consensus that globalization, at a 

minimum, refers to the five developments in investment, trade, production, technology, 

and democracy (2-3) . He claims these five developments are "the central features of 

contemporary globalization" that most scholars have agreed on, and he also points out a 

discussion of globalization should include "at least" some of other developments in 

"culture, language, migration, environment, trafficking of women, declining state 

sovereignty, drug trafficking, protest, and ethnic and religious conflict" (3-4) . 

The various themes and consequences of globalization illustrate the complex 

spectrum of globalization. Based on theoretical underpinnings, the understandings and 

approaches to globalization vary, but the common threads that go through the 

globalization are technological innovations and its consequent changes in society and 

human relationships. 

Globalization in the Political Context: The End of Nation-State 

Before the advent of a ' borderless world,' the world system is under the influence 

of a nation-state, and the nation-state system has been in an interesting relationship with 

the development of capitalism. According to Wallerstein, the creation of the nation-state 

was "a defensive mechanism of capitalists located in states which are one level below the 

high point of strength in the system" ( 402) . Needless to say, the "system" refers to the 

capitalist world economy system. The nation-state system is designed to protect the 
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profits of the capitalists at the core. This strengthening of the state-machineries in core 

areas results in the weakening or decline of the state-machineries in peripheral areas. 

(403). However, with the introduction of globalization, this nation-state system has 

experienced a critical challenge to its integrated nature. 

With the increasing number of transnational or multinational corporations which 

are based on global-communication networks, traditional governments cannot control the 

flow of ideas and materials within their geographical borders. These transnational 

corporations (TN Cs) have established their own global networks to produce, distribute, 

and finally reach their customers. They do not rely any longer on the government's effort 

to get the cheapest labor or materials. Regarding the end of the nation-state, Kenichi 

Ohmae provides an interesting account based on his observation. He has noticed that 

there are four major flows which characterize globalization, and these flows critically 

affect the traditional role of nation-states. He points out that in today's global economy, 

four 'I's - investment, industry, information and technology, and individual consumers -

are no are no longer geographically constrained, and these are far more global in 

orientation (1995: 2-3). The mobility of these four 'I's makes it possible for transnational 

corporations to pull whatever necessary resources they need from any part of the world. 

During this process, the government does not have to function as a traditional 'middle

man ' (1995: 4) which used to work to attract resources from other parts of the world. 

Because the global economy is based on the flow of these four 'I's working on their own, 

the nation-states no longer have to play a market-making role. Ohmae sees the demise of 
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the nation-state, and instead, he predicts that the emergence of 'region states' where the 

middleman role of nation-states is obsolete, and the global economy responds "not to the 

artificial political borders of countries, but to the more focused geographical units" 

(1995: 4-5). 

David Held also perceives the end of the nation-state, and he envisions the 

emergence of a supranational state with dominant coercive and legislative power. 

According to him, the increasing economic and cultural connection between nations and 

the growth in the trans-national processes reduce the power of effectiveness of 

government at the nation-state level. This brings in the weakening of a nation's authority 

in terms of national defense, communications, and economic management, and states 

have surrendered their sovereignty to larger political units, multilateral treaties or 

international organizations. As a result, a system of global governance is emerging with 

its own policy and development and administrative systems which further curtail state 

power (207-209). Because of the interconnectedness between nations, the government 

cannot control the flow of various goods, services, products, ideas, technology, etc. This 

affects the traditional function of a government, which manages the economic activities 

within and beyond its borders. Also, the expansion in transnational forces and 

interactions reduces the room for government to exercise its influence on the people and 

their activities. Furthermore, states cannot carry out many of their traditional activities 

and responsibilities without the active collaboration of other states on the international 

level. This forces states to increase the level of political integration in various forms, such 
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as EC (European Community), GATT (General Agreement on Tariffs and Trade), and 

IMF (International Monetary Fund). As a result, the traditional functions of states have 

been curtailed, and a new framework whose basis is laid on global governance has been 

created. 

Globalization in the Economic Context 

The economic dimension of globalization has produced the most significant 

volume of inquiries and results in the discussion of globalization. Also, its implications to 

other dimensions of globalization have been critically examined through rigorous efforts 

by scholars. The remarkable changes in culture and media, for example, cannot be 

perceived without a proper understanding of the new frame of economic configuration of 

the world . Manfred Steger states, "Economic globalization refers to the intensification 

and stretching of economic interrelations across the globe" (37) . The enormous flow of 

capital and technology accelerates the production of goods and services in a faster and 

more convenient way. Markets are no longer limited within their national territories, and 

they are expanded to the fullest extent as long as the profit is available. Huge multi

national and transnational corporations have emerged, and powerful international 

economic institutions are forming the major building blocks of the 21 st century global 

economy. 

According to Patrick Fitzsimons, globalization in an economic context is closely 

related to the emergence of neo-liberalism, which is "the theoretical underpinning logic 

of the most recent wave of globalization" ( 506). Rooted in the classic liberal ideals of 
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Adam Smith and David Ricardo, neo-liberalists view, "the market as a self-regulating 

mechanism tending toward equilibrium of supply and demand" (Steger 40). Neo

liberalism, which is coupled with the international aspect of capitalism where the free 

competition is one of the best virtues, has become the basic frame of the economic 

dimension of globalization. Regarding the relationship between capitalism and its 

internationalization, Malcolm Waters states, "Capitalism is clearly the vehicle of 

economic internationalization because of its peculiar spectrum of institutions - financial 

markets, commodities, contractualized labor, alienable property - are highly mobile and 

fluid, facilitating economic exchanges over great distances" (27). The mobility of these 

resources makes it possible for companies to reach any part of the world for the 

expansion of their markets and profits. Consequently, under the neo-liberal economic 

order, any constraint on free market which blocks or hinders the free flow of capital, 

labor, and other resources has been discouraged, and the liberation of trade and industry 

has been sought in a rigorous manner. 

Anthony Giddens, when he theorized globalization in terms of four dimensions of 

modernity ( capitalism, surveillance, military order, and industrialism), also noted that the 

world economy is increasingly constituted as a capitalist world-system, and it is 

dominated by trans-national corporations that operate independently of political 

arrangements (70-78). These corporations established connectivity and a system of 

exchange so that the world becomes a single market for capital, labor, and commodities. 

The neo-liberal economic order has eventually created a new world economy - a 
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globalized economy - which is characterized in some distinctive ways. In a completely 

globalized economy, firms are not limited by their territorial location and national 

identity, and the decision and allocation of their resources are fluid and flexible (Waters 

61) . This results in a more liberal internationalization of trade and finance and the 

emergence of increasing numbers of powerful transnational corporations with the 

enhanced role of international economic institutions like the World Bank, WTO, and IMF 

( Steger 41). 

Therefore, economic globalization should be seen as "a conjuncture of economic 

components, supported by powerful players and a web of institutions" (Landau 1 ) . 

Focusing on the function of the market, consumption pattern, and price, Philip Cerny 

characterizes globalization with the internationalization of the market, assimilation of the 

consumption patterns, and price sensitivity in the world market ( 11 ) . Globalization in the 

economic context is the product of all these components. They are closely intertwined 

with each other, and it is not easy to separate one component from the others. As Landau 

suggests, "It is their confluence at all levels, their magnitude, and their dynamics" (2), 

which explains economic globalization. 

Globalization in the Cultural Context 

Although there are many questions raised by scholars on the subject of cultural 

globalization, one of the most contested questions is, "Does globalization make people 

around the world more alike or more different?" (Steger 70) . Based on the response to 

this critical question, the discussion on cultural globalization has been differentiated in 
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three ways. Nederveen Pieterse similarly identified three different paradigms regarding 

globalization and culture. According to Nederveen Pieterse, there exist three perspectives 

on cultural difference: "cultural differentialism or lasting difference, cultural convergence 

of growing sameness, and cultural hybridization or ongoing mixing" ( 42). In many cases, 

cultural "differentialism" is identified as "heterogenization," and cultural convergence of 

growing "sameness" as "homogenization." 

Cultural homogenization is possible by the accelerating power of cultural 

globalization which produces and disseminates homogenized cultural content to people 

who are under different cultural contexts. The dominant factor which makes this possible 

is worldwide capitalist consumerism. Under the relentless shower of capitalist 

consumerism, people, regardless of their geographical locations, can consume identical 

products through the mass-production system. However, one critical problem with this 

process is that the source of this production is mainly Western, particularly American. 

Ulich Beck illustrates this point in an interesting way: "In the villages of Lower Bavaria, 

just as in Calcutta, Singapore or the 'Jave/as' of Rio de Janeiro, people watch Dallas on 

TV, wear blue jeans and smoke Marlboro as a sign of 'free, untouched nature"' (42). 

Worldwide homogenization has been strongly driven by multinational capitalism, 

and American sociologist, George Ritzer, noted that the impact of multinational 

corporations has brought the McDonaldization of society, which is "the process whereby 

the principles of the fast-food restaurant are coming to dominate more and more sectors 

of American society as well as the rest of the world" (19). He observed that not only in 
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"American society" but also "the rest of the world" is under the influence of 

McDonaldization which is based on capitalist consumerism. 

With the support of capitalist consumerism, the impact of western media and 

information has become the critical factor in the process of homogenization. Indrajit 

Banerjee argued that these [massive information and communication flows] are 

imbalanced and have been seen to follow a trajectory which takes cultural commodities 

from the more developed Western nations, especially the USA, to the developing 

countries ( 60). He continued that world trade in cultural commodities almost tripled 

between 1980 and 1991, but an interesting fact is that "only a few countries are benefiting 

from this trade" (60). For example, he noted that the largest single export industry in the 

United States is not aircraft, computers or automobiles, but entertainment. Similarly, 

Held et al. also identified pop music, television, cinema, and tourism as the principal 

agents of cultural globalization (330-331 ). Without the territorial limitation but with the 

convenience of high technology, these cultural products reach the majority of people in 

the world and bring back the economic profit to Western countries (mainly the United 

States of America). That is why some globalization scholars approach homogenization as 

another form of Americanization and cultural imperialism. 

Indrajit Banerjee used "cultural imperialism" to explain the implications of media 

globalization. During cultural globalization, the concentration in the field of information 

and communication is occurring at an "alarming rate," but the imbalances in global trade 

in cultural commodities have provoked discussion on the "real implication of the one-
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way flow of cultural content for receiving cultures" (63). He pointed out that "The 

cultural imperialism perspectives argued that the one-way flow of media products and 

services from the advanced industrial countries to the Third World undermined the 

cultures, morals and values of the developing countries" (64). For the proponents of this 

cultural imperialism thesis, this imbalance in the cultural flows is an extension of the 

domination and subordination relationship which is already set up through economic and 

political contents. 

Korea's Globalization 

In 1995, former Korean President Young Sam Kim's administration announced 

Korea's globalization, Segyehwa. Kim's administration has recognized "the integration of 

world community has been accelerated by the ever more rapid flow of information and 

the expanded application of new knowledge as the prime movers of human activity" 

("The Concept of Segyehwa"). Based on this conceptual background, the government 

formulated a national reform strategy, focusing to ensure the nation would successfully 

meet the challenges of globalization. One of the fundamental elements of this policy is to 

change the existing political and socio-economic institutions to meet the rapidly changing 

21 st century environment. The ultimate aim of the Segyehwa policy is "to raise the 

country's quality of life up to global standards of excellence" ("The Concept of 

Segyehwa") . 

In his blueprint for the Segyehwa policy, President Kim identified the three major 

factors which drive the wave of globalization. First, because of the disintegration of the 
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Soviet Union, the bitter confrontation between the East and the West ended, and the 

world is now forming into a single international community. Second, the development of 

information and advanced communication technology has greatly shrunken the world. 

Last, the birth of the World Trade Organization [WTO] will increase the economic 

interdependence among nations, people, and regions (Young Sam Kim "Explanatory 

Notes" 7). He also has distinguished Segyehwa from internationalization. While 

internationalization mainly focused on the government's effort with trade or economic 

matters, the Segyehwa policy is a more aggressive plan for all areas including politics, 

society, economy, culture and ways of thinking to make Korea and its citizens first rate 

(Ibid 12-13). At the beginning of his administration, President Kim set a national goal, 

"the creation of a New Korea." For his administration, the Segyehwa policy has become 

the frame for creating a "New Korea," which will make the nation stronger in global 

settings. He proposed six steps to achieve the Segyehwa policy: globalized education, the 

reform of legal and economic systems, change of politics and news media, globalized 

national and local government, an endeavor to protect the environment, and globalized 

thinking(lbid 13-14). 

In sum, Korea's globalization is a national effort to meet the global standard in 

changing political, economical, and cultural world environments. By preparing its nation 

and citizens to meet the challenges from globalization, the Korean government aims at 

national development, which is beneficial for both the country and its people. 
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There have been many discussions about Korea's globalization, but one 

distinctive approach is connecting globalization to westernization. Jeong Duk Yi's article 

illustrates this point. In his piece, "Globalization and Recent Changes to Daily Life in the 

Republic of Korea," he claims, "Globalization is most visible in the Westernization of the 

Korean economy, society, and culture," (12) and he especially places emphasis on "the 

introduction and dissemination of technology, knowledge, social institutions, 

commodities, and images which originated in the West "(12). The identification of 

globalization as Westernization has further developed into the discussion of Globalization 

equals Americanization. 

Globalization as Westernization or Americanization has been criticized by Robert 

W. McChesney. In the introduction for Noam Chomsky's book, Profit over People: 

Neoliberalism and Global Order, he emphasized the political aspect of globalization and 

said, "Globalization is the result of powerful government, especially that of the United 

States, pushing trade deals and other accords down the throats of the world's people to 

make it easier for corporations and the wealthy to dominate the economies of nations 

around the world without having obligations to the peoples of those nations" (13). A 

senior writer of Wall Street Journal, G. Pascal Zachary, is also skeptical about the current 

process of globalization. He claimed that current globalization is nothing more than the 

Americanization of the world. He focused on the concentration of US-based 

multinational corporations working the global market. According to him, these large 

corporations faithfully seek profits for the home base economy, and consequently they 
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benefit the U.S. economy (198-216) . Jeong Duk Yi also warned of the possible negative 

consequences of globalization on Korean society. He observes that the majority of 

Koreans agree with the rationale of globalization, but he also points out the critical 

argument against globalization by intellectuals. Most of all these intellectuals argued that 

"globalization will make Korea a perennial colony of American capitalism, siphoning 

surpluses away, polarize Korean society into the rich and the poor, and endanger more 

people with unemployment" (223). 

Sung-Taek Lim argues with the Korean conceptualization of globalization and 

poses a critical question on the genuine identity of globalization. In his article, 

"Globalization or Americanization?" he claims that Koreans have to consider 

globalization in two different ways. One is what is globalization and the other is what 

makes globalization possible for Koreans. He points out that Koreans only struggle with 

the second question : what makes globalization possible? (145). According to his 

argument, the increased number of the study abroad students and improvement of English 

competency can only be a means to reach globalization not globalization itself He agrees 

that these numbers can be an important index for showing one nation ' s degree of 

globalization, but he strongly claims that Koreans have to question the genuine identity of 

globalization, instead of focusing on the means to achieve it. 

Globalization and English in General 

The dominance and importance of English in a globalized world has been widely 

recognized by many scholars, and David Crystal is one of the most prominent scholars 
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who continuously focus on the status of English as a global language. In his second 

edition of English as a Global Language, he claims, "English is the global language" (1 ). 

To illustrate the qualification of a global language, he insists that to be a genuinely global 

language it must develop a special role that is recognized in every country. To have such 

a special status, a language has to be taken up by other countries around the world, and 

this special role can be achieved by two means. Officialization of a language and the 

establishment as a primary subject for foreign-language can create a special role in the 

given society (3-4). 

Crystal also outlines the reasons why English is a global language. Along with 

historical contexts and cultural foundations, he explores the 'cultural legacy' of English 

present in various cultural elements and institutions, including the press, advertising, 

broadcasting, cinema, popular music, education, and communication. He claims that age, 

in which linguistic growth is paralleled with the political expansion, has gone, and far 

more important for English language, in post-war world, was "the way in which the 

cultural legacies of the colonial era and the technological revolution were being left felt 

on an international scale" (86). He sees the emergence of English as a medium 

communication in one's professional life, and in his viewpoint, English has become the 

central element which works in various areas of a society. Robert Phillipson also argues 

that the spread of English is closely related to globalization polices, which maintain and 

perpetuate the role of English. Specifically, he argues that education is a "key site of 
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cultural reproduction," and points out the emphasis of education by transnational 

corporations (2001: 185-201). 

About speakers of English, Braij B. Kachru provides a useful model. As 

discussed in the introduction, he divides English speakers into three groups and puts each 

group in three different concentric circles; inner circle, outer circle, and expanding circle 

(1 2-15). Since its introduction into the study, this model has been adopted as a standard 

framework in the field of English language studies. According to his model, Korea has 

been classified under the expanding circle, and David Crystal characterizes the countries 

under this circle, which recognize the importance of English as an international language, 

but do not have a history of colonization by members of the inner circle nor have given 

English any special administrative status (60). However, the emphasis on English 

education and the excessive social zeal for English learning in Korea cause doubts on the 

status of Korea in the expanding circle. Although English does not have a special 

administrative status, such as an official status as a second language or official language 

in government organizations, the dominance of English and its influence in Korean 

society forces questions regarding the status of Korea in Kachru 's concentric model of 

circles. 

As a response to the changing linguistic environment, Y asukata Y ano proposes a 

slight modification on the Kachruvian circles in the course of this century. She claims, 

" ... the future of English can be envisaged from a three-dimensional sociolinguistic 

perspective rather than the two-dimensional Kachruvian three-circle model perspective" 
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( 122). As one of the factors for modification of Kachruvian circles, she points out "some 

EFL speakers can also become functionally ESL speakers through the intensive and 

extensive exposure to and use of English" (123). Her argument is suggestive when 

considering the situation of Korea. Currently, there are many multi-national companies 

and corporations in Korea, and for the employees who work in the foreign-based 

companies English has become the everyday language. 

In 1997, The British Council published a book entitled, The Future of English?: A 

Guide Forecasting the Popularity of English in the 21st Century. In this book, the author, 

David Graddol, explores the "the present, apparently unassailable position of English in 

the world and asks whether we can expect its status to remain unchanged during the 

coming decades of unprecedented social and economic global change ( 1 ). He also 

examines the possible influence on English with the changes of technology, 

communication, and economic globalization and demographic shifts. He makes 

interesting connections between the status of language and the fate of nations. Upon the 

introduction of English as a global language, he argues that Britain had established a pre

condition. With the decline of the European empires, languages such as French or 

Portuguese have weakened, but the rise of the U.S. as the world's superpower provided 

the vintage point for English to come forward to the forefront of the world society (8). 

Thus, he understands the current status of English as a "joint outcome of Britain's 

colonial expansion and the more recent activity of the US" (9). 
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In a similar way, John Gray lists three main ways in which globalization and 

English are correlated. First of all, he points out the rise of transnational corporations. 

These organizations, which are dispersed over the world, are electronically connected and 

promote the spread of English. Second, the increasing numbers of world organizations, 

which are globally connected, continuously demand the use of English in their global 

networks. Third, the use of the Internet, which is dominated by English, contributes to 

maintain and reinforce the popularity of English (151-167). Martin A. Kayinan also 

clearly identifies a "communication revolution," which is characterized by the computer, 

the Internet, and satellite communication, as central to the globalization process and 

claims English is the dominant language of this technology. He also claims, "Hence by 

this token, English seems to receive the qualities attributed to the communications 

technology; the language itself becomes a technology, a tool, a simple instrument" (13). 

In terms of technological development and English, Kayinan' s argument is valid to 

elucidate the Korean conceptualization of English. As discussed in Sung-Taek Lim's 

article, the majority of Koreans approach English as a means to achieve globalization, 

and in the process of it, English is "the pre-eminent medium of globalization" ( 13). 

On the other hand, Selma K. Sonntag's The Local Politics of Global English: 

Case Studies in Linguistic Globalization observes the politics between globalized English 

and its localization. She carries out five descriptive case studies in five different countries 

- France, India, Nepal, South Africa, and the United States - and reports the complexities 

and tensions in national language policy. Particularly, when she explains the spread of 
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English in the era of globalization, she uses an interesting concept, "hegemony," which is 

proposed by Antonio Gramsci. According to Gramsci, in a capitalist society, class 

relations are determined not only by coercion but also by consent ( Gramsci 1992; 2000). 

Likewise, people's willingness ofleaming English and a nation's support of English 

education are negotiated with each other. The importance of English has been 

disseminated throughout the world by way of cultural, economical, and political means, 

and the people who are exposed to this idea come to accept it as legitimate and normal. 

Consequently, people at least agree to the importance of English and commit to learn it, 

and this leads to the continuous effort for the spread of global English. Although Selma 

K. Sonntag' s case studies are not contextualized in Korea, its implications are meaningful 

to understand the popularity of English in Korea. Particularly, her use of Gramsci's 

concept, "hegemony," can also be applied to explain the relationship between the Korean 

government's encouragement of English education and the social zeal for learning 

English in Korea. 

However, a Japanese English scholar, Yasukata Yano, addresses the negative 

consequences caused by economic globalization and controlled by the US-type market 

principle, though she agrees to English as a Lingua Franca in this century. She observes 

that while economic globalization will provide beneficial results, such as equal access, 

and opportunities, at the same time, it "accelerates the digital divide, the information 

divide, the economic divide, and whatever divisions exist rather than bridging those 

divides between those who have and those who have not" ( 129). The various divides 
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between people is also discussed in Korea. An article in a Korean newspaper, Dong-A 

Ilbo (October 3, 2005) reports a social phenomenon, "English Divide." Keuk-In Bae, 

Kwang-Hyun Kim, and Sung-Joo Lee note that the wealth of a parent generation will 

cause a difference in the English competency in their children's generation, and this also 

forms an economic gap in the future. Parents critically understand that having English 

competency is a crucial factor in children's prosperity and wealth in the future. Based on 

this understanding, parents invest a lot of their time and money for the English education 

of their children, and the different economic levels of parents greatly affect the quality of 

the English education. In Korean society, the "English Divide" has created an unequal 

social structure by which one's social class is determined. 

The "English Divide" in Korea was a clear social phenomenon when considering 

the professions of the parents whose children participated in Early Study Abroad 

programs. Another Korean newspaper, Hankook Ilbo, carried a series of articles about the 

English phenomenon in Korea under the title of "English Is Power." An article (March 5, 

2006) contained the results of the survey done by the Korean Educational Development 

Institute. Out of 510 parents, 34.2 percent took executive positions in large 

corporations.18.2 percent had professional occupations, such as a medical doctor or a 

lawyer. Professors and researchers were at 16 percent, administrative positions 11.1 

percent, and high government officials occupied 9.4 percent (Koh et al.). The article 

indicated the coming of English-power society where English determines one's social 

class and position. 
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Another article in the same series, "[Yeong-eoga Gwonlyeog-ida] <Jung> Y eong

eoga Sahoe Yanggeughwa Sibaljeom"(Hankook Ilbo March 6, 2006) also reported the 

academic background and monthly income of the family whose children participated in 

Early Study Abroad programs. According to the survey, 43 percent of respondents (the 

number of total respondents is 510) said that their fathers had doctoral degrees, 29.1 

percent master degrees, and 43.0 percent had undergraduate degrees. Only 1.0 percent 

had high school diplomas, and there were none who had educational background under 

middle school (Koh et al.). In addition to these academic backgrounds, the income levels 

of these families illustrated that more financial power was a critical factor for sending 

their children for Early Study Abroad programs. Eleven point one percent of the total 

respondents reported over 10,000,000 won ( approximately, 1,000 won equals 1 US 

dollar) for their families monthly income, 7,000,000 - 10,000,000 won per family income 

family was 20.5 percent, and 60,000,000-70,000,000 won per family was 14.4 percent 

(Koh et al.). Based on these results, Korean society is experiencing a "divide" between 

who benefits from English and who are not, and English has played a key role in the 

reproduction of power in the Korean social structure. 

The dominance of English in Korean society is also explained in terms of the 

economic strength of a language. According to David Graddol, economical hegemony of 

English over world society can be explained by its economic attractiveness. An European 

scholar, Francois Grin, provides actual empirical data to prove the relationship between 

English and its economic value. The article, "English as Economic Value: Facts and 
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Fallacies," shows English language skills are highly associated with wage differences. It 

reports, "English language skills are associated with significant earnings gains on the 

Swiss labor market. Controlling for education and experience, these differences clearly 

rise along with the level of competence in English" (73). Because of the national 

linguistic environment, where English is neither a majority nor an official language, the 

implications of this study for Korean society are suggestive. 

The relationship between globalization and English in Korea has been a critical 

concern for Korean scholars (Kim 2002; Yim 2003; Hwang 2000; Park 2004). Jung-Kang 

Kim investigated globalization and English language education in Korea. Particularly, he 

focused on the socialization and construction of identity in Korean youth. His study is 

based on qualitative results from personal interviews, classroom observations, participant 

observation, and brief surveys as well. His findings reveal that participants view language 

as a tool with which people of the language and culture identify themselves. He also 

points out the spread of English in Korean society is a threat to their national identity. 

The role of English working in the various social and cultural divisions has profound 

implication on English as a language of power in Korea. He claims the Americanization 

process in Korea clearly reflects the status of English as a language of power and finally 

states the need for educational reform to make education more culturally appropriate and 

meaningful for Korean students. 

Sungwon Yim also discussed globalization and national identity. Using English 

language textbooks in Korea, Yim explores how these books promote a sense of 
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globalization and Korean national identity respectively, and how these textbooks 

reconcile the potentially conflicting goals of instilling in the students a sense of 

globalization and national identity. Yim's analysis of the cultural content in English 

textbooks in Korea shows that these English textbooks largely focus on Korea's national 

cultural heritage, traditions, and desirable social values and virtues so that Korean 

students can assimilate the cultural and national identity to their own world view. Based 

on this context, the purpose of learning English is to represent Korea and its culture to the 

rest of the world. Yim connects her findings to the implication of Korea's globalization. 

Therefore, "Korea's Segyehwa can be seen as a way to establish an advanced world-class 

nation through participation in international affairs and leadership in the international 

community while maintaining a Korean national identity and culture" (195). 

Yim's recognition of the importance of English and its relationship to 

globalization becomes intricate in Joseph Sung-Yul Park's discussion on the ideologies 

of English in South Korea. According to Park, English is gaining more strength as a 

hegemonic language in Korea despite the country's strong nationalistic attitudes and 

monolingualism. His study shows Koreans shared three ideologies of English; 

necessitation, externalization, and self-depreciation. According to his analysis, all 

Koreans conceptualize English as a necessity in Korea, but self-depreciation continuously 

presses Koreans to find themselves as incompetent speakers of English. The combination 

of these two factors creates a sense of insecurity in the minds of Koreans, and as a result 

they pursuit English with their best efforts. Park's point provides a useful vantage from 
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which we can understand the importance of language ideology in the process of the 

global spread of English. Also, his findings demonstrate the pervasive but not manifested 

ideology of English, which exists in various forms of discourse in Korean society. 

Robert Phillipson brilliantly articulates language ideology and its function in a 

given society. In his pioneering work, Linguistic Imperialism, Phillipson closely looks at 

the political and socio-economical hegemony of English. The growth of economic power 

of the western world along with institutional support, such as the establishment of a 

British Council, emphasizes the importance of English more than any other language. In 

tum, this material and also its intellectual context consistently contribute to propagandize 

the superiority of English. As the globalization goes on, which is first characterized by its 

economic impact, the spread of English is naturally echoed in the development of 

political and cultural power of the Western countries. Rakesh M. Bhatt succinctly 

summarizes the consequences of the theory of linguistic imperialism like this: 

Accordingly, linguistic imperialism results in the emergence, on the one hand, 

of an asymmetric relationship between producers and consumers that is 

internalized as natural, normative, and essential and on the other hand, of a 

heteroglossic (hierarchical) arrangement of languages, pervaded by 

hegemonic value judgments, material and symbolic investments, and 

ideologies that represent interests only those in power. (532) 
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English in the Educational Environment 

Almost ten years have passed since the introduction of this new educational 

policy on English triggered by the Korean government's globalization drive. During this 

period, Korean society has witnessed many social, cultural, educational, and economic 

issues related to English learning. Most of all, in terms of education, Koreans have placed 

more emphasis on English learning than before. Specifically, the parents of elementary 

students responded quickly to this change. The majority of parents have been more 

sensitive to the importance of English learning for their children. As a result, many 

elementary students were enrolled in English learning programs offered by private 

institutions. Some parents who were financially privileged, hired private English tutors 

and had their children learn English at home. Also, one distinctive phenomenon is that 

most elementary students began their English learning program even before third grade 

because of their parents' suggestions and sometimes enforcement, although it is a 

required subject from third grade. 

As academic levels rose, the status of English was more apparent. In junior high 

school, English has been taught as one of the main academic subjects along with 

mathematics and Korean. English, in high school, has been stressed as a critical subject 

for the college entrance exam, and the teachers at school have paid special attention to it. 

Still, the majority of high-school students attend a private academic institution where 

they can have extra practice in English to enhance their exam scores. They think 
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attending private academic institutions for the preparation for the college entrance exam 

is not an optional choice but an essential method of getting into competitive colleges. 

The academic atmosphere, where English is emphasized, further compels the 

parents of students, and in some cases, they send their children to countries such as 

United States, Canada, or Australia to participate in an intensive English learning 

program during summer or winter break. In addition, some parents even decide to send 

their children to regular schools located in countries where English is the primary 

language. According to the report by Hyun-Jung Park, the operation chief of Educational 

Statistics Center at Korean Educational Development Institute, in 2002, a total of 6,668 

students (junior high and high school students) were studying abroad. This number has 

consistently increased since 1995, except for the IMF (International Monetary Fund) 

period when Korea had a national financial crisis. Compared to year 1995, where 2,024 

students studied abroad, the number in 2002 was almost tripled. In 2004, the total number 

of students reached 16,446, including elementary students, and that was 56. 70 percent 

higher than that of 2003 (10,498) (Kwang Hyun Lee). 

As the number of students who go abroad to study sharply increased, the spending 

also soared. There is a large majority of parents willing to spend great amounts of money 

for their children's studying and living abroad. After reaching 830 million in 1998, the 

amount of overseas remittances for educational purposes steadily increased, and it was 

910 million in 1999, 960 million in 2000 and 1.07 billion in 2001 (Jae-Kyoung Kim). In 

2002, Koreans spent a total of 1.43 billion dollars in overseas education by attending 
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language schools and getting formal academic training. The amount of 2005 was 3.3 

billion, and it was almost three times more than the amount in 2001 (Kwang Hyun Lee). 

Because this final amount in 2005 does not exactly reflect every channel through which 

remittance for educational purposes is transferred, the real amount is higher than this. 

Jae-Kyung Kim also reported that the main reason for parents deciding to send their 

children abroad was a sense of desperation and loss of faith in the Korean educational 

system. 

The zeal for English learning is not limited only to school age students. Parents 

want their children to have a head start in English as early as possible, and this brings a 

phenomenon where many kindergartens include English as a component of their 

curriculum. To carry out English programs effectively, many native speakers or experts 

with English training are hired by kindergartens. There even exist kindergartens in which 

every communication is solely done in English. In terms of English learning, the situation 

for infant level is not quite different from that of kindergarteners. Many infants are 

exposed to an environment where English is required, such as English videos, English 

rhymes, and fairy tales through the teachings at childcare facilities before they can build a 

firm cognitive understanding of the Korean language. 

The pursuit of English by Koreans does not end even after students get into 

college. English already occupies a large part in the college entrance exam, and its 

dominant status will be maintained throughout the college years. Nowadays, many 

Korean universities and colleges require satisfactory test scores on TOEIC, TOEFL or 
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TEPS as a mandatory requirement for their graduation. As a result, there are some 

ridiculous cases like students who cannot graduate from college because of their lack of a 

satisfactory score on the English exam, although they fulfilled every requirement for 

graduation. Regardless of their major, students are required to prove their ability in 

English by submitting a test score administered by the college before graduation. If they 

cannot satisfy this English language requirement, their graduation is delayed, and those 

students must take an extra English course. For example, 358 graduate candidates in 

Handong University could not graduate this year (2006) either because they could not 

satisfy a 700 score on the TOEIC or they could not submit their graduation thesis. This is 

43% of total graduate candidates (Myung-Jae Bae). The English requirement is actively 

pursued in colleges in Korea. As a part of the graduation authentication process, many 

Korean universities require students prove their English fluency by submitting 

satisfactory scores in TOEIC. Along with the submission of English scores, some 

universities have changed their curriculum policies so that every student must take at 

least three major courses in English as part of their graduation requirement. 

The emphasis on English during the college years is critically related to a 

student's prospective employment, and most students are keenly aware of the importance 

of English for the job searching process. The majority of big corporations and companies, 

without exceptions, require high scores on English tests like the TOEIC as a required 

qualification for a job applicant, and even nowadays, it is a popular trend for job 

applicants to have a face-to-face interview in English. Regardless of majors in college, 
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students have to master their English abilities before they begin the job application 

process. 

Because of the critical status of English in the job application process, the 

majority of students invest serious amount of time and money to improve their English 

abilities while they are in college. Ironically, some students end up spending more time 

and money on English than their major subjects. The competitiveness for jobs pushes 

these students harder, and many of them enroll in English programs off campus provided 

by private English institutes. These institutes offer various English learning courses, such 

preparation for the TOEIC, English composition, and English conversation. English 

learning courses are not only available off campus, but many universities actively offer 

popular English courses on campus. These courses are open to any student regardless of 

their major, and they are offered throughout the entire academic year. Although students 

cannot take any formal academic credit by taking these courses, it is a commonplace that 

many students enroll in these courses and try to improve their English abilities. 

Particularly, summer and winter breaks are two peak seasons for them to take these 

courses. Along with their academic subject, most Korean college students have to deal 

with these extra English learning courses throughout their entire college years, and they 

are under serious pressure to reach a desired level of English fluency before graduation. 

The pressure they feel sometime makes students take extreme measures to learn 

English. To be a highly qualified applicant for a job, many college students even decide 

to go abroad and study in intensive English language-learning programs. For many 
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college students, the necessity that they feel for learning English abroad is immediate, 

and participation in these programs has become a popular trend while they in college. 

When writing a resume for a job application, they believe that their studying in an 

intensive English language-learning program is a distinctive advantage, which 

differentiates their qualifications for the job from other applicants. Some even mention 

the experience of studying in these intensive English language programs as no longer an 

"option" but a "must." However, the opportunity to study in these programs is not 

available to every college student. These programs have relatively high cost and tuition, 

and students also have to sacrifice their time for learning English abroad . In many cases, 

students withdraw temporarily from college to study abroad, and usually they have six 

months or a year's leave from school. Despite of the expensive cost and dedication of 

time, the competition among their colleagues and their anxiety to find a good job in their 

career path pushes more students to consider these programs. 

English in the Economic Environment 

The importance of English in an economic context is as crucial as in an 

educational context. The college student's zeal for learning English comes directly from 

its inevitable relationship for a successful career, and as a result their pursuit of English 

does not end even after they get into the company of their desire. In corporate settings, 

the significance of English is more explicit, and the ability in English becomes a critical 

measurement for the evaluation of each employee. Employees, particularly white-collar 

workers, are continuously pushed by companies to improve their English ability. At the 
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time of promotion, their scores in English tests play a key role in the process. Companies 

expect every candidate for promotion to have high scores on English tests like TOEIC or 

TEPS, and demand test scores as a mandatory requirement for promotion. This is not 

only for the employees who lack English proficiency. Regardless of their job description, 

to be a successful applicant for a promotion in a company, one must have English 

proficiency, and they demonstrate this by submitting satisfactory scores on English tests. 

As the globalization drive sweeps the economic realm of Korean society, a 

company's awareness of the importance of English in the global market, where endless 

competition is going on, triggers more emphasis on an employee's English training. In 

the 21 st century's global market, a company cannot only compete with other domestic 

companies. Many foreign-based companies, which produce the same kinds of products, 

have been established in native lands, and they try to provide their products at cheaper 

price, better quality, and faster the service. Funds from richer countries continuously 

move to the places where they can produce maximum interests for a company. It is a 

common phenomenon that companies set up factories not in their native lands, but in 

foreign countries where the conditions for their business are more favorable. Under this 

globalized business setting, the significance of English is a first consideration for many 

big corporations and companies. It is not only for the sake of employers; instead, 

focusing on learning English has become the immediate result of employers' acute 

realization of the essential communicative tool that it is in global business settings, and it 

is also aligned with personal growth and profits. Regarding this tendency, a renowned 
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British linguist, David Graddol points out, "It is clear that a language which is spoken by 

rich countries is more attractive to learners than one which provides no access to personal 

betterment or lucrative markets" (1997: 28). As a result, employees feel a need to equip 

themselves with proper foreign language proficiency, and English is recognized as the 

most desired language by employees and employers alike. 

Koreans in the business environment cannot be exceptions from this situation. 

They are continuously being pushed to enhance their English speaking abilities, and this 

pursuit has become one of the top work-related stressors in the workplace. In a survey 

conducted by Samsung Life Insurance, 42. 7 percent of the respondents identify foreign 

language (English) as the most job-related stress. They explain that the company's 

globalization drive has caused this emphasis on foreign language (Seung-Kwan Moon). 

This phenomenon is evident in white-collar workers, and it has been accelerated because 

of the frequent M&A (Mergers and Acquisitions) between Korean companies and 

foreign-based companies brought by the Korean government's globalization drive and 

national financial crisis. For example, the field of finance is a typical area where active 

mergers and acquisitions occur. As a result, employees in this area experience the 

necessity of English in the most significant way. 

An article in Chosun Ilbo reported a difficult situation for bank workers regarding 

their English ability. An executive at M&A bank has to enroll in an English conversation 

class starting at 6:00 a.m. After his bank was sold to a foreign-based company, he begins 

to feel psychological pressure because of his limited English fluency. Surprisingly, out of 
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ten students in his class, five classmates are employees of banks, and he even found his 

co-worker taking the same course. Although his labor union does not support the 

company's English policy, the majority follows it and study English in a variety of ways. 

(Ji-Eun Shin). Although there is a difference among workers in terms of the required 

degree of English proficiency, English has been a common headache for white-collar 

workers. The pressure they receive is so intense that most workers spend a certain 

amount of time on their English studies. 

In Korea, it is common that early in the morning white-collar workers study 

English at nearby private English institutions. Because of their limited time, they sacrifice 

their early mornings for English. Even on their way to work, many of them wear audio 

equipment to listen to English conversational material. Some large corporations even 

provide their employees English learning courses at the workplace. In many cases, these 

courses are offered to employees free of charge, but in some cases employees have to pay 

tuition if they fail the final test. These in-company English courses are a popular trend for 

large corporations. They offer these courses at various times of day, and employees can 

take them early in the morning, at lunch break, or after work. 

The enthusiasm to improve English proficiency in white-collar employees is so 

intensive that they put English learning as their top priority over the course of their 

career. The daily schedule of a white-collar worker is typically packed with a focus on 

English. For example, a white-collar worker's morning begins at 5:00 a.m. He goes to 

work by 6:30 a.m. and takes the in-company English listening class before he begins his 
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work. During the lunch hour, he has a brief one-on-one English conversation session with 

a native speaker over the phone, and after work he takes an English presentation class 

offered by the company. His weekend schedule cannot be free from his commitment to 

improve English proficiency either. On Saturdays, he goes to a private English institution 

for an English listening class, using movies and TOEIC classes. Even on Sundays, he 

studies English listening and conversation using an on-line course at home (Sun-Jung 

Lee). 

Many large corporations have created a systematic long-term plan for the 

acquisition of English for their employees. For example, in 2004, the nation's top home 

appliance maker, LG Electronics (LGE), announced that the company would adopt 

English as an official company language and would complete the necessary procedure by 

2008. According to this plan, the LGE staff would write every document, E-mail, and 

letter sent to foreign branches in English. LGE employees are also expected to submit 

their technical materials, such as specifications and drawings in both Korean and English. 

Also, the company would construct an English version of LGeNet (Intranet). During the 

recruiting process for new employees, the company would put a priority on an applicant's 

English proficiency, and more than 50% of in-company MBA programs would be 

conducted in English as a way to upgrade an employee's English proficiency. 

Furthermore, the vice president of the Human Resource department said, "This plan will 

accelerate the global management and speed management because it will bring out [the} 
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sharing of knowledge among employee along with the improvement in their English 

proficiency" (Jae-Yeon Won). 

The English emphasis in the corporate area is also closely related to the 

government's proposals in the new economic policy. In 2002, the Korean government 

declared a special act for Jeju International Free City. Originally conceived in 1998, this 

project contains a development plan for Jeju Island into an international city like Hong 

Kong and Singapore. This ambitious project was implemented by a government plan, 

which makes English the official language of the city. Due to severe criticism from the 

Korean Language Society and public opinion, this plan was not successfully initiated. 

However, in 2005, the Korean government brought out another plan for English as an 

official language in certain areas. According to this plan, English will be used as an 

official language in Jeju International Free City and some economic special zones. To 

improve the proficiency of English in these areas, English immersion programs will be 

introduced into elementary, junior high, and high schools. Under this program students 

will have their classes in both Korean and English and taught by Korean and native 

English speakers. 

The more recently organized effort by the Korean government in favor of 

English can be found in "English Village" cases. "English Village" is a place where 

every communication is done in English. Korean visitors have the opportunity to interact 

with native speakers in various situations. As a result, they feel like they are living in an 

English-speaking environment. Upon their entry to the village, they have a brief 
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interview by a native speaker like one experienced in customs or an immigration booth at 

an international airport. While they are staying in this village, the visitors should speak 

only English wherever they go and whatever they do. This project has been carried by 

local governments, and since initiation in 2004 the number of visitors has steadily 

increased. The relatively low cost and effective learning experience are attractive factors 

for those who cannot afford to study abroad, and the I 0th English Village will be 

established this year. 

English in the Cultural and Social Environment 

The dominance of English in Korea is manifest not only in economic and 

educational domains, but also in cultural and social domains. As the globalization process 

causes the exchange of cultural products among countries, Koreans have been placed in 

global-cultural/social contexts where they have to deal with heterogeneous cultural and 

social products and contents. In this process, Koreans have been remarkably exposed to 

western culture where English is the dominant communication tool. Particularly, the 

consequence of globalization has introduced many American-based cultural products in a 

more rigorous way, and through the interactions with these products, Koreans 

(un)consciously have been placed in a situation where they are naturally immersed into 

American culture. 

Many sociologists claim that one of the characteristics of globalization is 

homogenization. This homogenization is noticeably going on in the cultural and social 

planes, and because of this it is possible for people to consume the same cultural products 
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and share identical cultural experiences, regardless of the geographical location. In 

Korea, for example, it is no longer a privilege for select people to go to American-based 

franchise restaurants like TGI Friday's or Bennigan's. It is no longer the indicator of 

upper class to wear American brand clothes and shoes. As long as their financial situation 

permits, people can freely access and consume their desired products. For them, it is no 

longer a serious question whether it is a national brand or imported one. Korean teenagers 

wear the same clothes as teenagers do in America. They listen to the same rap music that 

aired on MTV, and they are excited at watching NBA and NFL games. 

The field of entertainment is the most typical area where American cultural 

products occupy prestigious status. Korea is now one of several foreign countries where 

the world premiere of recent Hollywood movies happens. Hollywood movies have taken 

prestigious positions in Korean movie markets, and the people's expectations and 

interests toward Hollywood movies have been persistently positive. The most up-to-date 

news and information is also handed through cutting edge technology. With the help of 

satellite TV systems, Koreans can view CNN news coverage and young adults have 

become steady viewers of American soap dramas such as "Friends." The consumption of 

American products is manifest in the area of food. Since opening its first shop in 1997, 

Starbucks opened its I 00th shop in Korea, and out of the 8,000 shops over the world, 

Korea has the biggest cafe in the heart of the capital, Seoul (Hee-Won Kim). Also, 

American fast food restaurants such as McDonald's and Burger King, and pizza 

restaurants such as Pizza Hut and Pizza Inn are spreading out in every major city in 
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Korea. In their daily lives, Koreans have accumulated their cultural experiences through 

the interactions with these American products from various sources, and at the bottom of 

these experiences lies their cultural understanding of America through English as a 

medium. 

English in the Technology and Information Environment 

The field of technology and information is another domain where Koreans 

can identify the dominant status of English. As one of the distinctive factors for 

globalization, the development in technology and information contributes to the 

reinforcement and enhancement of English as the global language in Koreans. Korea is 

one of the top countries in the field of technology and information. As early as 1999, the 

Korean government launched a national plan called "Cyber Korea 21 ." The purpose of 

this plan is to create a knowledge-based information society. This national project was 

implemented as a five-year plan, and approximately 918 million USD was invested in six 

major areas : next generation Internet, optical communications, digital broadcasting, 

wireless communication, software, and computers (Song and Woo). 

As a result of this national effort, according to the broadband statistical reports by 

OECD (Organisation for Economic Co-operation and Development), Korea maintains its 

lead in OECD broadband penetration with 25. 5 subscribers per 100 inhabitants since 

2001 (OECD Broadband statistics, June, 2005). In 2004, 75 percent South Korean 

households can access broadband while slightly more than 20 percent of American 

households can get a broadband connection (Peter Lewis) . That is the highest per capita 
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penetration rate of broadband in the world. With the government's strong effort in 

creating a know ledge-based information society, Koreans have taken the lead in the 

digital revolution. The optimized information infrastructure and upgraded hardware 

environment enable Koreans to participate in the sharing of knowledge and information 

with much more convenience. The remarkable popularity of the Internet in Korea has 

changed daily life in a tremendous way, and the Internet has become the hub in life for 

the Korean people. 

Also, the improved technological environment has become the gateway to lead 

Koreans to the realization of the critical status of English in cyberspace. In his reports, 

David Graddol said, "In 1998, Geoff Nunberg and Schulze found that around 85% of web 

pages were in English. A study by ExiciteHome found that had dropped 72% in 1999; 

and a survey by the Catalan ISP Vila Web in 2000 estimated a further drop to 68%" 

(2006: 44). Although he seems to indicate a decline in the amount of English material on 

web environments, there is no doubt that English still is the most dominant language in 

web environments. In the course of web browsing, Koreans have been in many 

circumstances which they have had to deal with information delivered in English, and 

this naturally leads Koreans to have an inclination for learning English. Particularly, if 

they want to retrieve information, which is not available in their native language, the 

importance of English for Korean users is becoming more significant. 

Moreover, the influence of English in cyberspace is explicit in the contents of 

Korean websites. English has been continuously introduced into Korean websites, and 
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many of them directly and also indirectly adopt English vocabularies for their contents. 

The way Korean websites contains English words is various. If they cannot find an exact 

match between Korean and English words, they use English words directly. Also, the 

majority of portal web sites such as Yahoo Korea, Microsoft Korea, Naver, and Daum 

contain many English words, though they are not written in English but Korean. For 

example, on the initial screen of these portal websites, users can _easily come across 

English words written in Korean based on the phonetic qualities of English. In addition, 

major portal websites also host various kinds of online communities to meet the user's 

interests. Online communities devoted to English learning are always popular in these 

major portal web sites, and members of these online communities actively share their 

English knowledge and learning experience. 

A remarkable development in communication technology has also brought 

changes in the mode of communication, and this greatly affects the way people interact 

with each other. Koreans, especially young teenagers, have gone through the heart of the 

communication revolution. E-mails have already replaced the traditional function of 

letters, and this young generation has been continuously exposed to new communication 

methods. With the help of an advanced communication infrastructure and cutting edge 

technological devices, these young ones can communicate in a faster and more 

convenient way, and they can easily go beyond the limitations set by time and space. 

There is "No Limit" to their way of communication: the space and time limitation does 

not exist in their world of communication. They can reach whoever they want, in 
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whatever fashion, and with whichever content they want. Having personal web pages is 

popular even for elementary students, and posting messages on public web-bulletins has 

become a powerful way to organize and publicize controversial issues which are 

normally prohibited in off-line space. 

In addition to personal web pages, nowadays it has become a popular trend for 

young Koreans to have a "blog." The number of bloggers in Korea is surprising. 

According to Duncan Riley, the founder of The Blog Herald, there exist 50.75 million 

biogs in the world, and Koreans have 15 million biogs ("Number of Blogs"). Along with 

Blog, SMS (Short text messages) have become a major field of communication in Korea. 

Instant chatting, using on-line instant messenger services is also a critical communication 

channel for Koreans to contact with their relatives, friends, and even fellow workers. 

Using their personal cellar phones, they can send their text messages to their contacts, 

and there even exists a new term called "thumb tribe," which designates young people 

who are very dexterous in using their thumbs for cellular phone messaging. 

What is obvious in this media and communication revolution is Korean's 

awareness toward the critical status of English. Because of an enhanced technological 

environment and with a much more upgraded communication capability and openness, 

Koreans can have more opportunities to experience foreign materials. A fluency in 

English can be an attractive factor for those who want to expand their scope of web 

searching. Inside their biogs, for example, they can scrap all kinds of materials from 

various Internet sites. The typical blog contains an eclectic collection of materials 
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gathered from diverse sources. These sources do not have to be Korean, and bloggers 

(users of blog) freely surf the web and scrap the information to their blogs. If they are 

fluent in a foreign language other than Korean, they have a higher chance to reach the 

pool of information. This situation naturally leads them to find a way to improve their 

foreign language capability, and English is the most desired foreign language. 

However, the popularity of online communication also brings out problems, and 

these have become serious concerns for the public. Parents of the young generation 

typicall y complain that they cannot understand their children's e-mail messages, though 

they are written in Korean. Also, Korean language scholars pay particular attention to the 

phenomenon of distorted Korean words in cyberspace. In addition to the distorted Korean 

language, the use of the English language in cyberspace has become another concern in 

on-line communication. 

English in the Linguistic Environment 

The linguistic influence of English on Korea and its language is another area of 

heated debate . Because Korea has its distinctive language system, there are very few who 

expect a worst case for the fate of this language, extinction. However, the spread of 

Engli sh accelerated by globalization is seriously threatening many minor languages, and 

language ecology has become critical concerns in social linguists . David Crystal reports, 

"At least 50 per cent of the world's 6,000 or so living languages will die out within the 

next century" (20) . The urgency of the situation, where indigenous languages are being 

lost rapidly, needs immediate attention, he claims, and he partially concedes that the 

64 



emergence of any one language (English) has only "a limited causal relationship to this 

unhappy state of affairs" (21 ). Sukhdev Singh also points out language ecology in the 

globalization period, and claims globalization and its impact on languages need critical 

attention. Singh's understanding of language is tied with that ofE. Annamalai. In his 

book, Managing Multilingualism in India Annamalai argues the basic nature of language 

in a social setting: "When languages come in to contact socially, they do not remain 

unchanged like physical objects in contact, but undergo change like chemical object" 

(208). Singh believes that he can answer to questions of globalization and its impact on 

languages by "explaining the processes of hybridization and emergence of new 

languages" (2). In a globalized market, he claims, not only material goods, but also non

material products, such as social-cultural practices, become "marketable commodities" 

(2). His comment on globalization and its impact on language could not be directly 

applied to Korea because of the linguistic setting though. His linguistic setting is India, 

where the British colonized the country, and English has been treaded as one of the major 

official language. However, the function of English as a commodity in a globalized 

market and its influence on Korean has become an important agenda for Koreans. 

Because of the long historical background of a distinctive Korean language and 

Koreans' strong national pride for their language, Korean will keep its primary status in 

Korea despite of the excessive zeal for learning English and socio-cultural atmosphere 

where English is heavily emphasized. However, the influence of English on Korea has 

become a critical concern for many Korean scholars and people. Korean newspapers 
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continuously run articles on Korean language issues, and one of the popular themes is the 

influence of English on Korean. In 2004, Kyunghyang Sinmoon ran a series of articles 

under the title of "Ulimal-i Heundeullinda" [Our language is faltering]. In an article, a 

member of National Institute of the Korean Language argues that the mass media and the 

government are at the front to promote English. He points out that mass media tends to 

use English words to introduce the name of television programs. Inside the newspaper, 

the section titles are written in alphabet letters, such as Culture, Travel, Money, Health, 

and IT. Sometimes, he indicates, mass media carries fake expressions of English. He also 

claims that governmental organizations use too many English words, even though they 

can translate them into Korean. The government should put efforts forth to keep the 

purity of Korean, he claims, but these situations can intentionally promote the use of 

English in Korea (Choi). 

Another article reports a "language war" in the globalized world. A language war 

has already begun, and English will remain the official language. The article carries 

Camilio Hose Cela' s2 prediction, which only English, Spanish, Arabic, and Chinese will 

survive in the future, and claims the digitalization of the Korean language to meet the 

challenges in the digital information age (Park et al.). The question of language ecology 

is also present in a conversation between two feminist scholars. In a talk with Korean 

feminist scholar, Pil-Wha Chang, Gayatri Spivak3 also discusses attention the weakening 

of native languages caused by the influence of English. Spivak initially agrees with the 

2 Camilio Hose Cela Trulock was the Nobel Prize winner in literature in 1989. 
3 Gayatri Spivak is a renowned post-colonial feminist scholar. 
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organic nature of language. In the course of history, a language can experience changes. 

Within this context, she acknowledges a language could lose its linguistic purity during 

the interaction with another language, and as a result, an emergence of a global or cyber 

language is possible, but if this cyber or global language is threatening the status of native 

languages, she indicates, it is a serious concern (Han-Woo Lee). 

Jamie Shinhee Lee focused on the hybridization of English and Korean in Korean 

popular songs. According to her findings, Korean pop music "provides discursive space 

for South Korean youth, either artist or audiences, to assert their self-identity, to create 

new meanings, to challenge dominant representations of authority, to resist mainstream 

norms and values, and to reject older generations' conservatism" (446). She noticed that 

young South Korean artists used English as discourse of resistance. Mixing two different 

language codes, she claimed, epitomizes young South Koreans' way to struggle with the 

tension between global and local dialogues. 

The discussion of English in linguistic context culminates at the proposal of 

officialization of English in Korea. The debates on English as an official language were 

initiated by a Korean novelist, Ko-ii Pok. In 1998, he published a book titled, Gugje-eo 

Sidae-ui Minjog-eo [Ethnic Languages in the Age of Globalization], and a leading 

newspaper in Korea, The Chosun Ilbo, carried a series of discussions about his argument, 

which triggered heated debates in the media and publications. In his book, Pok claims 

that ethnic languages will have the fate of a museum language, and English will replace it 

as the most powerful global language. The Korean government should realize the current 
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status of English and take the initiative to adopt English as a co-official language with 

Korean for the time being and then in the long run establish English as the only official 

language in Korea. 

The responses to EOL (English as Official Language) are divided in two ways, 

and each side has a distinctive rationale. The main rationale for pro-EOL is based on the 

acute recognition of globalization. Chaibong Hahm, Kwa-ri Chung, and Ko-il Pok · 

consistently argue that globalization is the immediate agenda for Koreans, and English 

can be one effective way to deal with the challenges resulting from globalization. In his 

two newspaper articles, "Jigujegug-eun Siljelo Jonjaehanda" [Earth Empire Exists in 

Reality] and "Y eollin Minjogju-uileul Chaj-aseo" [Looking for Open Nationalism], Pok 

argues that an 'Earth Empire' exists in our world as a real entity, and its root is in the 

economic activities through a borderless world. To react to the newly established 'Earth 

Empire,' Pok claims the change in our judgment and behavior, and EOL is a manifested 

reality for Koreans. He also warns of the danger of blind nationalism and proposes a new 

way of understanding it. His argument indicates that nationalism has been separated in 

our reality, and that people who have "closed nationalism" are harmful for both 

themselves and their global neighbors. He compares people's passion for nationalism to 

fire and insists on "open nationalism." Philosophy professor Yi-Moon Park agrees to 

Pok's "open nationalism." He accepts that globalization is accelerating its speed and 

claims, "Whether a country likes it or not, if a country does not participate in it, that 

country will end up with isolation, marginalization, and deterioration, and fossilization" 
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(Yi-Moon Park). He also points out that "closed nationalism," which imprisons Koreans 

in an "emotional ghetto" and distorts objective realities, blocks the Korean way to 

participate in a new civilization (Yi-Moon Park). 

Nationalism is the frame for the opponents ofEOL: Young-Sin Nam, Kwang-Min 

Park, Yun-Gi Yi, Yong-U Han, and Won-Sik Choe. The author of Ggug-eo Cheonnyeon

ui Silpae-wa Seonggong [The Failure and Success of 1000 Years of Korean Language], 

Young-Sin Nam criticizes Pok's approach to globalization. Although Nam partly agrees 

with Pok's argument on the danger of"closed nationalism," he strongly disagrees with 

Pok's discarding of nationalism for the sake of economical profit. Also, he looks at Pok's 

claims for the use of English as an official language as a dangerous proposition, which 

critically affects national identity. His viewpoint on nationalism is tied with Han's 

position. Han, who teaches Korean history, indicates that the concept of a coming "Earth 

Empire" is an illusion which only contributes to the benefits of power countries. He 

agrees with Pok's logical argument on closed or exclusive nationalism, but he points out 

that Pok lacks serious consideration about what makes a Korean and a genuine human 

being. Another professor, Choe, who teaches Korean language and literature, also 

understands the proposal of English as an official language as the extension of western 

hegemony. While explaining the local politics of globalized English, Selma K. Sonntag 

uses a Gramscian concept, "hegemony." The hegemonic power of English is hypnotic in 

the consciousness of people and disarms any thought which opposes the reproduction of 

the existing dominance. The "hegemonic process" (Gramsci 1992) and the "laissez-faire 
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liberalism" (Pennycook 2001) provide the conceptual ground for the EOL opponents, and 

the consequences of this process and conceptualization may lead to the danger of 

colonization of the consciousness that Franz Fanon points out in Black Skin, White 

Masks. 

English in a linguistic context has become a more serious concern not only in the 

countries in the "outer circle" but also in the "expanding circle" (Phillipson 1992; Kachru 

1985; Pennycook 1994). In the case of Korea, the development in communication 

technology pushes more Koreans into the convenient and easy exposure of interaction 

with English. Also, the driving force of globalization continuously requests Korean 

participation in global affairs and Koreans are struggling to find ways to contribute to 

global agendas. In the middle of this process, the influence of English has brought many 

linguistic concerns, and Korean nationalistic scholars warn of the erosion of Korean 

identity. As seen in the debates on EOL, English, which is triggered by the sweeping 

force of globalization, has divided Korean consciousness in two heterogeneous ways, and 

the question of English has produced much debate as to whether Korea has to sacrifice 

nationalism for the sake of globalization or not. 
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CHAPTER III 

METHODOLOGY 

Research Design 

The present study uses a mixed methods design, and the collection of quantitative 

and qualitative data occurred concurrently in one phase of the study. In mixed methods 

research, there are many research designs that can validate and characterize the findings 

and interpretations. In Research design: Qualitative and Quantitative and Mixed Method 

Approaches, John W . Creswell lists six major designs for mixed methods research, and 

he also identifies the concurrent triangulation design as "probably the most familiar of six 

major research designs" (217). Quantitative and Qualitative methods were used in an 

attempt to "confirm, cross-validate, or corroborate findings within a single study" (Ibid 

217). Concurrent triangulation design consists of two separate quantitative and qualitative 

methods, and each method is designed to counterbalance the weakness of the other 

method . 

In this study, the quantitative data was collected, using a traditional survey to 

accommodate the overall responses on research problems from the participants, and the 

qualitative data was collected through individual semi-structured interviews to provide a 

more in-depth explanation illustrated by participants. Priority was given to the qualitative 

method of this study because it provided more in-depth explanations about the research 

problems. The quantitative and qualitative results complement each other by showing the 
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general picture of the research problems and by illustrating responses to those problems 

in greater detail voiced by participants with varying factors. 

Participants for the qualitative method were chosen from the pool of participants 

who responded to the quantitative method. In the process of developing and elaborating 

the interview questions, the researcher referred to the contents of the quantitative method 

and incorporated its theoretical dimension and implications into the framework of 

interview questions. The results of the quantitative and qualitative method were 

rigorously integrated during the process of interpretation for the present study. 

Population and Sample 

The target population for the present study was Korean students who were 

currently studying in American higher education, as well as students who had graduated 

or those who had taken classes at American higher educational institutions . Participants 

were recruited from the "The Listings of Religious Organizations" in The Korean 

Business Directory ofDallas/2005 published and maintained by The Korea Daily, one of 

the Korean newspaper companies in Dallas, Texas. The Korean Business Directory of 

Dallas/2005 provides information on Korean religious organizations with updated 

records. The year of 2005 listings carry approximately 110 Christian, Buddhist, Catholic, 

Unification, and other religious institutions. Each entry included information on name, 

address, phone number, e-mail or website address, pastor's name, and service schedule in 

Korean and English. 

72 



From the 110 listings, ten Korean Christian churches were selected for location, 

size of the church, and possible population for the study. The researcher rigorously 

verified the information of these churches by visiting the church website or individual 

contact with the personnel from each church, as well as contact with students who 

belonged to colleges. Participants attending college were obtained through one Internet 

website maintained by the University of North Texas Korean Student Association. The 

researcher accessed information about the president and other staff members of the 

Korean Student Association at the University of North Texas. In addition, the researcher 

made several personal contacts via telephone to one of the Christian religious groups 

hosted by the Baptist Student Union at the University of North Texas. 

Because of the limitation of the researcher's physical location, churches and schools were 

selected mainly from the North Texas areas, including Denton, Lewisville, Flower 

Mound, Addison, and Dallas. 

For the recruitment of participants, the investigator made contact with the 

gatekeepers at possible research sites using a formal letter or phone call. During this 

contact, the researcher identified the nature, purpose, and procedure of the study, adding 

the necessary information on the researcher himself. Once the gatekeepers granted 

approval, the researcher prearranged the schedule for data collection with the gatekeeper 

at each site. 

Criteria for inclusion were participants: (1) whose primary language was Korean; 

(2) who had learned English as a foreign language; (3) who had finished high school in 
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Korea; (4) who had experiences in Korean higher education; (5) who were currently 

taking classes, had degrees or had taken classes in American higher education. The total 

number of participants who met these criteria was 110. To prevent selection errors, at 

each collection site, the researcher clearly stated the qualifications of participants. Also, 

the researcher clarified any unclear points regarding a participant's qualifications through 

individual discussion . Because the participants of the present study were randomly 

selected only among Korean students in the North Texas areas, the results cannot be 

generalized to all Korean students who are attending American higher education. 

Instrumentation 

A survey was used for the collection of quantitative data. The survey consisted of 

seven parts, including a separate section for demographic information. The demographic 

section asked the participants' age, gender, academic status, major, TOEFL or TOEIC 

scores, as well as the length ohime for learning English in school, outside of school, and 

in the U.S.A. (see Appendix A) . 

For the remaining sections, participants were expected to mark their degree of 

agreement on a 5-point Likert scale ranging from 1 (Strongly Agree) to 5 (Strongly 

Disagree) . Because of the participants ' linguistic background, each question was 

presented in Korean first and followed with English. 

The first section of the survey, titled "English in the Social and Cultural 

Contexts," contained 20 items related to the general influence of English in Korea, its 

relationship to identity, English and Americanization, and advantages and disadvantages 
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based on English competency. The second section, "English in the Linguistic Context," 

measured the participants' perception of English in linguistic context via 11 questions. 

These items focused on the status of English as a foreign language in Korea, English as 

an official language in Korea, English's influence on the Korean language, and English's 

relationship to other foreign languages in Korea. The third section, "English in the 

Economic Context," focused on participants' conceptual experiences with English within 

economic contexts. These 13 questions related to the status of English in corporate 

environments, corporate policy on English competency, the English competency exam in 

the business world, and the relationship between the spread of English and its impact on 

the Korean economy. 

The fourth section, "English in Pedagogical Context," asked participants to 

evaluate their experiences with English within pedagogical environments. These 21 items 

were related to the status of English in Korean higher education, English teaching 

methods in Korea and the U.S.A., and the attitudes toward English intensive programs in 

the U.S.A. This section also asked for participants' responses to the government's policy 

on elementary school curriculum, including English as a mandatory subject. The fifth 

section, "The Influence of English on Mass Media and the Internet," asked about 

participants' experiences with English in the Internet environments. These 14 questions 

asked about the dominance of English and its influence on Korean in Mass Media and the 

Internet environments, Korea's Internet infrastructure and its impact on the popularity of 

English, as well as English competency and its relationship on information retrieval, and 
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one item on the general influence of English in mass media. The last section, "The 

Globalization and the English Language in Korea," focuses on the future phase of 

English and globalization in Korea, including the future status of English in Korea, 

educational reform and its impact on globalization, globalization and Americanization in 

Korea, and the prospective status of English in a globalized world. 

Face-to-face interviews were also conducted with ten volunteers who showed a 

willingness to participate in the study. These ten interviewees were chosen from the pool 

of volunteer participants who finished the survey questionnaire. At the end of the consent 

form, participants who wanted to have an abstract of the study provided their e-mail 

addresses. Of the participants who provided their e-mail addresses, ten people were 

selected based on differences in terms of age, gender, major, and the years spent in the 

U.S.A. 

Procedure 

The survey questionnaire was printed in hard-copy form, and the researcher 

distributed and administered the entire procedure of data collection at each site. Data 

collection was done from April 2005 to October of 2005. 

At each site, the researcher first gave a brief presentation on the purpose of the 

survey, an explanation of procedure, and the consent form. After this presentation, the 

consent form and the hard copy of the survey form were distributed with a writing 

instrument. Based on the size of the sample, the total time for conducting the survey 

varied from 40 minutes to one hour. During the survey, the researcher clarified questions 

76 



raised by participants regarding the procedure and the survey items. After the completion 

of the survey, the researcher collected the finished survey forms, gathered the signed 

consent forms, and gave "Thank You" remarks to each participant. 

The collection of qualitative data was made through semi-structured individual 

interviews during April 2005 - October 2005. The researcher made contact with possible 

interviewees from the pool of participants who finished the survey and provided contact 

e-mail addresses. The researcher sent an e-mail about the interview, which included 

information on purpose, procedure, interview questions, and time-commitment for the 

interview. The arrangements for interview schedules were individually made between 

each interviewee and the researcher, and the interview was conducted at a private 

location based on the agreement made by each participant and the researcher. The 

interviews were audio-recorded using a micro-cassette recorder for transcribing purposes. 

At the beginning of each interview, the researcher gave a brief explanation about the 

procedure of the interview and informed the participant about the recording and 

transcription process of the interview. 

Protection of Human Participants 

For the protection of participants, the guidelines set by The Institutional Review 

Board (IRB) in The Office of Research and Sponsored Program at Texas Woman's 

University (TWU) were followed . IRB granted an approval for the research project in 

December 2004. Efforts for the protection of human participants for the study were made 

throughout the entire stages of the study. At each data collection site, the researcher gave 
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a brief in-person presentation about the study. During these presentations, the researcher 

discussed how the information collected would be kept confidential, and how each 

participant's rights would be protected by law. The consent form stated that participation 

was strictly voluntary, and a participant could withdraw at anytime during the study. 

Participants' names were not included on any part of the survey form . 

In addition, the individual interviews were conducted on a strictly volunteer basis. 

For the identification and reporting of the qualitative data, fictitious names were assigned 

to participants. All data, including survey forms, interview tapes, transcription scripts, 

both electronic files and hard copies are stored in a secured cabinet in the researcher ' s 

office, and access to these materials is strictly limited to the researcher and his research 

advisor. 

Role of the Researcher 

The researcher ' s role was a critical element in the present study due to the 

relationship between the researcher and the participants. Consideration of the researcher ' s 

role has been mainly recognized in the field of qualitative research method (LeCompte, 

Preissle, and Tesch. 1993; Locke, Spirduso, and Silverman 2000) . The qualitative 

research method requires the researcher to engage in "sustained and intensive experiences 

with participants" (Creswell 2003 : 184) during the data collection procedure. During the 

process of qualitative study, the researcher ' s identity and experiences become critical 

factors that influence the participants during the research process (LeCompte et al. 92) 

because the researcher may project his or her ethical direction and personal values during 

78 



the process of interaction. These potential influences pose a scope of strategic, ethical, 

and personal issues involved in qualitative research (Locke et al.). 

The researcher's identity as a male, Korean, doctoral student may have influenced 

the relationships with the participants of this study. Specifically, in the process of 

collecting qualitative data, the researcher's personal background, experience, and 

knowledge may have influenced the relationship with the participants. For example, some 

of the interview participants were friends of the researcher and had very supportive and 

cooperative relationships with the researcher. Also, as a Korean student in American 

higher education whose primary language is Korean, the researcher and these participants 

shared many experiences resulting from the same linguistic milieu, which is 

heterogeneous from the native language. In addition, as a member of a Christian church, 

the researcher may have established supportive relationships with many participants who 

have similar religious beliefs. All of these experiences and situations could lead to a bias 

in the interpretation or collecting of data. 

For the collection of the quantitative and qualitative data, the researcher accessed 

organized institutions to acquire enough data. Due to the scarcity of these organized 

institutions or organizations, religious institutions and organizations, particularly Korean 

Christian Churches, became major research sites for this study. As a member of a Korean 

Baptist church, the researcher's entry to these sites was granted without difficulty. Also, 

while selecting sites for the collection of quantitative data, the researcher primarily 

focused on the churches where a larger size of participants was available. 
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Moreover, this study also engaged in "Backyard" research (Glesne and Peshkin, 

1992), where the researcher's own organization or personal friends became sites or 

participants respectively. The researcher conducted several surveys and interviews with 

participants from the researcher' s own church and school. Creswell points out that 

despite the convenience of data collection, "backyard" research may lead to a biased, 

incomplete or compromised report of data (2003 : 184). While the volume of the data 

from this source was small, the researcher may have projected his subjective biases in 

interpreting data, which could affect the validity of the study. 

Data Analysis 

The Statistical Package for Social Sciences (SPSS) version 12. 0 was used to 

analyze data collected. For each module, an average score was created for each 

participant. To test the research questions, descriptive and inferential statistical analysis 

were conducted from information obtained from participants. Measures of central 

tendency, such as means and standard deviations, were calculated to show the average 

agreement of the various items. Pearson's Product Moment Correlations were conducted 

to determine the relationships between the modules, as well as with the continuous 

variables, age, TOEFL or TOEIC scores, and length of time for learning English in 

school, outside of school, and in the U.S .A. Multivariate Analyses of Variance 

(MANOV As) were conducted to test for differences on the six modules between the 

levels of the categorical variables, gender, academic status, and major. Independent 

Samples t tests and Analyses of Variance (ANOVAs) were conducted to test for 
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differences on the individual items between the levels of the categorical variables, 

gender, academic status, and major. 
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CHAPTERIV 

RESULTS 

Demographics 

Ninety-eight participants completed the survey. The majority of the respondents 

were male (54%). The average age of the participants was 27 (M = 27.38, SD= 5.51), 

ranging from 18 to 46 years (see Table I). 

Eleven participants (11.2%) did not report their academic status. Academic status 

was originally recorded with ten levels: Intensive English Language Program, Freshman, 

Sophomore, Junior, Senior, Bachelor, Second Bachelor, Master, and Doctorate. The most 

represented level was Master's level (23 . 0% ), while Intensive English Language Program 

level (18.4%) was the second most represented. Bachelor's degree and a second 

bachelor's degree (3 .4%) were both the least represented . Due to the small number of 

participants in several of the academic status, participants were categorized into one of 

three academic levels (language program, undergraduate or bachelor's degree, and 

graduate level) for the purposes of analyses. As shown in Table 1, a small portion of the 

respondents were in a Language Program (16.3%), with the majority at a graduate level 

status (37.8%). 
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Table 1 

Frequencies and Percentages of Demographic Variables (N = 98) 

Gender 
Male 
Female 

Academic Status 

Language Program 

Undergraduate or Bachelors Degree 

Graduate Level 

Major 

Fine Arts 

Science/Engineering 

Humanities/Social Sciences/Education 

Nursing/Health Science 
Business 

Frequency 

53 
45 

16 
34 

37 

28 

22 
14 

15 
14 

Percent 

54.1 
45.9 

16.3 
34.7 

37.8 

28.6 

22.4 

14.3 

15.3 
14.3 

Note: Frequencies not adding to 98 and percentages not adding to 100, reflect missing 
data. 

Ninety-three participants reported their academic major, totaling 40 different 

academic majors. Music major (21.5%) was the most represented group, followed by 

computer science (7.5%). Accounting (6.5%) was the third largest major, followed by 

undecided and art, each with 5.4%. Biology was 4.3%, and education, nursing, 

information technology, and business majors showed equal percentages of student 

(3.2%). Counseling, kinesiology, jazz, and theology majors were represented by 2.2% of 
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the sample. The remaining participants were spread out evenly to 26 additional majors . 

Again, due to the small number of participants in many of the majors, participants were 

categorized into one of five general major categories (fine arts, science/engineering, 

humanities/social sciences/education, nursing/health science, and business) for the 

purposes of analyses. As shown in Table 1, Fine Arts (28 .6%) and science/engineering 

(22.4%) were the most represent general majors. 

Survey Modules 

A factor analysis with varimax rotation was performed to determine whether the 

survey questions loaded together statistically as the researcher conceptually intended 

them to group. Nine items conceptually were worded negatively and these negative 

loadings were revealed through the factor analysis, therefore these nine items were 

reverse coded for the purposes of analysis (Item 5: Speaking English does not affect one's 

identity as Korean, Item 8: I am reluctant to acknowledge the popularity of English in 

Korea, Item 10: I think speaking English does not conflict with traditional Korean values, 

Item 14: Americanization is not happening in Korea, Item 65 : I don't think that the 

mandatory English class beginning from the third grade in elementary school enacted by 

government globalization policy is not sound, Item 73 : English is not necessary for 

people to use the Internet, Item 84: Abroad Child Delivery is wrong and should be 

banned, Item 85: Early Abroad Study is not desirable social phenomenon, Item 93 : There 

is no relationship between English and globalization) . The results of factor analysis 

showed that some questions did not load on only one module, therefore, reliability testing 
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was conducted on the items in each module to determine if the items in each module were 

consistent with each other. 

As shown in Table 2, Module 1, English in the Social and Cultural Contexts, 

Cronbach's a= .574 and Module 2, English in the Linguistic Context, Cronbach's a= 

.406 were moderately consistent, indicating that some of the items in these modules may 

be a better fit in another module, or may need modified and tested again. Module 3, 

English as an Effective Means for the Empowerment of Self in Economic Context, 

Cronbach's a= .737, Module 4, English in the Pedagogical Context, Cronbach's a= 

.638, and Module 5, The influence of English in Internet and Mass Media, Cronbach's a 

= .747, all had excellent inter-item consistency. 

Module 6, Globalization and English in Korea: Prospective Picture, had a 

Cronbach's a of -.045, indicating that this module violated reliability. The survey was 

not conducted to develop an instrument, and these results indicate that some of modules 

may have items that can be perfected or removed, particularly, in module 6. The 

conceptualization of some of these ideas was not statistically similar and further 

examination of the questions in module 6, revealed three questions (84, 85, and 90) not 

directly related to the topic of Module 6, the prospective picture of globalization and 

English in Korea. Question 84, 85, and 90 asked "Abroad child delivery", "Early abroad 

study", and "Anti-Americanism" respectively. When designing the survey, the researcher 

made extended assumptions between these issues and globalization of English in Korea, 
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including parent's intention for their children to expand their chances of learning English. 

Also, anti-Americanism is one critical issue in the discussion of globalization. 

Table 2 

Inter-item Reliability for the Items in Each of the Six Modules 

Modules Cronbach's a 

1. English in the Social and Cultural Contexts .574 

2. English in the Linguistic Context .406 

3. English as an Effective Means for the Empowerment of Self in .737 
Economic Context 

4. English in the Pedagogical Context .638 

5. The Influence of English in Internet and Mass Media Context .747 

6. Globalization and English Context -.045 

While the results from the factor analysis and inter-item analysis indicate that 

modifications are needed to the present survey, the present study was not to create a new 

instrument, but to assess Korean students' attitudes about various topics and issues 

regarding globalization and English; therefore, items conceptualized with each module 

were analyzed with that module. For each participant, an average score was created for 

each module by taking the mean of the items within that module. These average scores 

were created for the purposes of overall analyses to get a general idea of the six major 
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themes; however, analyses were also performed on the individual items within each 

module as well. 

Table 3 displays the average scores for the six modules. Overall, participants 

relatively agreed with the items in each module. The Mass Media Module had the largest 

agreement scores (M = .72, SD= .53), while the Linguistic Module had the smallest 

agreement scores (M = .30, SD= .39). 

Table 3 

Descriptive Statistics for the Six Modules 

N Mean SD Minimum Maximum 

Social/Cultural 98 .40 .33 -.40 1.25 

Linguistic 98 .30 .39 -.73 1.27 

Economic 98 .61 .51 -.67 1.85 

Pedagogical 98 .38 .41 -1.00 1.14 

Mass Media 98 .72 .53 -.71 1.93 

Globalization 98 .43 .37 -.43 1.43 
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Tables 4 - 9 display the average agreement scores for each item in the six 

modules. As shown in Table 4, for the Social/Cultural Contexts Module, participants had 

the greatest agreement with Item 2: English has a strong influence in Korea (M = l. 71, 

SD = .59). Korean students in the present sample had the greatest disagreement with 

Item 9: I believe that culture and language are two separate parts (M = -1.30, SD= .92). 

The most neutral attitudes were reported for Item 5: Speaking English does not affect 

one 's identity as Korean (M = -. 04, SD = 1.15), and Item 11 : J think that the popularity of 

English in Korea is driven by the Korean Government (M = -.03, SD = 1.13); however, 

the relatively large standard deviations indicate that some participants reported agreement 

with these items, while others reported disagreement, rather than true neutral opinions. 

As shown in Table 5, for the Linguistic Context Module, participants had the 

greatest agreement with Item 21: I feel that the English language is the most dominant 

foreign language in Korea (M = 1.58, SD = . 72). Korean students in the present sample 

had the greatest disagreement with Item 30: Speaking Korean only is enough in the era of 

globalization (M = -1.34, SD= . 73). The most neutral attitudes were reported for Item 

22: The English language is damaging the Korean language (M = .04, SD= 1.05), and 

Item 27: I believe American English is the standard English (M = .05, SD= 1.16); 

however, the relatively large standard deviations indicate that some participants reported 

agreement with these items, while others reported disagreement, rather than true neutral 

opm10ns. 
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Table 4 

Descriptive Statistics for the Items in Module 1: English in the Social and Cultural 

Contexts 

N Mean SD Minimum Maximum 

Item 1 98 1.15 .92 -2 2 
Item 2 98 1.71 .59 -1 2 

Item 3 97 1.27 .86 -2 2 

Item 4 98 1.19 .85 -1 2 

Item 5 97 -.04 1.15 -2 2 
Item 6 98 .92 .98 -2 2 
Item 7 98 .68 .94 -2 2 
Item 8 97 .31 .93 -2 2 

Item 9 98 -1.30 .92 -2 2 

Item 10 98 -.27 1.11 -2 2 

Item 11 98 -.03 1.13 -2 2 

Item 12 98 .11 1.13 -2 2 
Item 13 98 .43 1.08 -2 2 
Item 14 98 .99 .82 -2 2 

Item 15 98 1.00 .93 -2 2 

Item 16 98 -.67 1.21 -2 2 

Item 17 98 -.11 1.29 -2 2 

Item 18 98 -.45 1.22 -2 2 

Item 19 98 .81 .87 -2 2 

Item 20 98 .39 1.05 -2 2 
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Table 5 

Descriptive Statistics for the Items in Module 2: English in the Linguistic Context 

N Mean SD Minimum Maximum 

Item 21 98 1.58 .72 -1 2 
Item 22 98 .04 1.05 -2 2 
Item 23 98 -.89 1.11 -2 2 
Item 24 98 .63 1.19 -2 2 
Item 25 98 .95 1.01 -2 2 
Item 26 98 .34 1.09 -2 2 
Item 27 98 .05 1.16 -2 2 
Item 28 98 .20 1.20 -2 2 
Item 29 98 1.26 .98 -2 2 
Item 30 98 -1.34 .73 -2 2 
Item 31 97 .47 1.04 -2 2 

As shown in Table 6, for the Economic Context Module, participants had the 

greatest agreement with Item 33: English competency is important for the promotion in 

corporate business world in Korea (M = 1.35, SD = .80). While close to neutral, Korean 

students in the present sample had the greatest disagreement with Item 39: In the 

corporate world, everyone regardless of their position needs to have English competency 

(M= -.16, SD= 1.13). The most neutral attitudes were reported for Item 38: I have an 

English name for the sake of business (M = -.05, SD= 1.44), and Item 44: The popularity 

of English in Korea will contribute to the economic well-being of Koreans (M = -.04, SD 
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= 1.01); however, the relatively large standard deviations indicate that participants 

reported agreement with these items, while others reported disagreement, rather than true 

neutral opinions. 

Table 6 

Descriptive Statistics for the Items in Module 3: English as an Effective Means for the 

Empowerment of Self in Economic Context 

N Mean SD Minimum Maximum 

Item 32 98 1.30 .90 -2 2 

Item 33 98 1.35 .80 -2 2 

Item 34 97 1.16 .70 -1 2 

Item 35 98 .99 .87 -2 2 

Item 36 98 1.08 .78 -2 2 

Item 37 97 .08 1.21 -2 2 

Item 38 97 -.05 1.44 -2 2 

Item 39 98 -.16 1.13 -2 2 

Item 40 98 .81 1.03 -2 2 

Item 41 98 .41 1.04 -2 2 

Item 42 95 .69 1.14 -2 2 

Item 43 97 .28 1.04 -2 2 

Item 44 98 -.04 1.01 -2 2 
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As shown in Table 7, for the Pedagogical Context, participants had the greatest 

agreement with Item 52: I feel that English instruction method in Korea is different from 

that of here (USA) (M = 1. 71, SD= .59) and Item 53: J feel English instructions in Korea 

need to be changed (M = 1.59, SD= .679). Korean students in the present sample had the 

greatest disagreement with Item 54: The Test of English as Foreign Language measures a 

student's English competency correctly (M= -.56, SD= 1.10) and Item 47: I have 

experienced the change in my Korean identity while I am learning and studying English 

(M = -.53, SD= 1.18). The most neutral attitudes were reported for Item 49: While I am 

learn ing and studying English, I have experienced the change in my value system (M = 

.09, SD= 1.24), and Item 59: As a college student, study-abroad program for English 

language learning is a must (M = .01, SD= 1.05); however, the relatively large standard 

deviations indicate that participants reported agreement with these items, while others 

reported disagreement, rather than true neutral opinions. 

As shown in Table 8, for the Mass Media Module, participants had the greatest 

agreement with Item 79: English in mass media is more dominant than any other 

languages, except Korean (M = 1.15, SD= . 79). Korean students in the present sample 

agreed with the items in this module. The most neutral attitudes were reported for Item 

75: Korean language in the Internet is under serious influence of English (M = .03, SD= 

.99). 
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Table 7 

Descriptive Statistics for the Items in Module 4: English in the Pedagogical Context 

N Mean SD Minimum Maximum 

Item 45 98 .97 1.21 -2 2 

Item 46 98 1.11 .93 -2 2 

Item 47 98 -.53 1.18 -2 2 

Item 48 98 .76 .97 -2 2 

Item 49 98 .09 1.24 -2 2 

Item 50 98 .36 1.11 -2 2 

Item 51 98 -.38 1.26 -2 2 

Item 52 97 1.56 .68 -2 2 

Item 53 98 1.59 .67 -1 2 

Item 54 98 -.56 I.IO -2 2 

Item 55 98 -.51 1.09 -2 2 

Item 56 96 .50 1.04 -2 2 

Item 57 98 .74 1.21 -2 2 

Item 58 98 .51 1.04 -2 2 

Item 59 98 .01 1.05 -2 2 

Item 60 98 .20 1.20 -2 2 

Item 61 98 .37 1.18 -2 2 

Item 62 98 1.26 .89 -2 2 

Item 63 98 -.19 1.27 -2 2 

Item 64 98 .29 1.03 -2 2 
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Table 8 

Descriptive Statistics for the Items in Module 5: The Influence of English in the Internet 

and Mass Media 

N Mean SD Minimum Maximum 

Item 66 97 .70 1.03 -2 2 

Item 67 98 .81 .95 -2 2 

Item 68 98 .94 1.01 -2 2 

Item 69 98 .68 1.04 -2 2 

Item 70 98 1.10 .94 -2 2 

Item 71 98 .76 1.01 -2 2 

Item 72 98 .80 1.13 -2 2 

Item 73 98 .97 .88 -2 2 

Item 74 98 .78 .95 -2 2 

Item 75 98 .04 .99 -2 2 

Item 76 98 .36 1.05 -2 2 

Item 77 97 .61 .97 -2 2 

Item 78 98 .39 1.11 -2 2 

Item 79 98 1.15 .79 -2 2 
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As shown in Table 9, for the Globalization Module, participants had the greatest 

agreement with Item 80: If I have a child, I want them to speak both English and Korean 

(M = 1.49, SD= .61). Korean students in the present sample had the greatest 

disagreement with Item 83: Speaking only Korean is enough in the era of globalization 

(M= -1.18, SD= .94). The most neutral attitudes were reported for Item 87: During 

globalization, English will lose its prestigious status to other languages (M = -.02, SD= 

1.12); however, the relatively large standard deviation indicates that participants reported 

agreement with this item, while others reported disagreement, rather than true neutral 

opm10ns. 

As displayed in Table 10, Pearson's Product Moment Correlations between the 

six modules showed that the relationships between the six modules were significant and 

positive, with the exception of Internet and Mass Media, which was significantly 

correlated with Linguistic Context, r(98) = .445, p < .01, Empowerment of Self in 

Economic Context, r(98) = .426,p < .01, and the Pedagogical Context, r(98) = .378,p < 

.01 , but not with the Social and Cultural Contexts Module, r(98) = .192, ns. These 

moderate to strong (Cohen and Cohen 1975) correlations between the six modules show 

that increased scores on one module were associated with increased scores on the other 

modules. 
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Table 9 

Descriptive Statistics for the Items in Module 6: Globalization and English in Korea: 

Prospective Picture 

N Mean SD Minimum Maximum 

Item 80 98 1.49 .61 -1 2 

Item 81 97 1.14 .96 -2 2 

Item 82 97 1.24 .92 -2 2 

Item 83 98 -1.18 .84 -2 2 

Item 84 98 -.51 1.25 -2 2 

Item 85 98 -.14 1.18 -2 2 

Item 86 98 .83 .97 -2 2 

Item 87 98 -.02 1.12 -2 2 

Item 88 97 1.02 .80 -1 2 

Item 89 97 -.15 1.02 -2 2 

Item 90 98 .79 .89 -2 2 

Item 91 98 .27 .97 -2 2 

Item 92 98 .37 .89 -2 2 

Item 93 98 .93 1.00 -2 2 

96 



Table 10 

Pearson 's Product Moment Correlations between the Six Modules (N = 95) 

Linguistic Economic Pedagogical Mass Media Global 

Social/Cultural .358** .499** .358** .192 .489** 

Linguistic .435** .387** .445** .459** 

Economic .623** .426** .656** 

Pedagogical .378** .555** 

Mass Media .427** 

Note : ** p < .0 I. 

Gender 

A one-way MANOV A conducted on the six modules to examine the effects of 

gender failed to reveal a significant multivariate effect, F(6 , 91) = 1.768, p = .115 . 

Although the results did not indicate a significant overall effect, examination of the 

univariate effects indicated significant main effects for gender on three of the six modules . 

Females (M = .49, SD = .32) scored significantly higher than males (M = .33 , SD = .33) 

on the Social/Cultural Contexts module, F(l , 96) = 6.41 , p < .05 . Females (M = .48, SD 

= .35) also scored significantly higher than males (M = .29, SD = .45) on the Pedagogical 

module, F(l , 961) = 5.025 , p < .05 . In addition, females (M = .53 , SD = .40) 
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scored higher than males (M = .34, SD= .32) on the Globalization module, F( 1, 96) = 

6.94,p < .05 (see Table 11). 

Table 11 

Average Module Scores between Males and Females (N = 98) 

n Mean SD Univariate f p 

Social/Cultural 6.41 .013 

Male 53 .33 .33 

Female 45 .49 .32 

Linguistic 3.02 .085 

Male 53 .24 .38 

Female 45 .37 .40 

Economic 3.51 .064 

Male 53 .52 .47 

Female 45 .71 .54 

Pedagogical 5.02 .027 

Male 53 .29 .45 

Female 45 .48 .35 

Mass Media .25 .619 

Male 53 .70 .55 

Female 45 .75 .50 

Global 6.94 .010 

Male 53 .34 .32 

Female 45 .53 .40 
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Independent sample t tests were conducted on the individual items in each module 

to test for differences between males and females. Social/Cultural module was 

comprised of 20 survey items and the results indicated significant differences for gender 

on seven of these items (see Table 12). Females scored significantly higher than males 

on Item 2: English has a strong influence in Korea, t = 2.91,p < .01, Item 3: There is 

misguided social mood in Korea that forces every Korean to study English, t = 2.75,p < 

.01, Item 19: Americanization has been going on a rapid speed in Korea, t = 3.37,p < 

.01, and Item 20: Learning English accelerates Americanization in Korea, t = 2.07,p < 

.05, whereas females scored significantly lower than males on Item 5: Speaking English 

does not affect one 's identity as Korean, t = 2.32, p < .05, Item 14: Americanization is not 

happ ening in Korea, t = 2.67,p < .01, and Item 16: Only someone who needs English 

should study English in Korea , t = 1.99,p < .05. 

The Linguistic module was comprised of 10 survey items (see Table 13). The 

results of the independent sample t tests indicated significant differences between males 

and females for only one item, Item 26; Korean is seriously under the influence of 

American culture, and English language is the major factor, t = 2.44, p < .05. Males 

(M = .09, SD = 1.10) had significantly less agreement than females (M = .62, SD= 1.03), 

indicating that female students agreed more than male students that Korean is seriously 

under the influence of American culture, and English is the major factor. 
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Table 12 

Average Scores on the Items for Social and Cultural Contexts between Males and 

Females 

Males Females 

n Mean SD n Mean SD t 

Item 1 53 1.11 1.05 45 1.20 .76 .47 

Item 2 53 1.57 .69 45 1.89 .38 2.91 

Item 3 53 1.06 .89 44 1.52 .76 2.75 

Item 4 53 1.21 .82 45 1.18 .89 .17 

Item 5 53 .28 1.10 44 -.25 1.16 2.32 

Item 6 53 .87 .88 45 .98 1.10 .55 

Item 7 53 .72 .93 45 .64 .96 .38 

Item 8 53 -.23 .95 44 -.41 .90 .96 

Item 9 53 -1 .23 .99 45 -1.38 .83 .81 

Item 10 53 .40 1.08 45 .11 1.13 1.27 

Item 11 53 -.08 1.16 45 .02 1.12 .42 

Item 12 53 .17 1.09 45 .04 1.19 .55 

Item 13 53 .42 1.03 45 .44 1.16 .13 

Item 14 53 -.79 .77 45 -1.22 .82 2.67 

Item 15 53 .85 1.03 45 1.18 .78 1.76 

Item 16 53 -.45 1.23 45 -.93 1.14 1.99 

Item 17 53 -.21 1.28 45 -.00 1.31 .79 

Item 18 53 -.51 1.31 45 -.38 1.11 .53 

Item 19 53 .55 .89 45 1.11 .75 3.37 

Item 20 53 .19 1.02 45 .62 1.05 2.07 

100 
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.206 
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Table 13 

Average Scores on the Items for Linguistic Context between Males and Females 

Males Female 

n Mean SD n Mean SD t p 

Item 21 53 1.55 .75 45 1.62 .68 .51 .608 

Item 22 53 .04 1.06 45 .04 1.07 .03 .975 

Item 23 53 -1.04 1.07 45 -.71 1.14 1.46 .148 

Item 24 53 .55 1.08 45 .73 1.30 .77 .442 

Item 25 53 .92 .90 45 .98 1.14 .25 .800 

Item 26 53 .09 1.10 45 .62 1.03 2.44 .016 

Item 27 53 -.08 1.21 45 .20 1.10 1.17 .244 

Item 28 53 .15 1.25 45 .27 1.16 .47 .637 

Item 29 53 1.34 .83 45 1.16 1.13 .93 .355 

Item 30 53 -1.34 .62 45 -1.33 .85 .04 .966 

Item 31 52 .42 1.04 45 .53 1.06 .52 .606 

The Economic module was comprised of 12 survey items (see Table 14). The 

results of the independent sample t-tests indicated significant differences between males 

and females for one item, Item 32: The English language is crucial in helping people get 

better jobs in Korea, t = 2.72,p < .01. While both males and females agreed with this 

statement, females (M = 1.56, SD= .66) had significantly more agreement than males 

(M = 1.08, SD = 1.02). 
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Table 14 

Average Scores on the Items for Economic Context between Males and Females 

Males Female 

n Mean SD n Mean SD t p 

Item 32 53 1.08 1.02 45 1.56 .66 2.72 .008 

Item 33 53 1.25 .87 45 1.47 .69 1.37 .174 
Item 34 52 1.12 .68 45 1.22 .74 .75 .458 
Item 35 53 .96 .73 45 1.02 1.01 .34 .735 
Item 36 53 1.06 .86 45 1.11 .68 .34 .733 
Item 37 53 -.13 1.13 44 .34 1.27 1.94 .056 

Item 38 52 -.10 1.43 45 -.00 1.46 .33 .745 

Item 39 53 -.34 1.06 45 .04 1.19 1.70 .093 

Item 40 53 .70 I.IO 45 .93 .94 1.14 .257 
Item 41 53 .28 1.01 45 .56 1.08 1.29 .199 

Item 42 51 .73 1.00 44 .66 1.29 .28 .779 

Item 43 52 .21 1.02 45 .36 1.07 .68 .499 
Item 44 53 -.06 .95 45 -.02 1.10 .17 .868 

The fourth module, Pedagogical, was comprised of 20 survey items (see Table 

15). The results of independent t-tests on gender indicated significant differences 

between male and female students on four of the items. Males scored significantly lower 

than females on Item 49: While I am learning and studying English, I have experienced 

the change in my value system, t = 2.13, p < .05, Item 50: All Korean schools (beginning 

from elementary school) have to teach English to their students, t = 2.04, p < .05, Item 
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52: I fee l that English instruction method in Korea is different from that of here (USA), 

t = 2.21 , p < .05, and Item 53: J f eel English instructions in Korea need to be changed, t = 

2.02, p < .05. 

Table 15 

Average Scores on the Items for Pedagogical Context between Males and Females 

Males Female 

n Mean SD n Mean SD t p 

Item 45 53 .92 1.17 45 1.02 1.25 .40 .691 

Item 46 53 1.04 .96 45 1.20 .89 .86 .392 

Item 47 53 -.66 1.14 45 -.38 1.21 1.19 .238 
Item 48 53 .68 1.01 45 .84 .93 .83 .406 

Item 49 53 -.15 1.23 45 .38 1.21 2.13 .035 

Item 50 53 .15 1.12 45 .60 1.05 2.04 .044 

Item 51 53 -.45 1.22 45 -.29 1.31 .64 .522 

Item 52 52 1.42 .80 45 1.71 .46 2.21 .030 

Item 53 53 1.47 .77 45 1.73 .50 2.02 .046 

Item 54 53 -.53 1.12 45 -.60 1.10 .32 .750 
Item 55 53 -.60 1.12 45 -.40 1.05 .92 .357 

Item 56 52 .37 1.01 44 .66 1.06 1.39 .168 

Item 57 53 .83 1.14 45 .64 1.30 .75 .453 

Item 58 53 .40 1.08 45 .64 .98 1.18 .240 

Item 59 53 -.02 1.01 45 .04 1.11 .30 .768 

Item 60 53 .13 1.18 45 .29 1.24 .64 .522 

Item 61 53 .36 1.15 45 .38 1.23 .08 .936 

Item 62 53 1.21 .95 45 1.31 .82 .57 .568 

Item 63 53 -.32 1.25 45 -.04 1.30 1.07 .287 

Item 64 53 .34 1.04 45 .22 1.02 .56 .575 
Item 65 53 -.08 1.21 45 -.20 1.12 .53 .600 
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The Mass Media module was comprised of 13 items (see Table 16). Independent 

t-tests failed to reveal significant differences between males and females on any of the 13 

items, all ts, ns. These results indicate that male and female students had similar attitudes 

toward the items assessing students' opinions regarding the influence of English in 

Internet and mass media. 

Table 16 

Average Scores on the Items for Mass Media Context between Males and Females 

Males Female 

n Mean SD n Mean SD t p 

Item 66 52 .58 1.11 45 .84 .93 1.28 .205 

Item 67 53 .72 .97 45 .91 .92 1.01 .315 

Item 68 53 .92 .96 45 .96 1.09 .15 .881 

Item 69 53 .62 1.08 45 .76 1.00 .63 .532 

Item 70 53 1.09 .99 45 1.11 .88 .09 .930 

Item 71 53 .81 1.04 45 .69 .97 .60 .551 

Item 72 53 .87 1.07 45 .71 1.20 .68 .497 

Item 73 53 -.92 .87 45 -1.02 .89 .55 .586 

Item 74 53 .75 .87 45 .80 1.04 .23 .815 

Item 75 53 -.13 .98 45 .24 .98 1.89 .061 

Item 76 53 .21 1.06 45 .53 1.01 1.54 .126 

Item 77 52 .75 .93 45 .44 1.01 1.55 .124 

Item 78 53 .55 1.05 45 .20 1.16 1.56 .123 

Item 79 53 1.06 .91 45 1.27 .62 1.31 .192 
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The sixth module, Globalization, was also comprised of 13 survey items (see 

Table 17). Independent samples t-tests indicated significant differences between males 

and females on three of these items. Males scored significantly lower than females on 

Item 80: If I have a child, I want them to speak both English and Korean, t = 2.42, p < 

.05, and Item 88: Globalization will accelerate Korean people's zeal for English 

education, t = 2.64, p < .05, whereas females scored significantly lower than males on 

Item 84: Abroad child delivery is wrong and should be banned, t = 2.50,p < .05. 

Table 17 

Average Scores on the Items for Globalization Context between Males and Females 

Males Females 

n Mean SD n Mean SD t p 

Item 80 53 1.36 .68 45 1.64 .48 2.42 .018 

Item 81 52 .98 1.04 45 1.33 .83 1.83 .070 

Item 82 52 1.25 .93 45 1.22 .93 .15 .883 

Item 83 53 -1.09 .86 45 -1.29 .82 1.14 .256 

Item 84 53 .79 1.13 45 .18 1.30 2.50 .014 

Item 85 53 .28 1.06 45 -.02 1.29 1.29 .202 

Item 86 53 .79 .97 45 .87 .99 .37 .709 

Item 87 53 -.13 1.11 45 .11 1.13 1.07 .287 

Item 88 53 .83 .83 44 1.25 .72 2.64 .010 

Item 89 52 -.29 1.02 45 -.00 1.02 1.39 .168 

Item 90 53 .91 .86 45 .64 .91 1.46 .148 

Item 91 53 .17 .98 45 .38 .96 1.06 .292 

Item 92 53 .32 .92 45 .42 .87 .56 .576 

Item 93 53 -.81 1.00 45 -1.07 .99 1.27 .208 
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Age 

As displayed in Table 18, Pearson's Product Moment Correlations showed that 

the relationships between age and the six modules were significant and negative, with the 

exception "Mass Media." Age was significantly correlated with four of the modules : 

"Social/Cultural," r(95) = -.275, p < .01, "Economic," r(95) = -.217, p < .05, 

"Pedagogical," r(95) = -.222, p < .05 , "Global," r(95) = -.252, p < .05. These results 

indicate that increased age was related to less agreement with the Social/Cultural, 

Economic, Pedagogical, and Globalization Modules. 

Table 18 

Pearson's Product Moment Correlations between Respondent Age and the Modules 

(N = 95) 

Age 

Social/Cultural -.275** 

Linguistic -.116 

Economic -.217* 

Pedagogical -.222* 

Mass Media .078 

Globalization -.252* 

Note. * p < .05 ; ** p < .01 
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Pearson's Product Moment Correlations between age and the individual module 

items were also examined. The correlations between age and the individual 

"Social/Cultural Contexts" items are displayed in Table 19. Age was significantly 

negatively correlated with Item 13: The popularity of English in Korea will contribute to 

the political relationship between Korea and USA, r(95) = -.258, p < .05, and Item 19: 

Americanization has been going on a rapid speed in Korea, r(95) = -.234, p < .05. 

Increased age was related to less agreement with these two items. Age was also 

significantly positively correlated with Item 10: I think speaking English does not conflict 

with traditional Korean values, r(95) = .222, p < .05, indicating that increased age was 

related to more agreement with Item 10. 

Correlations between Age and the individual "Linguistic" items were non

significant (see Table 19). The correlations between age and the individual "Economic" 

items are also shown in Table 19. There were significant negative correlations between 

age and three of these items; Item 32: The English language is crucial in helping people 

get better jobs in Korea, r(95) = -.307,p < .01, Item 35: Studying at intensive English 

language program in the USA is a good qualification for getting a job after college 

graduation in Korea, r(95) = -.224, p < .05., and Item 37: It is fair that those who have 

earned degrees from American colleges have better benefits than those who have earned 

the same degree in Korea, r(94) = -.206,p < .05. These results indicate increased age 

was related to less agreement with these items. 
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Table 19 

Pearson 's Product Moment Correlations between Age and Individual Social and Cultural, 

Linguistic, and Economic Contexts Items (N = 95) 

Social Linguistic Economic 

Item 1 -.097 Item 21 -.015 Item 32 -.307** 

Item 2 .015 Item 22 -.081 Item 33 -.177 

Item 3 .063 Item 23 -.023 Item 34 -.197 

Item 4 .039 Item 24 .070 Item 35 -.224* 

Item 5 .089 Item 25 -.111 Item 36 -.032 

Item 6 .088 Item 26 -.189 Item 37 -.206* 

Item 7 -.076 Item 27 -.136 Item 38 .101 

Item 8 .028 Item 28 -.088 Item 39 -.027 

Item 9 -.097 Item 29 -.097 Item 40 -.124 

Item 10 .222* Item 30 .172 Item 41 -.120 

Item 11 -.167 Item 31 .078 Item 42 .067 

Item 12 -.163 Item 43 -.146 

Item 13 -.258* Item 44 -.201 

Item 14 .017 

Item 15 .036 

Item 16 -.042 

Item 17 -.093 

Item 18 -.191 

Item 19 -. 234* 

Item 20 -.167 

Note. * p < .05 ; ** p < .01 
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As shown in Table 20, age was significantly and negatively correlated with six of 

the "Pedagogical" items; Item 45: Studying English here in the United States is better 

than doing it in Korea , r(95) = -.222,p < .05, Item 47: I have experienced the change in 

my Korean identity while I am learning and studying English, r(95) = -.204, p < .05, Item 

48: Since I have learned or studied English, I have felt that my thoughts on English have 

changed, r(95) = -.231, p < .05, Item 49: While I am learning and studying English, I 

have experienced the change in my value system, r(95) = -.271,p < .01, Item 60: I think 

studying in the USA is the best way to learn English compared to doing it in other 

countries, r(95) = -.213,p < .05, Item 63: Learning both English and Korean 

simultaneously will bring out a confusion for children, r(95) = -.268, p < .01. Increased 

age was related to less agreement with these items. 

The correlations between age and the individual "Mass Media" items are also 

displayed in Table 20. There were significant positive correlations between age and two 

items; Item 70: I think that Internet related terms are predominately English, r(95) = 

.213, p < .05, and Item 79: English in mass media is more dominant than any other 

languages, except Korean, r(95) = .219,p < .05. Increased age was related to more 

agreement with these two items. There was a significant negative correlation between 

age and Item 73: English is not necessary for people who use the Internet, r(95) = -.224, 

p < .05, indicating that an increased age was related to less agreement with Item 73. 
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Table 20 

Pearson 's Product Moment Correlations between Age and Individual Pedagogical, Mass 

Media, and Globalization Contexts Items 

Pedagogical Mass Media Globalization 

Item 45 -.222* Item 66 -.088 Item 80 .054 

Item 46 -.046 Item 67 -.104 Item 81 -.083 

Item 47 -.204* Item 68 .068 Item 82 .051 

Item 48 -.231 * Item 69 .167 Item 83 .032 

Item 49 -.271 ** Item 70 .213* Item 84 .316** 

Item 50 .014 Item 71 .099 Item 85 .047 

Item 51 -.045 Item 72 .176 Item 86 .068 

Item 52 .007 Item 73 -.224* Item 87 -.229* 

Item 53 .035 Item 74 -.051 Item 88 -.032 

Item 54 .112 Item 75 -.090 Item 89 -.108 

Item 55 .047 Item 76 -.161 Item 90 -.080 

Item 56 .042 Item 77 -.165 Item 91 -.186 

Item 57 .043 Item 78 .063 Item 92 -.209* 

Item 58 -.080 Item 79 .219* Item 93 .105 

Item 59 -.176 

Item 60 -.213* 

Item 61 -.263 

Item 62 .132 

Item 63 -.268** 

Item 64 .094 

Item 65 -.078 

Note. * p < .05; ** p < .01 
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Finally, correlations with the individual "Globalization" items are shown in Table 

20. Age was significantly positively correlated with Item 84: Abroad Child Delivery is 

wrong and should be banned, r(95) = .316, p < .01, indicating that increased age was 

related to more agreement with Item 84. Age was negatively correlated with Item 87 : 

During globalization English will lose its prestigious status to other languages, r(95) = 

-.229, p < .05, and Item 92 : The current emphasis on English education will be a 

successful step toward globalization, r(95) = -.209, p < .05 . Increased age was related to 

less agreement with these two items. 

Academic Status 

A one-way MANOV A conducted on the six modules to examine the effects of 

Academic Status failed to reveal a significant multivariate effect, F(12 , 158) = 1.35, p 

= .198. The univariate tests also failed to indicate significant main effects for Academic 

Status on the six modules (see Table 21 ). These results indicate that Korean students of 

varying academic levels did not significantly differ in their attitudes toward the six 

modules. 

Module J Items. One-way ANOV As were conducted to examine the effects of 

Academic Status for the individual survey items in each module. The results revealed 

significant effects for two of the 20 "Social/Cultural" items (see Table 22 for significant 

results, see Appendix B for full results) . 
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Table 21 

Average Module Scores for Academic Status (N = 87) 

n Mean SD Univariate f p 

Social/Cultural .81 .448 
Language Pro gram 16 -.35 .29 
Undergrad or Bachelors Degree 34 -.47 .31 
Graduate Level 37 -.40 .36 

Linguistic 1.18 .311 
Language Program 16 -.39 .51 
Undergrad or Bachelors Degree 34 -.23 .36 
Graduate Level 37 -.35 .39 

Economic .36 .700 
Language Program 16 -.68 .49 
Undergrad or Bachelors Degree 34 -.64 .47 
Graduate Level 37 -.56 .58 

Pedagogical .86 .427 

Language Program 16 -.49 .36 
Undergrad or Bachelors Degree 34 -.33 .49 
Graduate Level 37 -.35 .36 

Mass Media .54 .585 
Language Program 16 -.81 .44 
Undergrad or Bachelors Degree 34 -.68 .53 
Graduate Level 37 -.78 .47 

Global 2.46 .091 
Language Program 16 -.62 .26 
Undergrad or Bachelors Degree 34 -.39 .45 
Graduate Level 37 -.40 .33 
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Table 22 

Average Scores for Academic Status on Individual Social and Cultural Contexts Items 

(N = 87) 

n Mean SD F p 

Item 10 4.44 .015 
Language Program 16 .25a .77 
Undergrad or Bachelors Degree 34 -.2l ab 1.23 
Graduate Level 37 -.65b .95 

Item 13 4.29 .017 
Language Program 16 -.69ab 1.08 
Undergrad or Bachelors Degree 34 -.82a .83 
Graduate Level 37 -.16b 1.07 

Note: Item means with different superscripts differed significantly by Tukey' s Post Hoc 
tests, p < . 05 

Participants in the Language program (M = .25, SD= . 77) scored significantly 

higher than those at the Graduate Level (M = - .65, SD = .95) on Item 10: J think speaking 

English does not conflict with traditional Korean values, F(2,84) = 4.44, p < .05. 

Graduate Level participants (M = -.16, SD= l. 07) scored significantly higher than 

Undergraduate Level (M = -.82, SD= .83) on Item 13: The popularity of English in 

Korea will contribute to the political relationship between Korea and USA , F(2,84) = 

4 .29, p < .05 . 
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Module 2 Items. A series of one-way ANOV As conducted on the individual 

"Linguistic" items revealed significant effects for Academic Status on two of the ten 

items (see Table 23 for significant results, see Appendix B for full results). Participants 

at the graduate level (M = -.95, SD = 1.13) scored lower than those at the undergraduate 

level (M = -.26, SD= 1.1 4) on Item 24: English will remain the most dominant foreign 

language in Korea in the future, F(2,84) = 4.14, p < .05. In addition, those in the 

language program (M = -.81, SD= 1.28) scored significantly higher than those at the 

graduate level (M = -1.44, SD= . 70) and those at the undergraduate level (M = -1.46, SD 

= . 77) on Item 29: Speaking both Korean and English is better than speaking Korean 

only, F(2,84) = 3.61,p < .05. 

Table 23 

Average Scores for Academic Status - Linguistic Items (N = 87) 

n Mean SD f p 

Item 24 4.14 .019 
Language Program 16 -1.00ab .97 
Undergrad or Bachelors Degree 34 -0.263 1.14 

Graduate Level 37 -0.95b 1.13 

Item 29 3.61 .031 

Language Program 16 -.81 a 1.28 

Undergrad or Bachelors Degree 34 -1.44b .70 

Graduate Level 37 -1.46b .77 

Note: Means with different superscripts differed by Tukey's Post Hoc Tests,p < .05. 
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Module 3 Items. A series of one-way ANOV As were conducted to examine the 

effects of Academic Status for the individual "Economic" items. The results failed to 

reveal significant effects these items (see Appendix B for full results). 

Module 4 Items. The one-way ANOV As conducted on the "Pedagogical" items 

revealed significant effects for academic status on one of the 20 items (see Table 24 for 

significant results, see Appendix B for full results). Participants in the language program 

(M = -.94, SD= .85) scored significantly lower than participants at the undergraduate 

level (M = -.09, SD= 1.24) on Item 50: All Korean schools (beginning from elementary 

school) have to teach English to their students, F(2,84) = 3.58, p < .05. 

Table 24 

Average Scores for Academic Status on Individual Pedagogical Context Items (N = 87) 

N Mean SD F p 

Item 50 3.58 .032 
Language Program 16 -0.943 .85 
Undergrad or Bachelors Degree 34 -0.09b 1.24 
Graduate Level 37 -0.41 ab .93 

Note: Means with different superscripts differed by Tukey's Post Hoc tests, p < .05. 

Module 5 Items. A series of one-way ANOV As conducted on the individual 

"Mass Media" items failed to reveal significant differences between the levels of 

Academic Status (see Appendix B for full results). 
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Module 6 Items. One-way ANOVAs were conducted to examine the effects of 

Academic Status for the individual "Globalization" items. The results failed to reveal 

significant effects (see Appendix B for ful] results). 

Major 

A one-way MANOVA conducted on the six modules to examine the effects of 

Major failed to reveal a significant multivariate effect, F(24, 290) = 1.47, p = .08. 

Examination of the univariate tests indicated a significant difference between majors on 

"Globalization", F(4, 88) = 2.71 , p < .05. Tukey's Post Hoc tests, however, failed to 

show significant differences between the levels of Major (see Table 25). 

Table 25 

Average Module Scores.for Major (N = 87) 

n Mean SD .I p 

Social/Cultural 1.28 .284 
Fine Arts 28 -.45 .32 
Science/Engineering 22 -.35 .30 
Humanities/Social Sciences/Education 14 -.45 .33 
Nursing/Health Science 15 -.48 .37 
Business 14 -.26 .32 

Linguistic 1.05 .385 
Fine Arts 28 -.41 .45 
Science/Engineering 22 -.27 .35 
Humanities/Social Sciences/Education 14 -.27 .27 

Nursing/Health Science 15 -.21 .49 
Business 14 -.19 .33 
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Table 25, continued 

Average Module Scores for Major (N = 87) 

n Mean SD f p 

Economic 2.05 .094 
Fine Arts 28 -.80 .47 
Science/Engineering 22 -.48 .49 
Humanities/Social Sciences/Education 14 -.56 .56 
Nursing/Health Science 15 -.67 .55 
Business 14 -.42 .39 

Pedagogical · 1.86 .125 
Fine Arts 28 -.51 .37 
Science/Engineering 22 -.41 .35 
H umani ti es/Social Sciences/Education 14 -.25 .45 
Nursing/Health Science 15 -.38 .38 
Business 14 -.19 .53 

Mass Media 1.27 .287 
Fine Arts 28 -.79 .50 
Science/Engineering 22 -.66 .53 
Humanities/Social Sciences/Education 14 -.60 .65 
Nursing/Health Science 15 -.58 .55 
Business 14 -.95 .43 

Globalization 2.71 .035 
Fine Arts 28 -.54 .32 
Science/Engineering 22 -.38 .35 
Humanities/Social Sciences/Education 14 -.27 .33 
Nursing/Health Science 15 -.55 .30 
Business 14 -.28 .45 
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Module 1 Items. One-way ANOV As were conducted to examine the effects of 

Major for the individual survey items in each module. The results revealed significant 

effects for two of the 20 "Social/Cultural Contexts" items (see Table 26 for significant 

results, see Appendix B for full results). There was a significant effect for Major on Item 

9: I believe that culture and language are two separate parts, F(4,88) = 2.49,p < .05, and 

Item 15 : Learning English helps understanding different cultures, F(4,88) = 2.69,p < .05. 

Tukey' s Post Hoc Tests, however, failed to indicate significant differences between the 

levels of Major for these two items. 

Table 26 

Average Scores for Academic Status on Individual Social/Cultural Context Items 

(N = 93) 

n Mean SD f p 

Item 9 2.49 .049 
Fine Arts 28 1.25 1.00 
Science/Engineering 22 1.18 .96 
H umani ti es/Social Sciences/Education 14 1.71 .47 
Nursing/Health Science 15 .93 .88 
Business 14 1.71 .47 

Item 15 2.69 .036 
Fine Arts 28 -1.25 .65 
Science/Engineering 22 -.95 .90 
Humanities/Social Sciences/Education 14 -1.43 .51 
Nursing/Health Science 15 -.67 1.05 

Business 14 -.57 1.34 
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Module 2 Items. One-way ANOV As were conducted to examine the effects of 

Academic Status for the individual "Linguistic" items. The results revealed significant 

differences on one of the ten items (see Table 27 for significant results, see Appendix B 

for fu ll results). Participants with majors in the humanities, social sciences, and 

education group (M = -1.00, SD= . 78) scored significantly lower compared to those in 

the nursing and health sciences group (M = .07, SD= 1.16) on Item 31: There are more 

useful languages that need to be learned other than English, F(4,87) = 3.10,p < .05. 

Table 27 

Average Scores for Academic Status on Individual Linguistic Context Items (N = 93) 

n Mean SD f p 

Item 31 3.10 .020 

Fine Arts 28 -.25ab .93 
Science/Engineering 22 -.4 l ab 1.14 

Humanities/Social Sciences/Education 14 -1.003 .78 

Nursing/Health Science 15 .07b 1.16 

Business 13 -.92ab .86 

Note: Means with different superscripts differed significantly by Tukey's Post Hoc tests, 
p < .05 

Module 3 Items. The one-way ANOV As conducted on the individual "Economic" 

items revealed significant differences for Major on one item (see Table 28 for significant 
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results, see Appendix B for full results). Participants with majors in the fine arts (M = -

.32, SD= 1.09) scored significantly lower than those with business majors (M = .86, SD = 

.86) on Item 39: In the corporate world, everyone regardless of their position needs to 

have English Competency, F(4,88) = 3.05,p < .05. 

Table 28 

Average Scores for Academic Status on Individual Economic Context Items (N = 93) 

n Mean SD f p 

Item 39 3.05 .021 

Fine Arts 28 -.32a 1.09 

Science/Engineering 22 .32ab .99 

Humanities/Social Sciences/Education 14 .36ab 1.15 

Nursing/Health Science 15 .07ab 1.33 

Business 14 .86b .86 

Note: Means with different superscripts differed significantly by Tukey's Post Hoc tests, 
p < .05 

Module 4 Items. One-way ANOV As were conducted to examine potential 

differences between the levels of Major (Fine Arts, Science/Engineering, 

Humanities/Social Sciences/Education, Nursing/Health Sciences, and Business) for the 

individual "Pedagogical" items. The results revealed significant differences on one of the 

20 items (see Table 29 for significant results, see Appendix B for full results). 

Participants with majors in the fine arts (M = -. 75 , SD = 1.04) scored significantly lower 
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compared to those with business majors (M = .43, SD= 1.16) on Item 50: Korean schools 

(beginning from elementary school) have to teach English to their students, F(4,88) = 

3.40, p < .05. 

Table 29 

Average Scores for Major on Individual Pedagogical Context Items (N = 93) 

n Mean SD f p 

Item 50 3.40 .012 

Fine Arts 28 -.75a 1.04 

Science/Engineering 22 -.27ab 1.08 
H umani ti es/Social Sciences/Education 14 -.07ab 1.14 

Nursing/Health Science 15 -.60ab .83 

Business 14 .43b 1.16 

Note: Means with different superscripts differed significantly by Tukey's Post Hoc tests, 
p < .05 

Module 5 Items. The one-way ANOV As conducted on the individual "Mass 

Media" items revealed significant differences for Major on Item 73: English is not 

necessary for people to use the Internet, F(4,88) = 2.70,p < .05 (see Table 30 for 

significant results, see Appendix B for full results). However, Tukey's Post Hoc Test's 

failed to indicate significant differences between majors for this item. 
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Module 6 Jtems. The one-way ANOV As conducted on the individual 

"Globalization" items revealed significant differences between majors for two of the 13 

items (see Table 31 for significant results, see Appendix B for full results). Participants 

with majors in the fine arts (M = .29, SD= 1.18) scored significantly higher than those 

with majors in the humanities, social sciences, and education (M = -.79, SD= .89) on 

Item 85: Early Abroad Study is not desirable social phenomenon, F(4,88) = 3.25,p < .05. 

Participants with business majors (M = -1.43, SD= .65) scored significantly lower than 

those with fine arts majors (M = -.64, SD= .95) and those with science and engineering 

majors (M = -.55, SD= .96) on Item 90: Anti-Americanism will be a stumbling block 

toward globalization, F(4,88) = 2.85,p < .05. 

Table 30 

Average Scores for Major on Individual Mass Media Context Items (N = 93) 

n Mean SD f p 

Item 73 2.70 .036 

Fine Arts 28 1.21 .69 

Science/Engineering 22 0.68 .99 

H umani ti es/Social Sciences/Education 14 0.79 .58 

Nursing/Health Science 15 0.80 1.08 

Business 14 1.43 .65 
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Years of Learning English in School 

As displayed in Table 32, Pearson's Product Moment Correlations showed that 

the relationships between "Years of Learning English in School" and the six modules 

were not significant, indicating that the number of years participants reported learning 

English at school since elementary school was not correlated to participants' attitudes for 

any of the six modules. 

Table 31 

Average Scores for Major on Individual Globalization Context Items (N = 9 3) 

n Mean SD f p 

Item 85 3.25 .016 

Fine Arts 28 .29a 1.18 

Science/Engineering 22 .09ab .97 

Humanities/Social Sciences/Education 14 __ 79b .89 

Nursing/Health Science 15 -.07ab 1.10 

Business 14 -.64ab 1.28 

Item 90 2.85 .029 

Fine Arts 28 -.64a .95 

Science/Engineering 22 -.55a .96 

Humanities/Social Sciences/Education 14 __ 57ab .76 

Nursing/Health Science 15 -.80ab .68 

Business 14 -l.43b .65 
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Table 32 

Pearson 's Product Moment Correlations between Years of Learning English in School 

and the Modules 

Social/Cultural 

Linguistic 

Economic 

Pedagogical 

Mass Media 

Global 

Years of English In School 

.113 

-.005 

-.001 

.024 

.060 
-.120 

Pearson's Product Moment Correlations between "Years of Leaming English in 

School" and the individual module items were also examined. The correlations between 

"Years of Leaming English in School" and the individual "Social/Cultural Contexts" 

items, the individual "Linguistic" items, and the individual "Globalization" items were all 

non-significant (see Table 33 and Table 34, respectively). There was a significant 

positive correlation between years of English and Item 37: It is fair that those who have 

earned degrees from American colleges have better benefits than those who have earned 

the same degree in Korea from the Economic module, r(93) = .210, p < .05 (see Table 

33). Increased years of learning English in school was related to more agreement with 

this item. 
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Table 33 

Pearson's Product Moment Correlations between Years of Learning English in School 

and Individual Social, Linguistic, and Economic Contexts Items (N = 95) 

Social Linguistic Economic 

Item 1 .023 Item 21 -.065 Item 32 -.141 

Item 2 -.095 Item 22 -.115 Item 33 -.146 

Item 3 -.117 Item 23 .019 Item 34 .030 

Item 4 -.041 Item 24 .104 Item 35 .116 

Item 5 .027 Item 25 .034 Item 36 .120 

Item 6 -.090 Item 26 -.052 Item 37 .210* 

Item 7 -.004 Item 27 -.080 Item 38 -.068 

Item 8 .011 Item 28 .060 Item 39 -.034 

Item 9 .076 Item 29 .001 Item 40 -.030 

Item 10 .201 Item 30 -.034 Item 41 -.003 

Item 11 .049 Item 31 .118 Item 42 .038 

Item 12 .062 Item 21 -.065 Item 43 -.044 

Item 13 -.002 Item 22 -.115 Item 44 -.019 

Item 14 -.053 

Item 15 -.111 

Item 16 .001 

Item 17 -.101 

Item 18 -.089 

Item 19 -.021 

Item 20 -.092 

Note. * p < .05 ; ** p < .01 
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In addition, years of learning English in school was also significantly negatively 

correlated with Item 79 : English in mass media is more dominant than any other 

language, except Korean from the Mass Media module, r(94) = .241,p < .05. Years of 

learning E nglish in school was positively correlated with Item 61 : Currently, the USA is 

the most wanted country for Intensive English language learning program in Korea from 

the Pedagogical module, r(94) = -.214, p < .05. There was also a significant positive 

correlation between years of English and Item 75: Korean language in the Internet is 

under serious influence of English from the Mass Media module, r(94) = -.229, p < .05 . 

The individual "Globalization" items were all not significantly correlated to years of 

learning English in school (see Table 34). 

Years of Learning English Outside School 

As displayed in Table 35, Pearson ' s Product Moment Correlations showed that 

the relationships between "Years of Learning English Outside of School" and the six 

modules were positive, but not significant. 

Pearson ' s Product Moment Correlations between "Years of Learning English 

Outside of School" and the individual module items were also examined. The 

correlations between "Years of Learning English Outside of School" and the individual 

"Linguistic" items (see Table 36), the individual "Economic" items (see Table 36), the 

individual "Mass Media" items (see Table 37), and the individual "Globalization" items 

( see Table 3 7) were all non-significant. 
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Table 34 

Pearson 's Product Moment Correlations between Years of Learning English Outside of 

School and Individual Pedagogical, Mass Media, and Globalization Contexts Items 

Pedagogical Mass Media Globalization 

Item 45 .041 Item 66 .163 Item 80 -.179 
Item 46 .055 Item 67 -.087 Item 81 -.093 
Item 47 -.201 Item 68 .040 Item 82 -.173 
Item 48 .072 Item 69 .003 Item 83 .194 
Item 49 -.050 Item 70 .020 Item 84 -.029 

Item 50 .001 Item 71 .011 Item 85 .149 

Item 51 .024 Item 72 .115 Item 86 .014 

Item 52 -.074 Item 73 -.105 Item 87 -.006 

Item 53 -.130 Item 74 -.064 Item 88 .075 

Item 54 .082 Item 75 .229* Item 89 -.079 

Item 55 .074 Item 76 .054 Item 90 -.178 

Item 56 .112 Item 77 -.108 Item 91 -.154 

Item 57 .049 Item 78 .116 Item 92 -.020 
Item 58 -.069 Item 79 -.241 * Item 93 -.068 

Item 59 .111 
Item 60 .061 
Item 61 .214* 
Item 62 -.012 
Item 63 -.080 
Item 64 -.114 
Item 65 -.004 

Note. * p < .05 ; ** p < .01 
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Table 35 

Pearson's Product Moment Correlations between Years of Learning English Outside of 

School and the Six Modules 

Social/Cultural 

Linguistic 

Economic 

Pedagogical 

Mass Media 

Global 

Years of Learning English 
Outside School 

.211 

.129 

.182 

.147 

.048 

.162 

The correlations between "Years of Learning English Outside of School" and the 

items from the remaining two modules revealed some significant associations. There was 

a significant positive correlation between years of learning English outside of school and 

Item 13 : the popularity of English in Korea will contribute to the political relationship 

between Korea and USA from the "Social Contexts" module, r(81) = .230, p < .05 (see 

Table 36), indicating that increased years oflearning English outside of school was 

related to more agreement that the popularity of English in Korea will contribute to the 

political relationship between Korea and USA. In addition, years of learning English 

outside of school was also significantly positively correlated with Item 49 : While I am 

learning and studying English, I have experienced the change in my value system, r(8 l) 
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= .3 11 , p < .01, and negatively correlated with Item 54: The Test of English as a Foreign 

Language measures a student's English competency correctly, r(81) = -.295,p < .01, 

from the "Pedagogical" module (see Table 37). 

Table 36 

Pearson's Product Moment Correlations between Years of Learning English Outside of 

School and Individual Social and Cultural, Linguistic, and Economic Contexts Items (N 
= 95) 

Social/Cultural Linguistic Economic 

Item 1 .073 Item 21 -.057 Item 32 .190 

Item 2 .113 Item 22 -.077 Item 33 .151 

Item 3 .193 Item 23 .110 Item 34 .082 

Item 4 -.041 Item 24 -.045 Item 35 -.031 

Item 5 -.195 Item 25 .119 Item 36 .093 

Item 6 .080 Item 26 .139 Item 37 .142 

Item 7 .175 Item 27 .180 Item 38 .080 

Item 8 .030 Item 28 .008 Item 39 .135 

Item 9 .011 Item 29 .092 Item 40 .097 

Item 10 -.098 Item 30 -.133 Item 41 .109 

Item 11 -.028 Item 31 .117 Item 42 .073 

Item 12 -.000 Item 21 -.057 Item 43 .194 

Item 13 .230* Item 22 -.077 Item 44 -.082 

Item 14 .120 

Item 15 .078 

Item 16 -.071 

Item 17 .131 

Item 18 .061 

Item 19 .145 

Item 20 .152 

Note. * p < .05 ; ** p < .01 
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Table 37 

Pearson's Product Moment Correlations between Years of Learning English Outside of 

School and Individual Pedagogical, Mass Media, and Globalization Contexts Items 

Pedagogical Mass Media Globalization 

Item 45 .006 Item 66 .034 Item 80 .150 

Item 46 -.019 Item 67 .168 Item 81 .015 

Item 47 .191 Item 68 .160 Item 82 -.008 

Item 48 .127 Item 69 .134 Item 83 · .091 

Item 49 .311 ** Item 70 .100 Item 84 -.170 

Item 50 .040 Item 71 -.180 Item 85 -.016 

Item 51 .018 Item 72 -.121 Item 86 .105 

Item 52 .083 Item 73 .022 Item 87 -.019 

Item 53 .141 Item 74 .014 Item 88 .149 

Item 54 -.295** Item 75 .167 Item 89 -.038 

Item 55 -.139 Item 76 .123 Item 90 -.011 

Item 56 .065 Item 77 -.049 Item 91 .114 

Item 57 -.007 Item 78 -.101 Item 92 .024 

Item 58 .004 Item 79 -.063 Item 93 -.140 

Item 59 .013 

Item 60 .011 

Item 61 .081 

Item 62 .091 

Item 63 .118 

Item 64 .018 

Item 65 -.067 

Note. * p < .05; ** p < .01 
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Years of English in the United States 

As displayed in Table 38, Pearson's Product Moment Correlations showed that 

the relationships between "Years of English in the US" and the six modules were 

negative, but only reached significance for the "Globalization" module, r(95) = -.212, p 

< . 05. Increased years of studying English in the United States was related to a decreased 

attitude toward the globalization module. 

Table 38 

Pearson's Product Moment Correlations between Years of English in the US and the 

Six Modules 

Years Studied English in the US 

Social/Cu ltural -.111 

Linguistic -.080 

E conomic -.201 

Pedagogical -.079 

Mass Media -.020 

Globalization -.212* 

Note. * p < .05 ; ** p < .Ol 

Pearson's Product Moment Correlations between "Years of English in the US " 

and the individual module items were also examined . The correlations between " Years 
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of English in the US" and the individual "Linguistic" items (see Table 3 9) and the 

individual "Mass Media" items (see Table 40) were all non-significant. 

Table 39 

Pearson's Product Moment Correlations between Years of English in the US and 

Individual Social and Cultural, Linguistic, and Economic Contexts Items (N = 95) 

Social/Cultural Linguistic Economic 

Item 1 .06 Item 21 -.04 Item 32 - .32** 

Item 2 .04 Item 22 -.13 Item 33 -.19 

Item 3 - .08 Item 23 .11 Item 34 -.14 

Item 4 .18 Item 24 -.08 Item 35 -.20* 

Item 5 .18 Item 25 -.12 Item 36 -.19 

Item 6 .21 * Item 26 -.15 Item 37 - .12 

Item 7 .06 Item 27 -.12 Item 38 .10 

Item 8 -.08 Item 28 -.05 Item 39 .04 

Item 9 .03 Item 29 .07 Item 40 -.14 

Item l 0 .17 Item 30 .04 Item 41 .02 

Item 11 -.06 Item 31 .1 7 Item 42 -.28** 

Item 12 -.07 Item 21 -.04 Item 43 .06 

Item 13 -.11 Item 22 -.13 Item 44 -.11 

Item 14 -.14 

Item 15 -.09 

Item 16 -.16 

Item 17 -.02 

ltem 18 -.12 

Item 19 -.10 

Item 20 -.19 

Note. * p < .05 ; ** p < .01 
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The correlations between "Years of English in the US" and the items from the 

remaining four modules revealed some significant associations. There was a significant 

positive correlation between years of English in the US and Item 6: I have experienced a 

discrimination based on English competency from the "Social/Cultural" module, r(95) = 

.206, p < .05 (see Table 39). 

In addition, there were significant negative correlations between years of English 

in the US and three items from the "Economic" module, Item 32: English language is 

crucial in helping people get better jobs in Korea, r(95) = -.320,p < .01, Item 35: 

Studying at intensive English language program in the USA is a good qualification for 

getting a job after college graduation in Korea, r(95) = -.200, p < .05, Item 42: I have 

experienced or heard a case of people who failed or succeeded in promotion based on 

English competency, r(95) = -.280, p < .01, (see Table 39). Increased years of English in 

the US was related to less agreement towards these items. 

Years of English in the US was significantly negatively correlated with one item 

from the "Pedagogical" module, Item 64: The mandatory English class beginning from 

the third grade in elementary school, which is introduced by educational reform enacted 

by government's globalization policy, is a good thing in Korea's globalization, r(95) = -

.220, p < .05. Years of English in the US was also significantly negatively correlated 

with one item from the "Globalization" module, Item 89: Globalization will eventually 

end up with Americanization, r(95) = -.290,p < .OI, (see Table 40). Increased years of 

English in the US was related to less agreement towards these items. 
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Table 40 

Pearson's Product Moment Correlations between Years of English in the US and 

Individual Pedagogical, Mass Media, and Globalization Contexts Items 

Pedagogical Mass Media Globalization 

Item 45 -.02 Item 66 -.06 Item 80 -.06 

Item 46 -.13 Item 67 - .00 Item 81 -.15 

Item 47 .16 Item 68 - .04 Item 82 -.08 

Item 48 .11 Item 69 - .03 Item 83 .05 

Item 49 .05 Item 70 -.03 Item 84 .09 

Item 50 -.13 Item 71 - .06 Item 85 .03 

Item 51 - .16 Item 72 .07 Item 86 -.12 

Item 52 -.20 Item 73 -.00 Item 87 .01 

Item 53 -.11 Item 74 .03 Item 88 -.14 

Item 54 .07 Item 75 -.03 Item 89 -.29** 

Item 55 -.02 Item 76 -.10 Item 90 .03 

Item 56 .04 Item 77 .06 Item 91 .02 

Item 57 .09 Item 78 .06 Item 92 -.06 

Item 58 -.04 Item 79 -.07 Item 93 .20 

Item 59 -.09 

Item 60 -.07 

Item 61 -.06 

Item 62 - .03 

Item 63 .03 

Item 64 - .22* 

Item 65 .13 

Note. * p < .05 ; ** p < .01 
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TOEFL Score 

Pearson's Product Moment correlations were conducted to examine the 

relationship between TOEFL Scores and the six modules. Due to the fact that computer 

and paper based versions of the test results in different scores, these analyses were 

conducted separately for participants who completed the test on paper and those who 

completed using a computer. As displayed in Table 41, Pearson's Product Moment 

Correlations showed that the relationships between "TOEFL Score" and the six modules 

were not significant for both computer and paper. 

Table 41 

Pearson's Product Moment Correlations between TOEFL and the Six Modules 

Computer Paper 

Social/Cultural .060 -.111 

Linguistic .154 .071 

Economic -.308 .212 

Pedagogical -.236 .164 

Mass Media -.107 .019 

Globalization -.006 .085 
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The correlations between "TOEFL Score" and the items from the six modules 

revealed some significant relationships. There were significant positive correlations 

between TOEFL Scores and Item 3: There is misguided social mood in Korea that forces 

every Korean to study English, r(2 l) = .450, p < .05, as well as with Item 12: Learning 

English brings some changes to the recognition of Korean culture, r(2l) = .491,p < .05, 

from the "Social/Cultural" module among the participants who took the test on the 

computer (see Table 42). No significant relationships were found for the participants 

who took the paper test between the TOEFL score and the social context items. The 

correlations between "TOEFL Score" and the individual "Linguistic" items for both 

computer and paper were all non-significant. 

There were three significant negative correlations between TOEFL scores and the 

"Economic" items (see Table 43). The analysis on the computer responses revealed 

significant correlations between TOEFL scores and Item 32: English language is crucial 

in helping people get better jobs in Korea, r(2l) = -.506,p < .05, as well as with Item 33: 

English competency is important for the promotion in corporate business world in Korea, 

r(21) = -.470,p < .05. For paper responses, a significant correlation between TOEFL 

scores and Item 42: I have experienced or heard a case of people who failed or succeeded 

in promotion based on English competency, r(l 8) = -.504, p < .05. 
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Table 42 

Pearson's Product Moment Correlations between TOEFL and the Social and Cultural 

and the Linguistic Contexts Items 

Social/Cultural Context Linguistic Context 

Item Computer Paper Item Computer Paper 

Item 1 -.296 .019 Item 21 .111 .084 

Item 2 -.142 .155 Item 22 .186 -.149 

Item 3 .450* .071 Item 23 .387 -.005 

Item 4 .188 .336 Item 24 .135 .100 

Item 5 .312 -.164 Item 25 -.028 -.053 

Item 6 -.099 -.338 Item 26 -.091 -.148 

Item 7 .110 .032 Item 27 .127 .161 

Item 8 - .154 .293 Item 28 -.262 .105 

Item 9 -.256 .371 Item 29 .110 .421 

Item 10 .046 .181 Item 30 -.258 .310 

Item 11 -.219 -.100 Item 31 .123 -.311 

Item 12 .491 * .152 

Item13 -.280 -.000 

Item 14 -.325 .162 

Item 15 .141 .086 

Item 16 .107 -.007 

Item 17 .154 -.122 

Item 18 -.077 -.384 

Item 19 .179 -.184 

Item 20 -.051 -.176 

Note. * p < .05; ** p < .01 

137 



As displayed in Table 43, there were also significant correlations between TOEFL 

scores and items from the "Pedagogical" items. Among computer respondents, TOEFL 

scores were negatively associated with Item 51: English should be taught officially to 

children in Kindergarten (Korea), r(21) = -.525,p < .05, and Item 64: the mandatory 

English class beginning from the third grade in elementary school, which is introduced 

by educational reform enacted by government's globalization policy, is a good thing for 

Korea's globalization, r(21) = -.483, p < .05, and positively associated with Item 57: My 

foreign books for major, which I had used for my college classes, were predominantly 

written in English, r(21) = .468,p < .05. Among those who completed the survey on 

paper, TOEFL scores were positively correlated with Item 56: I think the current 

curriculum in Korean colleges overemphasizes the status of English, r(l 8) = .533, p < 

.05, and negatively correlated with Item 62: I have asked an American to proofread my 

English writing, r(18) = -.521,p < .05. 

Finally, TOEFL scores were significantly correlated with two of the Globalization 

items (see Table 44). The TOEFL scores for participants who completed the test via 

computer were negatively related to responses on Item 88: Globalization will accelerate 

Korean people's zeal for English Education, r(21) = -.492, p < .05, and positively related 

to responses on Item 90: Anti - Americanism exists in Korea, r(21) = .513, p < .05. No 

significant correlations were found for participants who took the test on paper. The 

correlations between "TOEFL Score" and the individual "Mass Media" items were also 

all non-significant for both the computer and paper. 
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Table 43 

Pearson's Product Moment Correlations between TOEFL and the Economic and 

Pedagogical Contexts Items 

Economic Pedagogical 

Item Computer Paper Item Computer Paper 

Item 32 -.506* .081 Item 45 .134 .089 

Item 33 -.470* .056 Item 46 -.265 -.032 

Item 34 -.280 .194 Item 47 -.203 -.044 

Item 35 -. 101 .186 Item 48 .048 -.043 

Item 36 .013 .207 Item 49 -.081 -.173 

Item 37 -.349 .217 Item 50 -.425 .066 

Item 38 -.372 .294 Item 51 -.525* .180 

Item 39 -.41 3 -.008 Item 52 -.176 .462 

Item 40 -. 151 .094 Item 53 -.041 .072 

Item 41 -.010 .084 Item 54 .249 .202 

Item 42 .094 -.504* Item 55 .197 .162 

Item 43 .165 .172 Item 56 -.047 .533* 

Item 44 .040 .100 Item 57 .468* -.190 

Item 58 -.122 .018 

Item 59 -.130 -.000 

Item 60 -.100 .243 

Item 61 -.087 .222 

Item 62 -.087 -.521 * 

Item 63 -.100 -.214 

Item 64 -.483* .065 

Item 65 .248 -.310 

Note. * p < .05 ; ** p < .01 
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Table 44 

Pearson's Product Mom ent Correlations between TOEFL and the Mass Media and 

Globalization Contexts Items 

Mass Media Globalization 

Item Computer Paper Item Computer Paper 

Item 66 .023 .107 Item 80 -.052 .140 

Item 67 .086 .193 Item 81 .057 .223 

Item 68 .078 -.049 Item 82 -.035 .213 

Item 69 .077 -.014 Item 83 -.034 .330 

Item 70 -.069 .269 Item 84 -.194 .168 

Item 71 -.220 .072 Item 85 .113 -.334 

Iterri 72 -.209 -.344 Item 86 .072 .132 

Item 73 .025 .054 Item 87 .130 -.146 

Item 74 .059 -.098 Item 88 -.492* -.089 

Item 75 -.229 -.104 Item 89 .008 .130 

Item 76 -.201 .077 Item 90 .513* -.345 

Item 77 -.024 .200 Item 91 -.259 -.179 

Item 78 .420 -.206 Item 92 -.195 -.023 

Item 79 -.135 .223 Item 93 .053 -.ll l 

Note. * p < .05 ; ** p < .Ol 
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Qualitative Data and Findings 

As I moved into the stage of interview, I, the primary investigator, needed to be 

an avid learner ready to learn from my participants' various personal responses and 

experiences. I carefully listened to the voices of each participant, and sometimes their 

statements validated my own thoughts during the process of the interview. Often, I was 

able to share the participants' experiences and their feelings . Also, the interaction with 

the participants in various contexts and forms of communication enabled me to join in the 

discourse community where not only the participants, but also the researcher, could 

actively learn and pose questions and arguments. Nevertheless, I was also aware of my 

role as a researcher, continuously examining questions and answers for the given 

problems. 

As I engaged more in the process of interpreting and analyzing the collected data, 

1 was aware of the critical status of a researcher. Therefore, I came to realize that there is 

a dialectical relationship between each participant and the researcher. Sometimes, in the 

process of the interview, participants' differentiated responses conflicted with my 

expectations, and this difference of opinion helped me to formulate new intriguing 

questions and modify the direction of the interview. Also, these conflicts contributed to 

the verification and expansion of the findings of the study. Through the reconciliation of 

conflicts and synthesizing process, I found that each participant and the related data not 

only had significant meaning respectively but also projected the thinking and experience 

of his or her own unique world . In addition, the interaction with the participants and their 
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related data provided a wonderful gateway into the world of people who conceptualize 

English in different social/cultural, economic, linguistic, pedagogical, technological, and 

global contexts. 

The findings are ordered by question modules, and each finding is based on 

detailed analysis of collected data. In each module, I identify several common threads 

through the participants' experiences and thoughts and also present different aspects and 

responses from the participants. To protect participants' privacy and legal rights, I used 

alphabetical letters to identify human subjects, and I provided background information 

for each participant at the beginning of his or her story. 

Module 1: English in the Social and Cultural Contexts: Hail to English or Radical 

Americanization 

Topic 1: The Current Dominance of English in Korea 

The first participant, A, is a 36-year-old male. Currently, he is an associate pastor 

of a Korean church located in the North Texas area. Before he came to the U.S. he 

finished his undergraduate study, majoring in English literature and language, then he 

received a master's degree in Divinity at a theological seminary located in South Korea. 

After he came to the U.S., he entered another master's program in divinity and completed 

it in May of 2004. He has spent a total of nine years in the U.S. 

My first question was to identify the most dominant foreign language nowadays 

in Korea. Without any hesitance, he answered, "English." When I asked him to list 

reasons he identified them in a social framework in which English is stressed: 
' 
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Most of all, when I watch the social phenomenon in society, despite the fact that 
people also pay attention to Chinese and Japanese, English is the most essential 
foreign language. English is required as a mandatory subject for every business 
entrance exam. Needless to say, the English exam scores like TOEFL, TOEIC, 
GRE are really important for college students. Also, when I checked back with my 
colleagues, those who have better English competency got fast promotions. Based 
on these, English, particularly, in the business culture, is a very essential element. 

He identified another reason for the dominance of English in Korea, and he found it in an 

educational context. He said that he did not know exactly what the current status was of 

English in the educational system. But, when he was in school (junior high and high 

school), along with Korean and Mathematics, English as an academic subject occupied at 

least 30% of core courses out of the entire school curriculum. After he said this, he also 

mentioned the current situation, where English compared to other school subjects, has a 

greater ratio of importance. Further, he shared an interesting piece of information from 

the media. He heard that there was even a social trend that the parents of kindergarteners 

wanted their kids to have oral surgery for better English pronunciation. Although he did 

not believe this to be a nationwide phenomenon, he thought this kind of side effect 

reflected Koreans' general mindset on the growing importance of English. About this oral 

surgery, he added: 

I heard from the media that because the oral structure for pronouncing English 
and Korean is different, or so called to speak like a person who usually eats 
butter [specifically, to speak like a genuine American], there are some 
institutions that arrange for that surgical process, which modifies the position of 
the tongue or gum. 

He suggested this trend as evidence for the current domination of English in Korea, and 

furthermore, he related it to the social pressure that Koreans deal with daily. He said that 
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people want their children to speak English well, even with costly surgery. This showed 

how people suffer from the pressure to gain English fluency. 

Participant B is a graduate student in the Department oflnformation Technology 

at a university located in the North Texas area. He is a 36-year-old male who has spent 

three years in the U.S. Before he came to the U.S., he completed an associate 

undergraduate degree in Computer Science, and then he took a full-time job at one of the 

multi-national computer product corporations in the U.S. After he came to the States, he 

enrolled in an intensive English program for six months, and he also took college English 

courses solely designed for international students. Because of his unique occupational 

background, which required relatively higher levels of English proficiency for business 

communication, his recognition of the dominant status of English in Korean society was 

based on his understanding of the economic background of Korea's drive to excel in the 

information and technology industry. He observed the dominance of English in the field 

of information and technology where America has the initiative in the development of 

core contents of technology: 

Nowadays, it is said that the IT/High-tech industry is the field that Korea puts the 
most efforts in, and the main frames of these technologies are originated from the 
U.S.A. Because the language used for these technologies is English, it is true that 
English is dominant. For example, I don't think English itself or having English 
competency is not advantageous for ordinary people in using the Internet, but for 
the technicians who operate those technologies, English is critical. Also, although 
we have many technological contents developed in Korea, in fact, the core 
technology is mainly produced in the U.S.A. We use many America-based tools. 
That is why I think English is still dominant in Korea. 
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Because of his occupation the participant was expected to be at a certain level of English 

competency at the beginning of his career, and his language skills were measured through 

a standardized test called TOEIC (Test of English for International Communication), 

which is conducted by a U.S.-based testing company, ETS (Educational Testing Service). 

Regarding the dominance of English in Korea, participant C points out an 

interesting aspect. Participant C is a 30-year-old male student who is working on a master 

of divinity in theology. After he finished undergraduate and graduate school, he worked 

for three years at a merchant marine shipment company as a deck officer. In 1997, when 

he applied for the job as a deck officer, it required a TOEIC score as one of the 

qualifications. He observed the popularity of English not only at a social level but also at 

a personal level: 

Every major-related book is written in English. Upon entrance to a company, a 
high English score is required, and there are a lot of advantages for those who 
have good competency in English. Also, if you have a good competency in 
English, you may have a superior feeling among your friends. At any rate, these 
persons can occupy vantage points in terms of competition. 

Furthermore, the dominance of English in Korea went beyond the economic and social 

realms; it was pervasive in a cultural dimension too. Participant D, a 35-year-old female 

who was currently teaching at a university as a professor, pointed out the pervasiveness 

of English in linguistic and cultural domains as well. She spent seven years in the States, 

and after she earned a doctoral degree in library and information science, she taught 

students as an assistant professor in one of the universities in the North Texas area. 
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English is dominant in everyday life. Even when people tell jokes, because of the 
influence from mass media, they easily mix simple English onomatopoetic or 
mimetic words with Korean during their everyday conversations, and sometimes 
they use English exclamation words too. Based on this phenomenon, I see the 
current culture as a mixed one. 

Another participant, E, a 50-year-old male who is currently majoring in library and 

information science shared his observation on the dominance of English in cyberspace. 

He paid particular attention to the popularity of English on the Internet and said, "The 

majority of information [on the Internet} is written in English, and to my knowledge, 

more than 70% of the entire Internet contents are composed in English. For information 

retrieval, English is essential. " 

In sum, participants agree to the dominance of English in Korea. English has 

taken a critical stance in education (participant A); it is the language for the technological 

development fields, including the Internet (participant B and participant E); it provides a 

vantage point for individuals in economic competition (participant C), and finally, it 

seriously influences Korean culture. 

Topic 2: English Language Fervor 

The agreement of participants that English is the dominant language in Korea 

leads into the next topic, which is to explore a social phenomenon called "English 

Language Fervor." For the majority of people in Korea, the term, "English Language 

Fervor" or sometimes "English Language Sickness," is not an unfamiliar one. People 

have heard it from various sources like newspapers, books, or television advertisements. 

This "Fervor" signifies the social atmosphere where English is overemphasized and is 
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passionately sought by people for empowerment. In addition, this "Sickness" ironically 

reveals the pains of the people whose English competency does not reach the desired 

level required by various social and economic contexts of society. Exploring this trend, 

the investigator asked the participants, "Have you been affected by 'English Language 

Fervor' or 'English Language Sickness?" Regarding this question, participant F shares a 

surprising personal experience about a Korean high school student whom he had been 

tutoring privately. Participant F is a 35-year-old male who is currently working on his 

doctorate degree in English literature. He has twelve years of formal education in English 

in Korea, and he also spent seven years in the United States to study. He describes the 

tutoring situation of that student in detail: 

My student was in the first year of high school. In terms of English tutoring, he 
had a grammar tutor, a reading tutor, a native tutor for writing, and another 
native tutor for conversation respectively. So, he did not have one English 
tutoring session but four separate tutoring sessions from four different tutors. 
Even I was really surprised at that. That shows his parents' zeal for a quality 
education, but I thought to myself at that time: "Is there a definite reason to do 
that? " 

As an English major at a university, and the participant himself may have a more keen 

understanding of the importance of English, but this case was still a shock to him. 

Although he did not think that this is a typical case, it shows how serious the situation is 

regarding English Language Fervor. Also, the fact that the student had extra hours of 

effort to acquire English on top of the current English requirement demanded by the 

curriculum of public education demonstrates how serious English Language Fervor is in 

Korea. 
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According to a story by participant B, English Language Fervor is even present in 

kindergarteners, and it also causes a serious economic impact on a household's entire 

income. He shares a story of his Korean friend who owns a private English institution for 

kindergarteners. Although the institution was not located in a rich area or in the capital, 

Seoul, the tuition was expensive, but in spite of the high cost, many parents sent their 

children there to learn English. The following excerpt shows how people in Korea suffer 

additional financial burdens resulting from English Language Fervor: 

In extreme cases, they [parents who sent their kids to an English institution} had 
to spend a large portion of their total income to send their kids to that institution. 
The amount of tuition was approximately $250.00 per month. As a matter of fact, 
some people belong to the middle-class, but there are equally many others who 
belong below that class. So, from my point of view, it was really serious that they 
had to spend 10% or 15% of their total income, (in many cases, their salary is at 
most $2,000) solely for tuition. 

Participant C also notices English Language Fervor in Korea, but understands it 

within an economical context. He observes that home income level and the social status 

are critical factors which affect their children's English fluency. 

People send their children to private institutions when they are young. If a 
household is financially prestigious, parents from those families tend to provide 
more opportunities to learn English for their children. Also, I have noticed that 
children from high social status families speak English more fluently [than those 
who come from relatively lower status families}. For example, a household with 
low income cannot afford tuition for their children's private English program, but 
parents who have financial stability send their children to private institutions to 
have class with English natives. The reason why they do this is to open a gateway 
[to success} for their children. Consequently, the economic phenomenon, the 
rich get richer and the poor get poorer, is also happening in the realm of 
English education. 
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Participant D mentioned nowadays people think learning English is not an option 

but a must. She also talked about her friend's stressful English learning experience. Her 

friend's child is only 3-years-old, but the parents sent their child to an English 

kindergarten, where every communication is done in English. This way, their child will 

be in an environment where English is more used than Korean. For her, English learning 

is not a ' fever' but a 'basic premise' that has been continuously sought after by Koreans. 

Participant E also agreed that English Leaming Fervor exists in Korea, but calls 

the concept "overly heated." He observed that, "An obsession lies in the mind of Korean 

people regarding English learning. Having such an obsession that every Korean should 

have high English fluency is wrong. "However, he did recognize the importance of 

English, particularly in the era of globalization, but he does not think learning English 

means globalization. For him, a more important agenda is how to improve the skills of 

those who already speak some English. 

English Language Fervor is typically noted in the economic sector where workers 

are constantly being pushed by companies. Specifically, the zeal for learning English is 

eminent in white-collar workers. Participant F describes this tendency based on his 

experience of working as an English instructor: 

While I was working at a private English institution, I remember there were 
many businessmen who were learning English in spite of their fatigue from 
work. The most desired subject was conversation ... English conversation was 
most needed for these people because some felt the necessity resulted from their 
jobs, but many felt the importance of international communication. They painfully 
experienced the difficulty of learning to speak and listen to English, and that was 
why they showed great interest in speaking and listening to English. 
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He also points out that this desire is rooted in becoming more competitive at their work 

place. These businessmen had to take English proficiency exams when they applied to the 

company. However, it was stressed that learning English should continue even though 

they successfully rose to the corporate environment. Landing the job was just a beginning 

for them; they are continuously required to enhance their scores on exams like TOEIC for 

promotion, and English competency is a major factor to better their economic success and 

prosperity in their careers. 

As participants commonly pointed out, English Leaming Fervor is pervasive in 

Korea, and it has penetrated various domains of Korean society. Students are being 

pushed by their parents, white-collar workers are continuously required to improve their 

English fluency, and kindergarteners have been exposed to English environments even 

before they fully establish Korean linguistic skills. The analysis of these participants' 

stories echo participant D's observation: English learning in Korea is not a "syndrome" 

"phenomenon" or "fever," it is more likely a people's constantly-sought-after premise. 

Topic 3: The Function of Government in the Spread of English in Korea 

The majority of participants recognized the critical role of the Korean government 

in the spread of English, and they agreed that the popularity and dominance of English is 

propelled and systematically supported by government. Most of all, the participants 

credited the educational policy, which greatly affects the curriculum in schools. 

Furthermore, participant D noticed a change in the English curriculum in the Korean 

school system. While he was attending school, English was a mandatory subject, 
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beginning with the first year of junior-high. But now, the initial grade for learning 

English has been lowered to the third grade, and the government has required that every 

elementary school hire teachers who have a specialization in English or are native 

speakers. He says, "In the end, the earlier start of English language learning as a 

required subject in elementary school is one visible result of how the Korean government 

actively functions in the spread of English. " 

However, this early English acquisition at the elementary level also has a side 

effect: parental pressure about their children's performance in English. This pressure is so 

severe that in many cases parents send their children to private institutions to learn 

English, even before they take the subject in school. 

For example, participant G tells a surprising story that she heard from her friend 

whose family moved back to Korea after spending four years in the States. Participant G 

is a 40-year-old female who is working on her doctoral degree in piano performance. 

Although her English learning experience at school is quite similar to the other 

participants, she did not have any outside-school training for English, instead spending 

four years in the States. According to participant G, unlike the parents in the States, 

parents in Korea usually begin preparing their children in advance before regular classes 

at school. English, as one of these courses, is also subject to this tendency. For a higher 

entry level in English at the test screening, parents prepare their kids in advance. She 

said, 

151 



Children have a screening test in third grade. To score at a higher level, they 
study more in advance ... This shows how the government plays a leading role in 
bringing out the popularity of English in Korea. I know one child who lived four 
years here and went back to Korea. I heard that he ranked in the intermediate 
level on the English screening test at his elementary school. It was a great shock 
to me ... 

She assumed that the fluency level of that child should have been higher than those who 

are currently studying in elementary school in Korea. Because that student not only 

studied in English but lived in a country where English is the primary language, it was 

unconscionable that he would not score at the highest level on the test. However, he was 

the opposite of her expectations, and it became a great concern for her because she is 

planning to go back to Korea fairly soon. 

Module 2: English in the Economic Context: English as an Effective Means for the 

Empowerment of Self: English= Winner, No English= Loser? 

Topic 1: The Importance of English in the Corporate Environment 

English in an economic context is one of the most passionate modules of the 

interview where the investigator got active responses. Most of all, because this module is 

closely related to their immediate experiences where they are involved in various 

economic activities, the investigator could conceptualize their understanding of English 

in a much more concrete way. Participants share their personal narratives from previous 

work, and they also relay cases of their relatives and friends. Generally, participants agree 

that having English fluency can be a significant means for the empowerment of self in an 

economic context. This self-empowerment is mainly triggered by their pursuit of 
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economic success, and it is an essential element, particularly in the corporate 

environment. 

The critical status of English in a business environment is evident even at the 

beginning of one's professional career. English fluency is one of the most desired 

qualities for both employers and employees, and job applicants put enormous efforts to 

improve their English capability in various ways, while they are in college or in 

preparation for their job. Many companies conduct face-to-face interviews in English as a 

part of their recruiting process, and job applicants try to give best impressions to 

interviewers regarding their English competency. In the following story, participant B 

notes that his English competency pleased his interviewers and consequently leads to 

success in his job: 

When I did my job search, I applied to 3-4 companies, and it was true that I got a 
job because of my English competency. One interesting thing during this process 
was to find out the English fluency level of the interviewers. The company I 
applied to sells medical equipments. The interviewers include the president and 
executives of the company. After I answered several questions, one of the 
interviewers gave me an English magazine [which might be published in their 
field} and asked me to read a paragraph from it. It was a group interview, and 
there were three other applicants before me, but those three did not read it well. 
However, I read it smoothly, although I could not understand it at all. After I 
finished reading, the president showed a great interest in me. 

After the interview, the participant thought the other applicants were better in the 

interview, and he did not expect any success. The company, however, selected him, and it 

surprised him. Interestingly, the distinctive features that he had were a license in his field 

and his capability in English. 
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Participant H discusses her brother's experience and how he capitalized on his 

English fluency. This participant is a 28-year-old female who is majoring in music 

ministry. She got a master's degree in piano performance while she was in Korea. Her 

English background is 7 years of academic training and 2 years of experiences from non

school settings. Her brother works for COSTCO ( a wholesale company whose base is in 

the United State of America). Although the store is located in one of the cities in Korea, 

many Americans visit the store because of its popularity in the U.S. However, the 

company has difficulty dealing with Americans, because there are not enough workers 

who are fluent in English. So, once the company finds workers with a limited ability in 

English conversation, they greatly welcome them. Also, the company provides more 

chances for promotion for these workers than those who do not have such English 

competency. Participant H comments that this kind of treatment towards workers is fair, 

and she adds, 

It is definitely right. For example, when a customer asks something and there is 
nobody to respond to it correctly, it may cause a serious communication error, 
and ultimately the company loses its chance for sales. However, if there is a 
person who can understand what the customer exactly wants and responds 
correctly to the needs of customer, it may immediately result in the sale of 
products for that company. 

The company even made a conditional deal with her brother based on his English 

proficiency. The supervisor of her brother said, that if he could reach the desired level of 

English fluency, the company would send him to any foreign branch he wanted with a 

greater salary. 
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Because the participant's brother works for a U.S. company, having English 

competency not only expands his chance for self-empowerment, but also contributes to 

the benefit of the company he is working for. One phenomenon in the economic sector of 

globalization is an increase in the number of foreign-based companies in Korea. More 

and more foreign-based companies - mainly American ones - are establishing their 

businesses in Korea, and the need for fluent English speakers has become a major 

concern for these companies. The experience of participant H's brother clearly shows this 

tendency, and his case illustrates the critical status of English in business environments. 

Participant B's story also demonstrated how critical it is for an employee to have 

the desired level of English fluency in a corporate setting. While he was in Korea, he 

worked for a multi-national computer product company whose base was in the United 

States of America. According to his description, because of the nature of his company, 

English competency was a mandatory requirement for all new employees. An English 

competency exam was required of all applicants for the company, and if they did not 

make a satisfactory score on that exam, they would not get a position in the company. 

Even after being admitted by the company, if one had a relatively lower score on the 

English exam compared to their coworkers, they experienced some disadvantages. One 

disadvantage was losing a chance for professional training in foreign countries. He 

recalled, "To be qualified as a participant for this foreign professional training, an 

employee should make at least 600 on the TOEIC. " 
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Participant C recalled a similar experience while he was working at a marine 

shipping company. As a deck officer who was responsible for the safety of the ship, 

having English fluency was directly related to the safe navigation and maneuver of ships. 

Also, to understand the international regulations and manuals which are mainly written in 

English, having an English fluency was not an optional requirement but an essential one: 

Once I began my job, I felt the importance of English more seriously. Most of the 
papers and manuals in this field are written in English. I had to sign many 
contracts and papers written in English. To do this, I had to understand contents 
100%. We use a special radio communication [between ships} to avoid the 
collision of ships. When I have communication with other ships in English, if I 
misunderstand [what the other said}, it may lead to a collision of ships. For 
example, the Singapore area is very crowded because of the quantities of ships. If 
I do not understand English 100%, it is directly related to the safety of the ship. 

His perception of English is an immediate result of his job function, and the nature of his 

job logically requires a level of fluency in English. Engaged in the various procedures of 

his job, he came to realize the gravity of English in a more rigorous manner. 

Topic 2: Standardized Test (TOEIC) and Its Importance 

The status of the standardized English test in the corporate setting is getting more 

significant, and more corporations and large companies used the test to evaluate the 

English fluency of their employees. As a result, workers are under continuous pressure to 

improve their scores to meet the requirement set by their companies. Participant F 

emphasizes the standardized test like this: 
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[It] reflects the necessity of practical and job-related English. The reason for the 
emphasis on this standardized test [TOEICJ lies in a company's perception of the 
importance of listening and speaking in conversation. Reading/comprehending 
sentences and having knowledge in grammar are not enough. It is of more 
importance how freely a worker can express what (s)he wants in the real 
situation. This perception causes company to push workers into more practical 
usage of English. 

Sometimes, the TOEIC scores have become a decisive measure to evaluate the 

employee 's fluency level in English. Set as a guideline by companies, the TOEIC scores 

play a critical role for employees whether he/she can get a better opportunity in a career 

path. As an example, participant B shares stories of professional training sessions held in 

foreign countries, and his stories prove how companies in Korea use TOEIC scores as an 

essential factor in evaluating their workers. He says: 

Training sessions are held worldwide. At that time, it was Grenoble, France 
where PCs were manufactured. Although the session was held in France, 
English was used as the main language. The large printer was made in 
Barcelona, Spain, but the training session was conducted in English. If the 
session was held in Washington or California, US.A., needless to say it would be 
done in English. However, managers need to verify the English fluency level of 
their participants, and the company sets the score of 600 on the TOEIC as a 
guideline. 

The company's TOEIC score requirement for employees also provided him an 

unexpected opportunity in his career. Like his colleagues who majored in engineering, 

English was not a serious concern for him at the time he entered the company (1994 or 

1995). He did not pay much attention to the importance of English and did not put 

continuous effort forth to improve his English fluency. However, it became a professional 

concern when he wanted to attend training sessions held in foreign countries. He recalled 

the situation at that time like this: 
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Even most employees whose major was in the humanities only marked 300-400 on 
the TOEIC. Needless to say, the scores of employees whose major was in 
engineering were much lower. Actually, there was one team leader (He called it 
"champion") who could not participate in the training program held in a foreign 
country because of his low score on the exam. In my case, despite of my limited 
English fluency, I, instead of him, led the team members on that foreign training 
program because of my exam score. 

For him, English fluency played a critical role in bettering his job chances, and his 

capability in English became an important factor which opened various opportunities in 

his career path, but also contributed to his empowerment and economic means. 

However, the focus on this standardized test also caused a side effect. Participant 

G reported her sister's story that shows a negative emphasis on the standardized test in a 

corporate setting. Her sister (now retired) is an immigrant to the United States of 

America, and she was hired by a corporation whose base is in Korea because of her 

bilingual ability. According to the participant G, her sister really did not understand the 

decision made by a Korean company in terms of selecting a head of their foreign branch. 

Her sister's company is located in Atlanta, Georgia, and the head of the branch usually 

comes from Korea selected by the main company. In most cases, the head of the branch 

was selected because of the excellent TOEIC scores. The person who was selected as 

head made almost a perfect score on the test, and the company promoted him. However, 

her sister experienced lot of problems with a head selected by this procedure. She 

complained to the participants, "Because this person did not accumulate much 

experience in the field and did not have much current information on the business site, he 

caused a lot of trouble in carrying out business. I could not understand why a company in 
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Korea would send this person as head of branch, just because of his English capability. " 

Participant G also added that because her sister lived a long time in the States and had an 

Americanized point of view, it must have been difficult for her to understand the 

procedure. 

Topic 3: English and Economic Competitiveness 

The participants commonly view English competency as an effective means to 

improve one's competitiveness in various realms of Korean society. One's English 

competency closely relates to one's economic success, and this tendency is not only 

manifest in the corporate environment but prevalent in the entire social mood in Korean 

society. Participant A shared his experience while he was serving as a soldier. "Bemuse 

my major was English literature and I was a college student before I joined the army, I 

was selected to represent my military department whenever U.S. army soldiers came to 

us. " He also added the perceptions of Koreans on people who could speak English. 

"Th ere is a social atmosphere in which people think English is a special language, and 

speaking English is a specialized skill. Because of this perception of English, Koreans 

tend to choose a person who has English fluency as a leader whether (s)he has enough 

qualification or not. " 

Participant I's story is also aligned with that of the participant A, but her case 

clearly shows how she enjoys economic profit based on her ability in English. She 

recalls, "[compared to my other jobs] I had a relatively higher salary while I was 

teaching English. And that was the period when I had the highest salary in my job career. 
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However, the reasons I won that job position was my experience in the intensive English 

program in the US.A. and the fact that my secondary major was English [her first major 

was Italian]. However, she felt that she did not deserve such favorable treatment from her 

company. She is critical of herself in that she did not expose herself to English in a 

rigorous manner and that she did not put extra effort for English. She believes that her 

academic background, her brief abroad experience, made it possible for her to have such 

a job with a higher salary. She mentions, 

The company treated me more than I actually was in terms of job ability. For 
example, if two applicants submit resumes to the company, one applicant with 
three months of intensive English program experience and the other with five 
years of studying in English in the U.S.A., the latter applicant has more chance to 
work in a better position and better condition. 

To her, one's length of exposure to English and fluency in English could determine one's 

job position. 

While participant I's story illustrates the bright side for people who have acquired 

English fluency, participant J painfully shows the agony and suffering of those who have 

faced difficulty because of their lack in English proficiency. Her husband has worked as a 

mechanical engineer in a defense military industry. Once he was assigned a project and 

had to research it, in many cases he then collaborated with researchers in foreign 

countries such as Russia, Great Britain, or the U.S.A. During this collaborative work, he 

naturally had multiple contacts with these researchers via e-mails or telephone calls. As a 

result, he had to write quite a lot of e-mails and letters in English, and sometimes he had 

face-to-face meetings with fellow researchers on their business trips to Korea. 
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However, his limited capability in English caused many problems during the 

communication process, and he suffered tremendously. Participant J thought it strange 

and asked her husband why he was so stressful. Her husband replied, 

I am continuously under stress when I write in English. I have to be extra careful 
and be aware that there exist differences in English expressions between me and 
them. Although I thought I sent e-mail without any errors, they might interpret it 
totally different. When this happens, it may cause a serious problem in the 
project, and it naturally results in enormous stress for me. 

His stress with English fluency unfortunately was exacerbated by his company's 

English requirement. He had to take an English test at least once a year, and the company 

kept track of every score. The pressure from his company had become another burden 

that he had to deal with in addition to his work-related stress. 

Participant J also points out a new trend in recent job applicants. Because of a 

company's emphasis on English fluency, job applicants include their passing TOEIC 

scores in their resume when they apply. In addition, to make their qualifications 

distinctive, most job applicants go abroad to participate in intensive English language 

programs before they graduate from college. 

Participant F mentions an interesting point regarding a company's emphasis on 

English fluency. For an employee, having English competency can lead him to economic 

success, but from a company's point of view, it can be a very appealing indicator for 

evaluating an employee's self-development. He mentioned, "Although employees may 

not use it immediately [English fluency} in their work, companies utilize it as a standard, 

noting employees who continuously put efforts in self-improvement and self 
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development. " Korean companies do not find immediately profit from an employee's 

English fluency, but employees are under great pressure that pushes them to enhance 

their fluency in English, whether it is for self-development or an investment for their 

career. 

Module 3: English in the Pedagogical Context: The Institutional Power of English in 

Education 

Topic 1. English in Higher Education 

Since the educational reforms implemented by Korea's national drive for 

globalization (Segyehwa), English has been a required subject beginning in the third 

grade of elementary school. Even before this change took place, English has already 

taken a prestigious position in junior-high and high school curriculum. Specifically, when 

high school students take college entrance exams, English is one of the subjects which 

takes the lion's share of the test score. This situation does not greatly change even when 

those students get into colleges, and participant A understands it within a social structure 

where English is stressed as the ultimate tool to get a desired job. 

Think of it. Students do their majority of their studying when they are freshmen, 
sophomores, and juniors. But, in the second semester of their junior year, they 
just prepare themselves for exams4 for job. They study TOEIC, TOEFL, English, 
and History. Generally speaking, they are only studying them to get a job. 
Because the current situation is like this, the influence of English at this moment 
is really enormous. 

His observation reflects the current status of English in higher education in Korea. 

Students' zeal for learning English and their anxiety to get a better job push them into 

4 In Korea, new job applicants for big corporations should take exams conducted by these companies. 
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extreme measures to their English competency in various ways. Almost every college in 

Korea advertises English courses. Furthermore, these courses do not count toward credit 

for their degrees, but the majority of university students take them. Participant D 

describes these courses like this: 

Colleges offer special courses in TOEFL or TOEIC. Usually, these courses are 
either early in the morning before the regular classes begin or in the evening after 
the classes are over. Many colleges have a separate department like the lifelong 
education department or adult learning development department, and every 
program is monitored by these departments. In my experience, these programs 
are being offered intensively during summer or winter breaks, and students can 
also take these courses during the semesters. 

She also points out the current phenomenon in Korean colleges that requires students to 

have satisfactory TOEIC scores before graduation. Nowadays, more and more colleges 

have set standard TOEIC scores, and regardless of their majors, students have to make 

these scores before graduation. If they fail to submit the score before the deadline set by 

the university, their graduation is postponed and students take the test again until they get 

the desired score or replace the test with extra English courses. Participant D understands 

this within the frame of a college's effort to enhance students' competitiveness. She 

asserts, "[To me} that is a way to improve the college's competitiveness. The TOEIC 

requirement for graduation reflects our society's need for English. By preparing our 

graduates with satisfactory test scores, our college can create a successful image to 

society. Standardized testscores can be a very efficient measure to show this effort." 

If Korean society is desperately looking for people who are fluent in English, why 

are college students only finding out its solutions in these outside curriculum classes or 
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classes offered by private language institutes? The answer can be found in the response of 

participant D. She points out the loophole in the curriculum of public education. 

Students try to find subjects that are not offered by the public education system, 
and take them to make their competency better. In the case of English, they will 
study English speaking to improve their English speaking capability. In the case 
of TOEFL and TOEIC, because tests are administered and evaluated not by 
college but by other organizations, students strive to meet the standards set by 
these organizations. As a result, taking a preparation course for these classes can 
be one effective way to enhance their scores. 

However, even satisfactory test scores do not seem to guarantee their English fluency. 

Although students have successful scores on these standardized tests, they still feel a gap 

between their actual level of English competency and their test scores. Participants D's 

perception of these tests shows why they are problematic: 

TOEIC and TOEFL are official tests, which are created and administered by 
US-based testing service companies. Because its validity is tested in various 
ways, we cannot deny the test itself. However, in Korea, there is a very unique 
approach toward these tests. Private institutions, which offer the preparation 
classes for these tests, hired instructors who train students only to find the right 
answers to the questions on these tests. As a result, some students are really good 
both on the test and in their real English competency, but some are only good at 
the test. These students are only trained to find right answers, and they are not 
successful in improving their real capability in English. 

Instructors find out, analyze, and categorize the pattern of the questions of the tests, and 

students memorize these patterns and apply them on the tests. With this procedure, it 

might be difficult to expect genuine improvement in English competency. Participant J 

also shares a problem in TOEFL test taking. Her approach to language is holistic, and 

based on this presumption, she does not understand time limitation on the TOEFL. She 

mentions, "During TOEFL, students give answers within a given time limit. But a 
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language is not like a math problem. I really don 't understand why students should solve 

language problems within a given time." By comparing her own experience with the 

TOEFL to her son's on T AKS, she exposes the duplicity of the test administration. 

Think of TAKS [The Texas Assessment of Knowledge and Skills}. In 
American schools, when TAKS are given to students, they do not have a time 
limitation, and teachers wait until the last student finishes the test. But why do 
foreigners have to finish tests like the TOEFL, GRE [Graduate Record 
Examination} or GMAT [Graduate Jvlanagement Admission Test} within a given 
time and must get a specific score to get into school? 

Her colleague' s case also clearly shows that time limitations on tests critically affect 

one 's performance. Participant J was in an intensive English language program, and she 

heard a story of a Japanese student from her instructor last year. According to the 

instructor, that student had a good ability in English, but she has serious test anxiety 

when taking an exam. When the exam was given in an informal and convenient setting, 

she did well and the scores were satisfactory, but with a real exam with a time limitation, 

such as mid-term exam or exit exam, she could not pass the test. Finally, the teacher 

recognized her nervousness with the exam, and did not give her any time limitation. 

Needless to say she passed the exam. 

Nevertheless, some participants still believe that there is a reliable relationship 

between the scores on these standardized tests and a student's actual English competency. 

Furthermore, these participants relate the higher scores on tests to a student's overall 

academic performance. Participant A claims, "Although people with high scores are not 

always excellent in their major field of study, to my eyes, they maintain good academic 

standings. On the other hand, those who scored low in these exams struggle with their 
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studies. In my case, I barely made 550 on the TOEFL, and I could not help feeling that I 

was doing just as poorly with my studies. "Participant G firmly believes that the test 

scores and one's academic performance are closely related and those tests are very 

reliable in measuring one's competency in English. 

However, this participant also expresses a concern about the standard TOEFL 

score set by specialized high schools in Korea. She is planning to go back to Korea after 

she finishes her study. She has two sons, and one of them will be in the last grade in 

junior-high school. Because he has spent four years and half in the United State of 

America, she does not worry too much on his English competency, but he has to satisfy 

the standard TOEFL score to have admission to one of these specialized high schools. 

She is aiming for specialized high schools which put an emphasis on foreign languages, 

and these schools have set TOEFL score requirements between the 213-230 ranges. 

During the preparation for the test, she learned an interesting point from her son: 

In fact, the TOEFL is a preparation exam to get into undergraduate studies. 
[What I found out from my son} is that he cannot understand the various texts on 
the test not because he cannot understand English, but because he has never read 
college level texts. Think of the test. Those passages and texts in the test come 
from various subjects, including Physics, Geography, Biology and etc. What I 
really don't understand is how students in Korea can satisfy this TOEFL 
requirement even though my son who has studied four years in the U.S.A. has 
great difficulty? 

Despite the fact that her son has quite a good competency in English, she resents 

that he has to satisfy TOEFL requirements, and she is more surprised at the English 

competitiveness in students in Korea. Participant G claims the excessive competition 

among students makes it possible for these specialized schools to set unreasonable test 
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standards, which is way beyond the high school level. She said to the investigator, 

"Although he graduated junior-high school with honors, I don't think he can easily get in 

to those schools. Without the help of special tutoring, he will never make it." Her ironic 

remarks clearly show how English in Korea has taken a dominant status in the Korean 

educational system in the 21st century. 

Topic 2. English and Private Education 

The portion of English learning in private education is enormous. Compared to 

other academic subjects, English has taken a prestigious position in almost every level of 

education. Driven by social change, in which English is perceived not as an option but as 

a must for survival in a globalized world, people in Korea put their best efforts to 

maximize their competency in English. This social mood forces parents into educational 

investments and has formed a huge private education sector in the Korean educational 

system. Parental zeal for learning English finally gave birth to "English Kindergarten," 

where every communication is done in English. Participant D describes English 

Kindergarten as follows: "It is a kindergarten where kids between 5-7 years old attend. 

Only English is allowed, and every curriculum is made in English. The majority of 

teachers are natives or people who can speak English like a native. Parents pay around 

2,000,000 won [2,000 in U.S. dollar}, and the class hours are from 9:00 a.m. to 1:00 

p.m." Based on the locations, the tuition greatly differs. The house income is closely 

related to the tuition level of the kindergarten. A kindergarten located in a richer, urban 

area requires higher tuition. If parents cannot afford these English kindergartens, they 
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choose private English language institutes. Participant B shares his friend's case and 

specially points out the economic burden these parents face because of their children's 

English education. 

My friend owns a private English language institute. It is for kindergarteners. 
Although it is not located in the center of Seoul [the capital city of South Korea} 
and in rich area, the tuition is not inexpensive. Despite that fact, many parents 
send their kids to this place. In worst case scenario, parents had to spend a great 
portion of their income to send their kid to that institute. The tuition was about 
$2 5 0 per month. In fact, although the overall income level of parents belongs to 
the middle class, there were many parents lower than that. Their average income 
is approximately 2,000,000 won [$2,000 in U.S. dollar}. To me, it is really a large 
amount of their income that they have to sacrifice 10% or 15% of their total 
income solely for their children's English education. 

The situation does not greatly differ in higher education either. According to 

participant H, almost every elementary student, she said "38 out of 40," attends a private 

English language institute and has two hours of class everyday. Sometimes, if the parents 

are passionate about English training, they arrange for a native speaker to visit their 

home, and have conversational sessions one or two times a week. Parental zeal for 

learning English partly comes from their expectations for their children's academic 

performance in school. Since the educational reforms triggered by Korea's globalization 

drive, English has become a regular part of the curriculum in elementary schools. 

Students officially start their English learning in third grade, but many parents send their 

children to private institutes for English class to give them a head start in school. 

Participant G said, "Kids are expected to have level test at third grade. To get to a higher 

level, they have to study more in advance." She also relays the case of her friend's kid. 
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"That kid has lived four years here in the States and went back to Korea recently. During 

the screen test, he scored in the intermediate range. I was really shocked at that.''-

Topic 3. American English as a Standard English 

English has been used by the majority of the countries in the world, and the status 

of authoritative English or standard English has been seriously challenged because of 

diversity in English in different geographical and cultural regions. Even in the countries 

where English is a native language, the authority of Standard English has been under 

provocative discussions. However, in Korea, the authority of American English still 

seems to be more powerful than any other Englishes, such as English in Britain, New 

Zealand, Australia, Canada, and Philippines, and people perceive American English as 

the most standard English of all. Participant I's remark confirms this tendency. 

In Korea, people do not speak in British English. I have never heard of it. To me, 
English spoken by an American with white skin and blue eyes is the most standard 
English. " Participant H also says, "Koreans have a fixed idea that the language 
spoken by an American is English. They do not understand Americans not as 
p eople who speak English, instead they fix their thought that English is the 
language used by only Americans. 

Their understanding of American English as a standard closely relates to the 

power of American culture in Korean society. Participant F witnessed the pervasiveness 

of American culture in Korea. Although he himself has never thought of American 

English as standard English, he accepts that there exists a tendency to view American 

English as authoritative English. He finds the reasons for this in various cultural, social, 

and educational contexts. 
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In our everyday life, we are only exposed to American English. We listen to 
and speak in American English. Think of the educational texts used by people. 
Those are based on American English. How about dictionaries, grammars, and 
expressions? We are mainly exposed to American English. Also, think of the 
students studying abroad. The majority of these students are studying in the 
U. S. A. Therefore, Koreans are naturally learning American English. 

His comment on the number of students studying abroad in the U.S.A. is 

suggestive, and, in fact, it is verified in the preference of college students' countries for 

intensive English language program. Participation in such programs is not an option but 

an essential qualification, especially for college students to expand their opportunities for 

better jobs, and almost every college student wants to participate before graduating from 

college. Participant I's response reveals why this program is so popular with college 

students. 

If financial situations permit, everybody wants to go abroad to study. The reason 
why they can 't all do so is cost. Those who participate in that program are surely 
different from students who do not. Grammar competency does not greatly differ, 
but students with overseas experience do not hesitate to talk to a foreigner. To me, 
they pretty much understand what foreigners say. There is a great gap between 
the student who only attends English language institutes in Korea and the student 
who goes to the U.S.A . and participates in intensive English language programs 
for 8-9 months. This experience can become a great advantage, and they even 
include it on their resumes. 

The perception of American English as standard English is prevalent in Korea, 

and it has established institutional power in the minds of Koreans and has influenced 

many aspects of pedagogical approaches in Korean society. More and more students 

target America for intensive English language programs or degree programs. Participant I 

points out that the total cost for this program can be a determining factor for students. 
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According to her story, nowadays, students mainly go abroad to countries like Canada 

and Australia. If their financial situation is limited, they go to the Philippines. 

However, she said, "By the way, these people (students who choose different 

countries other than th<: U.S.A.) say that they have to go to the U.S.A. in the end to 

correct pronunciation and so forth. Also, because the quality of colleges in the US.A. is 

better than those of colleges in other countries, they feel a need to go there." This story 

clearly shows how the preference for American English critically affects the choice of 

country for English training. Furthermore, participant G's story surprisingly illustrates 

how a degree from an American institution can manifest its power in the Korean 

educational system. 

In my field, [Music Performance], degrees from American institutions are 
absolute. For example, my final program in Germany is Konzertexamen, but 
it is not a degree but a diploma. If a college in Korea wants to open a 
doctoral program in the department, it must satisfy the number of doctors in their 
department which is set by the standard by government. However, those persons 
who receive Konzertexamen in European countries do not count toward the total 
number of faculty. They cannot teach graduate courses and cannot advise thesis 
or dissertation for graduate students. Only faculty who receive doctoral degrees 
at American institutions can do that. Therefore, when colleges hire their faculty, 
they prefer professors with American degrees to European degrees. 

She suggests unfair treatment for those who have basically achieved the equivalent 

academic achievement. Staffing choices based on American degrees have ultimately 

affected a student's choice for the county for his or her major study and have 

systematically produced more and more scholars and professors with American degrees. 
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Module 4 English in the Linguistic Context: When English Meets Korean 

Topic 1. English as an Official Language in Korea 

Korea has its own distinctive alphabetic system, and Koreans have great pride in 

it. Because of this historical background, when certain groups of people carefully 

proposed English as an official language, it has provoked ardent discussion not only in 

the intelligentia, but also in Korean society as a whole. Those who agree to the proposal 

claim the immediate and unavoidable need of English in this globalized world. For them, 

English is no longer for only select persons, instead they assert it is for everybody. Also, 

they point out the tremendous expense people invested in English. According to their 

claim, if people stop spending their income on learning English, its economic effect will 

be enormous. On the other hand, for people who oppose to this proposal, having English 

as an official language in Korea challenges the core identity as Koreans. These claims are 

strongly supported by scholars and professors in professional organizations and societies 

whose task is to maintain and develop Korean language. Participants' responses are also 

divided into two sides, and each participant shares significant aspects of this issue 

respectively. 

Although the proposal itself is a recent one, participant H mentioned people who 

already use English in their lives even before this discussion of its officialization. She 

continued, "If English were adopted as an official language in Korea, there would be 

many advantages for Koreans. They would find many opportunities not just in Korea but 
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in foreign countries. More people would go abroad and get jobs there." However, she 

also mentioned a possible disadvantage. 

Although more and more people are exposed to English, the 
competitiveness among people will greatly differ. Even now, people under 
[ economically j favorable environment have more chances to expose 
themselves to English and have more opportunities to access English, but people 
who do not have such environments have totally different stories. 

Her understanding of one's accessibilities to English is framed by one's financial 

situation. Based on one's economic status, people may have limited or unlimited access 

to resources to improve competency in English. Her concern for the inequality in one's 

access to English learning is also tied to participant C's explanation of the recurrent cycle 

spread over the generations caused by the differences in income levels. He thought, 

For example, those who formulate the low income level layer in Korean society 
could not invest sufficient resources [in terms of time and money] for their 
children to improve their English. On the other hand, people who belong to the 
upper income level use any means to make their children 's English competency 
better. Those parents critically recognize the importance of English in their 
children. They are well aware of the benefits which English competency would 
bring to their children. To the eyes of people who have an unfavorable financial 
situation, it has become the recurrent phenomenon generation after generation. 

According to his explanation, the financial situation not only limits or expands one's own 

opportunity to access English learning, but also controls the chances for one's 

descendents. 

However, the officialization of English in Korea gains support at least in 

commercial domains. Participant E claims, "Inside corporations, it [ officialization of 

English] is meaningful. If there exists frequent contacts with foreign companies, it could 

be a good strategical movement to enhance the company's competitiveness. "Participant 
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Falso expresses the necessity of officiating English in the corporation setting. He claims 

recent situations in corporations do not require English only for employees in certain 

departments, such as international or trading departments. Instead, English has been used 

in almost every department of a corporation. Especially, he added, 

In financial circles, many foreign-based companies have established their 
businesses. Under these circumstances, English has become the everyday 
language which employees use in their line of duty. Making a [English} document 
for a foreign company is no longer the job of the international or trading 
department. Regardless of their department, employees have to write and carry 
out their work in English. 

The changes in business settings and the practical demand for English as a 

communication tool in the corporate world push both employers and employees to 

perceive the officialization of English as an attractive means for survival in an 

increasingly competitive globalized market. 

Participants, however, emphasize a careful approach to the practical 

implementation of English as an official language in Korea. They stress the balance 

between English and Korean education. Participant E asserts, "If English can be taught 

together in school with proper teaching of Korean [ as a way to officialize English in 

Korea}, it will not cause any problem. It can be problematic if we only focus on English 

education while we are indifferent to Korean language education." Participant F also 

specifies one discerning condition for the implementation of English as an official 

language. He claims a gradual change in the actual execution of the proposal. "To absorb 

the impact of change, officialization needs time for adjustment. The age for English 

education should be gradually lowered. Once it successfully settles down, then we can 
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move into the period of officialization. I don 't know whether it may take 10 or 20 years 

from now. " 

These participants mainly address the economic benefits which may result from 

the officialization of English in Korea, but on the other side of the spectrum, there exist 

participants who strongly oppose this proposal. For them, language is a distinctive 

element in a culture, and it is closely related to one's national identity. Participant D 

opposes the proposal based on the following reasons: 

When we call a language an official one, we mean that it is a language that 
everybody can use conveniently. In other words, from kids to elders, 
regardless of their age, people should be able to have a smooth conversation 
using that language. This will be possible only with its corresponding 
cultural background. However, I don't think American culture is fully established 
in Korea. That is why English is not yet a language for all people in Korea. 

The current status of American culture in Korea can be aligned with Korean's 

pride in their native language and culture. Participant I opposes the officialization 

proposal, and she proudly presents Korean language as a distinctively unique and 

wonderful one. She asserts, "To my thought, if English is used together with Korean, we 

may lose it [Korean} without further development. We are eager to learn English because 

we feel it necessary, but the Korean language will be lost because Americans or 

Europeans do not feel the same absolute need to learn it. " 

Participant F mentions the proposal of officialization ultimately challenges one's 

own identity. He perceives language not simply as a tool but as a system which affects 

one's mentality. He claims, "Because a language can change one's thinking system and 

affects one's basis of cognition, there exist many people that a language can cause a 
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crisis in one 's identity." Based on this, he points out possible problems that officialization 

of English may cause in Korea society: 

In case the officialization of English takes effect before people know their native 
language, and especially if children are exposed to English before they fully 
establish their identity as Koreans, I think, their thinking system will may be 
hybridized. There are many people who argue this point because one's linguistic 
identity is ultimately related to one's racial and cultural identity. These people 
insist there will be side effects of the officialization of English. 

He also points out the issue of expense. For functionality of this new change, government 

will need to establish an infrastructure in which people can freely access various kinds of 

resources and materials. This will only be possible if the government invests tremendous 

amounts of money and human resources. Because of this, those who agree to the 

officialization of English suggest that people could save much money and resources if 

English is officialized in Korea. As we have seen in previous modules, Koreans already 

have spent unbelievable amounts of money and time just to learn English, and this 

expenditure has become one critical element which aggravates the economic burden in 

the majority of Korean households. Therefore, for those who suffer financially to learn 

English, officialization can save their immediate expenditure and create opportunities for 

spending for other causes. 

Topic 2. English and Its Influence on Korean 

With the influence of English on the Korean language, many participants express 

a serious concern, mainly focusing on the "linguistic purity" of the Korean language. 

Participant I states, "Because of English, Korean is under attack. Both meaning and word 

itself can change." She continues, "For example, there is a word "Hai-ru." This is the 
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combination of the English word 'hi' and the Korean 'ru.' In addition there exists case 
' ' 

where a Korean word is spelled in English. These words do not exist in English. The 

Korean word, "~[jjang]" means 'cool,' and we write it 'zzang' on the Internet. The 

development of communication technology makes Korean easier to access to English. As 

a result, English is more easily picked up than before and quickly incorporated into the 

Korean language. As she observes, English is aptly intermixed with Korean in 

cyberspace, and people, particularly, the younger generation, creates, distorts, and adopts 

many English vocabularies and expressions in their everyday communication process. 

While the younger generation naturally adopts English into their everyday 

communication, middle-aged groups use English for a different purpose, and it is 

manifested in the perception of intelligentsia group. Participant J told another story about 

the mixture of Korean and English. "My husband speaks with a mixture of Korean and 

English. For example, when he saw that I was a little gloomy, he said, "Onul Nuh Wae 

depressed doi-uh it nya? " [Why are you depressed today?} With this question, I replied, 

"If you want to speak in English, say everything in English or speak in Korean only!" 

She also added her observation on the conversation among her husband's coworkers. It is 

common for them to throw English words into their conversation in Korean, and she 

sometimes does not feel comfortable about it. 

Her observation of the coworkers is suggestive, and it clearly shows the 

perception of English in the Korean intelligentsia group. About the mixture of English 

and Korean, she once said, "For them, the mixture of Korean with English words can be 
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a way to show off their standard of intelligence. By doing so, they think people look upon 

them higher in the level of intelligence." She thinks it strange behavior and refutes their 

position by asking whether they can speak every conversation in English. Unfortunately, 

none of them could fluently speak every part of their conversation in English. She asserts, 

" What they speak is neither Korean nor English." Also, she recognizes that behavior as 

an expression of pride on the level of their knowledge in English. Her comments 

ironically show the gap between one's perception of English and one's English 

competency in the real world. 

Participant I also agrees that Koreans relate one's English competency to their 

intelligence level. She states, "In Korea, there exists a pervasive awareness that people 

with a better English competency are also better in their overall abilities." She 

furthermore mentions, "Nobody says this obviously, but there is a tendency in people that 

English is better than Korean and that American culture is better than Korean culture 

because those people who speak English well are intelligent." Using English words in the 

conversation seems to be a fashion in Korea, and especially more and more people in the 

intelligentsia tend to incorporate English words in everyday conversation. The popularity 

of English in this group affects the perception of English in the remaining population of 

Korean society. 
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Topic 3. English Language/American Culture and Its Impact on Korean Value 

System 

The interaction between English and Korean not only causes a change in the 

Korean' s linguistic environment, but it also brings out a conflict in the consciousness of 

Koreans, which is characterized by the tension between American and Korean ways of 

thinking. Participant I's case illustrates how her use of English influenced her way of 

thinking. After her intensive exposure to English, she came to realize that her way of 

thinking had changed. 

When we express our thoughts in Korean, we tend to do it with circumlocution, 
For example, when we are asked to say yes' or 'no, '{instead of saying it in a 
straightforward way} we say something different from these two answers in 
Korean. On the other hand, in English, we definitely choose either yes' or 'no. ' 
Because of this, my structure of thinking has changed a lot. I may say that my 
thinking has become more logical. 

Participant G identifies the origin of the conflict in language's inseparable 

relationship to culture. For her, learning a language is not simply acquiring a new 

language. It presupposes the acceptance of the corresponding culture. Because of this 

point, she thought learning English could result in conflicts within her thinking system. 

Because one cannot separate oneself from the absorbing power of a culture, it has 

become a challenging task for people to keep a distance between one's genuine culture 

and a foreign one. She also provides an example to illustrate her point. Her two sons who 

were born in Korea but have spent about four years in the States have trouble training 

themselves in Korean table manners. 
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In Korea, when young ones have a meal with adults in the family [such as parents 
and grandparents}, they have to offer the foods first to the adults. They also ask 
adults first whether they want food or not, and after the adults give answers then 
they can begin their meal. My sons keep asking why they have to follow that table 
manner. Because they have lived here and have been accustomed to American 
culture, it is hard for them to understand it, and I have trouble training them to 
follow that manner. 

Intensive exposure to American culture has shaped her sons' ways of thinking, 

Americanized them, and they naturally follow the cultural norms which are prevalent in 

their minds. As a result, a conflict has occurred between their mother's consciousness and 

theirs. 

On the other hand, participants F and H agree on the prevalent power of American 

culture in Korean society, and they point out that American culture has been actively 

introduced through various channels into Korean society. Participant F said, "The area of 

culture is most sensitive to Americanized thinking. In Korea popular songs and 

Hollywood movies are opened almost at the same time as the native land [ main land 

America}. The fashion industry [in Korea} is almost simultaneous with that of America." 

Participant I shared her experience when visiting Korea, and she was surprised at the 

fashion trends in Korea. "When I visited Korea during my break, I almost could not 

distinguish whether I was in Korea or in America because people in Korea were wearing 

pretty much the same kinds of clothes here." The simultaneous news broadcastings, 

movies, and music make it possible for Koreans to access issues with ease, and during the 

process of interaction with these cultural elements, Koreans have been naturally exposed 

to American values and standards. 
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However, participant F complicates matters further when he interprets cultural 

elements as being famed by ideological implication. For example, he states, "The phrases 

or logos p rinted on T-shirts ultimately reflect American values ... It may be the reflection 

of cultural or industrial ideology of English countries. Also, it can be a catch phrase 

which is strategically selected to make their profit the most." He even warns of the 

danger of these cultural elements. The problem lies in one's acceptance of these cultural 

elements without any critical understanding of its historical or social background. If 

people absorb these cultural artifacts without any criticism, it can cause a serious problem 

in one' s value system and way of thinking. 

Regarding the powerful status of English and its influence on Korean 

consciousness and culture, participant A poses a provocative question. When he sees 

popular foreign franchise restaurants, such as Burger King or KFC [Kentucky Fried 

Chicken], and when he feels American hip-hop music is naturalized in Korea, participant 

A thinks these are possible because of the popularity of English in Korea. On the other 

hand, he asks to himself, "If a language [that Koreans are eager to accept} belongs to 

underdeveloped or low-income countries, can they put such efforts in learning it?" 

According to his expression, people can be an "opportunist" to a powerful language in a 

society. Once they have realized that a certain language is worth learning, and once they 

have found out that there exists a national or social drive for a specific language, people 

strive to learn that language using every available means they have. The acceptance of 

cultural elements comes naturally in their process of learning. Participant A claims, "They 
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have conceptualized that a language is a part of culture, and they actively try to accept 

these cultural artifacts without the steps of filtering." He notices that in their mind they 

have a misconception that they can speak English well only if they have experienced 

American culture. 

Overall, participants demonstrate their understanding of English within the 

broader category of a culture. They also indicate the immersion of American culture 

accompanied by the popularity of English in Korea is noticeable in various domains in 

Korean society. American culture which is manifest in various cultural artifacts has 

provided fertile soil in which English has been actively introduced and accepted without 

critical understanding. Consequently it has created a gap and conflict in the 

consciousness of Koreans. 

Module 5. The Influence of English in Cyberspace and Media: English as a Medium of 

Cultural Transmission, Fortification, and Reproduction. 

Topic 1: English in the Mass media 

The dominance of English in media is absolute, and every participant 

acknowledges English has been widely circulated in television programs, movies and 

popular music. With the development in technology, people have more opportunities to 

expose themselves to the influence of English, and they have been placed under the 

heavy artillery of English words and English cultural elements. Participant I's story 

confirms the popularity of English in mass media, and her indication of change in 

television programming shows how the status of English has changed over the years. 

182 



Even 20 years ago, if a television program contained English conversation, it is 
either being dubbed or captioned in Korean. However, nowadays, it is aired 
without interpretation or subtitles. Think of movies. In those days, English movies 
were dubbed in Korean. How about dramas? When a drama has a scene of 
English conversation, it would be subtitled in Korean. But, nowadays, 
broadcasting companies do not provide subtitles for simple English words and 
expressions because they assume that people understand it without further help. 

Satellite television technology makes it possible for Koreans to access directly 

American television programs, and they watch CNN, talk shows, and American sitcoms 

with ease. However, this direct contact with American cultural elements also has a 

possible negative impact on their lives. Participant C mentions a side effect caused by 

American sitcoms. "For example, when Koreans watch sitcom, 'Friends,' they are 

exposed to the heterogeneous culture without any protection. Some of them want to 

imitate the way of living represented in this sitcom. Consequently, they long for co

habitation culture represented in the sitcom." According to traditional Korean standards, 

co-habitation before marriage is not morally sound. Consequently, the spread of 

American cultural norms through American television programs could bring a serious 

clash with Korean cultural standards. 

Participant D points out another negative aspect of English in the mass media. She 

claims the pervasiveness of English in talk shows and comedy programs and worries 

about its impact on the everyday language of Koreans. Because of its easy accessibility, 

celebrity talk shows and comedy programs are popular programs for viewers in Korea 

regardless of their age. However, there exists a tendency in these programs for English 

exclamation words to be used too much. Her concern is based on the media's dispersive 
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ability. With the help of media's distribution power, these misused or abused English 

words and expressions can be spread to a wider Korean population. She adds, "Because 

these English words are used indiscriminately in media, these words naturally come to 

people's consciousness without any resistance." Ultimately, she worries that English can 

be used as a tool which governs Korean culture. 

In a television show, when a celebrity star says "Wow Wow, "everyone who 
watches that show uses that expression in the same situation. Once it is aired to 
the public and accepted by people, it will be spread easily, and people use it 
without thinking that it is an English word. Worst case, we even may lose the 
corresponding Korean words. 

English is not only prevalent in television but its status is also distinctive in Korean 

music. Participant G shares her son's unique experience in Korea and addresses the 

prevalence of English in Korean popular music. After his visit to Korea, her son brought 

back a Korean audio CD and played a song from it to the participant. It was full of rap in 

English. What surprised her was her son's reaction to the song. He told her, "There is 

something really strange about this song. This is surely a Korean song performed by a 

Korean group. But the rap at the beginning of the song is exactly like the one by a 

genuine black guy." He wonders how Koreans can speak perfect black guy English. In 

fact, he was culturally shocked by the perfect English rap from Korean singers whose 

primary language is definitely not English, but his example of Korean music is not an 

exceptional one in Korea. Nowadays, almost every Korean popular music piece, 

regardless of its genre, contains English words or phrases. 
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Topic 2. English in the Cyberspace 

Participants identify English as the most dominant language in cyberspace, and 

they provided many empirical evidences. Even before the Korean government's 

globalization drive, English seemed to have already established a prestigious status in 

cyberspace, and participant A's story confirms it. 

When I was attending a graduate school in Korea, it was around 1995, not 
many Korean websites with good qualities existed. I could get information in 
Korean about entertainment, hobbies, or non-academic themes, but I felt 
strongly that I should retrieve information from English websites if I wanted 
materials for my research and studies. 

He noted that the qualities of web contents on Korean sites have been upgraded, but still 

he believes there is a gap between Korean websites and English ones in terms of their 

contents. According to his experience, he insists that the content of English websites is 

specialized and the quality is more professional. For these reasons, he mentioned that the 

information from English websites is more reliable than from Korean sites. 

The current status of English in cyberspace is first observed by the participants 

through the popularity of English words in computer-related terms. Participants 

commonly point out the terms related to computers and the Internet are predominantly 

English. Participants J provides examples of English terms. "For example, mouse, 

monitor, Keyboard, screen, searching, browsing, cut and paste, etc. we have to use these 

English words to name these things. " She also points out that we accept these terms so 

naturally that we do not even think them as foreign words. "Originally, those words are 

introduced to us as English words, but people do not think of them as foreign words. 
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Instead, they use those words like ones in the Korean language." Popular English words 

greatly affect the linguistic consciousness of Koreans so that they freely use these words 

without the recognition of their foreign origin. 

Participant D agrees to the dominant status of English in cyberspace, and she 

points out the abundance of English contents on the Internet. "English websites exist in 

every subject area. Also, there is not even one website that does not contain English 

words inside the content. Most of all, URLs are written in English. Because of that every 

user of computers has to know or is at least exposed to English. " She provides a more 

complicated case verifying the popularity of English in cyberspace. 

In the case of my department, [She is in the department of library and 
information studies} we sometimes do collaborative research with European 
researchers. Most of these European researchers use English in international 
conferences, although they use their native language within their native region. 
When they develop a system using computers, they select English as an operation 
language. Also, in the case of a database, they develop it in English, so that users 
should use English for browsing. 

Her experience does not look like an exceptional one, and for the majority of computer 

users, English has been recognized as the most essential language for the retrieval of 

target information. Participant I also shares her perception of English in cyberspace, and 

she points out the eminence of English in the process of web-browsing. "When we enter 

Korean words into any search engine, Korean websites come up first. Then, you can 

easily see sites in English can't you? During my web-surfing process, I have never seen 

sites in Spanish or Italian. What does this mean?" The demand of English on the Internet 

has finally brought out an additional change in the function of many web search-engines. 
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She notices, "Nowadays, we can even translate the entire web-sites or web documents 

from English to Korean or vice versa. Using the 'translate' function on search engines, 

you can easily translate your information with a couple of mouse clicks. " 

Her observation on the status of English in cyberspace is echoed with Participant 

E' s experience in his work. While he was in Korea, he worked as staff in the National 

Assembly Library, which corresponds to the Library of Congress in the States. He 

recalled, 

Because of my job position, I had to refer to various kinds of foreign documents 
and literature. However, the majority of the material I worked with was written in 
English. Not only print material, I also had to handle a lot of digital and virtual 
material as well, but English was the most popular language in these references 
too. Therefore, English competency greatly affects the effectiveness of one's job 
performance. 

Participant D's and E's description of their professional experiences demonstrate that 

English has already established a prestigious status in cyberspace, and its influence is 

more powerful than any other foreign language in Korea. 

However, the domination of English in cyberspace also brings out a complicated 

issue, and it is present in everyday use of Korean language in online communication. 

Many Korean scholars who point out the crisis of the Korean language commonly 

indicate that communication in cyberspace has seriously damaged the purity of Korean, 

and identify the use of English as one important factor which brings out the change in 

Korean. They also claim, Korean in cyberspace has been severely distorted, and users in 

cyberspace have undergone a tremendous change in their use of Korean. Participant C 
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worries about this phenomenon, and he even states a conversation block between people 

who are familiar with this distorted language and people who are not. 

[In the Internet communication} there exist many elements which destroy the 
authenticity of Korean in terms of grammar, vocabularies, logic and structure. 
For example, when an English book is translated in Korean, we surely understand 
there are some English words and expressions which can be only expressed in 
English. However, with Internet communication, especially people from the young 
generation intentionally use broken Korean though they have knowledge and 
capability of using Korean without serious errors. Also, because of the people 
who incorporate English in their online conversations, interruptions in 
communication can happen. 

Participant D provides a real example to illustrate the distortion of Korean caused 

by English in cyberspace. She says, "In online communication, there exist cases of 

distortions of Korean words and the mixture of Korean and English. When I made a 

typing error during my chat with a friend, I typed "Oops" in Korean. Although it is an 

English word, my friend does not have any problem in understanding it. "The fact that 

her friend understands that word without further explanation reveals that she not only 

perceives the meaning of that word but also is thoroughly familiar with the situational 

context that accompanies that word. 

In sum, the users of the Internet aptly adopt English words into their online 

communication, and this tendency has become natural in the young generation. For 

Koreans, English has dominated cyberspace both in quality and quantity. Almost every 

content on the Internet is accessible in English, and users have a tendency to put 

authenticity on the quality of those English contents. English is also a popular language 
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in Koreans' online communication activities. As a result, Korean language is 

experiencing serious distortion, which affects its linguistic purity. 

Module 6. English and Globalization: English in the 2 ]51 Century 

Topic 1. English and Its Future in Korea 

In regard to the prospective picture of the status of English in Korea, almost every 

participant answered English would remain at an eminent status in the major domains of 

Korean society. The institutionalized power of English keeps pushing students to strive 

more for English acquisition. Supported by the government's educational reform policy, 

English will reinforce its influence in educational fields as the most wanted subject. 

Participant G even predicts English will be naturalized in the next generation. "Rather 

than a reinforcement of English, in our children's generation, English will become 

naturalized. " She adds an explanation, "The naturalization stage is only possible after 

the reinforcement stage. " To illustrate her point, she narrated an interesting incident she 

had while her family stayed in Korea. 

During summer break, my family went to Korea for a vacation. On the way to the 
vacation site, the bus was caught in the middle of traffic. There were other 
children whose age was similar to mine. When the bus could not move forward, 
one child opened his backpack and took out a cassette recorder and listened to 
tape playing conversation from "Sponge Bob." I asked him his age, and he 
identified himself as a first grader in middle school. 

She was wondering about the behavior of that boy and asked, "Have you ever lived in the 

United States of America?" The boy lived only in Korea, but he was listening to that tape 

to finish his assignment from private English institution. That boy said he could 
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understand every conversation from the tape, and as an assignment he had to transcribe it 

in English. 

The naturalization of English in the future is also noticeable in participant A's 

story. He compares the influence of English to that of Greek and Latin in past centuries. 

He asserts, "We live in a world where English is the most dominant language. For 

example, around 2000 years ago, Greek and Latin were the most influential languages in 

the world. Just like that, I believe English's power will continue from now on. "English 

has become an internationally official language, and because of its powerful status, he 

claims it is natural for students to learn and use it as a tool. In the near future, he adds, 

"The influence of English is already so powerful that, to me, it will be a naturalized part 

of our everyday life. I believe that the question itself, whether English is influential or not 

in our society, will be a meaningless discussion." He thinks positively toward people's 

perception that English can be a successful tool, but he criticizes Koreans' attitude that 

having English competency is everything in one's life. 

Participant C's position on the future of English is basically identical to those of 

previous participants. H<?wever, his understanding of the status of a language, which is 

framed by the combination of a nation's political, cultural, and economic hegemony in 

the world, faithfully supports a bright future for English in 21st century Korea. As his 

basic thesis, he claims, "Language equals power. " 
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Because the U.S.A. is a domineering country which has political, military, 
cultural, and economic hegemony in the world society, we have to use its 
language, English. I do not think, from now up to 100 years, there will not come 
any language which replaces the current status of English. Think of the age of 
Rome. Latin had been used as the major language. When the British acquired the 
world's hegemony, British English took its dominant place. Nowadays, America is 
the most powerful country in the world, and American English has been widely 
used by people in the world. The popularity of English is a worldwide situation, 
and I think Korea cannot help to follow the major flow. 

Inside the worldwide globalization drive, English is recognized as an essential survival 

tool, and more nations and people will respond to the demand of English. Participant C's 

insightful comment verifies the leading function of English in globalization. He identifies 

English as one of two key elements in globalization. "English language has an initiative 

role in globalization. While we say a computer is hardware component, English is the 

software component in globalization because English makes it possible for people in the 

world to communicate to each other. " Some participants carefully predict the possible 

spread of Chinese based on the current economic development of China, but their 

opinions are not strong enough to challenge the future of English. With regards to 

English's influence on Korea, participant H predicts the Korean language will still keep 

its status as the first language of Korea. However, she accepts the increase in the number 

of people who will use English, but she thinks the officialization of English will not 

happen. 

Overall, participants agree English will maintain its dominant status in Korea in 

the 21st century. The globalization drive is sweeping every country on the earth, and the 
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status of the U.S.A. as a domineering nation will naturally require the use of English for 

those countries and people who want to join in this irresistible current. 

Topic 2. Educational Reform Policy and Early Study Abroad 

In the process of implementing globalization in Korea, educational reform is a 

distinctive agenda, and especially the introduction of English as a mandatory subject in 

elementary school clearly shows the Korean government's intention to prepare Koreans 

for the coming age of globalization. The majority of participants welcome the 

government' s decision and accept it as a proper step in becoming citizens of a globalized 

world. Furthermore, some participants even claim that 3rd grade is too late to start English 

education and insist on lowering the starting age. Participant C strongly believes, 

"Sooner is better for learning foreign languages. I think it [mandatory English learning 

class} should begin earlier. I believe it is safer and healthier for those children to begin 

English learning in the ]51 grade or kindergarten. "He also addresses the cases of 

Singapore, Denmark, and the Netherlands where English has been taught to younger 

children. The early education in English, he believes, affects one's international 

competitiveness. For example, children in the Netherlands have training in English along 

with Spanish and German, and this linguistic competency makes them more competitive 

in the world. So, he even suggests that in Korea not only English, but also Chinese or 

Japanese could be subjects for children in school. By doing so, children would be 

exposed to foreign languages and then accompanying knowledge and information as 

well. 
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His position on children's English language education is tied to participant J's 

observation of her two children. While she was raising her two children, she observed 

differences in linguistic behaviors and credited earlier of English education. 

I think beginning of English education in the 3rd grade is late. My elder son 
first met a foreigner at 3rd grade, and his younger sister at the age of six. 
However, I could find a lot of differences in these two children. For 
example, they show great difference in pronunciation of English words and 
comprehension ability. So, I believe English education should begin earlier 
age, and that is why I think 3rd grade is late. 

Both participants point out that 3rd grade is already too late to generate maximum 

results with English education, and they shared the idea that earlier exposure to English 

can facilitate one's linguistic capability more effectively. 

However, the urgency for English education at an earlier age should be balanced 

with a careful consideration of side effects. Participant F asserts an intentional effort by 

the government should be made to keep balance between English education and possible 

confusion in one's value system. Participant F's starting point for this claim lies in his 

critical understanding of a language. He states, "What we should remember is a language 

can govern one's thinking system. For example, English language carries English 

elements and reflects an English thinking system. This means the English language can 

accompany social and cultural attitudes based on an American value system. "He 

concedes benefits result from early education, but he also indicates that the same policy 

could become a serious loss to Korean society, which will cause the conflict and 

confusion between the generations. He explains: 
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We cannot immediately visualize this loss, but as time goes by~ this loss can 
take the form of "conflicts and confusions. "If we have a gap in our thinking 
system, we may experience psychological confusion in communication and value 
systems. Although, I believe, there exist universal values regardless of race, 
nation, and culture, difference between Western and Asian values are definitely 
present. Because a language reflects cultural and social attitudes, early English 
education may have a possibility of causing conflict and confusion. 

In a globalized world where endless competition exists, it seems inevitable for 

him to accept English as an essential element, but he emphasizes the importance of 

balance. If children are under an intensive influence of English before they establish their 

own thinking system based on Korean culture and values, they will experience a serious 

identity crisis. 

In addition to the government's educational reform policy, "Early Study Abroad" 

is another important issue which reflects the prospective picture of English in Korea. The 

growing importance of English in a globalized world and the zeal for English learning 

pushes many Korean parents to send their children abroad as an effective way to prepare 

them for the future. Regarding this issue, participants' responses are divided in two ways. 

Those who agree with the growing importance of English, strongly support Early Study 

Abroad as a timely decision to equip their children with essential skills, to compete on a 

global scale. On the other hand, some participants point out that children will suffer 

psychologically from separation of their family. 

There is a pervasive social mood among Koreans for Early Study Abroad, but 

participant D identifies this movement as a by-product of an invisible Korean class 

structure. 
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I understand their mind. To move up to the upper level in the invisible Korean 
class structure, one need to improve their abilities, and English is the most 
critical way. If one has a degree from an institution in the U.S.A., it can be a 
short-cut to success. Therefore, parents decide to send their children at an early 
age. They think they are providing an opportunity for them. 

By improving their English competency these students have accesses a powerful 

tool to change their social status. On the other hand, she adds, "If one stays only in 

Korea, no matter how he is doing well in his studies, he cannot find a way to change his 

class. " Her observation sounds somewhat oversimplified when considering the 

complicated motivations parents have for their children, but it at least demonstrates how 

English competency critically contributes to the construction of one's social authority. 

Based on his own foreign language experience, participant E supports the Early 

Study Abroad. "!found learning a foreign language at an early age can be a way to 

improve one's fluency up to the level of a native speaker. If children start their foreign 

language learning at an earlier age with native surroundings, that will produce really 

good results." Participant H also agrees that Early Study Abroad causes immersion where 

English is absolutely necessary. She even adds, "If I were born again and had all the 

necessary conditions, I would choose early study abroad without any hesitation." While 

these participants share an idea that Early Study Abroad can be a productive choice for 

their children's future, other participants insist it can also bring negative consequences. 

First of all, these participants indicate the possible psychological instability of children. 

In many cases, Early Study Abroad students are separated from their families, and this 

isolation could cause many emotional problems. For this reason, participant D even 
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asserts Early Study Abroad is "a way of destroying these students' lives." She gives 

further explanation. 

If both mother and father stay with their children and live together, the 
children will not experience serious emotional conflicts. However, if 
children have to study alone and live in a foreign country without parents ' 
care, they will encounter a lot of emotional and psychological problems, and 
this may greatly affect their academic performance. 

Participant J also stresses the importance of home life in children's education. An 

opponent of Early Study Abroad, she claims home is the starting place for one's 

education. If a family is separated and one of the parents cannot live with their children, it 

will greatly affect the entire function of the home in a child's education. She also points 

out the emotional and cultural hardships of parents who accompany these children. "In 

the majority of cases, these students go by themselves or are accompanied by one of their 

parents. The problem is this parent is not accustomed to the culture of that foreign 

country. Because parents do not prepare themselves like they do their children, the side 

effects are more serious." Her comments on parents show the sacrifices that they have to 

suffer. Although they choose a promising future for their children, the cost they have to 

pay is sometimes too expensive. 

The passion for the Early Study Abroad program also reflects parental challenges 

to the current educational system and possible answers too. Participants C and I state 

sending too many Early Study Abroad students creates a loss for the nation and 

individual. Each family has to deal with additional economic burden, and the 

accumulative expenses at the national level become a factor, which affects the nation's 
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economy. Therefore, participant I strongly claims, "We need reform at the ground level, 

and by doing so, we can invest for our children in our own country without sending our 

children abroad." Participant C particularly believes the early English education with the 

education of Korean language can be an alternative to overcome the negative results of 

the Early Study Abroad program and declares the following: 

If this [English and Korean can be taught at early ages together] happens, 
there will not be cases of family separation. It will prevent wasting national 
assets. Also, I believe, having Korean ways and emotional attitudes at early ages 
can be a shortcut for young ones to be healthy and competitive in the future. So, if 
they have proper language training and opportunities to expose themselves to 
world culture and the economic main stream, education in Korea will have more 
merit than Early Study Abroad. 

His claim is in response to the possible problems of Early Study Abroad. By 

studying both Korean and English; students not only keep their national identity but equip 

themselves with necessary preparation for the future. 

Overall, participants agree with the domination of English in the future, and they 

welcome the government's educational reform policy. However, they also point out 

possible negative consequences from this change. Most of all, they strongly see the need 

for the balance between English training and Korean language education. Also, the boom 

in the Early Study Abroad program reflects growing awareness in parents for preparation 

of their children. Participants claim English education should be a careful decision for 

linguistic competency and students' educational goal at large. 
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Topic 3. Side Effects (Birth Tourism and the Problems of Native Instructors in 

Korea.) 

Ironically, the future status of English in Korea suggests some negative issues for 

Korean society: Birth Tourism, the problems of native instructors in Korea, and anti

americanism. The examination of these issues will provide a platform from which 

Koreans will conceptualize English in the future . Birth Tourism5 is one typical side effect 

that illustrates the complexity of the prospective status of English in Korean society. 

Parents may decide to deliver their babies in the U.S.A. for the promise of a bright future 

for the baby itself and its family . Participant D insists that the crisis of public education is 

the primary reason that expedites parents' decisions. She claims, 

Mothers may choose it [Birth Tourism J because it can expand optimal 
opportunities for their children's future. By doing it, children can have a choice 
whether they will be a Korean citizen or American. Also, most of all, these 
parents consider the quality of education in Korea. They put their children 's 
education as their first priority. Once these children reach school age, they have 
an option to choose between education in the U.S.A. or in Korea. After all, the 
dtfficult situation of public and private education in Korea has brought on this 
phenomenon. 

Inside the Korean educational system, the status of English has been dominant, 

and this has greatly affected a parent's perception of the importance of English. 

Participant H ' s explanation illustrates these parental motives for choosing Birth Tourism. 

According to her diagnosis, these parents realize how English will be in the coming age. 

Also, because they already know the possible benefits and advantages caused by English 

5 Birtl1 Tourism is a phenomenon for women in Korea, Hong Kong and Taiwan. These foreign women 
travel to the United States of America specifically to have their babies. Those children are declared 
automatically American citizen, and they can receive benefits and are not subject to their native 
government's rule. Once they reach 18, these citizens can sponsor whole families as immigrants. Because 
of this anchoring function in the United States of America, these babies are also called 'anchor babies. ' 
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competency, they want to expose their children in a more naturalized setting, where they 

can easily learn English. In terms of language acquisition, these parents know the earlier 

the better for them. In addition, by having their children born in the U.S.A., these babies 

can be beneficiaries of the American educational system. 

However, participant A strongly opposes Birth Tourism and claims one's 

nationality can become seriously in question. The reasons for Birth Tourism, he 

identifies, are for acquiring children's American citizenship, studying in the American 

educational system, and attaining fluency in English. Ultimately, these reasons converge 

into enhanced competitiveness for their children in Korean society. He strongly asserts, 

I think whether these people even have a thought in their mind. I believe only 
p eople who are shameful about their Korean identity could make such a decision. 
I don 't understand their behavior. Why are they trying to change their children 
into Americans who speak Korean fluently, instead of Koreans who speaks well in 
English? 

The participants seem to agree emotionally with parents' consideration for their 

children' s prosperity in the future, but they think that the parents have selfish motivations 

and the consequence of such a decision could become a serious challenge to national 

identity. 

While Birth Tourism is a phenomenon outside Korea, the qualification of native 

instructors is an inside example of a side effect, which manifests between the growing 

need of English and its consequent problem in Korea. Since the globalization drive by the 

government, Koreans, most of all, feel the need to improve their listening and speaking 

competency in English. As a result, private English learning institutes have actively 
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recruited native speakers from countries in which English is the primary language. 

However, in the minds of Koreans, the images of genuine native speakers have been 

fixed to certain types. Participant D's description clearly shows who is considered a 

native English speaker to Koreans. "They [natives} should be Americans who have blue 

eyes and blonde hair. The actor, Brad Pitt, is a perfect example. On the other hand, if 

someone who does not have these appearances teaches an English class, people will not 

want to learn from him." Participant D also shared a surprising story of a friend who 

experienced discrimination in his job because of his appearance. 

He was born here [the U.S.A.] and has lived here for thirty years. After he got 
married to a Korean woman, he moved to Korea following his wife's 
suggestion. At that time, he. thought he could teach in a university or private 
English institution without doubt. However, he could not get a job easily because 
of his appearance and Korean origin. He looks like a typical Korean. Although he 
has used English as his primary language, and his thoughts are based on an 
English thinking system, he could not teach English even in a private institution. 
This is an extreme case, but it is an example of how Koreans perceive a native 
speaker. 

Although he has enough qualifications as a native speaker, his appearance 

prevents him from acquiring a job. 

The preference of white people as native instructors is directly related to Korean 

linguistic understanding of standard English. Participant B and H echo that Koreans 

strongly believe that only English spoken by typical Caucasians is standard. Participant B 

asserts, "Parents definitely believe that a language by blue-eyed white people is 

standardized English. When Asians use English as their first language, Koreans do not 
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think they are native. This creates a situation where even students in school never think of 

colored people as native instructors." 

The excessive demand for Caucasian native speakers has also caused problems in 

their qualifications. Participant H shared a story about a native instructor's qualifications. 

I have heard that there exist many cases regarding under-qualified native 
speakers. One case I heard is about was a native instructor who raped an 
elementary school girl. Because of this incident parents requested the 
confirmation of the native instructor's qualifications to the institute. What they 
found was that many instructors were without any certification. Even at university 
many English conversation classes are taught by instructors without 
certification. 

Participant B provided a reason how under-qualified or uncertified natives were teaching 

English in Korea. He said, "Parents and students do not possess enough knowledge to 

evaluate the instructor's English competency. They can only judge by the outer 

app earance of the instructor. They do not question the qualification or authority of those 

instructors." He also added stereotyped judgment based on race exacerbates the situation. 

Parents firmly believe problems are only present in African/ Americans, and regardless of 

their educational qualifications these parents tend to cast a doubt on African/ Americans' 

teaching competency. Consequently, institutes are eagerly searching for Caucasian 

instructors even though they are under-qualified. After all, the possession of a 

certification is not a critical factor. Instead, one's ethnicity has become more influential 

and governs people's criteria for being a genuine native. 

The negative effect caused by native instructors is also present in their influence 

on a student's value system. Participant G shared her experience while she was staying in 
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Korea during her summer break. Her residence was located in Seoul, the capital of South 

Korea. In her junk mail one day, she found a flyer introducing a private English language 

institute. The flyer carried the profile of the staff of that institution. To her surprise, the 

director was a Ph.D. candidate from Illinois State University with a major in linguistics, 

and the other staff members were also from prestigious schools such as the University of 

Columbia or Cornell University. She thought it strange with so many prestigious 

educational backgrounds and asked neighbors why instructors with such good 

educational backgrounds were teaching English at a private institute. 

They [instructors} are paid approximately 10,000,000 won per month [about 
10,000 in U.S. dollar]. When they are young, they come here and earn large 
amounts of money for a shorter period of time. Most of them are children of 
immigrants to the U.S.A. Therefore, strictly speaking, Korea is not a foreign 
country for them. They think of Korea as their native country. They wear only 
luxury brand clothing such as Armani. If they do not wear such clothing, students 
do not treat them well. So, students can think teaching English is a good way to 
earn lot of money and enjoy their life. 

She points out that the behavior of these instructors and their prestigious position 

in Korean society may project a twisted image on the minds of young students. Students 

could believe that "English competency alone can lead one to such a distinguished 

position. If I can have such competency, I can also wear luxury clothing and earn/spend 

a lot of money." Young students are easily influenced by fashion trends in a society, and 

they have a tendency to equate one's fashion sense to economic success. In the eyes of 

these students, an instructor's world famous top brand clothing means economic power to 

afford such luxuries. As a result, they could believe English competency itself could 

bring them the same economic and social power. 
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Topic 4: Korea's Globalization and English 

The participants' understanding of globalization reveals an immediate relationship 

to the growing importance of English as a tool for international communication. 

Globalization is taking place as a main stream phenomenon in the world, and participants 

readily accept its influences on the various layers of Korean society. However, each 

participant expresses uneasiness on how they perceive globalization. Participant C 

believes genuine globalization is only possible if mutual respect exists in each country's 

culture. He asserts, "Globalization does not mean the destruction of other country's 

culture. It is possible when one 's native culture is maintained and the respect from other 

countries is present." Although the influence of American culture is powerful in Korea, 

he adds, genuine globalization is possible only when Koreans screen cultural artifacts 

based on acute discernments. He also states that globalization should not be a system, 

where one dominant nation leads all the other countries of the world. Instead, it should be 

carried out based on mutual respect and understanding. His point of view is resonant with 

participant A's perspective. 

According to participant A, homogenization of world culture is not globalization. 

He claims, "What I believe and hope-to-be true globalization is the recogr,ition of each 

distinctive culture and its mutual sharing among countries." Participant E also mentioned 

globalization is possible when countries respect and understand each other without the 

consideration of their own benefits. Participant B, however, voices a concern about the 

current globalization. Unlike the responses from most participants, he points out there 
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exists an illusion in the minds of Koreans that homogenization with American culture is 

globalization. 

To my thought, the current globalization in Korea is characterized by its 
assimilation to American culture not by its expansion of Korean culture to the 
world. For example, genuine globalization happens only when every country does 
globalization together. I feel globalization happens in Korea as a form of 
approaching closely to other culture not as a position of accepting it. In the 
course of this approaching, English is important, but the problem is people 
confuse this approaching with American culture as genuine globalization. 

Although he accepts that Korea cannot be an exception from the worldwide wave 

of globalization, he warns that Koreans should be aware that true globalization is not just 

immersion into the dominant cultural paradigm constructed by the U.S.A. 

However, regardless of their positions on globalization, participants agree that 

English will be a significant factor in the age of globalization. Participant E claims, 

"Under the umbrella of globalization, Korea can interact freely with any other country in 

the world. This means, Korea should not be behind other countries and needs to step 

together with them. " To accomplish national and international globalization tasks, he 

identifies that language as a communication tool, is really important. That is why learning 

and understanding English is significant. Participant J also expresses her hope the next 

generation does not have any limitations based on English competency. Participant C 

agrees, "In the process of genuine globalization in which every country mutually 

understands and respects each other, the primary vehicle is language, and English is the 

best one." Participant I states for effective globalization a common language is necessary. 

She mentions, "To solve world problems like pollution, we need to have a common 
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language. I think globalization first takes place in the realm of language. Currently, 

English occupies the most absolute position, and I believe the status of English in Korea 

will be reinforced. " 

In sum, English in 21st century Korea is strengthening its power in various layers 

of society. The Korean government's globalization drive has brought education reforms, 

which provides opportunities for younger students in elementary school to learn English 

at an earlier school age. Consequently, they have a vantage point to prepare themselves 

for their prospective futures . However, the crisis in public education and parental zeal for 

learning English has caused some negatives. Some parents try to find solutions outside 

the country, and they chose Birth Tourism and Early Study Abroad Programs. Also, 

inside the country, the presence of uncertified or under-qualified English instructors has 

caused many problems in public and private educational sectors. Although these side 

effects are present, Koreans conceptualize English as the most powerful communication 

tool in the era of globalization and its dominant status will be stronger. 

Summary 

Demographic variables such as gender, academic status, major, years of learning 

English as a required subject, years of learning English at school, years of learning 

English outside school, and years of English in the U.S.A. TOEFL scores and TOEIC 

scores were used to test their relationships among Korean students' attitudes about the 

English language. These quantitative findings were also supported by qualitative findings . 

These findings are further discussed in Chapter V. 
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CHAPTER V 

CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 

The purpose of this research was to examine Korean students' conceptualization 

of English in the era of globalization. To facilitate the purpose, this study used mixed 

method research, which is the combination of quantitative and qualitative research 

methods. The objective of the quantitative research was to learn Korean students' 

attitudes toward English and to examine variables related to the conceptualization of 

English. Demographic variables such as gender, academic status, major, years of learning 

English as a required subject, years of learning English at school, years of learning 

English outside school, and years of English in the United States of America were 

included. TOEFL scores and TOEIC scores were also used as independent variables. 

MANOV AS were used to describe the relationships among these variables. The 

qualitative research method was composed of ten individual interviews. The interviewees 

were selected from a pool of people who volunteered to participate and were carefully 

chosen based on gender, age, major, and time spent in the United States of America. The 

interviews were transcribed in Korean and then translated into English. 

Implications 

Political Implications 

The findings from the quantitative and qualitative study showed that English 

plays a key role in the process of Korea's Segyehwa (globalization in Korean). The 
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Korean Government systematically charted out various environments for Koreans to 

recognize the importance and critical status of English in the age of globalization. The 

educational reform policy, implemented for Korean globalization, has greatly affected the 

mind of Koreans, and has stimulated more Koreans to learn English. However, focusing 

on English education has also caused negative consequences, a product of the excessive 

zeal for learning English. The enthusiasm for learning English was commonly pointed 

out by participants. They recognized it as an existing and pervasive social phenomenon in 

Korea. In a sense, the reform policy change may have been determined to satisfy both the 

government and the Korean people. By adopting the policy change, the government 

stimulated awareness for the national agenda, Segyehwa. Koreans also found another 

convenient way to fulfill their zeal for learning English. 

However, careful consideration of the original goals of Korea's globalization is 

needed. In Korea's Segyehwa, English education is only one of the many agendas for 

globalization. The main goal for the Korean Government is to make Korea a first world 

nation and expand the people's perspective toward the future. To achieve these goals, 

learning English has been chosen as one effective way. The problem is, under the 

influence of the globalization-driven government, Koreans tend to perceive English not 

as a "tool," but as a "magic wand." Participants' responses confirm this tendency, which 

identify English as everything. The government must make careful decisions when the 

policy itself has great possible consequences on the majority of the people. The 
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government's policy change ironically added more oil to the burning lamp for Koreans 

whose hearts have been faithfully filled with a desire to learn English. 

The study reflects that the government needs a more careful approach to 

globalization, but participants also worry about possible negative consequences. In the 

Linguistic Context Module, the participants show the greatest agreement with Item 21 

that I f eel that the English language is the most dominant foreign language in Korea and 

had the greatest disagreement with Item 30: Speaking Korean only, is enough in the era 

of globalization. Participants recognize that English is the most essential foreign language 

in Korea, and that in the age of globalization, they need more than just Korean. On the 

other hand, they also express a concern for English's influence on the Korean national 

identity, and the possible educational gap based on economical situations. Therefore, the 

government should establish careful implementation plans which keep balance between 

English and Korean. The maintenance and development of a national identity is critically 

related to how people use and approach their native language. The Korean government 

should make a great effort to keep a strong national identity while capitalizing on the 

advantages of English. 

Ironically, the study shows the excessive zeal for learning English has clashed 

with the emotional feelings that Koreans have toward the United States of America, and 

it has become another aspect in the political relationship between two countries. More 

and more Koreans are keenly aware of the dominant status of English in Korean society, 

but on the other side there is also some resistance to English, American culture, and the 
' ' 
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United States of America. Koreans crowd into the private English institutes early in the 

morning, but they also express extreme anger for the immoral behavior of unqualified 

English instructors. They begin their morning with Starbucks coffee, but they refuse to 

include English letters in their national currency design. Hollywood movies are always 

ranked at the top of the box office, but there are demonstrations to keep days of showing 

Korean movies in the theatre. The emotional resistance based on national identity creates 

tension in the minds of Koreans who have to choose between "Lexus and the Olive Tree" 

as Thomas Friedman pointed out. 

The present study demonstrates English as the most effective communication 

vehicle in the age of globalization. However, the purpose of communication, which is 

characterized by its mutuality, projects enormous potential for Koreans to bring their 

nation to the frontline of the globalized world. If English has been a useful tool to 

introduce cultural, social, and economical artifacts from Western civilization to Korea, it 

can tum into the same tool in the hands of Koreans. Using the popularity of English in the 

world, Koreans can actively disseminate their distinctive cultural aspects and formulate 

national images in countries they have not reached before. In this sense, more overseas 

Korean Studies Programs should be established. The government should realize the 

importance of these programs and should provide more support. Also, the translation of 

more Korean literature should be expected. Compared to other translated works, for 

example, Chinese and Japanese texts, the number of translated Korean works is relatively 
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small. The potential of English should greatly contribute to the spread of Korean 

Ii terature and study. 

Cultural and Social Implications 

Participants show the greatest agreement on the dominant status of English in 

Korea. For them, English has a strong influence, and its impact on Korean society is 

present in various realms. Most of all, participants feel the influence of English in the 

cultural domain. Inside their everyday lives, English has come to be an essential, and this 

has created a social symptom, "English Zeal" or "English Sickness." In a medical sense, 

a symptom needs a cure, but at this point Koreans do not seem to have an answer. The 

younger generation is being forcibly pushed by their parents who have succumbed to the 

enormous power of English in Korean society, and the older generation feels behind in 

the tumultuous waves of globalization, lacking proper English competency. In the 

middle, English stands as the eye of the storm. 

The tension between people who are benefited by English education and people 

who are not, is predicted by the participants. Economic power plays a key role in creating 

this gap between the layers of Korean society. In a free economy, the reproduction of 

power is mainly dependent upon economic means. English in Korea is a powerful tool for 

people to access successful economic means. Some participants even predict, though it is 

not manifested, class incongruity resulting from English competency. Participants 

commonly point out that English will dominate Korean society, and that its prestigious 

status will be maintained in the future. The government keeps pushing Koreans toward 
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more immersion and exposure to English, but what they also must consider and prepare 

for is how to reconcile the existing tension peacefully, and how to merge the coming 

generation that is more immersed in English. 

Although participants report the most neutral attitudes on the item 27: I believe 

American English is standard English, the interviewees illustrate many Koreans agree 

with the sentiment. Participant G said, "In Korea, people do not speak in British English. 

I have never heard of it. " For her, standard English is "spoken by an American with 

white skin and blue eyes. " When hiring an English instructor, private English language 

institutes first check whether the applicant is a white Caucasian or not. Regardless of the 

qualifications, the chances for colored applicants are really few. These private institutes 

are established within a free economy market system, but they are not free from the 

governing rule, demand, or supply. When the customers place their particular demands, 

the provider should supply goods which satisfy their preferences. In this sense, Koreans 

have a distorted understanding of the relationship between a language and its users. 

The pervasive American cultural elements in Korea are catalysts that further this 

distorted understanding. As illustrated in Chapter 1, American cultural artifacts and their 

influence are present in every domain of Korean society. From the basic elements of life 

- such as foods, clothes, and other daily goods - to the concept of intellectual property, 

the power of American culture is almost omnipresent. In addition to this cultural 

influence, the historical and political relationship between these two countries has greatly 

contributed to people's conception of standard English. However, this conception, which 
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is fortified by cultural, historical and political elements, can be problematic when it is 

compared with the native cultural elements in the minds of Koreans. 

Participant I reported a change in the structure of her thinking. After being 

intensively exposed to English, her "thinking has become more logical." She found that 

the use of English has led her to a more local way of thinking. "Logical Thinking" is one 

of the representative features of Western thought. However, when this "Logical 

Thinking" clashes with her traditional Korean ways of thinking, there may be a 

possibility of conflict. In fact, there is a great danger of provoking misguided thought: 

Westernized thinking (typically American way of thinking) is better than native Korean 

thinking. Furthermore, because of the explosion of American culture, the preference for 

Westernized thinking may lead Koreans to choose Westernized cultural artifacts in a 

more willing manner. In a worst scenario, Koreans may belittle their own cultural and 

linguistic artifacts but welcome American ones. The danger of the "White Myth" lies in 

the consciousness of Koreans, and they should be aware of it. 

Birth Tourism and Early Study Abroad are in the same spectrum, showing Korean 

parental desire for the prosperity and success of their children. Parents often choose one 

or the other as a way to expand their children's potentials in the future. However, the 

price is sometimes too expensive. In many cases, Early Study Abroad requires endless 

sacrifice of both parents and their children. Families have to be separated in two 

countries, and the financial burden for fathers is enormous. Children and parents have to 

adjust themselves into totally different surroundings, and they also suffer from loneliness 
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and the heterogeneous culture. Because of the popularity of Early Study Abroad a newly

coined word, "Gireogi Appa" (Wild Goose Father) exists in Korea. "Gireogi Appa" 

means a separated father who is left in Korea alone with the financial burden of the 

family that has gone abroad for study. Like birds' migration, these families move 

between Korea and their study countries, and fathers occasionally visit those countries 

during breaks and short business trips. 

One distinctive characteristic of these families is that they belong to relatively 

higher social classes. The occupations of the fathers are typically college professors, 

lawyers, doctors, and executives of companies. In addition to their personal desire for 

their children's prosperity, the crisis of public education is one of the main reasons for 

Early Study Abroad. The motivation of these families is culturally rooted in their beliefs. 

Asian parents are typically passionate about their children's education more than any 

other parents in heterogeneous ethnic groups. Korean parents, particularly, are willing to 

sacrifice everything for their children's education. Therefore, if the current public 

educational system cannot meet these parents' needs and students' expectations, more 

and more Korean families rush for Early Study Abroad. 

Participants also note a social atmosphere where English is emphasized, which 

may cause an expansion in the gap between generations. At the individual level, the 

difference in household income could cause a gap between someone who has fully 

benefited from English learning and those who have not. In addition, there may be a gap 

between people in different generations who are more exposed to English and those who 
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are not, and the quantitative results confirm this situation. Based on age difference, 

participants show different conceptualizations of the relationship of English and other 

social, economic, and educational factors. Increased age is related to less agreement on 

Item 19: Americanization has been going on a rapid speed in Korea, and Item 10: I think 

speaking English does not conflict with traditional Korean values. Increased age is also 

related to less agreement with the following items: Item 32: The English language is 

crucial in helping people get better jobs in Korea, Item 35: Studying at intensive English 

language program in the USA is a good qualification for getting a job after college 

graduation in Korea. While younger generations are more aware of the importance of 

English in getting a job, the older generations do not consider the significance of English 

as young ones do. The differences between young and old generation on the items of 

Americanization and of the conflict between American and Korean value systems 

illustrate young people's conceptualizations of English as moving towards a more 

naturalized language in their life and thought. 

The future status of English in Korea is tied with the conceptualization of English 

in younger generations. Findings from both studies elucidate that English will still serve 

as the most dominant language in the prospective Korean society, and the younger 

generation approach English in a much more naturalized environment. Participant J 

predicted in the next generation, English will have the stage of naturalization, and she 

added, "The naturalization stage is only possible after the reinforcement stage." 

According to her prediction, English in Korea currently is experiencing the stage of 
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'reinforcement.' With the already-established institutional system, English will keep 

reinforcing its power, and the governmental support and social and cultural elements will 

be fertile soil for English to become natural in the next generation. 

Educational Implications 

Participants showed the greatest agreement with Item 53: !feel English 

instructions in Korea need to be changed. They also had greatest agreement on the 

different English instruction methods between Korea and America. In these two items 

participants noted the immediacy of change in English education. Through their personal 

experiences of studying English in both countries, Korean students compared and 

contrasted instructional methods in a more objective position, and they found a need for 

change in the English teaching method in Korea. Without their study abroad experience, 

their perception of English would not change. In fact, a change of English curriculum at 

various educational levels is one of the consistent agendas for the government, parents, 

and students. 

Traditional English instruction in Korea has focused on the improvement of 

students' grammar and reading comprehension. Because of this, participants, with at least 

6 years of English learning, commonly pointed out their weakness with speaking and 

listening. The lack of corresponding curriculum in public education made students find 

alternatives in the private education sectors. Consequently, students have been caught in 

between their needs and educational realities. In addition to students, parents also have 

doubts on the function of public education, and finally, both students and parents have 
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distrust of public education in Korea. Participants questioned, what is the use of English 

if they cannot speak a simple English sentence to a foreigner? Considering these 

conflicts, it is a welcome movement that the Korean government realizes the importance 

of English conversation competency and has changed the direction of English instruction. 

Currently, English curriculum in Korea has placed more emphasis on improving students' 

listening and speaking competency. The change in curriculum and continued student 

effort to follow this change will greatly contribute to the expansion of Korean, social, 

cultural and economic scopes in a globalized society. 

With an emphasis on listening and speaking competency, it is strongly 

recommended that the curriculum of English in Korea reflect the growing importance of 

English writing. In addition to English conversation competency, English writing has 

gained a more critical status in communication. The significance of English writing is 

visible both in academic and economic fields. The S.A.T., the standardized exam for the 

college entrance in the U.S.A., includes essay writing as a mandatory section. After being 

admitted to college, students are expected to take at least two required English courses, 

and these are focused on the improvement of writing skills of students. Similarly, the 

Korean government has already made a policy change in the college entrance exam by 

adding essay writing as one of the requirements. Outside school, English writing has 

become a more decisive factor in the business environment. Employees are continuously 

exposed to the possibility of composing e-mails, notes, presentations, and contracts in 

English. Because of the immediacy of communication in a global business environment, 
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employees have to face more direct communication with workers in foreign countries. 

With the given circumstance, the emphasis on English composition is not only a way to 

prepare Koreans for the next wave of English, but also a beneficial investment to expand 

their opportunities for economic growth. 

Although participants reported the most neutral attitude for Item 59: As a college 

student, the study - abroad program for English language learning is a must, the 

qualitative research results contrast with this finding. The number of students who 

participated in study abroad programs, especially Intensive English Language Programs, 

is steadily growing, and each year more money has been spent for these programs. 

Participant I says, "If the financial situations permit, everybody wants to go abroad to 

study. The reason why they can't all do so is cost." College students recognize 

participation in these programs provides a vantage point for their careers in the future. 

Intensive English Language Programs will gain more popularity with college students. 

Direct contact with American culture, along with the improvement of competency in 

English conversation, can be an attractive appeal for college students who want to equip 

themselves with more distinctive qualifications for their prospective global working 

environment. 

Although Korean students acknowledge the popularity of U.S. based exams, such 

as TOEFL and TOEIC, they show the strongest disagreement with the relationship 

between the scores of these exams and actual competency in English. Both in academic 

and business environments, these exams are considered to be the most standard measure 
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to assess one's English competency, but students do not agree. Participant D reports 

students could not deny the test itself because it has been validated in many ways over the 

years, but the method Korean students use, which only focuses on finding the correct 

answers, can be problematic. In the end, there are ironic cases that students with high test 

scores could not demonstrate a corresponding English competency. One participant also 

points out that the academic and cultural contexts of these exams have become another 

stumbling block, which deters students from getting satisfactory scores. She complains, 

unless you have know ledge and experience in American higher education, an exam like 

TOEFL is a stumbling block for Korean students. 

The findings of the present study also pose a dangerous implication about English 

as capital. Within a social atmosphere where people conceptualize English as one of the 

most effective means to acquire economic success, English has tum into capital, which 

makes possible continuous reinforcement and reproduction. For avid learners, English is 

not a simple tool any longer, and English itself has become an objective to seek. As 

participants point out, there are many native English instructors in Korea, and the number 

of them is growing. In some cases, these instructors intentionally choose to teach English 

rather than pursue a job related to their academic major. The compensation for giving up 

their major comes with a huge paycheck that they will never get through their major

related jobs. A luxurious life has become their style, and they enjoy their lives in a land 

where everybody is eager to learn English. To the eyes of the younger generation who are 

easily susceptible to outward phenomenon, English competency can be a fetish. 
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The findings of this study also illustrate how the zeal for learning English causes 

detrimental results for children and students. A participant reports extreme cases that 

parents even rely on surgical help for better English pronunciation. The reason for this 

surgery is quite simple. They believe the oral structures of their children's mouths are not 

suitable to clearly pronounce the difference between 'L' and 'R' sounds. To correct this 

weakness and to sound like a native speaker, parents elect 'frenectomy.' Although the 

surgery itself is a simple procedure, kids cannot find a single reason for it. The excessive 

push on kids to learn English brings so much stress on them, that they even suffer from 

areata alopecia . If kids are exposed to English in an intensive way, sometimes they even 

suffer from language disorders, which are caused by the confusion between Korean and 

English. 

Economic Implications 

Participants in the present study have the greatest agreement with Item 33: 

English competency is important for promotion in the corporate business world in Korea. 

English competency in business has been regarded as one of the most decisive factors for 

promotions; therefore, this tendency will be reinforced in the waves of globalization and 

more employees will strive for enhancement of their English competency. As one 

participant points out, enhanced English competency is not only an attractive 

qualification for him/herself, but it has become a sign of one's continuous self

development. However, participants also show a check on the tendency that everyone in 

the business world, regardless of their positions, needs to have English competency. 
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Participants seem to perceive English in a more job-specific context. For employees who 

work in global business settings, where they have to interact with international and multi

national corporations, English is no longer an option, but a must. 

Although English is the essential tool for the survival in the waves of 

globalization, Koreans showed a reticence toward having their own English names. In the 

Economic Context Module, the most neutral attitudes were reported for Item 38: / have 

an English name for the sake of business. This finding is suggestive when we relate it to 

the issue of national identity and language. In the Pedagogical Context Module, 

participants reported the greatest disagreement on Item 47: / have experienced a change 

in my Korean identity while I was learning and studying English. The most neutral 

attitudes were reported for Item 49: While I was learning and studying English, I 

experienced a change in my value system. 

Name is the most essential element signifying one's identity. Although more 

Koreans use English in a globalized work environment, they do not feel the need to have 

an English name. The reason for this tendency may be their critical understanding of the 

relationship between names and national identity. Also, they might not find a motive for 

having an English name because their studying, using, and learning English did not 

actively affect their value system and Korean identity. At this point, the influence of 

English in society does not seem like a serious threat to Korean students whose national 

identity has been constructed over thousands of historical traditions. 
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Participants also show most neutral attitudes with Item 44: The popularity of 

English in Korea will contribute to the economic well being of Koreans. The popularity 

of English in Korea is a common denominator for participants, but they do not directly 

relate it to Korea's economic success. English competency has become a critical concern 

at an individual level. As discussed before, whether one has a proper competency or not 

becomes a significant measure for promotions, abroad business trips, and training in the 

corporate environment. Participants report most neutral attitudes toward the popularity of 

English and its beneficial effect on the Korean economy. These responses contradict the 

current zeal for learning English in corporate environments and show two different 

conceptualizations of English. While they perceive English as the most determinant 

factor at the individual level, which critically affect one's success, at the national level, 

they do not conceptualize it as a decisive factor. Participants seem to understand the 

national economy issue within a broader context where various elements influence each 

other. 

The findings of the present study indicate Korean families spend a large portion 

of their income on learning English. Participants report almost every elementary, junior

high, and high school student is engaged in extra English-learning classes provided by 

private educational institutes. Fathers are no exception to this situation; they are under 

continuous pressure to improve their English competency. As a result, each family has to 

deal with extra expenses for learning English. Ironically, some home-stay mothers are 

being pushed to earn extra income for these extra educational expenses. According to the 
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quantitative findings, females had significantly more agreement than males on Item 2: 

English has a strong influence in Korea, Item 3: There is a misguided social mood in 

Korea that forces every Korean to study English. Females are more aware of the 

dominant status of English in Korea, although they recognized it as "a misguided social 

mood." The acute understanding of the reality forces many females to seek occupational 

opportunities for their children's expenses for English classes. The fact that females had 

significantly more agreement than ~ales on Item 50: All Korean schools (beginning/ram 

elementary school) have to teach English to their students, confirmed females are more 

critically aware of the necessity of English education in schools. 

In terms of the national education expenditure, expenses for Study Abroad 

Programs soar higher year by year. As reported in the introduction, the total expense for 

Study Abroad Programs is 3.3 billion dollars in 2005 alone. A large portion of profits 

from international trade is spent on the Study Abroad Programs. If a successful 

educational infrastructure is constructed in Korea, which includes effective English 

curriculum and human resources, students will not find the need to learn English outside 

Korea. Consequently, the number of participants in Study Abroad Programs will 

naturally decrease, and this expenditure can be used for other domains of society. In 

addition to the expenses for private English learning, there is a serious imbalance 

between the cost of foreign students in Korea and Korean students outside the country. 

The total expense of foreign students in Korea is almost negligible. However, the 

dynamic of English is two-fold. As both learners and users, Koreans can utilize English 
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to introduce Korea to the world. The government should provide systematic and 

continuous support. Additionally, the popularity of English in Korea could be a merit 

which attracts more international students to Korea, and it could create a positive national 

image in their minds. 

Technological Implications 

The results of this study show participants had the greatest agreement with Item: 

79: English in mass media is more dominant than any other language, except Korean. 

The status of English in mass media will continue to grow, and with the advance of 

communication devices and technologies, English will spread to the world's population 

in a much faster, convenient and powerful way. Currently, people from all over the 

world, regardless of the geographical location, access English contents in various ways. 

Particularly, the sophisticated Korean information and technology infrastructure provides 

an easy route to access English information from various sources. 

Participants also point out the fact that Internet content is predominantly in 

English. Beside Korean content, participants mainly relied on English contents rather 

than information in other languages. In terms of reliability, accuracy, and qualifications, 

they agree English content is the most trusted source. However, their attitudes towards 

English artifacts pose an ideological concern. As discussed in social/cultural implications, 

the excessive dependence on American content and information could lead to discounting 

information and content in Korean. In the worst case, it may cause blind trust in 

American culture and its various artifacts. 
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In the case of television, participants agreed that English competency has been 

intentionally promoted. Commercials, news, popular songs, comedy shows, and soap 

dramas frequently contain English words and expressions, or English-related themes. By 

watching these programs, Korean viewers have perceived the importance and necessity of 

English in a more specific way, and they actively seek to achieve their expectations of 

English. 

The findings of the present study also addressed the young generation's 

naturalized tendency for English. As mentioned before, English for the young generation 

has entered to the stage of naturalization. The quantitative findings based on the 

correlation of age and the items in the Mass Media Module confirm that tendency. 

Increased age related to more agreement with these two Mass Media items; Item 70: / 

think that Internet related terms are predominately English, and Item 79: English in mass 

media is more dominant than any other language, except Korean. Young people, who 

already have naturalized English words in their minds, do not feel the influence of 

English in cyberspace in the same way as relatively older people. In the Internet 

environment, English along with their native language, Korean, has already been 

perceived and used as part of their linguistic competency; as a result, younger people do 

not feel the dominance of English to the same degree that people of the older generation 

do. 
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Linguistic Implications 

Participants in the quantitative study had the most neutral attitudes for Item 22: 

The English language is damaging the Koran language, but they reported serious 

concern on the influence of English on Korean during their personal interviews. The 

infringement on the purity of the Korean language is a common issue, and they paid 

particular attention to the younger generation's linguistic behavior in cyberspace. By 

creating new words, which is a mixture of Korean and English, and also by actively 

adopting trendy English vocabularies into their language this young generation has 

brought English linguistic components into Korean. With the help of fast and expansive 

computer networks, their linguistic behavior was widely disseminated to other young 

people. Another participant pointed out a distorted social mood where Koreans tend to 

look up to people who can speak English. She particularly noted the pervasive 

phenomenon in professional and academic groups. In the business environment, 

professionals in specialized fields show off their knowledge and status by using English 

words and expressions. By doing this, they wanted to prove that they were different from 

those who could not speak English. The use of professional terms in English and 

insertion of English expressions as part of their conversation has become a barometer to 

evaluate one's social status. In addition to this, Korean language scholars have 

continuously pointed out English words and expressions in the everyday lives of 

Koreans. 
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Many linguists constantly point out the possible extinction of native languages. In 

fact, the development of the Internet and the powerful waves of globalization are an 

imminent threat to the existing diversity of language. Although participants express 

strong attachment to native Korean culture and identity, the enormous power of English 

can be a challenge for Koreans who simultaneously strive to stay in step with the wild 

wave of globalization. 

Globalization and English: Implications in Korea 

The response of participants mainly indicates they approach globalization not as a 

total process of homogenization, but as a homogenizing process for the various 

influences from the U.S.A. while keeping national integrity. These two different 

perspectives sometimes bring conflict, and it is manifested in the discussions on 

Americanization - both pro and con. Mutual understanding between nations and a respect 

of native national elements for every country should be a common premise for people 

who believe in genuine globalization. The findings of the present study show that 

participants first contextualize globalization in cultural terms. Having advocated mutual 

respect and understanding, one participant says, "Globalization does not mean the 

destruction of other country's culture. It is possible when one's native culture is 

maintained and the respect from other countries is present. " 

The careful discernment between native and foreign culture is also commonly 

addressed. The consequences of globalization should not be homogenization of the world 

culture. Each country's distinctive culture should be protected, and foreign cultural 
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elements should be carefully screened by people. There is a great danger that the waves 

of globalization will force every nation into a homogenized culture. If the hegemony of a 

dominant culture is systematically supported by enormous economic power, the likely 

result is easy to predict. Therefore, the immediate question is how each country can step 

toward globalization while maintaining national and cultural integrity. The participants' 

responses reveal that Koreans have to deal with the same agenda. In the torrent of 

globalization, Korea seeks ways to reconcile their need for globalization and protect 

cultural and national integrity. 

Clearly, globalization is tied to the conceptualization of English as an effective 

tool for global communication. One participant said, "J feel globalization happens in 

Korea as a form of approaching closely to another culture but not as a position of 

accepting it. " In the course of approaching, he added, "English plays a critical role. " 

The results of the quantitative data also confirm that participants critically perceive the 

status of English and they strongly express their intentions to adopt English as an 

essential qualification for a living in a globalized world. In the Globalization Module, 

participants had the greatest agreement with Item 80: If I have a child, I want him/her to 

speak both English and Korean. Also, Korean students in the present sample had the 

greatest disagreement with Item 83: Speaking only Korean is enough in the era of 

globalization. However, the majority of participants did not seem to realize the 

ideological implications of the function of English. Because they focus on the 

functionality of English as a tool in a changing environment, they have not fully 
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established a critical understanding of how English causes change in various dimensions 

of Korean society. The lack of understanding creates a gap in the link of English and its 

ideological function in globalization. As a result, in their minds, Koreans picture a 

distorted image that homogenization to American culture is globalization. 

Further, participants' most neutral attitude was for Item 87: During globalization, 

English will lose its prestigious status to other languages, which implies the possible 

advent of other languages in the future. Participants did not strongly disagree with the 

consistent influence of English in globalization, but at the same time they think there 

could be another language as a global communication tool. What that possible global 

language may be is not clearly identified by the participants, but the appearance of 

another global language could be feasible, especially when we recall world history. 

The findings in the Globalization Module also reveal that younger generations are 

more likely to accept the social phenomenon of Birth Tourism. Younger people approach 

the issue of Birth Tourism not in the same cultural and social contexts. While older 

people who are less exposed to the influence of English and the consequences of 

globalization, critically related child birth to the traditional concept of one's identity, the 

younger generation seems to have formulated a new concept on national and cultural 

identity. In their globalized thinking, geographical location is meaningless. For them, 

whether a baby is born in Korea or not, is not as critical as whether that baby will live in 

an environment where he or she can maximize his or her potential. 

228 



Limitations 

The limitations of the current study should be addressed to note the particular 

scope and context of this research, and by doing so the findings of this research will be 

specifically contextualized. First, Geographical Limitation and Generalization. The 

participants in this study were selected from a random pool of students in different 

organizations and institutions, mainly from the North Texas area. Because of the 

restriction on the primary investigator's physical location, surveys and interviews were 

targeted at those students in that area. In this regard, the participants may not represent all 

other Korean students studying in American higher education. Also, because this study 

has been conducted in a particular context within a specific time frame, the findings from 

this study may not be generalized to a larger population. 

Second, The Variety in Participants' Academic Major. Of93 participants who 

reported their academic majors, 40 different academic majors were recorded. Due to the 

small number of participants in any major, participants were categorized into one of five 

general categories (fine arts, science/engineering, humanities/social sciences/education, 

nursing/health science, and business). However, the most representative group, music 

majors, represented a comparatively higher portion of the respondents than any other 

group, and this may have affected the results of the current study. 

Third, The Semantic Gap. The primary investigator composed the survey form in 

Korean and English. Based on each participant's level of English and Korean 

competency, participants might have experienced some semantic gaps between Korean 
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and English questions, and this might have affected the way participants answered each 

question. 

Fourth, Authority of Translation. The interviews were done in Korean, the native 

language of the participants, in order to facilitate a participant's linguistic competency 

and to maximize the accuracy of responses. The interviews were transcribed in Korean 

first and then translated to English by the primary investigator whose native language is 

Korean. Therefore, the primary investigator's knowledge of Korean and English may 

have influenced the process of translation to some degree. In the process of translation, 

the primary investigator experienced a difference between Korean and English 

expressions. Keeping the content integrity of the interviews, the investigator made minor 

modifications in expressions in the process of translation. This may have caused failure 

of literal, word-to-word translation from Korean to English and consequently may have 

affected the findings of the research. 

Fifth, The Authority of the Researcher (Ethos). Lastly, the authority of the 

researcher (Ethos), accumulated from experiences as a user of Korean and also an 

instructor of English whose native language is not English may have interfered with the 

way participants responded to questions, and it also may have affected the process of this 

study. 

In addition in terms of the instrumentation, this study had limitations. The lack of 
' 

accumulated literature about the survey instrument on the given topic caused the 

investigator to create of new instrument. However, the results from the factor analysis 
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and inter-item analysis indicate that modifications were needed to present the survey. The 

purpose of the study was not to create a new instrument but to examine Korean students' 

language attitudes towards English in various contexts: Therefore, some questions, 

which were not statistically loaded, were grouped together under modules. 

The Utility of Mixed Methods Research 

The utility of mixed methods research has been discussed by many scholars ( e.g, 

Erzberger and Prein 1997; Tashakkori and Teddlie 1998; Brewer and Hunter 1989; 

Greene and Caracelli 1997; Creswell 2003; Creswell et al. 2003). Most recently, Abbas 

Tashakkori and Charles Teddlie identify three reasons why mixed methods are useful. 

They claim, "Mixed methods research can answer research questions that the other 

methodologies cannot. Mixed methods research provides better (stronger) inferences. 

Mixed methods provide the opportunity for presenting a greater diversity of divergent 

views" (2003: 14-15). Before the introduction of mixed methods research into the field of 

inquiry, the research method for inquiry was predominantly either quantitative or 

qualitative. This phenomenon has been historically proven in many fields of academic 

disciplines, and it has also resulted in the dichotomization of research methods. Although 

some researchers (Erzberger and Prein 1997; Tashakkori and Teddlie 1998) strongly 

disagree on this dichotomization, most researchers seem to agree that quantitative 

research is more geared towards verification of theory, while qualitative research has 

typically been more involved with theory generation. 
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However, a problem arises when researchers need both approaches for their 

study. What kind of method can an investigator use when the goal of research is both 

confirmatory and exploratory? What can a researcher do ifhe or she wants to engage 

both theory verification and generation in research? In cases like these, mixed methods 

research can be an ideal solution. As Tashakkori and Teddlie point out, "A major 

advantage of mixed methods research is that it enables the researcher to simultaneously 

answer confirmatory and exploratory questions, and therefore verify and generate theory 

in the same study" (2003: 15). By using qualitative and quantitative data simultaneously 

researchers cannot only confirm the quantitatively derived hypothesis but also explore the 

process in greater detail. 

Another advantage of using mixed methods research lies in its stronger 

inferences. Brewer and Hunter, Greene and Caracelli, and Creswell et al. have noted that 

researchers, by using mixed methods in their inquiries, can avoid the disadvantages 

resulting from using a single method. Johnson and Turner call it the "fundamental 

principle of mixed methods research" (299). Based on the positions of Brewer and Hunter, 

and ofTashakkori and Teddlie (1998), Johnson and Turner claim that "According to this 

principle, methods should be mixed in a way that has complementary strengths and 

nonoverlapping weakness" (299). Johnson and Turner also present three important 

reasons for researchers to follow this "fundamental principles of mixed methods 

research." Researchers need to engage in mixed method research: "(a) to obtain 

convergence or corroboration of findings, (b) to eliminate or minimize key plausible 
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alternative explanations for conclusions drawn from the research data, and ( c) to 

elucidate the divergent aspects of a phenomenon" (299). Greene, Caracelli, and Graham 

also support the usefulness of mixed methods, and they propose five functions of mixed 

methods: triangulation, complementary, development, initiation, and expansion (258-

260). These five functions illustrate that by using mixed methods researchers can make 

stronger inferences that triangulate and complement each other and also initiate and 

develop/expand the inquiry. 

Last, as Tashakkori and Teddlie point out, mixed methods provide the opportunity 

for presenting a greater diversity of divergent views (2003). Upon using mixed methods, 

researchers may worry about the possible incompatibility of two different types of data. 

Also, if the findings of two data sets cannot relate to each other, researchers may have 

doubts on the coherence of the study. However, within the theoretical frame of mixed 

methods, these situations can be successfully resolved. Mixed methods, by its nature, are 

willing to embrace divergent voices, resulting from different kinds of data. As Erzberger 

and Prein point out, (1) qualitative and quantitative findings can converge, (2) they 

generate a new comprehension of phenomenon, and (3) they can produce unexplainable 

divergence leading to a falsification of previous theoretical assumptions (146-147). While 

discussing the reasons for following the fundamental principles of mixed methods 

research, Johnson and Turner also note this divergent aspect of this phenomenon. 
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Philosophical Underpinnings of Mixed Method Research 

As Tashakkori and Teddlie point out, one of the philosophical concerns 

researchers have to identify is the relative importance of paradigms, research methods, 

and research questions (1998). Regardless of the research type, researchers should 

consider carefully the paradigm of the study before formulating its research methods and 

questions. The importance of the paradigm is also noted by Guba and Lincoln, and they 

stress that research paradigms should be the first consideration for investigators. Both 

qualitative and quantitative methods may be used appropriately with any research 

paradigm. Questions of method are secondary to questions of paradigm, which are 

defined as the basic belief system or worldview that guides the investigation, not only in 

choices of method but in ontologically and epistemologically fundamental ways (105). 

Likewise, in the field of mixed methods research, a continuing issue concerns the 

paradigmatic foundations that contribute to the development of the mixed methods 

research. Tashakkori and Teddlie argue that there exist six different positions in mixed 

methods research: a-paradigmatic thesis, incompatibility thesis, complementary strengths 

thesis, single paradigm thesis (pragmatism-based paradigm or the transformative

emancipatory paradigm), dialectical thesis, and multiple paradigm thesis. They also 

identify three paradigms - single, dialectical, and multiple paradigm- as the most viable 

paradigms for mixed methods research (2003: 18-23). 

As for the philosophical paradigm of this study, the researcher thinks the single 

paradigm thesis position, which is based on pragmatism, best justifies its methodological 
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predilection. Initiated by Lincoln and Guba, the single paradigm thesis position is 

designed to support a link between "postpositivism-quantitative methods and 

constructivism-qualitative methods" (20). Currently, · this paradigm has two distinct 

philosophical foundations: pragmatism and the transformative-emancipatory paradigm. 

Pragmatism has been proposed by many authors (e.g., Datta 1997; Howe 1988; Patton 

1990; Rossman and Wilson 1985; Tashakkori and Teddlie 1998) as the best paradigm for 

supporting the use of mixed methods research. Leslie J.C. Riggin has noted the 

inevitability of mixed methods research in the field of evaluation. Rallis and Rossman 

also suggest the pragmatic framework for the use of mixed.methods in their studies. 

Tashakkori and Teddlie made a number of points regarding the relationship 

between pragmatism and mixed methods in Mixed Methodology: Combining the 

Qualitative and Quantitative Approaches. Pragmatism refuses to make a forced choice 

between positivism (including postpositivism) and constructivism with regard to 

methods, logic, and epistemology. Pragmatists tend to use both quantitative and 

qualitative research methods in their research. However, they can have a choice of 

inductive and deductive logic in the course of conducting the research. By doing so, it is 

inevitable that the researchers can embrace both the subjective and the objective points of 

view (22-26). In addition, pragmatists also have a unique point of view regarding the role 

of the value in inquiry. While positivists (supporters for quantitative research method) 

believe that inquiry is value-free, constructivist, supporters for the qualitative research 

method, claim that inquiry is value-bound. Pragmatists go beyond the ramification of 
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postpositivists who recognize the importance of personal values and also attempt to 

reduce its influence on the inquiry to enhance the validity of results and interpretations. 

For pragmatists, personal values play a large role in conducting research. As 

Cherryholmes states, "For pragmatists, values and visions of human action and 

interaction precede a search for descriptions, theories, explanations, and 

narratives .. . Beginning with what he or she thinks is known and looking to the 

consequences his or her desires, our pragmatist would pick and choose how and what to 

research and what to do" (13-14). 

Thus pragmatists can conduct research chosen from their own interests, and their 

personal value systems play a critical role in deciding what they want to research. 

Tashakkori and Teddlie suggest, "Study what interests and what is of value to you, study 

it in the different ways that you deem appropriate, and utilize the results in ways that can 

bring about positive consequences within your value system" (1998: 30). Mixed methods 

research, which is based on pragmatism, makes it possible for researchers to free 

themselves from the trap of incompatibility with quantitative and qualitative study, and 

helps the researcher embrace both points of views ( quantitative and qualitative). 

The Brief History and Nature of Mixed Methods Research 

This study used the mixed method research design (Tashakkori and Teddlie 

2003), which involves collecting and analyzing both forms (quantitative and qualitative) 

of data in a single study (Creswell 2003). Mixed methods research has been initiated by 

researchers who felt the need of converging or triangulating different quantitative and 
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qualitative data sources. For the emergence of mixed methods into an academic field of 

inquiry, Tashakkori and Teddlie (2003) substantially agreed with Denzin and Lincoln's 

analysis based on five historical "moments" with little difference in the division of 

periods. According to Tashakkori and Teddlie, in the "traditional" 1900-1950 period, 

there was "a substantial degree of important mixed method research ongoing with little 

methodological controversy" (2003: 5-6). The "modernist" or "Golden Age" (1950-1970), 

named by Denzin and Lincoln, saw the emergence of research designs that began to be 

called "multimethod" or "mixed" ( 6). Numerous important studies using mixed 

methodologies occurred, especially in the field of psychology. Also, this period witnessed 

the emergence of the first explicit multimethod design, "multitriat-multimethod matrix," 

which was proposed by Campbell and Fiske ( 6). 

After World War II, positivism was discredited as a philosophical foundation for 

science, and constructivism and qualitative analysis grew in popularity for inquiries. 

During this period, writings on triangulation (Denzin 1978) were introduced into mixed 

methods studies. Mixed methods in the "postmodern or present" moment ( 1990-present) 

were characterized by the emergence of "pragmatism and the compatibility thesis" 

(Tashakkori and Teddlie 2003: 7). As a philosophical foundation, pragmatism has been 

proposed to counter the incompatibility thesis between method and epistemology. Also, 

several seminal works including Creswell (1994), Greene and Caracelli (1997), Morgan 

( 1998), Morse ( 1991 ), Newman and Benz ( 1998), Pattton ( 1990), Reichardt and Rallis· 
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(1994), and Tashakkori and Teddlie (1998) appeared to establish mixed methods as a 

separate field (qtd. in Tashakkori and Teddlie 2003: 8). 

The nature of mixed methods study is characterized by the philosophical 

underpinnings of pragmatism. Initiated by the American philosopher Charles Sanders 

Peirce, it has been developed and elaborated by William James, John Dewey, George 

Herbert Mead, and Arthur F. Bentley. For pragmatists, knowledge claims arise out of 

actions, situations, and consequences rather than antecedent conditions (Creswell 2003: 

11 ) . Furthermore, pragmatism is not involved in only one system of philosophy and 

reality. This allows researchers to use and mix both qualitative and quantitative data. For 

pragmatists, truth is "what works at the time"(Creswell 2003; Cherryholmes 1992; 

Murphy 1990). Researchers can freely choose their methods for inquiry, and they can use 

both quantitative and qualitative data to provide the best understanding for their 

problems. Also, pragmatic researchers agree that inquiry should be situated in historical, 

social, and political contexts (Creswell 2003; Cherryholmes 1992; Murphy 1990). By 

doing so, mixed methods study has a postmodern twist, a theoretical perspective which 

concerns social and political justice and aims. 

When researchers select a mixed methods study, they need to make a decision on 

the following issues: implementation, priority, integration, and a theoretical perspective. 

Implementation means whether the researchers gather both data ( quantitative and 

qualitative) in phases (sequentially) or at the same time (concurrently). Priority means 

which method researchers put emphasis on. Integration refers to researchers ' combination 
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of quantitative and qualitative research data in various stages of study. Last, a theoretical 

perspective is whether a larger, theoretical perspective guides the entire research design 

(Creswell et al. 215-222). 

Mixed Met hods Concurrent Triangulation Design 

In mixed methods research, there are many research designs that can validate and 

characterize the findings and interpretations. Creswell et al. has identified six major 

designs for mixed methods research, and for this study the investigator used concurrent 

triangulation design, "probably the most familiar of six major research designs" identified 

by John Creswell (2003: 217). The researcher in this study has used two different 

methods ( quantitative and qualitative) in an attempt to "confirm, cross-validate, or 

corroborate findings within a single study" (2003: 217). Concurrent triangulation design 

consists of two separate quantitative and qualitative methods, and each method is 

designed to counterbalance the weakness of the other method. 

In this study, the collection of quantitative and qualitative data occurred 

concurrently in one phase of the research. The quantitative data was collected, using a 

traditional survey to accommodate the overall responses on research problems from the 

participants, and the qualitative data was collected through individual semi-structured 

interviews to provide a more in-depth explanation illustrated by participants. The priority 

of this study was given to the qualitative method because it provided more in-depth 

explanations about the research problems. The quantitative and qualitative results can 

complement each other by showing the general picture of the research problems and by 
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illustrating responses to those problems in greater detail voiced by participants with 

varying factors. 

The quantitative and qualitative methods were interconnected while conducting 

the research. The investigator selected participants for the qualitative method from the 

pool of quantitative method participants. While developing and elaborating interview 

questions, the investigator referred to the contents of the quantitative method. The results 

of quantitative and qualitative were rigorously integrated during the process of 

interpretation for the study. 

The advantages and limitations of concurrent triangulation design have been 

discussed in the field of mixed methods research (Creswell 2002; Creswell 2003; 

Creswell et al. 2003). Most of all, concurrent triangulation design is familiar to most 

researchers. Compared to other designs, this design shortens the time for data collection, 

and researchers can produce well-validated and substantiated findings. However, 

concurrent triangulation design also has some limitations. Because the design requires 

engaging two separate forms of methods ( quantitative and qualitative), researcher needs 

to have greater knowledge and expertise. Also, the different data forms can cause 

difficulty in analysis for researcher, and sometimes researcher encounters the 

discrepancies between the two forms of results and is not clear how to reconcile the gap 

between the two different kinds of data. 
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Future Research 

It is recommended that future research be conducted using different layers of the 

population. The target population for this study was Korean students in American higher 

education. However, the scope of the study could be expanded if the study was based on 

different target populations. Most of all, the investigator recommends that future research 

be based on a Korean students population in Korean higher education. More than ten 

years have passed in Korea since the introduction of the globalization policy, and it has 

greatly influenced Korean students' conceptualization of English. Therefore, a study on 

these populations would give an opportunity to look at the trajectory of change in Korean 

students' conceptualization of English triggered by globalization. 

The investigator already pointed out that there is a meaningful number of junior

high and high school Korean students in American educational institutions. Research 

based on this population could reveal the future of English in Korea and also illustrate 

how they, who have been exposed to English at earlier age, differently perceive English. 

Looking at these junior high and high school students' conceptualization of English 

could be one part of the spectrum which projects various aspects of English and 

globalization. 

The investigator also recommends the creation of a more reliable and accurate 

instrument for the given topic. As discussed before, the lack of accumulated survey 

literature is one research limitation for this study. Further study should address this 

necessity, and the creation of various instruments should be done in a rigorous manner. 
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Also, the researcher suggests that future studies be conducted with different ethnic or 

cultural groups. Globalization itself is not a parochial or geographically-specific 

phenomenon. As seen in chapter 2, it is a world-wide movement, and almost every 

country and ethnic group has experienced its impact. Under the current waves of 

globalization, English has been recognized as the most essential tool in various ethnic 

groups and countries. Therefore, studies about globalization and English in various 

countries and cultural groups can become great indicators for an entire picture of 

globalization and English. 

Summary 

The present study adopted a unique approach to the given research problem. The 

combination of quantitative and qualitative research methods is an original approach to 

investigating the complex relationship between English and globalization in Korea. 

Globalization itself is a sophisticated and multi-dimensional phenomenon. Also, the study 

of English can be contextualized in various domains of a society. Therefore, the findings 

and discussion of this dissertation can be a bridge for researchers to understand how 

linguistic hegemony is materialized in one's everyday life. Also, the implications of the 

findings can contribute to the understanding of linguists who closely look at the function 

of a language in specific cultural and social contexts. 

In addition, the research presented in this study provides many concrete examples 

of how Koreans perceive globalization, and these empirical findings will be of great 

interest for researchers in the study of globalization. The conceptualization of English in 
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a globalized world has been discussed in the field of English as a Second Language, and 

the results of this study will help researchers and teachers formulate new pedagogical 

directions not only for Korean students, but also other ESL students. Finally, inside the 

tradition of rhetoric, the findings and analysis of this study pose a new important thesis 

that rhetorical scholarship should consider globalization. 
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English In Korea Survey 
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Demographic Information: 

~Gender: ~~ Male of~ Female 

L~ OI Age: 

Academic status ~Lc1 : '2:!0~<21*7ll1- (Intensive English language Program), 

<gJ ~ Lc1 Freshman , 

0 I~ Lc1 Sophomore , 

~~Lc1 Junior, 

A~~Lc1 Senior 
' 

~ N~~ Bachelor, 

A~I 2 ~¥.ill-~ Second Bachelor 

~N.ilf-~ (Graduate: Master level), 

~A~~~ (Hold master) 

~ N Jlf-~ (Graduate: Doctoral level) 

~E (Major): 

'2:! A~I ¥ E1 ~ ii!. o~I A-i ~ o~ ~ 2.1 ¥ .ill-9" £ £ 1::JH ~ 71 Al ~-t"o~ i1 g Ll77~? 
(When did you start learning English as a required subject in school?) ______ _ 

~ii!.(~~~ ii!. ¥E1) o~IA-i ~o~ ~ -s¥El- 7ll1-
(How long have you learned English at school since elementary school? _____ _ 

~ ii!. 7 ~ o ~ Id c~ ::: x o~I A-i ~ o~ ~ -s ¥ El- 71 cJ-
(How long have you learned English outside school? ) -------
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Dl ~ O~IA-f ~o~~ l:IH~Al71L~ ~of£ a-¥t~~XI!: ~D~L~ £1NGLl77~? 

(How long have you learned or studied in English here in the States? ) _____ _ 

£ ~ ~ ~ (Your most recent TOEFL Score) : ------

£ ~ ~~(Your most recent TOEIC Score): ------

0~ 2HQI ~§~ ~Al.:c. ZfZfQI ~§0~1 ~QJo~AI~ ~~~ ~.::i2~D1£ 1£.AI 5H 

~ A-flR 

SA: ~o~7~1 ~Qlfil A: ~Qj~ N: ~Qlo~XI~ ¥~o~XI~ eJ-g D: ¥~N and SD: 

~ o ~7~1 ¥~ 

I. English in the social and cultural contexts. 

1. <2:!0~2~ ~:x=~l~A~o1011 ~ ~~ti" -E.1-7=fl7~ 5?2cL 
There is a close relationship between language and identity. SA A N D SD 

2. ~o~ ~ EJ-~LHO~IA-f ~ti- ~N~OI 5?2CL 
English has a strong influence in Korea. SA A N D SD 

3. EJ-~LHO~I~ £~ NEJ"~OI ~o~~ a-¥5HO~~c~~ .::i~"t] N~I !y-c7~ 

~~£10~ 5?2C~. 
There is misguided social mood in Korea that forces every Korean to study English. 
SA AND SD 

4. ~o~.2~ EJ-~o~ ~c~ 010~71 o~~ ~:: NE:l"~£o~o~s ~~QI§~~£ ¥Ei 

01~ ~~~~~~CL 
Speaking both Korean and English will help people benefit from both cultures. 

SA AND SD 
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5. ~01~ ~or:: 3:!~ E_J-~CZJ 0 £A-f.Q.I ~x~l~O~I ~y~ ~XI ~E_J-cL 
Speaking English does not affect one's identity as Korean. SA A N D SD 

6. Lr:: ~of;~ 0 £ <2.JaHAi xP~~ ~~E.1- ~o, £}CL 
I have experienced a discrimination based on English competency. SA A N D SD 

7. Lr:: ~01 ~ ~o £ <2.Ja-HA-f 01~ ~ ~f::Ja-H~~OI x>Jcr. 
I have experienced an advantage because of my English competency. 
SA AND SD 

s. Lr~ E1-~N~I £.t-o~IA-f ~of7r xlLI:: ~~~~ CZJ~or7l7r 01~cL 
I am reluctant to acknowledge the popularity of English in Korea. SA A N D SD 

9. Lt~ <2jof2t §£t7t ~7H.9.I ¥~ ~ Ol2r .:il '21:: Ct. 
I believe that culture and language are two separate parts. SA A N D SD 

10. Lt~ ~01~ cgj"or:: ~OI er~.Q.I ~~~ 7rxl-Et.TII- g~~ ~o;11x1 

f.>.t:: Ct .I!. ~ztE.i"Ct. 
I think speaking English does not conflict with traditional Korean values. 
SA AND SD 

11. Lt :: E! ~£.I"~, A-f ~ 01.Q.I ~ ~ ~t 7 t ~ ¥ O~I .9.l a-H ~ ~ ~ 3:! 0 £ ~ zt E.1- Ct. 
I think that the popularity of English in Korea is driven by the Korean government. 

SA AND SD 
12. ~01~ l:jH~:: ~~ e_l-~§£t~ CZJ~t'"~I £J01A-f 't1£t~ 7tXf~Ct. 

Leaming English brings some changes to the recognition of Korean culture. 

SA AND SD 

13. ~012.1 ~ ~£t:: erol ~~ lJ-.9.I ~ xi~ -E.1-7:flO~I 7 lof~r 3:! 01 Ct. 
The popularity of English in Korea will contribute to the political relationship 

between Korea and U.S.A. SA A N D SD 

14. Dl~£t7t "E.1-~~IA-f:: ~~£1.:il £1 XI f>JCt. 
Americanization is not happening in Korea. SA A N D SD 
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15. ~01~ ~H~~ ~~ tl-~§£~7~ o~t:! c~::: §£~~ Ol%Ho~~ c~I £goi ~c~. 
Leaming English helps understanding different cultures. SA A N D SD 

16. B-x1 ~017~ ~RE.I- N~er tf-~o-tlA-i ~01~ s¥%Ho~e1- tf-c~. 
Only someone who needs English should study English in Korea. SA A N D SD 

17. ~ot~. 010~71 W* v~ A~~~ ~~N£.I.Q.I ~21 E ~ 012~.Jl ~ztE_f-c~. 
I think people who can speak English are elites of Korean society. SA A N D SD 

18. ~01~ ,1Nt~xl ~o~~ A~~~ ~01~ =i1No~~ NW~ ~c~ ~cH~o£ 

~~ A~£.I~ tj~O~I ~tf-C~. 
People who can not speak English belong to lower social class compared to the 
people who can speak English. SA A N D SD 

19. E_f-~LHO~IA-i~ D1~£~7~ HH~::: ~££ ~~ gOICL 
Americanization has been going on a rapid speed in Korea. SA A N D SD 

20. ~01~ ~H~~ ~~ DI~£~~ 7~~AI~-~OIC~. 
Leaming English accelerates Americanization in Korea. SA A N D SD 

II. English in the linguistic context 

21. L~ ~ ~017~ tf-~LHOIIA-i 7~~ Xll::fH~<2J .2.1~012~ L ~CL 
I feel that the English language is the most dominant foreign language in Korea. 

SA AND SD 

22. ~01 ~ E_f-~01 ~ ~j;:1~.Jl £JC~. 
The English language is damaging the Korean language .. SA A N D SD 

23. ~o1 ~ tf-~LHo~IA-i tf-~012~ ~ml 5~017~ £1010~ E.f-c~. 
English should be an official language in Korea like Korean . SA A N D SD 
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24. ~01:::: 012Ho~I£ o~~crl ~~LHo~IAi 7~~ Xl1:JH~<2J 2.1~01£ ~~~Ole~. 
English will remain the most dominant foreign language in Korea in the future. 
SA AND SD 

25. A-il~l£~AlcHo~I ~)01 c~ ~ 01fti <2jo1 (~~01 ~ x~l.2.I~) ~c~5:. ~01 ~ 

26. 

if~ol o~:::: ~01 ~c~ %Ro~c~. 
Having fluency in English is more important than any other foreign language in the 
era of globalization. SA A N D SD 

R <2J O IC~. Korean is seriously under the influence of American culture, and English 

language is the major factor. SA A N D SD 

27. L~!= 01~~017~ lE-e.9.I ~012~.::il ~!=C~. 
I believe American English is the standard English. SA A N D SD 

28. ~ot~~ tg{o~ != ~.TII- 01~~ N.::il ~~ ~ ~7H.9.I §x~101c~. 
Speaking English and thinking in American way are two different things. 

SA AND SD 

29. ~01-2~ E_f-~o1 ¥'2:!01 ~ tg{o~!= ~01 E.1-~~el- "o~:::: ~ ~c~ ~cL 
Speaking both Korean and English is better than speaking Korean only. 

SA AND SD 

30. A-il7~1£~ AlcHo~I E_f-~~el- f>H£ g~o~c~. 
Speaking Korean only is enough in the era of the globalization. SA A N D SD 

31. ~01~C~£ c-t if§tl- HH5f-~O~~ .2.1~<2j017~ vcL 
There are more useful languages that need to be learned other than English. 

SA AND SD 
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III. English as an effective means for the empowerment of self in economic context 

32. ~o~~ E!-~A~~I LH011A-f N~~ol c1 L~~ ~~~ ~~c,1 £Jo~ ~~~Ole~. 
The English language is crucial in helping people get better jobs in Korea 
SA AND SD 

33. ~o~~~~ E!-~LHOflA-f 7l~o~IA-t g~o~~c,1 £Jo~A-f 3Ro~c~. 
English competency is important for the promotion in corporate business world in 
Korea. SA A N D SD 

34. E!-~ LH011A-f2-I ~o~ ~~~~ ~ E!-~ £1 ~A11 !¥<2.:f0fl £1o~A-f ~X11~'2.! 01 ~ ~ 

7~A~~~OIC~. 
The popularity of English in Korea will bring economic benefits to Korea in 
international trades. SA A N D SD 

35. DI~ <2jo~<c.1*2-I ~~~ E!-~LH011A-t cH~~~~ ~~~ fil~c,1011 £Jo~A-f 

if-2IE!" ~~OICL 
Studying at intensive English language program in the U.S.A. is a good qualification 
for getting a job after college graduation in Korea. SA A N D SD 

36. oi~o~IA-f.9.I ~~l~I~ ~ EJ-~o11A-f£t ~~ ~0~2-1 ~~to11 l:Jlo~o~ ~l~Ofl 

£JO~A-f {f2IE.I- ~~OI @C~. 
Having a degree from American colleges can be a more favorable qualification than 
having a degree in the same field at Korean university for getting a job 

SA AND SD 

37. Dl~011A-f ~~I~ EJ- N?l"Ol 7l~·LHOflA-f ~~~~~ E_l-~o~IA-f EJ- N?t~c~ 

-!-~ cH~~ ~~~~ ~@o~c~. 
It is fair that those who have earned degrees from American colleges have better 
benefits than those who have earned same degree in Korea. SA A N D SD 

3 8. L~ ~ l:J I :;i;: I L.I A ~ ~I EJ- ~ o~ o I ~ o I £1 c~. 
I have an English name for the sake of business. SA A N D SD 
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39. 7l~Ail7:tlo~IA-i ~~ ~~I ~-E.1-~201 £~ NE:!"~ 01 ~01 ~~~ st~o10~ 
Er C~. In the corporate world, everyone regardless of their position needs to have 

English competency. SA A N D SD 

40. l::flXILIA Ail7:tlo~IA-i c~~ 01£t:! <2jofS:!.c~~ ~017~ ~~£1~ <2jo101c~. 
English is the most desired language in business world. SA A N D SD 

41. ~A~ Al~o11 x>101A-t ~01 ~ ~.9.I ~~ ~ ~'so~cL 

42. 

It is fair to have English competency exam as one of subjects in job entrance exam. 
SA AND SD 

LL.!:::. o=toJ ..::::.2.~0 ;::::J 01-0-H .6.7'IOJI 1.J .st~~7~ CC.!:::. ~~7~'6~ AL2~..5.0j 7~0.s. 
f L- 0 l O ,-.::C.. L..: 0 L..: l Al c:: 1:::1 -, ..L. L- 1:::1 -, L...: f O ii= - OT ii= 

..5.0-l 7_JLL cc.!:::. 7=1i;-li;~7'-I 01 0 lcL 
ii=AA l f..L.L- Oi:::lL..:-, AA f. 

I have experienced or heard a case of people who failed or succeeded in promotion 
based on English competency. SA A N D SD 

AH7~.Q.? 
O,L-. 

What do you think about the usage of both Korean and English in big enterprise or 

corporation? SA A N D SD 

44. "Er~LH ~012.I ~lcJ~~~ E_l-~ ~'2..!~2.I ~c~ -~R~g ~J;:11~'2.! ~J~I 

7IO~W~OIC~. 
The popularity of English in Korea will contribute to the economic wellbeing of 

Koreans. SA A N D SD 

IV. English in the pedagogical context 

45. ~o1~ 01~o~IA-i t5¥o~~ ~ol t.J-~o~IA-i o~~ ~ ~c~ ~c~. 
Studying English here in the United States is better than doing it in Korea. 

SA AND SD 
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46. ~01~ Dl~O~IAi ~¥i>H~LI ~012.l 3R~~ Ci L~C~. 

Studying English here (U.S.A.) makes me realize more the importance of English. 
SA AND SD 

47. 01~o~IAi ~01~ HH~.::il a-¥o~~Ai L~~ L~2.I ~~N@"o£Ai2.I ~x~l~ol 
t:i~ -0- L !::.. 7-L2. 7=h~~ t;H CL 
L..: ra..... A2 Or::::::IAA r. 
I have experienced the change in my Korean identity while I am learning and 
studying English. SA A N D SD 

48. Dl~O~IA-i ~01 ~ l::fH~74L~ ~¥~ Ol2.H£ L~~ ~010~, CH~ L~.Q.J ~zt-01 
t:i~ =-L !::.. 71 .2. L 77:f CL 
L..: Of L.... A 2 - AA f. 

Since I have learned or studied in English, I have felt that my thoughts on English 
have changed. SA A N D SD 

49. 01~o~IA-f ~01 ~ 1::1H~.::il ~¥t~~Ai L~ ~ L~ 2.1 7~xlt:i"OI ~i~ ~ 3:! ~ 
7=4 t;~ t;H cL 
0 c::J AA f 

While I am learning and studying English, I have experienced the change in my value 
system. SA A N D SD 

50. 2~ ~~2.I ~.ii1..~:: (~~~.ii1..Ai ¥Et) ~~~o~l7~1 ~01~ 7~2x~o~e_f-
-E!- C~ All Korean schools (beginning from elementary school) have to teach English to 

their students. SA A N D SD 

51. ~o1~ ifxl~~IAi a-~~ 0 £ 7~ 2 x~o~'2J- ~c~ (~~LHO~IAi). 
English should be taught officially to children in Kindergarten (Korea). 

SA AND SD 

52. L~~ ~01.iiJ..*~01 ~~i!J- 01~01 c~~ ~ ~~c~. 
I feel that English instruction method in Korea is different from that of here (U.S.A.) 

SA AND SD 

53. t'-~2.I ~01.iiJ..*'EjOI ~%HO~~ ~R7~ ~1C~.:il L~C~. 

I feel English instructions in Korea need to be changed. SA A N D SD 
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54. £ ~ ~ ~~2.1 ~o~ ~ ~ ~ a~"5~7~1 ~7~E_l-c~. 
The Test of English as a Foreign Language measures a student's English competency 
correctly. SA A N D SD 

55. Toefl ~~i!J- ~~~~.TI~~ ~~E_l- ~7:tl7~ £1C~. 
There is a close relationship between a student's Toefl score and his or her academic 
performance in college. SA A N D SD 

56. L~~ cH~.:ii!.~LHO~IA-i ~0~2.1 ~~17~ XIL~~l7~1 ~~£101 £1C~.:i!. ~zt"E.l"c~. 
I think the current curriculum in Korean colleges overemphasizes the status of 
English. SA A N · D SD 

57. L~2.1 ~ai!J- ~ct!t! ~A-i~ ~ c~~~IA-i cH~*~§o £ W'c!) ~o~£~ 

A-i~OI x11:m~o1c~. 
My foreign books for major, which I had used for my college classes, were 
predominantly written in English. SA A N D SD 

58. ~aO~I -E.1-7:tl ~101 cH~~~ ~ (~~) ?:J~*~QI ~o~ ,1-A~~~~ 7~A~O~e_l-

EJ-c~ .:i!. ~zt "EJ-C~. 
I think every college student in Korea should have certain level of English 
competency regardless of major. SA A N D SD 

59. cH~~ o £»4 ~01.Q.I ~c~ L~ ~ g ~ ~ Sf.IE.I- ()H.2.I <21-* ~ ~ ~R "5~C~ .:i!. 
AH7~<5~CL o, L..: r. 
As a college student study-abroad program for English language learning is a must. 

SA AND SD 

60. L~ ~ 01~o~IA-i.Q.I ~o1 Q ~ 01 c~ ~ 01[f:! L~2~0~IA-i ~c~ ~o~ ~ ~ ~ 

N~ Al;Jl71 ~IE!- ~l~.Q.I ~012~11 ~ztt.i-c~. 
I think studying in the U.S.A is the best way to learn English compared to doing it in 

other countries. SA A N D SD 
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61. E:!xH E!-~LHO~IA-i ~o-{~*~ ~IE!- ~7t~ 01~01 AltlH~olcL 
Currently, the U.S.A. is the most wanted country for Intensive English language 
learning program in Korea. SA A N D SD 

62. Lt~ LH7t ~ ~o-{~~ 01~<2.10~17~1 ~£~ R-=rti-~01 £1ct. 
I have asked an American to do proofreading my English writing. SA A N D SD 

63. o-{~OtOI~ 01 (~g~.:ii!. ~o-{7t7l ~) ~o-{.2.t ti-~o-{~ -§-AIO~I t1H~~ ~~ 

~EI~ ~2H~ ~OICt. 
Leaming both English and Korean simultaneously will bring out a confusion for 
children. SA A N D SD 

64. ~¥2.1 A-il7=11£t ~~o~I IT!-::: .:ii!.~7H~ 0 £ Al£~ ~g ~Ii!. 3~'2! -',=!E-{2.I 

~o-{Ii!.~ 2.1 £ ~ ~ A-ill-fl£t2.I "5 ~ ~, ~w~ ~ ~ ~ ~012t .I!. ~ztti-ct. 
The mandatory English class beginning from the third grade in elementary school, 
which is introduced by educational reform enacted by government's globalization 
policy, is a good thing for Korea's globalization. SA A N D SD 

I don't think that the mandatory English class beginning from the third grade in 
elementary school enacted by government globalization policy, is sound. 

SA AND SD 

V. The influence of English in Internet and mass media 

66. Lt~ <2JE-{~OI "E!~LHO~IA-i ~o-{~ JI1cc21~c~10~, ~10-{ e!~ 710~~ ~~Ct.I!. 

~~Ct. 
I believe that the Internet has contributed to the popularity of English in Korea. 

SA AND SD 

67. 

71CtE! ~~ ~ ~~Ct. 
The Korea's advanced progress in information technology has played an important 
role for the spread of English using the Internet. SA A N D SD 
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68. L~::: ~0~7~ <2.JEi~~o~IAi 7~~ All::fH~<2J <cjo~2Lil ~::: c~. 
I believe that English is the most dominant language in the Internet. SA A N D SD 

69. L~::: NOlcf-1 a-l.1-0~IAi ~o~.Q.I ~NOi c~~ o~rtj <cjo~~c~~ .3.c~~ ~:::c~. 
I believe the influence of English is greater than any other language in cyberspace. 
SA AND SD 

70. L~::: <2JE1~.ill- -E.1-~~ §-0~7~ ~0~7~ All::fH~o12~~ ~zt~c~. 
I think that Internet-related terms are predominantly English. SA A N D SD 

71. <2JE1~o-flAi C1 L~~ .:::z.2i~ ~C~ Pl~~~~ ~71 ~la-ff~ ~o~:;~ol 

~*~OICL 
It is essential to have English fluency to receive more and better information from the 
Internet. SA A N D SD . 

72. LH7~ <2JE1~ ~~IAi ~::: ~~::: ~o~~ tJ~o~ (~~0~£ ~~~ A~l2.I~) 

All::fH~OIC~. 
The information I gather from the Internet is dominantly written in English ( except 
for ones in Korean) SA A N D SD 

73. ~o~::: <2JE1~~ N§o~::: NE:t~o1171l 5?10~Ai ~.fLtl P!cL 
English is not necessary for people to use the Internet. SA A N D SD 

·74. <2.JE-f~ ~011Ai ~0~9-I ~~~ C1~ 7ct~~ ~ ~OICL 
The influence of English in the Internet surroundings will be more powerful in the 

future. SA A N D S 

75 . <2.JEi~ ~o~IAi "E_l-~o~::: ~o~Qf ~ztEJ- ~No~~I 21c~. 
Korean language in the Internet is under serious influence of English. 

SA AND SD 
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76. <2.JE.-1~ ~O~IA-i E_l-~o~~ '2:!~r~ ~~.JI £20 O:i ~o~~ 7r& Xll::fH~<2J 
o=tc5~01cL K · th In · · .o o r. orean m e ternet surroundmgs has expenenced changes, and English 

1s the most dominant impact on Korean. SA A N D SD 

77. Lr~ ~0~£ j:H~~ tr2- E_l-cr. 
Sometimes, I have a chatting in cyberspace using English. SA A N D SD 

78. <2.JE-t~ ~O~IA-i ~~~ITH Lr~ ~0~.2r E_l-o~~ ~O~A-i ~Cr. 
When I write something in the Internet, I use both Korean and English. 
SA AND SD 

79. tl§, ~~ DHj:f~~IA-i ~0~.9.I ~~~~ er:= (~~o~~ A~IQJE.1-) er::: o~ffj 

<rjo~~Cr.r Xll::fH~OICr. 
English in mass media is more dominant than any other languages (except Korean). 

SA AND SD 

VI. Globalization and English in the Korea: Prospective picture 

80. LH7r XrL~ ~ 7r~Cr~ Lr~ .:z.~ 0~ ~0~.2r ~~o~ 2.~ ~ ~or7l ~ ~E.1-Cr. 
If I have a child, I want them to speak both English and Korean. SA A N D SD 

~E_I-Cr. 
If it is possible, I will let my children learn or study English abroad. SA A N D SD 

82. A117=fl~r AICH~I £20~ .9.IN~~.9.I *801.£1~ orLr.9.I ~A~IO~~ tj~or2~~ 

Lr~ ~ot~ ~~ ~OICr. 
If I have to choose one global language as a communication tool in the era of 

globalization, I will choose English. SA A N D SD 

83. A117=11£r AICHO~I £20~A-i ~~~'2!~ ~tr~ ~o £ g~orCr. 
Speaking only Korean is enough in the era of globalization. SA A N D SD 
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84. ~~~H~ ~-x!§ ~010:i sx1£1010~ t1-e~. 
Abroad Child Delivery [Birth Tourism] is wrong and should be banned. 
SA AND SD 

85. ~71 if~~ l:J~~~tl" tj~OI O~Lle~. 
Early Abroad Study is not desirable social phenomenon. SA A N D SD 

86. A-il7=fl£~.2.J- c-t~o1 ~01~ e-t~ ~~e!° A-il7=fl.9.l a-§ <2jOf7~ ~ ~Ole~. 
English will be more powerful global language with the help of globalization. 
SA AND SD 

87. A117=fl£~£1 ~A1l~o1IA-i ~01~ x1s1J1-x11rc~~~ ~t!~'2J ~N~~ 
c~ ~ <2jo1 ~ 011711 LH01 ~711 ~~Ole~. 
During globalization English will lose its prestigious status to other languages. 
SA AND SD 

88. A-il7=fl£~~ tl"~LH01IA1 ~01011 cHE.1- ii!.~~ c-t~ ¥~~ ~ole~. 
Globalization will accelerate Korean people's zeal for English education. 
SA AND SD 

89. A-il7=fl£~~ ~~ DI~~~£~ ~otcL 
Globalization will eventually end up with Americanization. SA A N D SD 

90. tl"~LH011~ ~ol~A-i7~ ~~ £101 £1CL 
Anti-Americanism exists in Korea SA A N D SD 

91. "E.1-~LH 'l!-Dl~A-i ~ A-il~l~L~ L~0~7~~ c11011 ~~~ol ~~Ole~. 
Anti-Americanism will be a stumbling block toward globalization. SA A N D SD 

92. ~o1ii2~£1 ~~~ A11~,~~~ -?-IE.I- ~a~'2J e~,7~ ~~01eL 
The current emphasis on English education will be a successful step toward 

globalization. SA A N D SD 
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93. A~l7=11~~2~ ~o~ ~ o~~ -E.l-7=117~ ~1c~. 
There is no relationship between English and globalization. SA A N D SD 

274 



APPENDIXB 

Full Results Tables 

275 



Average Scores for Academic Status on Individual Social/Cultural Contexts Items 

(Table 22) 

n Mean SD F p 

Item 1 1.32 .272 
Language Program 16 -.81 .91 
Undergrad or Bachelors Degree 34 -1.24 .78 
Graduate Level 37 -1.22 1.03 

Item 2 .60 .550 

Language Program 16 -1.56 .89 
Undergrad or Bachelors Degree 34 -1.74 .45 

Graduate Level 37 -1.76 .60 

Item 3 .70 .502 

Language Program 16 -1.06 1.06 

Undergrad or Bachelors Degree 33 -1.36 .99 

Graduate Level 37 -1.32 .63 

Item 4 2.04 .137 

Language Program 16 -.88 .89 

Undergrad or Bachelors Degree 34 -1.18 .90 

Graduate Level 37 -1.38 .76 

Item 5 2.36 .101 

Language Program 16 -.13 .89 

Undergrad or Bachelors Degree 34 .29 1.09 

Graduate Level 37 -.27 1.22 

Item 6 2.59 .081 

Language Program 16 -.44 .89 

Undergrad or Bachelors Degree 34 -1.03 .97 

Graduate Level 37 -1.03 .93 

Item 7 
2.86 .063 

Language Program 16 -.31 .95 

Undergrad or Bachelors Degree 34 -.94 .89 

Graduate Level 37 -.57 .96 
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Item 8 .45 .637 
Language Program 16 .19 .75 
Undergrad or Bachelors Degree 34 .44 .89 
Graduate Level 37 .30 1.02 

Item 9 .97 .384 
Language Program 16 1.38 .62 
Undergrad or Bachelors Degree 34 1.12 1.04 
Graduate Level 37 1.41 .90 

Item 10 4.44 .015 
Language Program 16 .25a .77 
Undergrad or Bachelors Degree 34 -.21 ab 1.23 

Graduate Level 37 -.65b .95 

Item 11 .68 .508 

Language Program 16 .19a .98 

Undergrad or Bachelors Degree 34 .12ab 1.04 

Graduate Level 37 -.14b 1.21 

Item 12 .34 710 

Language Program 16 -.19 .98 

Undergrad or Bachelors Degree 34 -.03 1.19 

Graduate Level 37 -.24 1.06 

Item 13 4.29 .017 

Language Program 16 -.69ab 1.08 

Undergrad or Bachelors Degree 34 -.82a .83 

Graduate Level 37 -.16b 1.07 

Item 14 2.19 .118 

Language Program 16 .75 .68 

Undergrad or Bachelors Degree 34 1.03 .58 

Graduate Level 37 1.19 .81 

Item 15 
.22 .804 

Language Program 16 -0.94 .93 

Undergrad or Bachelors Degree 34 -1.03 .97 

Graduate Level 37 -1.11 .77 

Item 16 
.27 .765 

Language Program 16 .69 .87 

Undergrad or Bachelors Degree 34 .53 1.28 

Graduate Level 37 .73 1.19 
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Item 17 .40 .670 
Language Program 16 -.13 .96 
Undergrad or Bachelors Degree 34 .21 1.32 
Graduate Level 37 .03 1.34 

Item 18 .66 .520 
Language Program 16 .13 1.15 
Undergrad or Bachelors Degree 34 .50 1.24 
Graduate Level 37 .51 1.19 

Item 19 .13 .879 
Language Program 16 -.75 .68 
Undergrad or Bachelors Degree 34 -.71 .87 
Graduate Level 37 -.81 .94 

Item 20 .53 .592 
Language Program 16 -.56 .81 
Undergrad or Bachelors Degree 34 -.26 .93 
Graduate Level 37 -.43 1.14 

Note: Item means with different superscripts differed significantly by Tukey's Post Hoc 
tests, p < .05 

Average Scores for Academic Status - Linguistic Items (Table 23) 

n Mean SD f p 

Item 21 .27 .764 

Language Program 16 -1.50 .89 

Undergrad or Bachelors Degree 34 -1.56 .75 

Graduate Level 37 -1.65 .63 

Item 22 1.25 .292 

Language Program 16 -.25 .58 

Undergrad or Bachelors Degree 34 .15 1.13 

Graduate Level 37 -.19 1.08 
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Item 23 .95 .389 
Language Pro gram 16 .63 1.20 
Undergrad or Bachelors Degree 34 1.06 1.04 
Graduate Level 37 .81 1.10 

Item 24 4.14 .019 
Language Program 16 -1.00ab .97 
Undergrad or Bachelors Degree 34 -0.26a 1.14 
.Graduate Level 37 -0.95b 1.13 

Item 25 .69 .505 
Language Program 16 -.88 1.15 
Undergrad or Bachelors Degree 34 -.76 1.10 
Graduate Level 37 -1.05 .94 

Item 26 .89 .413 

Language Program 16 -.63 .89 

Undergrad or Bachelors Degree 34 -.21 1.12 

Graduate Level 37 -.43 1.12 

Item 27 .70 .501 

Language Program 16 -.31 1.14 

Undergrad or Bachelors Degree 34 .06 1.15 

Graduate Level 37 .05 1.10 

Item 28 1.97 .145 

Language Program 16 -.50 .89 

Undergrad or Bachelors Degree 34 -.26 1.31 

Graduate Level 37 .14 1.13 

Item 29 3.61 .031 

Language Program 16 -.81 a 1.28 

Undergrad or Bachelors Degree 34 -l.44b .70 

Graduate Level 37 -1.46b .77 

Item 30 
1.92 .153 

Language Program 16 1.00 .97 

Undergrad or Bachelors Degree 34 1.35 .65 

Graduate Level 37 1.43 .73 
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Item 31 
Language Program 16 
Undergrad or Bachelors Degree 33 
Graduate Level 3 7 

.00 
-.67 
-.59 

1.15 
.78 

1.17 

2.46 .091 

Note: Means with different superscripts differed by Tukey's Post Hoc Tests, p < .05. 

Average Scores for Academic Status on Individual Economic Items 

n Mean SD f p 

Item 32 1.06 .352 
Language Program 16 -1.56 .81 
Undergrad or Bachelors Degree 34 -1.24 .82 
Graduate Level 37 -1.16 1.07 

Item 33 .60 .550 
Language Program 16 -1.50 .82 
Undergrad or Bachelors Degree 34 -1.38 .65 
Graduate Level 37 -1.24 .95 

Item 34 .44 .648 

Language Program 16 -1.19 .91 

Undergrad or Bachelors Degree 34 -1.21 .69 

Graduate Level 36 -1.06 .63 

Item 35 .43 .652 

Language Program 16 -1.19 .66 

Undergrad or Bachelors Degree 34 -.97 .97 

Graduate Level 37 -1.00 .67 

Item 36 .68 .507 

Language Program 16 -.94 .77 

Undergrad or Bachelors Degree 34 -1.15 .61 

Graduate Level 37 -1.19 .81 
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Item 37 .94 .394 
Language Program 16 -.44 1.15 
Undergrad or Bachelors Degree 34 -.03 1.11 
Graduate Level 37 .03 1.21 

Item 38 2.09 .130 
Language Program 16 .06 1.06 
Undergrad or Bachelors Degree 34 -.32 1.45 
Graduate Level 36 .36 1.48 

Item 39 .94 .396 
Language Program 16 -.19 1.17 
Undergrad or Bachelors Degree 34 .21 1.12 
Graduate Level 37 .24 1.04 

Item 40 .15 .859 

Language Program 16 -.69 .95 

Undergrad or Bachelors Degree 34 -.85 1.05 

Graduate Level 37 -.84 1.07 

Item 41 .35 .708 

Language Program 16 -.31 .95 

Undergrad or Bachelors Degree 34 -.53 1.08 

Graduate Level 37 -.35 1.06 

Item 42 1.08 .344 

Language Program 16 -.38 1.31 

Undergrad or Bachelors Degree 32 -.78 1.07 

Graduate Level 36 -.86 1.07 

Item 43 
1.02 .365 

Language Program 16 -.31 1.01 

Undergrad or Bachelors Degree 33 -.03 1.19 

Graduate Level 37 -.38 .92 

Item 44 
.68 .510 

Language Program 16 -.25 .86 

Undergrad or Bachelors Degree 34 .00 1.10 

Graduate Level 37 .11 1.02 
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Average Scores for Academic Status on Individual Pedagogical Items (Table 24) 

n Mean SD r p 

Item 45 .28 .756 
Language Program 16 -.94 1.39 
Undergrad or Bachelors Degree 34 -1.03 1.17 

Graduate Level 37 -.81 1.22 

Item 46 .35 .704 
Language Program 16 -1.25 .86 
Undergrad or Bachelors Degree 34 -1.21 .91 
Graduate Level 37 -1.05 .97 

Item 47 .20 .819 

Language Program 16 .44 1.03 
Undergrad or Bachelors Degree 34 .47 1.26 

Graduate Level 37 .62 1.19 

Item 48 .08 .925 

Language Program 16 -.69 .79 

Undergrad or Bachelors Degree 34 -.71 1.03 

Graduate Level 37 -.78 1.03 

Item 49 .39 .681 

Language Program 16 -.31 1.08 

Undergrad or Bachelors Degree 34 -.03 1.17 

Graduate Level 37 .00 1.35 

Item 50 3.58 .032 

Language Program 16 -0.94a .85 

Undergrad or Bachelors Degree 34 -0.09b 1.24 

Graduate Level 37 -0.41 ab .93 

Item 51 
2.13 .125 

Language Program 16 .00 1.51 

Undergrad or Bachelors Degree 34 .71 1.14 

Graduate Level 37 .30 I.IO 
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Item 52 1.16 .319 
Language Program 16 -1.75 .45 
Undergrad or Bachelors Degree 34 -1.62 .60 
Graduate Level 36 -1.50 .56 

Item 53 1.02 .364 
Language Program 16 -1.75 .45 
Undergrad or Bachelors Degree 34 -1.47 .86 
Graduate Level 37 -1.62 .55 

Item 54 .92 .401 
Language Program 16 .25 1.06 
Undergrad or Bachelors Degree 34 .71 1.12 
Graduate Level 37 .54 1.12 

Item 55 1.69 .191 

Language Program 16 .06 .93 
Undergrad or Bachelors Degree 34 .62 .92 

Graduate Level 37 .51 1.12 

Item 56 1.12 .330 

Language Program 15 -.20 1.08 

Undergrad or Bachelors Degree 33 -.67 .99 

Graduate Level 37 -.46 1.02 

Item 57 .33 .719 

Language Program 16 -.56 1.21 

Undergrad or Bachelors Degree 34 -.82 1.11 

Graduate Level 37 -.84 1.26 

Item 58 .67 .515 

Language Pro gram 16 -.56 .73 

Undergrad or Bachelors Degree 34 -.35 1.20 

Graduate Level 37 -.62 .89 

Item 59 
.76 .470 

Language Program 16 -.25 1.00 

Undergrad or Bachelors Degree 34 .12 1.04 

Graduate Level 37 .05 .97 
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Item 60 
1.47 .235 Language Program 16 -.44 1.21 

Undergrad or Bachelors Degree 34 -.24 1.16 
Graduate Level 37 .11 1.15 

Item 61 
1.97 .145 

Language Program 16 -.38 1.36 
Undergrad or Bachelors Degree 34 -.56 1.05 
Graduate Level 37 -.03 1.12 

Item 62 1.25 .293 
Language Program 16 -1.00 .97 
Undergrad or Bachelors Degree 34 -1.18 1.14 
Graduate Level 37 -1.41 .60 

Item 63 .74 .481 
Language Program 16 .06 1.12 
Undergrad or Bachelors Degree 34 .12 1.45 
Graduate Level 37 .43 1.14 

Item 64 1.30 .277 
Language Program 16 -.13 1.20 
Undergrad or Bachelors Degree 34 -.06 1.10 
Graduate Level 37 -.43 .83 

Item 65 .47 .629 
Language Program 16 .13 1.15 
Undergrad or Bachelors Degree 34 .00 1.26 
Graduate Level 37 .27 1.12 

Average Scores for Academic Status on Individual Mass Media Items 

N Mean SD f p 

Item 66 .44 .647 
Language Program 16 -.94 .77 
Undergrad or Bachelors Degree 34 -.74 .99 
Graduate Level 36 -.67 1.01 
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Item 67 .46 .631 
Language Program 16 -1.00 .82 
Undergrad or Bachelors Degree 34 -.82 1.03 
Graduate Level 37 -.73 .90 

Item 68 1.09 .342 
Language Program 16 -.81 1.17 
Undergrad or Bachelors Degree 34 -.82 .97 
Graduate Level 37 -1.14 .92 

Item 69 .54 .584 
Language Program 16 -.63 .89 
Undergrad or Bachelors Degree 34 -.65 I.IO 
Graduate Level 37 -.86 .95 

Item 70 .55 .579 
Language Program 16 -1.13 .62 
Undergrad or Bachelors Degree 34 -1.32 .81 
Graduate Level 37 -1.16 .76 

Item 71 .31 .733 

Language Program 16 -.94 .85 

Undergrad or Bachelors Degree 34 -.74 1.08 

Graduate Level 37 -.86 .79 

Item 72 .05 .951 

Language Program 16 -.94 1.06 

Undergrad or Bachelors Degree 34 -.85 1.05 

Graduate Level 37 -.84 1.09 

Item 73 2.67 .075 

Language Program 16 1.00 .89 

Undergrad or Bachelors Degree 34 .79 .95 

Graduate Level 37 1.24 .64 

Item 74 
.86 .427 

Language Program 16 -.88 .81 

Undergrad or Bachelors Degree 34 -.68 .91 

Graduate Level 37 -.95 .88 
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Item 75 
.97 .383 Language Program 16 -.25 .77 

Undergrad or Bachelors Degree 34 .15 .99 
Graduate Level 37 -.03 .99 

Item 76 
.46 .631 

Language Program 16 -.50 .89 
Undergrad or Bachelors Degree 34 -.47 .96 
Graduate Level 37 -.27 1.10 

Item 77 1.02 .364 
Language Program 16 -.56 1.03 
Undergrad or Bachelors Degree 34 -.71 1.03 
Graduate Level 36 -.39 .77 

Item 78 1.58 .211 
Language Program 16 -.63 .96 
Undergrad or Bachelors Degree 34 -.12 1.20 
Graduate Level 37 -.46 .93 

Item 79 2.25 .112 
Language Program 16 -1.19 .40 
Undergrad or Bachelors Degree 34 -1.00 .89 
Graduate Level 37 -1.35 .59 

Average Scores for Academic Status on Individual Globalization Items (N = 87) 

N Mean SD f p 

Item 80 .48 .617 
Language Pro gram 16 -1.56 .51 

Undergrad or Bachelors Degree 34 -1.41 .70 

Graduate Level 37 -1.54 .61 

Item 81 .71 .494 

Language Pro gram 16 -1.44 .63 

Undergrad or Bachelors Degree 34 -1.18 .80 

Graduate Level 36 -1.14 .99 
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Item 82 1.49 .231 
Language Program 16 -1.31 .87 
Undergrad or Bachelors Degree 34 -1 .06 .98 
Graduate Level 36 -1.42 .77 

Item 83 1.40 .253 
Language Program 16 . 1.00 .97 
Undergrad or Bachelors Degree 34 1.21 .81 
Graduate Level 37 1.38 .64 

Item 84 1.95 .148 
Language Program 16 -.06 1.06 
Undergrad or Bachelors Degree 34 -.71 1.12 
Graduate Level 37 -.70 1.27 

Item 85 2.79 .067 
Language Program 16 .31 1.01 
Undergrad or Bachelors Degree 34 -.47 1.26 
Graduate Level 37 -.08 1.04 

Item 86 2.04 .137 

Language Program 16 -1.06 0.77 

Undergrad or Bachelors Degree 34 -0.56 1.13 

Graduate Level 37 -0.95 0.88 

Item 87 2.27 .109 

Language Program 16 .00 1.15 

Undergrad or Bachelors Degree 34 -.29 1.14 

Graduate Level 37 .27 1.07 

Item 88 1.30 .277 

Language Program 16 -1.19 .91 

Undergrad or Bachelors Degree 34 -.85 .86 

Graduate Level 37 -1.11 .70 

Item 89 2.05 .135 

Language Program 16 -.31 .79 

Undergrad or Bachelors Degree 33 .27 1.13 

Graduate Level 37 .22 .95 

287 



Item 90 .93 .400 
Language Program 16 -.56 .73 
Undergrad or Bachelors Degree 34 -.91 .90 
Graduate Level 37 -.81 .84 

Item 91 1.84 .166 
Language Program 16 -.25 1.00 
Undergrad or Bachelors Degree 34 -.53 .99 
Graduate Level 37 -.11 .84 

Item 92 1.07 .349 
Language Program 16 -.63 .72 
Undergrad or Bachelors Degree 34 -.26 .96 
Graduate Level 37 -.27 .87 

Item 93 .25 .778 
Language Program 16 1.13 .96 
Undergrad or Bachelors Degree 34 1.00 1.02 
Graduate Level 37 .92 .95 

Average Scores for Academic Status on Individual Social/Cultural Contexts Items 
(Table 26) 

n Mean SD f p 

Item 1 .99 .418 

Fine Arts 28 -1.21 .79 

Science/Engineering 22 -1.18 1.05 

Humanities/Social Sciences/Education 14 -1.36 .93 

Nursing/Health Science 15 -1.20 .68 

Business 14 -.71 1.20 

Item 2 .63 .643 

Fine Arts 28 -1.64 .68 

Science/Engineering 22 -1.64 .49 

Humanities/Social Sciences/Education 14 -1.93 .27 

Nursing/Health Science 15 -1.73 .59 

Business 14 -1.71 .83 
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Item 3 .92 .458 
Fine Arts 27 -1.22 .97 
Science/Engineering 22 -1.05 1.09 
Humanities/Social Sciences/Education 14 -1.50 .65 
Nursing/Health Science 15 -1.33 .62 
Business 14 -1.50 .52 

Item 4 .26 .901 
Fine Arts 28 -1.18 .86 
Science/Engineering 22 -1.09 .81 
H umani ti es/Social Sciences/Education 14 -1.36 .84 
Nursing/Health Science 15 -1.13 .74 
Business 14 -1.29 1.07 

Item 5 .50 .735 

Fine Arts 27 .19 .92 

Science/Engineering 22 -.18 1.18 

H umani ti es/Social Sciences/Education 14 -.21 1.31 

Nursing/Health Science 15 -.07 1.16 

Business 14 -.21 1.53 

Item 6 .75 .562 

Fine Arts 28 -1.07 .90 

Science/Engineering 22 -.86 .94 

H umani ti es/Social Sciences/Education 14 -.64 1.08 

Nursing/Health Science 15 -.73 1.28 

Business 14 -1.14 .86 

Item 7 
.87 .485 

Fine Arts 28 -.50 1.00 

Science/Engineering 22 -.50 1.01 

H umani ti es/Social Sciences/Education 14 -.93 .83 

Nursing/Health Science 15 -.87 .83 

Business 14 -.79 .97 

.22 .926 
Item 8 

Fine Arts 27 .26 .94 

Science/Engineering 22 .36 1.18 

Humanities/Social Sciences/Education 14 .29 .99 

Nursing/Health Science 15 .20 .68 

Business 14 .50 .85 
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Item 9 2.49 .049 
Fine Arts 28 1.25 1.00 
Science/Engineering 22 1.18 .96 
H umani ti es/Social Sciences/Education 14 1.71 .47 
Nursing/Health Science 15 .93 .88 
Business 14 1.71 .47 

Item 10 .15 .961 
Fine Arts 28 -.14 .97 
Science/Engineering 22 -.27 1.16 
H umani ti es/Social Sciences/Education 14 -.21 1.25 
Nursing/Health Science 15 -.27 1.03 
Business 14 -.43 1.40 

Item 11 .79 .536 

Fine Arts 28 -.07 1.02 

Science/Engineering 22 .00 1.07 

Humanities/Social Sciences/Education 14 -.14 1.29 

Nursing/Health Science 15 -.13 1.19 

Business 14 .50 1.34 

Item 12 1.30 .276 

Fine Arts 28 .00 1.12 

Science/Engineering 22 -.32 .99 

Humanities/Social Sciences/Education 14 .07 1.07 

Nursing/Health Science 15 -.53 .92 

Business 14 .29 1.54 

Item 13 
.54 .707 

Fine Arts 28 -.61 .99 

Science/Engineering 22 -.27 1.12 

Humanities/Social Sciences/Education 14 -.14 1.17 

Nursing/Health Science 15 -.40 1.06 

Business 14 -.43 1.09 

1.24 .299 
Item 14 

Fine Arts 28 .93 .94 

Science/Engineering 22 .82 .85 

Humanities/Social Sciences/Education 14 1.29 .61 

Nursing/Health Science 15 .87 .99 

Business 14 1.29 .47 
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Item 15 2.69 .036 
Fine Arts 28 -1.25 .65 
Science/Engineering 22 -.95 .90 
H umani ti es/Social Sciences/Education 14 -1.43 .51 
Nursing/Health Science 15 -.67 1.05 
Business 14 -.57 1.34 

Item 16 1.46 .220 
Fine Arts 28 1.04 .79 
Science/Engineering 22 .73 .94 
H umani ti es/Social Sciences/Education 14 .29 1.27 
Nursing/Health Science 15 .73 1.39 
Business 14 .29 1.68 

Item 17 1.93 .113 

Fine Arts 28 -.18 1.22 

Science/Engineering 22 .14 1.25 

Humanities/Social Sciences/Education 14 .21 1.37 

Nursing/Health Science 15 .00 1.31 

Business 14 .93 1.07 

Item 18 2.17 .079 

Fine Arts 28 .43 1.26 

Science/Engineering 22 .18 1.22 

H umani ti es/Social Sciences/Education 14 .50 1.29 

Nursing/Health Science 15 .20 1.15 

Business 14 1.29 .91 

Item 19 
2.08 .091 

Fine Arts 28 -.96 .88 

Science/Engineering 22 -.45 .86 

Humanities/Social Sciences/Education 14 -.71 .91 

Nursing/Health Science 15 -1.13 .74 

Business 14 -1.00 .55 

2.08 .090 
Item 20 

Fine Arts 28 -.68 .94 

Science/Engineering 22 -.18 .85 

H umani ti es/Social Sciences/Education 14 -.43 1.34 

Nursing/Health Science 15 -.73 1.03 

Business 
14 .14 1.17 
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Average Scores for Academic Status on Individual Linguistic Items (Table 27) 

n Mean SD f p 

Item 21 .44 .777 
Fine Arts 28 -1.71 .60 
Science/Engineering 22 -1.55 .60 
H umani ti es/Social Sciences/Education 14 -1.43 .65 
Nursing/Health Science 15 -1.53 1.06 
Business 14 -1.50 .85 

Item 22 .40 .808 

Fine Arts 28 .00 1.09 

Science/Engineering 22 -.09 1.06 

Humanities/Social Sciences/Education 14 -.21 1.19 

Nursing/Health Science 15 .20 .77 

Business 14 -.21 1.12 

Item 23 .58 .681 

Fine Arts 28 .71 1.01 

Science/Engineering 22 .86 1.17 

H umani ti es/Social Sciences/Education 14 .93 1.07 

Nursing/Health Science 15 1.07 1.10 

Busine.ss 14 1.21 1.19 

Item 24 
2.34 .061 

Fine Arts 28 -1.11 .88 

Science/Engineering 22 -.27 1.03 

Humanities/Social Sciences/Education 14 -.36 1.22 

Nursing/Health Science 15 -.73 1.28 

Business 14 -.21 1.63 

.59 .670 
Item 25 

Fine Arts 
28 -1.14 .93 

Science/Engineering 22 -.91 .87 

Humanities/Social Sciences/Education 14 -.79 .97 

Nursing/Health Science 15 -1.00 1.13 

Business 
14 -.71 1.07 
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Item 26 .51 .727 
Fine Arts 28 -.54 1.20 
Science/Engineering 22 -.27 1.08 
H umani ti es/Social Sciences/Education 14 -.29 .91 
Nursing/Health Science 15 -.47 .83 
Business 14 -.07 1.27 

Item 27 1.06 .382 
Fine Arts 28 -.39 1.17 
Science/Engineering 22 .05 1.25 
H umani ti es/Social Sciences/Education 14 .36 .93 
Nursing/Health Science 15 -.13 1.19 
Business 14 .00 1.30 

Item 28 .57 .688 

Fine Arts 28 -.21 1.13 

Science/Engineering 22 -.18 1.14 

Humanities/Social Sciences/Education 14 -.21 1.19 

Nursing/Health Science 15 -.33 1.29 

Business 14 .29 1.44 

Item 29 1.48 .214 

Fine Arts 28 -1.25 .97 

Science/Engineering 22 -1.36 .85 

Humanities/Social Sci enc es/Education 14 -1.00 .96 

Nursing/Health Science 15 -.93 1.44 

Business 14 -1.71 .47 

Item 30 
1.43 .231 

Fine Arts 28 1.36 .91 

Science/Engineering 22 1.18 .66 

Humanities/Social Sciences/Education 14 1.07 .62 

Nursing/Health Science 15 1.47 .64 

Business 14 1.64 .63 

3.10 .020 
Item 31 

Fine Arts 28 -.25ab .93 

Science/Engineering 22 -.4 lab 1.14 

H umani ti es/Social Sciences/Education 14 -1.008 .78 

Nursing/Health Science 15 .07b 1.16 

Business 
13 -.92ab .86 

Note: Means with different superscripts differed significantly by Tukey's Post Hoc tests, 

p < .05 
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Average Scores for Academic Status on Individual Economic Items (Table 28) 

n Mean SD f p 

Item 32 2.17 .078 
Fine Arts 28 -1.61 .57 
Science/Engineering 22 -.95 1.00 
Humanities/Social Sciences/Education 14 -1.29 .83 
Nursing/Health Science 15 -1.47 1.06 
Business 14 -1.00 1.11 

Item 33 1.23 .302 

Fine Arts 28 -1.43 .79 

Science/Engineering 22 -1.23 .92 

Humanities/Social Sciences/Education 14 -1.43 .51 

Nursing/Health Science 15 -1.60 .83 

Business 14 -1.00 .88 

Item 34 .91 .462 

Fine Arts 28 -1.29 .66 

Science/Engineering 21 -1.00 .63 

Humanities/Social Sciences/Education 14 -1.36 .50 

Nursing/Health Science 15 -1.20 .77 

Business 14 -1.07 .73 

Item 35 .86 .490 

Fine Arts 28 -1.14 .89 

Science/Engineering 22 -1.09 .87 

Humanities/Social Sciences/Education 14 -.71 .73 

Nursing/Health Science 15 -1.00 .76 

Business 14 -.79 .97 

Item 36 
.40 .810 

Fine Arts 28 -1.18 .67 

Science/Engineering 22 -.95 .95 

Humanities/Social Sciences/Education 14 -1.14 .53 

Nursing/Health Science 15 -1.00 .85 

Business 14 -1.21 .89 
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Item 37 2.02 .099 
Fine Arts 27 -.48 1.28 
Science/Engineering 22 .41 1.10 
Humanities/Social Sciences/Education 14 .21 1.12 
Nursing/Health Science 15 -.33 1.11 
Business 14 -.14 1.41 

Item 38 .29 .882 
Fine Arts 28 -.07 1.49 
Science/Engineering 22 .23 1.31 
Humanities/Social Sciences/Education 13 .31 1.55 
Nursing/Health Science 15 -.13 1.25 

Business 14 .00 1.75 

Item 39 3.05 .021 

Fine Arts 28 -.32a 1.09 

Science/Engineering 22 .32ab .99 

H umani ti es/Social Sciences/Education 14 36ab 1.15 

Nursing/Health Science 15 .07ab 1.33 

Business 14 .86b .86 

Item 40 1.22 .307 

Fine Arts 28 -.96 .92 

Science/Engineering 22 -.55 1.18 

Humanities/Social Sciences/Education 14 -.79 .97 

Nursing/Health Science 15 -1.13 .83 

Business 14 -.50 1.16 

Item 41 1.48 .216 

Fine Arts 28 -.71 .85 

Science/Engineering 22 -.45 .86 

Hum ani ti es/Social Sciences/Education 14 -.36 1.28 

Nursing/Health Science 15 .00 1.13 

Business 14 -.14 1.17 

Item 42 
.33 .856 

Fine Arts 28 -.75 1.11 

Science/Engineering 21 -.52 1.08 

Humanities/Social Sciences/Education 13 -.69 1.32 

Nursing/Health Science 15 -.87 1.13 

Business 13 -.92 1.04 
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Item 43 .66 .621 
Fine Arts 28 -.32 1.02 
Science/Engineering 22 -.50 .86 
H umani ti es/Social Sciences/Education 14 -.29 .83 
Nursing/Health Science 15 -.20 1.26 
Business 14 .07 1.33 

Item 44 .62 .651 
Fine Arts 28 -.11 .96 
Science/Engineering 22 .09 .97 
Humanities/Social Sciences/Education 14 .00 1.04 
Nursing/Health Science 15 .20 1.15 
Business 14 .36 .74 

Note: Means with different superscripts differed significantly by Tukey's Post Hoc tests, 
p< .05 

Average Scores for Major on Individual Pedagogical Items (Table 29) 

n Mean SD f p 

Item 45 1.15 .338 

Fine Arts 28 -1.21 1.17 

Science/Engineering 22 -.59 1.33 

Humanities/Social Sciences/Education 14 -.79 1.12 

Nursing/Health Science 15 -.87 1.30 

Business 14 -1.29 1.14 

Item 46 1.18 .323 

Fine Arts 28 -1.39 .69 

Science/Engineering 22 -.86 1.13 

Humanities/Social Sciences/Education 14 -.93 1.07 

Nursing/Health Science 15 -1.13 .99 

Business 14 -1.00 .88 
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Item 47 1.09 .366 
Fine Arts 28 .21 1.03 
Science/Engineering 22 .55 1.14 
H umani ti es/Social Sciences/Education 14 .86 1.41 
Nursing/Health Science 15 .67 1.11 
Business 14 .86 1.29 

Item 48 .74 .569 

Fine Arts 28 -.93 .86 

Science/Engineering 22 -.77 .97 
Humanities/Social Sciences/Education 14 -.79 .80 

Nursing/Health Science 15 -.40 1.06 

Business 14 -.64 ·, 1.34 

Item 49 1.52 .202 

Fine Arts 28 -.54 1.00 

Science/Engineering 22 -.09 1.19 

H umani ti es/Social Sciences/Education 14 .07 1.44 

Nursing/Health Science 15 .13 1.30 

Business 14 .36 1.50 

Item 50 3.40 .012 

Fine Arts 28 -.75a 1.04 

Science/Engineering 22 -.27ab 1.08 

H umani ti es/Social Sciences/Education 14 -.07ab 1.14 

Nursing/Health Science 15 -.60ab .83 

Business 14 .43b 1.16 

Item 51 2.27 .068 

Fine Arts 28 .18 1.36 

Science/Engineering 22 .27 1.24 

H umani ti es/Social Sciences/Education 14 .50 1.34 

Nursing/Health Science 15 .13 1.25 

Business 14 1.29 .73 

Item 52 
1.62 .177 

Fine Arts 27 -1.67 .55 r: 

Science/Engineering 22 -1.32 .99 

Humanities/Social Sciences/Education 14 -1.57 .51 

Nursing/Health Science 15 -1.60 .51 

Business 14 -1.86 .36 
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Item 53 .84 .504 
Fine Arts 28 -1.61 .74 
Science/Engineering 22 -1.50 .67 
Humanities/Social Sciences/Education 14 -1.50 .52 
Nursing/Health Science 15 -1.87 .35 
Business 14 -1.50 .94 

Item 54 .91 .460 
Fine Arts 28 .54 1.04 
Science/Engineering 22 .23 1.11 
Humanities/Social Sciences/Education 14 .79 1.12 
Nursing/Health Science 15 .87 1.13 
Business 14 .57 1.28 

Item 55 .35 .844 

Fine Arts 28 .61 1.03 

Science/Engineering 22 .27 1.03 

Humanities/Social Sciences/Education 14 .50 1.16 

Nursing/Health Science 15 .60 1.12 

Business 14 .57 1.22 

Item 56 1.11 .356 

Fine Arts 28 -.50 1.04 

Science/Engineering 21 -.24 1.00 

Humanities/Social Sciences/Education 14 -.93 .92 

Nursing/Health Science 14 -.43 .94 

Business 14 -.71 1.20 

Item 57 1.63 .173 

Fine Arts 28 -.43 1.43 

Science/Engineering 22 -.82 1.22 

H umani ti es/Social Sciences/Education 14 -.36 1.22 

Nursing/Health Science 15 -.93 .80 

Business 14 -1.29 1.07 

& 

Item 58 
1.48 .214 

Fine Arts 28 -.43 1.03 

Science/Engineering 22 -.91 .87 

H umani ti es/Social Sciences/Education 14 -.50 1.09 

Nursing/Health Science 15 -.53 .92 

Business 
14 -.07 1.33 
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Item 59 1.58 .187 
Fine Arts 28 -.18 1.09 
Science/Engineering 22 -.32 .95 
H umani ti es/Social Sciences/Education 14 .29 1.14 
Nursing/Health Science 15 .07 .96 
Business 14 .43 1.09 

Item 60 1.55 .195 
Fine Arts 28 -.57 1.03 
Science/Engineering 22 -.27 1.32 
Humanities/Social Sciences/Education 14 .29 1.14 
Nursing/Health Science 15 .13 1.25 
Business 14 -.14 1.35 

Item 61 .68 .609 

Fine Arts 28 -.61 1.20 

Science/Engineering 22 -.45 1.10 
Humanities/Social Sciences/Education 14 -.29 .99 

Nursing/Health Science 15 -.07 1.28 

Business 14 -.14 1.46 

Item 62 1.01 .407 

Fine Arts 28 -1.18 .82 

Science/Engineering 22 -1.14 .83 

H umani ties/Social Sci enc es/Education 14 -1.36 .84 

Nursing/Health Science 15 -1.60 .63 

Business 14 -1.00 1.36 

Item 63 .42 .793 

Fine Arts 28 .11 1.17 

Science/Engineering 22 .27 1.24 

Humanities/Social Sciences/Education 14 .07 1.54 

Nursing/Health Science 15 -.07 1.22 

Business 14 .50 1.45 

Item 64 
1.46 .222 

Fine Arts 28 -.25 .93 

Science/Engineering 22 -.64 .90 

Humanities/Social Sciences/Education 14 .07 1.07 

Nursing/Health Science 15 -.47 .92 

Business 
14 .00 1.41 
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Item 65 .75 .563 
Fine Arts 28 .11 1.13 
Science/Engineering 22 .32 1.17 
H umani ti es/Social Sciences/Education 14 -.14 1.23 
Nursing/Health Science 15 .47 .92 
Business 14 -.07 1.38 

Note: Means with different superscripts differed significantly by Tukey's Post Hoc tests, 
p< .05 

Average Scores for Major on Individual Mass Media Items (Table 30) 

n Mean SD f p 

Item 66 .27 .897 
Fine Arts 28 -.82 .86 
Science/Engineering 22 -.59 1.05 
Humanities/Social Sciences/Education 14 -.57 1.22 
Nursing/Health Science 14 -.57 1.16 

Business 14 -.79 1.19 

Item 67 .38 .821 

Fine Arts 28 -.75 1.00 

Science/Engineering 22 -.82 .91 

Humanities/Social Sciences/Education 14 -.79 .89 

Nursing/Health Science 15 -.67 1.05 

Business 14 -1.07 .83 

Item 68 2.24 .071 

Fine Arts 28 -1.18 .90 

Science/Engineering 22 -.91 .87 

H umani ti es/Social Sciences/Education 14 -.71 1.07 

Nursing/Health Science 15 -.40 1.40 

Business 14 -1.36 .84 
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Item 69 1.01 .409 
Fine Arts 28 -.79 .83 
Science/Engineering 22 -.36 1.09 
Humanities/Social Sciences/Education 14 -.86 .77 
Nursing/Health Science 15 -.47 1.30 
Business 14 -.93 1.33 

Item 70 1.47 .219 
Fine Arts 28 -1.07 .94 
Science/Engineering 22 -0.95 1.09 
H umani ti es/Social Sciences/Education 14 -1.21 .80 
Nursing/Health Science 15 -0.80 1.01 

Business 14 -1.57 .65 

Item 71 .03 .999 

Fine Arts 28 -0.75 .89 

Science/Engineering 22 -0.73 1.12 

Humanities/Social Sciences/Education 14 -0.64 1.34 

Nursing/Health Science 15 -0.73 .70 

Business 14 -0.71 1.14 

Item 72 1.10 .360 

Fine Arts 28 -0.68 1.31 

Science/Engineering 22 -1.09 ,_ .92 

H umani ti es/Social Sciences/Education 14 -0.43 1.45 

Nursing/Health Science 15 -0.60 .83 

Business 14 -1.07 1.07 

Item 73 2.70 .036 

Fine Arts 28 1.21 .69 

Science/Engineering 22 0.68 .99 

H umani ti es/Social Sciences/Education 14 0.79 .58 

Nursing/Health Science 15 0.80 1.08 

Business 14 1.43 .65 

Item 74 
.20 .940 

Fine Arts 28 -0.71 1.05 

Science/Engineering 22 -0.82 .91 

Humanities/Social Sciences/Education 14 -0.64 1.15 

Nursing/Health Science 15 -0.80 .77 

Business 
14 -0.93 .83 
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Item 75 .94 .445 
Fine Arts 28 -.32 .82 
Science/Engineering 22 .09 .97 
H umani ti es/Social Sciences/Education 14 .21 1.31 
Nursing/Health Science 15 .07 .70 
Business 14 -.14 1.29 

Item 76 1.55 .196 
Fine Arts 28 -.61 .88 
Science/Engineering 22 -.32 1.04 
H umani ti es/Social Sciences/Education 14 .14 1.41 
Nursing/Health Science 15 -.07 .80 

Business 14 -.50 1.16 

Item 77 1.70 .157 

Fine Arts 28 -.43 1.20 

Science/Engineering 22 -.68 .95 

Humanities/Social Sciences/Education 13 -.46 .88 

Nursing/Health Science 15 -.53 .92 

Business 14 -1.21 .58 

Item 78 .17 .952 

Fine Arts 28 -.46 1.10 

Science/Engineering 22 -.32 1.21 

H umani ti es/Social Sciences/Education 14 -.36 .93 

Nursing/Health Science 15 -.60 .99 

Business 14 -.36 1.34 

Item 79 ~ 

.31 .873 

Fine Arts 28 -1.25 .70 

Science/Engineering 22 -1.05 1.09 

H umani ti es/Social Sciences/Education 14 -1.29 .73 

Nursing/Health Science 15 -1.13 .52 

Business 14 -1.21 .58 
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Average Scores for Major on Individual Globalization Items (Table 31) 

n Mean SD f p 

Item 80 .91 .463 
Fine Arts 28 -1.57 .69 
Science/Engineering 22 -1.45 .60 
Humanities/Social Sciences/Education 14 -1.21 .58 
Nursing/Health Science 15 -1.53 .64 
Business 14 -1.57 .51 

Item 81 1.08 .371 

Fine Arts 28 -1.46 .74 

Science/Engineering 22 -1.00 1.23 
Humanities/Social Sciences/Education · 13 -1.00 .82 

Nursing/Health Science 15 -1.07 .70 

Business 14 -1.00 1.18 

Item 82 .86 .492 

Fine Arts 28 -1.46 .79 

Science/Engineering 22 -1.05 1.09 

H umani ti es/Social Sciences/Education 14 -1.00 1.11 

Nursing/Health Science 15 -1.27 .59 

Business 13 -1.23 1.09 

Item 83 1.04 .390 

Fine Arts 28 1.39 .74 

Science/Engineering 22 .95 1.05 

H umani ti es/Social Sciences/Education 14 1.14 .86 

Nursing/Health Science 15 1.00 .85 

Business 14 1.29 .73 

Item 84 
2.18 .078 

Fine Arts 28 -.11 1.34 

Science/Engineering 22 -.23 1.19 

H umani ties/Social Sciences/Education 14 -1.00 1.18 

Nursing/Health Science 15 -.53 1.06 

Business 14 -1.00 1.18 
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Item 85 3.25 .016 
Fine Arts 28 .29a 1.18 
Science/Engineering 22 .09ab .97 
Humanities/Social Sciences/Education 14 -.79b .89 
Nursing/Health Science 15 -.07ab 1.10 
Business 14 -.64ab 1.28 

Item 86 .89 .474 
Fine Arts 28 -1.00 .86 
Science/Engineering 22 -.68 1.17 
Humanities/Social Sciences/Education 14 -.79 .89 
Nursing/Health Science 15 -.87 .74 

Business 14 -.43 1.16 

Item 87 .30 .877 

Fine Arts 28 .07 1.15 

Science/Engineering 22 -.05 .84 

H umani ti es/Social Sciences/Education 14 -.14 1.17 

Nursing/Health Science 15 .00 1.20 

Business 14 .29 1.33 

Item 88 1.87 .122 

Fine Arts 27 -1.22 .64 

Science/Engineering 22 -.68 .84 

Humanities/Social Sciences/Education 14 -1.14 .66 

Nursing/Health Science 15 -1.13 .92 

Business 14 -.79 .97 

Item 89 2.14 .083 . 

Fine Arts 28 . 04 .92 

Science/Engineering 22 .18 1.05 

Humanities/Social Sciences/Education 14 .43 1.02 

Nursing/Health Science 14 -.36 .84 

Business 14 .64 1.15 

Item 90 
2.85 .029 

Fine Arts 28 -.64a .95 

Science/Engineering 22 -.55a .96 

H umani ti es/Social Sciences/Education 14 -.57ab .76 

Nursing/Health Science 15 -.80ab .68 

Business 14 -l.43b .65 
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Item 91 .67 .614 
Fine Arts 28 -.11 .99 
Science/Engineering 22 -.14 .89 
Humanities/Social Sciences/Education 14 -.21 .80 
Nursing/Health Science 15 -.53 .92 
Business 14 -.43 1.22 

Item 92 .73 .576 
Fine Arts 28 -.46 .79 
Science/Engineering 22 -.36 1.00 

· Humanities/Social Sciences/Education 14 -.21 .80 
Nursing/Health Science 15 -.53 .74 
Business 14 -.07 1.00 

Item 93 .78 .538 
Fine Arts 28 .96 .92 
Science/Engineering 22 .68 1.21 
H umani ti es/Social Sciences/Education 14 .86 .86 
Nursing/Health Science 15 1.27 .96 
Business 14 .86 1.03 
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