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ABSTRACT 

AUDRICE J. CORBETT 

OPENING WINDOWS INTO THE PAST: A STUDY OF THE IMPORTANCE OF 
ANNOTATIONS, FOOTNOTES, AND THE RESULTING REACCENTUATION OF 

VICTORIAN EDITIONS FOR STUDENTS 

AUGUST 2007 

The purpose of this thesis is to present and support my theory that annotations and 

footnotes are excellent rhetorical devices for editors of Victorian editions for students and 

that annotations and footnotes contribute to reaccentuation of Victorian text, which leads 

to students experiencing creative understanding, which, in tum, allows editors to 

influence students' perceptions, creating readers who can understand and agree with 

authorial or editorial purpose. I researched the works of Mikhail Bakhtin and Wayne 

Booth along with other relevant resources, and I studied the effects of existing or 

potential annotations and footnotes in several editions of Jane Eyre, Tess of the 

D 'Urbervilles, Lady Audley's Secret, and The Romantic Adventures of a Milkmaid, all 

Victori an texts . Through writing this thesis, I not only prove and support my theory but I 

also discover that the study of annotations and footnotes actually promotes fmiher 

personal scholarship on the part of students. 
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CHAPTER I 

PREFACE 

In the literary world, there is much discussion and debate over the terms 

"scholarly editions" and "critical editions." Some literary theorists claim that these two 

terms are completely separate; some believe that critical editions are a subset of scholarly 

editions; and some insist that the terms are interchangeable. Paul Eggert and Kym 

McCauley comment on these terms in their essay "Critical and Scholarly Editing in 

Australia and New Zealand in the Last Twenty-Five Years: An Essay on the 

Nomenclature of Editions and a Representative Listing," which they describe as a 

"discussion of the shifting sands of editorial theory and practice" (Eggert). Eggert and 

McCauley note, "Traditionally (and by this I mean in the period since the Second World 

War), there has been a distinction amongst editors working in the Anglo-American 

tradition between 'critical' and 'scholarly' editions, even though the terms are often used 

interchangeably by others" (241 ). Eggert and McCauley go on to quote the 1989 second 

edition of the MLA's An Introduction to Bibliographical and Textual Studies as defining 

"critical editing, [as] the second major form of scholarly editing ... (56-7)" (Eggert). 

Not only are the terms used interchangeably by many theorists worldwide but 

even those who separate them admit that both scholarly and critical editions contain the 

same elements and are both scholarly works. In their book, A Guide to Documentary 

Editing, Mary Jo Kline and Linda Johanson insist that even editing that is "non-critical in 



terms of classical textual scholarship, is not an uncritical endeavor" (Kline 2). They 

explain, "It [ editing that is labeled non-critical] demands quite as much intelligence, 

insight, and hard work as its critical counterpart, combined with a passionate 

determination [ on the part of the editor J to preserve for modem readers the nuances of 

evidence that exist in the sources on which the printed documentary editions are based" 

(Kline 2). Whether claiming to do non-critical or critical work, the best editors select the 

best text to use, employ editorial judgment, and consider authorial intention (all with 

audience in mind) in their choices of text, annotations, and introductionary materials. 

Therefore, for the purpose of this thesis, I shall align myself with the opinion that both 

critical and non-critical editions are scholarly and shall therefore use that term 

exclusively. 
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CHAPTER II 

INTRODUCTION 

According to the MLA guidelines for editors of scholarly editions, "editorial 

perspectives range broadly across a spectrum from an interest in authorial intention, to an 

interest in the process of production, to an interest in reception, and editors may select a 

given methodology for a variety of reasons" (Guidelines 1.2.2). An editor' s theory of 

text, driven by the chosen area of purpose and focus, leads the editor to design a 

rhetorical 1 plan for the scholarly edition that will guide readers (in the case of this thesis , 

students) through the edition in such a way as to influence their perception of the work 

itself, the work's importance, and perhaps the author's purpose in writing the work. 

The rhetorical devices employed by editors to influence students to align 

themselves with the editor's viewpoint vary according to the editor's focus. When 

1 Rhetoric is the art of persuasion by use of language, written or spoken that one expresses in terms 

calculated to persuade the reader or listener to a particular way of thinking. "In its long and vigorous 

history, rhetoric has enjoyed many definitions, accommodated differing purposes, and varied widel y in 

what it included . . . . Rhetoric studies the effectiveness of language comprehensively, including its 

emotional impact (pathos), as much as its propositional content (logos)" (Burton, "What is Rhetoric?" Silva 

Rhetoricae . 2007). Rhetoric also studies ethos, "the persuasive appeal of on~'s character, especially how 

thi s character is established by means of the speech or discourse)" (Burton, "Persuasive Appea ls." S ilva 

Rhetoricae. 2007 ). Aristotle writes "rhetoric may be defined as the faculty of observing in any given case 

the ava ilable means of persuasion" (Aristotle. Ars Rhetorica.) . 
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today's students read scholarly editions of Victorian texts, for example, they are reading 

works written by authors living in a different century, country, and social structure. In 

order for editors to present a piece of Victorian literature effectively, they must provide 

means for students to understand the text at many levels. These include the author's 

terminology, the historical and cultural references, and the social and critical meanings 

behind the text. In order to ensure students' understanding of Victorian works, editors can 

open windows into the past by way of annotations and footnotes that contain 

explanations, social, cultural, and historical backgrounds, commentaries, translations , and 

bibliographical references that offer a deeper understanding of the text. 

I propose that annotations and footnotes are effective rhetorical tools and devices 

when used to open windows into the past for students of Victorian literature, and that 

editors ' use of them encourages "creative understanding,"2 allows editors to "create 

2 C reative Unders tanding - R. S. Valentino discusses this term coined by Bakhtin. "For new understanding 

to be possible, Bakhtin proposed . .. something his early writings call vzhivanie. This is from the root zhit' 

(to live) and the prefix v (in, or more likely in this case, into). The neologism has been translated by Gary 

Saul Morson and Caryl Emerson as "live entering" or "living into." ... The idea is to enter actively into ... 

another perspective on the world - without losing sight even momentarily of one's own unique perspective, 

one's own "surplus" of life experience, one's own sense of self. In a later essay of 1952-53, Bakhtin used a 

very different term for this: "creative understanding." But the emphasis is still on maintaining one's own 

perspec tive within another's life circumstances" (Valentino 14-15). Creative understanding is a new 

unde rsta ndin g created by the immersion of the reader with his or her own perspectives into another 

perspective , as in the reading of a book, the result being a newly created perspective or understanding that 

also contains elements of both perspectives. 
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scholarly readers"3 capable of understanding both the Victorian texts and the editors' 

perspectives, and contributes to the reaccentuation of Victorian text that brings not only a 

deeper understanding to students but also an evolution of the text itself. Therefore, I 

propose that editors would benefit from considering annotations and footnotes as not only 

windows into the past but also effective rhetorical narrative devices for manipulating 

students' perspectives on Victorian literature. 

When editors present annotations (notes added to a text for the purpose of 

explanation or comment) and footnotes (notes added to a text to provide additional 

documentation or information) in such a way as to influence the students to a certain 

perception, these common notes take on the role of rhetorical devices. If students see 

them as such, they can choose to read them in a cooperative manner with the editor, 

open-mindedly leaning towards his or her way of thinking, or they can read them in a 

critical manner, allowing themselves the option of disagreeing with the editor and search 

out other viewpoints with which to interpret the text. Reading in this manner could 

induce students to conduct more scholarly research of their own and to arrive at possible 

new reaccentuations of text than previously discovered. 

3 C reating Readers - "The author creates, in short, an image of himself and another image of his reader: he 

makes his reader, as he makes his second self' (Booth 138 ). Authors educate their readers by means of 

explanation in text, annotations, and footnotes to be able to understand what the author is saying, and they 

persuade readers by the same means to agree with the perspective or value system presented in the text. 
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Considering annotations and footnotes as rhetorical devices in scholarly editions 

of Victorian texts raises a few questions. I believe that discussing these questions will 

reveal that editors' use of annotations and footnotes will bring about a rhetorical 

progression of reaccentuation of text, creative understanding, and creation of readers. The 

results of this progression can affect anything from simple word definitions to the way 

that students view an entire text. 

Is the use of annotations and footnotes an effective way for editors to enhance 

students' comprehension of a Victorian work? Today's students approach Victorian 

literature with a different vocabulary base, a different cultural reference, and a different 

historical heritage, all of which foster a lesser understanding of the text than Victorian 

readers enjoyed. Furthermore, they approach Victorian literature in a different 

chronotope.4 As a research assistant, working on annotations and footnotes for a scholarly 

edition of Thomas Hardy's The Romantic Adventures of a Milkmaid, I am learning both 

4 Clu·onotope, lite rally time-space. Andrey Korovin relates the importance of chronotope : "Mikhail Bakhtin 

used the term chronotope to show the syncretism of space and time in a literary text. The chronotope seems 

to be one of the most imp01iant characteristics of a text" (Korovin 1 ). Chronotope relates to the time and 

space the author writes the work, the time and space the work is set in. I believe a natural extrapolation 

wo uld extend this definition to include the time and space in which the student is reading the work. Change 

o f clu·onotope results in a change in perception and understanding of a work, even to the degree that a 

stu de nt 's perception of a work changes when he or she rereads the same work at different times or places in 

hi s or her life. The reverse is true as well. Bakhtin writes , "Out of the actual chronotopes of our world . . 

emeroe the re fl ec ted and created clu·onotopes of the world represented in the text" (Bakhtin , Dialogi c 253 ). 
b 

Therefo re, not only does chronotope affect reader's perception of a work, but also the work itself. 
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the difficulty and the value of understanding the text of a Victorian novel. Many of the 

terms are no longer in use in common everyday language, some are related to a specific 

occupation or practice, and some refer to geographical locations and people, both real and 

literary, that Victorian people were familiar with, but most current students are not. 

Researching these terms, I discover that understanding the author's terms and references 

deepens my own understanding of not only the work itself but of how the Victorian 

people would have read and interpreted it, knowledge that contributes to my 

understanding of the work. Without understanding how Victorians would have read and 

understood the text, students could miss the author's purpose and his or her critical and 

social commentary, and they could even misunderstand events, comic or political 

innuendos, and facets of people's characters. 

For example, in Milkmaid, Dairyman Tucker calls Jim a "drawlacheting rogue" 

(Hardy 66). Today's students probably would not understand the term "drawlacheting" as 

houses today have locks and doorknobs, not "draw-latches." A draw-latch was a string, 

which hung through a hole in the door in Victorian times, that, when pulled, raised the 

latch and allowed one to open the door from the outside. Actually, the dairyman, by 

insinuating that Jim would take advantage of this draw-latch, is calling Jim a "sneaking 

thief," as the Oxford English Dictionary explains. This term would have been a common 

insult in Victorian times, and Victorian readers would have quickly grasped the 

dairyman's insult. Today's students would not read the term with the same understanding 

without an editor's explanatory annotation. 
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Are annotations and footnotes useful to editors of Victorian literature as 

rhetorical tools and narrative devices with which to influence students' perceptions? 

There are many examples of such persuasive influences existing, such as those I have 

read in W.W. Norton's critical editions of Victorian novels. For example, Charlotte 

Bronte, in her Victorian novel, Jane Eyre, begins persuading her readers to the possibility 

and acceptability of Jane's marriage to her master, Mr. Rochester, by including in 

Chapter I, references to the novel, Pamela, secure in the knowledge that Victorian readers 

will understand the reference. Richard Dunn,5 in the 2001 Norton critical edition of Jane 

~, both educates today's students as to the meaning of the reference and also 

reinforces Bronte's persuasion by his footnote, "Samuel Richardson's novel, Pamela, or 

Virtue Rewarded (1740) was the story of the servant girl who eventually married her 

master" (Footnote Dunn, qtd. in Bronte 7). In this footnote, Dunn reinforces Bronte's hint 

as to the nature of Jane's possible future and sways students towards an accepting frame 

of mind by his straightforward footnote. 

Bronte also describes the cruelly hard and abusive life at Lowood School to 

Victorian readers who will be aware of such situations because such schools and 

practices are common in the nineteenth century. Dunn convinces today's students to 

understand and comprehend the cruelty and degradation of Lowood by adding a footnote 

infom1ing them that not only was this school patterned after a real one but that two of 

5 Dunn , Richard, ed. Jane Eyre. By Charlotte Bronte. New York: W.W. Norton & Co. 2001 
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Bronte's own sisters died as a result of attending that school.6 He further enhances 

students' comprehension of Jane's pain and sorrow at Helen's death in this footnote when 

he reveals that Bronte writes this relationship and pain out of her own pain at the death of 

her sister, Maria. 

Do today's editors of scholarly editions of Victorian texts for students understand 

how the rhetorical value and narrative contribution of annotations and footnotes can 

affect students' understanding of Victorian literature? Do editors realize that if they only 

use annotations and footnotes as convenient dictionaries and fail to use them also as 

rhetorical devices that they miss an opportunity to communicate about the text on a 

deeper level with students and to attempt to sway students to view the text from other 

vantage points than students' experience may provide them, for example, the vantage 

points of history, social development, authorial intent, or cultural norms? 

For ex amp le, today's students living in their own social climate and culture, their 

own historical time and place, and with their own perspective of social and cultural 

issues, would read a Victorian novel without understanding not only references and 

vocabulary but also the meanings of social happenings and situations, that a Victorian 

reader would take for granted. As an avid reader and a dedicated student of Victorian 

times and literature, I have studied techniques that Victorian authors used to give critical 

perspectives and social commentaries through different types of literature, such as 

6 "Lowood is based on Cowan Bridge School, attended by Charlotte and three of her sisters . Two of her 

sisters died of illness contracted at the school, one of whom was Maria, the prototype for Helen Burns" 

(Footnote Dunn, Qtd. in Bronte Norton 65) . 
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Victorian Sensation Fiction. However, most of today's students would not recogmze 

these techniques if they have not studied them. M.E. Braddon's treatment of class 

climbing in Lady Audley's Secret is a good example of such techniques. Braddon does 

not explain in her text that for a servant to be the protagonist in a book was an unusual 

occurrence in Victorian society. She does not explain that it was not a common 

occurrence for a servant to step into a higher class as her protagonist did in Lady 

Audley's Secret. However, Victorian readers would have been aware of the rarity of 

these occurrences, as would editors who research Victorian society and cultural nonns. 

Since today's students would not ·find it odd for a servant to improve her condition, they 

would miss the importance of the work as a social commentary and criticism. An editor's 

annotations and footnotes explaining the social situation during the author's time would 

help students to recognize the author's social criticism. 

What part do annotations and footnotes play in the reaccentuation 7 of Victorian 

text? Reading these texts in a different time and place and bringing the author's words 

into a new context, a process Mikhail Bakhtin calls "reaccentuation" (Bakhtin Dialogic 

419), not only enhances students' understanding of Victorian literature but also can add 

different meanings to the text, giving it a continual evolution as it passes through 

generations of students. This reaccentuation is one of the "processes of transformation to 

7 Reaccentuation - bringing writing into a new context, reading something in a different time, place, and 

mental or emotional state adds a different meaning to it. "As they accumulate and come to be shared, 

reaccentuations add to and alter the already-spoken-about quality of the word. This process is an essential 

factor in shaping a word's evolution" (Morson 139). 
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which every language phenomenon is subject" (Bakhtin Dialogic 417), and as conditions 

for perceiving the work change, the resulting perception changes. Bakhtin insists that "the 

process of re-accentuation is enormously significant in the history of literature" as "every 

age re-accentuates in its own way the works of its most immediate past ( 421 ). 

An example of such reaccentuation brought about by annotations and footnotes 

occurs in Penguin's 1998 edition of Braddon's Lady Audley's Secret. Jenny Bourne 

Taylor8 adds a note to Chapter I concerning the name Audley. Her note not only leads to 

a reaccentuation of the text for today's students but also points to a reaccentuation of text 

that occurred with the printing of the original manuscript. Taylor writes: 

. . . the name Audley would have some resonance for contemporary 

[Victorian] readers: 'They may imagine that it refers to that most horrible 

story that appears in the record of our state trials - the story of Mervyn 

Touchet, Lord Audley, who was beheaded in the reign of Charles I for 

inflicting on his wife, Lady Audley, indescribably cruelties.' 

(The Times, 18 November 1862). Dallas points out that "The secret of the 

imaginary Lady Audley is very different, and the novel in which she 

figures belongs entirely to modem times;' but Braddon's choice of name 

is telling." (Footnote Taylor, qtd. in Braddon 438)
9 

8 Taylor, Jenny Bourne, ed. Lady Audley's Secret. By M. E. Braddon. London: Penguin Classics. 1998. 

9 T he closest thing I found to a form procedure for quoting footnotes is the form for quoting indirect 

sources in the MLA Handbook for Writers of Research Papers, section 6.4. 7. I have adapted that form, and 
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The reaccentuations here are ongoing. First, the name Audley evolved when Mervyn 

Touchet took it over after the death of his honorable father, John Touchet, who was a 

soldier, governor, and respected peer in the House of Lords. Mervyn, however, 

squandered his fortune, and that of his two wives, on sexual perversion involving his 

servants, friends, stepdaughter, and his wife, Anne. His own son, James, brought the 

scandalous lifestyle to the attention of authorities and with this revelation, the name of 

Audley evolved through reaccentuation from representing an honorable man to also 

representing an evil , perverted man. 

When Braddon wrote the name Audley on the pages of her novel about a 

conniving, evil woman who deceived and used her loving husband, the text brought 

further reaccentuation of the name. Readers now associated the name with a selfish, 

deceitful woman as well as with an honorable man and a perverted, evil man. As today's 

students experience Lady Audley's Secret, they first associate the name with an evil , 

deceitful wife since few know of the existence of a real family of that name. With 

Taylor ' s footnote, the name is not only reaccentuated by the revival of the original and 

subsequent meanings but today's students, with a knowledge of feminist views and 

activities, may also blend in thoughts of possible revenge and personal satisfaction on the 

this is the citing technique that I will be using in this thesis: the word "Footnote," the author of the footnote, 

the words "qtd . in," the author of the book the footnote was found in, the book (if the author has more than 

one in the Works C ited) , the publisher (if there are more than one publishers of the same text in the Works 

Cited) , and the page number. Subsequent citations in the same paragraph will be page number only. 
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part of Braddon who turned the tables on the second Lord Audley by presenting a tale 

wherein the wife has the upper hand, and the husband is the victim. In addition, Braddon 

presents Audley as one who attempts to achieve advancement by deceit and fails, thus 

adding another possible dimension to the name's reaccentuation. Today's more socially 

democratic students may hold a bit of sympathy for one trapped into a lower class by 

birth and perhaps a bit of esteem for one brave enough to attempt an escape, albeit by 

deceitful means , thus allotting yet another evolution of the Audley name. 

Can editors of scholarly editions of Victorian texts use annotations and footnotes 

to promote creative understanding? Editors who use footnotes and annotations to sway 

students toward a particular perspective or opinion about a character or social situation, 

for example, can participate in a process of forging creative understanding. In their book, 

Mikhail Bakhtin: Creation of a Prosaics, Gary Morson and Caryl Emerson report 

Bakhtin's theorization that when authors add footnotes and annotations as rhetorical 

devices in their own works to create further dialogue with, and emphasize their 

perspective to , their readers, those annotations and footnotes participate with the text in 

the bringing together two different perspectives, the author's and the reader's. This 

meeting forges a new understanding that, according to Morson and Emerson, Bakhtin 

calls , "live entering" or "creative understanding" (55). In this activity, the reader, 

according to Bakhtin, "enters into" the author's perspective on the world, without losing 

his or her own perspective, and this dialogue between author and reader results in the 

development of a completely new perspective from either of the original two . Editors can 

also join in this dialogue by means of annotations and footnotes, thus affecting the 
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development of new perspectives years after an author writes a book. In a way, the 

resulting perspective evolves through time as the reaccentuated text does . 

We find an example of an editor using footnotes and annotations as rhetorical 

devices to convince students to have a particular perspective about a character in the 1998 

Penguin edition of Thomas Hardy's Tess of the D'Urbervilles. Tim Dolin 10 continues in 

footnotes and annotations the ongoing discussion of Tess's purity that Hardy began when 

he first wrote the "scandalous story." However, Dolin's notes could sway the student to 

disbelieve Hardy's claims. For example, Dolin begins his notes with a comment on the 

titl e itself in which he uses the terms: "Hardy claimed" (Footnote Dolin, qtd. in Hardy, 

Tess, Penguin, 400) and "Hardy also made important changes in the MS. in an attempt to 

establish Tess's purity" ( 400). In other notes, he comments, "To highlight Tess's 

dependence upon Alec, and emphasize that he exploits it ... Hardy shifted this passage to 

chapter IX, thereby establishing Tess's economic and sexual vulnerability much earlier" 

(414). Dolin emphasizes Hardy's attempts to establish Tess's purity in each edition of the 

book from 1988-1920, but Dolin presents the information with a slant that could 

encourage the student to doubt the validity of her purity nonetheless. He even refers the 

student to yet another footnote later in the book, which reads, " ... As Tess develops into 

the 'pure woman,' Alec is correspondingly altered to invite the hostility of readers" 

( 413 ). Dolin's use of this negatively slanted communication could encourage students to 

"see through" Hardy's claims of Tess's innocence and to realize that he is changing the 

manuscripts in order to reshape her character. 

10 Do lin, Tim. ed. Tess of the D'U rbervilles. By Thomas Hardy. New York : Penguin Classic s. 2003. 
14 



Do today's editors fully realize the rhetorical value of annotations and footnotes 

as rhetorical devices in accomplishing the purpose of their works, and do they realize 

their power as narrative devices for "creating readers" capable of reading Victorian text 

as the editors desire it to be read? While today's students might read and enjoy a 

Victorian novel on a surface level, without being able to understand the novel as a 

Victorian would have, they cannot comprehend it as Victorians did and so are not the best 

audience for the author that they could be. As authors use annotations and footnotes as 

rhetorical and narrative devices to create a reader that is capable of grasping the author's 

message, they, as Wayne Booth describes in The Rhetoric of Fiction, " ... mold the 

reader into the kind of person suited to appreciate such a character and the book he is 

writing" (89). Employing the same methods, editors of scholarly editions can mold or 

create student readers today that understand their perspective on the text. 

Such an editor, Richard Dunn, 11 in preparing the 2001 Norton edition of Jane 

~' offers no fewer than ten annotations and footnotes relating to Biblical references, 

explaining what the verses meant and how they relate to the story. For example, in 

relating to Mr. Brocklehurst's indignation that Miss Temple provided an alternative 

breakfast for the girls when their breakfast was ruined, Bronte writes: 

. . . a judicious instructor would take the opportunity of referring to the 

sufferings of the primitive Christians; to the torments of martyrs; to the 

exhortations of our blessed Lord himself, calling upon his disciples to take 

up their cross and follow him; to his warnings that man shall not live by 

11 Dunn, Richard, ed. Jane Eyre . By Charlotte Bronte. New York: W.W. Norton & Co. 2001 
15 



bread alone, but by every word that proceedeth out of the mouth of God, -

to His divine consolations, "if ye suffer hunger or thirst for my sake, 

happy are ye." Oh, madam when you put bread and cheese, instead of 

burnt porridge, into these children's mouths, you may indeed feed their 

vile bodies, but you little think how you starve their immortal souls! 

(Bronte 53) 

Misusing these references to Christian martyrs and to Jesus' words, Brocklehurst paints a 

condemning picture of Temple's true Christian act of feeding the hungry girls. Students 

without knowledge of these Scriptures might believe that Temple had done the children a 

disservice and that Brocklehurst is deeply concerned for their "immortal souls." 

Dunn's footnote reads, "Brocklehurst quotes Christ's refusal to tum stones into 

bread when tempted in the wilderness by the devil (Matthew 4.4). The irony compounds 

as he takes liberty with Christ's admonition in the Sermon on the Mount, 'Blessed are 

they which do hunger and thirst after righteousness: for they shall be filled (Matthew 

5.6)'" (Footnote Dunn, qtd. in Bronte, 53). In this note, Dunn not only explains and 

identifies the Biblical references but also teaches the student that Brocklehurst's 

application and use of these Scriptures is ironic and thus not to be accepted. Realizing the 

possibility and even probability of a non-Bible-reading student, Dum1, by these notes 

creates a reader knowledgeable enough of these Bible verses to gain a perception of 

Bronte's social commentary against the practice of using religion to abuse and abase the 

poor, especially children and against the greedy educators who starved and abused their 

pupils in the name of Christian duty. 
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Are annotations and footnotes effective and valuable in today's scholarly 

literature or are they too much of a distraction for students? While it is true that some 

students hold the opinion that annotations and footnotes detract from the text as the 

student continually visits the bottom of the page during reading or that they may remain 

unread in the appendix because turning there is too much of an interruption, others 

believe that annotations and footnotes are of great value when they provide term 

definitions, background on historical, social, and cultural references, and other 

information that enables students to reach a greater understanding of Victorian text. 

Without these "interruptions," students have no explanations for outdated terms 

and phrases. They may miss social or cultural criticisms that the author wove into the 

text, and they would not have the benefit of editorial guidance towards reaccentuation of 

text. They only approach the text from their own points of view instead of having the 

opportunity to view the text through the windows into the past that an editor can provide. 

In addition, these valuable annotations and footnot~s are actually evolving along with 

Victorian texts and the perspectives of the students who read them. Not only are they 

evolving tex tually but also in presentation as in hypertext
12 

annotations and footnotes. 

12 Online text with hyperlinks, that when selected, take readers to other online text containing explanatory 

info rmation, editorial commentary, or related quotations or resources. Documents written as hypertexts 

contain text that when "clicked on" by the reader with a mouse, link to other documents , which may 

co ntain hyperlinks as well , taking readers deeper and deeper into page after page of explanations, 

definiti ons, or commentary. 
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In today's technology, many online texts contain these hyperlinked annotations. 

The student simply clicks on the word in the text or even, in some cases, just holds the 

cursor over the word, and a second window opens containing the appropriate annotation 

or even a complete website full of related information. These electronic annotations do 

not seem as invasive to the reading activity !1S turning to the back of the book and are 

even more convenient than the bottom-of-the-page footnotes. Ben Singer, in his article 

"Hypennedia as A Scholarly Tool," explains that users can call up screens containing not 

only textual annotations but "movies, photos, diagrams, footnotes [ or] voiceovers" (87). 

An example of such evolved annotations and footnotes is The Republic of 

Pemberly Website. 13 I have selected a page from that website entitled "Pride and 

Prejudice Hype1iext," which includes not only examples of annotations and footnotes 

referring to different indexes like: "The list of characters, the list of events in 

chronological order, the comments on random topics, the index to the motifs of "pride" 

and "prejudice," or the list of important places (with a map)," (Churchyard, Document 

Structure Section) 14 but also explanations and instructions as to the nature and use of 

these annotations. For example, in Pride and Prejudice, Chapter One of Volume One, 

editor Henry Churchyard provides six hypertext annotations in the following paragraph: 

13 http ://www.pemberly.com 

14 As there is not yet detailed instruction for quoting hypertext and as information on citing web sites is 

sketc hy at best, I have endeavored to cite as plainly as possible in the following passage and any future 

passages utilizing web sites or hypertext. 
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Why, my dear, you must know, Mrs. Long says' that Netherfield is taken 

by a young man of large fortune from the north of England; that he came 

down on Monday in a chaise and four to see the place, and was so much 

delighted with it that he agreed with Mr. Morris immediately; that he is to 

take possession before Michaelmas, and some of his servants are to be in 

the house by the end of next week. (Austin, Churchyard's Pemberly Site, 

Chapter I) 

When students click on "Netherfield," the information appears in a new window 

explaining that Netherfield Park, an imaginary location, is the residence of the Bingleys. 

Students find Michaelmas defined as "Sept. 29, one of the four 'quarter days' according 

to which houses etc. were rented" (Footnote Churchyard, qtd. in Austin, Chapter 1, 

Hypertext) . These defining am1otations do not radically affect the story or the author ' s 

message, but simple enable students to experience reaccentuation of text that would 

include the meanings that the author and Victorian readers would have known. 

In another Chapter 17 of Volume 3, students find a paragraph wherein Elizabeth's 

sister asks her how long she has loved Darcy. Elizabeth answers, "It has been coming on 

so graduall y, that I hardly know when it began. But I believe I must date it from my first 

seeing his beautiful grounds at Pemberley" (Footnote Churchyard, qtd. in Austin, Chapter 

17 , Hypertext). When students click on the hypertext link, the hypertext reads: 

People have differed on how ironically this statement by Elizabeth, 

supposedly dating the beginning of her love for Darcy, should be taken -
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Sir Walter Scott took it as the basic truth. However, there is a sense in 

which this declaration can be part of the truth ("at that moment she felt 

that to be mistress of Pemberley might be something!") without Elizabeth 

necessarily being mercenary or shallow. First, because of the 18th century 

passion for landscaping, the grounds of an estate could be an index to the 

owner's taste and personality ( as could the interior decorations and 

furnishings of a house). Second, the well-being of a landed gentleman's 

'dependants' (servants and employees) and tenants depend on his amicable 

personality and his estate-management skills ("As a brother, a landlord, a 

master, she considered how many people's happiness were in his 

guardianship!"). Therefore it can be said that after seeing the house and 

grounds at Pemberley, and hearing his housekeeper's praises of him, she 

begins to perceive his real merits, without having to see through the 

darkened veil of some of his personal mannerisms. (And in any case, if 

Elizabeth wished to be mercenary, she knew the rough size of his fortune 

long before she visited Pemberley -- before he made his first proposal, in 

fact.)" (Footnote Churchyard, qtd. in Austin, Chapter 17, Hypertext) 

Clearly, the evolution of annotations and footnotes into hypertext offers editors more 

opportunities to influence students than footnotes and annotations within printed books. 

The underlying hypertexts in this paragraph carry the student deeper into the text, 

as wel 1 as both forwards and backwards, relating this quotation to other quotations that 

support the same meaning, for example the quotation, "at that moment she felt that to be 
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mistress of Pemberley might be something," which takes the student to the moment that 

Elizabeth first grasps the grandeur of Pemberley. 

Linking this quotation to the original quotation, the editor builds a rhetorical 

paragraph that he designs to sway his students' opinions of Elizabeth. Realizing that 

students would be likely to take Elizabeth's comments as mercenary, the editor uses this 

hypertext as a rhetorical device to encourage students to view Elizabeth's comments as 

perfectly honorable. He explains that viewing this estate allows her to realize the good 

qualities of Darcy's tastes, personality, and character, which his "personal mannerisms" 

had hidden before now. The editor even strengthens his ethos by quoting Sir Walter 

Scott, the renowned author, as to its truthfulness. He informs the student of the 

aforementioned 181
h century passion for landscaping in an effort to explain why Elizabeth 

is understandably impressed. He then reminds students how well Darcy cares for his 

servants and dependants, which shows that Elizabeth is now discovering a truly caring 

man instead of the hard-hearted and pompous snob she 

imagines Darcy to be. By use of hypertext annotations like these, editors can convince 

students to view a text from the perspective that they support in many levels and depths. 

I am studying annotations and footnotes to discover what bearing they have on 

students' understanding of Victorian literature, thus determining their value as rhetorical 

tools and devices to today's editors. I wish to present my findings to editors of scholarly 

editions of Victorian literature for students for the purpose of enabling them to gain an 

understanding of the rhetorical role that annotations and footnotes play in students' 

understanding of Victorian literature and in forging creative understanding, as they create 
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further dialogue with students, both current and future, promoting further understanding 

of both author's and editor's purpose and perspectives. 

I will attempt to show that annotations and footnotes, as a PMLA article, "At the 

Margin of Discourse: Footnotes in the Fictional Text," by Shari Benstock, reports, "are 

innately referential as well, reflecting on the text, engag[ing] in dialogue with it, and 

often performing an interpretive and critical act on it ... to negotiate the middle ground 

between this author and the reader" (204). I will show examples that support my position 

in viewing annotation and footnotes as rhetorical devices and enhancers of "creative 

understanding" and as potentially valuable for today's editors when applied to their 

literary works, as rhetorical tools used to influence students' perspectives and to "create 

readers" that can better comprehend both their perspective and the author's original 

message. An example of such support is a quotation from a College English J oumal 

article, "Elegy for Excursus: The Descent of the Footnote," by Betsy Hilbert: 

The footnote ... a writer's direct address to the reader, a message slipped 

under the door, a whispered aside in counterpoint to the formal discourse 

of the text. Footnotes could elucidate, castigate, praise, blame, and crow . . 

. Material could slip into a footnote that simply would not fit the body of 

the work. ( 400) 

This quotation supports my thesis that annotations and footnotes can serve as persuasive 

rhetoric, allowing editors to "whisper" into the student's ear. In this manner, editors can 

add informal persuasion to the formal text to elicit from students the desired response. 
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CHAPTER III 

REACCENTUATION 

"The process of re-accentuation is enormously significant in the history of literature. 

Every age re-accentuates in its own way the works of its most immediate past. " 

- M.M. Bakhtin, The Dialogic Imagination. (1981) 

Reaccentuation, the evolution of text brought about by factors like changing 

chronotopes, new social and historical contexts, and changed cultural conditions, begins 

long before editors add the first annotations or footnotes to any new edition of a Victorian 

text. It begins with the first reader and proceeds with each following reader down through 

the years. It continues when the editors contribute personally to the reaccentuation of that 

text by experiencing it as readers. Once they have read the text, it is quite probable that 

the perception of the text that they wish to promote to their readers aligns closely with 

their own and thus includes the reaccentuation that occurred during their own reading. 

Ed itors reali ze that their readers (students, for example) will approach the text from their 

own perspectives and with their own preconceived ideas. 

[n spite of the fact that traditional editors claim to seek an impersonal, neutral 

perspective, it is impossible for an editor to purge his own perspective from his work 

entirely since by its very nature, the work of an editor demands the inclusion of personal 

opinion and perspective in choices of text, editions, and annotations. Therefore, in order 

to persuade students to view the text from the editor's chosen perspective, editors must 
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guide students' processes of reaccentuation of text in the direction that will allow them to 

see and embrace that perspective. I propose that in the hands of these editors, annotations 

and footnotes work as strong rhetorical devices capable of guiding not only students' 

perceptions of the work itself but also their processes of reaccentuation of the text both as 

a whole and as singular words and phrases. I further propose that reaccentuation results in 

creative understanding, which contributes to students' transformation into understanding 

and agreeing readers for both author and editor. 

In order to influence students to embrace an editor's perceptions of a complete 

Victorian work, the editor must open windows into the past which allow students to 

comprehend the work as the author meant it, as Victorians understood it, and as history 

defined it. For example, Gary Morson and Caryl Emerson, in Creation of a Prosaics, 

discuss the importance of one such understanding in their comments on recognizing 

whether or not the authoritative discourse 15 present in the novel still holds its authority. 16 

15 Bakhtin defines authoritative discourse as "privileged language" that we recite by heart, that "has great 

power over us," that "demands that we acknowledge it," and that "demands our unconditional allegiance" 

(Bakhtin, Dia logic 342-343 ). Its authority was "already acknowledged in the past," "it plays a role in a 

social groups," and "one can disobey it but one can not argue with it" (Morson 219-220). Such authoritative 

discourse could be religious dogma, acknowledged scientific truth, traditions, or governmental precepts like 

the Const itution or Bill of Rights. 

16 "The process of assimilation and reaccentuation may affect the authoritative discourse and deprive it 

of its absolute authority. Previously authoritative words become overlaid with different registers 
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Morson and Emerson caution: 

In understanding novels, it is crucial to distinguish between discourse that 

is still authoritative in the social milieu or work from discourse that has 

once been authoritative but has now been dialogized and reaccentuated; in 

reading novels from remote cultures or insufficiently accessible times, one 

may find it difficult to detect this crucial difference. (Morson 221) 

An editor or student would be aware of the authority of such discourse in his or her own 

society, such as whether or not society still respected and adhered to religious texts and 

authority. However, in reading literature from other cultures or times, one would have to 

research social attitudes in those remote cultures or earlier times to understand the social 

attitude towards such a discourse and whether or not the discourse still canies its 

authority in the student's time. 

If the editor finds the discourse still authoritative, he or she could simply explain 

how society related to this authority and how the novel reflects that obedience, but if the 

discourse has lost its authority through reaccentuation, the editor could discuss how 

readers viewed the authoritative discourse in the past and could explain its original place 

in the novel. The editor would then relate how the reaccentuation of the discourse 

eliminated the meaning of the reference in the novel as it removed the authority of the 

discourse. 

and accents." (Morson 220-221 ). Bakhtin states concerning authoritative discourse that, if ever dethroned, 

it immediate ly becomes a dead thing" (Bakhtin, Dialogic, 424). 
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In addition, when today's students read Victorian works without the assistance of 

a knowledgeable editor, they do not usually grasp the social nuances or critical 

commentaries present in those works. Unless they have studied the Victorian period, 

students are unaware of the social structure or problems of the times or of the changes 

that were taking place or that needed to take place. Students are also unaware when an 

author steps outside of the strict Victorian society rules to reveal needed social changes or 

to support changes that are taking place. It is only through personal scholarly research 

that students grasp a true comprehension of past social situations and can see them 

reflected in the work or that they can recognize the author's often-subtle manipulations of 

these situations in his or her attempts to sway the Victorian readers to his or her way of 

viewing the situation. Without such scholarly research, students need an editor's 

footnotes and annotations to instruct them about these social situations if they are to 

comprehend the social situations and the author's stand on them and thus gain a clear 

understanding of the editor's perspective of both the text and of the author's original 

intent. Sometimes, editors do not bring these authorial criticisms to the attention of their 

students, and I believe they miss an opportunity to employ annotations and footnotes as 

rhetorical devices to educate and influence students in these cases. 

1 17 h . . h fi h 9 For example, Jenny Bourne Tay or, w en wntmg er ootnotes m t e 1 98 

ed ition of Mary Braddon's Lady Audley's Secret, misses the opportunity to point out and 

explain Braddon' s critical handling of Victorian class restrictions and society's 

desperately needed servant reforms in this novel. While it is true that an introduction may 

17 Taylor, Jenny Bourne, ed . Ladv Audley's Secret. By M. E. Braddon. London: Penguin Classics. 1998. 
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deal with such topics as these, the sheer number of possible choices for inclusion in an 

introduction of this novel (Braddon's position as a 19th century professional woman 

writer, Braddon's own colorful personal life, the emergence of this new type of 

''sensational" fiction, the complexity of Lady Audley's heroine/villain personality, the 

treatment of insanity, etc.) could easily contribute to the omission of the particular topics 

of class and servant reforms. Even if an editor addressed these topics in the introduction, 

students would certainly find footnotes pointing out specific examples of Braddon' s 

critical commentary on class restrictions and the need for servant reforms as they proceed 

through the novel. While Victorian readers would have immediately seen and understood 

Braddon 's commentary on this subject, current students, for example those used to our 

American social class structure, would completely overlook the seriousness of Lady 

Audley's activities as well as any oddity in the fact that Braddon presented such a 

protagonist in the first place. 

Today's students would better realize the seriousness of a low class servant like 

Lucy parading herself as first, a nanny, and then, a Lady, if Taylor had included a · 

footnote explaining that her activities were both scandalous and illegal in Victorian times. 

However, without those footnotes, current students, accustomed to people of all classes 

workin g to better themselves and their lives, might not only overlook the enom1ity of 

what Lucy has done but actually applaud her determination to better herself, if not her 

methods. Had Taylor used annotations and footnotes to address this situation, she would 

have gained an opportunity to influence today's students to a deeper understanding of 

Bradd on' s text and thus to a further reaccentuation of text. If Taylor had also added a 
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footnote explaining the imaginative enormity of Braddon's placing any servant in the 

protagonist's position, let alone a servant who usurped the positions of one above her 

allotted class, students would then realize Braddon's critical approach to the topic. Taylor 

could have used this footnote as a rhetorical device to sway students' opinion of Braddon 

as an author and as a Victorian woman and thus reaccentuated the entire text, by 

explaining that for Braddon to write in this manner required her to step bravely ( or 

defiantly) out of her own restrictive Victorian rules as both a woman and an author. 

Finally, Taylor could have affected students' perception of Braddon, as well as 

Victorian customs and strict traditions, by calling attention to the fact that even though 

Braddon writes Lady Audley as successful in her deceptions for a while, in the end she 

has her punished, submitting to the strict Victorian codes of social justice 18 so that 

publishers will publish her book and critics and readers will approve it. Although 

Victorian readers delighted in the shocking crimes written about in the new sensational 

fiction, they self-righteously expected perpetrators, both real and fiction, to be brought to 

justice and to pay for their crimes. 

18 The Victorian moral code required pure social behavior, carried a low tolerance of crime, and insisted on 

punishment for any infraction . Dr. Gertrude Himrnelfarb, Professor Emeritus at City University in New 

York, discussed Victorian moral codes in an interview conducted by Michigan's Acton Institute 's 

Publi cation, "Religion and Freedom." Dr. Himrnelfarb states that in Victorian times there, "was a fixed 

mora l standard - a standard by which all people at all times and under all circumstances would be judged" 

(Himmelfarb 4 ). In an article entitled "United Kingdom Victorian Attitudes," the Encyclopedia Britannica 

states that the Victorian moral codes "represent a cluster of restraining moral attributes- "clrnracter.'' 

"duty ,'· "wilL'' earnestness, hard work. respectable comportment and behaviour, and thrift." 
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Students' knowledge of not only Braddon's actions but the public's expectations 

contribute to reaccentuation of the novel as they begin to understand Braddon's social 

criticism and perhaps speculate on how the book might have read if Braddon had not 

conformed her plot to Victorian social expectations in the end. Taylor could have 

swayed students either to admire Braddon's initial courage or to abhor her subsequent 

deference to social norms and reaccentuated the book accordingly instead of leaving them 

perhaps to read the book blithely without even realizing that Braddon writes on a critical 

seesaw. Balancing between corruption and madness, servitude and success, dying 

ari stocracy and uprising lower classes, popular sensational fiction and shocking female 

authors , Braddon treads a thin line between "innocent author" and "social critic" as she 

bl ends pre-Raphaelitism with Gothic, devotion with treachery, and bold social criticism 

wi th adherence to moral codes in the writing of Lady Audley's Secret. 

When editors populate scholarly editions of Victorian works with educational 

annotations and footnotes, they accomplish several things. They guide students to grasp 

with clear perception the social, cultural, and critical views that the author originally put 

fo1ih in the text. They also allow today's students to hear the voices of the past by 

providing social and cultural descriptions, historical perspectives, laws, and customs, and 

word definitions, which can cast a whole new perspective on the text. For example, 

students reading Taylor's annotations and footnotes on the "mad-houses" and the 

treatment of the insane in Lady Audley's Secret gain a new perspective of the text 

relating to Robert Audley' s sending Lady Audley to an insane asylum to protect the 

family name. 
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Through Taylor's footnotes, students learn that "declaring Lucy mad would not 

protect the Audley family from exposure" (Footnote Taylor, qtd. in Braddon 450) as 

Audley hoped, and that, since "a petitioner had to include two medical certificates in 

standard form before a person could be committed - whether in England or abroad" 

(Footnote Taylor qtd. in Braddon 451), Audley cannot legally have her committed. While 

having someone committed with very little provocation was rather common practice in 

earlier times, is not legal by 1857, the year Braddon set Lady Audley's Secret in, because 

of the 1845 Lunatics Act mentioned in Taylor's footnote. 

Interestingly, Taylor quotes Braddon, herself, in the same footnote, as she 

explains her ignorance of the current laws when she writes the incident allowing Robert 

Audley to commit Lady Audley. Here, we have an example of not only explanation of 

Victorian laws for students but also the revelation of an authorial error revealed in 

Taylor's footnotes. Victorian readers would have known these laws and questioned 

Audley's movements and even possibly Braddon's writing. This realization on the part of 

Victorian readers alone would have reaccentuated the text from Braddon's original 

meaning. However, that reaccentuation is lost when today's students, ignorant of these 

laws, read the text unless editors such as Taylor contribute to students' understanding 

through annotations and footnotes. 

Depending on an editor's point of view, he or she could expand such annotations 

and footnotes to direct students' thought processes in many different directions. Although 

it is true that some students do ignore annotations and footnotes, William D. Mallam 

remarks in "A Focus on Footnotes," that "to many students, the very presence of 
' 
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footnotes seemed to supply a foundation of authority for the text" (99). Mallam 

recommends that students not just read footnotes, but also actually evaluate them for their 

context, authenticity, and purpose. For example, students could determine that the 

purpose of an editor's footnote is to reinforce the author's choice of action in the text as 

in the following two examples. 

When today's students see Braddon's character, Robert Audley, the appointed 

judge and jury of his murderous and deceitful aunt, send Lady Audley to a French 

asylum, they might simply think Braddon has allowed her to escape justice, that perhaps 

Audley should call the police, that he is taking too much upon himself, or that it is an odd 

punishment for Braddon to choose. Taylor explains that in Victorian times, the refom1 of 

lunacy laws, asylums, and the treatment of the insane were topics under great debate and 

investigation. Taylor reveals the hopelessness of the patients in these asylums, "The 

Maison de Sante in which Lucy is confined is a modem "humane" asylum in its treatment 

of the inmates, but unlike th~ reformed asylum holds out no hope of a cure or return to 

society ... " (Footnote Taylor, qtd. in Braddon 451 ). Students reading this footnote gain 

the understanding that Robert Audley's confining Lady Audley in an asylum permanently 

allows Braddon to remove her character from society as effectively as sending her to 

prison would have done. 

To further enhance this understanding, Taylor also includes a footnote wherein 

she quotes reformer Henry Maudsley's Responsibility in Mental Disease of 1874, "It 

might in the end make comparatively little difference whether the offender were 

sentenced in anger and sent to the seclusion of prison, or were sentenced in sorrow rather 
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than anger and consigned to the same sort of seclusion under the name of an asylum" 

(Footnote Taylor, qtd. in Braddon 452). Taylor's footnotes encourage students to 

perceive Braddon' s choice of punishment in a favorable light, thus supporting her choice 

of action in the text. 

Editors can also employ footnotes and annotations as rhetorical devices to 

encourage students to realize and consider the changes that have occurred in public 

perception of the text through the years. This changing perception contributes to 

reaccentuation of text as social attitudes, political agendas, and changing class restrictions 

through the years change the perspectives from which students consider Victorian novels 

such as Thomas Hardy's Tess of the D'Urbervilles. The way that students, critics, and 

publishers view the question of Tess's innocence or guilt and her seduction or rape varies 

with changing times and societies. Hardy contributes to the confusion over Tess's 

innocence as he himself reaccentuates the text in 1891 before he publishes the serial in 

book form. Tim Dolin, 19 editor of the 2003 Penguin Classis edition of Tess, adds a 

footnote wherein he quotes Hardy concerning his opinion of Tess's innocence: 

Writing to Roden Noel in May 1892, Hardy claimed: 'Reading over the 

story after it was finished, the conviction was thrust upon me ... that the 

heroine was essentially pure - purer than many a so-called unsullied 

virgin: therefore I called her so. . . . But the parochial British 

understanding knocks itself against this word like a humblebee against a 

wall, not seeing that "paradoxical morality" may have a very great deal to 

19 Dolin, Tim, ed. Tess of the D'Urbervilles. By Thomas Hardy. New York: Penguin Classics. 2003. 
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say for itself, especially in a work of fiction' (Collected Letters, I, 267). 

Hardy also made important changes in the MS. in an attempt to establish 

Tess's purity. (Footnote Dolin, qtd. in Hardy, Penguin 400) 

Yet, despite these reaccentuations of text that Hardy influences himself, most Victorians 

condemn Tess as a fallen woman. Believing that her hard life was only what she 

deserved, they further creatively interpret Hardy's reaccentuated text by applying their 

own personal convictions. Only through an editor's explanatory footnotes and 

annotations would today's students understand that these earlier reaccentuations of text 

have occurred. Through these rhetorical notes, the editor can convince the students to 

consider these earlier viewpoints. 

Without an editor's historical footnotes to redirect their thinking, today's students 

would probably not consider viewing Tess as a fallen woman but would see her as a 

wronged woman, raped by a conniving man, condemned unfairly by her neighbors, 

dese1ied unrighteously by her church. They would applaud her bravery in escaping 

D'Urberville's clutches, pity her shame as she cares for her baby before the staring eyes 

and muttering voices of her co-workers, and weep with her as she baptizes, and then 

buries, her unfortunate child. Instead of considering Tess tainted and ruined, they would 

consider her life a disastrous tragedy. This twenty-first century thinking would 

reaccentuate Hardy's text from the meaning it held for many Victorian readers. 

Further reaccentuations can occur as students from today's American society with 

its emphasis on women's rights cheer Tess as a strong woman who overcomes tragedy 

and men's cruelty repeatedly, works to support herself and her family, and strives to meet 
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her goals until she collapses under the weight of injustice. Understanding the differing 

perspectives and beliefs of changing societies, editors can use footnotes and annotations 

rhetorically to guide students' reaccentuations of text to include input from Victorian 

times. Otherwise, public reaccentuation of text through the years may have little or no 

connection from society to society and from century to century. It is only as students 

begin to peer through windows opened by editors' annotations and footnotes that they 

begin to comprehend both the original meaning of the text and the subsequent 

reaccentuations that have developed as the text evolved through the years. 

Not only do editors look at the reaccentuation of the text as a whole but they also 

see the reaccentuation of single words or phrases. Editors recognize terms and phrases 

whose original meanings today's students would not readily comprehend because of a 

change in perspective or because of past reaccentuations. Editors' insertions of 

annotations and footnotes that contain original definitions, connotations, and social 

perceptions of these terms and phrases allow students to begin to understand the text as 

the author intended and to consider it through the points of view that the editors present, a 

process that guides them in their own further reaccentuation of the text. 

In my work as a research assistant working on a scholarly edition
20 

of Hardy's 

Victorian novella The Romantic Adventures of a Milkmaid, I researched terms and 

phrases like "coverlid," and "Almack's." The footnotes and annotations for such terms 

may be as simple as a definition of the term that allows students to reaccentuate the tenn 

20 The footnotes discussed in the following three paragraphs are footnotes written for this, yet unpublished, 

scholarly edition of Milkmaid and will contain no attributions, as they are works in progress. 
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correctly for their own comprehension. However, they can include clarification that not 

only gives the meaning of the term but also explains how identifying the term and its 

origin allows students to understand its usage in the text and thus to view the text in a 

manner that relates to the reaccentuation of the term or phrase that the editor's footnote 

encourages. 

For example, let's consider the term "milksops" from the sentence, "The day, as 

she had prognosticated, turned out fine; for weather-wisdom was imbibed with their 

milk-sops by the children of the Exe Vale" (Hardy, Milkmaid, 36). If the footnote 

defines "milksops" as, "white bread soaked in hot milk, often supper for a Saturday 

night," then it simply allows students to understand that Hardy's protagonist, Margery, 

learned as a child, along with all the children of her valley, how to predict the weather 

signs during Saturday nights' suppers. Students' understanding of this simple term and its 

correct explanation and reaccentuation has little impact on the text as a whole. In a 

different example, however, a footnote explaining the term "Almack's" can actually 

function rhetorically to alter students' viewpoint towards Hardy's character, the Baron 

Von Xanten. 

Hardy's presentation of the Baron as a solitary, moody, and pensive man, given to 

sitting in his country home contemplating suicide leads students to feel pity and sorrow 

for the man. When the Baron tells Margery, "there is a new dance at Almack's and 

everywhere else, over which the world has gone crazy" (Hardy, Milkmaid, 4 7) and 

proceeds to teach her the dance, today's students would assume not much more than that 

Almack's was some type of place where people danced. However, a footnote explaining 
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that "Almack's" actually refers to "William Almack's Assembly Rooms opened in 1765 

in King's Street, Sr. James, London," reaccentuates Braddon's definition of the Baron. 

Almack's, the footnote continues, was: 

Famous for 'Coming Out' appearances for society debutantes, at which 

the featured debutante danced with gentlemen chosen for her by the 

Ladies of the committee .... Here, the fortunately admitted debutantes 

chose husbands from London's finest bachelors .... Almack's stayed open 

all night for gambling, dancing, and dining .... 

By including this information in a footnote, an editor could change students' 

understanding of the Baron and thus, of his motivations, since this information shows 

him to be "one of London's finest bachelors," who has frequented this popular, all-night, 

high-society club often enough and recently enough to be so acquainted with the latest 

dance craze that he can teach it to Margery. By submitting this information to students in 

a footnote, an editor could contribute to students' understanding and opinion of the Baron 

and help them to view him more as the man that the Victorian readers would have 

originally understood him to be. 

In providing such a footnote, the editor would be correcting reaccentuation of text 

that has lost relevance through the years and using the footnote as a rhetorical device to 

encourage students to reaccentuate the text to understand both the meaning and the Baron 

more as the author originally intended. Instead of simply a "solitary, moody, and pensive 

man, given to sitting in his country home contemplating suicide," students would now 

understand that the Baron was also a popular and desirable bachelor with a busy social 
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life who kept late hours and lively company. This reading gives the students a better 

picture of both his resources and his connections, suggesting him to be a powerful and 

respected man that a milkmaid would naturally find both overwhelming and fascinating, 

thus further explaining his power over her. 

Just as the footnotes for Milkmaid vary from simple definition to layered 

reaccentuation, so do Simon Gatrell21 and Juliet Grindle's footnotes and annotations in 

the Oxford edition of Hardy's Tess. On the one hand, their footnote concerning the "good 

hussif" (Hardy Oxford 249) that Tess says she "shan't finish" (249) is a simple 

assistance to reaccentuation for today's students: "a small sewing bag" (Footnote Gatrell, 

qtd. in Hardy, Tess, Oxford 433). This simple definition has no critical effect on overall 

textual understanding and reaccentuation. 

On the other hand, in the Clarendon22 edition of Tess, Gatrell and Grindle, 111 

referencing the quotation, "Joan Durbeyfield must mind that she don't get green malt in 

floor" (Hardy Clarendon 38), take the text through several layers of reaccentuation. By 

doing this , Gatrell and Grindle inform students so that they will view the characters, the 

text and the author differently and by so doing, the editors contribute to even further 

reaccentuation of the text. They begin by explaining the phrase "green malt in floor" to 

21 Gatrell , Simon and Juliet Grindle, eds. Tess of the D'Urbervilles. By Thomas Hardy. New York: Oxford 

University Press. 1983 . 

22 Gatre ll , Simon and Juliet Grindle, eds. Tess of the D'Urbervilles . By Thomas Hardy . New York : 

Clarendon Press. 1983 . 
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mean, "to have a daughter in childbed before she is married." (Footnote Gatrell, qtd. in 

Hardy, Tess, Clarendon 38). In other words, the speaker is warning that Joan needs to be 

careful or her daughter, Tess, may get pregnant and have an illegitimate child. Students 

now experience a reaccentuation of text as the unfamiliar phrase takes on meaning. 

Gatrell and Grindle then go on to give the literal translation of the phrase, "green malt 

meaning immature malt, and a floor of malt meaning the outspread malt for steeping ... " 

(38). They could employ this footnote rhetorically by using the rather sexually suggestive 

connotation in the latter phrase to convince students that Tess might have been more a 

willing participant than a victim, thus not only leading students to a new reaccentuation 

of the phrase but also persuading them to view both Tess and the text from a different 

perspective. 

Gatrell and Grindle do not stop there, however. They add another facet to their 

footnote that could tempt students to question not only Hardy's claim that Tess is 

innocent but also his authorial reliability concerning the phrase itself. Gatrell and Grindle 

quote from a 1926 letter that Hardy wrote to Macmillan's Publishing Company in answer 

to a Victorian reader's query, "there is hardly anyone in Dorset who would know the 

meaning of the saying, it having quite passed out of use" (Footnote Gatrell, qtd. in Hardy, 

Tess, Clarendon 38). Hardy, in this letter, contributes to reaccentuation of text by giving 

readers a meaning for the term that they had not understood. His reference to it being an 

old tem1 suggests that it has already experienced reaccentuation in that society since it 

"has passed out of use." 
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Finally, Gatrell and Grindle reference an older manuscript wherein Hardy has 

incorrectly used the term "flower" instead of "floor." "The earlier reading suggests that at 

the time of composition Hardy had only heard the phrase used in context, mishearing 

flower for floor" (Footnote Gatrell, qtd. in Hardy, Tess, Clarendon 38). This footnote 

reveals an incorrect understanding of the phrase by Hardy even before he included it in 

his text. Ironically, Hardy's mistake in the older manuscript could hurt his own mission 

to prove Tess's purity. Gatrell and Grindle could use this footnote referencing the 

original manuscript's text as a rhetorical device to persuade students to consider the 

possibility that Tess might not be as much of an innocent victim as Hardy claims. 

By revealing that Hardy has (albeit erroneously) referred to her as "in flower," 

and as plants in flower are "ripe for reproducing" or "ripe for picking," Gatrell and 

Grindle could encourage students to view Tess as "ripe" instead of naive and innocent. 

From footnotes discussing this one phrase, "green malt in floor," Gatrell and Grindle, by 

use of footnotes and annotations as rhetorical devices, guide and encourage students to 

view both characters and author in a different light and to experience several 

reaccentuations of text. 

We can see that explaining the original meanings and contexts of terms like these 

contributes, not only to the students' processes of reaccentuation of text but also to their 

understanding of the work. When students grasp an understanding of how Victorians 

viewed a term, based on the context that they saw it in, they begin to see the tenn in a 

different light, which reaccentuates that tenn in their own minds. 
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As Morson and Emerson explain: 

Words 'remember' earlier contexts, and so achieve a 'stylistic aura ... 

[Readers may] question the values present in its [a word's] aura and the 

presuppositions of its earlier usage. In other words, the word may be 

'reaccented' . . . As they accumulate and come to be shared, 

reaccentuations add to and alter the already-spoken-about quality of the 

word. This process is an essential factor in shaping a word's evolution. A 

word's memory and aura also contain the style and ways of speaking in 

which the word has figured. (Morson 139) 

When the text moves from one value system to another, new voices (those of new 

readers, their expenences, and their beliefs) test, examine, and reaccentuate the text, 

adding to or taking away from its aura, depending on the persuasive direction taken by 

the editor. Without the influence of an editor, the process of reaccentuation still takes 

place, but may go in a completely different direction. 

When students misunderstand and incorrectly define text, they arrive at a false 

reaccentuation of text. For example, in Tess of the D'Urbervilles, one of the 

Durbeyfields' drinking buddies comments that, Tess is a "fine figure o' fun" (Hardy, 

Tess, Penguin 28). Today's students might mistakenly derive from the text that Tess is 

ridiculously comical or a town joke, which would lead to not only an incorrect 

reaccentuation of text but also to a distorted understanding of her character. The 

prob ability of this misunderstanding becomes apparent when reading Tim Dolin's 

footnote explaining that the term describes, "Not, as the phrase now suggests, a grotesque 
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figure, but one ripe for courtship" (Footnote Dolin, qtd. in Hardy, Tess, Penguin 407). 

This explanation puts Tess's description in a completely different light. Dolin could use 

this footnote not only to correct students' misunderstanding of the text but also as a 

rhetorical device to encourage students to view Tess in a different light. Not only does he 

define the term for them but he also uses a sexually suggestive term to describe Tess, thus 

leading students to, once again, view her more sexually than innocently. 

In other examples, misunderstanding a phrase leads to confusion and speculation. 

In yet another chapter of Tess, the text refers to "mops and brooms" when a Durbeyfield 

neighbor mentions that "Retty and Marian put on their bonnets and went out; and as there 

is not much doing now, being New Year's Eve, and folks mops and brooms from what's 

inside 'em, nobody took much notice" (Hardy, Tess, Penguin 222). Confused students 

could perhaps wonder if the text refers to some sort of "inward mopping and brooming" 

fo r cl eaning out the minds or emotions for the New Year. However, Dolin's footnote 

leads students to a completely different reaccentuation of text. He writes that this tenn 

refers to folks being, "Half-drunk, OED [Oxford English Dictionary] notes: 'an allusion 

to the drinking that took place at the hiring fairs ... at which maids carried mops or 

brooms in token of the capacity in which they wished to be hired"' (Footnote Dolin, qtd. 

in Hardy, Tess, Penguin 439). Therefore, mops and brooms in this context means that the 

local people are drunk from celebrating New Year's Eve. We can see that without the 

editor 's footnote, students could find phrases like this one confusing. 

Editori al corrections like these can relate not only to definition errors but also to 

authori al inaccuracy of text. For example, Hardy writes that Angel "was lying ill of fever 
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in the clay lands near Curitiba in Brazil ... on Brazilian plains" (Hardy, Tess, Penguin 

275). However, Dolin informs students that "Hardy mistakenly situates Curitiba on the 

low plains: it is more than 3,000 feet above sea level." (Footnote Dolin, qtd. in Hardy, 

Tess, Penguin 447). Such an error, if not corrected by editorial research, would result in, 

not only an incorrect reaccentuation of text but a misrepresented geography as well. All 

of these examples show misguided reaccentuation going forward without benefit of 

editorial intervention. However, they all go forward to incorrect reaccentuations, leading 

to misunderstandings, lack of understandings, or complete falsehoods. 

Without knowledge of the richness of the past and the fullness of the original 

meanings, students not familiar with Victorian life, society, or verbiage who read these 

texts will still experience a reaccentuation of the text. However, there is a great 

possibility that, for these students, the evolution of the text will be to a lower level of 

meaning because of the loss of the original understandings. Morson and Emerson warn of 

this loss of meaning when they write, "The process of reaccentuation may at times 

impoverish a text" (Morson 364). The text becomes anemic and possibly stale with this 

sort of reaccentuation. Morson and Emerson go on to say, "The current understanding of 

a text may serve to 'modernize and distort' it; in the case of novels, distortion may result 

from silencing a complex play of voices or suppressing the 'otherness' of other cultures 

and worldviews" (Morson 364). With this loss of other voices and the 'otherness' Morson 

and Emerson mention, these students never get a true understanding of the author's 

meaning and purpose, nor of the text itself; neither will they perceive the work even close 

to same way that readers educated in Victorian times and literature would. 

42 



Sometimes, this rather anemic reaccentuation is harmless and even leads to a 

reference that, in effect, is true as when today's students reaccentuate this text in Jane 

~: "the younger children crouched in groups, wrapping their starved arms in their 

pinafores" (Bronte Norton 51) Students would likely picture hungry children with "thin 

arms." As we know from the re~t of the text that these children are hungry and would 

indeed have thin arms, this reaccentuation of the text would hold truth for students. 

Interestingly, however, Richard Dunn's23 footnote in the Norton Critical Edition of 2001 

reads, "The Oxford English Dictionary cites this passage as an instance of the poetic and 

chiefly dialectic use of 'starved' to mean 'perished with cold"' (Footnote Dunn, qtd. in 

Bronte Norton 51 ). While the correct meaning of "starved arms" is different from 

students' normal reaccentuation, this mis-definition is not a critical error when related to 

the entire text. However, understanding the true meaning as presented by Dunn allows 

students to experience a deeper comprehension of the depth of cold that the children 

suffer from in this passage. The text takes on a richer effect of pathos when students 

perceive the tenn correctly. Through examples such as this reaccentuation, we see that 

editors of Victorian novels can direct students' perceptions through annotations and 

footnotes and prevent an impoverishment and distortion of the works by encouraging the 

students to see beyond their limited modem vision of these texts into the richness of their 

true heritage. 

23 Dunn, Richard, ed. :c..::Ja=:n.c;_e -=-E..,__yr_·e. By Charlotte Bronte. New York: W.W. Norton & Co. 2001 
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We have determined that editors employing annotations and footnotes as 

rhetorical devices encourage and even guide the reaccentuation of text in a direction that 

influences students to perceive the text in the light that the editor favors. Bakhtin 

describes the text as a living thing in the hands of an artist: 

The word is, after all, not a dead material object in the hands of an artist 

equipped with it; it is a living word and is therefore in all things trne to 

itself . . .its meaning - once realized - can never be completely 

extinguished. And under changed conditions this meaning may emit b1ight 

new rays, burning away the reifying crust that had grown up around it. 

(Bakhtin, Dialogic, 419) 

The artist Bakhtin references can be either the original author or an editor who revisits 

the text, giving it new life and new readers. When an author sends a text out into the 

world, he or she sends it with a purpose, a meaning. He or she has molded and shaped the 

Ii ving text into a vehicle that carries his or her message to the readers. Readers who 

enco unter the text along its journey hear the message and become familiar with the 

meaning that it carries. Editors, creating a new edition of the text, find it still living, still 

malleable in their hands, and still carrying the message and meanings that the author 

entrusted to it perhaps years earlier. As the editors analyze, explain, and comment on the 

text in footnotes and annotations, they view the text in their own time and with their own 

perspectives, which reaccentuates the text in their minds. 
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Editors then send the text out to students complete with "bright new" slants and 

ideas emitting from footnotes and annotations encouraging students to embrace new ideas 

concerning the meaning of the text, to allow the built-up restrictions of time-traveled 

meanings to fall away, and to view the text from their own perspective, allowing it to 

once again reaccentuate. Without this reaccentuation, the text would go stale, become 

outdated, and fall by the wayside as time passes and points of view change. Fortunately, 

however, through footnotes and annotations, editors can encourage the reaccentuation of 

the text by bringing new ideas and understandings to it, by educating students about the 

original meanings, and by incorporating the past into the present and sending it on to the 

future with new life. Bakhtin discusses the phenomenon of such new life in his writings: 

The historical life of classic works is in fact the uninterrupted process of 

their social and ideological re-accentuation. Thanks to the intentional 

potential embedded in them, such works have proved capable of 

uncovering in each era and against ever-new dialogizing backgrounds 

ever-newer aspects of meaning; their semantic content literally continues 

to grow, to further create out of itself. (Bakhtin, Dialogic, 421) 

With this growth and creation, classics take on new lives in each generation as editors 

educate and guide students through footnotes and annotations to perception of meaning 

and development of thought, which results in reaccentuation of text. Bakhtin concludes 

his discussion of reaccentuation this way: 

Such is the process of reaccentuation. We should recognize its great and 

seminal importance for the history of literature . .. . All subsequent re-

45 



accentuations of images in a given novel take on an enormous heuristic 

significance, deepening and broadening our artistic and ideological 

understanding of them. (Bakhtin, Dialogic, 422) 

After considering these many facets of annotations, footnotes, and reaccentuation of 

Victorian texts, we can see that as editors use annotations and footnotes as rhetorical 

devices to influence today's students' understanding of text and authorial purpose, the 

possibilities for more correct, deeper, richer reaccentuations increase. 

As editors educate students in the areas of definitions, social and critical criticism, 

and historical references, they enable students to experience correct textual 

reaccentuations. However, as they influence the way students view the text, editors 

actually contribute to reaccentuations of text as a whole as well as awakening in students' 

minds questions about problems and situations in the Victorian Era. As students consider 

these issues and the novels that deal with them, their "artistic and ideological 

understanding of them" indeed "deepens," and they may approach other Victorian 

literature with a heightened sense of scholarship. In the next two chapters, I will discuss 

the natural progression from this reaccentuation of text to a new creative understanding, 

which leads to the creation of student readers who understand and perhaps even agree 

with the authors and editors' perspectives. 
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CHAPTER IV 

CREATIVE UNDERSTANDING 

"A certain entry as a living being into a foreign culture, the possibility of seeing the 

world through its eyes, is a necessary part of the process of understanding it; but if this 

were the only aspect of this understanding, it would merely be duplication and would not 

entail anything new or enriching. " 

- M.M. Bakhtin, Speech, Genres, and other Late Essays, (1990) 

Mikhail Bakhtin in his "Response to a Question from the Novy Mir Editorial 

Staff," essay, strongly refutes the popular view that "in order better to understand a 

foreign culture, one must enter into it, forgetting one's own, and view the world through 

the eyes of this foreign culture"(Bakhtin, Speech, 6-7). Bakhtin considers this view "very 

strong, but one-sided and thus untrustworthy" (6). As students read Victorian literature, 

they do enter into a foreign culture and view that culture through the author's text and the 

editor's comments. However, I do not believe that students can immerse themselves into 

another culture without examining it in the light of their own culture and experiences, and 

I agree with Bakhtin that examination leads to the creation of a new and different 

understanding of the culture presented in the text than either students or author originally 

held. The development of this created understanding leads to the evolution of the text 

itself as students viewing the text through the lens of history realize a greater depth of 

meaning than even the author could predict. As a result, students would gain a deeper 
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understanding of the text, the culture it represents, and perhaps even the author's purpose 

in writing it, which understanding, in tum, could lead to a change in the students' 

perception of their own culture and society. 

For example, if well fed, comfortably housed, warmly-dressed, and well-treated 

students read in Charlotte Bronte's Jane Eyre about the starving, cold, ragged, and abused 

students at Lo wood School, those students naturally will compare the Lowood students' 

lives to their own and will react with emotions like shock, pity, or even disbelief. 

In the following excerpts, Bronte describes life at Lowood through Jane's eyes: 

The teacher instantly and sharply inflicted on her neck a dozen strokes 

with the bunch of twigs ... Our clothing was insufficient to protect us 

from the severe cold: we had no boots ... my feet inflamed ... the torture 

of thrusting the swelled, raw, and stiff toes into my shoes ... the scanty 

supply of food scarcely sufficient to keep alive ... whenever the famished 

great girls had an opportunity, they would coax or menace the little ones 

out of their portion ... the younger children crouched in groups, wrapping 

their starved arms in their pinafores ... " (Bronte Norton 45, 50-51) 

When students read this text, reaccentuation is inevitable as students' understanding of 

the text (words like "school," "teachers," and "students," for example) evolves to 

encompass meanings that include elements (such as starvation, cold, and cruelty) that 

students in today's society would not typically use when defining terms like school, 

teachers, or students. 
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For example, their new understanding of schools will differ from either Bronte's 

understanding of schools or the students' personal understanding of schools, but will 

include elements of both perspectives and will be a new understanding of the term. 

Students grasping this new understanding may develop a deeper appreciation of the 

strength and endurance that carried Jane Eyre through the years that she lived under these 

conditions. This understanding may even cause students to view their own school 

experiences and their attitudes towards them in a different light, perhaps develop 

gratitude for what they had, grasp encouragement to triumph over their own problems, or 

gain a realization of the level of social development that has occurred since Bronte's 

time. Bakhtin titles this type of new understanding "creative understanding" (Bakhtin, 

Speech, 7). 

The same results can occur when students read and consider annotations and 

footnotes placed in scholarly editions of Victorian novels by editors who open windows 

into the Victorian past to assist students who attempt to gain an understanding of the text. 

I propose that in the hands of these editors, annotations and footnotes work as strong 

rhetorical devices creating dialogue with students that both involves the text and evolves 

the text. This dialogue either supports or questions the author's perspectives or presents, 

although perhaps indirectly, the editor's own perspective for the students' contemplation. 

This interchange, which takes place as students ingest the information provided in the 

text, the annotations, and the footnotes, experience reaccentuation of text, and filter this 

information through their own perspective, then leads to creative understanding, which 

by its very nature expands the potential of the original text and renews it in a continuing 
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evolution of meaning that ideally benefits both the text and the students. Bakhtin alludes 

to this evolution in The Dialogic Imagination: 

The work and the world represented in it enter the real world and enrich it, 

and the real world enters the work and its world as part of the process of 

its creation, as well as a part of its subsequent life, in a continual renewing 

of the work through the creative perception oflisteners and readers. (254) 

Bakhtin pictures a never-ending symbiotic relationship here as text and world contribute 

back and forth to enrich each other. Obviously, as long as students continue to study the 

text from year to year, the text speaks its message to generation after generation. 

Furthermore, even though the author completed the text's "creation," its evolution is 

never-ending as each new generation brings to the text a fresh and different perspective, 

one developed by that generation's culture and education. As a result, the text evolves far 

beyond what the author envisioned as current students, experiencing situations that the 

author may never have dreamed of, find new meanings and applications in the text that 

they can apply to their own times and their understanding of the text. 

Such evolution is going to occur naturally when students from other cultures and 

times read Victorian works through their own perspectives, but editors using annotations 

and footnotes as rhetorical devices can guide and encourage that evolution by bringing 

additional information to the students' attention, like historical or cultural facts that have 

dropped out of common knowledge, but still play an important part in fulfilling the 

author's purpose for the book. Students who avail themselves of this additional 
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information grasp a fuller understanding of the text, the author's purpose or technique, 24 

and the impact the text would have had on the author's immediate audience. Not only 

would the students' own perceptions broaden but the text itself would regain depth that 

perhaps it had lost through time as cultures and social issues changed. For example, in 

Thomas Hardy's Tess of the D'Urbervilles, Hardy writes a scene in which Tess begs 

Angel to marry her sister: 

' Liza-Lu when she dies:'She ['Liza-Lu] is so good and simple and pure. 

0, Angel - I wish you would marry her if you lose me, as you will do 

shortly. 0 , if you would!' 

'If I lose you I lose all! And she is my sister-in-law.' 

'That's nothing, dearest. People marry sisters-in-law continually about 

Marlott; and 'Liza-Lu is so gentle and sweet, and she is growing so 

beautiful. . . . If you would train her and teach her, Angel, and bring her up 

for your own self! ... She has all the best of me without the bad of me; 

and if she were to become yours, it would almost seem as if death had not 

divided us . .. (Hardy, Tess, Penguin, 394) 

Today' s students would not consider Angel marrying Tess's sister as a particularly 

unusual occurrence, except possibly for the fact that Tess is the one who suggests the 

union. Upon reading this dialogue and then the end scene of the book where Angel and 

'Li za-Lu arrive hand in hand, share their sorrow at Tess's execution, and then leave 

holding hands, students would easily believe that Angel is indeed honoring Tess's request 

24 r- or exa mple, Hard y's use of irony 
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that he marry her sister. Most likely Tess's own assurances to Angel's concerns would 

lay to rest any question current students would have about the situation. 

However, in both the Penguin and the Oxford World's Classics editions of Tess, 

Gatrell, Grindle, and Dolin choose to insert historical annotations and footnotes that not 

only reaccentuate the text concerning Angel marrying his sister-in-law but also lead 

students to a new creative understanding of Angel and 'Liza-Lu's future relationship 

possibilities and even of Hardy's possible authorial intentions. 

In the Penguin edition, Dolan inserts the following editorial annotation: 

Under English law, Angel cannot marry 'Liza-Lu. The Deceased Wife's 

Sister Marriage Act (which would have made it possible) was not passed 

until 1907. See Diane M. Chambers, 'Triangular Desire and the Sororal 

Bond: The "Deceased Wife's Sister Bill,"' Mosaic 29 (1996), 19-36, and 

Judith Weissman, 'The Deceased Wife's Sister Marriage Act and the 

Ending of Tess of the D'Urbervilles,' American Notes & Queries 14 

( 1976), 132-4. (Footnote, Dolin, qtd. in Hardy, Tess, Penguin, 460) 

Dolan 's statement that Angel and 'Liza-Lu cannot marry under English law reaccentuates 

the text that discusses and alludes to the possibility of Angel marrying his sister-in-law. 

Instead of this text carrying a meaning of a sad, but vaguely romantic, means for Angel to 

find companionship (if not comfort) and a poetic way for Tess to (perhaps guiltily) 

provide Angel with a pure replacement for herself, the text now carries a shocking 

meaning of illegality, crime, and an impossible situation. Furthermore, if students read 

more infoimation about the Deceased Wife's Sister Marriage Act in the article Dolan 
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suggests by Weissman, this reading reaccentuates the text further by revealing that 

marrying one's sister-in-law was previously legal but later became illegal and then 

developed into a prolonged, hotly debated, legal situation. Once this reaccentuation 

takes place for today's students who enter into a deeper understanding of Victorian 

society through Dolan's annotation, a new understanding of the text evolves as those 

students look at Angel and 'Liza-Lu's future through both their own perspectives and 

Victorian society's perspectives. 

Instead of watching Angel and 'Liza-Lu stroll peacefully, although sadly, off into 

the sunset toward a life of married contentment, students gain the understanding that 

'Liza-Lu may find herself in the same illicit position that her sister occupied with Alec 

D 'Urberville if she remains with Angel. Interestingly, Angel, after so harshly judging 

Tess, if he chooses to honor her request to take her sister for himself, as he apparently has 

chosen, would violate 'Liza-Lu's innocence and good name in English society, just as 

Alec violated Tess's, albeit less violently. 

Tess has not only failed in her plan to set things in order for Angel and her sister 

before her execution but she ironically has possibly set in motion events that will only 

prolong the tragedy of the D'Urbervilles. Students who grasp this irony gain a new and 

even deeper understanding of the hopeless social situation of ignorance and struggle that 

Tess and her family live under than Hardy has already shown. In addition, students can 

further understand some of the complexities and instabilities of Victorian social law and 

its intricate hold on the lives of the struggling, common people represented by the 

characters in Hardy's novel. That understanding combined with twenty-first century 
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students' "politically correct" social perspectives creates a new understanding of the text 

that speaks even more eloquently about the plight of Tess and her fellow Victorian 

peasants than Hardy's original text does. 

Students can gain an even deeper perception of the complexities of the "Angel 

marrying 'Liza-Lu" situation" in Simon Gatrell25 and Juliet Grindle's critical annotation 

in the Oxford World's Classics edition of Tess: 

Judith Weissman argues that Angel does not reply because he knows they 

cannot man-y. The long-debated Deceased Wife's Sister Marriage Act was 

not passed until 1907; however, Weissman contends that only 'people of 

Tess's class' were untouched 'by the 1835 law which made marriages 

between certain relations automatically void' and that the novel's final 

irony is that 'Liza-Lu and Angel cannot be legally married in England' 

(The Deceased Wife's Sister Marriage Act and the Ending of Tess,' 

American Notes and Queries, 14 (May 1976), 133). (Footnote, Grindle, 

qtd. in Hardy, Tess, Oxford, 443) 

In their footnote, Gatrell and Grindle accentuate Weissman's argument that "Angel does 

not reply because he knows they cannot marry." If students follow this argument in 

Weissman's article, they find Weissman persuading them to believe this point in a strong 

array of examples wherein Angel avoids answering Tess's questions for his own 

purposes. This footnote works as a rhetorical device that would sway the students' 

25 Gatrell, Simon and Juliet Grindle, eds. Tess of the D'Urbervilles. By Thomas Hardy. New York: Oxford 

University Press. 1983. 
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opinion of Angel from scrupulously honest to slyly manipulative. If students attach this 

belief to the handholding scene that ends the novel, their previous understanding of Angel 

will undergo reaccentuation to include the unsavory character qualities of deviousness 

towards Tess and possible lechery towards an innocent 'Liza-Lu, which in tum will 

create a new understanding of him as even more of a hypocrite than Hardy has already 

painted him. 

Gatrell and Grindle also emphasize Weissman's comment that "the novel's final 

irony is that 'Liza-Lu and Angel cannot be legally married in England."' Again, we see 

this footnote as a strong rhetorical device that focuses students' attention on Hardy's 

possible authorial intent in creating this ending for the book. If students who have 

accepted Tess's plan, her assurance of its legality, and Angel's apparent compliance to it, 

then determine from the focus of this footnote that the marriage issue is indeed Hardy's 

"final irony," then their understanding of the novel evolves to a deeper level of tragedy. 

Furthem1ore, this understanding would destroy any American-happy-ending ideals that 

today' s students might carry into the reading of the work, and they would face conflicting 

Victorian views on the legality of such a marriage and so be unable to completely 

embrace any solid Victorian perspective. 

In the face of such conflicts, students' new creative understanding of the novel 

must include the perspective of Hardy employing one last stroke of irony in his ending. 

Students viewing the book through this perspective would then consider the entire book a 

journal of disaster for Tess, with Hardy even robbing her of the peace of her own death 

wi sh . Grasping this understanding would lead students to realize that Hardy painted an 
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even more hopeless existence for lower class Victorians trapped in the ebb tides of the 

Industrial Revolution than they might have realized originally. 

Gatrell and Grindle's and Dolin's footnotes are all good examples of editors using 

annotations and footnotes as strong rhetorical devices creating dialogue with students that 

both involves the text and evolves the text. By simply accentuating certain aspects of the 

text and by drawing in selective outside perspectives, these editors draw students into a 

dialogue that encourages them to view both the characters and the text in a different light. 

It is true that editors may choose perspectives on the text that perhaps the author didn't or 

wouldn't select, but as civilization evolves, so does the text and its potential for 

addressing social situations. 

This editor-induced dialogue may draw from the text richness and depth beyond 

the author's dreams or intentions, allowing students access into an evolved text that not 

only spoke to the author's contemporaries but also contributes to modem students' social 

consciences. As students enter into this dialogue, their perspectives evolve as they realize 

the social and historical implications of the text. New understandings emerge, created by 

the blending of students, author, and editors' perspectives, expanding the impact that the 

text can-ies for the students. Bakhtin claims that this type of dialogue is imperative for 

students to discover the deepest meanings of a text: 

A meaning only reveals its depths once it has encountered and come into 

contact with another, foreign meaning: they engage in a kind of dialogue, 

which surmounts the closedness and one-sidedness of these particular 

meanings, these cultures. We raise new questions for a foreign culture, 
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ones that it did not raise itself; we seek answers to our own questions in it; 

and the foreign culture responds to us by revealing to us its new aspects 

and new semantic depths. (Bakhtin, Speech, 7) 

Morson and Emerson agree with Bakhtin on this theory and add, "By analogy, the great 

texts of any culture require the perspective of other cultures to develop their potential" 

(Morson, 289). As editors' annotations and footnotes explain the text, its background, 

terminology, cultural references, or even differences in manuscripts, they provide 

students with knowledge that both allows and encourages them to raise "new questions" 

about the culture presented in the text based on their own modern perspectives and to 

seek the answers to those questions. As a result, creative understanding about both the 

culture and the text naturally takes place. 

For example, Tim Dolin, in his annotations and footnotes in the Penguin edition 

of Thomas Hardy's Tess of the D'Urbervilles, repeatedly makes reference to Hardy's 

attempts to change the manuscripts in an ongoing battle to present Tess as "pure - purer 

than many a so-called unsullied virgin" (footnote, Dolin in Hardy, Tess, Penguin, 400) 

and to tell the unvarnished story of Tess's misfortunes as a warning to young women 

despite the objections of Victorian publishers. In a footnote attached to the Penguin 

edition's line in chapter eleven, "She was sleeping soundly" (Hardy, Tess, Penguin, 73), 

Dolin mentions that in earlier manuscripts Hardy's wrote that Tess went to sleep with 

tears on her cheeks. 
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Dolin then refers to an English law concerning the legal premise concerning such 

a situation: 

Alec detects tears on Tess's eyelashes, and in 1892, this sign of her 

helplessness and fear is restored: "He knelt, and bent lower, till her breath 

warmed his face, and in a moment his cheek was in contact with hers. She 

was sleeping soundly, and upon her eyelashes there lingered tears." On the 

legal premise that a "sleeping woman is incapable of consenting to sexual 

intercourse," see William A. Davis, Jr, "The Rape of Tess: Hardy, English 

Law, and the Case for Sexual Assault," Nineteenth-Century Literature 

5 2( 1997), 229 and ff. (Footnote, Dolin, qtd. in Hardy, Tess, Penguin, 415) 

In this footnote, Dolin, who is commenting on an edition based on the 1891, three

volume first edition published by James R. Osgood, Mcllvaine and Co., in London, 

reveals a slight, but powerful change in manuscript that Hardy made to enhance his claim 

that Tess is innocent. As students read Hardy's description of tears to Tess's sleeping 

face in Dolin's footnote, they experience a reaccentuation of the text. "She was sleeping 

soundly" lends itself to a meaning of peace and rest, of a girl not afraid, content in her 

situation. However, the presence of tears on her face brings a meaning of one who has 

cri ed herself to sleep out of misery, perhaps fear, hopelessness, or sorrow. Dolin's 

footnote leads students to a reaccentuation of the text, which subtly encourages students 

to a newly created understanding of Tess's emotional state and of her situation. 
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The addition of a reference to the law relieving sleeping women of guilt in such situations 

further stamps Tess as innocent. Because of Dolin's footnote, students can now realize 

that even in Hardy's first edition where Tess is simply sleeping, the law would deem her 

innocent, and that Hardy's pursuit of the proof of Tess's innocence is to convince 

Victorian society. This realization leads to an understanding that Hardy uses Tess's tears 

in his attempts to soften the hearts of Victorian readers who judge Tess guilty, just as her 

neighbors and Angel judge her guilty. 

Today's "Just Say No" generation26 of students would bring a perspective of Tess 

as an innocent victim, whether simply asleep or asleep with tears, to the reading. As this 

perspective enters into dialogue with the perspectives of the unforgiving Victorian 

society pictured in Hardy's text and of the legal premise mentioned in Dolin's footnote, 

students experience creative understanding. This understanding "reveals"
27 

the text's 

"depth" as conflicting perspectives collide, and students gain an understanding of 

26 Generation of children who grew up hearing about and learning about the "Just Say No" advertising 

ca mpaign against, first drugs , and then premarital sex, violence, and abuse. This campaign teaches children 

that they have the right to say no loudly to anyone who touches them inappropriately. Anyone who violates 

that "no" is deemed a sexual offender, and the child is considered a victim. 

27" revea ls" the text's "depth" refers back to the Bakhtin quotation on page 9 of this paper: "A meaning only 

reveals its depths once it has encountered and come into contact with another ... "(Bakhtin, Speech, 7) 
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Hardy's self-spoken authorial intent28 to use Alec's ill use of a helpless Tess as a warning 

to young women, in spite of, and in the face of, Victorian hypocrisy. 29 As a further 

benefit of this creative understanding, students gain a deeper comprehension of the power 

of books in Victorian society as they become aware, through the text and the footnotes, of 

the power struggle between Hardy and the publishers over this social issue. 

Bakhtin sets in concrete the necessity for the dialogue between cultures such as 

Dolin sets forth for today's students by adding Hardy's manuscript changes and 

28 Simon Gatrell and Caryl Grindle, in the General Introduction to the 1983 Clarendon Press edition of 

Tess, provide proof of Hardy's intention as they quote from a November 15, 1889 letter to Hardy from 

Edward Arnold, editor of Murray's Magazine, with whom Hardy was debating the publication of his 

manuscript . Arnold writes, "I know your views are different, and I honour your motive which is, as you 

told me , to spare many girls the misery of unhappy marriages made in ignorance of how wicked men can 

be ." (7). 

29 Simon Gatrell and Caryl Grindle pose an example of Victorian hypocrisy in the General Introduction to 

the 1983 Clarendon Press edition of Tess. They quote from a November 15, 1889 letter to Hardy from 

Edward Arnold, editor of Murray's Magazine, with whom Hardy was debating the publication of his 

manuscript. Arnold writes, "I know well enough that these tragedies are being played out every day in our 

midst , but I believe the less publicity they have the better, and that it is quite possible and very desirable for 

women to grow up and pass through life without knowledge of them." (7) 

Gatrell and Grindle delineate the hypocrisy that Victorian men considered women fair game to use for their 

own pleasure, but that they pretended to protect them by controlling their reading material , and that 

furthermore , Victorian men, such as Arnold, attempted to create what they considered an acceptable 

"reality" in which women were to live, even though such a reality obviously protected the wicked men and 

furthered the susceptibility of innocent women. 
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referencing Victorian law in the above example. According to Bakhtin, this dialogue and 

the resulting creative understanding have a two-fold purpose: 

It is only in the eyes of another culture that foreign culture reveals itself 

fully and profoundly (but not maximally fully, because there will be 

cultures that see and understand even more). Without one's own questions, 

one cannot creatively understand anything other or foreign .... Such a 

dialogic encounter of two cultures does not result in merging or mixing. 

Each retains its own unity and open totality, but they are mutually 

enriched. (Bakhtin, Speech, 7) 

Based on Bakhtin's comments, both students and the culture represented in the text need 

and benefit from a dialogue between the two cultures. For example, current students 

bring a modem perspective to the dialogue, having both the experience of living in 

today's culture with its emphasis on human rights, including those of children and 

women, and the knowledge of today's laws relating to the treatment of children and 

women. As these students examine Victorian patriarchal culture and its treatment of 

wom en and children and learn about the laws relating to such treatment, they understand 

how Victorian readers would have responded to the text, but they also see that, possibly 

because of this text and others like it, society has evolved past accepting this type of 

behavior. This evolution gives credence to the author's purpose and encourages students 

to view the text as an example for their own society of revealing injustice in text to bring 

it to the light for their society's examination. This dialogue between students and 
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Victorian culture both reveals the culture's evolution and allows the text to evolve and 

maintain its message and purpose to this and future generations. 

Gary Morson and Caryl Emerson, in their book, Mikhail Bakhtin: Creation of a 

Prosaics, agree with Bakhtin that both the text and students gain enrichment from these 

dialogues that lead to creative understanding. Morson and Emerson state: 

The exchange creates new and valuable meanings possessed by neither at 

the outset. The text contains the potentials for the new meanings, but the 

specific meanings revealed also require the special contribution of the 

interpreter and his or her unrepeatable experience. Both sides of the 

dialogue are active. (Morson 289) 

Morson and Emerson reveal in this quotation that they believes not only in the evolution 

of the text but also in the inevitability of that evolution and follows this statement with a 

reference to Bakhtin's belief that students must seek the answers to questions of their 

own to develop creative understanding of a foreign culture. Editors who contribute to the 

students ' experience with the text, by way of annotations and footnotes, also contribute to 

this active dialogue and thus to reaccentuation and evolution of the text and then to 

creative understanding when they include material in those annotations and footnotes that 

influences students to question the text, the context, the culture, and even the author's 

purpose. 
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For example, Sally Shuttleworth,30 in the annotations and footnotes of the Oxford 

University Press' 2000 edition of Charlotte Bronte's Jane Eyre, stirs students to question 

both culture and context when she boldly suggests connections between Bronte's text and 

the controversial Victorian issues of racism and slavery. 31 

30 Shuttleworth, Sally. Introduction and Notes. Jane Eyre. By Charlotte Bronte. New York: Oxford 

University Press. 2000. Although Margaret Smith is the editor of the Oxford edition, Sally Shuttleworth 

writes the Introduction and explanatory notes and is listed separately in the Works Cited. 

3 1 Shuttlewo11h states her belief in Jane Eyre's connection with racism and slavery in her Introduction to 

this Oxford edition of Bronte 's work. She repeatedly relates Jane's experiences to those of a slave . She 

writes that Jane "exhibits not only a powerful sense of her own rights, but also a rational, politicized sense 

of injustice ... and her own mood after her fit of passion is that of a 'revolted slave' (p.14 )" (introduction, 

Shuttleworth, qtd. in Bronte, Jane Eyre, Oxford x). After further references to Jane as an analogy of a 

rebellious slave, Shuttleworth goes on to write, "As a child, Jane identified herself with the role of 

mutinous slave, an analogy that takes on further force with the introductions of Bertha, and Rochester's 

own history of involvement with the slave-owning classes of the West Indies. Bronte would have been fully 

aware of all the debates smrnunding slavery at the time" (introduction, Shuttleworth, qtd. in Bronte Jane 

Eyre Oxford xxiv). Shuttlewo11h addresses the racial issues in comments such as, "Although Jane does not 

endorse Rochester's contempt for Bertha, she none the less also subscribes to contemporary cultural 

theories that the climate in the tropics adversely affected the development of character. Thus , Bertha's 

brother exhibits, to Jane's eyes, a handsome yet repellent face: his features are 'too relaxed,' and Jack 

firmness, power, and command (p.190). His enervation is that of the West Indian settlers who have 

succumbed to a climate-induced state of purposeless languor" (introduction, Shuttleworth, qtd. in Bronte, 

Jane Eyre, Oxford xxv). 
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While students may relate Bronte's description of Bertha Mason as having a 

"discolored face" (Bronte Oxford 283) to simply the distorted visage of a madwoman as 

the subsequent passages describe, Shuttleworth sees fit to mention that, while a 

discolored face could identify her as a madwoman, "there has been scholarly discussion 

as to whether this description confirms Bertha's mixed racial heritage" (Footnote, 

Shuttleworth, qtd. in Bronte Jane Eyre Oxford 476). Shuttleworth comments again on 

Bertha's racial heritage in a footnote commenting on the term "Creole" that Bronte 

applies to Bertha's mother: 

Creole: this could mean either a person born and naturalized in the West 

Indies, or someone of mixed race born in the West Indies. Given the 

distinction here made between Bertha's mother and father, and the 

repetition of her mother's Creole status on p. 292, it is probable that 

Bronte was here intending to suggest a mixed racial heritage. (Footnote, 

Shuttleworth, qtd. in Bronte Jane Eyre Oxford 4 77) 

Shuttleworth definitely applies a rhetorical annotation here as she not only gives the 

suggestion of a certain usage of the term but also states her opinion of authorial intent in 

the issue. Shuttleworth, again mentioning Creoles, introduces the slavery issue in a later 

annotation: 

idiots and maniacs through three generations: a concern with racial 

degeneration was built into the imperialist [sic] programme in the 

nineteenth century. Thomas Trotter warned his readers in 1807 that they 

must eschew their luxurious habits, which "if not restrained soon, must 
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inevitably sap our physical strength of constitution; make us an easy 

conquest to our invaders; and ultimately convert us into a nation of slaves 

and idiots" (A View of the Nervous Temperament, 1807). The Creoles 

were deemed to have sapped their constitutions by luxurious living .. 

(Footnote, Shuttleworth, qtd. in Bronte Jane Eyre Oxford 478) 

Shuttleworth employs rhetorical annotations here as she leads students from the idea of 

racial degeneration to identifying the Creoles with a nation of slaves and idiots, thus 

typecasting not only the Creoles collectively but Bertha Mason individually. Students' 

understanding of Bertha Mason's character now undergoes a reaccentuation as 

Shuttleworth rhetorically leads them into a new creative understanding of both the 

character and the text. 

Shuttleworth further influences students to question the context and the culture 

presented therein with several annotations that direct students' attention to the possibility 

that both the Eyres and the Masons contributed to the slavery problems in the West 

Indies. The first annotation connects the Eyres through Jane's uncle: 

Funchal: the capital of Madeira. Mason's route back to the West Indies, 

via Madeira, Meyer has noted, "evokes the triangular route of the British 

slave traders, and suggests that John Eyre's wealth is implicated in the 

slave trade." (Footnote, Shuttleworth, qtd. in Bronte Oxford 4 78) 
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The second annotation explains the Mason's connection and gives further historical 

background on the slave issue in Bronte's time: 

a West India planter and merchant: Mr. Mason's fortune will have been 

founded on slave labour. The novel seems to take place in the 1820's and 

l 830's; the abolition of slavery was not enacted in the Caribbean until 

1834, and only finally achieved in 1838. (Footnote, Shuttleworth, qtd. in 

Bronte Jane Eyre Oxford 4 79) 

With these two annotations, students experience further reaccentuation of Bertha's 

character. Based on understanding gleaned from Shuttleworth's annotations not only is 

she part Creole and thus defined as a slave and an idiot but she is also member of a slave

owner's family. Jane's character also undergoes reaccentuation. Bronte pictures Jane as 

living the life of a veritable slave in her childhood, and now Shuttleworth reveals her 

identity as a member of a slave-trading family. 

While it is likely that most students reading Jane Eyre would not readily see the 

implications of slavery issues or racism in the text, they would certainly have questions 

raised in their minds once they read Shuttleworth's rhetorical annotations and footnotes . 

Seeking answers to these questions could lead them to a deeper understanding of the 

Victorian society pictured in the text, the context of the book itself, and of Bronte's 

purpose in writing the book. Bringing their own modem perspectives on racial issues and 

slavery to this deeper understanding, students would develop a new creative 

understanding of the novel, its context, and its characters, as well as a new understanding 

of how Victorians might have understood the text. 
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Shuttleworth's annotations are an example of the rhetorical power of annotations 

and footnotes on students' perspectives, which leads to reaccentuation of text and then to 

creative understanding. As students of our culture examine this Victorian culture seeking 

answers to the questions that Shuttleworth's annotations raise, Victorian culture will 

"reveal itself' more "fully and profoundly" as Bakhtin predicts, and the students ' 

understanding of Bronte's work and the society it presents are "enriched" (refer to 

Bakhtin quotation above) as are the depth and richness of the book. Morson and 

Emerson write: 

... works always contain more potential meanings .. . than the author and 

his contemporaries know. Such potentials are activated in unexpected 

ways by later generations or different cultures in a process of creative 

understanding, in which a dialogue is produced between the work's 

potentials and the interpreter's unforeseeable and unique perspective. 

(Morson 415) 

Braddon' s Lady Audley's Secret 1s an example of a work containing "potential 

meanings" that are "activated" by "later generations." Neither Victorian author Mary 

Elizabeth Braddon nor one of her Victorian readers would approach Lady Audley's 

Secret with the same perspective as American twenty-first century students raised in an 

era of feminism, women's rights, and political correctness. Even though Victorians were 

moving towards more rights for women, and Braddon did boldly allow Lucy to rise from 

a low social level to a higher social level at least partially successfully in the novel , 

neither Braddon nor Victorian society could truly comprehend the changes in women's 
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rights or class structures that the future would bring. Yet, the seeds for these changes are 

there in the novel as is the potential for a different reading: the reading of a strong woman 

who overcomes life's difficulties and betters her circumstances by using her wits after her 

husband abandons her. 

Another potential reading is the reading of Lucy as a type of retribution for the 

crimes of Mervyn Touchet, the real Lord Audley as discussed in Chapter 2. This reading 

could lead students to question authorial intent. Students could wonder if the entire book 

is a feminine revenge on the fictitious Lord Audley for the real Lord Audley' s crimes 

against his innocent and helpless wife. Such a reading would certainly change students' 

understanding of the book, as would reading Lady Audley as a feminist hero, strong and 

determined to overcome the world of men. 

These new and creative readings of the novel enhance students' understanding of 

both the novel as a possible socially critical work and the author as a women's rights 

advocate32 and allow the work to evolve as these understandings release some of the 

novel's hidden potential. Morson and Emerson believe that releasing this hidden potential 

32 Braddon's feminist views are well known. Phillip Allingham of the Victorian's Web describes Braddon 

as "a talented novelist with a social and feminist agenda" (Allingham, 1 ). Critical theorist, Fiona Peters, 

writes : 'Braddon's novels concentrate on representations of fiercely spirited heroines who transgress moral 

and social laws and in so doing challenge the comforting literary norm of women as sexless and selfless . 

'Lady Audley's unfeminine assertiveness must ultimately be defined as madness, not only to spare Braddon 

the unpleasant necessity of having to execute an attractive heroine with whom she identifies in many ways, 

but also to spare the woman reader the guilt of identifying with a cold blooded killer' (Peters, "Mad" 1 ). 
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is not only possible but desirable, and that students should actively seek to reach this 

level in their reading: 

Rather than merely understand a text "as the author himself understood it," 

we should seek something "better" (ibid)33
. True understanding both 

recognizes the integrity of the text and seeks to "supplement" it. Such 

understanding "is active and creative by nature. Creative understanding 

continues creativity, and multiplies creativity of those who understand" (N 

70-71, p.142). 34 And this is true whatever the basis of our outsideness: 

personal spatial, temporal, national, or any other. (Morson 56) 

Editors who rhetorically challenge students through annotations and footnotes to question 

their own, as well as the author's or society's perspectives, aid students in the 

achievement of finding Morson and Emerson's something "better" in a text or of 

"recognizing the integrity" of a text and accomplishing creative understanding. Students 

who receive and pursue such challenges both find enrichment in the text through this 

understanding and creatively release the text to its own enrichment. Bakhtin believed this 

exchange to be inevitable and necessary. He also believed that creative understanding 

releases not only the students to new understanding and the text to new depths and 

potential , but that creative understanding also releases the author as well. 

33 Refers to "Notes Made in 1970-71," found in Bakhtin, Speech, 141. 

34 Refers to "Notes Made in 1970-71," found in Bakhtin, Speech, 142. 
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Bakhtin explains: 

The author himself and his contemporaries see, recognize, and evaluate 

primarily that which is close to their own day. The author is a captive of 

his epoch, of his own present. Subsequent times liberate him from this 

captivity, and literary scholarship is called upon to assist in this liberation. 

(Bakhtin, Speech, 5) 

Morson and Emerson discuss Bakhtin's concept of the potential of the author's work by 

explaining, "We have seen that the potential of great works is realized by an act of 

creative understanding from an alien perspective reflecting experiences the author never 

knew" (Morson 309). The alien perspective that releases a great work's potential does not 

have to be a world-renowned scholar. The source of this perspective can simply be 

students who, in seeking the answer to questions raised by an editor's annotation, bring 

answers to those questions along with their own questions and perspective to a reading 

and come away with a new understanding that opens the text to new possibilities. 

Editors who employ rhetorical annotations and footnotes that inspire students to 

ask questions provide stimulation for students to experience creative understanding as 

they discover the new ideas, meanings, and connotations presented and begin to view the 

text through the light of textual reaccentuation. In their annotations and footnotes, these 

editors encourage students to view the text from both the author's purpose and the 

perspective of the author's original audience. Combining these perspectives with their 

own develops both the text and the students' understanding of the text, the culture 

represented in it, and possibly their own culture, thus bringing about the literary 
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scholarship Bakhtin calls for in his discussion. Students who seek answers to questions 

raised by these innovative editors not only enrich their own scholarship and develop their 

own understanding and life perspectives through this creative understanding but actually 

contribute to the evolution and enrichment of the text itself, which in tum liberates the 

author from the captivity Bakhtin mentions. 
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CHAPTER V 

CREATING A READER 

"It is not, after all, only an image of himself that the author creates. Every stroke 

implying his second self will help to mold the reader into the kind of person suited to 

appreciate such a character and the book he is writing. " 

- Wayne C. Booth, The Rhetoric of Fiction, (1983) 

Authorial responsibility to readers has been a controversial subject of literary 

debates for centuries as authors, philosophers, and critics struggle to answer the question: 

"Does true art ignore the audience?"35 As early as 1742, Scottish philosopher and 

historian David Hume acknowledged that "every work of art, 36 in order to produce its due 

effect on the mind, must be surveyed in a certain point of view, and not be fully relished 

by persons, whose situation, real or imaginary, is not conformable to that which is 

35 Wayne Booth, in Chapter 4 of his book, The Rhetoric of Fiction, presents both sides of this argument 

using commentary from well-known writers such as William Faulkner, Anthony Trollope, Virginia Woolf, 

Aristotle, Paul Valery, Henry James, and T. S. Eliot. Booth concludes his discussion by stating, "Though 

some characters and events may speak by themselves their artistic message to the reader, and thus carry in a 

weak form their own rhetoric , none will do so with proper clarity and force until the author brings all hi s 

powers to bear on the problem of making the reader see what they really are. The author cannot choose 

whether to use rhetorical heightening. His only choice is of the kind of rhetoric he will use. (Booth 116). 

36 "every work of art" [ which would include every literary work] 
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required by the performance" (Hume 22). Hume goes on to discuss audience's 

relationship with author: 

An orator [ author ]37 addresses himself to a particular audience, and must 

have a regard to their particular genius, interests, opinions, passions, and 

prejudices; otherwise, he hopes in vain to govern their resolutions, and 

inflame their affections. Should they even have entertained some 

prepossessions against him, however unreasonable, he must not overlook 

this disadvantage; but, before he enters upon the subject, must endeavour 

to conciliate their affection, and acquire their good graces. (Hume 22) 

Hume places the responsibility on the author to win his readers by considering them 

carefully with the aim to win them to view first himself and then his work in a favorable 

light. Victorian author Anthony Trollope later insists that not only is it the author's 

responsibility to win the reader but that it is the author's "first necessity of his position 

that he make himself pleasant" (Trollope Ch. XXII). Trollope continues, "It is not 

sufficient that there be a meaning that may be hammered out of the sentence, but that the 

language should be so pellucid38 that the meaning should be rendered without an effort of 

37 As many of the quotations that I shall use in this chapter will discuss orators, speakers, and audience, and 

as authors speak through their books and readers listen through their reading, I am going to use the term 

speaker and author interchangeably as well as the terms audience, readers, and students without making 

parenthetical notation of each occurrence. 

38 clear 

73 



the reader" (Trollope Ch. XXII). Both Hume and Trollope's attitudes of catering to the 

readers, while certainly considerate of the readers' comfort, will not lead readers to 

expand their opinions or develop their critical thinking skills, but simply allow them to 

enjoy a kindly spoon-feeding of text. 

At the opposite end of this literary debate, men like twentieth century authors 

Mark Harris and William Faulkner expound their belief that the responsibility rests on the 

readers and that authors should have the freedom to write as they please and to think only 

of themselves. In his 1957 article, "Easy Does It Not," Harris39 boldly announces, "I 

write. Let the reader learn to read" (Harris, qtd. in Booth, 90). A year before Harris' blunt 

comment, Faulkner, in a 1956 interview given to Jean Stein of The Paris Review, gives a 

startling answer when Stein asks him whether writers are under any obligation to their 

readers. 

Faulkner replies: 

I don't care about John Doe's opinion on mine or anyone else's work. 

Mine is the standard which has to be met, which is when the work makes 

me feel the way I do when I read La Tentation de Saint Antoine, or the 

39 Mark Hanis ( 1922-2007) was an American novelist, literary biographer, and professor who taught 

English and creative writing at Arizona State and Purdue. Critics consider his 1956 novel, Bang the Drum 

Slowly, one of the finest books ever written on baseball. 
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Old Testament. They make me feel good. So does watching a bird make 

me feel good. (Faulkner qtd. in Stein 38) 

Faulkner and Harris express opinions of authorial responsibility that not only release 

authors from any consideration of their readers at all but also reveal (in my opinion) an 

insulting attitude towards those readers. Far from the kindly condescending attitudes of 

Trollope and Hume, these authors apparently haughtily ignore any readers unfortunate 

enough to question their writings. 

In the face of these extremely opposing sides, Wayne Booth, in The Rhetoric of 

Fiction, discusses a balanced, inspired choice for authors that ascribes to them neither a 

patronizing responsibility for readers nor the rude ignoring of them. Booth reveals both 

the theory for and examples of the choice for authors to educate readers to the degree that 

readers can understand, and possibly agree with, what the author chooses to write. Booth 

calls this choice creating a reader. Having examined some of the theory of this choice and 

va1ious rhetorical devices that authors employ to implement it, I propose that editors can 

utilize these same rhetorical approaches in annotations and footnotes to create, through 

the steps of reaccentuation and creative understanding, students who are not only capable 

of understanding the text as the editors present it but nearly as Victorian readers would 

have understood it. These students will be able to view the text, its culture, and its values 

with understanding, and perhaps even agreement, and their understanding will contribute 

to a further evolution of the text as they bring it to bear on their own culture. 

Despite the fact that there are those in modem criticism who agree with Faulkner 

and Harris and proclaim, " ... true artists ... take no thought of their readers. They write 
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for themselves" (Booth 89), there are many strong arguments supporting the theory that 

most authors desire readers who comprehend, and may be persuaded to agree with, what 

the authors are writing. In fact, Bakhtin insists that not only does an author write to his 

immediate audience or addressee but also to another, more perfect, audience that the 

author envisions; one who will understand everything he writes: 

But in addition to this [immediate] addressee (the second party), the author 

of the utterance, with a greater or lesser awareness, always presupposes a 

higher superaddressee (third), whose absolutely just responsive 

understanding is presumed, either in some metaphysical distance or in 

distant historical time (the loophole addressee40
). In various ages and with 

various understandings of the world, the superaddressee and his ideally 

true responsive understanding assume various ideological expressions 

(God, absolute truth, the court of dispassionate human consciousness, the 

people, the court of history, science, and so forth). (Bakhtin, Speech 126) 

Bakhtin's superaddressee, this perfect audience, would transcend time, distance, cultures, 

social situations, prejudices, personal experiences, values, beliefs, gossip, gender 

differences, and every other empathy-limiting factor. This ideal reader would not only 

40 Professor Frank Farmer of The University of Kansas, in his paper "Dialogue and Critique : Bakhtin and 

the Cultural Studies Writing Classroom," explains Bakhtin's term loophole addressee in this way, "One of 

the key functions of a superaddressee is to provide speakers with a "loophole" through which they can flee 

the oppressions of immediacy" ( 199). 
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understand the verbiage, context, and history of the text, including the subtle references, 

underlying meanings, social commentary, authorial intent, and every other level of the 

text but would also grasp the motives, values, and beliefs of both characters and author to 

such a degree that the reader would react in complete understanding and agreement with 

the author. Bakhtin describes the author's desire for such a superaddressee: 

The author can never tum over his whole self and his speech work to the 

complete and final will of addressees who are on hand or nearby ... and 

always presupposes . . some higher instancing of responsive 

understanding that can distance itself in various directions. . . . This 

follows from the nature of the word, which always wants to be heard, 

always seeks responsive understanding, and does not stop at immediate 

understanding but presses on further and further ... For the word (and, 

consequently, for a human being) there is nothing more terrible than a lack 

of response. (Bakhtin, Speech 126-127) 

Because of this strong desire to be heard and to obtain a responsive understanding, the 

author, as Booth explains, "creates, in short, an image of himseI£41 and another image of 

41 "An image of himself' and in the next line - "his second self," both refer to the implied author. Harmon 

and Holman's A Handbook to Literature defines the implied author: " ... The concept of the implied 

author is similar to Aristotle's concept of the ethos of a piece of oratory, in that the ethos is the image of the 

speaker projected by the speech as a whole. Booth regards an implied author, always present, as a created, 

idealized version of the real author, who remains always a creation, figment or persona, even when bearing 

the same name as the real author .. . " (Harmon 260). Booth includes a footnote quoting Irish critic Edward 
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his reader; he makes his reader, as he makes his second self, and the most successful 

reading is one in which the created selves, author and reader, can find complete 

agreement" (Booth 138). Authors who attempt to create such a fulfilling, responsive 

dialogue with their readers realize that readers are not superaddressees and will not 

automatically comprehend the depths of their work, understand their social commentary, 

or agree with their perspective. Therefore, these authors undertake the task of re

educating readers, re-aligning their focus, and even swaying them to the authors' points 

of view with varying rhetorical devices. 

Like these authors, editors also desire understanding and agreemg readers, 

whether the editors' emphasis is on presenting a certain edition of the text or whether 

they have a personal perspective that they would like to offer to students. An editor may 

present the text rigidly, just as the author wrote it, sharing absolutely no opinion of his 

own (which in itself is a rhetorical device as the failure to offer any opinion or 

perspective besides the straight text could discourage students from considering the text 

in any other than the most obvious way), or the editor may concentrate on certain areas of 

the text, to heighten students' awareness of a social situation for example, or present 

information that will lead students to view the text in a particular way. Editors who 

attempt to assist those students pursuing the understanding of a text and to sway them to 

Dowden 's 1877 writings on George Eliot that states, " . .. that second self who writes her books , and lives 

and speaks through them. The 'second self he goes on, is 'more substantial than any mere human 

personality' and has 'fewer reserves;' while 'behind it lurks well pleased the veritable historical self secure 

from impertinent observation and criticism . .. ' " (Booth footnote 7 ~ ). 
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view the text from a certain perspective must assume the same tasks that authors do to 

create understanding and agreeing readers, and they may use some of the same rhetorical 

devices in their annotations and footnotes to accomplish these goals. 

Authors or editors seeking to influence readers or students to a certain perspective 

must consider carefully how they will approach this task. Russell C. Long, in a College 

Composition and Communication article entitled, "Writer-Audience Relationships: 

Analysis or Invention?" poses a set of questions that Long says, " ... shift the burden of 

responsibility upon the writer from that of amateur detective to that of creator, and the 

role of creator is ~he most important and most basic the writer must play" (Long 226). 

According to Long, "rather than beginning with the traditional question, 'Who is my 

audience?' [authors should] ... begin with, 'Who do I want my audience to be?"' (226). 

Instead of simply writing a story geared for a certain audience and hoping that someone 

will understand it, authors asking "Who do I want my audience to be?" would seek to 

reach those in that audience that would both understand and accept their message, and 

they would apply whatever rhetoric they could to ensure that they reach those readers. 

Long further suggests that authors ask questions like: 

What attitudes, ideas, actions are to be encouraged? This leads directly to 

questions of method: what distance between reader and subject should be 

established? What of diction and the creation of tone? What pieces of 

information do I want the reader to take for granted? Which do I want to 

treat in detail and emphasize? (Long 225) 
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The result of authors considering these and other such questions as they create dialogue 

with readers is that they create readers who more clearly understand the author's point of 

view and thus are more likely to accept it. As these readers gain insight into the author's 

mind, they naturally weigh and measure the author's thoughts, opinions, and 

commentary, keeping what pleases them and discarding what does not. They look at the 

world through the author's eyes, listen to it through his voice, and their own world 

expands as his discourse dips into it, stretching their ideas here and redirecting them 

there. Editors wishing to encourage students to experience this type of growth and 

understanding may consider some of these same audience-related questions as they 

prepare their annotations and footnotes, choosing to encourage certain attitudes or ideas 

or to select which pieces of information to contribute or emphasize. By studying and 

ingesting these annotations and footnotes, students can become the editors' desired 

understanding and agreeing audience through experiencing reaccentuation and creative 

understanding. For example, as editors re-educate students to the meanings and 

connotations of words and phrases that Victorians commonly used and understood, 

students can better understand the meanings of not only the words and phrases but also 

the messages that the author intended to portray by using them. 

One such phrase is, "An afternoon crow," (Hardy Oxford 234) in Tess of the 

D'Urbervilles. Students reading the text would understand that the cock crowing is bad in 

some way, an unusual occurrence, and that it might mean a change in the weather, but the 

text hints at some other meaning, which is not clear to current students although 
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apparently clear to the Victorian characters and therefore likely to Victorian readers. 

Gatrell42 and Grindle explain "An afternoon crow" from their research sources: 

... Firor writes that since the crowing of the cock was one of the first 

ways to keep time, he is ... expected to be regular. Therefore, 'cockcrow 

at an unusual time is almost universally held ominous' ... Furbank writes: 

'J. S. Udal, a friend of Hardy's, read a paper to the Dorset Natural History 

and Antiquarian Field Club on 13 November 1889 in which he mentioned 

the Dorset superstition that an afternoon cockcrow portended sickness or 

death' ... (Footnote Gatrell, qtd in Hardy Oxford 432-433) 

Students reading this footnote can now understand the phrase as Hardy's immediate 

audience understood it, that according to Dorset superstitions, Tess and Angel are facing 

sickness or death and that Hardy includes the unfortunate cockcrow to warn readers of a 

dark foreshadowing on the happy couple. Students see later in the text that both sickness 

and death do fall upon the couple, both literally and figuratively, as first their relationship 

sickens and dies, and then Angel becomes ill in South America and Tess dies, first to her 

dreams of Angel returning to reconcile their relationship as she succumbs to 

D'Urberville's repossession and then through her execution. Through this footnote, 

Gatrell and Grindle create an audience that can understand both the in-depth meaning of 

the phrase, "an afternoon crow," and Hardy's purpose for including it in the text as a 

42 Gatrell, Simon and Juliet Grindle, eds . Tess of the D'Urbervilles. By Thomas Hardy. New York: Oxford 

University Press. 1983. 
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further portent of impending and inescapable gloom for unwary maidens who fall into the 

trap of immoral men. 43 

Obviously, students who ignore editors' annotations and footnotes will not 

develop into the same type of audience as those who make use of this available tutelage. 

Booth touches on this when he remarks: 

Even J ames44 
. . . pleads for a reader who is capable of rising above 

involvement in the mere "story" to an analytical appreciation of "the story 

of one's story itself." What he requires is intelligence, discrimination, and 

analytical interest, and although, as we have seen, he is willing to accept 

responsibility in raising the reader to this level, he still presupposes a 

reader ready for the proper analytical response. (Booth 1210-1211) 

As Booth exhibits here, for authors to influence or create an audience, the audience must 

first participate. The same principle applies when editors attempt to tum students into 

readers who will understand and view the text from their perspective. In order for 

students' understanding to evolve in the direction the editor wishes it to, they must first 

read and consider the editors' dialogue. 

In addition to an evolution of student understanding, another result of editors 

creating ideal readers from students is the evolution of the text. Long quotes Wolfgang 

Iser's "The Implied Reader" saying: "Iser says, for example, 'The work is more than the 

43 Refer to Chapter II of this paper, footnote #4 for Hardy's purpose for the book, Tess of the D'Urbervilles. 

44 Henry James, late nineteenth-century and early twentieth-century author and literary critic, who was born 

in America but lived much of his life in Europe and became a British subject near the end of his life. 
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text, for the text only takes on life when it is realized ... The convergence of text and 

reader brings the literary work into existence ... "' (Long 224). It is only when students 

really begin to understand the text that it is able to proclaim the author's purpose 

accurately. As editors open students' minds to different perceptions of the text, students 

can more fully bring the text to bear on their own world and culture, allowing it to take 

on an expanded life as it then relates to issues and situations that were not part of the 

author's world. For example, editors who re-educate students concerning the historical 

and cultural setting for Victorian novels and reveal the social issues that motivated the 

author's critical commentary awaken students to the possibility of social issues in their 

own culture, that could also fall under the author's commentary, thus allowing the text to 

expand its message and its influence and to evolve through generations of readers. 

For instance, without annotations and footnotes explaining the historical and 

cultural setting of Bronte's Jane Eyre and the social issues besetting that culture the 

following speech made by Jane while discussing her daily habits during her first few 

months at Thomfield might be overlooked as simply her mind's wanderings in 

generalities over some abstract thoughts and feelings: 

It is vain to say human beings ought to be satisfied with [sic] tranquillity: 

they must have action; and they will make it if they cannot find it. 

Millions are condemned to a stiller doom than mine, and millions are in 

silent revolt against their lot. Nobody knows how many rebellions besides 

political rebellions ferment in the masses of life which people earth. 

(Bronte Norton 93) 
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However, students reading these lines accompanied by an editor's annotation that places 

them in the context that Bronte penned them would understand more of Bronte' s purpose 

for the text. For example, an annotation could contain the information that Sally 

Shuttleworth45 presents in her introduction of the Oxford edition of Jane Eyre: 

Writing ... on the eve of the revolutions, which were to rock Europe in 

the early months of 1848, Bronte was fully aware of the import of her 

words. Responding to the French and German revolutions the following 

year, Bronte writes to W. S. Williams that England too might well be 

under threat ... Individual history become social prophecy as Jane's own 

inner state defines the [sic] countours of future social revolt . (Shuttleworth 

xv) 

Upon reading such an annotation as this, students would see Jane's inner musings as what 

Shuttleworth calls, "the most overtly political address to the reader in the book" (xiv). 

Students who view the text from this perspective can not only understand how 

Victorian readers would have read and understood this passage but also hear 

Bronte's warning for both Victorian England and for any other societies, including 

the students' own, which hold people back from reaching their potential because of 

issues like race, sex, or religion. Once students reach this understanding, the text not 

45 Shuttleworth, Sally. Introduction and Notes. Jane Eyre. By Charlotte Bronte. New York: Oxford 

University Press. 2000. Although Margaret Smith is the editor of the Oxford edition, Sally Shuttleworth 

writes the Introduction and explanatory notes and is listed separately in the Works Cited. 
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only speaks the author's purpose to them more clearly but the text also evolves as they 

apply its message to their own world. 

Editors using such an annotation or footnote to educate students also mold them 

into readers who can recognize and understand the rhetorical devices the author used to 

influence her immediate audience. Authors use many rhetorical devices to educate or 

sway readers. These involve manipulating how an audience views a character, the 

creation of secondary characters that aid the author in accomplishing his purpose, the 

inclusion of extra explanatory scenes to help the reader understand the text, evaluation 

and discussion of values contained in the text, and presentation of the cultural 

conventions of the author's time period and the time period of the text's setting. For 

example, an author may create sympathy for characters that readers would nomrnlly 

dislike. Booth discusses this approach: 

Suppose he wants his audience to pity what looks to any external view to 

be a wicked man, or to love ... what looks to any external view to be a 

vain and meddling woman ... Why then all the rhetorical resources at his 

command - every resource of style, of transformed sequence, of 

manipulated "inside views, "and of commentary if need be - will be called 

in aid. (Booth 116) 
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M.E. Braddon's treatment of her character, Lady Audley,46 is an example of the type of 

device that Booth is discussing. Braddon begins by describing Lady Audley as "amiable" 

(Braddon 10), "light-hearted, happy, and contented" (11 ), as one who took "joy and 

brightness with her" (11 ), and who visited the poor women in the cottages, but whose 

stepdaughter refused to accept her although everyone else "loved, admired, and praised 

her" (Braddon 11 ). Braddon then develops the readers' sympathy for this character when 

she reveals that Talboys, the young Helen's husband has "left my little girl asleep, with 

her baby in her arms, and with nothing but a few blotted lines to tell her why her faithful 

husband had deserted her" (Braddon 23). 

By the time Braddon reveals Lady Audley's selfish, conniving, and murderous 

character, readers have already developed sympathy for her as Braddon pictures her a 

kind and amiable Lady, who, after struggling as a penniless daughter of a drunk and then 

a single mother, dares to raise herself up to the level of a governess, despite her low birth, 

and then even climbs the social ladder far enough to marry a Lord. 

An editor, desiring to encourage students to view Lady Audley in yet another 

perspective than sympathy, admiration, for example, could contribute annotations and 

footnotes describing the class system and rules in Victorian England, allowing students to 

see not only the desperate poverty of the lower classes and servants but also the social 

laws that held them firmly in their places, places out of which only the brave or desperate 

46 Lady Audley _ one of her many names . Her given name is Helen Maldon. Her married name is Helen 

Talboys . Her assumed name is Lucy Graham. Her title by her second (and bigamist) marriage is Lady 

Audley. 
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dared to step. Editors holding dialogue with students in today's pro-women's-rights 

society could also include notes describing the lifestyles of women in general in 

Victorian times and relate the laws that bent them to a patriarchal will. In the light of 

these types of annotations and footnotes, students could admire Lady Audley's bravery in 

defying these confining laws even though they might disagree with her methods. 

Another rhetorical device that authors use to educate their audience is the creation 

of secondary characters who, as Booth explains, "make us care about what implied 

authors care about and, by doing so, make us move with the story" (Booth 438). 

According to Booth, even Henry James " ... admits to inventing what he calls ficelles, 

characters whose main reason for existence is to give the reader in dramatic form the kind 

of help he needs if he is to grasp the story" (Booth 102). Charlotte Bronte's Helen Bums 

is an example of such a secondary character. 

Bums lived the last few years of her short life abandoned by her only living 

parent, her father, and abused in a charity school. As a poor orphan, her death from 

tuberculosis at a tender age, in her own words, allowed her to "escape great sufferings" 

(Bronte Jane Eyre Oxford 81 ). Through Bums, Bronte acquaints readers with not only the 

unfair treatment of orphan children in Victorian England's charity schools and their 

deaths to the many diseases that ravaged their numbers but also the difference between 

the social Christianity proclaimed by the abusers of these children, Bronte's pompous Mr. 

Brocklehurst, for example, and the true Christianity practiced by the humble, long-

suffering, God-fearing Bums. 
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Although editors obviously do not create these secondary characters, they can use 

them in their persuasive efforts. Sally Shuttleworth, in the Oxford edition of Jane Eyre's 

explanatory notes, uses Helen Bums to further encourage students to sympathize with 

Victorian orphans, both real and imaginary, by stating that "Charlotte [Bronte] insisted 

that she had exaggerated nothing in the character of Helen" (footnote Shuttleworth, qtd. 

in Bronte Oxford 463), thus assuring students that this is no fairy tale, but a real life 

situation. Shuttleworth also sways students to sympathy for Bums and a deeper 

understanding of the depth of the author's purpose by revealing that, "the character of 

Helen Bums is based on that of Charlotte Bronte's sister, Maria, who died of tuberculosis 

at the age of 11" (463). 

Richard Dunn,47 in the Norton Critical edition of Jane Eyre, adds a footnote, 

"Lowood is based on Cowan Bridge School, attended by Charlotte and three of her 

sisters. Two of her sisters died of illness contracted at the school, one of whom was 

Maria, the prototype for Helen Bums" (footnote Dunn, qtd. in Bronte, Norton, 65). 

Dunn's footnote raises students' sympathy for Bums as the representative of abused and 

dying Victorian children as they realize that she was not just a character in the text, but 

the author's beloved sister. This realization makes students aware that her plight and that 

of the children she represents in the text is a real tragedy, not simply a story. Today 's 

students, with their upbringing in a world where the war against the abuse of children is 

forefront in the news, would bring to the reading understanding and opinions different 

47 Dunn, Richard, ed. Jane Eyre . By Charlotte Bronte. New York: W.W. Norton & Co. 2001 
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from those of Bronte's Victorian readers who faced thousands of homeless, abused 

children in every street and byway. The new understanding created by the blending of 

these two perspectives changes the way that students view the text. They may view the 

work partly as a commentary on the treatment of Victorian orphan girls in so-called 

Christian academies, for example. 

In addition to using characters like Bums or Lady Audley to create understanding 

and agreeing readers, authors also create scenes that contribute, not necessarily to the 

plot, but to the persuasion or education of readers. Apparently disagreeing with Trollope, 

who states, "Every sentence and every word used should tend to the telling of the story" 

(Trollope Ch XXII), Booth writes that "Even the finest novelists often create scenes, 

which on analysis seem unnecessary except as they aid the reader" (Booth 101 ). Booth 

uses Ibsen as an example of this device, explaining that Ibsen, "uses such scenes simply 

to make the play more easily intelligible, but sometimes they are used to argue for ideas 

that the spectator must understand, and at least tentatively entertain, if he is go grasp the 

play" (Booth 101 ). Editors who allude to and explain the presence of these perhaps 

obscure or even overlooked passages, also use them as rhetorical devices in their attempts 

to help students to understand the text in a certain way or to accept the values contained 

therein. 
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For example, Bronte slips what Adrienne Rich calls "Charlotte Bronte's feminist 

manifesto" (Rich 475) into Jane's private musings as she discusses further her first few 

months at Thom.field: 

Women are supposed to be very calm generally: but women feel just as 

men feel; they need exercise for their faculties and a field for their effo1is 

as much as their brothers do; they suffer from too rigid a restraint, too 

absolute a stagnation, precisely as men would suffer; and it is narrow

minded in their more privileged fellow-creatures to say that they ought to 

confine themselves to making puddings and knitting stockings, to playing 

on the piano and embroidering bags. It is thoughtless to condemn them, or 

laugh at them, if they seek to do more or learn more than custom has 

pronounced necessary for their sex. (Bronte Norton 93) 

While this scene may appear at first to be simply the passing of time while Jane awaits 

the next development in her life's story, in reality it is a strong rhetorical statement that 

Bronte uses to encourage her readers to accept the value system she presents in the text as 

relating to women's rights and women's status in Victorian England. Jane's entire life is 

a series of rebellions against unrighteous treatment of women, from childhood to 

adulthood and Bronte takes a firm stand here on the subject. While readers may grasp 

these ideas from Jane's actions and comments, Bronte leaves no doubt with this 

paragraph as to the depth of Jane's (and Bronte's) passion and belief on this subject. 

An editor who adds annotation or footnote to point out these facts and to include 

some historical background on the status of women in Victorian England's patriarchal 
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society adds a rhetorical "Amen" to Bronte's effort by calling students' attention to the 

plight of women and the passion of their unhappiness with that plight. Students, who 

have grown up in a society where women have more freedom, when gaining 

understanding of this text and its meaning, can apply this understanding to their own 

heritage and perhaps understand what women in their own country endured to fight for 

the freedom that they now enjoy. Students, who gain a creative understanding of this text 

by understanding how Victorian readers would have understood it and by combining that 

knowledge with their own experience, would be able to view the text as more than a 

story, but also a brave fight on the part of Jane for not just a job or a proper marriage, but 

for true respect, acceptance, and the chance to become all that she could become in a 

society that wanted to pigeonhole her by titles like: poor, orphan, woman. These students 

would understand and be more likely to accept the values and principles that Bronte 

weaves into her text. 

Understanding and accepting the values and principles that the author presents 

contributes not only to readers' understanding of authorial purpose and to characters' 

actions but also may contribute to the forming or expansion of readers' own values and 

principles. Authors, in order to persuade readers to accept and agree with the text and its 

point of view, may include sections of text created to expound on the system of values 

contained within it. However, for readers to fully accept and agree with the author's 

purpose and point of view, they must accept that value system, at least within the context 

of the book. 
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Booth goes so far as to say that for readers to understand the book at all, they 

must understand and accept to some degree the value system presented by the author: 

... any story will be described unintelligible unless it includes, however 

subtly, the amount of telling necessary not only to make us aware of the 

value system which gives it its meaning but, more important, to make us 

willing to accept that value system, at least temporarily. (Booth 112) 

In order for readers to accept the author's value system as Booth suggests, they must 

temporarily put aside their own value system so that the text has an opportunity to 

convince them to consider its stand. It is then up to the author to persuade readers to 

accept the value system in the text. Booth warns, " ... the work itself - any work not 

written by myself or by those who share my beliefs - must fill with its rhetoric the gap 

made by the suspension of my own beliefs" (Booth 112). Editors attempting to he! p 

students understand and at least temporarily accept the text's value system can point out 

and reinforce those rhetorical sections of the text that educate and encourage students to 

understand and accept the value system that the author has presented. 

By accepting the value system presented by the author and reinforced by an 

editor, students may respond differently to the actions of the characters in the text than 

they initially might have. Using rhetorical annotations and footnotes , editors can 

influence students to view even the most deplorable acts with varying levels of shock or 

acceptance based on the value system that they perceive from the text and the degree to 

which they accept it and understand how the original culture would have viewed those 

acts. For example, today's students would normally view Tess's involuntary sexual 
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activity as illegal rape and her subsequent pregnancy as not her fault. They would view 

her child as innocent, and they would treat him as they would any other child. However, 

Hardy presents the Victorian value system, which views both women and their rape as 

less than important, especially if the rapist was of the noble class, and the resulting child 

as an abomination. For instance: 

Doubtless some of Tess D'Urberville's mailed ancestors rollicking home 

from a fray had dealt the same measure even more ruthlessly towards 

peasant girls of their time ... As Tess's own people down in those retreats 

are never tired of saying among each other in their fatalistic way: "It was 

to be." (Hardy Oxford 82-83) 

According to this text, in Victorian society, the rape of peasant girls was not only 

commonplace but also expected to the degree that even the commoners themselves 

accepted its inevitability. Hardy describes the villagers' reaction to Tess's reputation: 

"The people who had turned their heads turned them again as the service proceeded; and 

at last observing her they whispered to each other. She knew what their whispers were 

about, grew sick at heart, and felt that she could come to church no more"(Hardy Oxford 

96-97). Hardy also describes the villagers' reaction to Tess's having an illegitimate child: 

It is Tess Durbeyfield ... living as a stranger and an alien here, although 

it was no strange land that she was in. 

"A little more than persuading had to do wi' the coming o 't, I reckon . 

There were they that heard a sobbing one night last year in The Chase; and 

it mid ha' gone hard wi' a certain party if folks had come along." 

93 



"Well, a little more, or a little less, 'twas a thousand pities that it should 

have happened to she, of all others. But 'tis always the comeliest! The 

plain ones be as safe as churches ... " (Hardy Oxford 101, 103) 

Hardy reveals the alienation of the wronged girl even though people obviously know 

what happened to her, and though they do express pity for her, they still profess 

acceptance of the inevitable. Even the child does not escape this society's judgment. 

Tess's own father refuses to allow a parson to baptize the dying child and when he has 

died, the vicar refuses him a Christian burial: 

So the baby was carried in a small deal box, under an ancient woman's 

shawl, to the churchyard that night, and buried by lantern-light, at the cost 

of a shilling and a pint of beer to the sexton, in that shabby comer of 

God's allotment where He lets the nettles grow, and where all [ sic J 

unbaptised infants, notorious drunkards, suicides, and others of the 

conjecturally damned are laid. (Hardy Oxford 109) 

Hardy places society's final stamp of disapproval on the infant with this paragraph, 

revealing to readers Victorian society's determination to carry its idea of justice to the 

grave. Students reading this text gain an understanding of the value system presented in 

the text and practiced in Victorian society. Tim Dolin encourages that understanding with 

his footnote attached to the paragraph: "Like all village girls she [Tess] was well 

grounded in the Holy Scriptures, and had dutifully studied the histories of Aholah and 

Aholibah, and knew the inferences to be drawn therefore" (Footnote Dolin, qtd. in Hardy 

Penguin 92). Hardy's use of this reference reveals society's requirement for young girls 

94 



to study the Scriptures, especially certain passages. Dolin adds further clarification in his 

footnote, which reads: "Aholah and Aholibah: In Ezekiel 23, the promiscuous Aholah 

and Aholibah are figures for the unfaithfulness of the chosen people of Samaria and 

Jerusalem, Ezekiel prophesies their stoning, and the slaying of their children" (Footnote 

Dolin, qtd. in Hardy Penguin 420). With this footnote, Dolin encourages students to view 

Tess as promiscuous, even though raped, and to consider her unfaithful and deserving of 

punishment and her child deserving of death. 

Despite Hardy's subsequent attempts in later publications to convince readers that 

Tess is a pure woman, even his chapter titles reinforce the value system that denies her 

that description: "Maiden No More," "The Consequence," and "The Woman Pays." 

These titles focus on Tess's lost purity, the hopelessness of her attempts to have a nonnal 

life, and her penalty for honesty instead of the wrongs done to her by Alec and Angel , 

and reinforce the Victorian value system presented in the text. 

In addition to understanding value systems, understanding cultural norms also 

affects students' reading of the text, and the knowledge or lack of knowledge of these 

norms determines students' level of understanding of many textual nuances. Authors 

convince readers to accept social commentary, characters actions, or social values by 

explaining within the text the cultural conventions of the society in which the text takes 

place. Readers who understand the culture presented in a text may appreciate what the 

characters (and the people that they may represent) actually experienced. 
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Cultural understanding also brings meaning to the text that many readers might 

miss. Booth gives an example of this: 

What is more troublesome is that fiction, in its very drive for reality, is 

inclined to deal with a great number of mere conventions, meaningless 

except in a context. Any good hack writer know that a woman lighting a 

cigarette, say, does not mean the same thing in a novel written in 1960 as 

she would have meant in a novel written in 1860. (Booth 113) 

Booth not only relates to such trivial, yet meaningful, activities in the text as contributing 

to understanding the author's message but also quotes critic Mary Scrutton' s article, 

"Addition to Fiction" in a footnote to his own text to emphasize that knowledge of the 

culture of a text is absolutely necessary for today's readers if they are to grasp the 

implications in the actions of characters in books written long ago, in Victorian times, for 

example, since culture changes through time. Booth's footnote reads: 

A hundred and fifty years ago people knew their places and the conduct 

expected of them, so that, when they varied from an accepted norm, their 

variations would really tell you something about their state of mind .... 

To-day most of that sign-language is obsolete, with the result that an 

external description bears less and less relation to the facts of 

consciousness, and it becomes increasingly necessary for the novelist to 

use his own imagination in tracing the connection .... (Booth 1 13-114) 

Not only is it necessary for novelists to trace this connection between culture and 

character but today's editors must do the same so that students can grasp the nuances of 

96 



an older text. When editors point out in footnotes those connections between culture and 

characters actions, students' view of the text takes on a richer depth of understanding. 

Authorial purpose becomes clearer, characters' actions have more meaning, and students 

have the opportunity to weigh the values presented through the text's culture. 

Hardy includes an obscure cultural nuance in Tess shortly after Tess and Angel 

meet at the dairy and began to talk together in the fields: "She was gathering the buds 

called "lords and ladies" from the bank while he spoke .... 'O - 'tis only - about my own 

self,' she said, with a frail laugh of sadness, fitfully beginning to peel "a lady" 

meanwhile. 'Just a sense of what might have been with me!"' (Hardy 141 ). Today's 

students would understand that Tess was thinking about her ruined chances while talking 

with Angel, but would view her "peeling a lady" as simply a nervous pastime at best, if 

they even really noticed the action. However, Gatrell48 and Grindle's footnote in the 

Oxford edition of Tess casts a completely different understanding to the action: 

Lords and ladies: this flower, the counterpart of the jack-in-the-pulpit in 

America, is also called the wake-robin in England. Firor writes that one 

pulls off its petals to answer the question "Am I to marry?" but that Tess 

(unlike Angel) is too unsophisticated to know the full import of her 

actions. (Footnote Gatrell, qtd. in Hardy Oxford 428) 

Students reading Gatrell and Grindle's footnote can view Tess's actions in the light that 

Victori an readers would have. They can understand that Tess unconsciously asks the 

48 Gatrell , Simon and Juliet Grindle, eds . Tess of the D'Urbervilles. By Thomas Hardy. New York : Oxford 

University Press . 1983 . 
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question "Arn I to marry?" in Angel's presence, encouraging readers to ask the question 

as well. Angel, however, ignores her actions and encourages her to "Never mind about 

the lords and ladies ... " (Hardy 141 ), as he presses Tess to better her mind. Because of 

Gatrell and Grindle's footnote, ~tudents can see the irony in Tess's actions and in Angel's 

response. They can now better understand how Hardy wrote the text, using subtle irony, 

and how Victorian readers would have understood it. This understanding opens the text to 

new and richer meaning for students who read and consider this footnote. Through the 

creative understanding that results from the joining of their own perspective and the 

Victorian perspective that they gain from annotations and footnotes like Gatrell and 

Grindle's , students learn to see cultural nuances and social criticism and perhaps to apply 

the text to their own culture. 

Through the rhetorical devices of cultural explanations like these, along with 

textual clarifications, emphasized passages or characters, and discussions of value 

systems presented in annotations and footnotes, editors can create understanding and 

agreeing readers, just as Booth writes that authors do. Booth sums up his discussion on 

creating readers with these words: 

The author makes his readers. If he makes them badly - that is, if he 

simply waits, in all purity, for the occasional reader whose perceptions and 

norms happen to match his own, then his conception must be lofty indeed, 

if we are to forgive him for his bad craftsmanship. But if he makes them 

well - that is, makes them see what they have never seen before, moves 
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them into a new order of perception and experience altogether - he finds 

his reward in the peers he has created. (Booth, 398) 

As the author makes his readers, seeking those who will at least temporarily become his 

peers, so the editor who employs annotations and footnotes as rhetorical devices creates 

students who are capable of gaining a new perception of the text as the editor presents it 

and a deeper understanding of characters, culture, authorial purpose, and social 

commentary. Through this new perception, incidents that students would nom1ally 

overlook become important clues or contributions to the story, and the text itself becomes 

for them, not only a commentary on Victorian times but also perhaps a contributor to the 

students' commentary on their own times as well. 
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CHAPTER VI 

CONCLUSION 

"Footnotes can be "the horrid squeakings [that} arise when an author puts a brand new 

pair of shoes on his brain child. ... (Fairfax Downey, "Literary Chiropody, " in The 

Modern Writer's Art, 1936)" - .Bryan Garner, Oxford Dictionary, (2000) 

For over 70 years, literary people have disagreed about annotations and footnotes. 

Some writers, like United States Supreme Court Justice Stephen Breyer who places al I 

his citations within his text, refuse to use them at all. Others, like House of Leaves author, 

Mark Z. Danielewski, lavish them generously. Authors J.D. Salinger49and Wayne 

Booth50 profess a dislike for them, but acknowledge that they have legitimate uses. 

Others, like editor and writer Bruce Anderson, insist that they have a valuable and 

49 In Salinger's book, Franny and Zooey, the narrator announces, "The aesthetic evil of a footnote seems in 

order just here, I'm afraid" (Salinger 52-53). Although apparently loathe to put a footnote in the book, 

Salinger is unable to resist giving its information to the readers. 

50 Booth asks, "What .. . are we to call the device of narrating by footnotes?" (Booth 171 ). The question 

alone gives authenticity to the value and existence of footnotes, yet Booth also expresses a negative attitude 

towards the device," . . . the outlandish artifice of a footnote is in this case the simplest way of showing that 

these facts , while necessary to the story, are strictly side issues ... " (171 ). 
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necessary place m today's literature. 51 If literary people disagree so profoundly on 

annotations and footnotes and even their semi-supporters discuss them in unfriendly 

terms, why am I proposing in this text that editors employ them as rhetorical devices? 

First, I believe that footnotes and annotations do hold a valuable place in literature 

and scholarship. Despite the literary world's attempts to stamp them out, annotations and 

footnotes are not only still in use but they are evolving with the times as we see in the 

presence of hypertext links in online literature. Bruce Anderson announces, "Footnotes 

gave birth--after an extended gestation, mind you--to the hypertext links that are [ .. . ] the 

life force of the Internet" (Anderson 2). Not only have they evolved but their scope has 

deepened - literally. As I discussed in the Introduction, hyperlink annotations give 

students the capacity of accessing many levels of hypertext with just a click of a mouse. 

Annotations and footnotes, which figuratively open windows into the past in literary 

volumes, are now literally opening online windows into more scholarship for students. 

In addition, I believe that, in the hands of editors of scholarly editions of Victorian 

novels annotations and footnotes are rhetorical narrative devices that can influence 
' 

51 Anderson praises the footnote. "So shouldn't we all just wave farewell [to footnotes] and sigh, "Good 

riddance"? Hardly. In the hands of a master, the potentially pedestrian footnote is elevated to a rhapsodic 

grace note . It can inform and entertain, clarify and illuminate . . Footnotes allow us not only to see the 

prejudices of old sources , but the biases and convictions of the footnoter himself. They provide readers 

with the intellectual map that the writer has used to arrive at her conclusions . If some see fo otnotes as 

tiresome roadblocks , others more fairly view them as serendipitous detours that can lead to delightful and 

unexpected stops not on the original itinerary" (Anderson 2). 
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students to become understanding and agreemg readers through reaccentuation and 

creative understanding. I will address a few questions that may arise from other 

perspectives on the subject of editors' influence. 

What about that field of thought that insists that editors only present the facts and 

do not influence students? As I mentioned in the Introduction, even the MLA instructions 

to editors of scholarly editions leave the door open for editorial choices and perspectives 

to guide their choice of methodology. I argue that editors do influence how students view 

texts whether by commission or omission of the application of rhetorical devices, by the 

manuscripts they choose, by the changes they point out, even by the books that they 

decide to edit and present. For example, when an editor chooses a book that includes 

author commentary about some social issue, the choice of book itself speaks for the issue 

and the author's point of view, especially if presented with no accompanying persuasion 

to think of it otherwise. 

Could not the editor's commentary gam the same results if located in an 

introduction instead of in annotations and footnotes? I do not believe so. Students may or 

may not read an extensive introduction, or they may skim it, missing key points. Even if 

students do read the introduction and get a general idea of the editor's point of view, they 

will likely forget many of the details as they read the text. As students read, it is much 

easier to glance at annotations and footnotes accompanying the text, than to reread 

sections of a long introduction to find an elusive definition or reference. Even endnotes 

are easier to manage during textual reading than an introduction as students can read with 
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a finger in the back for quick reference to definitions, etc. My personal favorite is the 

traditional, bottom-of-the-page footnote because it is the least intrusive way to obtain the 

editors' comments and explanations during reading. 

Do today's students need editors of Victorian novels to provide footnote and 

annotations that stimulate reaccentuation and creative understanding? Absolutely! 

Today's students live in a different country and society; they have different religions, 

terminology, and worldviews. They need an interpreter for Victorian text just as they 

would if they spoke a different language. Many students consider Victorian literature 

outdated, hard to read, and hard to understand. They do not get the humor or catch the 

cultural nuances, and they miss the meanings of antiquated words or phrases. Because 

today's students may miss the author's purpose in Victorian text, editors assist students in 

understanding that the author had more of a purpose for the text than simply to write a 

story. For example, I myself disliked the dark world of Charles Dickens' novels until I 

learned that he was persuading Victorian society to make social improvements by holding 

up a mirror and making them look at themselves in it. Viewing his works in that light, I 

was then able to appreciate their worth. 

Understanding of a text is an ongoing journey that involves much scholarship 

over a long time. Guiding editors are the link between that scholarship and the text for 

students who may be just beginning that journey. For example, students may read 

Victorian literature and wonder why women characters acted as they did. Students' 

reactions from today's perspective could range from "Why didn't they just ... ?" "Why 

did they put up with . .. ?" to "What's the big deal ... ?" or "How silly ... " or "How 
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boring," because students don't realize that the women who lived those lives were bored, 

angry, or frustrated as well, or that some of them were actually fighting against a 

patriarchal, class-oriented society in their own way. 

In order for today's students to understand these and other truths about the text, 

editors must enable students to understand Victorian text as close to the way Victorian 

readers did as possible. Therefore, editors create readers that are capable of such 

understanding by opening windows into the past through annotations and footnotes, 

encouraging reaccentuation of terms, phrases, and text, which then leads to creative 

understanding. Only then will students view the text as a living and useful work that 

speaks to the present. Only then will students come closer to becoming the authors' 

dreamed-of superaddressees, and only then will texts evolve to serve a new generation. 

Why should editors take on the responsibility to create understanding and 

agreeing readers? Since they chose that certain edition of that certain book to present, 

they must have a message of their own that they hope students will discover. If editors 

consider a book valuable enough for students to read, then they should make certain that 

students understand it, or students may miss both the editor and the author's message. If 

students become understanding and agreeing readers, their new understanding may 

stimulate their interest and lead them to investigate other Victorian literature or to study 

Victorian culture. Thus, not only have editors created understanding and agreeing readers 

for one text and brought that text alive for a new generation but they have also promoted 

furth er scholarship. 
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