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PREFACE 

Because my life has been blessed with people and 

circumstances that have shown me the value of good books 

and language rightly used, I have often been paid for 

doing what I most like to do: read, talk, write, and listen. 

These circumstanc-es have cast me in my present role of 

twelfth-grade teacher of English and departmental chairman. 

The rapid ·cultural and technological change inherent in 

modern society and the current practices and perplexities 

in education and particularly in the field of English have 

served as a catalyst to me not only as a teacher but as a 

citizen and moth~er to investigate available data to deter

mine how _a maximum study and proficiency in English through 

the secondary school .may improve one's ability to earn and 

may enab.l-e one to :know satisfaction in living. My partici

pation i ·n the National Defense Education Act Institute held 

on the campus of the Texas Woman's University in 1965 surely 

added impetus to my stance, for my interest and enthusiasm 

have grown-, :'8.S :IT),y under.standing and experience have grown 

during thirteen years of teaching, to provide the figurative 

seedbed £or this thesis .. 
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CHAPTER I 

PURPOSES AND PHILOSOPHY OF THE DISCIPLINE 

OF ENGLISH STUDY 

I call therefore a complete and generous education 
that which fits a man to perform justly, skilfully, 
and magnanimously all the offices, both private and 
public, of peace and war. 

--John Milton 

The justification for continued maximum study and 

proficiency in English through the secondary school curricu

lum is based upon both practical and aesthetic needs which 

affect and may directly determine the survival of civili

zation. Indeed, the individual's ability to make a living 

and his capacity to live with dignity, meaning, and satis

faction are inherent goals of any ·English program. 

Before such justification may become established, 

it is necessary to examine the purposes, philosophy, and 

goals of education and of English study in the secondary 

school. Since 1958 there has been intense activity in the 

field of English education under the sponsorship of the 

American Studies Association, the United States Office of 

Education, the National Council of Teachers of English, the 

Modern Language Association, the College Entrance Exami

nation Board, the Council for the Humanities, many major 
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funds and foundations, and universities across the United 

States as well as within the state of Texas. Various names 

h ave been given to these studies and programs: Project 

Engl ish, National Defense Education Act, advanced placement 

institutes, and numbers of conferences on the English language 

a rts. The development of the Commission on English and the 

work of the participating universities on the summer insti

tutes may have bee n an historical turning point for all 

teachers of English.l The 1965 summer institutes for English 

teachers, authorized by revised NDEA Title XI, under the 

Office of Education included one held at the Texas Woman's 

University. Although many findings may be viewed as more 

e clectic than conclusive, instruction in English (reading, 

l iterature, writing, speaki ng, and listening) finds its 

chief justification in the contribution which it makes to 

the all-round education of children, young people, and 

adults. The Commission on the English Curriculum, National 

Council of Teachers of English, defines the objectives of 

the English instruction in terms of the major purposes of 

education: cultivation of wholesome personal living, 

development of social sensitivity and effective participation 

lFloyd Rinker, The Commission on English 1962 Summer 
Institutes for English Teacher s Sy llab~ Bibliographies, 
Evaluation ( New York: MLA, 1964), p. viii. 
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in group life , and preparation for vocational competence. 2 

Certainly English instruction can make a unique contribution 

to these general aims and should be directed toward these 

ends. In fact, ten desirable outcomes and experiences to 

accomplish these goals cited by the Commission are the 

f ol lowing: 

1. Mental and emotional stability. 

2. Dynamic and worthwhile allegiances through 

heightened moral perception and a personal 

sense of values. 

3. Growing intellectual capacities and curiosity. 

4. Increasingly effective uses of language for 

daily communication. 

5. Habitual and intelligent use of mass modes of 

conununication. 

6. Growing personal interests and enjoyment. 

7. Effective work habits. 

8. Social sensitivity and effective participation 

in society. 

9. Faith in and allegiance to the basic values of 

a democratic society. 

10. Vocational efficiency.3 

2National Council of Teachers of English, Commission 
on the English Curriculum, Communication No. 7 (Chicago: 
National Council of Teachers of English, 1949). 

3rb~d. 



- 4 -

The Report of the Commission on English in Freedom 

and Discipline in English narrowed the scope of the English 

program to include "the study of language, literature, and 

composition, written and oral" and to decree that matter not 

clearly related to such study be excluded from it, recom

mending that it be taught in a clearly defined sequence of 

study from grade to grade.4 Much of the debate regarding 

what specifi·c matter should be presented for most effective 

results is examined in the thirty-five basic issues in 

Issues, Problems, and Approaches in the Teaching of Enalish. 

Here scholarly examination argues that the subject matter 

for the field of English be based on a core of experience, 

a body of knowledge, and a set of specific skills; it argues 

further that subject matter should be arranged by levels 

sequentially from elementary school through graduate school. 

Out of the delineation of materials, three major areas of 

· teaching emerge: a literary component, a writing component, 

and a teacher-training component.5 The consensus of the last 

decade is that English education encompasses six facets: 

linguistics, rhetoric, literature, research techniques, 

4Freedom and Discipline in English, Report of the 
Commission on English (New York: College Entrance Examination 
Board, 1965), p. 13. 

5George Winchester Stone Jr., ed., Issues, Problems, 
and Approaches in the Teaching of English (New York: Holt 
Rinehart, and Winston, 1963), p. 235. 
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n ature of learning, and philosophy and sociology of American 

e ducation.6 

The aim of the contemporary English program,therefore, 

is to produce literate, well-read young people who can become 

mature, thoughtful citizens. These goals are to be accom

plished through a study of language, composition, and liter

ature that includes consideration of values, attitudes, and 

processes essential to critical thinking as well as the 

nourishing of students' imagination and creativeness.? It 

is axiomatic that in this age of automation and rapid cultural 

change the many persons concerned must exercise care and 

common sense in implementation of an adequate program. They 

must also be ever aware of the program's function, subject 

matter, and responsibility--to the student, the discipline, 

and society. 

Thus, the character of English education is an 

evolving one, demanding continual reappraisal in order to 

develop each individual to his fullest potential. This 

educational process often must be accomplished through a 

maze of accountability, relevance, and measurable goals. 

While the English profession must accept responsibility for 

6Dwight Burton, "English Education as Scholarly 
Discipline," The Changing Role of English Education, edited 
by Stanley Kegler (Champaign, Ill.: National Council of 
Teachers of English, 1965), p. 2. 

?Alfred Grommon, "Once More, What Is English?" 
NCTE Counciletter, English Journal, 60 (1971), 390. 
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promoting both excellence and efficiency in the process of 

education, it must also protect its effectiveness and never 

lose sight of the importance of nonmeasurable items within 

the scope of English study. A prime function of English 

education, human freedom, is not measurable. As Stephen K. 

Bailey, Vice President of the American Council on Education, 

as s erts: 

Education must help us see the good society as an 
arrangement of institutions and laws that help to 
free men from the bondage of fear, loneliness and 
injustice, and from the crushing impersonalities 
of life. It must promote all that is ennobling 
and creative in the human psyche .•. a society 
in which humanistic critics postulate man not just 
as he has been or as he is, but as he can be.8 

Because no society, business, or individual can 

achieve its purposes without the use of oral and written 

language, greater emphasis and care in teaching English 

a re imperatives. Moreover, the art of communication requires 

more than oral and written speech; it necessitates that every 

individual have ideas to express, a condition which requires 

that every individual be given knowledge, understanding, and 

appreciation of what the best minds of all time have put 

into print in order to make better value judgments. The 

study of literature is the study of human behavior; thus 

literature provides one not only pleasure but also 

Bstephen K. Bailey, "The Limits of Accountability," 
Association of Governing Boards of Universi ·ties and College 
Reports (May-June, 1973), 6. 
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inspiration and wisdom to live satisfactorily and thereby 

to raise the level of society. The English curriculum offers 

the best framework for presenting and instilling ethical 

concepts through the study of literature as the record of 

human thought. Perhaps no one has stated the case for liter

ary study better than Northrop Frye, who in insisting on its 

value directs our attention to the ultimate practicality of 

al l the humanities: 

It is essential for the teacher of literature, at 
every level, to remember that in a modern democracy 
a citizen participates in society mainly through his 
imagination9 We often do not realize this until an 
actual event with some analogy to literary form takes 
place; but surely we do not need to wait for a presi
dent to be assassinated before we can understand what 
a tragedy is and what it can do in creating a com
munity of response. Literature, however, gives us 
not only a means of understanding, but a power to 
fight. All around us is a society which demands that 
we adjust or come to terms with it, and what that 
society presents to us is a social mythology. Ad
vertising, propaganda, the speeches of politicians, 
popular books and magazines, the cliches of rumor, 
all have their own kind of pastoral myths, quest 
myths, sacrificial myths, and nothing will drive 
these shoddy constructs out of the mind except the 
genuine forms of the same thing. We all know how 
important the reason is in an irrational world, but 
the imagination, in a society of perverted imagi
nation, is far more essential in making us under
stand that the phantasmagoria of current events is 
not real society, but only the transient appearance 
of real society. Real society, the total body of 
what humanity has done and can do,is revealed to 
us only by the arts and sciences; nothing but liter
ature in a culture as verbal as ours can train the 
imagination to fight for the sanity and dignity of 
mankind. 9 

9Northrop Frye, "Elementary Teaching and Elemental 
Scholarship," PMLA, 7 9 ( 19 64) , 18. 
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Recent affirmation of the necessity of a program 

that articulates the study of literature, composition, and 

language with other supporting skills has come from the 

National Study of High School English Programs, a project 

db h . 1 ·1 f h f 1· h lO sponsore y t e Nationa Counc1 o Teac ers o Eng is . 

Twelve . hypotheses advanced in the course of the study do 

point out some major conclusions regarding the teaching of 

English and ways in which instruction may be improved. The 

study reveals that 52.2 per cent of class time was devoted 

to literature, only 16 per cent to composition, and 13.5 

per cent to language study; taking into account the reve

lation, it strongly recommends ways to extend the amount of 

time devoted and to improve the methods in teaching compo

s ition and lftnguage. These suggestions have been voiced 

by many other authorities, such as Dr. James Conant. 11 One 

of the most promising contributions toward improving both 

written and oral communication .has been made with extended 

use of principles of rhetoric. Speech and the oral tradition 

have been neglected, although teachers agree that these areas 

must be stressed even at the expense of other activities if 

classroom instruction is to reflect the skills needed in 

everyday life. Wider use of mass media has also proved 

lOJames Squire and Roger K. Applebee, High School 
English Instruction Today (New York: Appleton-Century-Crofts, 
19 6 8) • 

llJames B. Conant, The American High School Today 
(New York: McGraw-Hill, In~ 1950). 
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successful in developing finer skills of composition and 

language as well as in bringing the study of English and 

the popular practice of English into closer correlation. 

Recent developments in scholarly discussions of 

language and grammar have led to confusion and a virtual 

end of language teaching in the high school todayo Lan

guage, which involves only 13.5 per cent of class time, 

is t he least well taught of all the elements of the 

English curriculurn.12 The teaching of language in the 

majority of high schools concentrates on mechanical drill 

and error-based instruction in both grammar and usage. 

Few teachers seem to have real knowledge of the new grammar; 

t hey apparently substitute functional approaches only when 

deficiencies- arise in traditional grammar. Teachers must 

teach language in its own right--for effective communication. 

They must become familiar with new developments in the study 

of grammar and usage and must recognize the correlation of 

l anguage with literature and composi.tion. 

The Squire-Applebee study stresses the importance of 

careful planning and of continuing education for teachers 

and administrators. It recognizes that if man and society 

are to be best served, the most effective English programs 

are those that represent a union of the best of the English 

12squire and Applebee, p. 139. 
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teaching tradition and the best of the experimental 

approaches. A note of warning, borne out through teaching 

experience and observation, is sounded in the study to 

those who would enter experimental programs because of 

enthusiasm for change and administrative pressure without 

careful planning. Encouraging signs are evident in the 

qua lity of teacher education, teaching conditions, and 

cur riculum development. New elective offerings, usually 

at t he senior level, seem the most promising attempt to 

improve English study; the development of humanities and 

world literature courses with a balance between classic 

and contemporary selections is an emerging trend. The 

terminal or vocationally-oriented student needs specific 

programs to _meet his needs. Furthermore,all students will 

profit from better testing and evaluation programs, badly 

n eeded to avoid repetition of basic skills and to provide 

guidance in assessing the individual's progress, needs, and 

interests. Variations in ability, aptitude, and interests 

require an English program that offers training and study at 

the individual's level; that is, the English teacher must 

provide material, inspiration, and a learning atmosphere 

that will enable a student of any ability level to use his 

language to form ideas and judgments, to organize, and to 

express his thoughts in appropriate language. 
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Career-education classes currently be~ng implemented 

in Texas reflect the necessity for English study of a highly 

specialized type and purpose and a new concept for English 

language arts. The business world is pleading for young 

people whose minds are packed with facts but with skill also 

to articulate the facts clearly, accurately, and pleasantly. 

Higher education continues to demand greater pro

fic iency from students in the use _ of language, literature, 

and composition so that the students may master the awesome 

mass of knowledge engulfing our highly complex universe. 

Regardless of vocational, academic, or personal needs, the 

student must have maximum opportunity to develop his English 

skills in order to function effectively in modern society 

and the worl-d we envision. 

Modern life is a monument and a symbol of technologi

cal might controlled by the will, the wit, and the intelli

gence of earnest men. These characteristics will continue 

to be anchored upon such logical and ethical disciplines as 

English, instilled through an enriched practical curriculum 

that provides knowledge, experience, and flexibility. These 

premises will be examined in the following sequence: the 

second chapter will analyze present secondary level English 

curricula; the third chapter will propose programs and phi

losophy for an enriched English curriculum; and the final 
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c hapter will evaluate the findings and philosophy for an 

enriched secondary English program. 



CHAPTER II 

AN ANALYSIS OF THE PRESENT SECONDARY 

ENGLISH CURRICULUM 

English stands with a foot in the text and a foot in 
the world, and what it undertakes to teach is neither 
t he one nor the other but the relation between them. 

--Archibald MacLeish 

The often quiet but revolutionary changes in the 

Eng lish field since 1958 parallel a similar period of growth 

in American education as a whole, yet the synthesis of changes 

in philosophy and discovery of the 1960's has scarcely begun 

to r each the average classroom. Innovations--in classroom 

-org anization, scheduling, the use of mass media, the use of 

computers and technology, the various linguistics approaches, 

disparate theses regarding the proper emphasis and approach 

to the teaching of composition and literature-~all have 

intriguing significance to the professional English educator. 

Still, English is not taught in an isolated vacuum, and any 

changes in the English program reflect the characteristics 

o f its setting and the academic, cultural, and administrative 

program of the community and school as a whole. The five-year 

national study of high school English programs conducted by 

James Squire and Roger Applebee, co-sponsored by the University 
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of Illinois and the National Council of Teachers of English 

a nd financed by the United States Office of Education, 1 sup

ports ·general observations and experiences of many teachers; 

the greatest immediate influences on quality of instruction 

are the school principal and the tradition of learning within 

the school and community. The understanding of English held 

by t he principal and teachers in a school is of special 

importance. Many principals feel that the most important 

function of English is "communication," instruction of stu

dents in the use of language skills. Although many princi

pal s are concerned by the changes--as in the study of lan

guage--and feel the school must "go along," others advance 

more honorable reasons for curriculum changes, especially in 

regard to humanities or vocational programs. The conclusion 

that most studies and observations point to is the great 

variability of practices which exists among schools and 

among students, teachers, and objective observers; that is, 

there is little complete agreement to be found even on one 

issue, except in the general commitment to improve the 

quality of English instruction. It is significant, however, 

that the English discipline represents approximately twenty

five per cent of the subject content of the school curriculum 

1James R. Squire and Roger K. Applebee, High School 
English Instruction Today (New York: Appleton-Century-Crofts, 
1968), pp. v-vii. 
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and the number of English teachers represents the largest 

single segment of American teachers today.2 American 

English teachers have the opportunity and the responsibility 

to ma ke a unique contribution to modern life and thereby to 

impre ss a vital and permanent effect on the learning of our 

socie ty. As J. N. Hook has observed: 

• •. if this turns out not to be the Age of the 
Last Man, the teachers of the humanities will be 
given some of the credit. . For the humanist 
h as a vision--or should have .... The teacher 
o f English is a humanist, and should wear the 
badge proudly. He should have his vision, his 
i deals, his hopes ... $ But he needs vision to 
do that job well, a vision that shows him clearly 
the distinction between semicolons and sonnets, 
b etween a unit and unity, between means and ends. 
In an age when the life of man in the stake, 
success on the part of one teacher is distinguish
ing between the trivial and the vital may affect 
the decision.3 

Thus , overtly the key to English instruction is held by the 

cre ative and imaginative teacher who can find the students 

where he is and help him want what he needs. The finest 

ins trument that the teacher possesses is not the latest 

audio-visual equipment but his own mind with its capacity 

t o project an image of man that is appropriate to his age, 

to see what the studenGmight become. For the English 

teacher the true challenge lies in making their vision 

2Michael Francis Shugr~e, English in a Decade of 
Change (New York: Pegasus, 1969), p. xiv.~ ~~~ 

3J. N. Hook, The Teaching of High School English 
(New York: The Ronald Press Company, 1965), pp. 22-23. 
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become reality: in both practical skills and imaginative 

i n sights that his students acquire. In the schools that 

h ave the strongest English programs, the quality of the 

teacher is superior. He most nearly approximates the ideal 

o f c ompetence described as minimum requirements for the 

English teacher: a college major in English or a strong 

minor; preparation in at least one foreign language; a deep 

i nterest in literature, old and new, and a solid set of 

c ritical skills to judge literature; the ability to write 

well and the habit of writing; a knowledge of the develop

ment of the English language and familiarity with recent 

work in linguistics; a desire not simply to know but to 

impart knowledge; a skill in the handling of instructional 

problems an4 knowledge of research concerning them; an 

unf lagging interest in the processes by which the young 

learn and use language effectively and richly. 4 More than 

e ighty per cent of the teachers in the Squire-Applebee study 

h ad majors or strong minors in English and had done graduate 

work, possessed personal initiative, and received adminis

trative encouragement. Far more than the typical American 

high school English teacher, the superior English teacher 

in the study joins professional organizations, reads pro

fessional magazines, and receives stipends and fellowships 

4Freedom and Discipline in English, Report of the 
Commission on English (New York: College Entrance Exami
nation Board, 1965), pp. 5-6. 
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t o c ontinue his education. His distinctive characteristics 

a re hi s professional interest in the subject and in his 

s t udents.5 Many of the finest teachers today feel overtaxed, 

not overworked. Even in schools which produced students with 

superior English abilities, the teacher's class load and time 

s pent on administrative paper work was not distinctly better 

t han i n other schools throughout the country~ The teacher of 

t he s eventies, then, must not only be well grounded in his 

s ubj ect and modern educational methods, be professional in 

de a ling with colleagues, the administration, and the public, 

but be able to bring the benefits of his training and humanity 

to his students. As Hook has observed, the teacher who knows 

only literature would be like a physician who knows only 

medicine and is ignorant of the bodies he is to strengthen.6 

A well-organized English department with up-to-date 

c urriculum guides that . are continually being reappraised in 

t he light of improved professional knowledge and human need 

holds ideals that are -difficult to achieve and maintain. 

The motivational and inspirational values of modern._.;buildings 

with flexible space and scheduling arrangements; rich teach

ing materials (both written and electronic media); and 

capable administrative, faculty, student, and community 

Ssquire and Applebee, p. 72. 

6 Hook, p. 449. 
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pe rsonnel do much to improve the climate of learning. How

e ver, all persons concerned with education must recognize 

t h e current lack of definable objectives, of sequence and 

s t ructure, and of content and emphasis. 

One of the most definitive concepts to evolve from 

t h e e ducator's search for scope and sequence is that of the 

spiral curriculum.7 Dr. Jerome S. Bruner advanced the ideas 

that i t is possible to introduce to the child at an early 

age t he ide as a nd styles that in later life make an educated 

man; t hat a curriculum ought to be built around the great 

i ssues, p rinciples, a nd values that a society deems worthy 

of t h e c ontinual concern of its members; and t hat the program 

should be built on the earlier l e arning as the student pro

gres ses t h r ough school. Even a decade after Bruner described 

this spiral concept and after most educators have agreed on 

the n ecess ity f or a s e quential, articulated, spiral curricu

lum f o r En g li s h study from kindergarten through graduate 

school, t h e av e r ag e seconda ry school c u r r iculum is still too 

o ften a n unhappy combination of old ma terial unrenewed and 

new material tha t se ldom r i s e s· above mediocrity. Balance 

is i mperative in deve lop i n g and u sing e v e n the fi n e s t curr icu

lum guides so that neither t oo gre at d epend enc e nor t oo l ittle 

7 Jerome s O Bruner , ~ehe Process of Education ( CaTILbridge, 
Mass . : Harvard Un ivers ity Pres s, 19 61), pp. 52-53 . 
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r egard for its requirements is fostered. The teacher must 

remember that a well-developed course of study gives support 

and d irection as well as perspective in viewing the relation

ship of one level of learning to the whole. While curriculum 

guide s, then, are not the end but a tool, the teacher may use 

these aids to teach students to extend, nurture, and expand 

their imagination and their humanness so that they may reach 

their fullest potential. 

Analysis of the reports found in many current studies, 

s uch as the Squire-Applebee study, reveals a n·urnber of sig

n ificant deductions, perhaps none so significant as the 

tendency to emphasize certain components of English almost 

to the exclusion of others. According to that report on 

1 ,60 9 English-- classes in 116 schools, 52.2 per cent of the 

time is devoted to literature, 15.7 per cent to composition, 

15 .5 per cent to language, and the remainder to such areas 

as speech, reading, and mass media.a A closer examination 

of the components of the present Engl.ish curriculum reveals, 

I think, some of the reasons for the kind and extent of 

variability in the scope, subject matter, method, and 

emphasis of the English discipline at the secondary level 

i n America today. 

8squire and Applebee, p. 40. 
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Literature 

The programs for the teaching of literature, as 

the national study indicates, were more extensive, more 

c arefully organized, and more effective than any other 

aspect of English instruction.9 Probably as a result of 

t hese factors, the teaching of literature is considered 

o n e of the greatest strengths of the English progr~~ by 

teachers, students, and observers alike. In answer to 

the popular question of why we teach and read literature 

t o such an extent, three interrelated answers are given: 

f or pleasure, for information, and for insights and inspi

r ation. Dr. Sterling M. McMurrin, former United States 

Cormnis sioner of Education, asserts: 

One of the major deficiencies in our national effort 
to meet the challenges before us is the almost com
plete failure of the American people to recognize 
that the strength of a nation lies in its art and 
music and literature, and in its philosophical 
sophistication and the quality of its social sciences, 
just as much as in its physics and chemistry or its 
electrical engineering. When we raise the question 
of the survival of our Nation it is a question in 
proximate range of statesmanship and machinery. But 
when we speak of the decline or rise of our culture 
and the strength of the Nation for the long haul 
ahead, it is a question of the full cultivation of 
our spiritual, artistic, moral, and intellectual 
resources. Those who suppose that great music or 

9 rbid., p. 93. 
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great poetry or a knowledge of classical literature is 
not essential to not only the quality but even the 
survival of a nation and its culture are quite unaware 
of the lessons of the past.10 

Following this reasoning, in conjunction with that based on 

my own teaching experience, I believe that the student who 

s tudies our language and literature has the best hope for 

understanding and absorbing the dreams, hopes, and aspir

a tions that lie at the root of our culture. However, not 

a ll teachers nor citizens seem agreed on whether literature 

s hould be taught for its moral and aesthetic value for its 

r ecorded imaginative and spiritual history, or for its 

l iterary analysis or critical thinking. The variety of 

approaches is second only to this variety of philosophy 

r egarding the purpose of literary study. The most common 

approaches to the teaching of literature today are the 

historical, thematic, generic,or critical approaches to 

single works. Indeed, the depth and quality of each class's 

experience with literature is more important than any pattern 

of organization or emphasis, and there seem to be apparent 

strengths and weaknesses in each of the various popular 

approaches. The historical pattern, for example, has the 

advantage of simplicity and clarity,for it enables the 

10sterling M. McMurrin, on "Education for Freedom 
in a Free Society," quoted by J. N. Hook in The Teaching 
of High School English, p. 125. 
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student to trace the development of literary tradition 

and t o study authors, works, and literary conventions 

a gainst the background of a given historical period. 

Surveys of American, English, or world literature can be 

t oo r apid or shallow, however, to give the student any 

i n-depth knowledge of a literature itself or its specific 

works . 

The advantage of study of literary themes, such as 

t he i ndividual and his search for identity,lies in its 

a ppeal to students who are concerned with ideas, philosophy, 

and basic questions of life. The danger lies in the temp

tation it presents to distort the literature to fit a 

preconceived theme rather than to study the literature as 

a rt . 

The advantage of studying literature by literary 

types or genres is that it requires the student to look 

upon literature as literature and to recognize the limi

t ations that each genre places upon the writer and the 

r eader to develop his critical understanding and judgment. 

The drawback, of course, is that it can lead to excessive 

preoccupation with terminology, form, and analysis, at the 

sacrifice of pleasure and inspiration in message and thought. 

Furthermore, as with the thematic approach, there is some 

danger of fragmentation which often confuses or makes diffi

cult correlations with other materials . Although some 
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e xci ting examples of literature progr ams today report close 

t extual analysis and discussion,11 there is still much 

c onfusion about how critical study can be practiced most 

s uccessfully in the study of literature for .high school 

s tudents. Literature does afford excellent opportunities 

t o d evelop critical judgment, and teachers need to recog

n ize and show their students how to think, talk, and write 

about what they read. Teaching students how to criticize 

l iterature is a gradual process that follows a definite 

pattern and that can be developed as the age and ability of 

the students permit. The critical process can be applied 

to a particular work or to comparisons of one work with 

another. For example, the relationship between power and 

responsibility can be made vivid from studies of Beowulf, 

Macbeth, Murder in the Cathedral, or the proceedings of the 

Watergate hearings. The Commission on English argues that 

there are certain fundamental questions the teacher must 

f ace as he prepares for class and then must teach his 

students as they work: 

I. Questions about the text itself 
A. Questions of form 

1. What is its kind? 
2. What are its parts? 
3 . · How are the parts related? 

11squire and Applebee, P· 120. 
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B. Questions of rhetoric 
1. Who is speaking? 
2. What is the occasion? 
3. Who is the audience? 

C. Questions about meaning 
1. What meaning has each word in its particular 

context? 
2. What do the diction and grarrunar of the text 

tell about its purpose? 
3. What is the paraphrasable content of the work, 

its "statement"? 
4. What intention- -high seriousness, irony, comedy, 

and the like--is apparent and how is it made 
apparent? 

5. What part of meaning is sacrificed by paraphrase, 
by substitution of words other than those used 
by the author? 

II. Questions of value 
A. Questions about personal response 
B. Questions of excellence.12 

Other combinations for study of literature include movements 

(naturalism, romanticism, realism), authors, and special 

c o urses for particular student abilities and interests, such 

a s those for the vocationally-oriented, the college-bound, 

c r e ative writers, remedial readers, and members of ethnic 

g roups. 

In most high schools today, the basic components of 

English study are correlated with the study of literature. 

The emphasis in the ninth grade, for example, is usually 

placed on reading and appreciation, whereas that of the 

tenth through twelfth grades is on ever-increasing 

maturity of thought and critical analysis. The 

12Freedom and Discipline in English, p. 58. 
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content of literature courses for the ninth and tenth grades 

is selected from the literature of the world; the content of 

the eleventh grade literature course is centered upon American 

literature, and twelfth grade literature study concentrates 

u pon English literature. 13 

The best English program for literature is possible 

when an excellent anthology, such as England in Literature 

in the Scott, Foresman series, is supplemented with an ample 

supply of reading both in and outside of class. The popu

l arity and availability (at little cost) of paperback books 

t oday give the English teacher great flexibility in choice 

of reading material. In addition to books, the teaching of 

literature can be infinitely enriched through judicious use 

of tapes, recordings, films, radio, and television, as well 

as magazines and newspapers. The media through which liter-

ature is transmitted today can become not only valuable 

teaching aids but actual course content; in many schools in 

larger urban areas, it has become common to offer elective 

courses in modern media. Because the modern student has 

been surrounded by electronic aids throughout his life, the 

English teacher is neglecting a common form _ of literature 

13squire and Applebee, pp. 96-97. See also curri
culum guides for English 9-12, such as the one prepared by 
Fort Worth Public Schools, Curriculum Bulletin No. 353 
(Fort Worth, Texas, 1966). 
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if he does not seize the opportunities for varying both 

subject matter and methods of instruction through imagi

native use of media. 

With the need to extend classroom l~terary study, 

the facilities of the library and the audio-visual equip

ment available to the school should be carefully explored 

by the teacher; for here are great riches for both tra

ditional and contemporary literature. Most students today 

call for more modern literature than the average English 

program, teacher, or community is prepared to deliver. Here 

again, balance is desirable. Censorship questions and the 

problems that sometimes arise regarding suitability of 

material explain why many schools avoid any but meager study 

of current literature. The most successful teaching of 

modern literature has occurred in courses especially struc

tured for gifted, college-bound, and advanced students.14 

There is, however, some ground for criticism of much ability 

grouping when it results in permitting the offerings to 

lower-level ability groups to be so "watered down" for high

interest, low-ability reading that those students receive 

little that is imaginative or of true literary worth. In 

other words, literature programs for terminal or slow 

14squire and Applebee, p. 102. 
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s tudents need enrichment just as those structured for 

gi fted students; t h is area needs further research and 

d evelopment. 

Teachers who fail to select imaginative literature 

o f quality, who emphasize teaching by a study guide, who 

u se h andouts of secondary materials, and who use only 

l ecture techniques tend to discourage students' experience 

with literature. Although these approaches may train the 

mind, they do not often bring pleasure or inspiration. At 

i ts best, the teaching of literature will help students 

bring to bear on a piece of literature all their critical 

awareness, powers of perception, values, and emotional and 

i n t ellectual commitment. Regardless of the approach, how

e ver, the model technique for study moves from the text by 

c areful sequence of questions from simple to complex: from 

words to images, to episodes, to ideas, and to themes. 

From the obvious elements of structure and thought, the 

teacher and student can progress to figurative meanings, 

style, purpose, universal human experience, the relationship 

of the text to other writings, to aesthetic and ethical 

problems. It is not surprising that teachers, students, and 

observers alike agree that the teaching of literature brings 

the greatest feeling of success,for all alike share the 

wonder at and interest in language, style, structure, theme, 

and idea. 
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Composition 

The component of English that is most elusive and 

dif f icult to assess is the teaching of composition, for 

composition is little taught. Studies have ~hown that 

teachers at all levels in ~11 schools combined spend only 

15. 7 per cent of their time emphasizing composition.ls 

I t should be remembered that this figure is for high schools 

that were producing students with excellence in English 

skills; it can be assumed that the composition component in 

a typical high school receives even less attention. There 

i s wide divergence of opinion concerning the amount of time 

devoted to creating writing and to formal expository writing 

respectively. It can be argued that all writing is "creative" 

in t he sense that it represents the imaginative verbalization 

of thought and style. There exists much lack of agreement 

concerning what should be taught, how it should be taught, 

a nd what order and emphasis are most appropriate.16 This 

l ack of agreement has contributed to the lack of effective 

t eaching of composition. More time is devoted to analysis 

of the finished composition and the correction of gram

matical errors than to instruction in how to write.17 With 

15squire and Applebee, p. 40. 

16Richard Braddock, Richard Lloyd-Jones, and iowell 
Shaer Research in Written Composition (Champaign, Illinois: 
Natio~al Council()£ Teachers of English, 1963), p. 36. 

17 Ibid. 
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increased use of the spiral curriculum concept, students 

should be required to write narration, description, expo

sition, and argumentation of increasing complexity and 

maturity of style, rhetorical power, and thought. One 

evidence of growth and improvement is found in those 

programs in which sequential curriculum planning is accom

panied by cumulative folders that contain the student's work. 

In addition to the need for a carefully planned sequential 

composition program, teachers readily admit their own inade

quacies and eagerness to find training in composition tech

niques. The Squire-Applebee study reflects this attitude in 

reporting that composition is the area that most teachers 

feel most deficient in teaching, outranking all others by 

·a bT . 18 a cons1 era e margin. Currently, better courses in 

writing, texts, in-service training, improved research, and 

teaching aids are bringing some optimism into this predica-

ment. 

There are almost as many approaches to the teaching 

of composition as to the teaching of literature. Most edu

cators agree that the actual writing requires the following 

steps in .development: discovery of thought, thesis, disci

pline of form, and development of style. Hans Guth maintains 

lBsquire and Applebee, p. 136. 
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tha t the criteria for good writing must be determined within 

such requirements as conviction, concreteness, coherence, 

expressiveness, and responsibility.19 Most practical class

r oom instruction involves these basic steps: discussion 

b etween teacher and students of good models of the kind of 

c omposition to be written and suitable topics for writing; 

t he analysis of techniques used to produce the models; 

p reparation by student of rough draft and instruction by 

t eacher of proofreading and polishing techniques; final 

p reparation of composition; teacher's careful reading and 

evaluation with student of his writing; and student revision 

of composition based on student-teacher conference. 20 

The internationally-oriented Dartmouth Conference 

of 196621 pointed out the phenonomal success that the 

British and other national systems had experienced with the 

u se of principles of rhetoric to improve composition. Wayne 

C. Booth had already observed: 

There must be a definite structure in teaching a 
subject matter which demands greater knowledge of 
the process of composition and the role emotional 
elements play in formulating logical propositions. 

19Hans P. Guth, English Today and Tomorrow (Englewood 
Cliffs, New Jersey: Prentice-Hall, Inc., 1964), pp. 180-182. 

20Mary Elizabeth Fowler, Teaching Language, Compo
sition, and Literature (New York: McGraw Hill Company, 1965), 
p. 135. 

21John Dixon, Growth Through English (New York: 
Oxford University Press, 1967). 
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The central aim in teaching rhetor i c ... depends 
on discovering and maintaining in any writing 
situation a proper balance among the three elements 
at work in any communicative effort: the available 
arguments about the subject itself; the interests 
and peculiarities of the aud i ence; and the voice, 
the implied character of the speaker.22. 

Modern students, just as those of Aristotle, must learn that 

in any discourse they must consider three elements: the 

speaker or writer, the audience, and the subject. The whole 

art of rhetoric, the art of planned use of language for a 

preconceived purpose, would vitalize the teaching of English 

at any instructional level. Teaching the student how to 

invent, arrange, compose, and present a piece of writing is 

functional rhetoric. Next to language itself, rhetoric 

appears the most important integral thread in the field 

because it underlies all content of every English component. 23 

Thus rhetoric unifies the discipline and strengthens the 

structure and content. Many modern educators feel that 

composition is central to the teaching of English, for 

nothing can be expressed in oral or written form unless it 

is first composed. Whenever a person organizes his ideas 

and gives them verbal expression, oral or written, he is 

22wayne c. Booth, "The Rhetorical Stance," College 
Composition and Communication, 14 (1963), 141. 

23Mary Columbro Rodgers, New Design in the Teaching 
of English, (Scranton, Pennsylvania: International Textbook 
Company, 1968), p. 128. 
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composing. Therefore, composition is the process unde r lying 

every component in the English discipline. 24 My own obser

vations have repeatedly indicated that students at every 

leve l respond to those writing activities which are most 

closely related to them and which meet both the individual's 

need to feel pleasure in his own creation and the critical 

standards traditionally applied to that literary form. 

Evaluation of student work--by the student or his teacher-

can be defeated if the student is not familiar with the body 

of literary forms in the English discipline. When a student 

has no objective criteria by which to measure his creation, 

his own art is less valuable than when he applies criteria. 

Although many students seem to write better from derived 

experiences {based on a book, motion picture, or poem), the 

writing experience should not be contrived or artificial. 

Artificiality and ineffectiveness of topics suggested for 

English composition are often cited as causes of many school 

dropouts.25 Rhetoric offers much help in motivating better 

composition, for it has a humanistic emphasis. As the art 

that governs the expression and representation of one's self-

the way one thinks and feels--rhetoric provides a classical 

24rbid., p. 33. 

2Sibid., p. 37. 
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t radition which has become implicit in communication research 

t oday. Currently the principles of rhetoric that Aristotle, 

Quintilian, and Cicero set forth have been met with the new 

r hetoric which has profited from psychology, semantics, 

motivational research, and other behavioral sciences. 26 

I. A. Richards and Kenneth Burke have been associated with 

t his movement in America. Recent influence of rhetoric is 

s een in Noam Chomsky's transformational grammar and B. F. 

Skinner's psycholinguistics. Growing literature and com

munication theory has gradually put rhetorical behavior on 

a rather scientific basis. In addition, Marshall McLuhan's 

theses concerning the ways in which electronic media are 

altering our ways of structuring and communicating our 

experiences bear on the problems of composition. The rheto

ric of advertising and of political affairs illustrates 

modern examples of rhetorical usage in daily life. These 

all point to the facts that rhetoric--though not necessarily 

classical--and not yet emphasized in our high schools--is 

very much alive and that the English teacher is missing a 

great opportunity if he does not employ it in helping 

students to improve their oral and written compositions. 

26Excellent information and bibliographies on 
rhetoric may be found in Classical Rhetoric for the Modern 
Student by Edward P. J. Corbett (New York: Oxford University 
Press, 1971). 
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Study of the logica l structure o f discourse will 

help students to gain confidence in the i r ability to organ

ize their idea s along some observable pattern. The inductive 

and deductive patterns of reasoning can be related to the 

structure of composition; _many teachers are having dramatic 

success in using t~e pyramid concep~, the inverted pyramid, 

on t he five-basic-paragraph essay, progressing from a thesis 

sentence by providing arguments through illustration, compari

son, contrast, or other means to support the thesis and con

cluding with a synthesis of the arguments. 

Research is clear on one matter. Students do not 

learn to write better by drilling in grammar exercises or 

by learning prescriptive rules about formal grarrunar. Research 

i n this area has been accumulating for more than twenty-five 

y ears and reveals that emphasis on formal granunar rather than 

instruction and practice in actual composition in the senior 

high schools has exerted harmful effects on the teaching of 

composition. 27 

More mature thoughts, better organization of ideas, 

finer critical judgment, and greater clarity of communication 

are the goals of composition today; hence the teaching load 

must be reduced . to permit more time for teacher and student 

27Braddock, Jones, an<l Scheer, pp. 29-53. 
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to plan, discuss, and evaluate together. Those pers ons 

who use and advocat~ paraprofessional helpers to assist the 

teacher agree that they are most useful in performing routine 

tasks and not in replacing the teacher in guiding the student 

to improve his writing. Teachers today are beginning to 

recognize that they cannot wait for the seminal study on the 

teaching of writing and that they must combine the best of 

thei r knowledge, resources, and intuition to develop a 

meaningful program for the student whether he is to become 

a bricklayer or a lawyer. 

Language 

Of the three major components of English, language 

is the least well taught in America today. 2 8 One reason for 

the inadequacy is the little time devoted to language study 

in high schools: in the 1,609 classes described in the 

Squire-Applebee study, only 13.~ per cent of the class time 

was devoted to language study. The effect of twenty years 

of research and of confusion about content and method in 

grammatical study has been to drive English grammar as a 

formal subject from the organized curriculum.29 In most 

high schools there is a decline in emphasis in language 

instruction from 21.5 per cent in grade ten to 8.4 per cent 

2 8squire and Applebee, p. 139. 

29Miriam B. Goldstein, The Teaching of Language in 
our schools (New York: The Macmillan Company, 1966), pp. 165-

181. 
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in grade twelve. In most schools the l ast formal review 

of English grammar constitutes a part of the curriculum of 

grade ten; some concern for sentence structure, vocabulary, 

usage, and style continues through the eleventh and twelfth 

grades.30 Little time is spent on teaching the history of 

the language, phonology, lexicography, or dialectology, all 

of wh ich are reconunended by leading linguists today.31 

However, a reconsideration of language instruction does seem 

at last under way, and many new programs view language study 

as important in imparting knowledge about the history of the 

language, its structure, and its nature. The improvement of 

textbooks, innovative in-service training, and clarification 

of the philosophy of language seem to offer further hope. 

Moreover, modern media--television, radio, recordings, motion 

pictures--as well as written works have focused much attention 

on the need and values of language study. 

In the majority of high schools today, the formal 

and systematic study of language has been largely abandoned; 

there remain in the English curriculum only basic problems 

of verb forms, pronoun usage, agreement of subject and verb, 

and matters of coordination. Drills upon mechanics of 

30squire and Applebee, pp. 147-148. 

31Ibid., p. 142. For further discussion, see 
especially the two reports of the Corrunittee o~ National . 
Interest, The National Interest and the Teaching of English 
(1961) The National Interest and th~ Continuing Education 
of Tea~hers of English (Champaign, Illinois: National Council 
of Teachers of English, 1964). 
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p unc t uation, capitalization, spelling, and vocab ulary are 

more o f ten just completion or choice- of- form objective exer

c ises rather than oral drill and practice that would develop . 

a ny larger conception of the basic structur~ of English. 32 

Many students and teachers are developing an interest in 

t he study of dialects and regional expressions and pronunci

a tion; and there seems to exist a genuine awareness that 

l anguage should involve semantics, rhetoric, and communi

cation systems, as well as the history of the English 

language . 33 

Although language textbooks are currently being 

improved to incorporate the new grammars, usage, and mechanics 

on a more flexible basis, it would still appear that in most 

s chools a great deal of money is spent on language and compo

s ition textbooks that teachers and students do not use.34 

Most teachers use the textbook as source material for drill, 

s electing those exercises and explanations that relate to 

the student's errors in writing or speaking. Widespread 

suggestions that a handbook of basic grammar and usage 

32walter Loban, Margaret Ryan, and James R. Squire, 
Teaching Language and Literature (New York: Harcourt, Brace 
& World, Inc., 1961), pp. 558-561. 

33squire and Applebee, p. 256. 

34James J. Lynch and Bertrand Evans, High School 
English Textbooks: A Critical Examination (Boston: Little 
Brown and company, 1963). This point recurs throughout 
the work. 
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principles be made available in the classroom for reference 

use i~stead of providing individual student texts have 

received much favorable consideration.35 

The question of which grammar to teach is gradually 

being resolved by the individual teacher in terms of which 

grammar he feels most comfortable with, which grammar his 

students have had most experience with, and which problems 

of l anguage usage seem most pertinent to student needs. 

Mos t teachers can successfully blend the best of the tra

ditional, structural, and transformational approaches to 

bring their students a better understanding of the way 

language works. The high school student can effectively 

master most grammatical and usage principles if he recog

nizes that the English language possesses such flexibility 

that he has a number of choices for communicating a given 

idea. He must choose his method of expression in the light 

of appropriateness to subject arid audience and speaker. The 

riches of the English language which .make it the world's 

most popular language today intrigue the high school student 

to want to study and master it. 

Since there is much advantage in organizing language 

study on a sequential basis just as composition and literature 

35James R. Squire, Roger K. Applebee, and Robert J. 
Lacampagne, High School D~partments of E~g~ish: Thei~ 
Organization·, Administration, and Supervision }~hampaign, 
Illinois: National Council of Teachers of Eng~ish, 1965), 
pp. 21-22, 54-58. 
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should be organized, school s today generally follow a 

pattern. In grade nine syntax and sentence patterns are 

stressed. Grade ten is devoted to intensive review of 

grammar _and usage with introduction to the use of the 

dictionary and to vocabulary study. The language unit for 

grade eleven stresses dialects and the effect of language 

usage on occupation, education, and location. Finally, 

grade twelve includes a unit on the history of the language 

taught within the framework of English literature and offers 

advanced study on appropriateness of language, semantics, 

and rhetorical devices.36 

For all the questions that still must be resolved 

about how to teach grarrunar and usage, there is no serious 

question about the responsibility of the English teacher to 

bring his students to the point that they can use the English 

language effectively and appreciate language as the richest 

acquisition of the human race. 

Whereas most high school English teachers devote 

considerable time to planning a curriculum in literature 

and composition and some time to improving the teaching of 

language, few have directed sufficient attention to the 

areas of speech and reading. These two skills are inherent 

36squire and Applebee, pp. 147-148. 
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in the other components of English, but a sound curriculum 

must provide more and better experiences in reading and oral 

interpretation if the schools are to serve the needs of the 

student during and following his formal education. Quite 

clearly many teachers today do not consider the relationship 

of speech to English. Here again, the revival of rhetoric 

and the oral tradition and its relationship to that of the 

written tradition have escaped many teachers and schools. 

Serious concern about the interrelationships of speech, 

language, literature, reading, and composition both in our 

schools and in our culture is an imperative today. Walter 

Ong observes: 

We live in an age which is becoming increasingly 
conscious of the central importance of the sequence 
of the media in the development of man's life world 
through the course of history. Man has lived suc
cessively in an oral-aural (preliterate) culture (his 
state everywhere for all but the most recent fraction 
of his time on earth), a chirographic culture, a typo
graphical culture, and now an electronic culture. By 
contrast with the tendencies of the chirographic and 
typographic cultures to quiet voice and produce the 
isolated writer and reader, our present electronic 
culture is activating voice once more and resocializing 
men--of course, in quite a different way from that 
which prevailed in primitive oral cultures before the 
invention of writing and script. In a world dominated 
by voice on telephone, radio, a~d television, and i~ 
the meetings and conferences which, as much as machines 
themselves, form the fabric of technological life, the 
written and spoken word play back and forth against one 

. . t f 37 another in a dazzling varie yo ways. 

37walter Ong, s. J., "Literature, Treat and Conquest," 

College English,27 (1966), 622. 
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The English teacher has an important role in the synthesis 

of t otal verbal experience. The teacher's task thus is to 

help the student understand and use all tools of verbal 

expression for total competency. Since discussion is the 

maj or means of problem-solving in nonviolent societies, 

then oral group techniques should be practiced in the 

English class. What has become of debate, panel, symposium, 

dialogue, and discussion technique~? Since only a limited 

number of high school students are able to take speech or 

receive special reading instruction, it is particularly 

important that the English program include broader oppor

tunities for speech and reading instruction. These two 

areas have successfully been treated as elective courses 

-
or in independent study formats, but more attention is 

needed in the average classroom, for these two skills 

represent the most corru~on English skills practiced in 

everyday life. 38 

Among other programs deserving attention today is 

that of evaluation of learning in English~ Too few teachers 

and schools give sufficient thought and planning to means 

of determining student learning. Many systems question the 

standards of certain grading systems, the comprehensiveness 

38Allen Berger and Blanche Hope Smith, eds.~ Class
room Practices in Teaching English, 1972-1973: Measure for 
Measure (Champaign, Illinois: National Council of Teachers 
of English, 1972). ED 068 972. 
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·of exarninations in relation to the obj ectives of the 

program , and the general make-up of test questions; yet 

students, teachers, parents, and administrators demand 

some stqndards for judgment of student learning and 

ins tructional effectiveness. Some schools and teachers 

have experimented with diagnostic testing to determine 

general competence in English skills and to assist with 

placement in various grouping arrangements- - for elective 

programs, for exemptions from basic English courses, and 

for vocational and academic placement. Such nationally 

administered tests as the National Merit Scholarship Test 

or other tests designed for college admission give oppor

tunity for comparative study of students' proficiency across 

the nation as well as the competence of individual students. 

Yet, there is much that needs to be done in improving the 

format of testing. Too many objective tests demand only 

rote learning; many questions are too poorly structured to 

elicit thoughtful answers from students. Often testing 

does not cover accurately what has been taught or what is 

most essential to the student. Better testing standards 

will permit the tests and evaluation from them to improve 

1 . h . t t' 39 the general quality of Eng is ins rue ion. 

39rbid. 
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Although comparatively little exper imentation was 

noted among the schools consistently producing superior 

Engli sh students initially surveyed in the Squire-Applebee 

study , further investigation of programs being conducted 

or planned by various American schools revealed a number of 

innovative practices. Four basic innovative patterns can 

be observed: development of programs in the humanities, 

vari ations in the use of staff, variations in scheduling 

and the use of time, and variations in grouping students. 

The best programs involve teachers who know their subjects 

and their students and do not lose sight of their responsi

bilities. The teachers in turn join with administrators 

who recognize that innovation and change may be means and 

not ends to improvement of learning. Enthusiasm charac

terizes most experimental programs and often masks the lack 

of planning and in-service training requisite to overcome 

the confusion and error inherent in innovation. 

One of the most widely discussed, researched, and 

effective experimental methods for improving the English 

paradigm is the humanities program. 40 The humanities 

programs involve a fusion of literary study with the study 

40charles R. Keller, "Humanities in the High School: 
The wave of the Present," English Journal, 55 (1965), 171 ff. 
see also the NCTE/ERIC Report: Humanities Instruction in 
Secondary Schools," by Robert B. Denby, published in the 
English Journal, 58 (1969), 272-280. 
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of art, music, philos ophy, and his to r y . Int e rest in the 

state o f the humanities i s refl e cted a t t he n a tiona l leve l 

wi th the estab lishment of the Commiss i on on t h e Humanities 

and t h e National Endowment for the Huma n ities in 1965. 

Typically the pilot programs in the f i eld evolved around a 

cultur e -epoch approach, the great-themes approach, the multi

media approach, and the major-works approach to the study of 

literature. The culture-epoch approach, for example, is 

organized around the great periods of human endeavor: 

class ical Greece and Rome, the medieval feudal period, the 

Rena i ssance, and the Age of Enlightment, with an emphasis 

on cultural and philosophic values rather than political 

his tory. Because of emphasis on ideals and values and 

i n t erest in how artists have produced their works, humanities 

pro g rams are humanistic in the best sense. Seeking to intro

duce students to great ideas of all time expressed in their 

most permanent forms is important to a democratic society. 

However, as with other experimental programs, danger ma~ 

exist if inadequate preparation goes into planning, if class 

organization limits response of the student's individual 

work , and if literature itself ceases to be central to the 

artist's role in society and the sensitizing, humanizing 

inf l uence it provides. 41 

4lsee Ge orge Hillocks, Jr., Alternatives in English: 
Cri t ica~ App raisal of Electiv~ Programs (Urbana, Illinois: 
Educational Re search Information Center/RCS, 1972).ED 068 951. 
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Team teaching, independe nt study , developmental 

r eadi ng progr ams, and programmed study r e pre sent other 

widespread experimental approache s wi dely u s ed today. 

Here aga £n, observers soon find a lack of coordination 

a nd p lanning; the result often has been confusion and 

l ack o f sequential instruction. 

The same weaknesses exist with many experiments 

with variations in scheduling and use of time such as 

modul a r scheduling, lengthened periods, and independent 

s t udy programs. The attempt through experimental programs 

t o s o l ve the problems created in traditional programs where 

t oo l ittle opportunity has been provided for gifted students 

a nd yet inadequate instruction for the slow learner has 

r esul ted in various pilot programs with ungraded teaching. 

One of the best known ungraded teaching plans is 

found in the Melbourne, Florida, program, which provides 

fo r five ungraded levels of English instruction. In the 

Melbourne program each high school student generally con-

tinue s in section to which he was assigned: basic, regular, 

adv a nced, honors, or Quest. The Quest students, the very 

superior, pursue a program that is almost completely inde

pendent study. The program is organized in cycles, a plan 

wh ich would seem to breed superficiality; and while gaining 

fl exib i lity through ungraded placement, it sacrifices 
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planned sequenc e o f concep t o r interr elati onshi p o f subj e c t 

matter. The same str engths and we aknesses c a n b e obse r ved 

in o the r e xperiments with ungrade d teaching programs or 

smorgas board elective programs. For example., "English by 

Cho ice " is a title given to an approach t hat permits students 

to se lect the English classes they need and want. Sometimes 

more than thirty-six options are given to the students in a 

scheduling that requires reassignment every nine weeks. 

Criticism of these approaches is based on the recognition 

tha t they emphasize the student's interests rather than the 

integrity of the subject matter, and often provides neither 

guidance nor serious thought for the s t udent. A fu r ther 

problem has been the fragmentation that results from stress 

o n separate courses taught in nine-week blocks, a practice 

which suggests that all English materials have equal value, 

that no sequence or plan is necessary, and that students 

should be permitted to select such potpourri with almost 

complete freedom. 

Despite the widespread ineffectiveness of most 

experimental programs, several innovations seem to have 

special merit: special English study halls, organized read

ing rooms or English laboratories, the individualization of 

instruction, and the introduction of humanities concepts. 

The advantages that many programs offer in working 
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individua lly with students o r i n s ma l l g r oups are i mmeasur

able . Unfortunately the e xcelle nt benefits o f t hese pro

grams have not been available usua lly to t he terminal or 

vocationally-oriented students. Indeed, one of the most 

exciting developments in the current En g lish p r ogram is 

the growing recognition that special courses a r e needed 

for the non-academic student as well as the gifted aca

demi c one.42 Therefore, vocational English, business 

Engl ish, and career-education programs are being imple

mented with great success. With emphasis on the practical 

uses of English skills for work, school, and social situ

ations, these programs incorporate modern media as learning 

material and provide great variety of speaking, writing, 

listening, and reading opportunities. 

In these ways, then, the many threads of English 

instruction are interwoven to provide the student the 

English skills on which he must rely whatever his vocation 

may be. The imperative of finding and implementing better 

ways of achieving the ends is urgent, as Norman Cousins 

recognizes: "Hope today--and it may be the only hope--

resides in the world-wide emergence of the articulate and 

. . . . t' 1143 communicating ci izen. 

42squire and Applebee, pp. 204-236. 

43Norman cousins, Saturday Review, August 29, 1964, 
quoted by Henry B. Maloney~ New Engli~h, New Imperatives 
(Champaign, Illinois: National Council of Teacners of 
English, 1971), p. xi. 



CHAPTER III 

PROPOSED PHILOSOPHY AND PROGRAM FOR AN 

ENRICHED ENGLISH CURRICULUM 

Ah, but a man's reach should exceed his grasp, 
Or what's a heaven for? 

--Robert Browning 

It will require more than the classic oracle or 

the modern computer to determine the future of the high 

school English program with absolute certainty. There do 

seem to be definite indications, however, from recent 

studies, prudent observation, and actual experience that 

the program of the next several decades will include a 

more flexible curriculum than currently exists, more 

clearly defined objectives than have yet been articulated, 

and more emphasis on process than on content. The teaching 

of literature in the future will reflect great variety in 

content and organization; there will be stress on the 

process of written and oral composition, and language study 

will be broadened. Multi-media and multi-sensory learning 

will receive greater emphasis than printed materials today 

receive; students will receive more individualized instruction; 

- 48 -
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private industry will play an important part in developing 

new educa tionaJ. facilities and programs; increases in know -

ledge will necessitate new methods of retrieval; and school 

dis tricts will assume more responsibility than they now 

ass ume for the preparation of teachers and modification of 

present credential and tenure requiremen ts. 1 

In accordance with the philosophy and goals of 

English education described in the preceding chapters and 

with the forecast for the immediate future, I offer the 

fol lowing proposal to enrich the English program for Graham 

High School, where I am departmental chairman and the twelfth

grade English teacher. Four years of English will remain the 

requirement for high school graduation, but the program 

planned within the guidelines of the Texas Education Agency2 

will provide flexibility of subject matter and presentation 

as well as clearly defined objectives. Effectiveness depends 

upon the following considerations. 

For most students and parents, the teacher of English 

is the symbol of English learning; a~d it is important that 

lEdmund J. Farrell, Deciding the Future: A Forecast 
of Responsibilities of Secondary Teachers of Englis~, 1970 -
2000 A. n. Research Report No. 12 (Urbana, Illinois: 
National Council of Teachers of English, 1971). Throughout 
the report, Farrell examines the various points in detail. 

2see the current minimum requirements issued by the 
Texas Education Agency. 
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he assume his role with clear recognition o f his responsi

bi lity to his student, his discipline, and society. It 

be comes increasingly important that he be well prepared 

academically in his field, that he continue his scholarly 

and professional reading and growth, and that he learn 

better to interpret the impact of contemporary culture on 

hi s students and society. The challenge to teach high school 

English is more awesome than heretofore, perhaps because so 

many agencies on which society has depended to transmit 

ethical values, cultural heritage, basic skills, and critical 

judgment have relinquished or lost their opportunities. The 

discipline of English emerges as the most feasible framework 

in which to present the heritage of human thought, the possi

bilities for -human greatness, and the individual's role and 

responsibility to himself, his soc~ety, and his God. Because 

the teacher within this discipline deals with the ideas and 

feelings of the greatest thinkets of all time through liter

ature, he, more than most teachers, has the power to change 

lives for the better, to enrich and inspire, or to have the 

student leave his classroom considering English a dull, 

narrow, useless subject. The marvels of our electronic 

technology must be harnessed imaginatively to help present 

and evaluate the human condition and to prepare the student 

to reach his highest potential. The English teacher is a 
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succes s not just b eca u s e he can make Hamlet live f or his 

student s b ut because he can see k a nd e nco urag e exc e llenc e 

in e ve ry stude n t . Great wisdom, imagination , and pers e

verance are required to translate dreams and i n sights into 

curriculum gu ides and classroom experien c es . Even the best 

programs must be evaluated continual ly in terms of need and 

interest for the student and society. Only through such 

continuous evaluation may the philosophy and goals proposed 

earlier indeed be achieved. My experiences and observations 

growing from thirteen years of teaching English, reading 

extensively, attending professional meetings, and visiting 

other school systems lead me to make the following recom

mendations for an ideal English program for a high school, 

s uch as Graham High School, with an approximate enrollment 

of 700. 

The members of the English faculty would have majors 

or strong minors in English; would be interested in continu

ing their education through in-service training, workshop, 

graduate work , and individual study; would read widely (the 

English Journal, NCTE/ERIC materials, and other professional 

materials as well as a broad spectrum of contemporary and 

classical literature); would possess warm, responsive person

alities; would have attractive, well-groomed appearance and 

an untiring, genuine desire to seek and to share knowledge 
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wi t h s t udents , their colleagues , and t h e publ ic . The members 

of t he English departme n t would b e lo c ated t ogether spa ti a lly 

i n the build ing so that stude nts and faculty could easi l y 

c on f er and could use library facilities, audio- visual facili 

ties, typing and duplicating equipme nt, and the auditorium 

with a minimum of confusion. The library would approximate 

the minimum standards of the American Library Association 

f or high school libiar£es; it would afford a wide variety 

of audio-visual materials, equipment, and a creative and 

patient librarian with initiative for acquiring resource 

material for independent study. Paraprofessional help 

would be available to aid the English teacher with routine 

typing and clerical duties. This assistance would allow 

the classroom teacher more time for individual conferences 

with students and for planning. 

The proposed English curriculum would be created 

through the cooperative planning of English teachers in the 

system with pertinent help from the administration, other 

educators, and the state licensing agency. The curriculum 

would follow a spiral sequence which had begun with the 

kindergarten and which had clearly defined objectives lead

ing toward business competence or graduate school. The 

subject matter and approach at each level would be correlated 

so that the components of English would be taught in 
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sensitivity to the needs of the culture, the student, and 

the discipline. The four years of English required for 

graduation from high school would be taught by teachers 

who had not more than four classes of a maximum of twenty

five students each. The budget for the English department 

would be sufficient to provide supplementary classroom 

materials--books, paperbacks, dictionaries, transparencies, 

overhead projectors, filing cases ~nd bookcases, and bulletin 

board rnaterials--as well as to develop a strong professional 

library. The classrooms would be attractive, comfortable, 

and adaptable to various groups and purposes. Regular meet

ings of the department members would be scheduled to permit 

exchange of ideas, problems, and plans as well as to provide 

-
in-service training. 

As the student entered the_ first year of English, 

in the proposed plan he would take a diagnostic test which 

would determine the student's abilities in the fundamentals 

of reading, language, mechanics, and . usage. A special 

ungraded developmental reading course would be available 

for students at any level who needed help to improve their 

reading speed and comprehension. On the basis of test 

scores, middle-school records, counseling, and student 

conferences, the student of English I would be assigned 

either a basic or a standard class. The basic English I 
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course would s erve t he student who n eeded additiona l s k i lls 

with fundamentals; he woul d spend the year reviewi n g t he 

principles of grammar, mechanics, and u s age at a slower 

pace than in the standard English I course. The proposed 

English I standard course combine s much that is now taught 

as i t a r ticulates the component s of Engl ish around the 

teac h ing of literature for appreciation and understanding 

of human personality--the individual and his search for 

identity--and the basic genres--drama, poetry, short story, 

novel, and essay. Reading lists provide a basii for the 

student's selection of a minimum of six books for outside 

reading to supplement classroom reading from an anthology 

and paperbacks. The teacher will select the format for the 

book reports; stressing in every case the genre, subject 

matter, style, author, and evaluation. In this way students 

can gradually develop critical judgment and an awareness of 

the basic structure of the work. Supplementary reading too 

from the library or the student's own home, especially 

selections of contemporary literature, can augment a text. 

The excellent audio-visual materials available within 

schools and regional centers, or local resource persons 

will augment classroom materials and presentation. Edu

cational television and selected commercial television 

already afford rich resources to teach language, composition, 
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and li terature and t o help the student develo p critical 

judgment of subject matter and style on t hes e exis ting 

resources the teacher of English may build. As he presents 

selections of poetry, novel, drama, short story, and non

fi c t ion, he can develop awareness in the student of the 

principles of rhetoric (speaker or writer, audience, and 

subj ect) and language levels of appropriateness. The 

teacher should insist on mastery of the fundamentals of 

sentence structure; he should emphasize the development 

of a controlling idea (topic sentence or thesis) and of the 

paragraph by various methods (by example, reason, and com

parison and contrast) into the short essay. A detailed 

study of one or more media could be an excellent unit for 

correlating the ideas of man through the ages with those 

of the present as expressed in various forms (genres). 

Traditional and modern literature, both written and oral, 

can enhance the teaching of language usage and word study 

and can provide vocabulary enrichment. At this level and 

throughout high school, the teacher should discover through 

observation and testing those students who may need challenge 

and should plan individualized contracts or study programs 

which can enrich the student's education. 

At the beginning of the second year of high school 

English, the student would again take a diagnostic test to 
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dete rmine whether he should proceed at a slow pace or should 

enroll in a standard English II clas s . Again, the teacher 

should articulate the components of English around a study 

of literature with emphasis on comprehension and appreciation . 

The short story, novel, nonfiction, drama, and poetry might 

b e taught through either of two approaches: an international

s cope approach or a thematic approach. The thematic approach 

may highlight adventure, science, or other selected interest 

f ield ; the international-scope approach considers selections 

f rom different countries and different cultural backgrounds.3 

An intensive review of grammar principles for this level 

would emphasize basic transformations and agreement, parallel 

f orm , and methods of subordination and coordination. Variety 

o f oral and written composition should build upon the well

constructed paragraph developed by -concrete detail, examples, 

r easons, and comparison and contrast. Intensive study of 

the use of the dictionary and of vocabulary is a vital part 

of language development. Critical r~views of books, tele

vis ion programs, motion pictures, and plays will provide 

subj ect matter for composition. The teacher should provide 

ins truction on basic principles of outlining and should 

require short outlines with all essays. Creative writing 

3J. N. Hook, The Teaching of High School English, 
third edition (New York: The Ronald Press Company, 1965), 

pp. 1 33-142. 
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opportunities s hou l d include the writing o f o rigina l poe t r y, 

s hort stories, essays, articles, and o ne-act plays f or pub li 

cation in the school literary magazine. The study of the 

newspaper and a unit on the mythology of Gre ece and Rome 

would be appr opriate at this level. The teacher should 

r equire a minimum of six books for outside reading during 

the year; the students should make selections from approved 

r eading lists and should include a balance of fiction and 

nonfiction. The teacher should require the memorization of 

a minimum of one hundred lines of appropriate prose and 

poetry. The teacher should employ modern media effectively 

t o e nhance understanding and competence in English principles. 

Diagnostic testing and counseling at the beginning 

o f the third year of high school English would again deter

mi n e whether a student should pursue the basic course or 

wo u l d be eligible for elective courses or independent study. 

Students who have creative, responsible temperaments may 

e l e ct to pursue, under the teacher's regular and careful 

supervision, independent research and study which may substi

t ute or supplement the basic course of study. The English 

I II course of study evolves around the study of the American 

li terary heritage. Here, as with the first- and second-year 

courses of study, enrichment materials must include appropri

ate selections of music, art, and history that correlate the 
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ideas and feelings described in l i terature . Mos t secondary 

school l itera ture books adopted for state tex tbooks provide 

excellent suggestions for supplementary humanities-s tudy 

that would correlate with the teaching of literature, 

language, and composition. Throu gh these suggestions the 

teacher has a wealth of written and . audio-visual media 

material available which will make the American cultural 

heritage study an exciting experience. In this program 

especially various opportunities exist for team teaching 

wi th the American history teachers, the art teacher, music 

teacher, or others to show the richness of American life 

and thought. Careful planning will avoid fragmentation and 

c onfusion and keep uppermost in the student's mind the 

s equential articulation of language, literature, and compo-

sition. 

Those students eligible for independent study could 

pursue thematic or genre-structured studies through units 

of worthwhile material based on movements (naturalism, 

romanticism, realism), vocations, historic epochs, or great 

sys tems of thought. The language unit of study at the 

English III level stresses dialects, sophisticated structural 

patterns of sentence formation, and etymological-linguistic 

for ces that have particularly influenced American speech. 

outside reading of a minimum of six books per year should 
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augment class room study of at leas t two novels, two plays , 

poetry, nonfiction, and short stories. Original work in 

the various genres should be encouraged and more critical 

analysi s of the given work should be required. The teacher 

should instill essentials of the critical process; techniques 

of identification of voice, thought, and audience should 

underlie the organization of the student's oral and written 

composi tion. The teacher should introduce basic research 

techniques, i.e., formation of a thesis statement, organi

zation of material to support thesis, outlining, preparation 

of note cards, footnotes, bibliographical data. Students 

s hould prepare a short research paper ( five pages) reflecting 

s ome aspect of American thought and culture. The memorization 
-· 

of meaningful passages of prose and poetry from American 

li terature should be required. 

Teachers should provide students who are assigned 

independent study carefully prepared unit guidelines and 

conference time to evaluate problems . and progress. As with 

regular classroom instruction, teachers shall make clear a 

definite system of evaluation, one that provides for both 

written and oral tests that require both definite facts 

a nd interpretative, critical judgment on the part of the 

student. 
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I ndividual file folder s o f the student 's work 

pro vide concr ete evi dence of progr ess and a b a s is f o r fai r 

evalu ation of work by the student, the teacher, the counse 

lor , o r . the parents c They also provide an excellent basis 

for p resenting the English progra~ to luncheon clubs liter

ary clubs, and during public school week open house. 

By the junior year, the high school student has 

usually affiliated with various school organizations and 

has usually developed special interests in artistic, 

vocational, and academic fields. These activities should 

be encouraged and directed. Participation on the staff of 

the annual, newspaper, and literary magazine may provide 

class credit in an elective-course format, or it may be 

club-oriented. These activ{ties, as well as other school 

a nd church and civic activities,will give the student 

additional opportunities to practice his skills in speaking, 

writing, reading, and listening and will do much to motivate 

h is contributions to classroom discussion and to developing 

h is powers of expression. 

The student in English IV should have choices after 

diagnostic testing as to whether his abilities and interests 

would best be served in a class having a vocationally

oriented, a college-bound, or an independent-study format. 

Skills of reading, writing, speaking, and listening are 
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common to all English courses. Not only s kills but subject 

matter must reflect selection, ~iscrimination, and correlation. 

The re lationship of matter to the sequenti~l development of 

human thought and action : a nd to the structure of a particular 

form of expression should .be clear ly e v ident. The program 

should provide e xperiences with art, music, philosophy, and 

h istory , and should develop the student's proficiency in 

various forms of discourse and in organization of ideas for 

l ogical meaning and use. 

The college-bound student should read at least three 

plays, two novels, and representative examples of poetry, 

biography, essays, short stories, and history, through which 

he will develop the ability to analyze the structure, 

content, and style according to definite rhetorical principles. 

The standard college-bound course may be taught thematically, 
/ 

historically, by genre, or by any combination of these modes 

as long as a sense of sequence and development is apparent 

to the student when he completes the course. The student 

should be proficient in developing a thesis statement by a 

variety of forms of discourse with logic and variety of 

style appropriate to the audience, speaker, and subject 

matter. He should master the elements of formal research: 

the thesis, outline, note cards, footnotes, and bibliographical 

data. He should further learn how to organize and evaluate 
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ma t erial and how to pre s e n t ide as with clarity, accuracy , 

and styl e . He should p repare a research paper bas e d o n 

eith er lite rary o r vocatio n al s ubj ect matte r . 

Al t hough the s t udy of l iterature u sually focuses on 

Engl i s h literature, supplementary and elective courses should 

p rovide at least sampling of t h e h umanisti c tradi tion th r ough 

the c u ltures of ancient Greece a nd Rome, the medieval period, 

t he Re anissance, and the En lightenment . The study of modern 

li te r ature should employ the media both as subject matter and 

a s tools, and discrimination should be developed in assessing 

i t s values. Units on television, radio, and motion picture 

should be subjects of study in themselves. 

Although the study of language at the senior level 

usually avoids any detailed study of granunar, appropriate 

review of methods of subordination _ and coordination of ideas 

for appropriate expression, a thorough study of the history 

of the English language, and an appreciation of the flexi

bility and richness of English should be stressed. Carefully 

correlated vocabulary study should augment each unit. One 

student of language has observed: 

It is not to be expected that everyone should be a 
philologist or should mas~er.the technicalities of 
linguistic science. But it is reasonable to assume 
that the liberally educated man should know some t hing 
of the structure of his language, its position in the 
world and its relation to other tongues, the .wealth 
of its vocabulary together with the sources from 
which t h at vocabulary has been and is being enriched, 
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and in general t h e great polit i cal, social, and 
cul tural in f11..1.en ces whi ch have combined t o make 
his language what i t is. 4 

Thus the cours e of study fo r s e nio r Engl ish af f o r ds 

many oppo r tunities fo r the int e gra t ion o f the components of 

li terature, compos i t ion, and lan guage in v a rious ways; the 

c ourse of study utilizes mode r n me d i a and r equire s oral 

a nd written expression in single and group formats. In 

t hese varied and rich wa.ys, the best skills and interests 

of each student can be exercised so that when an evaluation 

of his competence is made, it can be with the assurance that 

h e and the teacher and the subject matter have had the broad

e st base. Testing, therefore, should involve not only a 

comprehensive written unit test which provides both objective 

and essay-type questions but also daily observation and test

ing of the learning process. At the end of the unit the 

student and the teacher should feel a sense of achievement 

that learning and skills have been perfected. 

One unit of study which provides interaction for the 

college-bound student, either in a classroom situation or 

through independent study or through a combination of the 

two is the following unit outline for the teaching of medieval 
I 

4Albert c. Baugh, A ~istory of the English Language 
(New York: Appleton-Century-Crofts, Inc., 1957), p. 11. 
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ma n through Chauce r's Canterbu r:>-: .. !ale~ o I have chosen this 

particular unit because it permits correlat ion of matters 

of language, rhetori c, literature , composition, and the 

oral tradition within a romantic setting which students 

enj oy and through which they readily recognize universal 

applications to life, literature , and thought. The objectives 

and teaching procedures are numbered to provide guidelines 

for gifted students, who use this outline for their inde 

pendent study. 

Medieval Man: Chaucer's Cant~rbury Tales 

Objectives: 

1. To create awareness of the changing language and of 

Chaucer's role in establishing the dialect of four

teenth-century London as the forerunner of Modern 

English and the influences of the period on the 

vocabulary (French, Latin, Anglo-Saxon). 

2. To develop an understanding for the culture of the 

medieval period and the extent to which Chaucer 

speaks for his time in creating representative 

figures from English life: religious, economic, 

social, and moral. 

3. To relate the universal qualities of human nature 

found in the Canterbury pilgrims to other times 

and peoples. 
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4. To help students appreciate Chaucer's contr i bution 

to the literature of hi s own and later tim~s. 

5 .. To examine Chaucer's u se of humor , satire, and 

irony in treating the evils of his time and to 

appreciate his narrative and descriptive gifts and 

his mastery of literary forms o f his period. 

6. To study the poetic forms Chauce r used, especially 

the iambic pentameter rhymed couplet, and to recog

nize the French influence on his rhyme, meter, and 

stanza. 

7. To practice some of the composition skills illus

trate d by Chaucer. 

Materials: 

Pooley, Robert c., and others. England in Literature.5 

Film, Medieval England; filmstrips, recordings, passages 

from the Prologue to the Canterbury Tales; slides by 

resource persons; pictures~6 

Transparencies for overhead projector to explain 

fourteenth-century language characteristics. 

SAnthology used in the writer's high school; any good 
twelfth grade anthology on the state adopted list could be 
substituted. 

6Regional film centers of the state agency provide 
listings of films, filmstrips, recordings available to the 
school. Local resource persons who have traveled abroad or 
have collected materials are pleased to bring visual presen
tations to augment the teacher's materials. 
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Library re ference material and outside reading (See 

bibliography in t ext and school libr arian). 

Vocabulary St~1dy (To supplement the vocabulary recordings 

that accompany text by Scott , Foresman) .7 

Critical Terms 

fable 
romance 
exemplum 
genre 
satire 
irony 
rhyme royal 
iambic pentameter 
raconteur 

~equired Reading: 

Historical Terms 

feudalism 
chivalry 
pilgrimage 

General Terms 

avarice 
cupidity 

Pooley, Robert C. and others, England in .Literature. 

(Textual background, Prologue, and "The Pardoner's 

Tale.") 

Supplementary Reading: 

"The Knight's Tale," "The Nun's Priest's Tale," or others 

of choice from the Tales. 

One book selected by bibliography in text or approved 

fiction or nonfiction relating to the medieval period 

(as Scott's Ivanhoe, Marchette Chute's Geoffrey Chaucer 

of England, or Eliot's Murder in the Cathedral. 

7 Readers will observe that the terms (his.torical, 
critical, and general) are those needed to study the material 
with complete understanding. 
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Teaching_ Procedures : 

1 . Divide c las s i nto g r oups fo r p ane l r e p o rts t o p r ovide 

informat i on of the fo llowing points (a l t ernate p l an: 

· class lect ure or i n dep e ndent r e sea r c h ): 

a. Histor i cal background of the pe r iod (Norma n 

Conque s t, feudalism, chivalry, gu ilds ). 

b. Th e medieval church (pilgrimages, crus ades, con

flict between Henry II and Thoma s a Becke t, 

Canterbury Cathedral, cultural influence s on 

learning, social and poli t ical structure, art, 

architecture) . 

c. Chaucer's life and purpose in writing the 

~anterbury Tales. 

d. The art, music, dress, sports, food, social 

customs, occupations, education, and drama of 

the period. 

e. Medieval manuscripts .. 

f. Introduction of printing (Caxton and Press) and 

its effect on oral tradition. 

2. Show the film Medieval England or the filmstrip 

Chaucer's England to illustrate the various aspects 

of medieval life. Discuss characteristics and 

similarities and disparities with modern time. 



3. Play recordings and use transparencies to supplement 

textual e xamples of the changes in the language 

since Beowulf and then since the Prologue and compare 

the modern English trans lation. Poin t out the pro

nunciation characteristics, instances of the Great 

Vowel Shift, and other appr6priate etymological 

changes. Relate the sounds and rhythm to the language 

of Chaucer's time and show how it reflects the com

mingling of Anglo -· Saxon, French, and Latin vocabu

laries. Good recordings of the first eighteen lines 

of the Prologue are available and some students will 

want to memorize them. Develop vocabulary study here 

in preparation for reading of Prologue and "The 

Pardoner's Tale." 

4. Have students assume roles of the Canterbury pilgrims, 

read their lines, and through role-playing, clarify 

characterizations of representative fourteenth-century 

humanity with understanding of varied methods of judg

ment: physical, moral, social, economic. Encourage 

discussion on the universal nature of mane Have 

contest (oral or written) to test the accuracy of 

their identification of pilgrims and their character

istics. Use a filmstrip of pilgrims. Students should 
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keep brief written descriptions of pilgrims with 

their notes. 

5. After students have recognized the framework of the 

pilgrimage which affords such variety of literary 

fo r ms . and have read "The Pardoner 's Tale" as example, 

review the elements of nar ration and di scuss the 

setting, characters, plot, and theme. Students who 

have read other tales may report, and the students 

may compare the fable genre of "The Nun's Priest's 

Tale" with the romance genre of "The Knight's Tale." 

The teacher should point out the structure of the 

short story that is later to evolve from this 

exemplum. The rhetorical principles of speaker (or 

voice), audience, and subject can greatly add to 

understanding of Chaucer's artistry. Point out that 

the basic story was an ancient oriental one which 

Chaucer adapted with consununateskill to his purpose. 

The teacher should explain that the practice of using 

the work of another artist was accepted and that 

Chaucer's skills in selecting representative types 

of literature and in using them with great artistry 

are most remarkable. 
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~ctivities and Composition: 

Each student mus t select at l eas t one act i v ity f rom 

the f o l l owi ng: 

1. ·Make a map of the pilgrims' journe y, dres s figu r es 

as pilgrims or by other artistic means i l lustrate 

the pilgrims and events from The ~an te rbury !~les , 

Chaucer's life, or the medieval life and time. 

2. Prepare a report for the class using audio - visual 

materials to explain any of the other stories from 

The Canterbury Tales or other related matter of the 

period. 

3. Prepare a dramatic sketch; television, documentary, 

or radio conunentary; or other oral presentation of 

the Prologue, one of the tales, or a narrative in 

the voice of a pilgrim of events during the pilgrim

age. As an alternate assignment create a modern 

adaptation based on the framework Chaucer uses for 

his Tales. 

4. Write an essay of three to five pages in which you 

compare or contrast medieval man and the medieval 

hero (as the Knight) with a man or hero of any 

other period (Anglo-Saxon or modern, for example). 

5. Prepare a character study of three to five pages 

of any one of the Canterbury pilgrims or a comparative 
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study o f two pilgrims, showing their s trengths and 

weaknesses by citing specific r eferences to support 

your ideas. 

6. Form an opinion about Chaucer 1 s treatment of some 

moral principle; by specif ic r eferences to t he 

Prologue and the Tales supp?rt observations. 

7. In either prose or poetry prepare a modern adaptation 

of Chaucer's Prologue or a tale which represents 

typical twentieth- century human nature in a setting 

where a cross-section of American humanity can be 

found. (For example, a Cowboy football game, Love 

Field terminal, Six Flags). 

8. In the light of your knowledge of Chaucer's Middle 

English era, compare or contrast conditions of the 

Anglo-Saxon times with those of the modern period. 

Suggested specific topics for comparison are: the 

church, education, the position of women, and 

occupations. 

The preceding unit is especially appropriate for 

the gifted or average students who are college- bound. 

Unfortunately, one of the most neglected areas of English 

e d~cation is an adequate program for the terminal, vocation

ally-oriented student.8 Often such a student is not a slow 

8squire and Applebee, pp. 246-247. 
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learner but an underachiever who may be motivated to do 

work o f competence if no t excellence if a p rog-raJn which 

meets his needs and i nterest s is presentea . 9 Teachers who 

have provided practical approaches to the English components 

with in the framewo rk of the work ethic h ave achieved remar k

able results. Focus on the wo rk ethic has become a major 

concern with the current career- education program being 

implemented into the Texas schools. The followi ng unit 

outline is suggested for a senior-level career English 

clas s. 

Getting and Keeping a Job 

Objective s: 

1. To prepare the student to seek and hold employment 

successfully through a clear understanding and 

mastery of the procedures and responsibilities. 

2. To help the student recognize and organize hii data 

for job applications, interviews, and investigation 

of the job market so that he may fulfill actual 

employment criteria. 

3. To offe r students opportunities for research into 

the needs of the job market, particular vocational 

fields, and the roles of employer and employee. 

9see Ellen Gray Massey, "Wanted--English for 
Vocational Students," English Journal, 60 (1971), 116-120. 
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4. To develop and p ractice skills of reading, listen

i ng, speaking, a nd writing required fo r emp1oyrnen t 0 

Materials: 

Films and filmstrips available from indus try on 

employment techniques~lO 

Application forms, personnel data sheets, appli

cation letter forms, and mi s cellaneous duplicated 

data on employment records; transparencies . 

Guest speakers, including vocational counselor; 

resource persons. 

Daily newspapers and library reference materi a ls. 

Bulletin board materials. 

Teaching Pr ocedures: 

1. Introduce the unit by generating discussion of jobs 

that members of the class have held and do hold. 

Following descriptions of types of jobs in various 

lines of employment, advantages, limitations they 

have experienced in their work, sum up the issues 

(on overhead projector or board) of such matters as 

' skills required for present and future employment; 

education and training needed; personal traits needed; 

lOpilms, filmstrips, and recordings as well. as resource 
persons and p rinted materials are available from local business
men, i ndustry (Texas Electric, fo~ example), and the :egional 
media centers of the state education agency. Check with the 
school librarian for listings and suggestions. 
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working conditions, procedures for employment, a n d 

o ther related points~ The use of bulletin boards 

that point up job opportunities wil l develop and 

direct thinking. 

2. Show the mo s t current film available. Discuss points 

illustrated and ways in which the film points dif fer 

from or support the student's experience. Discuss 

reasons for job employment; immediate and long-range 

goals; and consideration of skills, interests, work

ing conditions, health limitations, and other facto rs 

that influence type and preparation for employment. 

3. Invite the vocational counselor to visit the class 

and to bring written materials that the students 

can use during unit study and for personal research. 

Be sure that the counselor stresses job opportunities 

immediately and locally available and those that 

require additional training and education. In 

addition, be sure that he discusses the reasons for 

certain qualifications of age~ health, education, 

and citizenship, as well as the reasons for refer-

ences. Review factors to be considered regarding 

employment testing available, research, and experience~ 

The counselor should explain criteria helpful in 

selecting a vocation. A question-and-answer period 
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should follow. In subsequent individual conferences 

the couns elor may help each student. 

4. Have students arrange (in personal-data folders fo r 

their own use) the infor mation needed for all employ 

ment records: facts of age, health, family, and 

education; work experience, with dates, description 

of duties , salaries, and reasons for leaving, social

security number, and references. Be sure that eac h 

student has a clear understanding of the purpose and 

value of each aspect, especially in regard to choice 

of references and to language used in application 

forms .11 

5. Mimeograph typical application forms for employment 

and have each student fill one out in class; review 

the principles of neatness, completeness, conciseness, 

courtesy, integrity, and general terminology. Review 

how best to express reasons for leaving employment, 

how to apply for a position, · and how to analyze 

personal qualifications for work in various areas. 

Discuss job psychology from the point of view of 

both the employer and the employee. Discuss standards 

of neatness and personal grooming as required in the 

llLocal businessmen will provide sample application 
forms which the teacher can use or adapt to cover the basic 
information necessary. 
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business world. Furnish additiona l application 

forms and administer tests to determine abilities 

o f students to read and interpret directions . 

6 .. Prepare vocabulary study to cover terms which the 

stud~nts will use in making application for employ

ment and in seeking a nd holding a job. The list 

should include such terms as recommendation , 9ppli

~a1:-j..on, pers~nnel, r e ferences_, §~preciate , c<::_~_§_~der

at i on, ethnic, affil iation , ernp~oyment, positio~, 

resume, insurance, social security_, allergies, 

appoi~~ment, experience, and education. 

7. With the use of transparencies review real model s 

of application letters; review also the parts of a 

business letter: heading, inside address, sal utation, 

body of information (facts of position for which 

applying, personal data, education, experience, 

references, and interest in interview, closing, and 

signature. Stress the necessity for courtesy, con

ciseness, and completeness of information, correctnes s 

of form and content, and appearance. Have each 

student select a classified advertisement of a 

position for which he feels qualified to apply; have 

him prepare a letter of application with accompanying 

envelope. Carefully review the student's letter with 
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him, having him correct and prepare fur the r l etters 

a s neces sary . Suggest e i t he r r e al or f ictitious 

situations for further p r actice in l ette r writing 

and analyze the letters wi t h the student writer for 

accuracy, appearance, and a ppro priatene s s. 

8. Follow the letter of application by simulating for 

each student a jo~ interview , let t ing him perform 

at various times the roles of applicant, employer, 

or personnel director. Review and di s cus s app ropri 

ate dress, data, and business etiquette. Class dis

cussion of strengths and weaknesses of i nterviews 

may clear up difficulties and give students confidence 

in real situations o 

9. Students should research opportunities for work in 

the given area for either immediate or long-term 

employment to determine the education, skills, working 

conditions, salaries, possibilities for advancement, 

and advantages and disadvantages of any given field, 

especially the future of the field. From research, 

each student should prepare a written report of 

three to five pages and an oral report for the class. 

From these reports, the student should have a good 

understanding of the considerations for present and 

future job placement in his commun ity. 
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10. Invite resource persons to form a panel to describe 

positions and employment practices. Question- and

answer time should follow panel pres e ntations. 

11. Evaluation of the unit should be based on daily 

observation of the student's participation in 

individual and group activities, his written work, 

and his oral as well as written composition. A 

written test on the unit should require the prepa

ration of a job-application form, application letter 

and envelope, written essay on the results of the 

field the student researched, and general consider

ations for getting and holding a job as discussed 

in class. The teacher should grade the spelling, 

punctuation, sentence structure, and appearance of 

the paper. 

Although the vocationally-oriented student presents 

different types of challenges, he shares with the gifted or 

average college-bound student a great desire to see relevance 

in his learning. Many students today feel alien to any 

literary or cultural tradition that older generations take 

for granted. Educators may fail if they expect to teach 

students by methods previously effective, yet they will also 

fail if they deny their responsibilities to the English 

discipline and society and simply compromise for "togetherness." 

As James Sledd has observed: 
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As soon as we're old enough to know inwardly that 
we're not irrunortal, we know that literature defeats 
death. Good books will do more for our students' 
souls than we can; but maybe we can introduce our 
students to good books. . . Man is the speaking 
animal; his beginning was the word; and making fine 
things with words is of his essence. Good books, 
and the experi ence of them, and the wisdom and 
delight the experience may give, are still even so 
much more important than the gross national product • 

. Any curriculum is a good curriculum if it 
leaves good teachers free to help their students 
make what they can with their words; free to help 
them see what the real makers have made with theirs. 12 

The English program of tomorrow must be a synthesis 

of knowledge, experience, time, administrative support, and 

endless hard, dedicated work. 

12James Sledd, "Comment for Comment," Educc3.tional 
Cornment/1968, Ideal Design for English Programs (Toledo, 
hio: The University of Toledo, 1968), p. 17. 



CHAPTER IV 

EVALUATION OF FINDINGS AND PHILOSOPHY FOR 

ENRICHMENT OF THE SECONDARY 

ENGLISH PROGRAi\1 

English is the quicksilver among metals . 
mobile, living, and elusive. Its conflictinq 
emphases challenge us today to look for a new 
coherent definition. 

--John Dixon 

Thought-provoking research and rewarding teaching 

experience have resulted in a synthesis concerning the 

teaching of English at the secondary level embodying 

certain principles. The principles, nine in number, we 

may now restate. 

First, the English discipline is indispensable: 

through it the student most effectively develops practical 

skills and aesthetic values. The mastery of reading, writ

ing, listening, and speaking skills is essential for compe

tent human communication; knowledge, · pleasure, and inspi

ration derived from the examination of human thought and 

feeling recorded in literature and the other humanities 
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contribute to the individual maturity neces sary to transmit 

and to advance one's culture and the human race with order 

and creativity. 

A spiral, multi-component sequential curriculum 

from kindergarten through graduate school should be structured 

for the study of English so that the student may realize 

practical and aesthetic goals. This sequential program must 

continually be reappraised in the light of improved knowledge 

and need. It should neither compromise academic standards 

of excellence nor neglect the utilitarian and ~ocational 

aspects through misguided or myopic cultural and professional 

snobbishness. 

Teachers qannot teach what they truly do not know; 

they need the most discriminating academic, professional, 

and practical experience coupled with personality and com

mitment to continue their learning in the light of current 

experience. 

English educators at the secondary level must find 

ways of better using the knowledge and skills of academic, 

technological, industrial, and social fields. Careful 

research, development, and evaluation standards must come 

from dialogue which examines the problems and develops the 

solutions and tools for learning. 
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Traditional tools of learning must be supplemented 

with the technological improvements of popular media and 

instructional hardware and software for more effective teach

ing. Television, motion pictures, radio, recordings, and 

other electronic media can serve as both subject matter and 

learning tools. These media provoke a close study and use 

of the principles of rhetoric and logic and of the oral 

tradition. 

Flexibility, change, and experimentation--all 

necessary ingredients for growth--must be not ends but 

channels for improvement. Inestimable benefits result 

from careful planning. 

The best rationale for learning lies in innovative 

teaching which develops the student's creativity, knowledge, 

character, and skills to their highest potentials and which 

raise the level of the human spirit. 

Better standards of competence and methods of evalu-

ation need to be designed to determine the performance of 

the student, the teacher, and the school. 

Finally, close understanding and working relationship 

need to be fostered among persons involved in the business 

of learning: the student, the teacher, the parent, the 

school board member, and the administrator. 
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These foregoing principles reflect the reasons 

fo r feeling exhilaration and a sense of challenge about 

the teaching of English at the secondary level. However, 

I would inject a note of caution lest we come "unwashed to 

the feast. 111 
The wise modern educator will see that students 

mas ter both the fundamental skills of communication and the 

matter to be communicated in proper order and sequence. 

Today the student needs a total English experience; he needs 

a multi-component discipline consisting of literature, 

language, composition, and oral communication. To achieve 

max imum results, the English program needs to be presented 

through a sequential spiral curriculum that takes the 

student from kindergarten through graduate school. Skills 

a nd insights to be taught can be divided into science com

ponents (such as linguistics, communication, and literature) 

a nd art components (such as the act of composition) .
2 

This 

analysis reflects the duality of the English discipline, 

combining as it does the freedom of the artist and the disci

pline of the scientist. The classroom teacher must act as 

a guide and engineer to mesh the components needed by the 

lErasmus in"De Ratione Studii~ quoted by Donald Lemen 
Clark in John Milton~t St. Paul's School (New York: Columbia 
University Press, 1948),J?. 105. 

2Mary columbro Rodger~, New Design.in the 'reaching of 
English (Scranton, Pennsylvania: International Textbook co-:-; 
1968_)_,_p. 4. 
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students in a given class. Generally t he student develops 

through his study of literary history, a nalysis, and criti

cism both subject matter and criteria for judgments concern

ing the work, its historical setting, and evaluation. That 

is, he acquires both skills and insights. He should develop 

mature adult concepts of intellectual integrity, of civic 

responsibility, of the good life, and of ethical and spiritual 

values. The successful teacher is one who--having read much, 

fel t deeply, and thought sensitively--provides his students 

with reading and thoughts that serve as models of humanistic 

values, makes available an atmosphere of rich exchange of 

fee lings and ideas, and stimulates his students to think and 

explore the subject for their own rewards.3 As the English 

teacher endeavors to instill humanistic values and to make 

s tudents aware of their cultural inheritance, he needs to 

remember that there is a great deal of inferior as well as 

much superior material. The study of English should develop 

discrimination -in evaluating the lessons of the past for the 

living of the present in order to fashion a covenant with 

the future. The incomparable opportunity to confront human 

experi ence as portrayed in the literature and humanistic 

3Barrett John Mandel, Literature and the English 
Department (Champaign, Illinois: National Council of 
Teachers of English, 1970), P· 25. 
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tradition--be it in The Canterbury Tales, Hamlet, or J.B.-

e nables the student to examine life styles, ideas, feelings, 

a nd experiencesand to relate them to his own life. The 

sensiti~ity and imagination with which the teacher and the 

s tudent explore the humanistic tradition may determine the 

shape of the future and whether the twentieth century will 

represent the best age or the last age of man. 

To further support his quest for understanding and 

skills to cope with his life situations, the student should 

attain competence in the use of his language, the second 

English component; this goal requires that the student learn 

t he structure, the power, the capacity of his language, and 

the technical bases for the development of languages. 

The rise of language involves the act of composition, 

either written or oral. The composition component embodies 

the freedom basic in verbal performance: the need to create. 

Students who are taught to perceive the world around them 

and to interpret their understanding with competency and 

sensitivity require much broader instruction in composition 

than heretofore provided. 

The fourth component, mass oral conununication, which 

is rich in information and instructional worth, has been 

woefully neglected by the average English teacher. The 

strengths and weaknesses of the various media challenge 
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comparisons; the content provides fascina tion and rewarding 

analysis at every level. Listening to Robert Frost read 

hi s own poetry or viewing the Encyclopaedia Britannica films 

of Hamlet is not just an audio-visual aid experience; it is 

a great creative experience. The National Council of Teachers 

of English has long encouraged the proper understanding and 

us e of mass media; this concern can be noted in the follow

ing statement: 

Newspapers and magazines, radio and television, 
theater and film, public forums and public speeches 
exert a powerful influence on modern life. Young 
people growing up in the modern world should under
stand the nature, power, and control of these agen
cies. They should survey their offerings and be 
capable of choosing the good rather than the less 
good among them. They should develop the habit of 
using these media both for personal enjoyment and 
recreation and for keeping informed concerning 
personal and public problems of local, national and 
world import. 

They should gain the necessary skills in reading, 
writing, speaking, and listening for using mass modes 
of conununication adequately. They should understand 
the techniques of propaganda and the effect of sponsor
ship or of personal bias upon the ideas expressed.4 

With the advent of modern media teachers must reassess values. 

Our cultural heritage also merits re~onsideration. No gener

ation can afford to cut itself off from the wisdom of the 

past. The problem of synthesis will continue to confront 

4commission on the English Curriculum, An Outline 
of Desirable outcomes and Experiences in the Language Arts, 
Communication No. 7 (Chicago: . National Council of Teachers 
of English, 1949), p. 4. 
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educators charged with transmitting humanistic values 

inherent in man's literary records of communication. 

Marshall McLuhan speaks on this point: 

Had the Schoolmen with their complex oral culture 
understood the Gutenberg technology, they could 
have created a new synthesis of written and oral 
education, instead of bowing out of the picture 
and allowing the merely visual page to take over 
the educational enterprise. The oral Schoolman 
did not meet the new visual challenge of print, 
and the resulting expansion or explosion of 
Gutenberg technology was in many respects an 
impoverishment of the culture .... 5 

As the discipline of public communication better 

defines itself, it is apparent that understanding and use 

of classical and modern rhetorical principles are imperative 

to instruct students in how to interpret and communicate 

easily and effectively. Training youth to use the available 

means of communicating efficiently has been a major concern 

in each age of man's development; the modern educator cannot 

ignore the reality of mass medi~ communication, the off

spring of modern technology. The failure to integrate 

modern electronic communication media with traditional 

subject matter is already of serious consequence. Media 

can bridge the gap between the school and the student's 

world; media are worthy of study in their own right as well 

as for their value as tools. Through media study the 

SMarshall McLuhan, Understanding Media: The Extension 
of Man (New York: McGraw-Hill Paperbacks, 1966) ,~ 71. 
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s tudent learns to view and judge critical ly what is mer ely 

mediocre or is artistically excellent. Thus it might be 

pos sible to improve the student through the media and the 

med i a through the student. 6 The best educators will avail 

themselves of the best resources; careful, discriminating 

research will reveal which devices and programs will be 

most effective for a given situation. 

In addition to electronic media, the impact of other 

tools of learning designed and produced by industry and 

modern technology has been significant. When intelligently 

selected and used, computers and electronic data-processing 

t echniques can increase efficiency and can improve systems 

of instruction and administrative procedures. Whether 

machines will liberate or enslave education may be determined 

by how wisely educators, engineers, and businessmen can work 

together to research, design, and develop procedures, devices, 

and instructional aids that increase learning without destroy

ing the human quality. Dissatisfaction with programmed 

instruction because of its impersonal, automatic approach 

may provide a challenge to industry and education to better 

their methods. Much research today in the field of multi

sensory education illustrates the interest which industry 

6Thomas R. Giblin, ed., Popula~ Media and The Teaching 
of English (Pacific Palisades, Cal ifornia: Goodyear --
Publish i ng company, 1971). ~he boo~ offers a number ~f . 
practical suggestions for using media both as a teaching aid 
and as a subject of study. 
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is showing in providing tools and procedures to ef f ect 

more complete education. All of these developments testify 

to the diverse ways that education may benefit from the 

inventive genius and vitality of industry and technology. 

The preceding developments together with current 

trends in the business and industrial fields ·which demand 

work forces of highly trained technical personnel have 

forced reassessment of educational practices for still 

another reason. The expanding career-education programs-

dis tributive education, vocational industrial cooperative 

training, and various other vocational courses--attest to 

efforts of modern education to serve the needs of con

temporary society. The dignity of work and the skills 

required to perform work are receiving new emphasis. The 

English discipline must provide courses at the high school 

level for the terminal, vocationally-oriented student who 

needs and cherishes communication competency and bases for 

human integrity in special, practical programs, for these 

goals are not reserved for the college student. The 

beautician, the bricklayer, and the mechanic need competency, 

judgment, and inspiration as do the lawyer, the teacher, and 

the engineer. If the English discipline does not provide 

efficient, imaginative courses which teach reading, writing, 

speaking,and listening skills for these students, · society 
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will share with the individual and his firm the tragedy of 

hi s incompetence. This aspect of English instruction is as 

i ndispensable as it is challenging. 

The English teacher must comprehend the rapid advance

ment of learning in this century, must acknowledge how this 

rapid acquisition of knowledge affects the English discipline, 

and must design programs that reflect the best synthesis of 

ef ficient acquisition and retrieval of knowledge into the 

English curriculum. This procedure cannot be successful 

wi thout the combined efforts of the conununi ty, the school 

board, the administration, the faculty, and the students. 

The fruits of this combined enterprise are priceless: mature 

young citizens who have proficiency in reading, writing, , 

speaking, and listening can transmit their cultural heritage 

creatively and intelligently and c~n find pleasure and purpose 

in the highest ethical boundaries of the human spirit. These 

are the justifications for enriched English programs for the 

decades ahead. 
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