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CHAPTER I 

Introduction 

Background of the Problem 

Some students leaving high school are having difficulty 

in reading (Abartis & Collins, 1980). On the com .. rnunity 

c o J.lege level, Craik and Martin ( 198 0 ) report tbat stu

dents have difficulty in comprehending their reading 

assignments. Abartis and Collins (1980) report that 

students entering Southern Illinois University at CarboG

dale ''needed instruc t ion in reading and writing skills 

before t hey could suc c essfully complete their college 

work" (p. 408) . 

In order to al l eviate such reading difficulties among 

high school s tude nts, federally funded r eadi ng programs 

we r e establ ished in the 1960's. However, many of these 

p ro g r ams have not been carri ed on because of loss cf fund 

ing and fai l ure of special reading progr ams to correct the 

difficulty which the students have in trying to read '"the 

material s required of them t h rough out t LJ e i r s c h o o l y· ears " 

(He rber, 1978, p . 1) . 

If the students cannot transfer r eading ski lls 

lear ned in re ular or special re adi_ng classes to content 

a r ea classroo~s, they need to be taufht these skills in 

readiDg in the content area classrooms . These skills 

l 
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should guide the students to a better understanding of 

the printed material they are required to read in the 

content field. There has been much said about the 

content area teacher being a teacher of reading (Herber, 

1978; Thelen, 1976; Robinson, 1975). Robinson (1975) 

states that the responsibility of teaching reading in the 

content area is not the responsibility of teaching reading 

as a subject, but rather, of leading the students to 

understand the author's message. The responsibilities 

involved in conten t a rea re ad ing "are to help students 

develop skills neces s a ry to the lea rning and application 

of . . concepts" (Thelen, 1976, p. 1). Herber (1978) 

cont i nues to emp h a size the content area teachers ' respon 

sibility b y saying t hat the ma jor responsibility lies in 

content teache r s teaching their curriculum . The content 

a rea teacher s must teach content and they must teach 

process . In o ther wo r ds , they are involved in teaching 

functional r eading . 

In developing theories about teaching reading in the 

content classroom, Herber (1978) has establ i s h ed c e r tain 

c rit e ria which he considers basic. He states 

though not considered 'reading s pecialists,' 

subject area teachers can provide reading 

instruction as a part of their curriculum 

-ithout jeopard izing the teaching of their 
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subject-area content. ( p.i) 

Many content area teachers have rejected this 

premise, and they contend that teaching reading is the 

responsibility of the elementary teacher (Jackson, 1979; 

Green, 1978). In Green's study (1978), the secondary 

teachers who were surveyed stated that they did not see it 

a s their duty to teach reading in the content area. They 

felt that the elementary teacher had that responsibility. 

If any teacher on the secondary level had the responsibility 

of t eachi ng the students reading, it was the duty of the 

languag e arts teachers. 

~an y second a r y teache rs, however, are recognizin g 

that they c a n and do teach read i ng in the content area. 

In a recent study by Jackso n (1979), it was reported that 

"nearly three - quart e rs of the r esponden t s felt that 

content area teachers could be reading teachers, more 

than two - thirds felt they were rea ding teachers, and many 

vere willing to take courses in r eadi ng for improvement 

in their teaching" (p. 232 ). I f Jackson ' s study indicates 

a positive t r end and content area teachers are showing 

a more positive attitude toNard teaching r eading in the 

content class r oom, this attitude might influence the stu

dent teachers who come to these teachers for daily 

traini~g in teaching techniques . 
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Cooperating teachers are not the only variable 

influencing the attitudes of the student teachers during 

their student teaching experience. Land (1972) found 

that sex of student teachers made a difference: female 

students had a statistically significant positive attitude 

change that was greater than the change of the male stu

dents. Therefore, the sex of the student teachers may 

affect the attitude changes which take place during student 

teaching. 

Another factor which may influence attitude changes 

durin g the studen t teaching experience is the location of 

the school in wh ich the students are placed for student 

teaching. Is the school located in an urban or a sub

u r ban setting? In a survey done by Bitner (1975), inner

city and s uburban student teaching experiences were 

studied . Bitner found in a follow-up study of first-year 

teachers who student taugh t in the suburban schools that 

they were more optimistic , we r e generall y better a djus ted, 

an d had better mental health than t hos e who taught in the 

inner-city schools . 

There have been conflicting studies dealing with the 

i~fluence of college r ead ing courses on student teacher 

attitudes toward teaching r eading in the conten~ c lass

room . Evans (19 78) noted in a survey of seconda ry 

teachers that there as no significant difference in 
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attitudes of those who had training in reading and those 

who had not. On the other hand, Hargrove (1974) stated 

that courses and inservice training appeared to be 

positive factors in influencing favorable attitudes 

toward teaching reading in the content area. Therefore, 

the influence of college reading courses on student 

attitudes is uncertain. 

Hargrove (1974) also reported another factor which 

may influence the students' attitude, that is,the content 

area where student teaching was completed. She noted that 

science teachers showed positive attitudes toward teaching 

reading in the content classroom. Evans (1978) found 

t hat English teachers had a more positive attitude toward 

teaching r ead ing in the content classroom than did other 

content a r ea teachers. 

Field experi ences may also have some influence upon 

student teacher attitude chan ges. Folkert (1978) conducted 

a study in wh ich he compared early field e xperiences and 

student experiences at the secondary level. He found 

that students wit h prior in-service experiences rat ed 

sign ificantl y higher in their performan c es during their 

student teaching . However , i n a study conduct ed by 

Hargro e (1974), it was found that previous teach ing 

e xperiences appeared to have little i nf l uence on s tudent 

teaching attitudes . 
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The age of the student teacher may or may riot be a 

significant factor in any change of attitude that is found 

after the student teaching experience. Dewald (1970) 

stated that age, marital status, and number of children in 

a classroom did not significantly influence a change in 

attitude of the student teacher during the student teaching 

experience. 

Most studies indicate that some type of attitude 

change does occur during the student teaching experience 

(Price, 1971; Sughrue, 1977; Terwilliger; 1968; Castek , 

1 970). The importance of the student teaching experience 

upo n the student preparing to teach is recognized. It 

has been reported in these studies that the student 

teachers ' attitudes have changed in such areas as disci

pline, pupil-teacher relationships, classroom control, 

and teaching as a profession (Castek, 1970; Holl, 1967; 

~cEwin, 1968 ). 

Statement of Problem 

The problem to be explored in this study was what 

influence does the student teaching experience have on 

t he student teachers' attitudes toward teaching r eading 

in the content area classroom . 

Statement of Pu rpose 

The first purpos e of this study was to d etermin e if 

tbe attitudes of s tudent teachers toward te aching reading 
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in the content area classroom change during the student 

teaching experience. The second purpose 1vas to identify 

wh ich of the following factors relate to the attitude 

change during the student teaching experience: sex of 

the student teacher, location of student teaching experi

ence, number of courses taken in reading, the content area 

where student teaching took place, age of the student 

teacher, the student teacher's previous experiences with 

children, and the cooperating teachers' attitudes toward 

teaching reading in the content area. 

Hypo theses 

The following null hypotheses were tested at the .05 

level of significance : 

1. There will be no significant difference in the 

attitude toward teaching reading in the content 

classroom of the student teachers before they 

begin their student teaching experiences and 

after they have completed their student teaching 

experiences . 

2 . The r e will be no significant difference in the 

attitude toward teaching r eading in the content 

a rea classroom between male student teachers 

and female stude nt teachers after they have 

completed their s t udent teaching experienc es . 
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3. There will be no significant difference in the 

attitude toward teaching reading in the content 

area classroom between the student teachers 

placed in an urban classroom and student teachers 

placed in a suburban classroom after they have 

completed their student teaching experiences. 

4 . There will be no significant difference in the 

attitude toward teaching reading in the content 

classroom between the student teachers who 

have had at least one course in readi ng and t he 

student teachers who have had no courses in 

reading after they have completed their student 

teaching experiences. 

5. There will be no signi f ica nt difference in the 

attitude toward teachin g reading in the content 

a rea cl assroom amo ng student teachers who are 

assigned to language arts classrooms a nd 

student teache r s who are assigned to othe r 

disciplines of study . 

6 . There will be no significant di ffe r en c e in t he 

attitude toward teaching reading in the content 

classroom between the student teachers who have 

had less than a year of previous exper iences 

wit h childr e n and the student teachers who 
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had more than one year of previous experiences 

with children. 

7. There will be no significant difference in 

the attitude toward teaching reading in the 

content area classroom between the student 

teachers who are under 25 years of age and the 

student teachers who are 25 years of age and 

o v er. 

8. There will be no significant diffe rence in the 

relationship between the attitudes toward 

teaching reading in the content area classroom 

of the student and cooperat ing teachers before 

and after the studen t teaching experience. 

Significance of the Study 

Herber (in Herber & Sanders, 1969) states tha t the 

content area teachers have two major concerns. They must 

teach a certain amount of information and they must 

teach the process through which the information is 

acqui r ed . In directing the students in the process, the 

content area teache r s are using techn iques whi c h help 

their students understand the information . Knowing that 

helping their students to understand the information 

presented in a content area classroom is a part of the 

responsibility of the content area classroom teacher ) 

some content teachers ha e developed a more positive 
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attitude toward teaching reading in the classroom (O'Rourke, 

1980; Jackson, 1979). 

The cooperating teachers' positive attitudes toward 

teaching reading in the content classroom might result in 

the student teachers' attitude toward teaching reading in 

the content classroom becoming more positive. Conversely, 

the cooperating teachers' negative attitude toward teaching 

reading in the content classroom might result in the 

student teachers' attitude toward teaching reading in the 

content classroom becoming negative. In order to develop 

a positive attitude toward teaching reading in the content 

area classroom, planners of student teaching programs 

should consider the attitudes of their cooperating teachers 

toward teaching reading in the content classroom. The 

attitude of the cooperating teacher is one factor to be 

considered in the placement of student teachers. 

Other factors which influence the s tudent teachers' 

attitudes toward teaching reading might be identified 

e arly in the teacher education program a nd steps might 

be take n to help the students develop positive attitudes 

toward teaching reading in the content area before they 

ente r t h e ir student teaching experiences . The steps could 

include r evamping the teacher education program to 

include r e ading courses on the secondary level. The 

program coul d be planned to include more experiences with 
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children before the actual student teaching experiences. 

Results from the study could be considered by committees 

who determine courses necessary for teacher certification. 

Assumptions 

1. The instrument developed by Joseph L. Vaughan, Jr. 

(1977) was a valid instrument based on three 

aspects of validity: convergent validity, 

sensitivity to treatment, and discriminant 

validity. 

2. The participants' responses re f lected their 

ideas about teaching reading in the content 

area classroom. 

3. Answers gi v en reflected an honest self

perception of how reading should be taught in 

the content area classroom. 

4 . Answers of the classroom teachers were congruous 

with their t eaching practices. 

Limitations 

1. Students we r e selected from area colleges 

and universities in a metropolitan setting . 

Any generalizations we r e l imited t o students 

in the met r opol it an area. 

2 . The instrument s ampl e d only a few ideas abou~ 

teaching r ead ing in t he cont en t area clas sroom. 

Generalizations were limited to those ideas . 
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3. The cooperating teachers' attitudes toward 

teaching reading in the content area were 

limited to the assessment of the responses on 

the instrument. No assessment of their per

formances in the classroom was made. 

4. The sampling was taken during the fall semester. 

Samplings taken during the spring semester might 

y ield different data because the progress the 

pupil in the public school made during the year 

has to be considered. 

5. Onl y one surv ey was made. 

6 . The s tud y inc l ude d public schools only . 

Definit i on of Terms 

De f ini t i on s u ti lized in t he investigation were: 

1. Stud e nt teac her s 

Unive r sity o r college students who have b ee n 

app r oved by the ir col lege or uni vers i t y to 

en t er the classr oom o f a publi c s chool f o r the 

purpose of an extended day- to-day experi e nce o f 

supervi s ed teaching . 

2 . Student t eaching 

the per iod of guided t each i ng when the 

st dent takes increasing respons i b i l i ty for the 

ork w·th a given group of lear ne r s ove r a 
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period of consecutive weeks" (Statemeyer 

& Lindsey, 1958, p. 38). 

3. Content area 

Various disciplines taught in the secondary 

school such as English, social studies, science, 

and math. 

4 . Cooperating/supervising teacher 

" the teacher who is designated by the 

college or university as having the primary 

responsibility for guiding the student teacher 

in his/her student teaching experiences" 

(McGuire, Meyer, & Durrance, 1959, p. ix). 

5. Urban schools 

Any school district located within a city of 

over 300 , 000 population. 

6. Suburban schools 

Any school district located within commuting 

distance of a city of over 300,000 population. 

7. Secondary school 

Schools housing grade levels 7-12 inclusively 

and grade six when it is not included in the 

e lementar y structure of a particular school 

system . 
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Summary 

This section of the thesis established the problem of 

identifying attitude changes toward reading in the content 

area classroom of th~ student teachers after they have 

completed their student teaching experiences. An instrument 

for collecting the data was identified. Several hypotheses 

were formulated and limitations and assumptions were made 

concerning the study. 



CHAPTER II 

Review of Related Literature 

Iu this section, a discussion of selected literature 

will be made concerning the attitudes toward reading that 

are held by teachers in the content areas. Variables 

which affect the attitudes will be considered. A focus 

will be made on student teacher attitudes before and 

a fter the student teaching experience. Variables which 

may influence changes in attitude as a result of student 

t eaching will be discussed. 

At titude s by Content Area Teachers 

Secondary pupils are bombarded from every direction 

wit h wri tt en materials in their content areas. These 

writt e n ma t e ria l s are a source of information to promote 

learni ng . Pupi ls ga in their information from the materials 

t hrou gh the p r oces s c alled reading. Robinson emphasized 

t hat ' ' the act of r ead i n g , if en g aged in purposefully b y 

The se c ondary schoo l stude nt, i s an attempt to understand 

an au t hor ' s messag e ' (19 75, p.2 ) . Ye t among co n tent 

a 2 a t e achers t h e r e is gr eat divergen c y of opin j_on 

co nc e r nin g the impor tance o f t e aching re ading in the 

con tent a r e a (He rb e r, 197 0; J a c k s o n, 1 979; Gre e n, 1978). 

15 
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Some teachers feel that their responsibility ends 

when they have !Tcovered" the subject (Herber, 1970). 

Others' attitudes indicate that it is the responsibility 

of the elementary teachers to teach reading (Jackson, 1979; 

Green, 1978). Another group ill teachers do see themselves 

a s incorporating reading skills within their content areas 

in order that their students could g ain information from 

written ma t erials (Jackson, 1979; McCullough, 1976). By 

looking a t these examples, one can see a divergence of 

at ti t udes ex pressed b y teachers. 

Nega t i v e At t itudes . A negative attitude e xpres s e d 

by te a chers toward t eaching read i ng in the content are a 

was shown i n a study done by J acks on, Stallard, and 

Steinruch (Jackson , 1979 ). Three hundred eight y-seven 

h i gh s c hool teac hers in s out hern Illinois wer e surveye d. 

Of these teachers, 35% had " n egative fee lings a bout b e ing 

r e sponsib le for teachi ng r eading as par t o f t he ir l e sso ns ' ' 

(Jackson, 19 79 , p . 229 ). Of the 387 teachers only 1 5% 

made any e f f ort towar d t eaching r eading i n t hei r cont e n t 

a rea classroom . 

Seconda ry teachers have also stat e d that i t was not 

thei r duty to teach r eading but the r esponsibil i ty was 

that of the elementary teache r s (Green, 1978) . Their 

fu r the r consensus of opinion wa s that if any teacher o n 

the secondary level was r esponsible for reading 
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instruction, the English teacher was the responsible 

person. These two negative attitudes surfaced in a study 

conducted by Green (1978) as he sent 20 questionnaires 

to 50 schools in northern Alabama. Jackson (1979) stated 

that this attitude found by Green may have come, in part, 

from the reading specialists who emphasize that teaching 

reading is done in the elementary school. 

In addition to the emphasis of the reading specialist 

on teaching r eading in the elementary level, another 

reason for negative attitudes may come from the misunder

standing of the role of the secondary teachers in teaching 

reading (Herber, 1978; Burmeister, 1978; Robinson, 1975). 

'' Content area teachers are not expected to teach r ead ing 

ski lls in isolation, but they will find that learning is 

facilitated if they teach those skills which are necessary 

fo r understanding their materials" (Burmeister, 1978, p. 

xii) . Robinson (1975) underscores the idea of the inter

weaving of reading skills and content area by saying that 

'reading and study are consciously or unconsciously 

consider ed to be a part of the learning of a discipline, 

a nd the instructor finds it difficult or impossible to 

separ ate content from the learning p r ocess" (p. 3). 

Herber goes one step furthe r by suggesting that "the 

c urriculum content in each subject area should be the 
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organizing element for the reading instruction'' (p. 4). 

By not understanding these basic ideas of teaching reading 

in the content area, the subject-matter specialists do not 

understand their role in teaching reading in the content 

area. 

Math teachers were one group who was found to purport 

these negative attitudes toward teaching reading in the 

content area (Usova, 1978). Two hundred fifty-six 

secondary districts in the state of Pennsylvania were 

randomly selected for participation in Usova's study. 

Respondents to a 20-item Likert scale, developed by the 

author, were selected according to subject area by their 

p rincipals. There we re significant differences ( p < .05) 

in attitude toward reading instruction among secondary 

Eng lish, science, history, and mathematics teachers. 

Aathemat ics teachers ranked lowest of all areas. 

Positive Attitudes . Some secondary teachers' a t tit udes 

towar d reading a r e changing . Jackson (1979) sent a 

questionna i re t o 150 junior and senior high teachers in 

fou r states to fin d out how content teachers felt about 

teach~ng reading . Eighty - four were returned. Slightly 

mo re than half of the r e spondents felt that they we re not 

qualified to teach reading skill s needed in content areas. 

~ ever~he ess, nearly three- fourths of those surveyed felt 

that they could be r eading teachers . Two - thirds 
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considered themselves reading teachers while four-fifths 

felt that all content area teachers needed some instruction 

in teaching reading. 

Content area teachers expressed their need for training 

in reading in a study conducted by Green (1978). Two

thirds of those content area teachers surveyed believed 

that undergraduate courses in reading should be provided 

for the content teacher. Another positive indication from 

his study pointed out that one-half of those surveyed felt 

that inservice could provide training for content area 

teachers. 

Actual training that is taking place is bearing out 

the feelings of these content area teachers in the Green 

(19 78) and Jackson (1979) surveys. An inservice program 

e ntitled Content Area Reading Project r eported by Dupuis 

and Askov (1978) was a concerted effort to change attitudes 

of content area teachers toward r eading . Fifty-e ight 

junior hi gh ~eachers from a teache r population of 317 took 

part in a year long training program . These teachers 

and a cont rol group, not participating in the program, 

we re gilen the Purdue Teacher Op inionnaire. Two other 

inst ruments developed by Dupuis were given to t he work 

shop participants. T1e Statement Survey, a Likert-scale, 

measured attitudes toward incorporating reading instruction 
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in the content area. The second instrument used bipolar 

adjectives to measure attitudes used to describe a teach

ing reaction to a given situation involving reading in the 

classroom. 

The initial score for the Science/Mathematics group 

was lower than the Language Arts group. After the year

long inservice of developing new strategies with all 

content area teachers, the posttest was given. Significant 

gains (p <.01) were measured in the attitudes of the 

Sciencej.Iathematics group. Their attitudes were more 

positive at the end of the inservice than they were at the 

beg inning of the inservice. 

Variable s Af fecting Attitudes 

Deve l oping st r at egi e s with content area teachers brought 

a bout a mor e p o s i tive at t itude toward reading in the study 

t hat Fl a nag an (1976 ) c o nduct e d. In the study, Flanagan 

d e veloped he r own i nst rume nt to measure attitudes toward 

conten t ar ea r ead i n g inst ruction and to measure perceptions 

o f compet e ncy in content ar e a r e ading instruction. She 

ta u ght the 2 2 j un i o r an d senior hi g h teachers s ome 

spec i f i c illust r a tio n s of t he c o ncept s in content readi n g 

ins truc t i o n . 

Followin g the stu dy the teache rs s howe d a pos i ti ve 

a t i t ud e t o· a r d t e ach i n g r eading in t he conten t area. Th e 
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participants felt that their major responsibility was to 

their content area. Variables which seemed to influence 

the teachers' perception of competency in reading were 

training in the teaching of reading and the amount of 

teaching experience. The instructional level did not 

influence the attitude toward reading or perception of 

competency . However, there was a positive correlation 

( r= .57) between attitudes and perceptions of competency 

in content area reading instruction. The data were 

significant at the .05 level. 

Variables whi ch influenced secondary teachers' atti

tudes were studied by O'Rourke (1980). He sent a question

naire based on Vaughan's (1977) instrument to 480 Nebraska 

secondar y teachers. A stratified sampling of 60 junior 

and 60 senior high teachers in each area of English, math, 

science, and social studies were the participants. 

Although not reporting the level of significance in his 

study, O'Rourke said that there was no difference in 

att itudes between junior and senior high teachers. He 

stated that the variable of teaching experience did not 

influence attit udes toward reading . Variables which 

seemed to have an influence toward positive reading 

attitudes we r e college reading courses] reading workshop 

par ticipation, and content area of teaching , with Engltsh 
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scoring the highest and science scoring the lowest. 

Conflicting data have been reported concerning the 

importance of certain variables on teachers' attitudes 

toward teaching reading in the content area. Using the 

Otto-Smith Attitude Invento~y, Hargrove (1974) measured 

the attitudes toward reading in the content area of 286 

junior a n d senior high teachers in Georgia and Wisconsin. 

Contrary to O'Rourke ' s study (1980), Hargrove reported 

that there was a significant difference ( p < .01) between 

attitudes of junior and senior high teachers . Also 

contrary to O 'Rourke's study, Hargrove's study disclosed 

that science teachers were the only content area teachers 

with a positive att itude toward teaching reading. Agree

ing with O'Rourke, Hargrove reported that variables which 

appeared to be positive in influe ncing favorable attitudes 

toward t eaching reading in the content area were college 

courses in r eading and inservice tra ining in reading 

st rat egies . Those variables which seemed to have no 

influence on attitudes were the sex of the participant and 

teaching experi ence . 

Concurring with O'Rourke (1980) and using Flanagan 's 

Inventory of Content Area Reading Instruction, Evans (1978) 

reported that English teachers have a more positive atti

ude to~ard teaching r ead ing in the content area. The 
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significant differences were reported at th~ ·.05 level 

of significance. Evans questioned 300 English, social 

studies, and science teachers with 228 responses. Differ

ing from the studies of O'Rourke (1980), Flanagan (1976), 

and others, Evans' study reported that there was no 

significant differenc e in attitude between the teachers 

who had training in reading and those who had not had 

training. There was, however, a significant difference 

in the perception of competencies between the teachers 

who had had some training in r e ading and those who had 

not had t raining in reading. 

Attitudes of secondary teachers toward teaching 

reading in the content area have been measured quite often 

(Flanagan, 1976; O'Rourke , 1980; Jackson, 1979). But less 

of ten have there been studies conducted to measure reading 

att itudes of student teachers. Studies seemed to i nd icate, 

howeve r , that there were a ttitude changes in general of 

student teachers which occurred during the student teach

ing expe r ience (Price, 1971 ; Mahan & Lace f ield, 1978, Land, 

19 72; Dewald , 1970) . 

Atti udes of Student Teache rs 

The chang e in do gmatism dur i ng student teaching has 

been measured by J ohnso n (1969) and Wiggins (1969). Both 

researchers used the Rokeach's Do gmatic Scale in pretests 
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and posttests given to student teachers and their 

cooperating teachers. 

Johnson tested 80 college seniors of whom 51 were 

secondary education majors and 29 were elementary education 

maj ors. Seventy-seven were women. There were 80 supervis

ing teachers in the survey. Of the 41 student teachers 

who pretested higher than their supervising teachers, 25 

lost in dogmatism. For those 39 who tested lower than 

thei r cooperating teachers, 28 gained in dogmatism. Based 

on these data, Johnson stated, "The results provide clear 

evidence that the change in the degree of open- and clo se

mindedness of student teacher subjects may be a function 

of the dogmatism of their supervising teacher'' ( 1969, p. 

225 -226) . 

Wiggins' (1969) report, based on a survey of 75 

agriculture student teachers,concurred with Johnson's 

(1969 ) r eport . Although no significant difference was 

given, Wiggins said that a significant difference existed 

be tween treatment levels and total attitude change. He 

al so said that the tes t showed when student teachers 

changed their attitudes they were 'significantly influ

e nced to change to ard the directions of expressed 

opi nion of cooperating teachers" (1969, p. 1062) . 
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Another attitude change of student teachers studied 

by researchers has been the educational attitude change 

(Mahan & Lacefield, 1978; Price, 1971). Using three differ

ent instruments: Educational Preference Scale, Purdue 

Student Teacher Opinionnaire, and Most Effective Supervisor 

Ranking Device, Mahan and Lacefield investigated 54 

elementary education student teachers and 42 cooperating 

teachers. In reporting the attitude change of the student 

teachers ( p(.013) and cooperating teacher ( p< .43), 

Mahan and Lacefield said that both the student teachers 

and the cooperating teachers showed attitudinal changes. 

However, the cooperating teachers' attitude change was 

less significant because " . being older, with more 

training and experience, he or she may well view the stu

dent and teacher relationship as a 'teacher-learner 

situation'. I (p. 14). 

In another study concerning educational attitude 

changes , sixty-seven student teachers responded to the 

dinnesota Teacher Attitude Inventory (Price, 1971). 

Althou gh the student teachers did not see themselves as 

hav in g cha nged , Price reported an attitude change in the 

pos itiv e direction as a result of student teaching. He 

gave no level of significance . 

The . innesota Teacher Attitude Inventory , Semantic 

Differential Teacher Attitude Test and Watson-Glaser 
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Critical Thinkitig Appraisal provided data for Frank (1967) 

in his study which compared th~ results of three groups of 

53 student teachers. Frank grouped the teachers into one 

group of 12 intern teachers, one group of 18 teaching 

apprentices, and one group of 23 first-year apprentices. 

He stated, in contrast to Price's study (1971) , that there 

was no significant difference C p < .05) showing a positive 

att itude as measured by the Minnesota T~acher Attitude 

Inventory. In fact, the intern teachers exemplified a 

negative attitude on the Mihnesota test. However, his 

overall data agreed with Price in that there were statis

tically significant pos itive attitude changes for all 

three groups s e parately and combined ( p < .01). He 

suggested that the Watson-Glaser Critical Thinking Test 

had no predictive value. 

A study of verbal behavior and attitude change in 

student teachers was made by Land (1972). His main con

cern was "the effect of a block of professional courses 

on the attitudes of secondary student teachers toward the 

curri culam and pupil - teacher r elations and to describe the 

relation between verbal behavior and attitude during 

student t e aching (p. 5655) . Although the instrument was 

not named in the study, Land said that there was a 

s~gnificant ( p < . 0005) level of change in attitude toward 
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curriculum and pupil~teacher relations associated with 

p re-student teaching courses. According to Land, there 

were no significant ch~nges associated wi th student t each

ing. This finding about student teaching is in contrast 

wi th many other findings. 

In a greement ·with Land , but in contras t to many 

s tudi e s (Price, 19 71 ; Frank, 1967; Ma han & Lace field , 1978 ) 

mad e co ncern i ng a tti t u d e c h ange s o f students during their 

s tude nt tea ching e xperienc e, Ca stek (1970) conducted a 

stud y in whi ch h e concluded tha t t he student teaching 

exper i e nce p roduc e d n o s i gn if icant changes i n attitudes, 

philosop h i cal views , o r knowledge o f p ro fe ssiona l s e cond 

ary education. Two group s o f 3 4 8 s e co n d a r y s t uden t s 

par ticipated in his study . Th e Mi nn8sota Teacher At t i tude 

Inventory and the General Knowledge of Secondary Educa t ion 

we re adm inistered to 14 3 stud en t teachers be f o r e s t ud e n t 

teaching and to 147 different student teache rs a ft e r stu~ 

dent teachers after student teac hing . Alt ho u g h he f oun d 

no significant changes in attit u de s , philosophica l v i ews, 

o r knowledge of professional secondary educ a tio n over a 

semeste r of student ~eaching for the tota l gr o up , he did 

"ind sign i f icant differences i n the following a r eas . When 

students were classi ied by teaching fields in relation

sh ip ~o their overal l grade point average) there was 
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a significant difference in attitude change. Philosophical 

views among groups classified by teaching fields were also 

significantly different. Th~re was also a significant 

difference in knowledge of professional secondary education 

reported among groups classified by teaching fields and 

overall gr ade point average. Castek did not report the 

level of significant difference in his study . His conclu

sion concerning his study was that the student teaching 

experience was not as important as most educators believed 

o r that the "instruments used in this study were not 

s ufficientl ! sensitive to detect significant changes that 

may h a ve occurre d" (p. 1659A). 

Var i ab es Affe c t i ng At t itud e Ch a nge s 

Cas tek ( 1970) an d Lan d (1972) a ppe ared to be in a 

rnino r it o f r esearc he r s who r e ported that t h e s t udent 

eaching expe r ien c e had no e f fe ct o n ch a n g in g attitudes 

of p r ospect i ve te a c hers . In the studi e s wh ich showed 

that attitudes of student teache r s d o change~ many 

va-iables are ide ntified which a f fec t e d the ch a nges 

(?ranl: , 196 7 ; J ohnson , 1969; Pr ice , 1971; Schere r 1979; 

Smith & Smith, 197 9 ; & Land , 1972). 

Sex . Pr ice (19 7~) reported t hat h e s t u d i e d t he s ex 

of st dent teachers as a ·ar i ab l e i n his r ese a rch . He 

8Do rted a positive attitude change dur i n g t he st u dent 
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teaching exper ience. However? )?rice suggested that no 

significant relationship existed betweeri the scores and 

the sex of the participants. 

Land ( 1972), using an unnamed instrurnent, disagreed 

with Price. In reporting a significant (.0005 level) 

change in attitude toward curriculum and pupil-teacher 

relations, he suggested that the sex of the participants 

made a difference. He stated that "female students hB.d a 

statistically significant (.025) positive attitude change 

g reater than the male students" (p. 5655). 

School Sett i ng . The location of the school as a 

var iabl e was also part of Price's study (1971). Here

ported that there was no significant relationship between 

the scores of the students and the school assignment. 

Bitner (1975 ) disagreed somewhat with Price in h i s 

asse ssmen t of the influence of the school setting on the 

student teaching exper ience and its c o ntinuing influence 

on first- year teachers . He had res earched the inf luence 

t hat the inner - city schools' and the suburban schools' 

studen t teaching experience had on beginning elementary 

teach2rs. 

Fift~ - five first- year teachers were surveyed : two 

J lac , females, 3 white males, and 50 white females . The 

Pee- Veldman One - Wo rd Sentence Completion, Brown Self -

eldman n·rected Imagination Test 
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were used to collect data in the affective domain. The 

pr incipals' ratings and Teacher Appraisal Invent~r~ were 

us ed to rate cl a ssroom effectiveness. Bitner reported no 

level of s ignif ican t difference in his study. 

In his findings, he reported that inner-city and 

suburb an studen t teac hers showed no significant difference 

in adj usting and teaching effectiveness during the first 

year as inner-city teachers . When inner-cit y and suburban 

student teachers we r e placed in suburban school settings , 

there was no significant differenc e in adjusting and te ach

ing effectiveness . He stated that data suggested a hi gh 

probability of success fo r suburban s tudent teachers who 

student taught in inner - city schools . There was also no 

significant difference discove red in self-perception, 

e mpathy view of children, confidence in t he classroom, 

disc ipline, and teaching effectiveness between the inner

city s~udent teachers and the suburban student teacher s . 

However , the first - year subu~ban teacher was more 

Lp timistic; had a better general att itude toward teaching, 

a better general adj11stment and mental health than the 

inner-ci y first-year teacher . 

Smith and Smith (1Q79) agreed with the findings of 

Bttnc- i the conclusion of thei r study of the effect of 

~erchin the poor upon the student teacher . Two g roups of 
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64 elementary teachers were pretested and posttested using 

the instruments Ten'nessee Self-Conc·ept Scale and California 

Psychological Inventory. One group of students were 

assigned to a middle income teaching area . The second 

group was assigned to an area that met Title I poverty 

guidelines. When the pretest was a dministered, no statis

t ical difference exis t ed ( p ( .05). But the posttest 

scores showed a significant difference existed in self

s atis f act io n, p e rsonal self, social self, and self 

a cce p tance. Th e stude nt s in the Title I area were lower 

in the s e c at egori e s. 

The e ffe c t o f stude n t teachin g in an inner-city 

schoo l seemed t o b e ni l whe n the stu dent teacher volun

teered for the ass ignme nt (Sughrue, 1977). Sughrue 

admin ister e d t he Mi nn esota Teac h e r At t itude Inventory, 

Rokeac h Dogmati sm Sc al e a nd 7al ues Concerning Dis a dva ntag ed 

Pup i ls Questionnai r e t o 59 ma le a nd f emal e subject s. 

These 5 9 sub j e c t s i n c lude d a g roup of volunt e ers in the 

inner - city schools an d a c o ntro l gro up o f studen t t e a c h e r s 

vho taught in subu rban s c hool s . I n r eporting t hat no 

significant diffe r ences exis t ed between t he t wo g r oups , 

Su 0 hrue failed to give a level of signif icance . 

Co ntent Area . Another var i able c ons i de r ed in 

stud i es of attitude change of studen t t each e r s i s t he 
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content area in which th.ey are teaching. Although Castek 

(1970) reported that he dete~ted no significant difference 

in the test scores of prestudent teaching and poststudent 

teaching, he noted in his findings that a significant 

difference existed in changes in philosophical views and 

a ttitudes when the students were grouped according to 

teaching fields . He did not state which fields showed the 

mo st significant gains. 

Price (1971) disagreed with Castek ' s findings b y 

saying tha t no significant rel a tionship existed b e tween 

the scores in his t esting and the subject area assignment 

of the s tudent teac her . Consideration of the influence of 

the content area upon the general att i tude change of 

stude n t teachers has not been explored extensively. 

Field Experienc es . Ha ing experi ences with c hildren 

before student teachers entered the classroom, was a nother 

facto r ~hich might affec t the student te a cher. In studying 

the r elat ionship between field exp e ri en c es and stude n t 

teaching performances at the secon d ary level, Fo l kert 

(1978) found that student teachers with pr evious in-school 

e xperiences rated significantly higher ( p < .15 l eve l of 

significance) than t ose students without any previous 

e xperiences ith children. The performances that were 

e xamined were rapport with students and staff, c l ass r oom 
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management, subject knowledge and preparedness of 

teaching techniques, and personal and professional charac

teristics. Folkert's conclusion came as a result of data 

collected from the Edwards Persbnal Preference Schedule 

and a "self-rating form on perceived effectiveness and 

information about student teaching and amount and type of 

field experiences prior to education classesn (p. 236). 

This form was developed by Folkert. 

One hundred twenty-seven secondary student teachers 

were participants in Folkert's study. They were divided 

into four groups. Group I had over 50 hours in in-school 

experiences; group II had under 50 hours of in-school 

exp eri ences . Group III's experiences with students came 

from outside the school setting and no time limit was 

placed on the ir experiences. Group IV had no previous 

experiences with children . Folkert determined that the 

amount of time pent wit h childre n before the student 

l-eaching experi ence wsts no t significa nt at th e p < .15 

level . 

Reasons fo r p r oTid i ng early field exp e rience s for 

education majors we r e discussed by Seifor th and Samuel 

(1979) . T ey said t '1at students in educatio n need to be 

exposed to many different teaching modes and kinds of 

teachers . ~Iany p rob lems of the class1·oom canno-c be 
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duplicated in the college classroom. Another reason for 

early field e.xperiences is that the·y help the st·udent 

decide on a career. Along with developing practical skills 

through early experiences, developing positive attitudes 

was emphasized as being an important result of early field 

expe~iences. 

!Tot all research reported that early field experiences 

were necessary for a positive student teaching experience. 

Scherer(l979) reported that early field experiences did 

not have an effect on the performances of the student 

teacher as measured by the Student Teaching Competencies 

ScaJ.es . Sixteen students with previous field experiences 

and 23 with none ~ere pretested . Thirteen of the 16 stu

de nts with previous experience were posttested along with 

19 of the no-previous field experience group. Beside the 

STC Scales, the two groups were tested using the Te_nnes_se~ 

Self -C0!1cept Scale Clinical and Research instrument. Pre

test da~a s ho Ned a significant difference in the two 

group s repo r ted at the . 05 level of significance. On the 

posttest there was a significant difference reported at 

~he . 02 le el of signif i cance betwee n the two groups. 

Sche r er s main concern lay in the timing of the field 

e -·periences . She post-c.la ted that the negative impact of 

''reality shcck' should be experi enced before student 
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teaching ' ' . in order to insure optimum results later 11 

( p . 213) . 

A~~ · Age did not seem t o be an bnportant variable 

i n attitude change of student teachers. Both Price (1971) 

and Dewald (1970) reported in their findings that age made 

n o signif icant difference in affecting the attitudes of 

student teachers . Dewald (1970) conducted a study to 

dete r mi n e fact ors influencing attitude changes of student 

teac~er s . The Ainnesota Teacher Atti tude Inventory was 

used as a pretest and pos t test instrument in the study . 

No level of significanc e was g i ven in report i ng that age 

had no effect on the change in attitud e o f student teachers 

toward children in the classroom. 

College Courses . A seldom explored variable that may 

influence changes in at t i tude of student s e nter ing t eac h -

ing was the variable of college courses . McEwi n ( 1968 ) 

conducted r esearch on the attitude of e ducation majors 

before and after taking methodQ courses . The Minnesot 2.. 

Teacher Attitude Inventorv was given as a pretest and 

pos test . -i thout g i v ing a level of significance, hlcEwin 

stated that vher e was a positive attitud e change tovard 

teaching hich occurr e d during methods cour:::>es. 

Coo -variable which might affect 

change in thA st dent teacher during student teaching that 
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had been reported most often was the variable of the cooper

ating teacher . The majority of the studies suggested that 

the cooperating teacher had a great influence (Hardy, 1978; 

Karmos & Jack o , 1977; Wiggins, 1969). However, some 

research suggested that the influence of the cooperating 

teacher was not as significant as many educators supposed 

that i"C was (Holmes, 1969; Campbell & Williamson, 1978). 

The role of 1'significant other" during student teach

ing was identified in a survey by Karmas and Jacko (1977). 

T~ey int e rviewe d 60 student teachers whose age ranged from 

20-57. T·went y of the students were married; 70% were fema le . 

Jiost of the student teachers were teaching on the secondary 

level (66.7%); however, 25% were elementary and 8.3% we re 

al l-level . Karmas and Jacko developed a Significant Otters 

Instrument to allow free response by the student teachers. 

Thi r ty - four students named the cooperating teacher as the 

mo st inf l uential in the student teaching experience . Karmas 

a nd Jacko furthe r st ated that "their influence was perce i ved 

to be more in personal support and role development than 

in skill development' (p . 54 ). 

Anoth e r way that cooperating teachers influen8ed the 

s tuden teacher 1as in the concerns which the student 

te acle developed during stud e n t teach'ng ( Ha~dy, 1978). 

One hundred fo rt y - two stude nt teacher dyads were involved 
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in the study using the' Te ac.her Con·c.ern· Checklist developed 

by Fuller in 1974 and the Student·· Teaching Probl'em C_~~e·ck= 

list developed by the author for the st·udy. The hypotheses 

for the study wer e tested at the s ignificance level of 

p ( . 05. Hardy concluded t ha t eooperating teachers exerted 

a signifi cant influence o n the concerns of student teachers 

Rnd !'this influence is direc.tiona l toward the concerns 

level of the cooperating teacher" (p. 7280) . He stat e d 

that nmaturation ( bas ed on Fuller) of the student teaching 

concerns can by a cc elerated or imp eded b y in f luence exerted 

b_y the cooperating teacher" (p. 7280 ). 

Along with in f luencing concerns of student teachers , 

Johnson (1969) and Viggins (1969) point ed out in their 

conclusions other areas of att i tude change which the 

cooperating teacher seemed to in fluence . In Johnsonrs 

study (1969), reported earlier, Jo~nson stated that the 

cooperating teacher influenced the dogmatism of the student 

teachers. igg·ns (1969) expressed in his conclusions 

t1 ... at the cooperating teacher influenced t he change of 

attitudes of student Jeachers toward the direction o f 

exp r essed opinion of the cooperating teachers . 

Though many s t udies showed that the cooperating 

reachers had a significant influence on the attit · des of 

sTudent t eachers, some researchers differed by saying that 
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the influence was not as great as might have been suspected 

(Holmes, 1969; Campbell & Williamson, 1978). A study of 

the relationship that exists bet~een classroom behaviors of 

the cooperating teacher and the student teachers ~.vas made 

by Holmes ( 1969) . Thirty-two el-ementary student teachers 

and thetr cooperating teachers were tested using David 

Ryan's Characteristics of Teacher Stud~. The cooperating 

te achers toot the test once, while the student teachers 

were pretest e d and posttested using the same instrument. 

Althoug h he r eported no level of significant difference) 

Holmes made t .ese conclusions. There was no change in 

war mth and friendliness, businesslike and systematic 

conduct , and - ima ginative behavior o f student teachers as 

a:fected by the cooperating teacher . The second conclusion 

was tha t pre-student teaching behavior was an accurate 

p r e dict o r of post - st ·dent teach 'ng behavior. 

Campb e ll and Williamson (1978) r eported that the 

coope r at in g teacher \\as not 'a majo r factor in the student 

teachP. r becoming more or l es s humanistic or custodial in 

his care of studen · sn ( p . .1 41). The c oncl us :i.orr was ma.de 

afte r stuct ~ ing the data furnished by a sample of 27 sec

ondary st dent teachers place i n an inner-cjty ghet to 

schoo.J... and 58 secondar;,-- studer:t teache r s placed in vhi te, 

middle - class schools . Data was furnished also by the 
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cooperating teacher of each student teacher. The instrument 

used was The Pupil Control Ideology Inventory. No level 

of significance was stated in the report. 

Attitudes toward Reading 

The literature had a great deal to say about changes 

in the student teaching experience, although some researchers 

doubted the importance of the change. Researchers disagreed 

concerning t~e impo r tance of various factors which may 

influence a change. Although many studies have been made 

conc erning genera l attitude changes of the student teacher, 

there have not been many studies made concerning the student 

teacher's attitude toward reading. 

In a general study on attitudes of college students 

tovard readingJ Phlegar (1975) gave an inservice in read

ing for content area teachers . Students of these teachers 

~ere gi ' e n a pretest and posttest quest ionnaire (unnamed 

in the r eport) . Phlegar r eported that fema le students 

en j oyed reading more but that male students spent more of 

thei r free ime reading about the subject . There were 

sign ificant differences between the attitudes of teachers 

ard their st-,dents . Lastly} attitudes toward r eading 

were cAanged . No le7el of significance was give n. 

Schofie ld and Start 1977 ) used stude nt teacher 

a tit ude ~ to1 iard reading to de"\ e lop an ins t rlunen t to 
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assess pri~ary school teachers' attitudes toward reading 

and the teaching of reading. Data based on a significant 

difference level of p ( .05 were taken from 317 student 

teachers of Australian colleges. One conclusion based on 

the data was that "teachers' reading achievement was not 

significantly related to positive attitudes toward teach

in g readi ng to children" ( p. 250) . 

The Q-sort method provided a means of data gathering 

fo r Te rwil l i ger (1968), as he studied the belief changes 

of stude nt teachers during the s t udent teach ing e xperience. 

Fif ty-o ne s tudent teachers and 51 cooperating teachers 

particip a t ed in the Q-sort at the beginning and ending of 

tl1e s tudent teaching experience . His conclusions were not 

s upported vi th a level of significance stated in t he 

report . Terwill i ger stated that the stude nt teachers' 

a Tt itudes may not change dur ing student t eaching and that 

if there are changes, the changes may not be in the dire c 

t io n of t _e attitud es of the cooperating teache r s . 

These thr ee stud i es (Phelgar , 1975; Schoefield & 

Start, 19 ~7; Te r williger, 1968) indicated that not a grea~ 

Gea l o f r e s e arch had been done in t he area or student 

teacher s ' a t t .· tude change t:oward read i ng in· the content 

a ::e:1 . _._aiJ.y o f the studie s we re concerned wi t h attitude s 
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in general, but not changing attitudes toward teaching 

reading in the content area as influenced by the student 

teaching experience . 

Summary 

In th1s chapter a discussion of the literature has 

been made as it related to content area teachers' 

at titudes toward teaching reading and the variables which 

might have influenced these attitudes . A part of the 

cha.pter dealt wit h general attitude changes which student 

te achers experienced as a result of student teaching . Both 

pos itive and negative r eports concerning variables which 

mi g ht a f fect the change s were included. A short discussion 

con c erni ng the attitudes toward r eading of college students, 

i~c luding student teachers, was made. 



CHAPT.ER 3 

Procedure 

The purpose o f this research was to determine if the 

s~udent teaching experience had any influence on the stu

dent teacher 1 s attitude toward teaching reading in the 

co~tent area classroom. This chapter describes the study 

t hat was conducted by the researcher. Included in the 

discussion are the research questions, hypotheses, the 

..... etting of the study, the population, the instrLunentation, 

a~d the data collection procedure . 

Res e a rch Questions 

Two questions were addressed in the research. 

1 . Did the stude nt teaching experience change 

t h e studen t teacner's attitude toward teaching 

r e ading in the content area classroom? 

2. I f the at~itude were ~hanged during the student 

teaching experience, did the following variables 

have a n i~fluence on the change : the sex of the 

student teacher, th ~ location of t i.1 e s chool .. tht:; 

college r eadin g courses take n by th e s tud8nt 

teacher, the content areas in whi c ~ t ae st~dent 

teacher taught, any ~ cev ious exps ri ences with 

hi l d r en . the a ~ e o ..l t ~ c stu. d ~2 ::t t t c ::i. c h -, r , G.n d 

t he att i tude oi the cooperat in~ teacher? 

42 



43 

Nul l Hypotheses 

The following null hypotheses were tested at the . 05 

l 1 f . ·~ · _eve o s1gn1~lcance, using a nondirectional! test . 

1 . There will be no significant difference in the 

attitude toward teaching reading in the c ontent 

classroom of the student teachers before they 

b egin their stildent teaching experiences and 

after ttey have comp leted their student teaching 

experiences . 

2 . There will be no significant difference found 

i 1 the att itude towar d teaching r eading in the 

content area classroom between male student 

teachers and female student teachers after 

the ha e c ompleted their student teach i ng 

experi ence . 

3. There v'll be no significant difference in t he 

attitude towar d teaching reading in the content 

area classroom between the studen t teache rs 

placed in an urban classroom and stud2nt teachers 

placed in a subur ban class room after they have 

completed thei_ student teaching exper i ence. 

1 . The r e will be no significant dif f erence in t he 

at ~ i ~de towar~ teaching reading in the content 

classroom be~ween student teachers who h ave had 
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at least one course in reading and the student 

teachers who have had no courses in reading 

after they have completed their student teaching 

experiences. 

5. There will be no significant difference in the 

attitude toward teaching read i ng in the content 

area classroom amo ng student teachers who are 

assigned to language arts classrooms and student 

teachers who a~e assigned to other discip lines 

of study . 

6 . There will be no significant difference in the 

attitude toward teaching reading in the content 

classroom between the student teachers who havs 

had less than a year of previous experiences 

with children and the student t eachers who have 

had more than one yea r of previous experiences 

with children. 

7 . There will be no significant difference in the 

attitude toward teaching reading in the content 

area c assroom between the student teachers 

who are under 25 years of age and the student 

teachers who a r e 25 years of age and older. 

8 . There will be no significant differe nce in the 

r e ation hip between the attitude towar d 
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teaching reading in the content area classroom 

of the student teachers and cooperating teachers 

before and after the st udent teaching experience. 

The Setting 

The setting of this study was a large metropolitan 

area in the Southwestern p art of the United States . At 

least twelve colleges and uni versities supply the area 

with student teachers each year . These student teachers 

are placed in urban and suburban school districts for 

the ir st dent teaching experiences. 

The student teaching experiences are usually conduct

ed during the senior year of an education major ' s college 

c ourse ·ork. Permission is granted from the university 

or college for the student to enter the classroom for 

student teac hing purposes. 

This student teaching experience prov ides an opportun

ity for the s tudents to have a day-to-day exper i ence in 

conducting classes . Usually the student teachers observe 

their cooperating teachers direct·ng the learnino experi

ences . T PD g radually the student teachers assume more 

of ~he teachi g r esponsibi li~ until they are completely 

~n charge of teaching. Student teachers have opportunity 

~o try techniques of teachin~ which they have learned in 
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their college courses and h a ve observed being used ic the 

c lassroom by other teachers. 

The Po pu lation 

The major colleges and universities in the metropol

itan a r ea we re asked to supply the names of students who 

we re student t eaching in the Fa ll, 1980 . Nin e of the 

colleges a nd universities responded. One college had onl y 

one secondary student teache r and would not allow that 

student t o part i c ipate in the program . 

Col l ege s . Two of the institutions wh ich respon de d 

were clas s i~i e d as coll eges. Both of these coll eges are 

p riva te i nstitutions, having some financi a l support 

p ~ovided by a church-related g r oup . St ud e nt bod ies o f 

eac h ca.pus ranged from approximately 1,000 to 2 , 000 stu

dents in the Fall, 1980 . One school offers g r ad uate 

studies i aster of Arts and 11aster of Science degrees 

designed to improve teach~ng skills in the classroom . The 

o t 1er college only offers undergraduate leve l p rograms in 

teacher e(uca · ion. 

Some of the univers ities that responded 

we r e s ta t e -supported institutions and some we r e privately 

o ·ned . All of the universities exc ept one provide four 

year s of undergra~uate st udy . The excep tion offers only 
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the junior and senior levels of undergraduate study 

leading to the baccalaureate degree. 

Most of the universities had their beginnings during 

the late 1800's and have changed and grown to fit the needs 

of the populace in the area. One school was designated 

as the Normal College for the area of the state in which 

it was located. The universities have from five to ten 

schools ardjor colleges within their scholastic structures, 

each headed by a dean. All colleges and universities 

from which the population of student teachers was taken 

are accredited by the regional Association of Colleges and 

Schools and the state Education Agency. 

Studen t Teachers. Letters to the directors of 

student teaching from area colleges and universities 

requesting that they send a list of their Fall, 1980: stu

dent teachers ere mailed during July, 1980 (Appendix A). 

A follow-1 p letter was required during August, 1980, 

(Appendix B) as the numb e r of student teachers obtained 

from the directors of student teaching was less than 

initially proposed. 

Response from an additional director of student 

teaching during mid -October alloved an increase in the 

number of student teachers to becomE part of the study. 

T~o~e student teachers had a lat er beginning date for 
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their student teaching experience. With this second group 

of student teachers, the total was still less than the 

initially proposed random srunple of student teachers. 

Therefore, no sampling was done . All student teachers who 

agreed to participate in the study were included. 

The Instrumentation 

Two instruments were used in the study . One instru

ment was a Likert-type scale called "A Scale to Measure 

Atti tudes toward Reading in Content Classrooms . !! Thi.s 

instrlunent was developed by Joseph L. Vaughan, Jr. ( 1977). 

The othe r instrtunent was developed by t he researcher to 

identify variables for the study. 

The Attitude Scale. There is a paucity of scales 

designed to measure attitudes t oward r eading in the con

tent classroom. One criticism about those that have been 

eveloped i s that they ha1e only face val idity (Vaughan, 

1977) . J oseph L . Vaughan (1977) developed an assessment 

of attitudes toward reading in the content classroom 

because he saw the need for an instrlunent wh ich had not 

o nly face val idity, but also reliability, convergent 

validity sens.:.tivity to treatment and discriminant 

validi Over a period of two years of investigation, 

\ J,ughan exam in •d his instrument for internal c onsis ten cy 
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and reliability . 11 The coefficien t of i nternal consistency 

for the total scale was . 87 (Cronbach's Alpha), very high 

for an attitude scale 11 (Vaughan, 1977, p. 606). Using 

t he Pearson product-moment correlation, the median 

s tability coef ficient was .77, with a range of .66 to . 89 . 

To show the validity o f the instrument , Vaughan 

examined t h r e e a spects of validity . These aspects included 

c onverge nt v alidity , sensitivity to treatment, and discrimi -

nant validit y . ' 'The mean score of the two groups' responses 

to the scale ind i ca ted a diffe rence of 16.4 (p < . 001) '' 

(\aughan, 1977, p . 606). A compar·son o f each item 

indica t ed t h a t the di f fer e nc e s favored the group previously 

ide nti fi ed as "hav in g a high attitude toward the construct' 1 

(Vaugha n, 1 9 77 , p. 606) . When the instrument was adminis-

te r e d t o those t wo group s, ther e was a significant difference 

( p / .01) i n Iavo r of the e x perime ntal group, a group of stu

d ents i~ a graduate educat ion course . 

Vaughan comp a red t h e s c ores on this scale with the 

sco r es on a scale o n att i tudes t owar d op en education . Th e 

range from . 13 to . 40 had a median v a lue of . 25. The 

low correlation · s an i ndicatio n t ha t the two scales 

~8asure different att i tudes and shows tha t di s cr i mi n ant 

~aJ..i ' i ty has been determi n ed . 
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Another reason for choosing the instrument is the 

ease with which it can be adrninistered. It can be given 

to a group of persons or to an individual. There is no 

time limit in giving the instrument. 

Although Vaughan went to great length to validate 

the instrument: it has not escaped criticism . : Edwards (1979) 

admin ist ered this i.nstrument and two others to a sample 

o i 25 teachers. She stated that when comparing the three 

tests, Vaughan, Flanagan, and Smith-Ot to, she found little 

consistency in the three tests, even though they were 

reported to be measuring the srune thing . The correlation 

' between the Flanagan and Vaughan instruments was -.40; 

and that between Smith-Otto and Vaughan instruments 'Nas 

.l2" (p. 22) . Ed\ ards furthe r claimed that the Vaughan 

instrument "elicited negative responses 1
' (p. 22) . 

On the basis of aughan's r e liability and validity 

studies, the present invest igator chose to use the instru

~ent in s pite of the above criticism . Because the instru

ment 1as us d as both a pretest and a posttest measure, the 

at titude cbange might possibly be detected . 

Data Sheet . In o rder to identify factors which might 

rel ate to a change in the a~titudes t owar d teaching reading 

in th e conte~t classroom, the researcher designed a data 
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sheet (Ap pendix G) to identify the variables to be studied . 

Those variab les were the sex of the student teacher, the 

location of the school in which student teaching too k 

place, the college re a din g courses taken by the student 

teacher, the coritent area in which the student teacher 

taught, any p revious experiences with children, the age 

of the student te a che r, and the attitude of the cooperating 

teacher. 

Data Collection Procedur e 

Data fo r the study were provided by the s t udent 

teachers a nd their cooperating teachers . Permiss ion was 

necessary from the s chool districts for part~ c ip ation in 

the study by t 1e co operating teachers. Names of student 

te ach e rs were provided by the d irectors of student teaching 

f om each college or university . 

Scho o l Dist ric ts . Permission r eques ts were made to 

t: e school districts within the me troplex area on June 30, 

1980 ( Append ices C & D) . Included in the letter of request 

. ~v·e r e copie.: of the instruments to be used in the study 

( Appendices I & J) , the consent form (Appendix K) which 

-che teachers were t o sign, and .the letter of reque st that 

~as se nt to th e cooperating ~eacher (Appendix H) . Six 

school d"str · c s ansNered biv ing permission for their 
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teachers to participate in the study. One district 

declined to give permi~sl·on. 0 J 1 0~ 1980 ~ ~ ~ n u y ~ x, , a. secona 

letter (Appendix E) was sent to the school districts \Vho 

had not replied to the initial request. Some of the 

districts requested additional information concerning the 

~tudy . After satisfying the school districts' request, 

the r e s ear c her received permission fr om ten more public 

school districts for their teachers to participate in the 

stud y . The total number of school districts involved in 

the study was 16. 

Col leges and Univers i t i es . On July 2, 1980, a request 

was made of 12 c olleges an d universities for a list of 

the Fall, 1980 , s econdary student te achers (Appendix A). 

Included w' th this letter were the instruments to be used 

in the study (Appendices I & J) and the l e t te r to the 

student teacher (Appendix F). Because of a small r e sponse 

to the request , a follow - up l e tter was necessary. Initially , 

e ight colleges and universitie s replied. However, only 

seven furnished the names of secondary student teachers. 

One d irector of student teaching said t hat he had on ly o ne 

secondary student teacher and permission c oul d not be 

obtained from him to include the student in the study . 

Thes e seven colleges and universities supplied an initial 

listing of 15 7 names and addresses of student teachers 
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and the school districts to which they were assigned to 

do their student teaching. 

Telephone contact was made with an additional 

university during October, 1980. The request for names 

of student teachers beginning their student teaching 

experience later in the semester was filled with an 

additional twenty-nine students and their cooperating 

teachers . The total nuinber of colleges and universities 

was eight and the total population of student teachers 

was one hundred e igh ty-six. 

Student Teachers. Initial contact with the student 

t e achers was made on September 2, 1980. The student 

teacher s were sent a letter of explanation concerning the 

s udy (Ap p e ndix F) . Attached to the letter were the 

cons e nt f orm (Appendix K), the data sheet (Appendix G), 

and the quest ionnaire which measures attitudes toward 

teach i n g r eadi ng in the cont e nt classroom (Appendix J). 

By Se p tember 18 1980, 30 replies or 19% of the initial 

l5 7 le t te r s we r e r eturned . A follow-up letter (Appendix L) 

v·as mailed t o 127 s tudents. Eighteen students responded to 

~he follov - up let ter, ma k i ng a total of 48 student t e achers 

v ho respo nded . The r e was no p erson a l c on tact wi t h an y 

par ticipants, ~-o e -aminatio n o f the s e tting , 1 o r any 

obser 7
· tin of teaching p r ocedu r e . 
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As in~tial mailing did not produce a large enough 

populat ion for the st·udy, on No-vember ~, 1980, a second 

group of 29 student teachers were sent the letter of 

exp lanation (Appendix F ), requesting that they participate. 

Attached to the l e tter of request were the consent form 

(Appendix K) , the d ata sheet (Appendix G), and the ins t ru

ment wl ich measures atti tudes toward teaching reading in 

the content classroom ( Appendix J). This group of student 

teachers began their student teaching experiences October 

23 , 1980. Their late beginning date enabled the researcher 

to include them in the population. Because the time did 

Got allow follow - up letters, there were none sent to 

t~ese student teachers . Five stude nt teachers responded 

from his broup . Forty-eight student teachers responded 

from the initial group and 5 student teachers r esponded 

f rom the second group . T1erefore, 53 student teachers 

participated in the pretest . This number is 28% of the 

186 ori 0 inal requests made for participation in the study. 

Cooperatin Teachers. The data sheet of the student 

teacher (Appendix G) was tne only source for the names of 

the cooperating teachers . As the student teachers r eturned 

their questionnaires , the cooperating teachers were 

co ntact e d. Initially, forty - eisht cooperating teachers were 
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sent a letter of explanation (AppendL~ H), the consent 

form (Appendix K), the data sheet (Appendix I), and the 

quest ionnair e which measures attitudes toward teaching 

reading in the co n tent classroom (Appendix J) . A total of 

22 retur ns or 44% of the 48 initial inquiries were receiv ed 

by October 1. Follow-up l e tt e rs (Append i x M) wer e sent. 

Through the initial inquiry and the follow-up let+ers, a 

tota l of 33 cooperating te a che rs responded to · the pretes~. 

Because a l arge r population was d esired, a second 

group of cooperating teachers wer e sent the letter of 

explanation (Appendix h), the consent form (Appendix K ) , 

th e data 0heet (Appendix I), an d the questionnaire which 

measures a~titudes toward teaching r eading in the content 

cl ass r oorr ( Appendix J). The names of the second group of 

cooperating teache r s were supp lied by the u n i versi ty at the 

same time that the names of their student teachers were 

supp lied . The refore, twenty - n i ne let ters were sent. These 

twe nty - ni e cooperating teachers p lus the forty-eight 

cooperating teachers from the in i tial group totaled 77 

cooperating teachers to whom we r e sen t the pretest. 

Si. teen cooperating teachers from the second group 

responded . However, only four of t he cooperating teachers ' 

Tet' rn s could be paire d wit h their student teaehers. Th~L s , 
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twelve cooperating teachers' returns could not be used 

in the study . 

After the administratJon of the pretest, there was 

a total of 37 pairs of student teachers and cooperating 

teachers . Thirty-three came from the initial request and 

fou r carne f r om the second group of requests . 

In order that t he pretest not be contaminated by 

teachi ng experi e nce in the classroom, an arbitrary cut-off 

date of three weeks into the student teaching experience 

was set for u se of the pretes t data supp lied by all student 

teachers . This cut -off date applied to both the first 

group of student teachers an~ those who started a t the 

later date . 

Test Scor ing . "A Scale to d easure Attitudes t oward 

Teaching Reading in Content Classrooms" (Vaugh a n, 1977) is 

a 1 5-item que s tionna ire (Appendix J) wh ich allows for seven 

poss i ble r esponses to ea h i tem . Th e p os s i ble respo ns e s 

a re these : 7 ~ strongly agr e e , 6 = ag r ee , 5 = t e nd to 

ag r ee, 4 = neut _al, 3 ~ tend to disagree, 2 = disagree, and 

1 = strongly disagree . Nine of the items are po s it ive, 

vh ile s · x are negative . raughan (1977) stated that 'the 

nega ive itens should be scor ed in reverse from the p o sitive 

items (p. 608) . Based on the scores for each it em, a 
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sum was computed for the tota l test. Appendix P correlates 

the range of scores with the attitude toward teaching 

reading in the content classroom. Since the same instru

me n~ was used for the pretest and the posttest, the scoring 

was the same. 

Postt est Data . At the conclusion of student teaching, 

f ifty-three letters ( Appendix N) and Vaughan' s i nstrument 

(Appendix J) we re sent to the 53 participating stude n t 

teache rs to determine if there had been a change in their 

a~titude toward teaching reading in the content class room. 

Thirt y-seven letters were sent to the 37 participating 

cooperat i ng t eache r s ( App e ndix N) , along wit h the question

nai~e ( Appendix J) . Al l llO p a rticipants were asked to 

return the questionnaire imDediately . Thirty-fiv e r eturns 

~ere rece i ved from the student teache rs along with t wenty

fo ur r eturns from the cooperating teacher0 . On J anuary 23, 

1981 , follow-up letters ( App endix 0 ) we r e mailed to l8 

student teachers and 13 cooperat i ng teachers. An additi o nal 

response of eleven student teachers and nine cooperating 

teachers made a total of 46 student teachers and 33 

cooperating teachers v.ho responded to t he posttest. 0 

that tota~- ther e we re 27 pairs of student teH.chers and 

cooperating t e achers. 
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S w'1illl a r y 

This chapter stated the questions and hypotheses 

fo r the study. The study was conducted among student 

teachers an d cooperating t eachers in the Southwestern 

part of the United States. The compiled list of student 

teacher s was provided by eight colleges and universities . 

Cooperating teachers' names \vere furnished b y the student 

teachers . One hundred eighty- six student teachers were 

init iall mailed Vaughan's instru1'11ent measuring attitudes 

toward teaching reading in the content classroom as a 

p r etest, along with a consent form and an information sheet 

identifwi ng variables for the study . Fifty- three student 

teache rs r e sponded and were sent the posttest . Forty - six 

student teachers r e sponded to the posttest . The names of 

seventy - seven cooperating teachers vere initially furnished 

by student t eachers and one un i versity . Thirty-seven 

cooperating teachers r e s~onded to the pretest and were sent 

tbe posttest . Thirty-three returned the posttest, but 

only t\enty-seven were paired with student teachers. 

nesponses of six cooperatino teachers could not be used. 

Te2t scoring ras obtained b y totaling the responses made 

o eac h i tern on tJ._-2 Q_ucs-cio'"lnaire . A choice of response s 

Nas made on a Likert-t_pe scale ranging from seve~ to 

o n e , se ·en being strongly agree and one being strongly 
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disagree . The pretes t , posttest, and the information 

sheet provided the data for the study. 



CHAPTEH IV 

Results 

This chap ter reports the data wh ich were gat hered in 

order to determine if the student teaching experience 

influences a change in attitude toward teaching reading 

in the content classroom. These data are discussed 

according to the variables which were i dentified in the 

hypotheses . 

The Computer 

The data were a1alyzed using a remote computer 

termina_ designed by Digital Equipment Coproration. The 

stat istical package used to analyze the data was STAT11 

(RSTS/E, 1974) . STAT11 runs under the PDP-11 Extended 

Resources Shar ing Time-Sharing System (RSTS/E) . STAT11 

pro -ides elementary statistics, including the numbe r of 

subjects , mean, standard de ... -iation, and s+andard error . 

Seven different hypotheses Nere stated in which the ! 

-alue was calcu a ted . Table 1 gi ves the summa::..y statistics 

fo r the p!'e and post at t i t"de t es ting for the student 

~eachers and cooperating t eachers . 

60 
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Table 1 

Sununary Statistics for Pre and Post Attitude 

Testing for Student Teachers 

and Cooperating Teachers 

Pre Post 

N X SD X SD 

Student Teachers 46 78 .37 9.90 79.61 10.80 

Cooperat i ng Teachers 27 78 . 74 9 • 6 L1 78 . 78 10.44 

:.rale Stud~nt Te achers 10 74.4 9.0 

Female Student 
Teachers 36 81 . 1 11.0 

Urban 15 81.1 8 .3 

Suburban 31 78.9 11.9 

~o Reading Courses 24 78.5 9.3 

Reading Courses 22 80 . 9 12 .3 

~anguage 4rts Area 6 82 . 5 6 . 2 

: on - la~gLage Arts 40 79 .2 11 .3 

Field Experiences 38 80 . 3 11. 4 

No _i o d Experiences 8 76. 0 7 . 0 

Less than 25 Years 21 78.0 10.2 

25 Years and Older 25 81 . 3 11.1 

---·----------------
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Variables of the Study 

The first hypothesis stated that there wi l l be no 

significant difference in the attitude toward teaching 

reading in the content c l assroom of the student teachers 

before they begin their student teaching experiences and 

after they have completed t he ir studen t teaching experience. 

Appendix Q gives pre and posttest attitude scores of the 

part icipants. Of all student teachers who were sent 

quest i o nnaires , forty - six answered both the pretest and the 

posttest questionnaire . The mean score for pretest attitude 

scores (X = 78 . 37, SD = 9 . 90) was lower than the mean score 

(X = 79 . 61 , SD = l0 . 80) fo r t he postt e st attitude scores . 

With 90 degrees of freedom , the computed value of t was 

- 0 . 57344 . The d if f erence was not significant at the . 05 

level , using a nondirectional t test. 

Sex of Student Te a8her . Hypothesis 2 s t a ted that there 

wil be no significant difference i n the attitude t oward 

teaching r e ading in the content area c lassroom between male 

student teachers anc fem~ l e student teachers after they have 

complet ed their student teaching experienc e . Ten m~le 

studen t ~each9rs or 22% of the 46 respondents retur ned the 

questionnaire and thirty-six female student teachers or 7 8% 

of he r espo dents retu~n ed the que~tionnaire. The computer 
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ad justed for the different group size in computing t. 

The mean score of the male student teacher (X= 74.4, 

SD = 9.0) was lower than the mean score of the female 

student teacher ( X = 81.1, SD = 11 .0). With 44 degrees of 

fre edom, the computed !-value (t= -1.76322) was not 

significant at .05 level, us i ng a non directional t test . 

Locale of Student Teaching . Hypot hesis 3 stated that 

there will be no significant difference in the attitude 

toward teaching reading in the content area classroom 

between the student teachers placed in an urban classroom 

a~ d student teachers placed in a suburban c lassroom after 

t hey have completed their student tea ching e xperience. 

Thirty- three percent, or 15 student teacher s who r esponded, 

were assigned to urban schools . Those students who were 

teaching in a suburban setting represented 67 percent of the 

~espondents, or 31 student teachers . The mean score of the 

suburban st1dent teachers (~ = 78 . 9, SD = 11.9) was lower 

than he mean score of the urban student teachers (~ = 81.1, 

SD = 8 . 3) . With 44 degrees of freedom, the computed value 

of t was . 063239 . The diff erence was not significant at 

t he . 05 le1el, using a nondirectional t test . 

College Reading Courses . The fo urth hypothesis stated 

that there wi l be no ~ignificant difference in the atti t ude 

to Nard teaching reading in the content classroom between 
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the student teachers who have had at least one course in 

reading and the student teachers who have had no courses in 

reading after they have completed their student teaching 

experience. Fifty-two percent, or 24 respondents, had not 

had any reading course s. Forty-eight percent, or 22 

respondents, had taken at least one college course in 

reading . The mean of the group with no college reading 

courses (X= 78.5 ,SD = 9 .3 ) was lower than the group with 

at least one college read i ng course (X~ 80.9, SD = 12.3) . 

The computed t - value was .75058 with 44 degrees of freedom. 

This difference was not significant at the .05 l evel, 

using a nondirectional! test. 

Content Area Assignment . Hypothesis 5 stated that there 

wil be no s ignificant d i fference in the attitude toward 

teaching reading in the content area classroom among student 

teachers vho are assig ed to language arts classrooms and 

studen teachers who are assigned to other disciplines of 

stud}. Only six student teachers, or 13 percent of the 46 

st dents who responded, were assigned to language arts 

class r ooms . For t student teacher~, or 87 percent of the 4o 

respondents, were assigned to non-language arts classrornns. 

This mean of the non -l ang age arts student teachers (X= 79.2) 

SD = 11 . 3) ras lower than the mean of the l ~~g~age arts 

student teachers (~ = 82. 5 , SD = 6 . 2). The computed t 
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value was 0 . 69894 with 44 degrees of freedom. This 

difference was not significant at the . 05 level, using a 

nondirectional t-test . 

Experiences \Vi th Children. The sixth hypothesis stated 

that there will be no significant difference in the attitude 

to' ard teaching reading in the content classroom between the 

student t eachers who have had less than a year of previous 

experiences with children and the student teachers who have 

had more than on e year of previous experience with children. 

Seventeen percent, or 8 of the 46 respondents, had less 

than one year of experience wi th children. Eighty- three 

percent, or 3 8 of the 46 respondents, had more than one 

year of experience with children . The mean of the student 

teachers with less than one year of experience with 

children (X= 76 .0, SD = 7.0) is lower than the mean of the 

student t eachers with more than one year of experience with 

ch ildren (~= 80 . 3, SD = 11 . 4). The computed !-value was 

1.0348 with 44 degrees of freedom . This difference was 

not s · bn i fican t at the .0 5 l eve l, using a nondirectional 

t - test. 

Age of t1e Student Teacher . Hypothesis 7 stat e d that 

there will be no signifi .ant difference i n the attitude 

toward teaching r eading in the content area classroom 

b e ~veen t e student teachers v.ho are unde r 25 years of age 
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and the student teachers who are 25 years of age and over. 

For ty - six percent, or 2l of the 46 respondents, were 

under 25 years of age . Fifty-four percent, or 25 of the 46 

respondents, were 25 years of age and older. The mean score 

of the younger group of student teachers (X = 78.0, SD -

10.2) was lower than the mean score of the older group of 

student t eachers (X= 81.3, SD = 1~ . 1). With 44 degrees of 

free dom, the computed value of t was - 1.02031 . The 

differ ence was not sign i f i cant at the .05 level, using a 

no ndirectional t-test . 

Cooperating Teachers: Atti tudes . The last hypothesis 

c onsider e d in this study stated that there will be no 

s ignificant difference in the relationship between the 

at ~itudes toward teaching read ing in the content area 

c lassro om o f the student and t h e cooperatin g teachers be fo re 

a~d after t l e stude nt teaching experience . In the s tudy, 

a total o .l 33 c ooperating teachers and 46 s tud en t teach ers 

respo nd e d to the que st·onnaire . Of this number, t here were 

27 cooper a ting t e achers who were paired with responding 

s~ udent t eache rs . Therefore , responses of six cooperating 

teache r s cou ld n o t be used becaus e t hey could not be 

pair e d wit1 a s t udent t e ach e r . Table 2 compares the number, 

t he Pear son r a nd t h e ~ of pr e te s t s and post t ests of the 

dyads of st ud e n t t e achers and coope r a ting teachers . 



67 

Table 2 

A Comparison of Pearson r and zr of Paired Student 

and Cooperating Teachers · on the Vaughan Attitude 

Scale of Teaching neading in the Content Area 

N Pearson r 

Pretest 27 .12635'7 .127 

Posttsst 27 .097700 .098 

Twenty-seven pairs of student teachers and cooperating 

teachers completed the pretest and the posttest . Fron1 

the ir pretest attitude scores, the Pearson ~was computed 
--J. 

to be . 126 . The Pearson !I was converted to ~rl value of 

.127 . Posttest data of student teachers and cooperating 

teachers were computed to yield the Pearson ~2 of .098 . 

The r2 value was converted to ~2 value of .098 . 

Fisher's~ transformation formu la_(Ferguson, 1971) 

va s u~ed to determine the significance of the diffeYe ce 

be t·.veen the coeff · cients £.1 and £2. When the formula 

~as calculated, Fisher's z transformat ion was . 10046 . 

The z value of . 10046 was not significant at the . 05 l e v e l. 
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Summary 

Forty-six student teachers~ posttest scores were 

grouped according to certain variables investigated in the 

study . Thei r me a n scores were compared by applying t-tests 

t o the d a t a and by u sing Fisher's z~ transformation formula __ ..... 

to compare corr e l at ion coeff icients. None of the data were 

fou~d ~ o be signi f icant a t the .05 l evel of significance~ 

using nondirec t ional t-tests. 



CHAPTER V 

Summary, Findings, I'rp_,E} ica t ions 

and Recommenda·t i ·ons 

This chapter is divide d into four sections . The 

Surrnnary provides an overvie\v of the study . The Findings 

stun.rnarize the data that we~--e reported in Chapter IV . The 

th ird section, Implications, discusses the findings as they 

relate to the previous literature about attitudes toward 

te aching reading in the content area classroom. The 

Recormnenda tj_ons a:re made concerning :further study . 

Summary 

The probl e m of the s tudy was to determine if there 

vere any att i t ude changes of the student teachers toward 

te aching r ea i ng in the content area classroom after they 

ha d completed their student teaching experiences. 

Vaughan's instrument 'A Scale to Measure Attitudes Toward 

Teachin g Reading in the Content Classrooms '' (1977) was 

used to measure the attitudes . The project director 

deve l oped an i1 trument to identify the variables in the 

st 1d - . se~eral hyp o theses were formulated and limitat ions 

a d a3su.mptions we r e made concerning the study. 
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A study of the previous literature revealed that 

general attitude changes were made as a result of the 

student teaching experience. However, there is l it tle 

information available on any changes in the attitud e of 

reading in the content classroom. From those s t udies whi ch 

a re ava i lable, one finds conflicting r eports as to which 

var iables i n fluence a general change of attitude after 

the s t udent teachin g experienc e . 

The s t udy was conduct ed among student teachers and 

cooperating teachers in the Southwestern part of t he United 

States . The c ompiled list of student teachers was p rov ided 

by e i ght coll eges and universities. One hundred eighty-six 

student teachers ere initial _y mailed Vaughan's instrument 

measur ing the att i tudes toward teach ing reading in the 

content c assroom, a long with a consent form and an i nfor

ma tioi sheet ident ifying variables for the study. The 

variables idertified were : sex of the stu dent teacher , 

location of the student teachin g, nQ~ber of college reading 

courQes, content area assignme nt , previous experiences with 

ch ild~en , age o~ student teacher, and attitude o f the cooper-

ating teacher . Fifty- three student teachers r esponded 

and were postteste . 

to the posttest . 

Fo1ty - six s udent teachers re spo nd e d 
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Because the names of the cooperating teachers were 

initially furnished the researcher by the student teachers 

and by one university, only seventy-seven were sent the 

pretest, along with the consent form and the data sheet. 

Thirty-seven cooperating teachers responded to the pretest 

and were sent the posttest. Thirty-three returned the 

posttest , but only twenty- seven were paired with student 

teachers. Responses of six cooperating teachers could 

not be ·1sed. 

Test scoring was obtained by totaling the responses 

made to each item. A choice of responses were made on a 

Likert -t ype scale ranging from seven to one, seven being 

strongly agree aud one being strongly disagree. Th e pretest, 

posttest, and the information sheet provided data for the 

study . 

The forty-six student t e achers' posttest scores were 

grouped according to the variab les i nvestigated in the 

stud. . Thei r mean scores were compared by apply ing !-tes ts 

o the data and by the use of the Fisher Zr transformation 

fo rmula to compare correlation coefficients . None of the 

data we r e found to be significant at the . 05 l eve l of 

sign ificance, using a nondirectional t -t es t. ·_ 
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~indings of Data 

The first hypothesis stated that there will be no 

significant difference in the attitude toward teaching 

reading in the content classroom of the student teachers 

before they begin their student teaching experiences and 

aft er the y have completed their student teaching experiences. 

The t-value of -0 . 57344 was not significant at the .05 

level~using a nondirectional t-test . Although the difference 

was not statistically significant, there appears to be a 

sl i ght cha~ge in attitude as shown by the increase in 

the mean of the posttest scores over the mean of the pretest 

scores. The mean score on the posttest indicates an over

al l attitude of average . Appendix P indicates that this 

mean score of 79.6 is only 1.4 away from the next category 

of above a erage . While it appears t hat the student teaching 

experience. does not signif icantl y ch ange the s tudent 

teachers' attitude toward teaching reading in the content 

area classroom, the stude n1: teachers seem to be exemplifying 

a1: least an average a~titude toward teaching r e ading in 

the co~te~ · classroom . Hypothesis 1 is accepted . 

Se- of t he St1dont Teache . H pothesis 2 stated 

that there ~ill be no significant difference in the attitude 

toward teaching reading in the content area classroom 

be t~een male studer t teachers and female student teachers 
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after they have completed their student teaching experience. 

Although the data did not indicate an overall change of 

attitude toward teaching reading in the content area, the 

variabl e 'Nhich indicated the most difference among groups 

of student teachers was sex. The highest attitude score 

of a male student teacher was 84, which is above average 

(Appendix P). The lowest ~ale's score was 53 which is low . 

In contrast to those scores, the highest score of a female 

student (105) was the highest score possible for the test. 

There were no lov scores registered by the female pa.rtic 

ipants. The lowest female score of 61 is considered in 

the below average range (Appendix P). It appears that 

the female student teacher may have a more positive 

attitude toward teaching reading in the content area, 

a lthough the difference was not statistically significant 

at the . 05 leve l . Since the t-test did not indicate a 

significan t differe~ce at p < .05 , Hypothesis 2 is accepted. 

Local e of S tudent Te aching. Hypothesis 3 stated that 

there will be no significant difference in the attitude 

toward teach i ng read~ng in the content area classroom 

betvee ~he student teachers placed in an urban classroom 

after they have completed their student teaching. Twice 

as many students taugh t in a suburban set ting as in an 
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urban setting. In comparing the scores of the suburban 

and urban groups, both scores are in ths high attitude 

range. The sub-urban group has the highest individual score) 

but the urban group has a higher mean score. The differ

ence was not significant at the .05 level; therefore, 

Hypothesis 3 was accepted. Based on this data, the location 

o f student teaching assignment does not seem to make a 

difference in the attitude of the student teacher. 

College Reading Courses. The fourth hypothesis 

stated that there will be no significant difference in the 

attitude toward teaching reading in the content classroom 

between the student teacLers who have had at least one 

co rse i~ reading and ~he student teachers who have had 

no courses in reading after they have completed their 

student teaching experience . The groups were nearly 

equal in size (Nl = 24, N2 = 22). Although the highest 

at titude scores were the same, the group who had the 

college r eading courses registe r ed the l owest atti tude 

score . It appears, however, that this group with college 

reading co rses has a t endency toward a more pos itive 

at~it~de to ·ard teachinb reading in the content classroom, 

fer ~heir maan score was higher . The computed value of t 

was 0 . 75058 with 44 degrees of freedom . Thus, the 
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experience with children. As in the content area assignment, 

the groups were very unequal. Those students who had little 

experience with children represented ~7 percent of the 

respondents in the study. In comparing the mean score, 

the group who had more than one year's experience with 

children had a higher mean score. This mean score of 80.3 

is on the upper end of the average scale (Appendix P). 

The students with little or no experiences had a mean 

score of 76.~, which is approximately in the middle of the 

average range. There seems to be a tendency of the students 

with prior field experiences to have a more positive 

attitude toward teaching reading in the content classroom, 

based on the higher mean score of that group. However, 

the difference is not significant at the .05 level and 

Hypothesis 6 is accepted. Previous experiences with 

children do not seem to significantly affect the attitude 

of student teachers toward teaching reading in the content 

area classroom. 

Age of the Student Teacher. Hypothesis 7 stated 

that there will be no significant difference in the attitude 

toward teaching reading in the content area classroom 

between the student teachers who are under 25 years of 

age and the student teachers who are 25 years of age and 
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over. The number of respondents in each group was 

approximately the same. Although the difference was not 

significant at th~ .05 le~el of significance, the tendency 

appears to be that student teachers who are 25 years old 

or older have a higher attitude toward teaching reading 

in the content classroom than the student teachers who are 

under 25 years of age. Ths mean score of the older group 

was 81.3, which is interpreted as an above average attitude 

(Appendix P); the mean score of the younger group was 

78.0, which is an average attitude. The t~value at 

-1.02031 was not significant at the .05 level. Hypothesis 

7 is accepted based on the data presented in the study. 

Cooperating Teachers' Attitudes. The last hypothesis 

considered in this study stated that there will be no 

significant difference in the relationship between the 

at t itude s toward teaching reading in the content area 

classroom of the student and the cooperating teachers 

b e f o r e and after the student teaching experience. The 

d i fferenc e between the two correlation coefficients r~ and 

r2 was not significant at the .05 level of significance. 

Base d on this data, the cooperating teachers' attitudes 

toward teac hing reading in the content classroom seem to 

have little or no effect on the student teachers' attitude 

toward t e aching reading in the content classroom. The 
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cooperating teachers' posttest scores might be predicted 

by the pretest scores because the means are ·very close. 

This tendency is substantiated by Ferguson (197~), when 

he stated Ho: Pl = P2 = 0 (p. ~70). The z value is 

within the bounds of that null hypothesis. It appears 

from this data that cooperating teachers' attitudes toward 

teaching reading in the content area were relatively set 

and that the experience of having a student teacher did 

not change the cooperating teachers' attitude. Neither 

were the data significant enough to support the fact that 

the cooperating teachers influenced student teachers. 

Therefore, Hypothesis 8 is accepted. 

Implications 

Data collected from this study seem to indicate that 

the college students entering their student teaching have 

already established their attitudes toward teaching reading 

in the content area classroom. It also appears that they 

have little influence on their cooperating teachers. The 

student teaching experience did not appear to affect a 

change on that attitude. The only variable that seemed 

to indicate some significant difference ( p < .10) was the 

sex of the student teacher. Females appear to have a more 

positive attitude toward teaching reading in the content 
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area classroom than male student teachers. These findings 

are in agreement with Land (1971). It would appear that 

all other variables in the study had little or no effect 

on the attitude toward teaching reading in the content 

area. 

These overall findings seem to support the research 

of Campbell & Williamson (1978), Scherer (1979), and 

Price (1971), who reported that the student teaching 

experience seemed to have little or no effect on changing 

attitudes of teacher education candidates. Previous 

research has not established a trend showing that student 

teaching experiences or the variables named in this study 

affected a change in attitude because there are mixed 

results from the various studies. Earlier studies (Wiggins, 

1969; Dewald, 1970),as well as later studies (Bitner, 1975; 

Folkert, 1978), indicate that student teaching does cause 

changes in general attitudes of student teachers. In · 

additional to the mixed findings found in research for 

a general attitude change after the student teaching 

experience, there are . also mixed findings in the research 

concerning an attitude change toward reading after the 

student teaching experience. However, two studies 

(Terwilliger, 1968; Scherer, 1979) indicate that the 
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student teaching experience does not affect the attitude 

toward reading of student teachers. Because findings are 

mixed, further research is needed before definite con

clusions can be reached. 

If there were a statistically significant change in 

attitude toward teaching reading in the content area class

room, but it was not indicated by the research done in this 

study, certain factors may have caused the change not to 

be noted. Vaughan's instrument may not have been sensitive 

enough to detect a change in attitude. There were only 

fifteen questions to which the respondent could reply on the 

questionnaire. There may be other areas in content area 

reading that could be addressed on a questionnaire that 

Vaughan did not address. There was also criticism of his 

instrument as being too negative (Edwards, 1979). Perhaps 

individuals would have a difficult time in responding to 

an instrument which was considered to be negative in nature. 

Another reason that this attitude change might not have 

been detected was that the population involved might have 

been too small and from too confined an area of the United 

States. A population from a cross-section of the United 

States perhap~ would give a broader area in which there might 

be different ideologies toward teaching reading in the 
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content area classroom. A larger population would perhaps 

give additional data which would either accept or reject 

the given hypotheses. 

A third reason may have been the time of year in 

which the study was made. At the beginning of the Fall 

semester in which these student teachers were questioned, 

the year had just begun. The secondary students had not 

yet established their patterns by which they would learn 

the information presented to them. By the Spring semester 

the secondary students have probably established that 

pattern of learning. The s t udent teachers might be able 

to ascertain if these patterns were good for assimilating 

the information or if the patterns could be improved. 

Fourth, the time allowed for answering the pretest 

may have contaminated the results because it overlapped 

t he beginning of the student teaching experience. Perhaps 

if the questionnaire had been sent and returned before the 

semester of the student teaching, the results might have 

b een different. 

However, if the attitude toward teaching reading in 

t h e content area classroom is already set, as the study 

seems to indicate, the student teaching experience cannot 

be expe cted to change that attitude. If the teacher 
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education program desires to create a more positive attitude 

toward teaching reading in the content classroom, then 

these attitudes must be encouraged through the educational 

activities in which the student is involved during college 

training. For example, the student teacher candidates can 

be taught techniques of teaching which will aid their 

future students to glean main idea from a reading selection. 

They can be taught techniques of spotting definitions within 

the text of the assignment. They can be taught the strategy 

of note taking. These examples are but three of the many 

teaching strategies than can be used by secondary teachers 

i n order to improve their students' achievement levels and 

a l l three of these strategies are reading strategies. 

Re commendations 

Analysis of the data has resulted in the following 

r e commendations: 

1. Further research needs to be undertaken using 

another instrument to see if another instrument 

would be more sensitive to the attitude change. 

Edwards (1979) has identified two other instruments, 

Flanagan and Smith-Otto, which are reading 

attitude questionnaires. 
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2. Further research needs to be undertaken using 

a larger population in the study with sampling 

being taken from various sections of the country. 

The large population will allow for a more 

complete sampling of ideas from more universities 

across the nation. In being confined to one area 

the ideas tend to be similar. 

3. Further research needs to be undertaken using 

samples taken from both Spring and Fall semester 

groups of student teachers. The student teachers 

would see the secondary students involved in the 

learning process at a different time and this 

timing might have an affect on the student 

teachers' attitude toward teaching reading in the 

content classroom. 

4. Further research needs to be undertaken using 

samples taken over several years and comparisons 

made of the samples to see if the trend is a 

continuing trend. One study, taken from a small 

populace , at a particular time, does not present 

enough continuing data to come to any definite 

conclusions. Only with continuing research can 

the conclusions be supported in order to show that 

a definite trend has been established. 
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5. The pretest for the student teachers needs to 

be administered before student teaching begins 

rather than allowing any contamination of results 

by the first two weeks of student teaching. Any 

contact with students in a learning situation 

may tend to change the attitude of the student 

teacher as he comes in contact with secondary 

school students. Therefore, without being 

involved in the program of the secondary student 

at all, even though it may just be observation, 

the student teacher is able to respond to his 

questionnaire without being influenced by the 

student teaching experience. 

6. If teacher education programs want to create a 

more positive attitude toward teaching reading in 

the content classroom, they could develop a 

program similar to Dupuis and Askov (1978) which 

fostered and encouraged a more positive attitude 

toward teaching reading in the content area. 

Also , Dupuis and Askov developed study strategies 

which aided the content area teachers in teaching 

reading strategies to their students. In giving 

teacher education candidates sample materials 

from which to work and in helping them develop 
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strategies for teaching, these activities might 

create a more positive attitude toward teaching 

reading in the content area classroom. 
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Appendix A 

TEXAS WOM AN"S UNIVERSITY 

CoL..-oa or Et>UCAT10>< 

:O.r~TWI<J<T or Cuaalc"Cn.lnO 
.o.J<l> f><~OC'nOM 

8os 23029, TWU STATIO!< 

Dear 

DENTON. TEXAS 711204 

Marilyn Hurd is a graduate student at Texas Woman's 
University. The purpose of this letter is to request a 
list of your secondary student teachers for the Fall 
semes te r of 1980. This list will assist her in conducting 
a research project to determine the effect of the student 
teachin g experience upon student teacher attitudes toward 
teaching reading in the content area classroom. 

The survey will be conducted in two phases. The first 
phase will be completed before the students begin their 
student teaching in the classroom. Th e second phase will 
be completed immediate ly following the conclusion of the 
student teaching experience. 

The responden t s will be chosen at random from a master 
list of student teache rs who will be doing their student 
teaching durin g the Fall semester of 1980. They will be 
mailed a questionnaire d e signed to measure attitudes 
toward read ing in the content area classroom. Responses 
to the questionnaire are design e d to be short and will 
not take time from the students as they are involved in 
thei r student teaching. At no time will they be interviewed 
or have any personal contact with the project director. 

All responses wi ll be confidential and the data will be 
use d solely for r esea rch purposes. Results will be 
availabl e upon request. 

Your assistance is vital to the successful completion of 
th e project. If possible we would like to have the list 
con taining th e n ames and addresses of your secondary 
stude n ts admitt e d to your Fall, 1980 Stude nt Teachi ng 
Prog r am at your earli es t convenience. We are enclosing a 
self-addressed , stamped envelope !or your convenience. 

Sincerely , ~ 
/-h~~·, (/ 
j/lA i:. . 
Marily J. Hurd 
P roject Director 

x~J'~ 
Kathleen Jon gsrna 
University Sponsor 
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CoLLaoa OF Eouc&no!f 

Dal.&..ana:JCT or ~uw 
- AJ0'1) I>< .-n. trenO!f 

Boa: 13029, TWU Sun<»< 

Appendix B 
TEXAS \V'OMAN'S UNIVERSITY 

Recently I requested !rom you a list o! the names and addresses 
of secondary student teachers !or the Fall semester, 1980. 
Student teachers from the area are to be the 
population from which samples will be randomly selected. 
The students will be questioned concerning their attitudes 
toward teaching reading in the content area classroom both 
before and after their student teaching experience. This 
data will be used in my thesis at Texas Woman's University. 

All responses will be confidential and the data will be used 
solely for research purposes. Results will be available 
upon request. 

Your assistance is vital to the successful completion of 
the project. I! possible I would like to have the list 
containing the names and addresses of the secondary students 
admitted to your Fall, 1980 Student Teaching Program 
by August 14, 1980. 

Recently my husband has taken a position at Grand Canyon 
College in Phoenix. Therefore, I am asking you to send the 
information to the following address: 

c/o Dr. Joe Clayton Hurd 
Grand Canyon College 
3300 West Came lback Road 
Phoenix, AZ 85017 

Thank you for your time and effort. 

Sincere ly, 

m~9--~ 
Marilyn J. Hurd 
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Appendix C 
TEXAS \\70MAN'S UNIVERSITY 

Cou..ao• or Eouc•noN 
l>a7.o..aT)oi[XHT 07 Clnuucvt.'O"W 

......., J .. ITllVCTlO>C 

Bo" 13029. TWU ST ... TX»f 

Dear 

DENTON. TEXAS 78204 

Marilyn Hurd is a graduate student at Texas Woman =s 
University. The pLrpose of th;s lf · ~ter is to request your 
permission in allowing her to question a selected group of 
secondary teacher s concerning their attitudes toward 
teaching reading in the content area classroom. The 
study which she is conducting is to det e rmine the effect 
of the stude nt teaching experience upon student teacher 
attitudes toward teaching reading in the content area class
room. One of the variables to be considered in the study 
is the attitude that the cooperating teacher h~s toward 
teachin g reading in th e content area classro om. Therefore, 
the group of teachers who will be participating in the 
r e search project are thos e teachers who are designated by 
local colleges and unive rsities as cooperating teachers 
for their student teachers . 

The questionnaire will be mailed to the teachers during 
the Fall semester of 1980. They will be asked to give 
their responses to & short questionnaire concerning their 
attitud es toward teachic~ readin g in the content area 
class r oom . Thi s instrument should take no time from their 
classroom teaching responsibiliti es . At no time will they 
be interviewed by or have any personal contact with the 
proj ect director. All r esponses will be confidential 
and t he data will be used solely for research purposes. 

Your ass istance is vital to the successful completion of 
thi s proj ect . We appreciate your c ons id e ration of this 
mat te r. Enclosed is a con se nt form which gives Marilyn 
p e rmis sion to administer the ques tionnaire to a selected 
group of teachers from your di s trict. I f your district 
is willing to participat e , pleas e fill out the f o rm and 
return it to us at your earliest convenience . 

Sincerely , 

1~P~~· 
Marilyn J. Hurd 
Project Director 
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Kathl een Jong sma 
University Sponsor 



Appendix D 

SCHOOL DISTRICT CONSENT FORM 

I have read the description of the study and have asked any 

or all questions relating to the philosophy and methodology 

of the study. · I hereby authorize Marilyn Hurd to submit 

questionnaires to selected cooperating teachers who are 

employed in the 

School District. 

I understand that the information is to be used for 

educational and research purposes and that no names of 

participants or school districts will be used in the re

lease of the data . 

I furthe r understand that no medical service or compensa

tion is prov ided to subjects by the University as a result 

of injury from participation in research. 

Authorized signature Date 
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Appendix E 
TEXAS WOMAN'S UNIVERSITY 

DENTON. TEXAB ?11204 

CoLL&Oa or EovcATl'ON 

l>KP AAT¥XXT OF Cv1LucULtrW 
~ fJtfTWUCTlON' 

8os 1.3029, TWU ST.nJOI< 

Recently I contacted your school district requesting 
permission to question certain cooperating teachers 
concerning their attitudes toward teaching reading in 
the cont ent area class r oom . Enclos e d was a very brief 
description of the study and a permission slip allowing 
me to quest ion cooperating teachers in your district. 
At this time I have receive d no corres pond e nce from your 
district in regards to my requ est . If you need further 
information conce rning the study in order to make a 
decision, pl e as e contact me imme diately. 

As the information which I gain fr om your district is vital 
to the success of the study, I would appreciate your 
immediat e r esponse conc e r ning the request . I must have 
all permission s lips by August 3, 198 0, in order to 
proceed with my study . 

Thank you for your time and your conside ration in this 
matter. 

Most since r el y, 

11~9-- 7,/-t<A.d.__ 
Marilyn J. Hurd 
Project Director 
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Appendix F 
TEXAS WOMAN'S UNIVERSITY 

CoL~OK OF EDVC.&TTON 

[)sp4JITWL'<T OP Ctrw.&JCVLO'W 

AJ<D h<I'TllVCTTOM 

8ox 23029, TWU Sunol< 

Dear 

DENTON'. TEXAS 70204 

I am currently enrolled as a graduate student at Texas 
Woman's University. As a part of my course of studies, I am 
conducting a study of attitudes of student teachers in the 

area toward teaching reading in the content class
room. Therefore, I am asking your assistance in this study. 

This study is a two-part survey. The first section is to be 
completed before you begin your actual student teaching 
experience. The second part is to be completed immediately 
following your student teaching. The initial survey is a 
list of statements to which you are to respond based on your 
feelings toward each item. Complete directions for response 
are found at the top of the instrument. 

If you are willing to participate in this study, please fill 
out the consent form, the student teacher information form, 
and the initial part of the survey. Please return these 
items by the time that you be g in your student teaching 
experience. Aft e r completing the instrument, pl e ase fold so 
that the postage is visible and place in the mail. 

The. second part of the survey will be mailed to you following 
your student teaching experience. Those responses are to be 
returned immediately. 

All responses will be confidential and the data will be used 
solely for research purposes. Results will be available 
upon request . If you hav e questions at any time concerning 
the survey, fe e l free to contact me. My address is: 

Box 1183 
Glendale, AZ 85311 

Your a s si s tanc e is vital to the succe ssful compl e tion of the 
proj e ct. May I express to you my appr e ciation for your 
help in thi s study. 

Sincere ly, 

~7J;flwui-
Proj ec t Dir ec t o r 
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Appendix G _· 

_STUDENT TEACHING INFORMATION FORM 

1. Computer Sequence # Date ----
2. SEX 

(1)_ Male 
(2)_ Female 

3. AGE 
(1) 20-25 (4) 36-40 
(2) 26-30 (5) Over 40 
(3) 31:..35 

4- STUDENT TEACEING ASSIGNMENT 

School District 

School 

Major Subject Assignment _________________ Grade Level(s) ____ __ 

Cooperating Teacher 

Additional Assignment(s) 

Grade Level(s) ________________________________________________ ___ 

5. STUDENT TEACHING DATES 

Beginning Date in Classroom ----------------------

Concluding Date 

6. AMOUNT OF TI}IE IN CLASSROOM PER DAY 
(1) Half Dav (2) Full Day 
(3) ==:Other, please specify----------------------------------

7. NO. OF SE1~STER HOURS IN COLLEGE OR UNIVERSITY READI~G COURSES 
(1) None (4) 7-9 . hrs. 
(2) 1-3 hrs. (5) 10-12 hrs. 
(3) 4-6 hrs. (6) Above 12 hrs. 

8. COLLEGE READING COURSES TAKEN 
(1) Diagnosis (4) Remed iat ion 
(2) Practicurn (5) Other, please specify 
'( 3) Content Area/Secondary 

9. PREVIOUS EXPERIE~CES WITH CHILDREN * 
(l) Above 4 yrs. (3) Littl e, less than a yr. 
(2) 1-3 yrs. (4) None 

10. REQUEST RESULTS OF THIS STUDY 
(1) Yes 
(2) No 

* Experiences with children might involve such activities as 
Scou ts, Su nday School, Y-counseling, practicum, observation, .etc. 
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Appendix H 
TEXAS 'VlOMA~'S UNIVERSITY 

CoLLio• or EDUC£Tl'ON 

I>uo.u.T>o£V<T or 0:7».&Jccurw 
.u<O IN ...... DCTWN 

Bos 1-l029, TWU Sunc>H 

Dear 

Dr:NToN. TxxA& 7e2~ 

Marilyn Hurd is a graduate student at Texas Woman's 
University. As part of her course of s~udies she is 
conducting a study of at ~ itudes of stude n t teachers in the 

area toward teaching reading in the 
content area classroom . 

One of the variables to be considered in the study is the 
attitude that the c ooperating teacher has toward teaching 
reading in the content area classroom. Because you 
have b een designat e d as a cooperating teacher by one of 
the colleges or univ e rsities, we ar e asking your 
assi stance in completing this stud y . 

Th e questionnaire asks you t o re s pond to each statement 
based on your feel ings towa rd that item. Complete 
directions for r esponse will be found on the cover sheet. 

If you are willing to p a rticipat e in this study, please 
fill out the cons e nt form, the coop e r ating teacher 
information fo r m and the questionnaire . Pl e ase r e turn 
th e se items at your earliest conveni e nce. A self
addressed stamp e d envelope has be e n included for your 
convenience. 

All responses will be confidential and the data will be 
us e d sol e ly for research purposes. If you have ques tions 
a t any time concer ning the s urvey, feel fr ee to contact 
Marilyn by writing to he r . Re su lts will be available 
upon request . Mar ilyn's address is: 

Box 1183 
Gl e nd ale, AZ 85311 

Your assis tance is vital to th e successful completion of 
the project . May we exp r ess to you our appreciation for 
your belp in thi s study. 

Since r ely , 

IJJi~9 ·~ 
Marilyn J. Hurd 
Proj ect Dir ecto r 
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10. COLLEGE READING COURSES 
( 1) Diagnosis ( 4) Remediation 
(2) Practicum (5) Other, please specify 
(3) Content Area/Secondary 

11. READING TEACHING EXPERIENCE 

12. 

13. 

14. 

( l) Yes 
(2) No 

If the answer is no, skip to question #15. 

YEARS TAUGHT RE?v!EDIAL READING* 
(1) None (3) 
(2) 1-5 years (4) 

YEARS TAUGHT CORRECTIVE READING** 
(1) None (3) 
(2) l-5 years (4) 

YEARS TAUGHT ENRICHlffiNT READING*** 
(1) None (3) 
(2) 1-5 years (4) 

6-10 years 
Above 10 years 

6-10 years 
Above 10 years 

6-10 years 
Ab eve 10 years 

15. REQUEST RESULTS OF THIS STUDY 
(1) Yes 
(2) No 

* Remedial reading is defined as reading taught to a 

student who is two or mere years below grade level 

with the reading instruction being apart from the 

regular classroom. 

** Corrective reading is defined as reading taught to a 

student who is approximately one year below grade 

level with the reading instruction being apart from 

the regular classroan. 

*** Enrichment reading is defined as reading at or above 

grade level with special placement for challenge. 
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Appendix J 

J. SCALE TO MEASURE ATIITIJDES TOWARD TEACHING READING IN CONTENT CLASSROOMS 

Directions: Appearing below are some statements about reading. Beside each statement 
is a scale ranging from seven (7) to one (1). The interpretation o! the scale is: 

7 • Strongly Agree 
6 • Agree 
5 • Tend to Agree 
4 • Neutral 
3 • Tend to Disagree 
2 • Disagree 
1 • Strongly Disagree 

Consider each statement in relation to your o~~ f ee lings t oward teaching readin g in 
conte nt area classro oms and mark th~ one response to each statement which refl ects 
your own opinion. Record your respc ·nse by circling the number which best describes 
your feelings. 

1. A content area teach~r is oblig~d to help students improve 
their r eading ability . 

2. Technic~} vocabulary sho uld be .ntroduced to students in 
cont ent classes be f o r e t h ey meet those terms in a reading 
passage . 

3. The primary respo ns ibility o f a content teacher should be to 
imrart subj e ct matt e r kn ow l edge . 

~. Few students can lea rn all they need to kno w about how to read 
1n six year s o ! schoo li n g . 

6. The oole r e8po ns i b111ty t or teaching stud e nts how to study 
should lie wi th readi n g teach e rs. 

e. lnow ing how to teach readin g in content areas should bo 
required ! o r secondary teachin~ certification. 

1. C>Tlly English t eacherA sh o uld b e responsible !or teaching 
reading in seco nda ry schoo lR. 

8. A t e acher who wAnts t o i mprove stud e nts' interest in r e ading 
abo uld sbow them that he o r s he li kes to r ead . 

9. Cont e nt t eac he r s s hould t e a ch content and l eave reading 
instructi o n t o readi ng teache r s . 

10. A c o nt en t area teach e r s hould be re spo n s ibl e !or he lping 
students thi nk on an interpre tive l eve l a s we ll a s a lit e ral 
level w~eo the y r ead. 

11 . Co n tent area teache r s shou ld !eel a greater r espons ib i lit y to 
tb e conten t th e y tea ch t ha n to any r ea din g inst ru c ti on th e y may 
b e able t o pro vtd e . 

12. Con t en t ar ea t ea~he r s should help stud e nts l ear n t o set 
pu rposes ! o r r e ading . 

13. Lvery coo t e n a rP a t e4c h e r shou l d t eac h s tuden t s ho w t o 
r ead material in hi s o r he r co nt e nt sp~cial t y . 

14. Re3d in b in s tru c ti o n J n seconda r y s choo l s i s a waste of time . 

1~. Co ntent area t ~acher s shou ld ue f amilia r wi th th eoreti c al 
c o ncepts o f t ~e r e ad l ng process . 
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Appendix K 

PARTICIPANT CONSENT FORM 

I have read tt1e attached description of this study 

and an offer has been made to me to answer all 

questions about the study. I hereby authorize 

Marilyn Hurd to ask me these questions about my 

attitudes toward reading in the content area 

classroom. I will record these responses on a 

questionnaire form. I understand that the information 

is to be used for educational and research purposes 

and that no names will be used in release of the 

data. I further understand that no medical service 

or compensation is provided to subjects by the 

University as a result of injury from participation 

in research. 

Particip~nt's Signat~re Date 
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Cot.L&oa or E=c~T'JOH 
Dar4Jlna.,.,. o r Cvalucm.trv: 

A..1'f'D f11n""aVCT10N 

Bo:r 23029, TWU SuTlOt< 

Appendix L 

TEXAS WOMAN'S UNIVERSITY 

DJtNTON. TXXA6 78%0& 

Dear Student Teachers: 

You are now involved in your new experiences of student 
teaching. I trust that thi s time is very profitable to yo u as 
you seek to atta i n your goal of teaching. Many of you have 
r eturned the information whi ch I r equested earlier. May I 
express my sincerest gratitude for your prompt replies. 
Some of you ha ve not r eturn e d the information. Even though 
you are already involve d in your stude nt teachin g experiences , 
I wou ld ask you to r espo nd to the questionnair es and then 
return them to me. Your response is vital to t he s uccess-
ful c omp letion of my project. 

An additional request is thi's. If you have not r eturned 
the informa tion, please include the address of the school 
in which you are teaching. This information is also 
nec essary. 

Again, may I wish to each of you the very best in your 
teachin g exper i en c es. Teach ing is truly a great profession! 
Thank you for your assistance to me in the completion of 
my project. 

Most sincerely, 
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~1..&0· OF E!>UC.& TlOI'f 

~.U.TloQ..-rT OF Ct1aJucm.ini 
• AJ<1> )H.rTilUCOOM 

~][ 2.1029, TWU .h ... TlOIC 

Appendix !I 
TEXAS WO~fA~'S UNIVERSITY 

Dear Coop e r ating Teachers: 

Recently I correspo nded with you requesting that you 
c omplete an inst r ument dealing with teach.ing re;ding in 
the content area . I have received responses from many 
of you and I appreciate your prompt replies. 

Because of your pressing schedules, some of you hav e no t 
b een able to complete the informat io n. Responses from 
all teaching fields in the secondary schools are needed 
for a valid study. Your response is vital to the completion 
of my research p roject. Therefore, I am asking you to 
complete the data sheet, r espond to the questionnaire, 
re ad and sign the consent form, and return all in formatio n 
to me immediately. 

Again, thank you for the time that you have spent in 
r esponding to my request. May this year be an especially 
rewarding year in teaching for you. 

Most sincerely, 

'li (l~ ~jv, L- 1, ?I~ c"~./ 
Marilyn J. Rurd 
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Appendix N 

TEXAS \V'OMAN'S UNIVERSITY 

Col.ua& or Eouc•nos 
l)a.p.o..a~ OF ~C'V 

AJif"D JN.-r-.UCTlON' 

Dear ParticiJant: 

DENTON. TEXAS TIIZO~ 

Thank you for your r esponse to the first p ar t of the 
study which I am conducting. For the second part of the 
study you are to r espon d to th e enclosed ques tionnaire 
at the conclusion of the stude nt teachin g experi en ce. This 
re sponse is r equested from both the student teache r and 
the coop e rating teacher. All responses will be confiden
tial and the data will be used solely for research 
purposes. 

After completing the instrument, please fold it so that 
the postage is v isibl e an d place it in the mai l. Results 
of the study should be available during the Spring semester, 
1981. 

Again, thank you for your cooperation in r esponding to 
the initial part of the study . Yo ur assistanc e in the 
final part of the study is vital to the successful 
completion of the proj ect. 

Most sincerely yours, 

Marilyn J. Hurd 
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CoLL&OR Ol'" Eouc.ano,., 
l>sr.&.JlTWZHT Or Clnuuc'C'LUV 

_.JtiO fl'fi'TaUC'TlOH 

Ben: ~029, TWU ST.ATIO!< 

Dear Participant: 

Appendix 0 
TEXAS \VoM A!'l'S UNIVERSITY 

DENTON. TEXAS 'I'UO.. 

Earlier you rec e ived a copy of the in strume nt "A Scale 
to .ieasure Attitu(_s toward Teaching Reading in Content 
Classrooms" to which you were requested to respond. 
Thi s respon se is reques t e d in ord e r to complete the data 
coll ection for my res ear c h project. I am asking you to 
re spond to this instrume nt and return it to me immediately . 
I am enclosing anothe r copy for your conve nience. 

Again, thank you for your cooperation a nd your participation 
in the initial part of the survey . Th e confidential 
information which you ha ve provided has been mo s t helpful 
in the r esea rch project which I am conducting. 

Most sincerely, 

Mrs. Marilyn J. Hurd 
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Appendix P 

Interpretation of Attitude Scores for the Instrument 

"A Scale to Measure Attitudes toward Teaching 

Reading in Content Classrooms 

Range 

91+ 

8~-90 

71-80 

61-70 

60 and b e low 

Attitude 

High 

Above Average 

Average 

Below Average 

Low 

Note. From "A Scale to Measure .Attitudes toward Teaching 

Readi ng in Cont ent Classrooms " by J. L.Vaughan, Jr., 

Journal of Reading, 1977, 20, 605-609. 
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Appendix Q 

Pre and Posttest Scores of Attitudes toward Teaching 
Reading in the Content Classroom of Student 

Teachers and Cooperating Teachers 

Student Teachers Cooperating Teachers 

Pre Post Pre Post 

73.00 90.00 74.00 98.00 

76.00 89.00 63.00 70.00 

87.00 87.00 67.00 70.00 

83.00 93.00 

84.00 81.00 

101.00 105.00 

55.00 53.00 66.00 79.00 

79.00 80.00 80.00 78.00 

88.00 90.00 

76.00 75.00 

72.00 87.00 102.00 99.00 

76.00 75.00 65.00 66.00 

7J_. 00 78.00 

78.00 76.00 84.00 88.00 

8l.OO 77.00 81.00 73.00 

85.00 81.00 77.00 73.00 

68.00 76.00 94.00 89.00 

75.00 75.00 81.00 74 .00 
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Student Teachers Cooperating Teachers 

Pre Post Pre Post 

89.00 88.00 88.00 88.00 

72.00 66.00 81..00 75.00 

84.00 76 . 00 

80.00 84.00 80.00 90.00 

75.00 70.00 83.00 73.00 

84.00 86.00 82.00 84.00 

74.00 65.00 79.00 70.00 

68.00 68.00 86.00 89.00 

85.00 89.00 

86.00 96 .00 80.00 73 . 00 

55.00 6 8 .00 

79.00 67.00 

78 .00 76.00 

77.00 8 4 .00 

63.00 6 9 .00 

89.00 79 .00 80.00 74 .00 

93.00 97.00 69 . 00 57.00 

70 . 0 0 77.00 

83.00 74 .00 

..103 . 00 1. 05 . 00 70.00 63.00 

6 8 .00 70 . 00 
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Student Teachers Cooperating Teachers 

Pre Post Pre Post 

78.00 73.00 

82.00 88.00 97.00 90.00 

94.00 87.00 69.00 75.00 

72.00 74.00 77.00 83.00 

69.00 61.00 

76.00 81.00 71.00 86.00 

71.00 76.00 
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