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CHAPTER I 

INTRODUCTION 

Background of the Study 

"Reading scores of today's youth are dropping 
at alarming rates" (Welborn S., 1978). Jackie 
Busch stated even more directly that: "In 
grades 4, 5, and 6, a pattern began to emerge; 
the pupils' reading skills, or lack of became 
more obvious. Not only were the lack of skills 
apparent to the teacher, but the slower students 
noticed their own lower reading ability. 
Slower students became inarmored with the printed 
word... (p. 669). 11 

This growing concern has many people wondering what is 

causing this drop in reading scores and interest in reading. 

There are many reasons cited for this problem by J. Waters 

(197 7 ) : 

... when a child's home life is less than 
desirable; he has no outside stimulus, except 
television; there are no reading materials in the 
home; or the school system is not functioning 
at the highest level it can to promote reading 
(p . 52) • 

s stated by Cushenbery (1977) : 

11 ost educators, including several reading 
authorities , admi t that far too many young 
people possess inadequate skill levels in such 
basic reading areas as word analysis, compre
hension, and study skills." 

As educators we know these problems exist and try to deal 
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with these outside influences which may or may not be 

able to control. 

"Teachers and parents both want to know why reading 

scores are declining" (Welborn, 1971), "and each group 

2 

of individuals blame the other" (Stantillo, 1978). 

Teachers want to know how to help the student improve 

their reading skills. Parents want to know what effects 

television, leisure reading, reading habits, and other in-

formation have on their child's reading ability. "Tele-

vi sion has had a larger impact than any other leisure 

time pursuit on the a mount of reading a child does " 

( Schra mm, 1961) . Therefore, as educators a nd parents we 

need to take a closer look at the effects of telev ision on 

a child 1 s reading ability. 

(1980) state: 

Zuckerman, Singer, and Singer 

"Since reading is a basic skill for effective 
functi oning in society, we have to be concerned 
about the possibility t hat heavy television 
viewing may interfere with the child's develop
ment of adequate reading skills ." 

Gough (1978) states : 

"The 1977 Gallup Education Poll shows that, 
on the average and regardless of age, U . S. 
children spend more time each weekda y looking 
at television than they spend on homework and 
recreational reading combined . " 

The average 4th, 5th, and 6th grade student watches 25 to 

30 hours of television per week . Television, therefore, 



may cause children not to read as much as they once did. 

The hours that used to be spent reading are now taken up 

by television viewing. 

The area of reading that seems to be affected 
most by television is reading comprehension. 
Michael Morgan states: T.V. vieing is also 
negatively and significantly related to scores 
on all eleven achievement tests. The strongest 
association is reading comprension scores 
(p. 160). 
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Therefore, children who are heavy viewers of television, 

do not read for pleasure as often as light viewers. They 

have not developed as good reading habits or as good 

reading comprension skills as those students who are light 

viewers who do read for pleasure and do have good reading 

habits. 

The relationship between the ability to develop a main 

idea from expository material from television programs and 

from the printed page may have many advantages for both 

teachers and students in teaching. The amount of time stu-

dent s v i ew television ma y have a direct relationship upon 

the channels through which they best learn to arrive at the 

main idea o f expository material. If this is the case then 

students who are light television viewers may be able to 

develop the main idea from expository material from the 

written page as we ll as television programs. While the 

h eavy television viewer may only be able to develop the 

ma in idea of expository material from televi sion programs. 



Statement of the Problem 

Upper elementary grade school children watch more 

television than any other age group of students and the 

television viewing of this group is usually unsupervised 

by parents (Busch J. 1978). Slower students began to 

rely on television for information rather than on books 

or newspapers. Lower ability children were unable to do 

anything else while watching television and were totally 

absorbed while watching television. These children seem 

to accept whatever they hear on television as the truth 

and do not question or dig deeper into facts to find out 

more . Low-abil ity children also seem to watch more 

fant asy-type programs than information-type programs. 

High-ability children seem to rely on various types 

of media to gather information . They read for further 

information after they have seen a program on television. 

High - ability children also have the reading skills to 

be a ble to read and watch television alternately. 

These children also rea d book s about a television story 

or to gather more information about a program . High 

ability students seemed t o establish this same pattern 

from their parents . These children see their parents 

reading then wspaper, books, and magazines for infor-

mation and pleasure. These parents also are considered 
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light t elevision viewers. The hi g h-ability students grow 

watching good reading habits which may infl uence their 

own reading habits and skills. 

Perhaps because low-ability students rely on tele

vision as their main source of information, and many do 

not possess adequate reading skills to search books and 

other printed materials for information, this could in

d i cate why reading scores have been dropping at rapid 

r ates. Since television combines v isual and auditory 

s k i ll s, t hese chi ldren have two a venues through which 

to g rasp in f ormation. Th e written media involves 

visual a n d int egrating skills wh ich low-ability students 

hav e d ifficulty understanding and p utting into practice. 

For a student wh o c a nnot read well an d who receive s 

most o f his infor mat ion f rom the televis i o n, t est i ng his 

knowledge by a written standar dized instrume nt may not 

be as accurate as it could be otherwi se. The d evelopme n t 

of a testing system using both media cou ld p r ove benefi

cial to both the students and teachers in tryi n g to focus 

in on the area in which the students coul d gain the most 

information . 

Many students rely on tel evis ion as thei r ma i n source 

of information and tend to view numerous hou rs o f fan t asy-

oriented programs . Whereas children who v iew relativel y 
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few hours of television seem to rely more on reading as 

their primary source of information . More information is 

needed to discriminate as to which channel these two 

g roups learn best through. As stated by the following null 

h ypotheses: 

H
1 

There wi ll be no significant difference between 

light t e levision viewers and heavy television 

viewers in t h eir ability to recognize and identify 

ma in i de as f rom examples of expository material 

presented i n prin ted form. 

H 2 There wi ll be no significant difference between 

light t e levision viewers and heavy te l evi sion 

viewers i n the ir abi l i t y to recognize and identify 

main ideas fr om examples o f expository material 

presented in a ser ies o f s hort t elevisio n segments. 

Definitions of Terms 

Light television viewers - Children who watch les s 

than two hours of television a da y . 

Heavy television viewers - Chi l dren who wa tch more 

than five hours of television a d ay. 

Segments - These are short o ne to t wo minute te l e 

vision excerpts that are taped together to make one 5 to 7 

minute presentation . 
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Expository ma terial - Two or three short feature 

articles from books, newspapers, or magazines placed to

gether as a display, or two or three short television 

excerpts taped as a visual and audiotory display. 

Constant television homes - Homes where television 

is turned on most of the day--whether anyone is watching 

it or not. 

Non-constant television homes - Homes where the tele

vision i s turned only a couple hours or less a day. 

Medium television viewer - Children who watch three 

to five hours of television a day. 

Media - Various materials used for gathering infor

mation such as the television, newspaper, magazines, 

books, radio, etc. 

High-ability children - Children who are reading above 

their grade level. 

Low-ability children - Children reading at their grade 

level or below . 

Limitations 

1 . The subjects who participated were volunteers 

rath r than randomly selected. 

2 . Most of the subjects' parents already monitored 

th i r television viewing time . 
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3. The school asked parents to limit their chil

dren's television viewing time and encouraged reading at 

home. 

8 



CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

Television has caused many questions among educators 

in the reading processes of today's youth. There are 

those who advocate television as the answer to improving 

lagging reading comprehension scores. Yet, other educators 

blame television for the dropping reading scores. As 

stated by Gough (1979): 

. 96% of American homes have television sets, 
that children spend a full 24 hour day out of 
each week watching television, and by the time 
they graduate from high school, most young 
Ameri cans have spent more time televiewing than 
in the classrooms (p. 458). 

Since there are such varying opinions on the effects 

of television on reading comprehension, the researcher has 

chosen to present the review of literature in three major 

sections: (1) Why television increases reading comprehen -

sion; (2) Why television decreases reading comprehension; 

and (3) Physical aspects of television viewing and reading. 

Increasinq Reading Comprehen si on Through Television 

Wilbur Schramm 's study of 1961 states television has 

had a bigger i mpact than any other leisure-time pursuit 
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on the amount of reading a chi ld does. Schramm's 1961 

study said that "elementary school children with the high

est marks in school were also the heaviest television 

watchers". He also concluded that "T.V. helped the low 

achievers develop vocabulary skills that non-television 

child did not have 11 (p.87). 
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Sesame Street has made an impact on the children of 

today in word recognition. Waters (1977) states, "Research 

on the i mpact of 'Sesame Street' has established measure

able gains in the cognitive skills of pre-schoolers". 

He continues by saying many benefits cannot be statistically 

calibrated" such as the child who watches a ballet and 

decides to become a ballerina 11
• Schramm (1961) found 

that T. V. was a major factor in the vocabulary enrich

men t of pre-schoolers and first graders. This enrich

ment also aided in the development of reading readiness 

skills. Busch (1978) related this from a librarian of 

twenty-five years: 

The T . V. viewing first graders had a richer 
vocabulary but were less patient in reading 
a book requiring more than a few minutes to 
complete than were non -television students 
(p . 671) . 

Busch (1978) sums up her findings by saying : 

Television, then, has had a major impact on 
the reading habits and achievement of children. 



Educators realizing the i mpact that television 
has had on students have begun to integrate 
t elevision into their instructional programs. 
Teachers use the medium as a tool for teaching 
instead of denying it existence and importance 
(p . 671). . 

Researchers in general view television with the attitude 

of, it 1 s here to stay so we must deal with it. As Hirst 

and O 1 Such (1979) so adequately stated, "The influence of 

television upon educational development of children is an 

undisputed fact today" (p.80) Television is a very 

real part of everyone 1 s life, especially children. 

Researche r has shown that television can be an effec

tive tool in teaching reading to elementary pupils (Hirst 

& O'Such, 1979). Television has profoundly affected the 

11 

way i n which members of the human race learn (Waters, 1977). 

Children of television enjoy a more sophisticated know

ledge of a far larger world at a much younger age (Waters, 

1977) . They may enjoy a far richer vocabulary due to 

the exposure a child receives from the television. 

Busch (1978) concludes that television helped the lower 

achievers develop vocabul ary s kill s that non-television 

children did not have . 

According to Busch's (1978) study the increase in 

exposure to new words aids in vocabulary expansion, a 

tool in the reading process , television's effect on 



reading for the pre-schooler and the first grade reader 

is of major proportions. Hirst and O'Such (1979) state: 

Research has shown that television can be an 
effective tool in teaching reading to elemen
tary pupils. "The Electric Company" in their 
classrooms during the inaugural 1971-72 broad
case year made significant gains over non
viewers in the reading skills that the program 
was designed to teach (p. 80). 

Hi rst and O'Such (1979) reported the results of a nation

wide survey attesting to the fact that more than 85% of 

the teachers whose students watch "The Electric Company" 

found their students showed gains in reading skills pre-

sente d by the program. In short , television does seem 

to help build vocabulary in the early years (Busch, 1978). 

According to research there seems to be a link be

tween the number of hours a child views television and 

the types of programs or books he chooses to watch or read. 

Morgan' s (1978) study showed heavy viewers read slightly 

fewer types of materials; however, the more television a 

low I.Q. student watched, the more types of materials 

they liked to read. Morgan (1978 ) made this statement, 

'' light viewers with low I. Q. 's choose the fewest types 

of reading content of any group" . Morgan(1978) con

cludes his study by saying: 

Finally, heavy viewers are significantly more 
likely than light viewers to prefer stories 

12 



abou t love and families, teenage stories, and 
true stories about stars. Light viewers, on 
the other hand, choose science fiction, my
steries, and general non-fiction. While we 
cannot specify whether they are reading books, 
magazines, or something else, these favorite 
genres suggest that the reading content of 
heavy viewers reflects common television 
programming. Thus, although heavy viewers 
may ultimately read more, in terms of hours, 
and for whatever reasons, the nature of their 
reading may be qualitatively different (p. 164). 

Zuckerman, Singer,D. and Singer,J. (1980) found in their 

study that while children's reading habits were not sig

nificantly related to their total weekly television view

ing, they were related to the types of programs they 

watched. They also found that the amount of time child

ren spent reading was inversely related to the amount of 

time spent watching fantasy, violent programs, and the 

number of books they read was also inversely related to 

the amount of time spent watching game/variety programs 

(Zucker man et al. ,1980). It may be that fantasy, 

viol ent programs provide the same kind of excitement as 

fairy tales, adven ture books, comi cs, and other popular 

childre ' s books . This seems to satisfy the children's 

needs for escapism and fantasy according to Zuckerman 

et al . 1980. Zuckerman et al. (1980) research further 

reveals that the inverse relationship between game/variety 

programs and r e ading can be explained in the two activities 

13 
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which follow: 

Whereas most television programs focus on plot 
and characters, as books do, game and variety 
programs do not. Game and variety programs may 
be momentarily involving or even exciting, but 
overall, they would seem to provide a less 
memorable experience. 

Since children watch television anyway, it would be 

a good instructional medium and also presents a model for 

capitalizing on television as a connection to reading 

(Hutchinson, 1979). Educators have found new and various 

ways of using television to increase reading, as follows: 

(1) through reading television scripts; (2) commercials; 

and (3) learning models. 

Reading Television Scripts. Research was done in 

Philadelphia schools to develop and foster a new approach 

to increase reading skills and motivate the children to 

read more . This program was called Television/Reading 

or Scripting (Lee, 1980). In this project, children were 

given transcripts of old television series to read 

while watching the program on television. The use of these 

transcripts as regular reading matter resulted in con

siderable i mprovement in students' reading scores (Lee, 

1980). Lee (1980) states , "More than eight out of ten 

teachers and parents felt it likely that this kind of 



reading program increases students interest in and enjoy

men t of reading in general" (p.176). Lee (1980) went on 

to say: 

Teachers, students, and parents felt like there 
was more student enjoyment, interest, motivation, 
participation, cooperation and effort put out by 
the students when this scripting approach was used. 

The introduction of television-related scripts seems to 

provide a "shot in the arm" to the usual classroom situa

tion (Lee, 1980, p. 177). Watching television combined 

withreading the script seemed to provide the student 

with a broader background and increased rather than less

ened student interest in further work with the materials 

(Lee, 1980). 

Musical Commercials. Hirst and O'Such (1979) insti

tu t ed a program of teaching reading through the use of 

musical television commercials. They noted the tendency 

o f children to hum or sing television commercials. 

Hirst and O'Such (1979) noted while working with a group 

of dis ad vantag ed learners that children who were reluc

tan t to c ommuni c ate orally and had a deficiency in lan

guage, c ould e n joy singing several of the musical tele-

v isi o n c ommercial s . Hirst and O'Such (1979) stated, 

"Moreo ver, verba l fl uency and pronunciation were ex-

c e llent" (p. 80 ). The re search f ound that the children 
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were excited to learn the words to the songs they had sung 

and looked forward to using part of their regular read

ing lessons each day to learn the words to the songs 

(Hirst & 0 1 Such, 1979). 

Learning Models. The Learning Model was developed 

when educators realized that 22,000 hours of television 

16 

was being watched by children and was not being capit

alized on to teach them anything. Hutchinson (1979) stated: 

"The Learning Model for Watching Television 
is geared toward the student who watches many 
hours of televion weekly with no real purpose 
in mind" (p. 237). 

The Learning Model involves three skill areas , as 

follows: 

(1) active listening skills; (2) auditory recognition 

skills; and (3) comprension skills (Hutchinson, 1979). 

The researcher continues to say: 

"By integrating reading components with the 
student's social interests, the model motivates 
the student and then directly relates his weekly 
television programs to his classroom instruc
tional experience" (p . 237). 

Each student is given a sheet to fill out for the program 

watched . This sheet asks the child to fill out his 

name, program's name , the time he watched the program 

and the "Tasks" he is to do; which is the actual purpose 

and the value of his viewing television according to 



Hutchinson (1979), "In this way , teachers may make tele

vision work for students rather than against them" 

(Hutchinson, 1979, p. 239). 

Children's librarians confirm that the books that 

do not sit on the shelves are the books that are tele

vision related. Busch's (1978) study concluded 90% 

of the high-ability children surveyed would read the 

book and watch the television story. She continued to 

say these same children would use books rather than 

television for "real" information dealing with school 

work. Busch (1978) points out, " ... 89% of the students 

had watched at least one story that had caused them .to 

follow it up by reading a book" (p. 671). 

Television had boosted book sales today to what it 

was 25 years ago. Mulholland (1978) states, "Tele

vision, far from depressing the market, has given it an 

enormous boost". Mulholland (1978) conclude : 

"Out of 14 television based programs NBC broad
casted, all but one made the best paperback 
seller list. The researcher found that television 
has rescued certain literary works that were 
thought to be long -forgotten . " 

Reading books has never had as large a place in 

Ame rican life as many book followers believe (Mulholland, 

1978) . The researcher goes on to say that the evidence 

proves television is a friend of books rather than an 
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enemy . Television reaches 9 8% o f all homes i n America. 

I t i s more of a mass medium than anyth ing else has ever 

been (Mulholland, 1978). The researcher, Mulholland (1978), 

states: 

"It touches people who have never heard of 
authors like Harold Robbins or Thomas Tyron, 
much less Hawthorne or 'T©lstoy. It serves 
communities that don't have libraries, neigh
borhoods that don't have book stores" (p. 461). 

It is time to take advantage of television and bring it 

together with our children and their books (Gough, 1979). 

Mulholland (1978) states, "Television is the most 

successful mass medium in history" (p.4). No other 

media has ever e xploded over North Ame r i ca a s di d t e l e 

vi s i on in the 1950's (Schramm, 1961). Television pene

trated the homes where young children were faster than 

h ome s who di d not have children, (Schramm, 1961). The 

researcher (S chramm , 1961) concludes, "It brought the 

world to e ve ryone's living room, but most particularly, 

it gave c hildren an earlier look at f ar places and adult 

behavi or" (p . 1 2 ) . 

Elementa r y c hi ldren s ay tel e v ision is the mos t help

ful medium they use f o r s choo l . The researcher continues 

to say the areas in which c hi l dren feel t e l e vi s ion helps 

them is in : (1) aiding i n the study o f current events; 



( 2) science; ( 3 ) vocabulary ; ( 4) to help find new reading 

material; (5) class discussion; and (6) teaches them 

history (Schramm, 1961). 

Television is a great source of enrichment for child

ren by using examples and assignments (Schramm, 1961). 

Mulholland (1978) sums up the feelings of many by saying: 

Into all this vested interest has come tele
vision. It is easy to view. It does not 
require us to learn anything in advance before 
we comprehend it. It doesn't require us to 
travel to a school. We don't have to leave 
our favorite chair. It is a painless experience. 
And that makes some critics distrust television 
all the more. Learning without toil can't be 
legitimate learning. Nonsense! (p. 6) 

Decreasing Reading Comprehension Through Television 
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Television has been accused of bringing the world into 

our living rooms at the price of stifling creativity, in

hibiting intellectual development on a broad social level, 

and discouraging or even eliminating reading (Morgan, 

198 0 ) . Television has also been blamed for causing short 

attention spans, a lack of enthusiasm for school and de

clining reading scores (Zuckerman et al., 1980). Medrich 

(1979 ) states : 

Research findings on T .V. 's negative behavioral 
and psychological effects on children have 
prompted a number of suggestions as to how tele
vision and/or children's relationship to it 
might be changed 11 (p . 1 71) . 
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The r esearcher (Medrich, 1979) defines constant tele

vision viewers as those homes where the television is 

turned on for most of the day and serves as a background 

to almost all the family's activities, both day and night. 

Children who live in constant television homes are always 

competing with the television no matter what they are 

doing. The question of how much television these children 

watch or what they watch may not be as important as the 

affect it has on their lives in other areas. Children 

from these types of homes, (1) do less well in school; 

(2) are more likely to read below grade level; and (3) 

read more for fun than children of non-constant tele

vision homes. Medrich (1979) sums up his findings by 

saying : 

The effects of the programs viewed may not be 
as significant a problem as the constant tele
vis ion viewer being bombarded by the television 
dai ly and the affect it has on their lives 
(p . 175) . 

Television Takes Away Reading Enthusiasm 

Television viewing is taking away from reading time 

whi c h y oung children need to use to better their read-

ing abi l ity. 

by say ing : 

Zuc ke rman et al. (1980) sums up his theory 



Television viewing "displaces 11 reading--watching 
television has become such a popular pasttime 
that many children have little time for reading 
and less incentive to learn to read (p. 166). 

The researcher feels that this is particularly true in 

elementary school when a child is first learning to read. 

The child needs to have time to practice reading which 

they do not have since this time is taken up with tele-

vision viewing. Schramm (1961) concludes children watch 

television to satisfy their need for fantasy. Both read-

ing and television seem to satisfy their need for fantasy 

wi th minimum effort (Zuckerman et al.,1980). During the 

pre-television days, children spent portions of their 

leisure time reading, which allowed them to practice 

their reading skills where there appears to be little 

time spent on reading today (Schramm, 1961). Zuckerman 

et al. (1980) state their reasons why children do not read 

and spend more time watching television: 

The a moun t of time children spent reading was 
inversely related to the amount of time they 
spent watching fantasy, violent programs, · and 
the number of books they read was inversely 
r elated to the amount of time spent watching 
game/variety programs. It may be that fantasy, 
violent programs provide the same kind of 
excitement as fairy tales , adventure books, 
comics, and other popular children's books, 
and therefore satisfy similar needs for 
escapism and fantasy (p. 172). 
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Children must learn to decode the printed page at 

school. They do this by decoding each syllable, with 

little possibility of understanding the actual meaning 

of the sentence until the end of the sentence or the end 

of the paragraph (Larrick, 1978). The researcher con

tinues to say that this can be very frustrating to a 

child who is used to the fast paced skills he has learned 

while viewing television. Having to return the slow 

pace of decoding syllable by syllable causes frustration 

(Larrick, 1975). This process of transforming sounds 
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and syllables into groups of meaningful words and sentences 

requires the child to have some degree of imagination. 

This enables the child to fill in or create the series 

of events in his mind. He can fill in the details of 

the story in his mind from the printed page (Zuckerman 

et al.,1980). Television does all this for you not allow-

ing your mind the opportunity. 

Nancy Larrick states: 

"Teachers told me they are even more con
cerned about the long hours a child watches 
television--alone, immobile, silent, receiving 
instead of producing with no time or incentive 
to question" (p . 39) . 

The result of children viewing all these fantasy programs 

is it may inhibit or take the place of imaginative play 

or behavior (Zuckerman et al ., 1980) . The researcher 
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(Zuckerman et al . ,1980) continues to say, "children who 

watch more cartoons are rated by their teachers as unen

thusiastic about learning (p. 173). Wilbur Schramm .(1961) 

suggests that television probably does not stimulate 

creativity. Children expect the teacher to give them 

everything without putting forth any effort or enthusiasm 

themselves (Larrick,1978). Reading allows a child to use 

his imagination to make the book more exciting. Reading 

compels the reader to use his own imagination to draw 

the picture of the book in his mind. This is a much more 

involved activity than just watching it on television 

(Zuckerman et al.,1980). Being able to make pictures in 

your mind has been taken away by television (Waters, 1977). 

The high content of fantasy on television appears 

to contribute to the passive nature of some children 

(Schramm, 1961). Children who view too much television 

at too young an age can cause children to have a spectators 

view of life . They withdraw from direct involvement in 

actual life experiences (Waters, 1977). The researcher 

(Waters, 1977) continues to say that it makes the child 

feel like he has really been somewhere or done something 

or seen something that he hasn't. He feels this makes 

children observers in life, not participants or initiators. 

aters (1977) implies that children who watch television 
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exhibit a low f rustration level in learning. He continues 

to say that teachers say that children are turned off if 

there is not instant pleasant feedback. If a new skill 

looks too hard or if they don't understand it immediately 

they become frustrated. The children do not want to work 

at learning, they want it to come easy like the television 

programs they watch (Waters, 1977). 

Zuckerman et al. (1980) found that when a child comes 

to an unfamilar or new word he may or may not choose to 

try to figure it out, leaving again the passive learner 

frustrated and unsure of how to attack learning the new 

word. 

Nan cy Larrick (1978) reports an increased amount of 

frenetic aimlessness among preschool and primary school 

age children. She also found a higher distractibility 

incidences among these same children along with an in

ability to focus on any one thing too long (Larrick, 1978). 

Waters (1977) maintains even some of the educational 

programs have had some doubtful effects on children. This 

seems to be caused from the brilliant sparkling technique 

they use to produce the television shows. He continues 

to say that the children then expect their teachers to do 

the same thing and they cannot hold their stude nts atten

tion as an actor or television can (Waters, 1977). 
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Ne wsweek (1 977 ) reports this from a Connecticut teacher who 

sums up her feelings by saying, "kids today are accustomed 

to learning through gimmicks" (p. 65). 

Children who watch these fast-paced television pro

grams regularly may become unable or unwilling to learn 

in a calm regular classroom situation where they are re

quired to think and concentrate for longer time frames than 

television requires (Zuckerman et al., 1980). 

Harry Waters summed up others also advocate when he 

stated: 

Nonetheless, for the average kid, T.V. has at the 
very least preempted the traditional development 
of childhood itself. The time kids spend sitting 
catatonia before the set has been exacted from 
such salutary pursuits as reading, outdoor play, 
even simple contemplative solitude, T.V. pre
maturely jades, rendering passe the normal 
expe riences of growing up (p. 64). 

Phy s ica l Aspects of Television Viewing and Reading 

The r e are few harmful results from watching televi

sion a ccording to Schramm (1961). He continues to say 

that a ny cont i n uou s and constant use of the eyes on tiny 

figures may cause eye strain. He goes on to say this could 

be true o f reading as well as watching television. 

Human brains a re trained through t e l e vision for the 

v isual or right hemi s phere of the brain wh ile learning 

takes place i n the l eft hemisphere (Larrick, 1978). Heavy 
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television v iewers exercise the right hemisphere more than 

the left (Larrick , 1978). Zuckerman et al. states: 

Printed material or complex verbal or mathematical 
sequences seem to engage primarily the left side 
of the brain. Although reading involves both 
visual and cognitive processes, some researchers 
have expressed concern that television viewing is 
enhancing a strong preference for or reliance 
upon global visual representation. As a result, 
children and later adults will probably be less 
patient at making the effort required to process 
auditory verbal material, such as teachers' 
lectures, or to deal with reading material 
(p. 167) . 

Studies also show that there is more rapid and far 

reaching brain activity while wat~hing television than 

while reading (Zuckerman et al., 1980). Boys watch more 

television than girls and have more reading problems. 

The y are exposed to more visual materials which indicate 

t e lev ision ma y have an effect on reading (Zuckerman et al., 

1980) . 

In s ummary, research does not reveal any clearcut 

evidenc e as to whether t e levis i on affects reading or not. 

There a r e as many v iewpoints as are children watching tele

vision . The o ne fa ct all researchers agree on is that 

television has had a larger i mpact on the world than any 

other media and it mus t b e dea l t with in one way or another. 



CHAPTER III 

METHODS AND PROCEDURES 

This chapter will present the manner in which the 

study was implemented. The study was designed to examine 

students' ability to develop a main idea from expository 

material, from television programs, and from the printed 

page. 

Subjects 

Subjects for the study were 58 students from a private 

chri stian school in Dallas, Texas. These subjects were 

enrolled in school during the academic school year of 

1980 - 81 . 

The subjects were mainly from middle to high level 

socio-economic families. The majority of the subjects' 

parents had a college education. 

caucasian . 

The subjects were all 

The students were divided into two groups by grade 

level . All of the children read on their grade level or 

above their grade level . There were 32 fifth grade students 

and 26 sixth grade students. These students took part, both 
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in the video presentation and the reading experience. 

Sixty-five students viewed the video presentation only. 
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Seven students were eliminated from the study due to 

their absences of parent permission slips on the day the 

written presentation was administered. 

Permission for the Use of Subjects 

Written permission was granted in three forms prior 

to the beginning of the study. First, written permission 

was granted from the Director of the School. Second, a 

cover letter explaining the nature of the study and an 

accompanying permission slip to the parents requiring 

con sent to participate in the television survey were sent. 

Written follow-up from the parents on a daily basis for a 

peri o d of one week was required to establish the number of 

hours per day their child viewed television. The parents 

also circled the programs their child watched. This pro

cedure served to insure the accuracy of the number of hours 

the child viewed television programs. Lastly, written 

permiss ion for parti cipation in the study was attained 

from the parents for The Human Resource Committee at Texas 

Woman 's University . Permissi on to do the study was granted 

by The Human Resource Committee on April 8, 1981. All 

permission slips were received and are on file at the Office 

of The Human Resource Committee at Tex as Woman's University. 
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Procedures 

This section will delineate the research procedures 

which were implemented prior to the actual written presenta

tion and video segments. The following list is representa

tive of these areas: (1) the surveys given to the students; 

(2) the surveys returned to the tester; (3) the reading 

presentation; (4) the instructions for the reading presenta

tion; (5) the articles for the written presentation; (6) 

the video presentation; and (7) the instructions for the 

video presentation. 

The Surveys to the Students 

Each student was given a stapled survey with eight 

sheets. Seven of the sheets were the listings of weekly 

television programs for March 8, 1981 throught March 14, 

19 81. The eighth sheet was the letter of instructions to 

the parents and the accompanying permission slip. 

Each survey was given to the 65 students. They were 

asked t o circle each television program they watched that 

week and the n umber of hours they viewed television for that 

week . They were then asked to return the survey to the 

ester . Paren t s we re to sign each page to insure an ac

curate a c coun t of the number of hours their child viewed 

televis ion prog rams . 
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The Survey Re turns to the Tester 

The students were asked to return their survey to 

the tester by March 14, 1981. The tester then added the 

hours viewed for each child. These surveys were grouped 

into one of two groups listed below: 

(1) Heavy Viewers - These ~children watch five hours 

or more of television programs each day; and 

(2) Light Viewers - These children watch less than 

two hours of television programs each day. 

The Reading Presentation 

The reading presentation was administrated on May 20 , 

1981, in the meeting room of the school. The students 

were divided into two test groups. The first test group 

was 26 sixth graders. The reading presentation was admini

stered f rom 1 0 : 00 a.m. to 10:45 a.rn. The second test group 

was 32 fifth graders . The reading presentation was admini

stered from 2 : 45 p . m. to 3:30 p. m. 

The Instructi on s for the Re ading Presentation 

Instruction s were provided for both groups. These 

instructions were as fol lows : 

"The following papers are going to be passed out to 

each of you . Put your full name and grade on the paper. 

Please do not talk for the remainder of the time you are in 
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the meeting room. Read the paper si lently and completely. 

When you have finished, raise your hand and the paper will 

b e picked up and your questionnaire will be given to you to 

be answered. Answer all questions. Raise your hand and 

your paper will be picked up and you may then go back to 

class. 11 

The Articles for the Reading Presentati·on 

Three Social Studies articles were chosen for the 

reading presentation. Each article was chosen for its 

cl arity, readability, and briefness. The articles are as 

foll o ws: (1 ) A Toast to the South; (2) Inflation; and (3) 

Joach i n sthaler Coin. 

Each of the articles had a reading level of beginning 

fifth grade . The three articles came from three different 

sources o f l i terature, namely, a n ewspaper, a reading com

prehensi on book , and a social s tudies workbook. 

Each s tudent was asked t o a n swer t en fill-in-the-blank 

q uestions about t he t hre e a rticles . The questions were 

con structed by using Bl oom's Taxonomy of Ed u cational Objec

tives . At least one question fro m Bloom's Taxon omy a ppeared 

from his cogn itive skill areas, namely : (1 ) k n owledge ; 

(2) comprehens ion; (3) application; ( 4 ) ana l ys i s ; (5) 

synthesis ; a nd (6) evaluation . 
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The number and types of questions in e ach article were 

as follows: 

I. Article: A Toast to the South - three questions. 

Cognitive Skill Area: One comprehension question, 

one application question, and one synthesis question. 

Response Level: One Correct/incorrect response and 

two open-ended responses. 

II. Article: Inflation - four questions. 

Cognitive Skill Area: One knowledge question, one 

comprehension question, and two evaluation questions. 

Response Level: Two correct/incorrect responses and 

two open-ended responses. 

III . Article : Joachirnsthaler Coin - three questions. 

Cognitive Skill Area: One comprehension question, 

one analysis question and one synthesis question. 

Res ponse Level : One correct/incorrect response and 

two open-ended responses. 

The Video Presentation 

The video presentati on was presented in the library at 

the school . The students were again grouped by grade. 

Thirty-two fifth graders viewed then responded to the 

presentation on May 22, 1981 from 10:00 a.m. to 10:45 a.m. 



3 3 

The 26 sixth graders viewed t hen resp onded to the presenta

tion on May 22, 1981 from 10:45 a.m. to 11:30 a.m. 

The Instruction for the Video Presentation 

The following instructions for the video presentation 

were read to both groups: 

"You are going to watch three video segments on the 

television. After you have viewed the segments, go quietly 

to your chair and your questionnaire will be passed out. 

The questionnaire contains ten questions. Put your full 

name and grade on your paper. Answer all questions and 

raise your hand when you are finished. The papers will 

then be picked up and you may return to class." 

Each video presentation dealt with the areas of social 

s t ud ies. The titles of the three video selections and 

length of time for each selection were as follows: (1) 

Vik ings - 4 minutes; (2) Reagan's inauguration - l½ minutes; 

and (3 ) De ad Sea - 2½ mi n utes. The selections came from a 

news p r o g ram, a social studies show, and a children's 

s p ecial. These s e lect i ons we re chosen for their easy 

comprehens ion an d bri efn ess . Th e three selections were 

written for uppe r el ementar y age children. 

After the video pre s entation each student was asked to 

answer te ques t i on s about the three selections. The 
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questions were constructed by using Bl oom' s Taxonomy of 

Educational Objectives . At least one question from Bloom's 

Taxo nomy appeared from each of his cognitive skill areas: 

(1) knowledge; (2) comprehension; (3) application; (4) 

analysis; (5) synthesis; and (6) evaluation. 

The number and types of questions for each video 

presentation were as follows: 

I . Video Presentation: Vikings - three questions. 

Cognitive Skill Area: One comprehension question, 

one analysis question, and one evaluation question. 

Response Level: One correct/incorrect response and 

two open-ended responses. 

II . Video Presentation: 

questions. 

Cognitive Skill Area: 

Reagan's Inauguration - four 

One knowledge question, one 

comprehension question, and two synthesis questions. 

Response Level : Two correct/incorrect responses 

and two open - ended responses. 

III . Video Presentation : Dead Sea - four questions. 

Cognitive Skill Area : Two comprehension questions 

and two application questions. 

Response Level : Four correct/incorrect responses. 
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P r ocedure with Data 

Descriptive data for both presentations were tallied 

for each question. The results were classified as correct/ 

incorrect responses or open-ended responses. The open-ended 

responses were classified as correct or incorrect according 

to the accuracy of what they said. 

Chi-squares matrices were used to tabulate the find

ings on this nominal data level. These analyses were used 

to determine whether light television viewers identified and 

recognized main ideas from samples of expository material 

presented in printed and video form easier than heavy 

television viewers. For each analysis a 2x2 matrix was 

employed and the significance level,£< .10, using a two 

tailed test. 

Additionally, individual percentages were calculated 

for each response on both the reading and video presenta

tions yielding the total percentages of correct and incor

rect responses of the heavy television viewer versus the 

light television viewer. 



CHAPTER IV 

DATA ANALYSES AND RESULTS 

The purposes of this study were to (1) decide whether 

or not there would be a significant difference between 

light and heavy television viewers and their ability to 

recognize and identify main ideas from samples of exposi

tory material presented in printed form, and (2) to decide 

whether or not there would be a significant difference be

tween light and heavy television viewers and their ability 

to recognize and identify main ideas in expository material 

presented in a series of short television segments. The 

subjects were divided into two groups by the number of 

hours they viewed television per day. The groups were 

labeled as light television viewers or heavy television 

viewers . Each group was asked to read three selections 

written on the beginning level of fifth grade and then 

respond to ten questions. The two groups were then asked 

to view three short video segments and again respond to ten 

questions taken from the video segments. The data were 

tallied using nominal level categories. The data were 

then subjected to chi-square analyses to determine whether 

there were measurable differences between light and heavy 

36 
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televisi on vi e wers a nd t h e ir abi l i ty to (1) recognize and 

iden ti f y ma i n ideas from short television segments or (2) 

r e c ogni ze and identify main ideas from a reading presenta

tion. For each analysis, a 2x2 matrix was employed. 

The data were also tallied using individual questions 

from both the video and reading presentations. This data 

was further examined by using open-ended or correct/incor

rect response levels in relation to Bloom's Taxonomy. 

Results 

De scriptive Analyses 

Table 1 indicates the percentage of correct and incor

r e ct responses to the questions used with the video pre

senta ti o n . The percentage of correct and incorrect re

sponses fo r both heavy and light television viewers are 

indi cated . The l ight television viewers scored higher per

c e ntages on the ma j ority of the questions. 

Table 2 i ndi cat e s the pe r c e ntage of correct and incor

r e c t responses of light a n d heav y t e levision viewers to 

the ten questions used with the r e a din g presentation. The 

light t e levision viewe r s s cored highe r percentage s o n the 

majori ty o f the q uestions . 



Table 1 

Percentage of Correct and Incorrect Re s ponses to the Video Presentation 

Quest i ons 

l. What was the ma in 
i dea o f th e Presi -
dent's talk? 

2 . Desc r ibe three of 
the physical aspe cts 
of the DeaL Sea as 
stated in the video 
pr e sen ta tion . 

3. Ho w ar e the Viking 
video and the Dead 
Sea vid eo a l ike? 

4 . Wha t .iou ld be the 
bes t title fo r Presi -
dent Reaga n ' s talk? 

5 . What evide nce in the 
Dead Sea video can 
yo u f ind to suppor t 
the f ac t that the 
Dead sea cou ld he lp 
establi sh peace in -
stead of wa r ? 

% of Correct 
Respo n ses/Heavy 

Television Viewe rs 

33 

20 

53 

47 

7 

% of Incorrect 
Respon ses / Heavy 

Te levision Viewe rs 

67 

80 

47 

53 

93 

% of Correct 
Res pon ses/Light 

Telev isi o n Vi e wers 

33 

33 

93 

60 

33 

% of Incorrect 
Responses/Light 

Tel e visi o n Viewe rs 

67 

67 

7 

40 

67 

vJ 
et:) 



Ta b l e 1 (Continued ) 

Questions 

Now th a t you have 
seen the video on 
the Vi ki ng s , what 
can you conclude 
abou t t he s l aying of 
~~ g us? 

7 . Why d i d President 
Reagan say "Infl a tion 
has to stop?" 

8 . Where does the ne w 
bo r d e r of the Dead 
Sea li e today ? 

9 . Why did they say 
these were the 
voic es of common 
peo pl e in th e Viking 
ancesto r s ? 

10 . What will happen 
to i\rne rica if i nfla-
tion cont inu es at its 
p r e s ent infla t i on 
r ate ? 

% o f Co r rect % of Inco r rec t 
Response s / ll e avy Res pon ses/Heavy 

Te l evisi on Viewe rs Te l ev i sion Vi e we rs 

53 47 

87 13 

27 73 

40 60 

40 60 

% of Correct 
Res pons e s / Light 

Te l e vision Vi e we rs 

53 

87 

47 

47 

67 

% of Incorrect 
Responses/Light 

Tel ev ision Viewe r~ 

47 

13 

53 

53 

33 

l.,.) 

\.0 



Table 2 

Percentage o f Correct and Incorrect Responses to the Written Pres e ntation 

Ques t ions 

1. Describe h o w the 
dolla r got it's 
n ame . 

2. The main idea of 
the o n Pauline 
Cushman is . I 

3. How a re the two 
suggestions to slow 
inflation diff erent? 

4. A good title for the 
article on the dolla r 
would be? 

5 . Now that yo u have 
read the article on 
Pauli n e Cus hman, 
what can you conc lude 
about h e r? 

X of Correct 
Responses/Heavy 

Te l evision Vi e wers 

60 

53 

33 

87 

60 

IS . Do you believe that one 
of the big re a s ons for 
rising prices if t he 
price o f oil? 93 

X of Incorrect 
Re s ponses / He avy 

Te lev ision Viewers 

40 

47 

67 

13 

40 

7 

% of Correct 
Responses / Li ght 

Television Viewers 

60 

60 

47 

93 

BO 

93 

% of Incorrect 
Responses / Light 

Tel evi sion Viewe rs 

40 

40 

53 

7 

20 

7 

.i:,-
0 



Tab l e 2 (Continued) 

ow:stions 

7 . What ev id e nce ca n 
you re member to 
support t he th e ory 
thut the 
Joa c himstha l e r wa s 
t he beginn in g o f 
the do llar? 

8 . ~hat doe s this 
article tell us 
about the author's, 
attitude about 
in Elution? 

9 . What do you think 
h a ppe ned to 
Puu l inc Cu s hman? 

10 . De fine the word 
i nfl at i o n . 

% of Correct 
Responses/Hea vy 

TPl ev i s i on Viewe rs 

47 

60 

80 

80 

¾ of In correct 
Re s pon ses/Heavy 

Television Viewers 

53 

4 0 

20 

20 

¾ o f Co r rect 
Re s ponses/Light 

Te l e v is ion Vi e we rs 

80 

60 

93 

80 

¾ of Incorrect 
Re s p o n se s / Lig ht 

Tel e vi s ion Vi e we rs 

20 

40 

7 

20 

_.,.. 
..... 



42 

Chi-Square Analyses 

A 2x2 matrix was employed for each analysis. Chi

square analyses were used to analyze the responses for the 

video and reading presentations. 

As shown in Table 3, the results indicated a signifi

cant difference in the correct and incorrect video responses 

to question number 1, What was the main idea of the Presi-

2 dent's talk? (X (l)=l.5,P<.30). However, the result is in 

the predicted direction of P<.20 (X
2 (1)=1.64). As shown 

in Table 4, the results indicated a significant difference 

in the correct and incorrect video responses to question 

number 2, Describe three of the physical aspects of the 

Dead Sea as stated in the video presentaion (X
2 (1)=1.53, 

4 1 E<.30). However, the result is in the predicated direc

ti on of P<.20 (X
2 (1}=1.64). As shown in Table 5, the 

results indicated a significant difference in the correct 

an d i n correct video responses to question number 3, How 

are the Vi k i n g video and the De a d Se a video al i ke? (X
2 (1)= 

8 . 3 5 2 3 , P<. 01) . 

As s hown in Tabl e 6, the re s ul t s i ndicated a si gni f i

cant diffe r e nce i n t h e corre ct and inc orrec t vide o r e -

sponses t o que st i on n umbe r 4 , What would b e the best ti t l e 

for President Reagan's talk ? (X 2 (1 )-l . 205 4, P<.3 0 ). 



Table 3 

2X2 Cont ingency Tables For 

Correct/Incorrect Video Responses 

To Question #1 What Was The Main Idea Of 

The President's Talk? 

Correct Incorrect 

Heavy Television 
Viewers 

Light Television 
Viewers 

5 

5 

X2=1. 5, Q < . 30 

10 

10 
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Tabl e 4 

2X2 Contingency Tables For 

Correct/Incorrect Video Responses 

To Question #2 Describe Three Of The Physical 

Aspects of the Dead Sea. 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

3 12 

5 10 

X2=1.5341, £ < . 3 
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Table 5 

2X2 Contingency Tables For 

Correct/Incorrect Video Responses 

To Question #3 How Are The Viking And 

The Dead Sea Video Alike? 

Correct Incorrect 

Heavy Television 
Viewers 

Light · Television 
Viewers 

8 

14 

X2=8.3523, £ < .01 

7 

1 

45 



Table 6 

2X2 Contingency Tables For 

Correct/ Incorrect Video Responses 

To Question #4 What Would Be The Best Title 

For President Reagan's Talk? 

Heavy Television 
Viewers 

Light Television 
Viewe rs 

Correct Incorrect 

7 8 

9 6 

X2=1.2054 Q < .30 
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As shown in Table 7, the results indicated a signifi-

cant difference in the correct and incorrect video responses 

to question nwnber 5, What evidence in the Dead Sea video 

can you find to support the fact that the Dead Sea could 

help establish peace instead of war? (X 2 (1)=5.2083, P < .05). 

However, the result is in the predicated direction of 

P<.02 (X 2 (1)=5.41). 

As shown in Table 8, the results indicated a signifi

cant difference in the correct and incorrect video re

sponses to question number 8, Where does the new border of 

2 the Dead Sea lie today? (X (1)=2.2967, P < .20). However, 

the result is in the predicated direction of P < .10, 

(X
2

(1)=2 .71). As shown in Table 9, the results indicated 

a significant difference in the correct and incorrect 

video responses to question number 10, What will happen 

to Ameri ca if inflation continues at its present inflation 

2 rate? (X (1)=3.3482, E < .10). However, the result is in 

2 the predicated direction of P < .05 (X (1)=3.84). 

As shown in Table 10, the results indicated a signifi

cant difference in the correct and incorrect reading re

sponses to question number 1, Describe how the dollar got 

its name (X 2 (1) =10.20833, P < .01). However, the result 

is in the predicated direction of P < .001 (X 2 (1)=10.83). 

As shown in Table 11, the results indicated a significant 



Table 7 

2X2 Contingency Tables For 

Correct/Incorrect Video Responses 

To Question #5 What Evidence Supports The Fact 

The Dead Sea Could Establish Peace? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

1 14 

5 10 

X2=5.2083 Q < .05 
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Tabl e 8 

2X2 Contingen c y Ta bles For 

Correct/Incorrect Video Responses 

To Question #10 Where Does The New Border 

Dead Sea Lie? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

4 11 

7 8 

X2=2.2967 Q < .20 

4 9 



Table 9 

2X2 Contingency Tables For 

Correct/Incorrect Video Responses 

To Question #10 What Will Happen To America 

If Inflation Continues? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

6 9 

10 3 

X2=3.3482 Q < .10 
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Table 1 0 

2X2 Contingency Tables For 

Correct/Incorrect Written Responses 

To Question #1 Describe How The Dollar Got Its Name? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

9 6 

15 0 

X2=10.20833 £ < .01 
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Tabl e 11 

2X2 Contingen cy Tables For 

Correct/Incorrect Written Responses 

To Question #3 How Are The Two Suggestions 

To Slow Inflation Different? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

5 10 

7 8 

X2=1.2500 £ < .30 
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difference in the correct and i ncorrect reading responses 

to question number 3, How are the two suggestions to slow 

inflation different? (X 2 (1)=1.2500, P < .30). 

As shown in Table 12, the results indicated a signifi

cant difference in the correct and incorrect reading re

sponses to question number 4, A good title for the article 

on the dollar would be? (X 2 (1)=1.4815, P < .30). However, 

the result is in the predicated direction of P < .20 

(X 2 (1)=1.64). As shown in Table 13, the results indicated 

a significant difference in the correct and incorrect 

reading responses to question number 5, Now that you have 

read the article on Pauline Cushman, what can you conclude 

2 about her? (X (1)=2.5397, P < .20). However, the result 

is in the predicated direction of P < .10 (x 2 (1)=2.71). 

As shown in Table 14, the results indicated a signifi

cant difference in the correct and incorrect reading re

sponses to question number 7, What evidence can you remember 

to support the theory that the Joachimsthaler was the be

ginning of the dollar? (X 2 (1)=5.1675, P < .05). However, 

the result is in the predicated direction of P < .02 

(x 2 (1)=5 .4 1) . As shown in Table 15, the results indicated 

a significant difference in the correct and incorrect 

reading responses to question number 9, What do you think 

happened to Pauline Cushman? (X 2 (1)=2 .5962, P < .20). 



Table 12 

2X2 Contingency Tables For 

Correct/Incorrect Written Responses 

To Question #4 A Good Title For The Article 

On The Dollar Would Be? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

13 2 

14 1 

X2=1.4815 £ < .30 
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Table 13 

2X2 Contingency Tables For 

Correct/Incorrect Written Responses 

To Question #5 What Can You Conclude About 

Heavy Television 
Viewers 

Light Television 
Viewers 

Pauline Cushman? 

Correct Incorrect 

9 6 

12 3 

X2=2.5397 Q < .20 
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Table 14 

2X2 Contingency Tables For 

Correct/ Incorrect Written Responses 

To Question #7 Joachimsthaler Was The 

Beginning Of The Dollar. 

Correct Incorrect 

Heavy Television 
Viewers 

Light Television 
Viewers 

7 

12 

X2=5.1675 £ < .05 

8 

3 
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Table 15 

2X2 Contingency Tables For 

Correct/Incorrect Written Responses 

To Que stion #8 What Is The Author's Attitude 

About Inflation? 

He a vy Television 
Viewers 

Light Television 
Viewers 

Correct Incorrect 

12 3 

14 1 

X2=2.5962 £ < .20 

5 7 



However, the result is in the predicated direction of 

P < .10 (X
2

(1)=2.71). 
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As shown in Tables, 16, 17, 18, 19, 20, 21, and 22, 

the results did not indicate a significance difference. 



Table 16 

2X 2 Con tingency Tables For 

Correct/Incorrect Video Responses 

To Question #6 What Can You Conclude About 

The Slaying of Magus? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct 

8 

8 

X2=.1339, NS 

Incorrect 

7 

7 
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Table 17 

2X2 Contingency Tab l e s For 

Correct/Incorrect Video Responses 

To Question #7 Why Did President Reagan Say 

"Inflation Has To Stop?" 

Heav y Television 
Viewers 

Light Television 
Viewers 

Correct 

13 

13 

X2=.2885, NS 

Incorrect 

2 

2 

6 0 



Table 1 8 

2X2 Contingency Tables For 

Correct/Incorrect Video Responses 

To Question #9 Why Did They Say They Were 

The Voices of Common People? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct 

6 

7 

X2=.542986, NS 

Incorrect 

9 

8 
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Tabl e 19 

2X2 Contingency Table For 

Correct/Incorrect Written Responses 

To Question #2 The Main Idea Of The Selection 

On Cushman Is? 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct 

8 

9 

X2=.5430, NS 

Incorrect 

7 

6 
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Table 20 

2X2 Contingency Tables For 

Correct/Incorrect Written Responses 

To Question #6 The Big Reason For Rising Prices 

Is Oil Prices. 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct 

14 

14 

X2=.5357, NS 

Incorrect 

1 

1 
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Table 21 

2X2 Contingency Tables For 

Correct/Incorrect Written Responses 

To Question #8 The Author's Attitude 

About Inflation Is. 

Correct Incorrect 

Heavy Television 
Viewers 

Light Television 
Viewers 

9 

9 

X2=.1384, NS 

6 

6 

64 



Table 2 2 

2X2 Contingency Tables For 

Correct/Incorrect Written Responses 

To Question #10 Define The Word Inflation. 

Heavy Television 
Viewers 

Light Television 
Viewers 

Correct 

12 

12 

X2=. 2083, NS 

Incorrect 

3 

3 
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CHAPTER V 

SUMMARY, INTERPRETATIONS, AND CONCLUSIONS 

Summary 

The purpose of this study was to examine 58 students' 

ability to develop a main idea from expository material, 

from television programs, and from the printed page. The 

subjects were 32 fifth and 26 sixth grade students at a 

private christian school in Dallas, Texas. The subjects 

were then divided into two categories: (1) Heavy Televi-

sion Viewers: Children who watched five hours or more of 

television programs each day; and (2) Light Television 

Viewers : Children who watched less than two hours of 

televi sion each day. 

The reading presentation was administered on May 20, 

1981. The articles chosen for the written presentation 

were: (1) A Toast to the South, (2) Inflation, and (3) 

Joachimsthaler Coin. Each article was chosen for its 

clarity, readability, and briefness. Each article had a 

reading level of beginning fifth grade. The three articles 

came from three different sources o f literature, namely, 

a newspaper , a reading comprehension book, and a social 

studies workbook . 
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Each student was asked to answer ten fill-in-the-blank 

questions about the three articles. The questions were 

constructed by using Bloom's Taxonomy of Educational Objec

tives. At least one question appeared from each cognitive 

skill level. 

The video presentation was administered on May 22, 

1981. The students were again grouped by grade. Each 

video presentation dealt with the areas of Social Studies. 

The titles of the video presentation were: (1) The Vikings, 

(2) Reagan's Inauguration, and (3) Dead Sea. The three 

selections were written for upper elementary age children. 

The selections came from three different areas of televi

sion, namely, a news program, a social studies show, and 

a children's special. 

Each student was asked to answer ten fill-in-the-blank 

questions about the video presentation. The questions 

were again constructed by using Bloom's Taxonomy of Educa

tional Objectives . At least one question appeared from 

each cognitive skill level. 

Data were tallied and analyzed using the subjects' 

responses to the questions from the reading and video 

presentations. 
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Interpretations 

While many past studies speculate that television does 

affect childrens' reading ability and habits, not all agree 

as to why (Hirst & O'Such, 1979; Bush, 1978; Morgan, 1978; 

Zuckerman, Singer, & Singer, 1980; Hutchinson, 1979; 

Mulholland, 1978; Medrich, 1979, and Schramm, 1961). However 

the present research supported that there were some signi

ficant differences between subjects who were heavy and 

light television viewers. 

Furthermore, the present study revealed a need for 

further study in the area of the specific effects of 

television viewing has on reading comprehension in 

particular. Studies such as the present one may be valu

able in helping to determine, to some extent, whether 

television v~ewing does effect children's reading ability 

particularly in the comprehension area. Another re

searcher, Michael Morgan (1980), ' also suggested that the 

area which is most strongly affected by heavy television 

viewing is reading comprehension. 

While the present study did not deal with the kinds of 

programs that may cause reading comprehension to decline, 

it did reveal that the number of hours television is 

viewed does have an effect on the area of reading. By 

using Bloom's (1964) Taxonomy of Educational Objectives 



69 

as a measureme n t of the different facets of reading com

prehension, more specific assessments were made in rela

t ion to television viewing and effects on cognitive pro

cessing. 

Consistent with Morgan (1980), question number one, 

a comprehension question, revealed significant differences 

between heavy and light television viewers and their 

ability to recognize and identify the main idea from a 

reading presentation. These significant differences were 

i n the predicated direction of P < .001. The other 

f indings on the comprehension questions number two and 

t hree also revealed significant differences. These signi

f icant differences were at the P < .30 level. 

There were also significant differences between light 

an d heavy television viewers and their ability to recognize 

and i d en tify the main idea from a video presentation. For 

examp le , the sign i f ican t differences for comprehension 

q u estion n umber one and t h ree we re in the predicated 

di rect ion o f P < .20 . 

The s e findings para l leled Zucke rman et al. (1980) 

f indings that reading must come f rom p rinted symbols. 

These s ymbols must be turned into groups of words and 

fi n a l l y i nto meaningfu l sentences or g r oups of sentences. 

Then the child must men tally c r e a t e the situation and 
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elaborate on it. Zuckerman et al. (1980) also reported 

that heavy television viewing may interfere with the 

development of a child's reading skills. The findings 

in the present study closely parallel these findings. 

For example, five out of the six comprehension questions 

paralleled these findings. 

While past studies indicate that heavy television 

viewing affects reading comprehension only a few studies 

delineate the cognitive skill levels and related findings. 

For example, Zuckerman et al (1980) reported that as a 

child matures as a reader he must be an active thinker 

when reading. To accomplish this, he must be able to build 

up configurations in his memory system and then be able to 

scan the material for influences that support the develop

ing configuration. These findings parallel the present 

studies and related findings on application questions. 

The present study did reveal a significant difference 

between light and heavy television viewers and their 

ability to recognize and identify application questions 

more readily. For exarnple 1 significant differences for 

application questions number five and eight on the video 

presentation were in the predicted direction of£< .01 

and P < .10 respectively. A significant difference was 



also found on the application question number nine in 

the reading presentation in the predicted direction of 

P < .10. 
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Nancy Larrick's (1978) study points out that children 

can be taught to be discriminating viewers at even a 

higher level, namely the analysis level, to encourage chil

dren to try to figure out how and why a product is sold. 

In the present study, the findings support the need to 

continue working in this area with heavy television view

ers to increase their ability to analyze their video 

materials. Even though there was a significant difference 

found on the analytical question number seven of the 

written presentation in the . predicted direction of 

P < .01, the analysis question number nine in the video 

presentation did not yield a significant difference. 

In the present study, the findings indicated that 

the light television viewers had a better grasp on even 

higher l e vel cognitive skills, namely synthesis questions, 

than did heavy television viewers. There were significant 

differences for all four synthesis questions. As Larrick's 

(1978) study suggests, teachers are beginning to find that 

they must each reading skills to their students at the 

synthesis level by allowing the children to act out plays 

from a television script they have read. They can then 
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view the program and discuss the moral, social value or 

dramatic side of both the written and television program. 

Similarly, the present study revealed significant dif

ferences on the reading presentation of synthesis ques

tion four and five in the predicted direction of P < .20 

and P < .10 respectively. 

The video presentation also revealed significant 

differences on synthesis question number four at P < .05. 

These findings indicate that this is definitely one cogni

tive skill level that can be used to discriminate very 

quickly between light and heavy television viewers. 

These findings also parallel Postman's (1981) attitude 

that television erodes childrens' linguistic powers and 

their synthesis ability which enables them to handle 

mathematical symbolism. 

For the last level or evaluation questions, there 

were no significant differences. The researcher found 

that the light and heavy television viewers missed exactly 

the same number of questions on each of the evaluation 

questions. This finding could support Postman's (1981) 

findings that language is "sequential and hierarchial" 

and it must build on complex ideas through a logical pro

cess . In order for a child to be able to evaluate a 
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question he must be able to build on ideas. This study 

also found from the percentage of correct and incorrect 

answers that these students had difficulty accomplishing 

this. 

In general, there were significant differences found 

in all areas of reading cognitive skills levels according 

to Bloom's Taxonomy. The study is consistent with other 

researchers (Larrick, 1981; Schramm, 1961; Zuckerman 

et al.,1980; and Larrick, 1980) that children who are 

heavy television viewers do not decode and encode as well 

as light television viewers. Some other interesting 

findings were found in this study about light and heavy 

television viewers. 

The first finding was that the light television view

ers did better on both the reading and the video presenta

tion than did the heavy television viewer. Zuckerman 

et al (1980) provided some parallel findings indicating 

that the passive learner who sits in front of the televi

sion does not attempt to learn new words or learn how to 

attack new skills. These findings and Water's (1977) 

findings also indicate that children who watch too much 

television have lower frustration levels. They are also 

turned off if a new reading skill is too hard. The 



findings of the present study also indicated that the 

heavy television viewers left more questions unanswered 

and missed more answers than did the light television 

viewers. 
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The second finding was about the fantasy/cartoon type 

programs which the light and heavy television viewer 

watched. The present study found that they heavy televi

sion viewers watch 318 fantasy/cartoon type programs 

whereas light television viewers watch 88 fantasy/cartoon 

type programs. Zuckerman et al. (1980) suggested that 

particular kinds of programs, especially cartoons, may 

interfere with or take the place of reading. He also 

stated that children who watch more cartoons are 

unenthusiastic about learning. Furthermore, children use 

to read for fantasy, now they watch television (Water, 

19 7 7) . 

A third interesting fact in this study was that heavy 

television viewers had lower scores and did not do as well 

on the reading presentation as the light television view-

ers . The light television viewers lowest score for the 

written presentation was 60 %, while the lowest score for 

the heavy television viewer was 40%. This also proved to 

be true when percentages for each question were calculated 

for the video presentation. The light television viewers 



had higher percentages of correct answers on both the 

reading and video presentations. 

Advantages 
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Artifacts in behavioral research were not a bias to 

this study due to the fact that (1) instructions were 

read to the subjects to reduce experimenter effects and 

demand characteristics, (2) all subjects followed similar 

procedures, answering the questions following the video 

and written presentation to reduce novelty disruption and 

(3) the same basic principles of the written and video 

presentations were used almost daily with the subjects to 

reduce novelty disruptions. 

Limitations 

Subjects were not randomly selected. It is possible 

that the generalizability of results could have been ex

tended if randomization had been used instead of volunteer 

groups. However , permission from parents and other policies 

for research at the school were realistic concerns for the 

chosen subject selection for the present study. 

Recommendations for Future Studies 

The present study serves as a good pilot for further 

research . The following recommendations would enhance the 

quality of the present study : 
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(1) More longtitutional studies should be conducted 

to insure that the number of hours of television viewed 

is an accurate average assessment of television viewing 

habits per week or across designated year; 

(2) A randomized population should be used to extend 

the generalizability of the findings in the present study. 

The generalizability of findings would be enhanced if this 

type of subject selection could be implemented in other 

local areas or national areas; 

(3) The age level of the subjects should be extended 

to enable the researcher to delineate if the findings are 

similar or diverse across varied ages. Such findings 

could enhance the activities that teachers explored and 

impl e mented at various times across the school year; 

(4) It is recommended that more variety of testing 

materials, both reading and visual, be used to determine 

which avenue is most benefi ~ial for children. For example, 

some children learn best through the printed page or 

strictly through visual channels while others learn better 

through a combination of avenues. This would enable the 

teacher to then teach to the children throught the avenue 

they learn best through while trying to enhance the cogni

tive skill level they are deficient in; 
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(5) Further studies could be conducted regarding the 

types of fantasy oriented programs viewed and the effects 

on higher cognitive skills and related processing. Such 

studies and related findings could encourage teachers to 

be more discriminating in their ability to search out 

fantasy/cartoon programs which would enhance cognitive 

skill areas rather than disrupt it. For example, a teacher 

could teach the cognitive skill or skills that the student 

may not be learning from fantasy/cartoon type programs. 
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