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USE OF THE READING-FREE VOCATIONAL INTEREST 

INVENTORY WITH SECONDARY LEVEL 

MENTALLY RETARDED STUDENTS 

Chapter 1. 

More than six million people in the United States are 

mentally retarded. Of these, nine-tenths are capable of 

employm~nt but have difficulty finding and holding jobs 

(Phelps, 1.965). Therefore, many schools, plus private and 

public rehabilitation agencies, extend job training and 

placement services to the retarded to prepare them for the 

world of work. Before training and placement takes place, 

however, an assessment needs to be - made of the client's 

interests, aptitudes, attitudes, emotional and social de- 

velopment. This evaluation is compared with job opportuni

ties in the community tbus giving the retardate a greater 

potential for vocational success. 

Statement of the :Problem 

It is to the employer, student and school's benefit to 

successfully match the retarded worker to the training. Use 

of conventional psychological testing for the vocational 

evaluation. battery has proven largely unsuccessful due 

-1-



-2-

to the limited verbal skills of these students. The 

intelligence quotient remains the primary standardized 

tool for selection and classification _ even though re

search indicates that the IQ scores do not differentiate 

success and failure in competitive employment (Peterson & 

Jones, 1964). 

Studies concerned with the vocational adjustment of 

the educable mentally retarded have indicated that work 

interests, habits, motivation and understanding of job 

requirements are more important variables than job ca

pacities and skills (JP>arnicky, Kahn, & Burdett, 1965). 

The mentally retarded adolescent is capable of expressing . 

a realistic vocational choice (Gorelick, _ 1968; Harnett, 1969; 

Jones, 1967; Katzen, 1966; O'Neil, 1968), and he is there

fore able to participate in the vocational evaluation pro

cedure. 

Most standardized vocational interest tests have 

reading, comprehension and job levels above those expected 

for the retarded (Parnicky, Kahn & Burnett, 1965). A few 

picture inventories were developed to circumvent -the reading 

requirement; however, these instruments were not standardized 

on educable retardates and include many jobs beyond the 

capacities expected for this group (Becker, 1973 ; JP>arnicky, 

Kahn & Burdett, 1965) • 
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A newly developed test, The Reading-Free Vocational 

Interest Inventory (Becker, in press) shO!'fS. promise 

as an interest assessment designed for the retarded in 

schools and workshop vocational evaluations. The Reading

Free Vocational Interest Inventory (RFVII) was chosen for 

this study because of its face validity and published 

evidence of apparently sound standardization methods (Becker, 

1973a, 1973b). 

Irurpose of the Study 

The number of jobs available to the retarded is de

creasing due to the increased complexity of roles. An 

effective vocational evaluation of aptitudes, abilities, 

and interests, is vi tal to the retarded student to prepare 

him for a career while help is readily available to him 

through school and rehabilitation personnel. 

This study will be an attempt to determine whether the 

Reading-Free Vocational Interest Inventory (RFVII) can pro

vide useful information for occupational guidance and pro

gramming of educable mentally retarded students at the 

secondary level in the Richardson Independent School District. 

Answers to the following questions will be sought: 

1. Are the majority of the students able 

to express interest or disinterest in 

the careers tested? 
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2. Does the RFVII mea· sure the interests 

of this sample? 

3. Is the RFVII a useful instrument for 

vocational planning with secondary 

level EMR students? 

Definition of Terms 

To facilitate the communication of ideas, certain terms 

are singled out for clarification. 

Educable mentally retarded - EMR. Texas Education Agency 

(1973) specifies: 

Children who are Educable Mentally Retarded are 

those who reveal a reduced rate of intellectual 

development and level of academic achievement 

below that of their peer age group as evidenced 

by significant deficits in all essential learn-

ing processes. (p. 4) 

Robinson and Robinson (1964) state: 

Educable mentally retarded children have been 

defined as having IQs from 50 to 75; they are 

expected eventually to achieve aca_dernic . w_ork 

at least to the third-grade leyel a:qd occ;:a~ 

sionally to the sixth-grade level by school

leaving age; as adults, they are expected to 

be socially adequate and capable of unskilled 

or semi-skilled work. ( p. 461) 
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Eligibility criteria for educable mentally ~etarded 

pupiis. Texas Educa·ti on Agency ( l 973) requires: 

a. Written comprehensive intellectual 

assessment revealing deficit in all essen

tial learning processes between two and 

three standard deviation units . below the 

mean of the general population. 

b. Written report of education appraisal 

which will include assessment of abilities 

and disabilities and instructional. ~nd be

haviorial recommendations for tea_ching which 

describe educational environment and_ specific 

methods and strategies, which will .maxj_mize 

learning. · 

~ Individually administered intelligenc_~ tests. assign 

IQ scores which may be used to compare individual_ scores with 

established norms. The mean score for the Binet .and W.echsler 

is 100 with a standard deviation of J.6 for the Binet and 15 

for the Wechsler. By accepted practice within schools, the 

scores between 50 to 70 or 75 are generally used (Robinson & 

Robinson, 1965). 

Interest inventory. An interest inventory is an attempt 

to qualify and make objective the feeling reactions of the 
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person taking the test. The scores describe the person's 

feelings of like or ·dislike to areas of interests. For most 

inventories, scores below the 16th percentile or a T-score 

of 40 and above the 84th percentile or a T-score of · 60 show 

strength of interests enough differ~nt from the nonnative 

group to establish that the client differs from them (Cottle, 

1968). 

Hypotheses 

The following hypotheses will be tested based on data 

obtained from a sample of educable mentally retq.rded students 

enrolled in secondary level classes in the Richardson Inde

pendent School District: 

Hypothesis 1 The majority of students Will not 

be able to express interests to the. _84th per

centile on the Reading-Free Vocational Interest 

Inventory. 

Hypotheses 2 The majority of students will not 

be able to express disinterests to the 16th 

percentile on the Reading-Free Vocational Interest 

Inventory. 

If the null hypotheses are rejected, this evidence will 

lend support to establishing the usefulness of the RFVII for 
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identifying vocational interests of local students. The 

RFVII can be used as one part of a needed vocational 

evaluation battery f'or the Richardson Independent School 

District to help prepare retarded youth for the world of 

work. 



Chapter 2 

Review of Related Literature 

Literature on the nature of interests, vocational interests 

of the mentally retarded and reviews of ;interest assessment 

measures will be discussed in the following sections. 

' . 
Nature of Vocational Interests in the Generq.l Population 

Vocational interests have been the subject of much 

attention during the past 40 to 50 years of rese_arch in this 

field. Various methods of assessing interests have been tried 

with often conflicting results. 

Types of interests. One cause of disagree~ent was the 

failure to define types of interests. Super ( ~ 94 7) classified 

them as follows: 

~. Expressed interests are verbq.l professions 

of interest in an occupation. Fryer . ( 193~) 

calls this specific interest. The subject . 

states that he likes or dislik_es som?thing. 

Expressed interests of children and young 

adolescents are unstable and provide little 

useful data (Super& Crites, 1962). 

-8-
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Older adolescents and adults are more con

sistent in their expressed interests (Rothney, 

1955; Super & Crites, 1962). 

2. Manifest interests are not expressed in words 

but in action through participation in activities. 

The high school student may manifest artistic or 

literary interest by participation ;:i,.n the dramatic 

club. It's generally recognized that manifest 

interests may be the by-product of other inte:rests 

(Super & Crites, 1962). For exampLe, . . the above 

student may participate . in the dramatic club seeking 

association with others. 

3. Tested interests are manifest interests but 

measured by objective tests. Thus, interest in 

science should rev~al itself by a p.erson recglling 

more about science. Thi ~ type of inter.est. was 

measured in the Air Force classification battery 

General Information Test which di;ffel;'entiated 

scores for pilots, navigators, and bombardiers 

( Flanagan , l 9 46 ) • 

4. Inventoried interests are estimates of interests 

based on responses to questions on likes or dislikes 

or on rank-ordering of preferences. The respo11ses 

are summarized and weighted by statistical methods 
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to yield scores for a number of occupations. 

Strong (1943), Kuder (1956) and others have 

shown stability in these patterns of' interest 

after late adolescence. This is the type of 

test that is discussed in this paper. 

Development of' interests. An early published attempt at 

a theory of' vocational interest dev~lopment was made by Carter 

(1940). He felt that the individual derives sa·t;i.sfaction 

from identifying with some group by which he attains status. 

If abilities permit, the identif'ica tion is str:_?ng:thened. If 

obstacles can't be met, self concept is changed and a new 

pattern of' interests is f'ormed to conf'oriil with .. apti, tude_s . . 

Interest patterns of' adolescents become increasingly pract;i.cc;1.l. 

Bordin (1943) suggests that the individual is expressin_g 

a particular view of' himself in terms of occupa:tional _ster:-eo

types. If' he sees himself as a _lawyer, he will _ answ~r __ as he 

believes a lawyer would answer. He also concl-udes that there 

is a significant relationship between a son's interest and 

his f'ather• s occupation and a positive relation between ex

pressed and measured interests. 

Darley and Hagenah (1955) view developing oc~upational 

interest as increasing awareness of a social role. 

Super ( 1953) proposes that interests are the product 

of interaction between inherited aptitudes, endocrine factors, 

opportunity and social evaluation. People's self-concepts 
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change with time and experience making choice and adjustment 

a continuing process. This process is in a series of life 

stages: Growth, Exploration, Establishment, Maintenance, 

and Decline. Development in these life stages can be guided, 

partly by helping the individual with developing abilities 

and opportunities for reality testing. Vocational develop

ment is essentially a process of developing and implementing 

a self-concept. 

Terman (1954) points out that some types of vocational 

interest, particularly those based on sciences manifest 

themselves earlier than others (ages 10 _to 12) _ wher_ea$ 

interests based on humanities and- social sciences mature 

much later. 

Hahn and MacLean ( 1955) summarize vocational development 

theory: 

1. Interests are 'an aspect of persona:Li:ty . and. 

are shaped by both heredity and environm~nt. 

2. Occupational interests emerge during early 

adolescence but are not fixed for most people 

till approximately age 25. 

3. Interests are not nece~sarily related to 

aptitudes or abilities. 

4. Classroom studies may uncover latent interests 

or help "fix" existing ones. 
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5. Both acceptance and rejection of possible 

interest . activities are aspects of per

sonality. 

6. Interest in an occupation may not be re

flected by grades received during training. 

7. Vocational and avocational interests appear 

to be similar for many people. 

8. Interests tend _ to become less varied with 

increasing age. 

Sex differences. There are po::R_ular stereotypes as to th~ 

masculinity of femininity of interests (Super & Crites, 196_2). 

Studies agree that men tend to be more interested in physi~al 

activity, mechanical and scientific interests, politics and 

selling (Carter & Strong, 1933; Strong, 1943; T~rman &Miles, 

1936; Traxler & McCall, 1941). Interest in art, music, l;it

erature, people, clerical work, teaching and social _ work is 

more characteristic of women (Super & Crites, 1962). 

Age differences. Strong (1943) __ has con_clud_~d that_ age_ 

differences are less significant than occupational differences 

after late adolescence. About one third of th~ change between 

ages 15 to 25 occurs during the first year, betwe~n age9 _15 -

16. About one third change occurs during the next two years, 

ages 16 and 17, and one third during the next seven years. 

Interests are fairly stable by age 18. Between ages 25 to 
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55, there is little change in interests. Strong conducted 

these studies on college preparation and college level 

students. 

Ginzberg, Ginzberg, Axelrod & Herma (1951) theorize that 

occupational choice takes place over about 10 years beginning 

in pre-adolescence. The process is . thought :to be largely 

irreversible due to investments in time, money and ego. __ 

Occupati~mal choice is a compromise between int·erests, ca-_ 

pacities, values and opportunities. There are three periods 

of occupational choice: Fantasy choice, prior to ag~ 1l; . 

Tentative choice between ages 11 to 17_; th~n Realistic _choice 

beginning about age 17 in which exploratory, crystallization 

and specificiation phases follow. 

Conclusions. Much of the literature concludes that 

vocational interests crystallize towards th_e end of adoles

cence. OnJly limited exploration has be_en made __ below this l~vel. 

The counselor should understand that interest inventorie~ 

can contribute to a student's efforts to understand and modi _fy 

behavior. An individual must not only pe able to so something 

but must also want to do it before he achieves success. In

terests are the why of behavior (Cottle, 1962). The following 

section describes several interest inventories. Whichever 

test is used, it should be able to express the student's 

feelings and serve as - one part of the overall picture of the 

student's self-cone ept. 
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Selected Vocational Interest Measures for the ·G-eneral 

Population 

The Strong Vocational Interest Blank was the first 

major interest test developed. It was first published in 

1927. This test was standardized to :t>e. used with college 

students and adults employed in the profes~ions. Much 

research has been done with this and subsequent editions. 

The reading level is reported at the tenth grade level and 

its usefulness is questionable below age 17, even for 

superior students. 

The Kuder Preference Record-Vocational. was first 

published in 1939. The Kuder series now includes several 

tests which are among the most Widely used today with 

numerous studies on their use. The tests were designed 

for high school and college student use. 

These and other tests involving reading are usually 

too difficult for the educable mentally retarded. This 

student is expected to achieve at least to the third grade 

academic level, and occasionally to the sixth . grade level 

by school-leaving age (Robinson & Robinson, 1965) • For a 

student with better reading skills, the counselor might 

wish to try such tests as The Minnesota Vocational Interest 

Inventory (1965), The Gordon Occupational Check List (1967), 

or The Occupational Interest Inventory ( 1943). These tests 
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were designed for students who are not exP_ected to 

enter college and measure skilled and semi-skilled career 

interests. 

Picture interest inventories circumvent the reading 

problem and measure interest of semi-skilled, skilled and 

higher levels. Two of these measures, The Weingarten 

Picture Interest Inventory (1958) and the Geist JPicture 

Interest Inventory ( 1964) will be described more fully. 

Picture Interest Inventory (PII). Tt.e JPic~ure Interest 

Inve.J!.tory by Weingarten ( 1958), is a _ non-v~rbal test for 

boys, grades seven through adulthood. Sket.Gh~s show men at 

work in occupations classified as profes~ion~l, $emi

professional, skilled, semi-skilled, or unskilled_. There 

is no female version of this test; however', . the manuQ-1 . 

states that the test may be used with _girls. The occupa-

tion~l fields covered are Interpersonal Service, Natural, 

Mechanical, Business, Esthetic, and Scientific. Supplemental 

scales are given for verbal, computational and time perspective 

interests. The scores are derived from a forced choice 

technique (like and dislike responses) to 53 triads in part 

one and a free choice (like or dislike) to individual 

illustrations in part 2. 

A review of the activities reveals some jobs which are 

not sui table for the mentally retarded because of the pro-
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fessional level of training involved. It's unrealistic 

to expect that an EMR could address a jury, work as an 

astronomer, give a physical examination or examine teeth. 

Most of the jobs described, howe~er, wo:uld seem to have 

levels of involvement which could be realistically aspired 

to by retardates. 

The reliability study in the manual is reported on a 

one week test-retest of 85 boys in grade 12 and 80 boys in 

grade s. -No other information is given en the sample. No 

information is given on long-term reliability studi~s • . 

Considerably more attention is paid to validity studies. 

Content and concurrent validity is tested and in_fo;nnation 

given on how the scale was revised using item a,n?-lysis. An 

effort was made to control for social desirabil;i, ty of the 

triad groupings. Reports on studies made_ i!l va_riO\l.S . s:ta_:tes 

were not clear on the number, grades, urban-rurc;~..l distri

bution or socio-economic balance in the sample_s. _ Th~ norms 

were based on scores of 1, 000 inventories given . to junior 

high through college level students in 17 states. 

Geist Picture Interest Inventory (GPII). 'l'he (}eist 

Picture Inventory (1964) is essentially a non-verbal· test 

with brief questions asked for each triad of pictures, 

each question essentially asking the subject to make a choice 

of activity depicted. There are male and female forms 
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covering the following interest areas: persuasive, clerical 

mechanical, musical, scientific, outdoor, literary, com

putational, artistic, social service and dramatic. The 

female form also includes a personal service _category. In 

addition,. motivation scales are provided _on family, prestige, 

financial, intrinsic, personal-ity, environmental, past 

experience, and could not say. The Sixth Mental Measurements 

Yearbook (Buros, 1965) reviews note the following problems. 

Pictures seem ambiguous, not scaled for . social desirability 

within the triads, and there doesn't appear to be a sy~tematic 

pairing of occupations. Over 30 percent of the occupations . 

in the male form depict people in actiVities requiring a high 

degree of' verbal facility or advanced profes.sionc;tl training. 

The various occupations are unevenly repr~sented. The nor

mative sample is not adequately described. 

Selection of interest tests for the mentally retarded. 

The selection of an interest test f'or local use in individual 

and group administrations depends on the. developmental leyel, 

reading level, comprehension and experience of the subjects . 

to be tested. Obviously, a different test should pe used yvi th 

a 17 year old student with two years work experience and a 

sixth grade reading level than with a 15 year old junior high 

student reading at a second grade level. With the 17 year 

old, the purpose may be to help finalize plans f'or career 
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training, so interests need to be more specifically 

defined. Reading level may penni t use of ~orne verbal tests 

such as the Occupational Interest Inventory or Gordon 

Occupational Check List with vocabulary help, as needed. 

Tests devised for the population-in-general will include 

careers beyond those expected for the EMR .(Becker, 1973 a.; 

¥arnicky, Kahn & Burdett, 1968). It should b.e remembered, 

however, that there are different levels for most careers 

and thus a student's interests should be evaluated -in tenns 

of ·his abilities. 

With less mature subjects as well as the more able 

EMRs, the picture inventories show promise in helping to 

clarify students' self -concepts, reality testing, and 

career interests. Inventories desc:r;-ibed in this section 

were not standardized on retarded s ·ubjects and include 

professional careers beyond those expected for tpese 

students (orchestra conductor, archeologist, dentist, etc.). 

Most jobs pictured, however, are in the unskilled, semi

skilled or skilled range and may be realistic f'or this 

group. 

Nature of Vocational Interests in the Mentally Retarded 

Parnicky, Kahn, & Burdett (1968) f'ind that for retarda:tes 

no less than for persons of nonnal intellect, interest is an 

important detenninant of' career selection and success. Work 
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interests, habits, motivations and understanding of job 

requirements are more important tban specific capacities 

and skills (JParnicky et al, 1968). 

Development of vocational realism. One prerequisite 

of social and occupational adequacy is a positive realistic 

self-concept. Studies of the EMR indicate problems such 

as a negative self.,...concept which hinder these $t:udents 

from _dev_eloping . realistic vocational goals (Folman & 

Budoff, l971). Kuhn ( l966) found that educable reta~dates 

have a significantly lower understanding of thei r selected 

future occupations than do their normal peers. Katzen 

(1966) revealed that vocational real-i-sm -was r-ela:ted to IQ · 

and degree of self acceptance. McCoy (1963) e$tablished 

that 10 to 15 year old EMRs had unrealistically high self

confidence for vocational goals. Students with the _highest 

learning potential were found to a?pire to and expected the 

lowest level jobs (Folman & Budoff, 1971). This _study also 

revealed that the least able EMR responded mo:re like the 

non-retarded with socially acceptable answers; however, the 

authors equate this with the fantasy period described by 

Ginzberg, Ginzberg, Axelrod & Herma ( 1971). Folman and 

Budoff ( l971) concluded that the low level group had a re

tarded vocational development more in keeping with the 
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mental age than the . chronological age. 

O'Neil (1968) studied 13 male EMRs' ability to rate 

themselves and their peers on stated work standards. He 

found that they were able to evaluate themselves and others. 

Their level of work adjustment was pQsi ti vely related to 

ability to evaluate work performance. 

Gorelick (1968) made a follow-up study Qf' vocatipnal 

realism. The results did not support . the hypot?:esis that 

realistic EMRs would be more successful .in po_st-school. 

employment. The question was raised concerning whether 

being realistic lowers the self-concept, diminishes 

motivation and-results in feelings of inadequacy and hope

lessness. 

Sex differences. In a study of' the vocational values 

of retarded and normal st~dents, Cohen and Rusalem. (1964) 

had the students rank-order ~he following valu~s: advance

ment, benefits, independence, interesting work, prestige, 

relations with others, salary, security, and working 

conditions. It was f'ound that the values of retarded and 

normal girl~ were similar. They chose pleasant job .relations 

with people, interesting work, good working conditions, 

and chances for advancement. The retarded boys differed 

from the normals in that they put more emphasis on job 



-'21-

benefi ts and less value on relations with others or 

interesting work. 

Males were more realistic in their vocational outlook 

than females (Gard, 1972; Gorelick, 1968; Jones, 1967; 

Katzen, 1967). Males with less intelligence tended to be 

more unrealistic (Gorelick, 1968; Katzen, 1967). The 

Gorelick (1968) study also found that _the J,.evel of vo~ 

cational realism had no significance in employment . success 

in a post-school follow up study for either males or 

fema:les. 

IQ levels. Ladas ( 1961) reports thc;1t IQ is pot a 

predictive device for vocational success. He f _ound no 

correlation between IQ and rate of improvement after 

practice nor in the hourly wage earned by r~tardates. 

It's not IQ or academic level that makes . a difference in 

securing employment, but rather it is physical appearan~e, 

good health, motor coordination and social adeptness 

(Kolstoe & Shafter, 1961). While IQ may not predict 

employment success, studies by Felman and Budoff ( 1971) 

and Katzen (1966) conclude that vocational realism and 

increased IQ appear related. 

Conclusions. Kolstoe and Frey (1965) emphasize that 

EMR.s need to understand their own work potential for 
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adequate vocational . adjustment. Few studies have been 

conducted on self-concept development applied to work 

adjustment (o •Neil, 1.968). Folman and Budoff ( 1.971) 

raise the question whether retarded intellectual de

velopment is paralleled by a retarded vocational develop

ment. They also question to what degree do the stages 

of vocational development of retarded adolescents overlap 

those of children with higher intel.J..ectua-1 -levels. More 

research is needed in areas of vocational _self-concept 

development, realism, interests and career choice with 

the educable retardate. 

Review of Selected Vocational Interest Measures for the 

Mentally Retarded 

There are problems involved in measuring vocational 

interests wi thl conventional tests des:ig;ned for :the non

retarded. Some of these invento:rie9 can be us.ed .for 

selected EMR students depending on their reading _ ability, 

comprehension and vocational concept development. Most 

of these tests include job levels above those expected 

for EMRs. It would seem desirable to have an interest 

measure available to be used as a group test or with most 

EMR students in a pre-vocational evaluation. 

Two pictorial interest inventories have been devised 
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for the educable retardate, The Vocational Interest 

and Sophistication Assessment (Parnicky, Kahn & Burdett, 

1968) and The Reading-Free Vocational Interest Inventory 

(Becker, in press). 

The Vocational Interest and Sophistication Assessment 

(VISA). This picture interest inventory and job knowledge 

assessment is by J!!>arnicky, Kahn and . B11rdett .( 1968). The 

manual for the VISA gives only sketchy information on the 

development of this test. 1-Jo information i$ gi v~n on reli

ability or validity studies. Claims are made which are . 

substantiated only by references to earlier published. studies 

by the authors. For example, the claim is made that the 

jobs depicted are typical of those which are entered by 

EMRs upon completion of training programs. No evidence is 

given as to why these areas are typical. No concret~ 

information is given on the subjects used for the original 

or follow-up study, other than an approximate number of 

subjects. 

To better evaluate the test, the following information 

was taken from the article, "Standardization of the (VJSA) . 

Vocational Interest and Sophistication Technique" (JParnicky, 

Kahn & Burdett, 1971) • 

Factor analysis was used to reveal the job clusters but 
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the number of items used was not given. Only the number of 

subjects in three standardizing samples was given. No 

effort was made to stratify the samp::t-e with the urban-rural, 

geographic or socio-economic factors • . _Subjects were from 

seven northeastern states, not named, and the District of 

Colurnb:i:a. No information is given on distrib}.ltion of subjects 

by age, IQ, sex or training facility. The total mean of the 

subgroups (workshops, schools and :Lnsti tutions) __ was us eo as 

no significant differences were revealed betw~en _ t!).e_ sub-. 

groups. In contrast to findings by Folman and Budoff (1971) 

and Katzen (1966), the study revealed that the_ VISA appeared 

independent of IQ levels causing differences in $Cores. 

Correlations of test scores with chronological _ age were 

negligible, differing with results found by Becker ( 1973a), 

Folman and Budoff (1971), Jones (1967), and. Kuhn (1966). 

Reliability was established by the test-retest method 

after 18 months and a sub sample after one month. 

Validity was established through construct evidence 

that factor analysis of data revealed like factors (not 

specified). Validity was inferred from evidence that the 

expressed interests of the subjects were in agreement with 

the tested interests. Findings (again, not specified) led 

to the . procedure of using one set of norms for all subgroups; 

school, workshop and institution. This differs with norrning 



procedure used for the Reading-Free Vocational Interest 

Inventory (Becker, in . press). 

The authors conclude that the VISA is of value in 

appraising and connseling retarded youth. It would appear 

that many questions are still nnanswered and use of this 

inventory is to be approached with caution. 

The Reading-Free Vocational Interest Inventory (RFVII). 

The RFVII by R. Becker will be published in 1975 by the 

American Association on Mental Defici.ency. '!'his report is 

made on Experimental Booklet D, male and female forms. In 

absence of a manual, two articles by Becker (~973a, 1973b) 

wJ..ll be used for the standardization information. 

The 6,400 EMR subjects for this study were drawn from 

public day schools (grades 9 through 12) and inst-itutionalized 

youth. An effort was made to select subjects from . eight 

geographic areas including Hawaii With . a strategyr of 

representative sampling based on public. school enrollment 

in the areas. Institutional sampling was also proportional 

to the areas. 

Jobs for the interest areas were selected through a 

study of the literature, sorting of job tasks and item 

analysis. 

Different norms were established for schools and 

institutions as well as for males and females. 
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Reliability was established by a two week test-retest 

correlation study on a subsample of 193 males and 135 females 

from both groups. Longer term reliability is not reported. 

Validity studies were made using an EMR subgroup of 

subjects actually employed in the interest areas inventoried. 

Concurrent validity was computed using a random sample of 

subjects given the Geist Picture Interest Inventory. Both 

studies revealed significant positive correlations. 

Each statement . on -findings in these . articles was 

corroborated by data, tables and figures. 

Conclusions. A comparison of these two interest inven

tories for EMRs yields greater confidenc.e in the _standard

ization methods for The . Reading-Free Vocational Interest 

Inventory (Becker, in press). 

The RFVII has greater usefulness with mental retardates 

in a school setting as it can be administered as either a 

group or individual test, whereas the VISA must b~ administered 

individually. The RFVII has greater face validity as it 

"looks like" picture inventories designed for the normal 

population. The large pictures and faceless figures of the 

VISA do not resemble any other commonly available interest tests. 

Both tests need long term and follow-up studies for 

predictive validity as well as comparison studies by other, 

independent research groups. 



Chap~er 3 

Method 

The first major activity of the study .. was a review 

of the literature in the areas of vocational interests, 

vocational realism, and measurement of interests of educable 

menta-lly retarded students. When -it -was D-etermined _that_ 

there were enough reports on the subject to give guidance 

and reference to this study, permissions and data. gathering 

began. The Reading-Free Vocational Interest Inventory was 

chosen from its f-ace validity and published .s_tudies_ on its 

standardization (Becker, 1973a, 1973b). 

Materials 

The author of th~ Reading-Free Vodational In:te:rest 

Inventory (RFVII), Dr. Ralph L. Becker, is a . research 

psychologist and project director of the JI»roject on V.o

cational Interest for the Ohio Division of Mental Retard

ation and Developmental Disabilities. Dr. Be.cker was 

contacted at Columbus State Institute and he . agreed to 

furnish the testing materials for this study. The test 

forms sent for both males and females were Experimental 

-:27-
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Booklet D., Answer Sheets and .!Profile sheets. The test 

will be published by the American Association on Mental 

Deficiency and is expected to be available for purchase 

by the beginning of the 1975-76 school year. 

Pictorial items in the test booklet are grouped by 

threes (triads) for a total of 55 triads in the . male 

inventory and 40 triads in the femal.e inventory. Using 

a forced-choice technique, subjects are instructed . to select 

one picture from each triad on a "like bE;)st" -basis. Selections 

may be made on the test booklet or on . .- scoring shee:ts. 

Items are keyed to arrive at raw score totals in each interest 

cluster. There are 11 male clusters and 8 female clusters 

as follows: 

Males . Automotive, Building Trades, Gleri~al_, Animal 

Care, Food Service, Patient Care, . Horticulture, Janitorial, 

.!Personal Service, Laundry Service, and Mat~rials Handling~ 

Females Laundry Service, . Light Industrial, Clerical, . 

Personal Service, Food Service, Patient Care, Horticulture, 

and Housekeeping. 

Norms are available for public day schools and r .esi-. 

dential institutions. Raw scores are converted to normalized 

standard scores and to percentile ranks. Interest s .cores 

are recorded on individual profile sheets featuring a percen

tile graph for a visual chart of high and low interests. 
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All illustrations are clear line drawings to help 

with figure-ground problems of perception. Pertinent 

occupational tools and environment are included. There 

are 15 pictures for each job cl'l).ster with some illustrations 

keyed to more than one activity. 

Information on standardization procedures was covered 

in Review of' the Literature in this study. 

The Sub .i ects 

Educable mentally retarded (EMR) students e:q.rolled in 

special classes and meeting . state eligibility requirements 

were included in the sample. Two girls with full-scale 

IQ scores below 50 were included as tb.eir psychological 

report, school counselor and special class teacher class

ified them as EMRs. 

There were 7 students tested from a pr~-vocational. 

program at a junior high, 25 students from pre:-vocational 

programs at three high schools and 7 st1,1dents from a work . 

adjustment f'acili ty, part of the high school work program. 

The age range was restricted between ages. 15 to 21 years, 

normally enrolled in grades 9 through 12 and the work . 

programs. None of the older students employed full-time 

in the community work programs were available for testing; 

however, students still in school and in the work adjustment 

center are the group who would prof'i t most from career 
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planning evaluations. The students enrolled in full-time 

work programs should have already completed the evaluation. 

A review of the students' records yielded the data on 

ages, IQ scores and students free of gross sensory limitations. 

The total number of students meeting eligibility requirements 

and taking the test was 19 males and 20 females. The mean age 

of males . was 17 years, 2 months; that of females was 17 years, 

4 months. Age rank for males _ was 15 years_, 9 months to 19 

years , 9 months. For females, the -range· was -· from -l-5 years , 

1 month to 20 years, 9 months. 

The full scale IQ scores were used with scores from 

Wechsler intelligence tests. On one test, a Binet sco_re 

was used. · The mean IQ for the males -was 64_, with a _ standard_ 

deviation of 8. The female mean score was 60 with a standard 

deviation of 8 points. 

Procedure 

:!Permission to use the RFVII was given by Dr. Becker 

who also furnished the test _materials. This step is described 

in the section on Materials. 

Written permissions were secured from Ri_charO.son 

Independent School District administrators, including the 

Deputy Superintendent for Instruction and principals of 

three high schools and one junior high school. These schools 

have special classes for the educable mentally retarded. 
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Permission to give the interest . inventory was also 

given by the director of' Power, Inc., a work adjustment 

facility. Only EMR Richardson students from the work

study programs would participate in . the testing. 

The Reading-Free Vocational Interest Inventory 

(RFVII) was administered individually to the student sample 

by the investigator, a Vocational Adjustment Coordinator 

with six years of experience in work \3Valuation and job 

placement of' mentally retarded students in the _Richardson 

schools. The RFVII was given to the students . at their 

home s ·chools or at the work adjustment center, in a quiet 

location away from other student distractions. The 

students were told that the test would be used to help 

them plan f'or their eventual job placement in the work 

program. Only students who agreed to take the test w~re 

allowed to participate. The test was given . to four students 

who did not meet eligibility requirements (other handi

capping conditions) but these scores are not included in 

this study. These extra students were included so that 

the test would not be known as being for the retarded. 

Test instructions on the cover of the tests were 

read to each student, substituting the words "point to 

the pictures" instead of' "circle the picture" of your choice. 

The examiner marked the answer sheets for the students to 
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speed up the testing and help avoid clerical error. 

After the student made a trial choice on the cover triad, 

the examiner added the question, "Tell me what each of 

these people are doing" to be sure that the student under

stood the trial pictures. Instructions were repeated for the 

student to ask about a picture he did not understand. After 

the test, students were asked to give three expressed choices 

of careers. 

It took approximately 10 to -l5 minutes to administer 

each test. --

Tests were scored, later. Raw scores _w_er~ co"].lilted in 

each interest cluster and converted to standardized scores 

using the norms for public day schools. Perc~ntile ranks 

were graphed on the individual profile sheets. 

Since the test instructions gave no directions on what 

levels of percentage scores to accept as significant ., 

Cottle's ( 1968) work on Interest and 1P'ersonali ty Inventories 

was used as a guide. · He specifies that for most inventories, 

scores below the 16th percentile and above the 84th per

centile are enough different from the nonnative group to 

show that the client differs from them. These scores were 

used to test the hypotheses. 



Chap.ter 4 

Results 

Based on the data derived from the students' test 

results, the hypotheses were tested and rejected. 

Findings on Hypothesis 1 

The - majority of' -students -W-ill- not- be abl-e to 

express significant interests to the 8.4th 

percentile on the Reading-Free Vocational 

Interest Inventory. 

There were 17 males or 89 percent who were able to .express 

an interest at the 84th percentile. Thirteen females, .or 

65 percent, expressed an interest at the 84th_ perc~ntil.e. 

A total of 30 students or 77 percent expressed choices at 

the 84th percentile or above. 

The null hypothesis is rejected as a majority of 

students (male, female and combined groups) were able to 

express a choice at the 84th percentile or above. 

This is weak support for the female form as about one

third of the subjects did not express interest at the 84th 

percentile. 

Comparison data at different percentiles is shown 

in Table 1. 
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N 

Males 

17 

13 

5 

4 

4 

Females 

13 

13 

11 

5 

3 
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Table 1 

Percentage of Students Scoring at 

the 84th Percentile and Above 

Total Male N - 19 - Total Female N = 20 

% %ile Scores 

89% 84+ 

68% 90+ 

26% 95+ 

21% 9$+ 

21% 99 

65% 84+ 

65% 90+ 

55% 95% 

25% 98+ 

15% 99 
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Findings on Hypothesis 2 

The majority of students will not be able to 

express significant disinterests to the l6th 

percentile on the Reading-Free Vocational 

Interest Inventory. 

There were 18 males or 95'1o who were able to express a 

dislike at the 16th percentile or below. 

The null hypothesi-S-i-s rejected as a majority 

of the students (male, · female; and combined groups) 

were able to express a choice at the 16th perQentile 

or below. Again, this is weak evidence of support 

for the female fDrm as 30'fo did not express disinterest. 

Both groups scored approximately 5% higher on dis

interest than on interest clusters. 

Table 2 gives a comparison of the , percE;ntag~ Qf 

students scoring at the 16th perc en tile and below. 



N 

Males 

18 

10 

10 

3 

1 

Females 

14 

9 

8 

1 

0 
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Table 2 

Percentage of Students Scoring at 

the 16th JP>erc en tile and Below. 

Total Male N - 19 - Total Female N = 20 

%ile Scores 

95% 16-

53% 10-

53% 5-

16% 2-

5% 1 

70% 16-

45% 10-

40% 5-

5% 2-

0 1 



-37-

Sex differences 

Table 1 reveals that a greater percentage of males 

(89'/o) were able to express an interest in a vocational 

area to the 84th percentile or greater. Sixty-five 

percent of the females were able to express an interest 

to this degree leaving over one-third of the females 

unable or rmwilling to express a vocational choice. Jn 

expressing dislike or rejection of interest areas, again 

the males were able to better express their feelings. 

Ninety-five percent of the males expressed a rejection 

of at least one interest area to a 16th or lower per

centile. Girls, however, rejected interests at this _ 

level in only 70 percent of the subjects, weak evidence 

for its use. 

It should be noted that the male and f~mal~ gro:ups 

were very comparable; that is, the girls averaged only 

two months older than the boys and the girls full scale 

IQ scores were four points lowe:r than those of the boys 

( 60 and 64 points respectively) • 

Both males and females chose approximately 5% less 

interests than they rejected. 

Mean Scores on Interest Areas 

Since the RFVII uses a forced-choice technique, the 
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mean interest scores f'or each group should approach 

the 50th percentile, if' true interests are being 

demonstrated for this sample. If one interest area is 

much higher or lower, it would indicate that the interest 

or disinterest is not characteristically normed for this 

group. Table 3 shows the mean interest scores. 

Table 3 

Mean Perc-entile of Ghoi--c-e-s--in -t-he--I-nt-ere-st-Clusters. 

(Test mean, 50%) 

Interest Cluster 

Males 

Automotive 
Building Trades 
Clerical 
Animal Care 
Food Service 
JP>atient Care 
Horticulture 
Janitorial 
Personal Service 
Laundry 
Materials Handling 

Females 

Laundry 
Light Industrial 
Clerical 
Personal Services 
Food Service 
lPatient Care 
Horticulture 
Housekeeping 

M percentile 

55 
49 
49 
42 
.51 
56 
48 
48 
61 
54 
42 

43 
-52 
53 
50 
43 
45 
60 
61 
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Again, accepting 85th and the 16th percentile a:::; .being 

plus or minus one standard deviation from the norm, it 

may be seen that these mean scores fall within the norms 

expected for over 68% of the population and are acceptable 

for use. 

The highest interest area for males . was Personal Service 

at the 61st percentile. The lowest was shared at the 42nd 

percentile by Animal - Care and Materials Handl:ing. 

For females, Horti-culture at the -61st _ -p~rGentil-e closely 

followed by Housekeeping at the 60th p~rcentile showed the 

most interest. Laundry and Food Service were more rejected 

at the 43rd percentile. 

Expressed Choices 

The students were asked to rank their expressed .chqices 

of careers, after completing the testP..ng . . Fpr the mal~s, 

six gave expressed interest .choices __ that matched the high-

est ranked interest cluster; four gave expressed choices 

that matched the second or third highest inve:p.toried 

interest; for eight, there were no matches within the first, 
.. 

second or third interest. Some fantasy-type _ r~sponses _were 

given, such as two cerebral palsied boys wanting to play _ 

an organ for weddings, or wanting to play professional foot-

ball. Other fantasy-type responses included a career choice 
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of fireman, dentist, embalmer, and X-ray doctor. 

For females, eight were able to match their expressed 

interest with the highest ranked inventoried- interest; 

three matched the second or third ranked inventoried 

interest; two matched no expressed cho~ce to no inven

toried interest at the 84th percentile; seven had no _ 

matches within first, second or third ranked choices. 

Unrealistic vocational choices include_d se)..ling Girl 

Scout cookies, wanting to be a veterinari~n_ , model, 

stewardess, and four choices for being a nurse. 



Discussion 

The test results indicated that the rnajori ty of 

students were able to express interest$ to the 84th 

percentile and disinterests to the . 16th percentile, 

thus . rejecting the null hypotheses. Since . this .in

vestigation was made to help establish whether the 

Reading-Free Vocational Interest Inventory can provide 

useful information for guidance and programming o:f ed

ucable mentally retarded students, a discussion will be 

given on questions raised in the section, Purpose of 

the Study. 

Answers to Question 1 

Are the majority of students able to express interest 

or disinterest in the careers tested? This question is 

answered with results found in testing Hypotheses 1 and 2 .• 

Table 1 shows 89% o.f the males and 65% of the femc;1les were 

able to express interests at the 84th percentile or above .• 

This test percentile differs from the norm by one standard 

deviation and is significantly different from the norm 

-41-
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to express interest (Cottle, 1968). At the other 

extreme, 16% is accepted as significant to express 

rejection or disinterest (Cottle, 1.968). Table 2 gives 

95% of the males but only 70% of the females as reaching 

this level of difference from the n9rm. The students were 

able to express interests and disinterests with the RFVII. 

This is weak evidence to support use of the inventory 

with females. Approximately one-thirO. of this group were 

unable (or unwilling) to -expres-s - a choice or _ rejec:tion. 

It is not evident whether the females ·are vocationally 

unrealistic or if the test is at fault. 

Answers to Question 2 

Does the RFVII measure interests of this s~mple? 

Evidence to give a positive answer to question two _ was 

found with a comparison of group mean ~cores on each of 

the cluster scales (Table 3). All of the mean scores 

were within the limits expected for over 68% of the 

population (within +l and -1 standard deviations from 

the norm mean). 

Answers to Question 3 

Is the RFVII a useful instrument for vocational planning 

with secondary level EMR students? This question must be 
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given a qualified affirmation. The test meets Cottle's 

(1968) assumptions that an appropriate test is assumed 

to compare the client against a comparable norm group 

and the reading level must fit the abilities of the 

client. 

The test sketches do clearly depict the job activity, 

include identifying tools and are free of extraneous 

details. All of the students except one girl were abl_e 

to tell -what - the- ·Sample pictures were- supposed .,to rep

resent. On individual administrations, the students 

were instructed to ask when they did not understand a 

picture. Three boys and four girls asked for clarifi

cation on one or more picture, so it would s _eem that the 

students, in general, felt that they knew what the 

sketches illustrated, a point in favor of the test's 

usefulness. 

The test is quick and easy to administer. It _Gan be 

given to individuals or to groups with use 6f an an9wer 

sheet. The profile sheet is easil.y interpr_eted 9.-s _use_ 

is made of a percentile rank graph showing an individual's 

peaks for interests and valleys for non-interests. 

Problems affecting the usefulness of the test have 

been described for the female inventory. Interests at 
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the 84th percentile were not expressed by 35% of the 

female sample. They were unable or unwilling to show 

disinterests at the 16th percentile in 30fo of the 

cases. Thus, only mild interests and disinterests can 

be measured with many of the females. 

The lack of score interpretation data . forces a non

standardized judgement from the examiner. Hopefully, 

this data will be in the test manual when it's published. 

Predictive validity and long term reliability have 

not yet been established for the test. 

Conclusions 

Findi.ngs that the EMR students are able to ~xpress 

interests are consistent with those reported by Becker 

(1973a, 1973b), Gorelick (1968), · Jones (1967) ., Katzen, 

(1966), Magary (1961), Parnicky, Kahn and Burdett (1971). 

The males were found to be better able to express a 

choice and rejection of interests than were the females. 

This is in agreement . with studies by Gard (1972), Gorelick, 

(1968), Jones(1967), andKatzen (1967). 

A comparison of expressed interests and invent_oried 

interests raises questions as to which are more valid for 

the individual tested. When there is a matching, the 

student is probably more aware of his social role and sees 
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himself' in an occupational stereotype as reported by 

Bardin ( 1943). When the student gives obviously un

realistic choices, his self-image may be still in the 

fantasy phase described by Ginzberg, Ginzberg, Axelrod 

and Herma (1971). The problem area. lies in between these 

extremes, when the student gives realistic expressed 

choices which do not match the inventoried interests. 

More study is needed with this type of $tud~nt to determine 

his knowledge of the job. acti viti es involved in the differ

ing interest areas, a matching of abilities for . tbe tasks 

and an opportunity for reality testing on-the-job. 

In summary, the RFVII would appear to be a useful ,· · 

measurement tool for male EMR.s and to a lesser . extent, 

for female EMRs. It is not known from this . study whether 

the test is at fault with the female group or . if the 

females are vocationally r~tarded, unrealistic or inter

ested in other occupations. 

Interpreted with caution, this interest . inventory can 

be used by the Richardson Independent School District as 

part of' a vocational evaluation battery. It . should be 

weighed in balance with aptitudes, personality, experience 

and social development of the student tested. 



References 

Becker, R. L. The reading-free vocational interest inven-

tory: A measurement of job preference in the EMR. 

Mental Retardation, 1973, 11, 11-15. (a) 

Becker, R. L. Vocational choice: An inventory · approach. 

Education and Training of the Mentally Retarded, 1973, 

~' 128-135. (b) 

Becker, R. L. Reading-f'ree vocational interest :inventory. 

Washington, D.C.: American· Association on Mental Defi-

ciency, in press. 

Bordin, E. S, A theory of vocational interest as dynamic 

phenome~a. Education and !Psychological Measurement, 

1943' 3' 49-66. 

Buros, 0. K. (Ed.) The sixth mental measurements yearbook. 

Highland :JP>ark, N.J. : Gryphon JP>ress, 1965. 

Carter, H. D. The development of vocational attitudes, 

Journal of Consulting Psychology, 1940, 4, 185-191. 

Carter, H. D., & Strong, E. K., Jr. Sex differences in the 

occupational interests of high school students. Personnel 

-46-



-47-

Journal, 1933, 12, 166-175. 

Clark, K. E. & Campbell, D.P. Minnesota Vocatis>l;lal .:Lnterest 

i .nventory. New York: . The :Psychological Corp. , 1965. 

Cohen, J. S., & Rusalem, H. Occupational values of mentally 

reta~ded stu~ents. American Journal of Mental Deficiency, 

1964, 69, 54-61. 

Cottle, W. C. Interest and personality inventories. Boston: 

Houghton Mifflin, 1968. 

Darley, J. G., & Hagenah, T. Vocational interest measurement. 

Minneapolis: University of Jlinnesota-J!Dress, 1955. 

Flanaga~, J. C. Measuring interests. !Psychology Bulletin, 

1939, 36, 529-530. 

Folman, R, & Budoff, M. Learning potential and vocational 

asp~rationa of retarded adolescents. Exceptional Child

~' 1971, 38, 121-130. 

Gard, M. JP>. Perceived acceptance and vocational realism of 

adolescent educable mentally retarded (Doctoral disserta

tion, Indiana University, 1971). Dissertation Abstracts 

International, 1971, 32, 4449A. (University Microfilms 

No. 72-6705, 126) 



-48-

Geist, H. Geist Picture interest inventory. Beverly Hills: 

Western :!Psychological Services, 1964. 

Ginzberg, E., Ginzberg, S., Axelrod, S., & Herma, L~ 

Occupational choice: An approach to a general theory. 

New York: Columbia University JP>ress, 1951. 

Gordon, L. V. Gordon occupational check list. Chicago: 

Harcourt, Brace & World, 1967. 

Gorelick, M. c. Assessment of vocational realism of 

educable mentally retarded adolescents • . American Journal 

of Mental Deficiency, 1968, .71, 154-157. 

Hahn, M. E. & ~acLean, s. Counseling !Psychology. New York: 

McGraw-Hill, 1955. 

Harnett, S. Occupational aspirations of normal and mentally 

retarded adolescents (Doctoral dissertation, Columbia 

University, 1968). Dissertation Abstracts, 1969, 29, 

3874A. (University Microfilms No. 69-8080, 113) 

Jones, P. R. The relationship of vocational outlook and 

special educational programs for adolescent . educable 

mentally handicapped (Doctoral dissertation, University of 

Illinois, 1966). Dissertation Abstracts, 1967, 27, 407SA. 

(University Microfilms No. 67-6640, 88) 



-49-

Katzen, S. The interaction of maternal acceptance, self

acceptance and realism of vocational goal in the mentally 

retarde;d adolescent (Doctoral dissertation, <?olumbia Univ

ersity, 1966). Dissertation Abstracts, 1967, 27, 2121B. 

(University Microfilms No. 66-12, 572) 

Kolstoe, 0. P. & Frey, R, M. A high school work-study pro-

gram for mentally subnormal students. Carbondale : 

Southern Illinois University JP>ress, 1965. 

Kolstoe, 0. Jl». & Shafter, A. J. Employability prediction for 

mentally retarded adults: A methodological note. · 

American Journal ·of Mental Def ici.ency, 1961, 66, 287-289. 

Kud~r, G. F. Kuder preference record - vocational. Chicago: 

Science Research Associates, 1951. 

Kuhn, E. J. A comparative analysis of the nature of educable 

mentally retarded adolescents' expressed level of under

standing of selected occupations (Doctoral dissertation, 

Mich~gan State University, 1965). Dissertation Abstracts, 

1966 1 27, 1204A-1205A. (University Microfilms No. 66-

8475' 191) 

Ladas, JP>. G. Work sample learning rates of the mentally 

retarded trainee as indicators of production in a work

training center. Personnel and Guidance Journal, 1961, 



-50-

39, 396-402. 

Lee, R. E. & Thorpe, L. A. The occupational interest inven

tory - Intermediate series. Los Angeles: California 

Test Bureau, 1956. 

Magary, J. F. An analysis of the vocational interests of 

educable mentally retarded adolescent boys from three 

occupational classes (Doctoral dissertation, Ind~ana 

University, 1960). Dissertation Abstracts, _1961, 21, 

3703A-3704A. (University Microfilms No. 60-6301, 167) 

McCoy, G. F. Some ego factors associated with academic 

success and failure of EMRs. Exceptional Children, 1963, 

30, 80-84. 

O'Neil, L. P. Evaluation of relative work potential: A 

measure of self-concept development. American Journal 

of Mental Deficiency, 1968, 72, 614-619. 

Parnicky, J .• J., Kahn, H. & Burdett, A. D. Manual for the 

vocational interest and sophistication assessment. 

Bordentown, N.J.: Edward Johnstone Training and Research 

Center, 1968. 

JP'arnicky, J. J ., Kahn, H. & Burdett, A. D. Standardization 

of the (VISA) vocational interest and sophistication 



-51-

assessment) tech.J:lique. American Journal of Mental 

Deficiency, 1971, 75 ~ 442-448. 

Peterson, R. & Jones, E. Guide to jobs for the mentally 

retarded. lPi ttsburg_: '· American Institute for Research, 

1964. 

Fhelps, W. R. Attitudes related to the employment of the 

ment?-lly retarded. American Journal of Mental Deficiency, 

1965·, 69, 396-402. 

Robinson, H. B. & Robinson, N. M. The mentally retarded 

child. New York: McGraw-Hill, 1965. 

Rothney, J. W. :rvr. Guidance practices and results. New York: 

Harper, 1.958. 

Strong, E. K., Jr. Vocational interests of men and women, 

Stanford: Stanford University :!Press, 1943. 

Super, D. E. Vocational interest and vocational choice. 

Educational and Psychological Measurement, 1.94 7, 7, 375-

384. 

Super, D. E. A theory of vocational development. American 

Psychologist, 1953, 8~ 1.85-190. 

Super, D. E. & Crites, J. 0. Appraising vocational fitness 



-52-

by means of :psychological tests (Rev. ed.). New York: 

Harper & Row, 1962. 

Terman, L. M. & Miles, C. C. Sex and personality. New York: 

McGraw-Hill, 1936. 

Texas Education Agency. Administrative guide and handbook 

for special education (Bulletin 7l1.). Austin: Texas 

Education Agency, 1.973. 

Traxter, A. E. & McCall, W. C. Some data on the Kuder prefer

ence record. Educational and !Psychological Measurement, 

1941., l, 253-268. 

Weingart~n, K. 1P. JPicture interest inventory. Monterey, 

Calif.: California Test Bureau, l958. 



Appendix 

Appendix A - Sample of Pages from Male Inventory 

Appendix B - Sample of Pages from Female Inventory 

Appendix C - Sample of Profile Sheets for Males 

Appendix D - Sample of JP>rofile Sheets for Females 

-53-



l.ut Name 

Olr\hd1\t 

School Ot IMtlt 

HOW 

Th 

toU 

n 

pictur 

READING-FREE VOCATIONAL INTEREST INVENTORY: MALE 

ch 

Experimental Booklet D Detlised by Ralph L. Becker, Research Director 

f lt$1 Nllme 

traight rowJ 
of this ~Look a t the example, below. 

picture of raking leaves, you 

big circle on this picture. as sho"'~· You 

picture of the three. so choose the 
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