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ABSTRACT 

ARATI SINGH 

A COMPARATIVE ANALYSIS OF INFORMATION FOR INTERNATIONAL 

STUDENTS PROVIDED BY U.S. AND CANADIAN UNIVERSITIES  

ON THEIR WEBSITES  

DECEMBER 2013 

With a focus on socioeconomic issues considered important by the international 

students in the host nation, this study asks two research questions: How do United States 

and Canadian universities provide information on immigration policies that address the 

socioeconomic issues pertaining to international students? How are American and 

Canadian universities similar and different in the information they provide on 

immigration policies on socioeconomic issues pertaining to international students?  Five 

universities each from U.S. and Canada that received most international students were 

purposively selected. A qualitative content analysis was conducted on the websites of the 

universities. The U.S. and Canadian universities are similar in the approach of presenting 

policies on employment and costs of education, and different in regard to the focus on 

immigration policies and international students’ immigration status maintenance in the 

presentation of the policies. Despite presenting restrictive U.S. immigration policies, 

international students have selected the U.S. universities for their higher education. 

Conversely, the presentation of flexible Canadian immigration policies has seemingly 

helped in the enrollment of international students in the Canadian universities. 
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CHAPTER I 

INTRODUCTION 

The purpose of this thesis is to describe how United States and Canadian 

universities provide information on immigration policies that address the socioeconomic 

issues pertaining to international students as well as how the information differs or is 

similar. As a justification for the purpose, the following sections will highlight a context 

of United States and Canadian higher education as it relates to international students. This 

will be followed by a discussion on the importance of the internationalization of higher 

education in United States and Canada as well as the significance of immigration policies 

for a successful internationalization of higher education.  

UNITED STATES AND CANADIAN HIGHER EDUCATION    

The United States (U.S.) has diverse higher education, which is reflected in its 

over 4,000 degree granting “colleges and universities including community colleges, 

baccalaureate (or liberal arts) colleges, doctoral-granting universities, and special-focus 

institutions, as well as its public, private non-profit, and private for-profit forms of 

control” (NCES 2013; Eckel 2008:175). Canada on the other hand has little more than 90 

degree granting universities and colleges (Association of Universities and Colleges of 

Canada 2013). Canadian higher education is stronger “in terms of system size, resources 

per students, level of participation and research performance” (Margison and Van Der 

Wende 2007: 316).  
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Higher education is generally expensive in both United States and Canada which 

generates revenue of billion dollars (OECD 2009). Therefore U.S. and Canadian higher 

education institutions are competitors in the knowledge based economy and many of 

them have successfully commercialized the education by spending on research work, 

sports, infrastructure and conferences among others (Bok 2009). Moreover many U.S. 

and Canadian universities are ranked one of the best in the world. The ranking has helped 

these universities and colleges to expand their market beyond the national boundary 

(Hazelkorn 2007; Margison and Van Der Wende 2007). 

In the last fifteen years, United States and Canadian universities have witnessed a 

significant increase in the number of international students enrolling for higher education 

(Qiang 2003; Iredale 2001). According to a report prepared by the Institute for 

International Education (IIE 2013), between the academic years 2010 and 2012 U.S. 

public and private universities received 1,347,082 international students from all over the 

world. A report on the percentage of international students as a constituent of the total 

number of students enrolled is, however, not available. Nevertheless the number of 

international students enrolling in American higher education has been steadily 

increasing every consecutive year. There are more than 30% international students 

currently studying in U.S. universities and colleges than there were a decade ago (IIE 

2013).     

According to IIE (2013), in the academic year 2010 and 2011, Canadian 

universities and colleges received 368,407 international students from all over the world. 

In between 2000 and 2004, Canada experienced an annual double digit growth of 
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international students’ enrollment at higher education level (Foreign Affairs and 

International Trade Canada 2012). However in recent years since 2005, the number of 

international students going to Canada has not grown as fast (Foreign Affairs and 

International Trade Canada 2012). In an attempt to sustain and increase an inflow of 

international students, every year Canadian and U.S. universities invest in seminars, 

workshops and educational fairs in prospective countries in the hope to boost 

international students’ enrollment in higher education (Grove 2011; Iredale 2001). Every 

U.S. and Canadian university and college now has an office or an organizational section 

that exclusively looks after matters related to international students. The 

internationalization of higher education has become one of the most important 

socioeconomic trends over the last two decades in the majority of Organization for 

Economic Cooperation and Development (OECD) nations as it is now “a multi-billion 

dollar knowledge based economy” (Van Der Wende 2009; Wit 2009:xi). 

INTERNATIONALIZATION OF HIGHER EDUCATION IN U.S. AND CANADA 

A successful internationalization of higher education depends on international 

students because they have proven to be a significant social and economic contributor to 

the host nations (NAFSA Report 2013; OECD Report 2010; Chellaraj, Maskus, Matto 

2005). The United States ranks at the top of countries benefiting from the socioeconomic 

contributions of international students. A report published by the OECD rates the United 

States as the most preferred destination for international students (OECD 2012). 

According to IIE, during the academic year 2011/2012 alone, the economic contribution 

to the U.S. economy by international students and their dependents (spouse and children) 
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was $21.81 billion (IIE 2013). Similarly, Canada benefitted with an economic 

contribution of $7.7 billion from international students in 2010, although among the other 

OECD nations Canada lags behind as a destination for studying abroad (Foreign Affairs 

and International Trade Report 2012; OECD 2012).  

International students also contribute to social and technical innovations in the 

host nations. Scholars opine that if the prospective international students or graduates 

decide to migrate to another country, American social and technical innovation would be 

directly affected (Douglass and Edelstein 2009; Chellaraj et al. 2005). International 

students are also one of the important factors in mitigating the skilled human resource 

deficiency in both the U.S. and Canada (Chellaraj et al. 2005; Mahroum 2000). A 

successful internationalization of higher education has, therefore, become a joint effort of 

the state and its universities to retain a sustainable flow of international students in order 

to boost the country’s socioeconomic growth (Van Der Wende 2010; Wit 2009; Qiang 

2003; Mazzarol 1998).  

International students consider socioeconomic aspects, such as employment 

opportunities in the host country during and after the completion of a degree, availability 

of scholarship and other financial assistance, cost of education, presence of family 

members in the host nation, and the probability for temporary/permanent migration as the 

most important pull factors that impact their choice of destination for higher education 

(Bhati and Anderson 2012; Mazzoral and Soutar 2002; McMahon 1992). Pull factors are 

those existing socioeconomic characteristics of a country that make it more “appealing 

for both temporary and permanent migration” (Dorgio and Tobler 1983:2). These 



5 
 

socioeconomic issues pertaining to international students are however regulated by a 

country’s immigration policies for international students (OECD Report 2012; Wadha et 

al. 2009; Regets 2001).  

A significant amount of related literature indicates that the U.S. immigration 

policies are not as favorable for international students as the Canadian immigration policy 

(Pruitt and Luppino 2012; The Partnership for New American Economy & The 

Partnership for New York City Report 2012; Altbach 2004). Canadian immigration 

policies are considered more flexible and favorable towards international students (Rekai 

2002). According to the theory of push and pull factors of migration, immigration 

policies are an important “intervening obstacle that can impede both temporary and 

permanent migration” (Lee 1966:51).  

The United States however still manages to attract the most international students 

among the OECD nations and has successfully internationalized its higher education 

(OECD Report 2012). Despite having open immigration policies for international 

students, Canada lags behind as a recipient of international students among the OECD 

nations (OECD Report 2012). Is this because U.S. universities’ information highlights 

only the facilities for international students provided by the immigration policies on their 

websites? How Canadian universities have addressed their information of immigration 

policies on their websites? What are the differences between the Canadian and U.S. 

universities’ information on the policies presented on their websites? Is the information 

on immigration policies similar? Or it is different?  
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The significance of analyzing websites is because it is a powerful form of 

information technology. Various organizations, including universities rely on websites, to 

disseminate information that is deemed relevant or important to its targeted customers, 

clients and concerned population (Ţarcă, Vătuiu, and Adela 2009; Capriotti and Moreno 

2007). According to Mazzarol (1998:166) an “effective use of information technology 

and technical superiority” is one of the most important factors affecting the success of the 

internationalization of higher education.  

PURPOSE OF THE STUDY 

In the context discussed above, it is worthwhile to describe how U.S. and 

Canadian universities have provided information on immigration policies on their 

websites regarding socioeconomic pull factors considered important by international 

students. The contents on the webpage for international students, especially regarding 

issues such as employment opportunities, are indeed generally reflective of the country’s 

existing immigration policies for international students (American University 2013). The 

importance of the information on the website cannot be underestimated since the 

prospective international students must visit a university’s webpage on international 

students during various stages of their study abroad plan (Grove 2011). At the same time, 

the dissemination of proper and in-depth information regarding a university’s regulations 

and facilities through the medium of a website to reach a larger number of prospective 

international students is now a necessity for those nations wishing to successfully 

internationalize their higher education programs (Knight 2008; Altbach and Knight 

2007). The first research questions of this study therefore is, how the U.S. and Canadian 
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universities provide information on the immigration policies regarding cost of education, 

employment opportunities, scholarship and financial aid, temporary or permanent 

immigration and students’ family members on their websites?  

There is a considerable amount of literature available on the pull factors 

international students consider important in their selection of host nations, and how 

Canadian immigration policies pertaining to socioeconomic pull factors are more open 

and flexible towards international students compared to U.S. immigration. There is, 

however, no comparative study, to my knowledge, that describes the similarities and 

differences between the U.S. and Canadian universities’ information on the immigration 

policies pertaining to socioeconomic issues of international students on their websites as 

a mean of communication. In this era of information technology students rely heavily on 

the university’s websites to make an informed choice (Schimmel et. al 2010).  

The presentation of organizational, sectorial or national facilities, provisions, 

regulations, and policies on the website has become the most popular and effective mean 

of disseminating information that affects the web users’ economic, social, and 

educational decisions (Schimmel et. al 2010; Ţarcă et al. 2009; Petch 2004). 

Additionally, website features such as the redirection to outer domains and, use of PDFs 

and word files for in-depth information are the methods that provide inclusive online 

information which affects the web users’ economic and social decisions (Petch 2004). 

The second research question is: how the U.S. and Canadian universities’ information on 

the immigration policies on their websites are similar or are different. The focus of the 

comparison is the information on policies on socioeconomic factors such as employment, 
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cost of education, scholarship and financial aid, temporary or permanent migration and 

the students’ family members.  

OVERVIEW OF THE STUDY 

Chapter II is a literature review, which includes an overview of the 

internationalization of higher education; push and pull theory of migration, as well as the 

immigration policies as an intervening obstacle. There are four more subsections in this 

chapter which include the benefit of international students to the host nations, push and 

pull factors of migration, socioeconomic issues considered important by the international 

students in their selection of a host nation, as well as a general overview of the 

immigration policies for international students in U.S. and Canada. These subsections are 

complimentary to and interrelated with the major discussions, which will help in 

presenting a rationale for the research questions and a theoretical framework for this 

thesis.  

Chapter III presents the methods and design for this study. This chapter begins by 

briefly highlighting the research question so as to set the background for the use of a 

qualitative research design, followed by sections on procedures for data collection, 

significance of using manifest content analysis and, different NVivo features used in the 

coding and data analysis.  

Chapter IV and V presents the research findings. Chapter IV is broadly divided in 

two sections. The first section includes a discussion on the Canadian universities’ 

information on policies on their websites.  The second section includes a discussion on 

the information on the policies on the U.S. universities’ websites. This chapter also 
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briefly highlights the themes that have emerged from the analysis of the U.S. and 

Canadian universities’ websites. Chapter V presents a discussion on the similarities and 

differences between the U.S. and Canadian universities’ information on the policies on 

their websites.  

Chapter VI, which is the concluding chapter briefly describes the information on 

policies for international students on the U.S. and Canadian universities’ websites in 

regard to the theory of push and pull factors of migration. This chapter also includes a 

discussion on whether the information on immigration policies presented on the U.S. and 

Canadian universities’ websites could be explained by the theoretical concept of 

“intervening obstacle” of push and pull factors of migration. The discussion also points 

out the direction for future research on immigration policies and migration of 

international students. 
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CHAPTER II 

LITERATURE REVIEW 

This chapter is divided into three parts. Part I presents a major discussion on the 

importance of internationalization of higher education as well as includes a sub section 

on the importance of international students to the host nations. Part II highlights the 

theory of migration. Part II has two sections. First section presents a discussion on push 

and pull factors of migration and second section highlights socioeconomic pull factors 

considered important by international students. Part III highlights immigration policy as 

an intervening obstacle and includes a subsection on the general overview of the United 

States and Canadian immigration policies for international students. The discussion on 

immigration policy as an intervening obstacle further helps in building the theoretical 

framework of this study. Similarly, a discussion on the pull factors in the host nations that 

influence international students’ selection of educational destinations abroad is necessary 

because it helps to better understand international students’ socioeconomic expectations 

from the host nations and provides a justification for describing how U.S. and Canadian 

universities present information on immigration policies pertaining to certain 

socioeconomic issues for international students (Gribble 2008; Sainsbury 2006). 

Additionally, the internationalization of higher education with a prime focus on 

international students is discussed to understand its socioeconomic relevance to present 

day U.S. and Canada.
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PART I: AN OVERVIEW OF INTERNATIONALIZATION OF HIGHER 

EDUCATION 

Over the past two decades, universities, especially those in English speaking 

developed nations have experienced a dramatic growth in their international activities 

(Altbach and Knight 2007; Mazzarol 1998). According to Knight (1993:21), the 

internationalization of higher education is “the process of integrating an 

international/intercultural dimension in the teaching, research and service functions of the 

institution.” The internationalization of higher education as a result of the ongoing 

globalization process has become one of the most important issues for the Organization 

for Economic Cooperation and Development (OECD) nations as it is now a multibillion 

dollar “knowledge based economy” (Van Der Wende 2010; Wit 2009:xi; Mazzarol 

1998).    

OECD nations in collaboration with their respective universities have adopted 

various approaches and strategies in the quest for a successful internationalization of 

higher education (Van Der Wende 2010; Qiang 2003). According to Qiang (2003:250), 

there are two types of approaches, “activity and competency,” that universities and 

nations have used in the successful internationalization of higher education. The activity 

approach includes strategies, such as “faculty/student exchange programs, technical 

assistance, opening branch campuses, online education, e-learning and international 

students” (Qiang 2003:250; Field 2009:4). The competency approach emphasizes 

strategies like “developing skills and attitudes, formulating favorable policies” and the 

“use of innovation and information technology” (Qiang 2003:250; Mazzarol 1998:166).  
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This thesis will focus on the three strategic components of the successful 

internationalization of higher education to help formulate the research questions. The 

three strategic components are international students, policies formulation and the use of 

information technology. The following paragraphs will examine how each of these three 

components is important for the successful internationalization of higher education.  

One of the competency components considered important for the successful 

internationalization of higher education is the use of information technology (Qiang 

2003). There is a vast amount of literature suggesting the importance of “web technology 

in the conduction of cyber lectures, e-learning and dissemination of educational 

information” which are vital components in the internationalization of higher education 

(Schimmel et al. 2010; Field 2009:4; Barab, Thomas and Merrill 2001). This study 

focuses exclusively on the use of websites as the most important form of information 

technology in disseminating educational and socioeconomic information for prospective 

international students as a strategy for the internationalization of higher education 

approach (Knight 2008). In this era of information technology, “the internet and 

specifically the World Wide Web creates exciting opportunities to make information 

available to large numbers of users residing at distributed locations” (Barab et al. 

2001:106). Most importantly according to Mazzarol (1998:166), the “effective use of 

information technology and technical superiority” by a university is one of the most 

important factors in the internationalization of higher education. Various organizations, 

including universities, use website, a powerful form of information technology, to 

disseminate information that is deemed relevant or important to its targeted customers, 
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clients, and the concerned population (Schimmel et al. 2010; Grove 2011; Capriotti and 

Moreno 2007).   

According to Ţarcă et al. (2009), currently almost every service sector uses 

websites to distribute information that is attractive to encourage the utilization of their 

services. Similarly, Schimmel et al. (2010) in their study of prospective students’ use of 

websites to select universities suggested that universities rely heavily on websites to 

disseminate important information, as well as provide students the information they 

consider relevant and required. Furthermore, as a strategy for the internationalization of 

higher education, almost every U.S. and Canadian university has a separate section for 

international students on their websites. This section on the website has helped 

universities reach out to many prospective international students all over the world 

(Grove 2011; Knight 2008). Therefore, this thesis uses websites of the U.S. and Canadian 

universities that had received most international students in the academic year 2011-

2012, as data to gather information on the immigration policies for international students.    

Policy statements are another important strategic component for the 

internationalization of higher education. According to Qiang (2003), policy statements 

are organizational strategies, which play an important role in the successful 

internationalization of higher education. According to Altbach and Knight (2007), 

internationalization demands that academic systems and institutes adopt the policies and 

practices that help them cope with the global academic competition. However 

formulating policies for international students, especially regarding socioeconomic issues 
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falls under a nation’s jurisdictional rights (The Partnership for New American Economy 

& The Partnership for New York City Report 2012).  

Another important component of the internationalization of higher education is 

international students. According to Altbach and Knight (2007:28), foreign/international 

students are those consumers of an international higher education service “who move to 

the country of the provider.” The migration of international students abroad is termed as 

“consumption abroad and is also often referred [to] as traditional student mobility” 

(Altbach and Knight 2007:28). The inflow of international students is considered 

important for the successful internationalization of higher education thus the need for 

almost every university’s website to have a section for international students. In fact, the 

host nations that receive international students and the native countries of international 

students, both have benefitted from the internationalization of the higher education 

(Chellaraj, Maskus and Matto 2005; Robert 2005).   

Socioeconomic Benefits of the Internationalization of Higher Education 

One of the most significant sources for service or knowledge based industries 

“that emerged in 1980s/90s is the international education” and the international students 

(Witt 2009; Mazzarol 1998:163). The leading beneficiaries of the inflow of international 

students are mostly the English speaking OECD nations (Altbach and Knight 2007). 

Countries like Australia, Canada, the United Kingdom and the U.S. have received 

significant economic benefits from international students over the past two decades (IIE 

2013; Foreign Affairs and International Trade Center 2012; The Pie News 2013). 
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According to Altbach and Knight (2007:28), international students also provide research 

and teaching services for “very modest compensation.”  

In the academic year 2012, international students going to Canada for higher 

education reached more than 100,000, which is an increase of almost ten percent over the 

previous year (Citizenship and Immigration Canada 2013). According to the Canadian 

Alliance of Students Association (2011), in the last few years Canada has experienced a 

major boost in its human resources and economy due to the contributions of international 

graduates who have decided to stay in Canada after completing their studies. In 2010, the 

international students’ contributed $7.7 billion to the Canadian economy with their 

expenditures for tuition and accommodation alone (Foreign Affairs and International 

Trade 2012). Similarly, international students created 81,000 new jobs and generated 

over $400 million in government revenues (Foreign Affairs and International Trade 

2012).  

Comparatively, in the academic year 2011/2012, the number of international 

students in the United States increased by six percent to a record high of 764,495 in 

colleges and universities (IIE 2013). A report published by the Institute for International 

Education (IIE) in partnership with the U.S. Department of State’s Bureau of Educational 

and Cultural Affairs (2013) also stated that there are 31% more international students 

coming to the U.S. than they were ten years ago and most of them are self-funded. The 

IIE Report (2013) also indicated that in the academic year 2011/2012 alone, the financial 

contributions to the U.S. economy by the international students and their dependents was 

at $22.7 billion.  
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Chellaraj et al. (2005), in their research prepared for The World Bank, argued that 

the host country not only reaps economic benefits, but it also achieves social and 

academic benefits from the presence of international students. According to Barrington 

(2004:421), the presence of international students “brings social and cultural 

diversification to a university that helps in the growth of multiple intelligence in the 

classroom.” According to reports by the IIE (2012) and the OECD (2009), in this era of 

globalization, presence of international students at universities offers American and 

Canadian students a first-hand exposure to different cultures. At the same time, the social 

research that international students produce can make the American and Canadian 

academia more culturally rich and diverse (NAFSA Report 2012; OECD Report 2012). 

International students have also proven to be one of the important mitigating factors for 

developed nations’ skilled human resource deficiency (Chellaraj et al. 2005; Mahroum 

2000).  

In addition to the aforementioned discussion on the benefits of having 

international students as a component of successful internationalization of higher 

education, scholars also opine that to sustain the inflow of international students host 

nations must have an understanding of what attracts international students to a host nation 

(Bhati and Anderson 2012; Mazzoral and Soutar 2002). A brief overview of the theory of 

push and pull factors of migration, and pull factors considered important by the 

international students in their selection of host nations is discussed in the following 

section.  
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PART II: THEORY OF PUSH AND PULL FACTORS OF MIGRATION 

More than hundred years ago, geographer Ernst Ravenstein formulated the “Laws 

of Migration” which is now known as “push factors and pull factors of migration” 

(Dorigo and Tobler 1983:1). The push factors are life situations in the prospective 

migrants’ home country that influence the decision to migrate while the pull factors are 

those existing characteristics of a country that make it more appealing for immigration 

(Dorgio and Tobler 1983; Mazzarol and Soutar 2002). According to Mejia, Pizurki and 

Royston (1979:106), both temporary and permanent migration is “the result of interplay 

between the push and pull factors.” The push factors at the emigrating locale are directly 

“influenced by all the pull factors existing in the migrating destinations” and the pull 

factors in a migrating destination are directly “influenced by all the push factors existing 

in the emigrating locale” (Dorgio and Tobler 1983:7). Both forces must operate in 

conjunction for migration to occur. A significant amount of literature indicates that the 

push and pull model of migration has played an essential role in international students’ 

selection of a study destination and their eventual migration. The following subsection 

will discuss in detail the push and pull factors influencing migration with a specific focus 

on international students’ migratory decisions.  

Push and Pull Factors 

According to Ernst Ravenstien, the founder of the “Laws of Migration,” certain 

“non-conducive conditions” push people away from their origin while certain “conducive 

conditions” pull people toward an external location (Ravenstien 1889:198). Since 

Ravenstein’s time, push and pull factors of migration have been highly developed and 
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modified (Koven and Gotzke 2010). Different researchers and scholars have now listed 

various pull and push factors of migration for different groups of migrants. Everett Lee 

(1966:50-51) stated that conditions such as “loss of wealth, religious persecution, natural 

disasters, political repression, unemployment, poor housing and exploitative landlords” 

could be push factors for migration. Whereas pull factors include “better living 

conditions, religious freedom and family ties” (Lee 1966:51). On the other hand, Kline’s 

(2002:108) study on the effect of push and pull factors on international nurse migration, 

categorizes both push and pull factors as “historical, social, educational, political, 

economic and legal.” According to Koven and Gotzke (2010), push and pull factors 

might vary from country to country and region to region. Therefore, any existing 

situation at the emigrating locale that encourages people to emigrate is a push factor and 

any existing situation in the migrating country that attracts immigrants is a pull factor 

(Koven and Gotzke 2010; Kline 2002; Mahroum 2000).The section below discusses the 

socioeconomic pull factors international students consider most important in their 

selection of a host nation for higher education.   

International Students and Pull Factors 

There is some qualitative and quantitative literature that has used the push and 

pull model to study international students’ selection of a country for higher education and 

the reasons behind their decision for education abroad. These studies provide a glimpse 

into international students’ “expectations from the host nations they choose to study” 

(Bhati and Anderson 2012:1712; Mazzoral and Soutar 2002; McMahon 1992).  
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Most of the selected literature in this thesis relates to studies on international 

students from India, China, Taiwan, Malaysia, South Korea, Vietnam, and Thailand. My 

justification for selecting the literature concentrated mostly on these nations is that most 

of the international students in the U.S. and Canada come from these nations than any 

African or European nation (IIE 2013). According to IIE (2013), more than 45% of the 

international students in Canada and the U.S. come from India, China, South Korea and 

Vietnam alone. Various pull factors affect the international students’ decisions to choose 

and travel to a new destination for higher education. Based on the literature review, five 

socioeconomic pull factors have emerged as the most important factors for prospective 

international students’ selection of a host nation. The five most important socioeconomic 

pull factors that affect international students’ choice of study destinations are; the 

availability of employment opportunities during and after their studies, host country 

support for international students with scholarships and other assistance, cost of 

education, presence of family members in the host nation, and probability for migration 

(OECD Report 2012; Bhati and Anderson 2012; Kline 2002; Mazzoral and Soutar 2002; 

McMahon 1992).  

The international students, both current and prospective, pointed out the 

importance of the presence of family members and cost of education in selecting a host 

nation (Bhati and Anderson 2012; Mazzoral and Soutar 2002; Pimpa 2003; McMahon 

1992). The students expressed that the presence of family members who are already 

living in the host nation is important factor they consider while selecting an educational 

destination. The family members could be cousins, siblings, and any family members 
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already in the host nation (Pimpa 2003). United States Citizenship and Immigration 

(USCIS) and Citizenship and Immigration Canada (CIC), however consider only spouse 

and children of international students as the family members who can live in the U.S. and 

Canada with the students (NAFSA 2012). Although the United States and Canada do not 

allow spouse and children on dependent visa an entry before the international students’ 

arrival, they are nevertheless international students’ family members who can live with 

the students in a host nation (USCIS 2013; CIC 2013; NAFSA 2012). The spouse and the 

children of international students in United States and Canada are “monitored and 

regulated by immigration policy for international students” (NAFSA 2012). This study 

therefore describes how the U.S. and Canadian universities’ provide information on 

policies on international students’ family members on their websites.  

Bhati and Anderson (2012) did an online survey among international Indian 

students in Singapore who mentioned existing employment opportunities in the host 

country upon the completion of their degree as one of the three most important pull 

factors. The two other pull factors being geographic proximity from the native country 

and existing safety in the host nation are not influenced by immigration policy, therefore 

considered not relevant factors in this study (Bhati and Anderson 2012; Lee 1889). 

Kline (2002) did an extensive research on push and pull factors affecting nursing 

students’ migration to host nations. Although her study does not specify the type of 

migration as temporary or permanent, it concludes that generally nursing students from 

developing nations migrate to developed nations in search of work opportunities and 



21 
 

better wages. Both availability of work opportunities and wages for migrants are 

controlled by immigration policies (Rekai 2002).   

Mazzoral and Soutar (2002) carried out research on prospective international 

students from China, Taiwan, Indonesia and India and listed various pull factors that 

attract international students for higher education abroad. Some of the pull factors include 

the opportunity for migration to the host country, availability of job opportunities after 

graduation, presence of a family member in the host nation and cost of education. In 

some countries, even the cost of education and availability of scholarships for 

international students is regulated by immigration policies (NAFSA 2012; Altbach 2004). 

This study describes how Canadian and U.S. universities have presented information on 

immigration policies pertaining to the cost of education for international students.  

Similarly, McMahon (1992) conducted a study among international students from 

eighteen countries, ranging from developing to developed, to list out various pull factors 

that attract international students from different parts of the world to a particular 

educational destination. One of the common factors that students mentioned was the host 

country’s support for international students with scholarships and other assistances. 

Irrespective of the economic prosperity of a student’s country, most of the students 

mentioned scholarship and financial assistance available in the host nation as one of the 

important factors they considered while selecting an educational destination (McMohan 

1992).   

Besides the above-mentioned pull factors, the existing probability for temporary 

or permanent migration to the host nation also plays an important role as a pull factor that 
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attracts international students. The temporary and permanent immigration is strictly 

regulated by immigration policies for international students (OECD Report 2012; Baruch, 

Budhwar and Khatri 2007; Rekai 2002). A report published by OECD (2012) on 

international students and Rekai’s (2002) commentary on immigration policies in U.S. 

and Canada asserted that most international students expressed their desire to stay in the 

host country as temporary immigrants (e.g. workers) or permanent residents after 

completing their studies. Baruch et al. (2007) and Alberts and Hazen (2006) found in 

their respective research that most of the international students who come to the U.S. or 

Canada not only desire to have an educational degree, but also intend to stay in the host 

country after the completion of their studies. Most of the literature available on 

international students’ desire to migrate does not specify the type of migration as 

temporary or permanent, nor the reasons behind the intention to migrate. There are, 

however, two studies that examine the international students’ desire to remain in the host 

country as immigrants after the graduation. 

Lee and Tan (1984) pointed out that nationals from countries that have a higher 

Gross National Product (GNP) negatively correlates with the intention of going abroad 

for an education, whereas generally, students from lower GNP countries are more 

motivated to go abroad for an international education in higher GNP countries. As 

Canada and U.S. receive a large number of students from lower GNP countries, like 

India, Mexico, Vietnam, Taiwan, Indonesia, Nigeria, Venezuela and Nepal, the 

international students from these countries due to various push factors operating in their 
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countries subsequently express their desire to stay in the host nation (OECD Report 2012; 

Dreher and Poutvaara 2011; OECD 2006).  

Massey and Malone (2002), Dreher and Poutvaara (2011), and Alberts and Hazen 

(2005) illustrated in their respective research that a significant number of international 

students in the U.S. actually do not intend to return to their native countries and seek to 

migrate. Similarly, Hawthrone (2010) and Tremblay (2005) asserted that even in Canada, 

after completion of their studies many international students intend to apply for 

permanent residency. Immigration policies play a vital role in determining if international 

students are able to actually stay in the host country as immigrants (Dreher and Poutvaara 

2011; The Partnership for New American Economy & The Partnership for New York 

City Report 2012).  

 Most of the socioeconomic issues pertaining to international students are largely 

regulated by a country’s immigration policies for international students (Wadha et al. 

2009; Rekai 2002; Regets 2001). Literature illustrates how immigration policies for 

international students could actually affect a prospective international students’ migratory 

decision for higher education (Dreher and Poutvaara 2011; Wadha et al. 2009). Many 

scholars suggest a country’s immigration policies are an important intervening obstacle 

which can actually impede the process of migration, as it tends to affect and regulate the 

pull factors that attract prospective immigrants (Lee 1966; Speare 1971). The following 

section highlights the role of immigration policies as an intervening obstacle and its 

impact on migration trends to justify this study’s purpose of describing the information 

on immigration policies for international students on U.S. and Canadian universities’ 
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websites. Indeed experts and scholars both agree that to sustain the inflow of international 

students as a strategy of successful internationalization for higher education, immigration 

polices play a vital role, as this has a direct impact on international students’ 

socioeconomic lives in the host nations (Knight 2008; Gradstein and Schiff 2006).      

PART III: IMMIGRATION POLICY AS AN INTERVENING OBSTACLE 

International law permits every nation to establish its own immigration policies 

for all immigrants including international students who are specified as temporary 

immigrants by both Canada and the U.S. (Altbach 2004; Rekai 2002). Entorf and Minoiu 

(2005) opined that immigration policies, which regulate provisions and privileges, 

directly impact immigrants’ socioeconomic rights. Similarly, Gradstein and Schiff (2006) 

argued that immigration policies play a vital role in the social and economic adjustments 

for any immigrants, both permanent and temporary, which includes international students 

as well. 

The U.S. and Canada, have immigration policies for international students that 

regulate job opportunities during and after their studies, as well as financial aid and 

scholarships, students’ dependents (spouse and children), cost of education and the 

provision for change of status as immigrants (Altbach 2004; Rekai 2002; Regets 2001). 

In fact, according to the theory of push and pull factors of migration, immigration 

policies are significant as they can act as an intervening obstacle and impede the 

migration despite of the existence of push and pull factors (Lee 1966).  

According to Mazzoral and Soutar (2002), push and pull factors must be in 

interplay to influence international students who travel to another country, either as 
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temporary or permanent immigrants for a higher education. The existence of push and 

pull factors alone, however, is “not the sufficient condition for migration” (Koven and 

Gotzke 2010:4; Portes and Borocz 1989; Lee 1966). Lee (1966) asserted, that migration 

could be impeded by various “intervening obstacles” such as distance, gender, age, 

education, political factors etc. as “between every two points there stands a set of 

intervening obstacles which might be slight in some instances and insurmountable in 

others” (1966:50-54). Political issue such as the ban on Asian immigrants in Canada and 

the U.S. before immigration reforms of the last century literally impeded migration 

between North America and Asia despite the probable existence of push and pull factors 

(Chin 1996; Con 1982; Lee 1966). This study only focuses on political factors, 

specifically immigration policies, as an intervening obstacle for the migration of 

international students. Moreover Speare (1971:118,129) stated that “intervening obstacles 

can be physical or legal barriers” which might impede migration, but there are external 

“intervening factors” too which in fact, enhance the process of migration. Information on 

racial discrimination can hinder prospective migrants from immigrating to a particular 

destination. On the other hand, information on the availability of employment 

opportunities and favorable political factors can actually enhance the migration (Koven 

and Gotzke 2010; Grible 2008; Pimpa 2003).  

As far as immigration policies are concerned, there is an ongoing small scale 

debate about whether immigration policy is an intervening obstacle that affects pull 

factors or is itself a pull factor. Mahroum (2000:24) categorized immigration policies as 

one of the important pull factors as “government policy can make certain locations 
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attractive” for prospective migrants. According to Koven and Gotzke (2010), however, 

certain socioeconomic pull factors might affect the formulation of immigration policies, 

but after a certain time immigration policies tend to regulate the pull factors. For 

example, from a particular historical context, certain pull factors, such as the lack of 

human resources might lead to immigration policy reform, but in a due course as the 

immigration policies start regulating the pull factors, it becomes an intervening obstacle 

or factor that might enhance or impede migration (Koven and Gotzke 2010; Gribble 

2008; Mahroum 2000; Lee 1966).  

Most of the literature regards immigration policies as a condition that impacts the 

push factors, which may in turn affect migration. According to Everett Lee (1966), any 

kind of political barrier including government policies could act as an intervening 

obstacle, thus affecting the inflow and outflow of migration in both the locales of origin 

and destination. Moreover, Koven and Gotzke (2010) regarded immigration policies as a 

condition that impacts migration due to its ability to regulate both provisions and 

privileges for immigrants. Regets (2001) has even carried out a statistical analysis to 

show how immigration policy affect the decisions and movements of international 

students and graduates. Gribble (2008) further suggested that many countries tailor 

immigration policies to facilitate the migration of international students as the policies 

directly impact international students’ socioeconomic lives.  

Based on a consensus of the available literature, this study considers that 

immigration policies regulate the socioeconomic pull factors for international students. 

Furthermore, following the theory of push and pull factors of migration, this study 
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discusses the theoretical link between immigration policies as an intervening obstacle and 

the information on the policies for international students’ socioeconomic issues on the 

websites of U.S. and Canadian universities. The following section briefly highlights an 

analysis of Canadian and U.S. immigration policies for international students, which will 

help in justifying the purpose of this study.  

Immigration Policies for International Students in the U.S. and Canada 

Scholars constantly debate the immigration policies for international students in 

U.S. and Canada. The literature review in this regard indicates that most of researchers 

and legal experts are unanimous in their opinion that immigration policies for 

international students is much more flexible in Canada than in the U. S. (Gribble 2008; 

Entorf and Minoiu 2005; Tremblay 2005). Rekai (2002:1) illustrated in his commentary 

on immigration policies that Canada has always maintained “young skilled immigrants 

[are] a priority.” Canada therefore, has a very flexible approach towards international 

students and allows them to apply for permanent residency (Citizenship and Immigration 

Canada 2013; Rekai 2002). Even the spouses of international students can work legally 

under the Canadian immigration policy for international students (Citizenship and 

Immigration Canada 2013) (For a checklist on Canadian polices for international 

students’ socioeconomic issue see APPENDIX I). Due to provisions of this caliber, 

Grible (2008), Entorf and Minoiu (2005) and Tremblay (2005) asserted that in terms of 

immigration and employment opportunities for international students, Canadian 

immigration policies are much more flexible and open. On November 1, 2012, the 

Xinhua News Agency quoted Canadian Immigration and Multiculturalism Minister Jason 
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Kenney as saying that Canada would create a more favorable environment through policy 

reformation to encourage international students to work and live in Canada. Moreover, 

Canada intends to “double its international students by the year 2022” since the Canadian 

government believes international students are helping in building a “diverse, skilled and 

globally focused population of workforce” (Smith 2013).  

Conversely, due to the United States’ “emphasis on family reunification,” 

immigration policies for international students in the U.S. are not favorable towards 

international students (Rekai 2002:1). Although the U.S. economy has benefitted from 

international students’ families as mentioned earlier in this chapter, immigration policies 

in the U.S. do not permit students’ family members, spouse and children, to work (U.S. 

Citizenship and Immigration Service 2013). Moreover, there is no provision for 

international students to apply for temporary or permanent residency in the U.S.; and they 

are in fact, expected to leave the U.S. upon the completion of their studies (Wadha et al. 

2009; Alberts and Hazen 2006) (For a checklist on U.S. polices for international students’ 

socioeconomic issue see APPENDIX II). These and many more regulations imposed 

upon international students make U.S. immigration policies for international students 

unfavorable (The Partnership for New American Economy & The Partnership for New 

York City Report 2012). Douglass and Edelstein (2009) and Wadha et al. (2009), argued 

that the U.S. will lose a technological and scientific race to other developed nations if it 

loses prospective international students and graduates to other and the students’ native 

countries due to the inflexible immigration policies.  
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Despite the major differences in Canadian and U.S. immigration policies, the U.S. 

still continues to be the leading destination for international students (OECD Report 

2012). Is the reason for this, the way immigration policies are presented on U.S. 

universities’ websites as compared to Canadian universities making the U.S. immigration 

polices look more favorable towards international students?  Perhaps, U.S. immigration 

policies for international students are not expressed as an intervening obstacle? Most 

likely, U.S. universities have included positive aspects of the immigration policies on 

their websites? It maybe that Canadian universities have not included the immigration 

policies on all the socioeconomic pull factors concerning international students on their 

websites? Overall, how the U.S. and Canadian universities that had received the most 

international students provide information on the immigration policies for the 

international students on their websites? 

There is a vast amount of literature with reasons as to why the U.S. still continues 

to be the most preferred destination for international students, but there is no comparative 

literature that explains the similarities and differences between the U.S. and Canadian 

universities’ presentation of immigration policies on their websites. In addition there is 

no comparative literature on the possible role the information on immigration policies 

presented on the website play as an intervening obstacle in the migration of the 

international students. A comparison of U.S. and Canadian universities’ information on 

immigration policies on their websites therefore, is considered important in this study to 

acquire a better understanding on the presentation of policies and its theoretical link if 

any, with the international students’ migratory trends for higher education. 
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CONCLUSION 

 International students have become an integral part for the successful 

internationalization of higher education as they bring economic and social diversity to the 

host country. Studies indicate that there are certain socioeconomic factors that 

international students consider important in their selection of a higher educational 

destination abroad namely employment, cost of education etc. Generally immigration 

policies of a nation structure and regulate the socioeconomic provisions pertaining to 

international students. United States despite being the most preferred destination for 

international students does not have immigration policies favorable towards foreign 

students. On the other hand, Canada has immigration policies that favor international 

students but is not as successful as other OECD nations in attracting them. Scholars 

express that immigration policies are one of the intervening obstacles that can actually 

impede migration. By describing the presentation of immigration policies on U.S. and 

Canadian universities’ websites, a discussion on whether a theoretical link exists between 

immigration policies as an intervening obstacle and an inflow of international students to 

U.S. and Canada will be discussed.
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CHAPTER III 

METHODS 

This Chapter presents the research questions retrieved from the discussions 

presented in the Chapter II in order to justify the research methods used in this study. 

Each research question is briefly discussed to illustrate the importance of the questions 

and the purpose it serves. The subsections that follow present discussion on the research 

design, sample and its size, data and procedures of data gathering, data analysis method, 

and the pretest done before the data collection. 

RESEARCH QUESTIONS 

The primary goal of this thesis is to describe how the United States (U.S.) and 

Canadian universities provide information on immigration policies for international 

students on their websites and to compare the similarities and differences between the 

U.S. and Canadian universities in this regard. Based on the discussion presented in the 

Chapter II, the following research questions were developed to achieve the purpose of 

this study. A discussion on the research questions in this chapter is necessary to 

understand the importance of the consecutive sequence of the research questions and the 

justification for undertaking a descriptive qualitative research design. 

1) How do United States and Canadian universities provide information on 

immigration policies that address the socioeconomic issues pertaining to 

international students?
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2) How are American and Canadian universities similar and different in their 

information on immigration policies on socioeconomic issues pertaining to 

international students?  

Socioeconomic issues in this study refer to the pull factors that international 

students believe are important in their selection of a host nation for higher education. 

Availability of job opportunities during and after the studies, cost of education, students’ 

family members (spouse and children), availability of financial aid and scholarships, and 

probability for migration are the five important pull factors that influence international 

students’ selection of host nations for higher education (Mazzarol and Soutar 2002). 

Foreign students visit the webpage for international students on a university’s 

website to gather information regarding various issues (Grove 2011). Generally, the 

information on issues concerning job opportunities, family members of the students, 

financial aid and the probability of migration that the university’s webpage contains are 

reflective of the country’s immigration policies for international students (American 

University 2013). Therefore, the first research question is to describe how U.S. and 

Canadian universities provide information on immigration policies pertaining to the 

socioeconomic pull factors for international students. The question focuses on how the 

university’s website provides information on international students’ employment and 

immigration. Does the website relate the information on employment or cost of education 

with immigration policies? How often the website diverts to government domains? Does 

the website contain extra PDF or Word file to provide more information on certain issues 

pertaining to international students? (For a checklist on Canadian and U.S. immigration 
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policies on socioeconomic issues see APPENDIX I and II respectively). The research 

question has not focused on any other regulations/provisions regarding issues related to 

international students beside the five pull factors the international students have 

considered as important. Responses to this research question helped in understanding 

how inclusive the universities’ websites were in their presentation of immigration 

policies. The data analysis could not have moved forward without analyzing the queries 

presented by the first research question. The first research question was a precursor to the 

second.  

After analyzing how Canadian and U.S. universities have presented immigration 

policies pertaining to the socioeconomic pull factors, this study compares the similarities 

and differences in the presentation of immigration policies between U.S. and Canadian 

universities. The comparison focused on some of the basic concepts or themes that 

emerged from the findings of the first research question, such as the socioeconomic 

factors that the websites have given more focus, diversion to government websites, 

emphasis on the maintenance of international students’ immigration status, etc. This 

comparison is important because legal experts and scholars opine that Canadian 

immigration policy is more flexible and open towards international students than the U.S. 

immigration policies (The Partnership for New American Economy & The Partnership 

for New York City Report 2012; Rekai 2004). However, the statistics indicate that the 

U.S. receives far more international students than Canada (Open Doors Report 2012). 

The comparison about the presentation of immigration policies on the U.S. and Canadian 
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universities’ websites has helped to examine certain theoretical ideas and suggestions 

regarding the above mentioned situation.   

RESEARCH DESIGN 

In Qualitative Research and Evaluation Methods, Patton (1999) claimed that 

qualitative research is an appropriate and perfect technique suited for research that seeks 

to explore, describe and explain a social event under study. Moreover, according to 

Babbie (2011), when the research questions are open-ended, they allow for a multiplicity 

of findings, therefore, qualitative form of analysis is the best option. The research 

questions in this study could be addressed using quantitative methods, but those methods 

would not have been the best option. To quantify how the information on immigration 

policies presented on the U.S. and Canadian universities’ websites address the 

socioeconomic pull factors and how the universities in these two countries are different 

and similar in their information on the immigration policies was not a viable method of 

description. Therefore, this study has followed a qualitative research design. 

Nevertheless, a spreadsheet has been prepared to understand the inclusiveness of the 

policies presented on the different universities’ websites. The purpose of the spreadsheet, 

however, is not quantitative in nature (See Appendix III and IV). The data analysis 

follows qualitative methods because the research purpose, research questions, sampling 

methods, and sample size used in this study are appropriate for the qualitative approach. 

The following paragraphs describe the qualitative research type of the study.   

According to Burns and Grove (2003:2011), descriptive qualitative research is 

“designed to provide a picture of a situation as it naturally happens.” Descriptive 
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qualitative research provides a “thick description” of the event understudy, therefore, 

enriching the existing knowledge on the social event (Babbie 2011). In other words, 

descriptive research provides a richer understanding of the event already studied by other 

researchers. The research questions of this study demand descriptive analysis because 

they include how U.S. and Canadian universities present the information on immigration 

policies pertaining to the pull factors international students think are important and to 

compare how U.S. and Canadian universities are similar and different in their information 

on the immigration policies. Issues such as what kind of information the immigration 

policies as presented on the universities’ website have on international students’ 

employment opportunities, working hours, scholarships they are entitled to, their 

dependents’ facilities and, how the two countries’ universities compare in their 

presentation require thick description of the existing phenomena.   

SAMPLE 

I purposively selected (i.e. non-probability sampling) five universities each from 

the U.S. and Canada for a total of ten as a sample. The sampled universities from Canada 

and U.S. had received the most international students during the academic year 2011-

2012. The intent of the purposive sampling was to select the universities that share 

characteristics of internationalization of higher education. Higher enrollment of 

international students in a university is one of the indicators that the university has 

internationalized its higher education effectively (Altbach and Knight 2007; Qiang 2003). 

One of the contributors to successful internationalization of a university is an effective 

advertisement campaign of the university through various means, including the use of 
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information technology (Altbach and Knight 2007). The fact that the sampled universities 

are the most preferred and selected ones by the international students made them an 

appropriate sample for the study.   

The Institute for International Education (IIE) is an independent non-profit group, 

which is among the world’s largest and most experienced international education and 

training organizations (IIE Report 2012). Every year, the IIE prepares various reports, 

data, and commentaries on international students, as well as the leading host nations that 

receive most international students. According to the IIE report, American universities 

that received the most international students in the year 2011-2012 are listed below in the 

Table 1. The IIE Report (2012) also provides data on the number of international students 

enrolled in the universities receiving higher number of international students. In contrast 

with the U.S., the list of the Canadian universities that received most international 

students is absent in the IIE report. An article in the New York Times (2013) listed in no 

particular order the following five Canadian universities in the table below as those that 

receives the most international students. The information on the number and the 

percentage of international students in the Canadian universities was retrieved from the 

universities’ webpage for international students. The websites are used as data in this 

study to describe how Canadian and U.S. immigration policies on socioeconomic issues 

pertaining to international students are presented, as well as the differences and 

similarities between the U.S. and Canadian universities’ presentation of information on 

the policies. 
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Table 1 Most International Student Receiving Universities in U.S. and Canada 

UNITED STATES 

University International 

Students 

Percentage 

of Total 

Enrollment 

Academic 

Year 

University of Southern California 

University of Southern California 

     9,269 12% 2011-2012 

Website: http://about.usc.edu/ 

University of Illinois 8,997 19% 2011- 

2012 
Website: http://illinois.edu/about/overview/facts/facts.html  

New York University 

New York University 

8,660 19.72% 2011- 

2012 
Website: http://www.nyu.edu/about.html 

Purdue University 8,563 20.96% 2011- 

2012 
Website: http://www.admissions.purdue.edu/academics/enrollment.php 

Columbia University 8,024 30.8% 2011- 

2012 
Website: http://undergrad.admissions.columbia.edu/ask/faq/question/2512 

CANADA 

  University International 

Students 

Percentage 

of Total 

Enrollment 

Academ

ic Year 

University of Toronto   11,309 13% 2011-

2012 

 

 

 

Website: http://www.utoronto.com/about-uoft/quickfacts.htm 

University of British Columbia   8,440 14.9% 2011-

2012 
Website: http://news.ubc.ca/media-resources/ubc-facts-and-figures/ 

McGill University  7,715 20% 2011-

2012 
Website: http://www.mcgill.ca/about/quickfacts/students 

University of Alberta     6,400 16.7% 2011-

2012 
http://www.international.ualberta.ca/en/AboutUniversityofAlbertaInternational.aspx  

Simon Fraser University  5, 200 15.24% 2011-

2012 
 http://www.sfu.ca/sfunews/stories/2012/fall-enrolment-numbers-in-depth.html 

 

The first column in the table represents the U.S. and Canadian universities that 

had received most international students. The accompanying number in the next column 

represents the number of international students received by a university. The third 

http://about.usc.edu/
http://illinois.edu/about/overview/facts/facts.html
http://www.nyu.edu/about.html
http://www.admissions.purdue.edu/academics/enrollment.php
http://undergrad.admissions.columbia.edu/ask/faq/question/2512
http://www.utoronto.com/about-uoft/quickfacts.htm
http://news.ubc.ca/media-resources/ubc-facts-and-figures/
http://www.mcgill.ca/about/quickfacts/students
http://www.international.ualberta.ca/en/AboutUniversityofAlbertaInternational.aspx
http://www.sfu.ca/sfunews/stories/2012/fall-enrolment-numbers-in-depth.html
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column indicates the percentage of international students in the total number of students 

enrolled in a university. The percentage of international students was calculated with the 

help of student enrollment data available on the university’s website as IIE does not have 

data on the total number of students in a university. While calculating the percentage of 

international students, the years for the data in the IIE data set and the university’s 

website were corroborated. The academic year of international students’ enrollment is 

presented in the fourth column. The row exactly below each university’s information 

includes website address for the university.  

The five universities each from U.S. and Canada gave a sample size of ten 

universities in total. The reason the sample size was restricted to ten universities from 

Canada and the U.S. is because the research methods and design used in this study did 

not require a bigger sample size. Moreover, the sample size of ten universities was 

satisfactory enough in this study to reach the saturation. A number of studies using 

qualitative techniques, including semi-structured telephone interviews, open-ended in-

depth interviews, and multiple methods have used sample sizes ranging from 10 to 21 

(Salt 2010; Bolyai et al. 2004). Therefore, a sample size of the ten universities, five from 

each country that had received the most international students was considered 

methodologically an appropriate approach for this study. 

DATA 

The websites of the U.S. and Canadian universities listed in the table above were 

purposively selected as the data for my study. At the initial stage of this study, I had 

proposed to focus only on the webpage separated for international students and to follow 
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the provided links only if it would divert the user within the university’s website domain 

and still be considered necessary in collecting data related to socioeconomic factors. 

However during the test run and in actual data collection, I realized that the information 

related to international students, especially on cost of education, available scholarships, 

and financial aid appear in different sections of the universities’ websites. Most of the 

information on employment, regulations on family members, and immigration was 

available on the webpage allocated for international students. However, to collect data on 

the cost of education, available scholarships, and financial aid I had to visit the general 

information sections of the website with headings, such as Tuition and Fees, Scholarships 

and Financial Aid, Funding and Awards, etc. Therefore I captured each and every 

webpage that contained the information on international students regarding the 

socioeconomic issues as data for this study.  

The data however did not include any webpages from outside domains, although 

universities have provided hyperlinks for additional information. The exclusion of the 

webpages from outside domains as data maintained the consistency of the sample size 

and the purpose of the study to describe how the website of the university presents 

information on the immigration policies pertaining to socioeconomic issues of 

international students.  

PROCEDURES  

The webpage on international students was directed from the main website of 

each Canadian and U.S. universities through Internet Explorer. I first tried to search 

information related to socioeconomic issues pertaining to international students on the 
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international students’ webpage. The information that was not available on the webpages 

allocated for international students were then searched in other sections of the website. 

With the help of a feature called NCapture in Internet Explorer the webpages containing 

information on international students of all ten Canadian and American universities was 

captured. NCapture is a web browser extension that captures webpages, online PDFs, and 

social media and converts them into a PDF document (QSR International 2013). A 

separate digital folder was created for each university to store the captured webpages 

accordingly. I delved deeper into the webpages to gather additional data, such as attached 

Word, PowerPoint and PDF files the universities have uploaded to provide detailed 

information on certain issues. The captured webpages were then converted into PDFs in 

NVivo 10 for the purpose of data analysis. NVivo 10 is software designed by QSR 

International which was extensively used in this study for content analysis of the 

websites. Each PDF were stored in NVivo under different folders created for every 

university. 

Data Analysis 

The data analysis in this study included a series of consecutive stages with each 

preceding stage paving a way for the next towards addressing the research questions. The 

first stage of data analysis was the preparation of a checklist each for U.S. and Canadian 

immigration policies on socioeconomic factors pertaining to international students. The 

second stage included importing the collected data in NVivo 10 for coding and analysis 

purposes. The third stage involved a preparation of a spreadsheet for each Canadian and 

American university, which was structured after the checklists on either U.S. or Canadian 
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immigration policies. The fourth and final stage required comparing the presentation of 

immigration policies on U.S. and Canadian universities’ websites by coding the 

spreadsheets and the themes that emerged from the first phase of coding and analysis of 

the websites. These stages are discussed in detail in the following subsections.  

The Checklists for U.S. and Canadian Immigration Policies  

 While preparing for the pretest as a trial of the proposed methods, I felt the 

necessity to prepare checklists for U.S. and Canadian immigration policies. The 

important method question that emerged during the pretest was on what basis that I 

would know that the university’s websites refer to immigration policies while addressing 

certain socioeconomic issues. How could it be ascertained that a particular university has 

presented immigration policies on dependents (spouse and children) inclusively? It was 

necessary to prepare a checklist of policies related to the five socioeconomic factors 

discussed in the Chapter II. As a result, I purposively visited the websites of the United 

States Citizenship and Immigration Service (USCIS) and Citizenship and Immigration 

Canada (CIC) to prepare a set of checklist each for the United States and Canada (See 

Appendix I and II). I did not explore any other government websites because the focus of 

my thesis is to describe how the information on immigration policies are presented in the 

universities’ websites. The intention of the thesis is not focused in collecting immigration 

information from different government owned websites. Moreover, the USCIS and CIC 

are the most referenced government organizations on the websites of the U.S. and 

Canadian universities respectively. Any policies not related to socioeconomic pull 

factors, such as maintaining a certain grade point average to keep international students’ 
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immigration status intact was not included in the checklist. I also did not follow any 

hyperlinks provided by USCIS and CIC that would divert me to outside domains for 

detailed information even though the information was related to the policies pertaining to 

socioeconomic factors.     

Content Analysis and Coding 

According to Krippendorff (2013), content analysis is context sensitive, 

applicable to unstructured material, and appropriate for large amounts of data. Both 

quantitative and qualitative content analysis has been a popular method in the analysis of 

media data, such as newspapers and commercials, radio and television programs, and 

different social networking sites and commercial websites (Herring 2010; Petch 2004). I 

believe this study will be one more valuable research in the field of website content 

analysis. A manifest content analysis was conducted in two consecutive stages of data 

analysis as it is contingent to the nature and purpose of the research questions of this 

study.   

First Stage: Manifest Content Analysis 

The manifest content analysis was appropriate for analyzing the information on 

the immigration policies on Canadian and U.S. universities’ websites. Manifest content is 

the analysis of those aspects in the text that describes obvious and visible components 

(Graneheim and Lundman 2003). The contents on the converted webpages were coded in 

terms of immigration policies related to five categories of socioeconomic pull factors. 

The five socioeconomic pull factors are job opportunities, cost of education, student’s 

family members, availability of scholarships and financial aid, and the probability for 
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permanent or temporary migration. These categories were chosen to reflect the pull 

factors international students consider important in the host nations they might select for 

higher education (Mazzarol and Soutar 2002).  

NVivo provides Nodes and its hierarchical categories, such as parent nodes and 

child nodes, which serve as containers to keep the coded texts (Kikooma 2010). As a part 

of the manifest content analysis, I created two sets of five main nodes (parent node) 

representing five different socioeconomic factors, one each for United States and Canada. 

With the help of checklists prepared for U.S. and Canadian immigration policies for 

international students, different child nodes underneath each and every five nodes of 

socioeconomic factors were created. These child nodes reflected the immigration 

policies. For example, if Employment was the main node, Working off Campus was a 

child node within the main node, and Permission from Department of Homeland Security 

(DHS) was a child node within the child node; Working off- Campus. If a website had 

only basic information on working off campus, I coded it in the child node, Working off-

Campus. If the website had information that international student must obtain permission 

from DHS before starting off campus work, the content was coded under the child node, 

Permission from Department of Homeland Security with the help of available 

highlighting tools. In this manner, hierarchically organized sets of nodes for each 

socioeconomic factor for each of the two countries were created.  

To ensure all the policy related contents were coded on each and every 

university’s website, a feature called Text Search Query in NVivo was used as per 

requirement with the words like prohibition, USCIS, work permit, violation, deport, CIC 
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etc. The results of the test search query took me to the contents of the converted PDFs 

where the searched words had been used. The contents were then coded accordingly if 

the information was related to immigration policies.  

As the content on the webpage was being coded, the spreadsheet prepared for 

each and every university was also filled out. The spreadsheet provided a quick idea on 

whether the universities’ websites contain the information on policies regarding 

socioeconomic factors as well as the additional hyperlinks and Words/PPTs/PDFs for 

detailed information on certain socioeconomic factor (See Appendix III and IV). The 

initial coding and the spreadsheet helped to individually analyze each university and 

compare them with each other to come up with certain themes. As a result a final set of 

thematic nodes were created individually for each country’s five universities based on the 

common ideas and contents in their presentation of immigration policies. Consequently, 

two folders containing different thematic nodes for each country were created and stored 

in NVivo. The themes helped in addressing the first research question on the information 

on immigration policies presented by Canadian and U.S. universities on their websites.   

Second Stage: Manifest Content Analysis    

In order to compare the information on immigration policies between U.S. and 

Canadian universities, a second stage of manifest content analysis was conducted after 

building themes for U.S. and Canadian universities regarding the information on 

immigration policies. Although the comparison focused on how U.S. and Canadian 

universities are different and similar in their information on immigration policies 

pertaining to socioeconomic issues of international students, the coding done solely relied 
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on the themes that emerged from the manifest content analysis of the information on the 

policies provided by the Canadian and U.S. universities on their websites.  

For the purpose of comparison between the universities of two countries, first 

Word Frequency Query, a feature in NVivo 10 was ran across all the themes of two 

countries to find out the words that were coded most at the time of manifest content 

analysis. The word frequency query will pull up the most frequently recurring words or 

concepts in the data (QSR International 2013). For example the words like employment, 

working on campus, F1 status, eligibility etc. were listed as the frequently coded words in 

both sets of themes for U.S. and Canada, which helped in understanding that the U.S. and 

Canadian universities’ websites have focused most on the employment of international 

students. To ensure the consistency of the findings of Word Frequency Query, I revisited 

the themes and prepared a field note to record my experience of the observation of the 

themes or findings produced by the first stage of manifest content analysis. 

After an in-depth analysis of the themes for each country, I prepared two different 

nodes for similarities and differences between U.S. and Canadian universities’ websites 

in their presentation of immigration policies. For instance, as the similar themes were 

being coded, I accordingly created child nodes within the main nodes named Similar. 

Each child nodes created for the comparison purposes were reviewed for patterns and 

relations, which was directed towards comparison between U.S. and Canadian 

universities. The field note and the spreadsheet were also coded as per requirement, 

which helped in the comparison between U.S. and Canadian universities.  
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PRETEST 

 Before collecting data, I carried out a pretest of the proposed methods on the 

websites of Texas Woman’s University (TWU) and University of North Texas (UNT). 

The test run supported the proposed methods. The pretest however pointed the necessity 

to prepare checklist each for U.S. and Canadian immigration policies (For the results of 

pretest, see Appendix V). The findings of the pretest were however, not similar to the 

findings of this thesis. The different findings suggest that a sample involving different 

types of universities may yield a different outcome of the research related to the 

universities’ presentation of immigration policies on their websites. 

CONCLUSION 

 The websites of five universities that had received most international students in 

Canada and United States for a total of ten universities were used as data in this study. 

Depending on the research question manifest content analysis was performed on the 

collected data in two different stages. A checklist prepared each for United States and 

Canada on the immigration policies for international students helped in guiding the 

manifest content analysis of the websites regarding the presentation of policies on 

socioeconomic issues pertaining to international students. 

 The manifest content analysis helped in developing certain common concepts and 

themes regarding the information on immigration policies on Canadian and U.S. 

universities’ websites. The concepts or themes were coded to discuss the differences and 

similarities between Canadian and U.S. universities’ presentation of the policies on their 

websites. Herring (2010:234), suggested that as website is “one of the largest content 
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delivery vehicles in the history of the world,” its content analysis is important in 

understanding the information it disseminates. I therefore believe this research will 

contribute in better understanding of the information presented on immigration policies 

on the university’s website as well as whether the presentation of information affects 

international students’ selection of a host nation for higher education.   
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CHAPTER IV 

INFORMATION ON IMMIGRATION POLICIES ON THE UNIVERSITIES’ 

WEBSITES 

The purpose of this study is to describe how Canadian and U.S. universities have 

provided information on immigration policies on their websites that address the 

socioeconomic issues pertaining to international students as well as how the information 

is similar or different. There are generally five socioeconomic issues which international 

students consider important in their selection of an educational destination abroad for 

higher education. The five socioeconomic issues are opportunities for employment during 

and after the studies, cost of education, availability of scholarship and financial 

assistance, family members in the host nation
1
 and possibility of migration post-

graduation. Manifest qualitative analysis was used to analyze the information presented 

on the policies on the websites as well as to compare the similarities and differences 

between U.S. and Canadian universities’ information on the policies. Five universities 

each from the U.S. and Canada, which receive most international students, for a total of 

ten as a sample was purposively selected as data. 

                                                           
1
 According to Pimpa (2003), family members already living in a host nation is one of the 

important factors international students consider important in their selection of a host 

nation for higher education.  Presence of the family members in the host nation either as 

immigrants, workers or students is an important motivational factor for a prospective 

student to select an educational destination. This study, however, uses definition of 

Unites States Citizenship and Immigration Services and Citizenship and Immigration 

Canada and focuses on spouse or common-in-law partner and children of international 

students as their family members.   
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This chapter presents a discussion on the findings of the first research question 

and describes the information on the policies found on the websites of the U.S. and 

Canadian universities. The findings of the analysis are divided into two major parts. The 

first part will describe Canadian universities’ information on the policies on 

socioeconomic issues on their websites followed by the second part with a discussion of 

the five American universities’ information on the immigration policies. Each part 

includes a summary of the policy information on the U.S. and Canadian universities’ 

websites.  

PART I: CANADIAN UNIVERSITIES’ INFORMATION ON POLICIES  

In the academic year 2010-2011, Canada received more than 360,000 

international students (IIE 2013). Most of the students chose mainly five Canadian 

universities for their higher education. The universities that received most international 

students are University of Toronto, University of British Columbia, McGill University, 

University of Alberta and University of Simon Fraser. The websites of these Canadian 

universities are analyzed to describe information provided on socioeconomic issues 

pertaining to international students. 

Employment for International Students 

Work is defined in Canada’s Immigration and Refugee Protection Regulations as 

“an activity for which wages or commission is earned, or that competes directly with 

activities of Canadian citizens or permanent residents in the Canadian labor market.” 

Canadian immigration policies allow international students to work both on- and off- 

campus with certain regulations and requirements (CIC 2013). The Canadian universities 
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homepages for international students in this study highlight the policies regarding 

employment opportunities for international students as one of the most helpful provisions 

allocated by the immigration policies for international students. For example, the 

University of Alberta highlights employment for international students as an activity that 

goes together with education in Canada: 

“You can work in Canada while you study in the University of Alberta as 

an international student.” - (University of Alberta, 2013) 

 

University of Alberta states the Canadian immigration provision of working in Canada 

while studying at the institution. Similarly, on the front of McGill University’s webpage 

entitled, “International Student”, there is a list of tabs on important issues related to 

international students and one of them is on working in Canada. The tab reads as follows:  

  “Working in Canada (recently relaxed visa rules).”  - (McGill University) 

 

The tab with the headings such as “Working in Canada” and “You can work in 

Canada…” refer to the Canadian immigration policy stating that the international 

students can take different types of jobs both on- and off-campus, while they are studying 

at a Canadian university. The provisions and facilities regulated by Canadian immigration 

regarding employment for international students with certain restrictions are clarified on 

the subsequent hyperlinks and tabs on the universities’ websites.  

Although the front page of the websites for international students highlights only 

the heading for working in Canada as a provision for students, the accompanying links 

are more descriptive and regulative. The universities’ websites categorize and define 

work for international students as per Canadian policy, as working on- and off- campus 

as well as the eligibility conditions for working both on- and off-campus. Although 
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McGill University states working in Canada for international students with relaxed visa 

rules as one of the provisions on its main page for international students, on the 

subsequent links, the website contains more descriptive and regulative policies:  

“To be eligible to work on campus you need to: 

 Have a valid Study Permit 

 Be registered full time” - (McGill University)  

 

All the Canadian universities websites mention that the international students must be 

registered full time to hold a job on campus and have a valid study permit. None of the 

websites however clarifies what constitutes a valid study permit. Study Permit for 

international students in Canada is issued by Canadian government therefore there are 

immigration policies that define a valid study permit (CIC 2013). The information on 

what constitutes a valid study permit however is missing on the Canadian universities’ 

websites.  

Regarding the matter of employment for international students, although 

Canadian immigration seems relaxed as it does not regulate the number of hours 

international students can work while working on campus (Citizenship and Immigration 

Canada 2013), a Canadian university sets its own conditions of working on- campus and 

regulates the hours. Despite the immigration policies’ provision of unlimited working 

hours, the University of Toronto regulates the hours for international students as: 

“If you are an international student with full-time registration status and a 

valid study permit… Students are not permitted to work in excess of 20 

hours per week during the academic year (either on campus or off 

campus).” – (University of Toronto) 

       

Although the University of Toronto on its website does not explain the reasons for 

regulating the number of on-campus working hours for international students, it might be 
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based on the understanding that a full time student’s studies may be negatively impacted 

if they work more than 20 hours a week. This limitation on number of hours by 

University of Toronto and University of Simon Fraser indicates that the immigration 

policies allow universities to have their own autonomous policies. Although some 

universities do not regulate the employment opportunities through their own policies, 

they caution the students by creating awareness on immigration provisions. The 

University of British Columbia’s accompanying links on employment for international 

students presents the immigration policies’ guidelines for unlimited working hours 

followed with a statement on students’ responsibility to remain careful towards their 

studies:  

“Citizenship and Immigration Canada (CIC) does not limit the number of 

hours students are permitted to work on campus. Be careful not to let your 

work interfere with your studies.”- (University of British Columbia) 

  

On the other hand, the presentation of policies on working off-campus on the 

universities’ website reflects that working off-campus is mostly regulated by Citizenship 

and Immigration Canada (CIC) in collaboration with the universities as the international 

students have to apply for a work permit at the CIC. The universities’ websites contain 

detailed policy information on the requirements and ineligibility
2
 criteria to apply for an 

off-campus work permit, permissible working hours, and the conditions that would cause 

a student to surrender the work permit to CIC. The universities’ websites also often divert 

to CIC website so as to provide the students with more information on the terms and 

                                                           
2
 The selection of the word “ineligibility” is based on the common word found in every 

heading on different websites explaining the conditions related to denial or “surrender” of 

the off campus work permit. The Canadian universities have listed out the conditions 

under the heading generally named as “Ineligibility for Work Permit” on their websites.    
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conditions of working off-campus. The diversion to the CIC website is not because the 

universities’ websites contain less information on working off-campus but it appears 

much more likely a justification or support for what the universities’ websites present 

pertaining to off-campus work. For example, McGill University mentions regulations 

regarding off-campus work and then diverts the user to the CIC domain: 

“IMPORTANT! You are required to maintain your eligibility (as a full-

time student in satisfactory academic standing) while holding an Off- 

Campus Work Permit. If you fail to maintain your eligibility, you must 

surrender your Off-Campus Work Permit to Citizenship and Immigration 

Canada. For more details, visit the "Work Off-Campus" page of the 

Citizenship and Immigration Canada website.”- (McGill University) 

All the universities’ websites state the Canadian policy that the students must 

have a satisfactory academic progress to hold an off-campus work permit. In fact, 

regardless of other eligibility criteria to hold an off-campus work permit, registration as a 

full time student and a good academic record are the most highlighted qualities on all the 

universities’ websites. The Canadian universities’ websites presentation of employment, 

both on-and off-campus, reiterates that international students must focus their time on 

academic study even when they are allowed to work both on- and off-campus. The 

universities’ regulation on working hours and an emphasis on maintaining satisfactory 

academic standing to be able to work off-campus imply that the students are expected to 

perform their academic responsibilities.  

As far as availability of employment opportunities post-graduation is concerned, 

the immigration’s provisions for graduate international students to work up to three years 

in Canada with a valid work permit is mentioned on every universities’ websites. The 

Canadian universities highlight this provision as an important option for international 
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students. McGill University explains how international students can transit from working 

as students to a post-degree work without going through difficult immigration related 

procedures. In similar tone as McGill University, the University of Alberta explains the 

existing flexibility in Canadian immigration policies regarding receiving a work permit 

for post-graduation employment.  

“So long as your Study Permit remains valid, you can continue to use your 

Off-Campus Work Permit for the 90 days after you have met the 

requirements to graduate, while waiting to receive your Post-Graduation 

Work Permit.”  - (McGill University) 

 

“Once you graduate with a degree from the University of Alberta, you are 

eligible to work for three years in Canada, as long as you have a post-

graduation work permit. A job offer is not necessary to get a work 

permit.” - (University of Alberta) 

  

The Canadian universities’ websites do not provide information on the paper 

work that the students have to go through to receive post-graduation work permit. The 

websites however consistently highlight the provision that the students can use their off-

campus work permit for three months after the graduation to apply for a job. The policy 

presentation of this kind reflects the Canadian immigration policy that the international 

students can make an easy transition to post-graduation employment. Post-graduation 

employment opportunities have been indeed presented as an important and helpful 

provision for international students that does not involve many restrictions and 

regulations.   

All the websites used as data in this study have in-depth information on the 

policies regarding working on-campus, off-campus and post-graduation and present them 

as an important option for international students. In fact, among the five socioeconomic 
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factors this study focuses on, the web information on employment has the most 

hyperlinks, extra Word/PDF/PPT files as supplements and links to the CIC website on the 

Canadian universities’ websites.     

Working provisions for international student during or after studies are explained 

in detail with the restrictions and eligibility conditions on the Canadian universities 

websites. The restrictions and eligibility requirements, however, are not well-articulated 

in terms of the risk of violations of immigration status of the student. The undertone of 

the policies presented on the websites is soft and non-threatening. The Text Search Query 

in NVIVO using the words like “violation”, “deport” (including the stem words) and 

“illegal” was run on the Canadian universities’ websites as data in this study. The 

outcome produced no results at all, as none of the websites used these words to explain 

the policies related to the immigration regulations and conditions. The websites of 

University of Toronto and University of Simon Fraser have mentioned their own 

regulations on permissible working hours for international students. None of the websites 

however have any information on whether students’ immigration status is jeopardized if 

they work more than twenty hours off-campus or if they fail to maintain a satisfactory 

academic standing due to the work load. Nevertheless, Canadian universities’ websites 

are inclusive in their presentation of the policies regarding employment for international 

students.  

Cost of Education 

Cost of education generally refers to tuition and fee charges, and the living cost 

(Oregon Law 2013). The Canadian universities’ websites present different tuition rates 
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for international and domestic students. The fees and the living cost presented however 

are similar for domestic and international students. Most of the websites mention that the 

international students are not eligible for resident/domestic tuition rates but they do not 

mention any policy as an explanation for the different rates. In fact, the universities’ 

websites present the policy that international students are expected to self-fund their 

educational expenses in Canada. For example, if one scrolls lower on the University of 

Simon Fraser’s webpage below a heading entitled, “Funding and Awards for 

International Students”, a policy informs students to find their own personal funding. The 

policy reads as follows: 

“International students who are not Canadian citizens and who would 

require financial assistance must seek assistance in their country of origin 

before arrival in Canada. Many countries offer scholarships and loans for 

students studying graduate level programs. Please budget approximately 

$20,000–$25,000 CAD per year for tuition and living expenses.  

The CIC requires that international students have sufficient funds for tuition and 

living costs; therefore, the expectation is that students will be able to support 

themselves.” – (University of Simon Fraser) 

 

Similarly, the University of Alberta and University of Toronto also advise 

international students not to rely on potential employment opportunities in Canada to 

finance tuition, fees, and cost of living. It is suggested to international students to self-

fund their education or seek for external funding sources. Most of the websites reference 

Citizenship and Immigration Canada (CIC) to back up the policy for international 

students to find their own source to fund the educational expenses. The universities’ 

websites that do not reference CIC nevertheless highlight the policy that international 

students must have sufficient funds to finance their education. The policy for different 

tuition rates however is not presented as related to Canadian immigration policies. On the 
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other hand, the University of Simon Fraser states that tuition and fees for international 

graduate students are the same as those for domestic students: 

“U.S. and international students pay the same fees as domestic students for 

graduate programs.” – (University of Simon Fraser) 

 

The University of Simon Fraser’s policy on tuition and fees for international 

students is in contrast to other Canadian universities’ description of the cost of education, 

which implies that a university can determine its own policy on tuition for international 

students. Moreover, none of the universities’ websites diverts a user to the CIC website 

while presenting the cost of living and education for the international students. The 

presentation of cost of living and tuition for international students on the Canadian 

universities’ websites is in the form of simple numeric statement of different cost rates. 

Overall, the information available on the universities’ websites is not sufficient enough to 

explain the policy of different tuition rates for international students.  

Financial Aid and Scholarships  

 Since the cost of education, and financial aid and scholarship are interrelated 

some of the policies presented on the two issues are overlapping on the universities’ 

websites. For example, the Canadian universities’ websites generally provide a list on 

scholarships available exclusively for international students, domestic and international 

students, as well as scholarships not available to international students. While presenting 

the information on the scholarship and financial aid for international students the 

websites refer to a Canadian policy, mentioned above, that the international students must 

be self-sufficient to pay for their educational expenses. The University of British 

Columbia’s webpage for Financial Assistance, Scholarships and Awards mentions CIC’s 
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expectation that international students be self-reliable as far as the cost of education is 

concerned, but also lists financial assistance and awards available for international 

students, and those loans and funds international students are not eligible to receive:  

“International students are eligible for scholarships and awards based on academic 

merit. They are not eligible for financial assistance, such as Canada Student 

Loans, UBC bursaries, or work-study placements.” 

      (University of British Columbia) 

 

The websites as data in this thesis include information about those financial 

assistance and loans regulated by Canadian or Canadian provincial government for which 

international students are not eligible because of their temporary immigrant status. The 

policy presentation on eligibility for scholarship and loans is reflective of the Canadian 

immigration regulations. The policies presented on the scholarship and financial aid 

indicates that a university’s policy has no role in determining the international students’ 

eligibility for certain scholarship. For example, McGill University on its Student Aid 

webpage categorizes the financial assistance as per students’ status, which indicates that 

the university’s policy is not a deciding factor in allocating the financial assistance, 

especially the assistance funded by the government: 

“Citizens and permanent residents of Canada are eligible for federal and 

provincial government loans. International students are eligible for McGill 

University financial aid, but not for provincial government aid (unless they 

become permanent residents).” – (McGill University) 

 

The information on the webpages clearly disseminates a policy that international 

students are not eligible for loans and assistance regulated by the Canadian government. 

Most of the universities’ websites, similar to McGill University, states that the 

international students have to become a permanent resident to qualify for Canadian 
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government scholarships. The policy is also stated on the CIC website. The Canadian 

government immigration policies are reflected on the websites, especially in regards to 

information they provide on the scholarship and financial aid international students do 

not qualify. None of the websites however diverts the user to CIC or any other 

government websites to justify their presentation of the policy regarding the scholarships 

and financial aid for the international students.  

Permanent/Temporary Migration 

The provision for immigration after graduation is considered an important policy 

formulation in the successful internationalization of higher education since many 

international students express their desire to migrate to the host nation they choose for a 

higher education (Robert 2012; Altbach and Knight 2007). The Canadian government 

allows international graduates of Canadian universities to apply for permanent residency.  

  The Canadian universities’ websites in this study however, do not mention or 

present the Canadian government policies on permanent residency for international 

students. The University of Toronto (the Canadian university that receives the most 

international students) and the University of British Columbia do not provide any policy 

information on permanent residency. McGill University has a tab for permanent 

residency, but the information it contains is brief and provides a link to a PowerPoint 

presentation for international graduate students as supplement information on 

immigration: 

“While International Student Services cannot advise you on Permanent 

Residency, we can offer some resources that may be helpful to you:” 

     (McGill University) 
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The lack of information available on the websites regarding permanent residency 

nevertheless is reflective of the policy that universities do not assist international students 

in filing for permanent residency. The universities’ officials perhaps do not consider 

Canadian immigration policies for temporary/permanent residency as an educational 

issue, but an issue related entirely to immigration. The University of Simon Fraser 

provides the most information on permanent residency. However, when providing 

detailed information on various immigration conditions and regulations, the webpage 

often diverts the user towards CIC and other government websites more than ten times. 

Although potential international students may consider opportunity for temporary or 

permanent migration as one of the pull factors existing in the host nation (Bhati and 

Anderson 2012; KIine 2002), Canadian universities do not regard provisions for 

permanent residency as important policy information for international students deserving 

a significant space on their websites. As mentioned earlier in this chapter, the 

universities’ websites have information on three years’ post-graduation employment 

opportunities, which is considered as temporary immigration but as far as permanent 

residency is concerned most of the universities’ websites do not have any information. 

Spouse and Children 

 This study uses the Canadian immigration definition of the international students’ 

family members as spouse or common-in-law partner and children (below 22 years of 

age) who can qualify as dependents. Similar to the presentation on permanent residency, 

policies pertaining to the spouse and children also receive little space on the Canadian 

universities’ websites. Nevertheless, policy on the employment eligibility for the spouse 
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is mentioned on all of the universities’ websites and most of the websites present the 

immigration provision for spouse employment as one of the sources for education 

funding for international students. For example, the University of Toronto on a webpage 

with the heading “Working in Canada” explains that the spouse or partner of an 

international student is eligible to work and therefore can apply for a work permit.  

 The policies presented on the universities’ websites regarding the employment 

opportunity for the spouse of international students are reflective of Canadian 

immigration policies. The information on the requirement for a work permit from CIC 

before starting on- or off-campus work is a Canadian immigration policy for international 

students’ spouse or common-in-law partner. The websites describe the policy related to 

spousal employment often in reference to CIC or its website.   

Canadian immigration policies allow children of international student below 22 

years of age to attend a Canadian elementary and secondary educational institution (CIC 

2013). None of the universities’ websites in this study mentions any policy on the 

educational provision for the dependent children. The reason for the lack of policy 

explanation on international students’ dependent children on Canadian universities’ 

websites is not clear. 

SUMMARY ANALYSIS OF CANADIAN UNIVERSITIES’ INFORMATION ON 

POLICIES 

 There are certain common factors or themes that explain the Canadian 

universities’ presentation of immigration policies information on socioeconomic factors 

on their websites, despite few differences among the universities in their information on 
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those policies. The differences are minor and not in sharp opposition to each other 

therefore this section will not discuss the differences. The discussion presented above 

indicates towards certain common ideas or themes regarding the Canadian universities’ 

information on the immigration policies on their websites on socioeconomic factors 

pertaining to international students. The spreadsheet and the results of the Text Search 

Query in NVivo also helped in developing the themes for Canadian universities. This 

section highlights these themes to better explain how Canadian universities have 

provided information on immigration policies.  

 An analysis of the policies on five socioeconomic factors presented on the website 

in relation to the immigration policies reflects common themes in each and every factor. 

These themes are presented in the table below for Canadian universities. The column on 

the left side contains five socioeconomic factors international students consider important 

in their selection of a host nation. The column on the right side has information on the 

common themes that provide consistency in the presentation of the policies among the 

five Canadian universities’ websites.   
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Table 2: Themes on Canadian Universities’ Information on Policies 

Socioeconomic 

Factors 

Themes 

Employment Employment as a valuable opportunity/Constant 

diversion to government websites/No reference to 

immigration status  

Cost of Education  Emphasis on self-funding/No reference to 

immigration status/Employment as a source of funds 

Scholarship and 

Financial Aid 

Policies control financial aid/Employment as a source 

of funding/Spouse employment a funding source 

Immigration  No policy explanation 

Dependents No policy explanation 

  

As indicated in the table above, themes like employment opportunity as a source 

of funding is applicable in the description of the Canadian universities’ information on 

policies on employment, cost of education, and scholarship and financial aid for 

international students. Likewise, there are other themes which are applicable in 

describing the presentation approach of more than one socioeconomic factor. A graphical 

representation of the themes regarding presentation of information on the policies on 

Canadian universities’ websites is presented below. 
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Figure 1: Themes on Canadian Universities’ Information on the Policies 

 

 

 

PART II: U.S. UNIVERSITIES’ INFORMATION ON POLICIES  

More than one million international students traveled to the United States of 

America (USA) between the academic years 2010 and 2012 (IIE 2013). Most of these 
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students are enrolled in the University of Southern California, University of Illinois, New 

York University, Purdue University and Columbia University. The following sections 

will discuss how information on the policies on socioeconomic issues pertaining to 

international students is provided on these universities’ websites.   

Employment for International Students 

The United States Citizenship and Immigration Service (USCIS) and The United 

States Department of Homeland Security (DHS) highly regulate and control the 

employment opportunities for international students (F1 and J1 visa holders) (USCIS 

2013; University of Illinois 2013). The U.S. universities’ websites analyzed in this thesis 

explain the restrictive policies pertaining to international students’ employment mostly in 

relation to the U.S. immigration policies. The policy on the requirement of permission 

from DHS before starting any on- or off-campus work and the paper work related to 

employment has been mentioned on most of the universities’ websites. Almost every 

employment policy presented on the websites has a reference to DHS, USCIS or 

immigration paper work. Every university’s websites draws the attention of an 

international student to a policy that working without proper paper work is not allowed in 

U.S. For example, Columbia University and Purdue University, two universities that 

receive the most international students caution the students on the webpage exclusively 

for international students: 

“Do not accept any employment, either on- or off-campus, without written 

permission from the International Students and Scholars Office and, if 

necessary, authorization from the Department of Homeland Security 

(DHS)” - (Columbia University) 

  

“Paperwork for on-campus employment is processed by the business 
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office of the employing department/office.” – (Purdue University) 

 

The policy on employment opportunities for international students is presented as 

a provision highly regulated and conditioned by the DHS and USCIS. In fact the 

presentation of the information on the websites regarding both working on-campus and 

off-campus almost looks like a replica of U.S. immigration policies on employment 

available on the USCIS website. The universities’ websites include the restrictive and 

regulative policy especially in relation to obtaining off-campus work permit from the 

DHS. International students can work off-campus on Curricular Practical Training (CPT) 

and Economic Hardship. The U.S. universities’ websites however do not highlight the 

CPT or Economic Hardship as an employment provision for international students. The 

University of Purdue cautions students in bold that to receive an off-campus work permit 

under the circumstances of economic difficulties is not an easy process. 

“Employment authorization due to severe economic hardship is difficult to 

obtain . . . it is a very limited option for students who can prove extreme 

unforeseen economic conditions.” – (Purdue University) 

 

Columbia University and the University of Southern California also draw 

students’ attention that applying for a work permit due to economic hardship should be 

their last option and the application goes through rigorous scrutiny by the USCIS and 

DHS. Most of the websites caution the students on applying for a work permit due to 

economic hardship and relates it to the USCIS and DHS policy that to provide proof of 

economic hardship is a highly regulated and difficult procedure. None of the websites 

analyzed in this study recommend applying for a work permit under economic hardship. 

The University of Southern California, the university that receives the most international 
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students in U.S. (IIE 2012), explains the lengthy procedures involved on its webpage 

pertaining to obtaining an off-campus permit due to economic hardship. 

“The application is submitted to the U.S. Citizenship and Immigration 

Bureau (USCIS) and if authorized, the applicant will receive an 

Employment Authorization Document (EAD) card. There is a $340 

application fee to the Department of Homeland Security (DHS) and 

processing takes approximately 3 months.” 

- (University of Southern California) 

 

Working on-campus involves an easier process than working off-campus. The 

U.S. universities on their websites, however, present working on-campus similar to 

working off-campus as a highly regulated and restricted provision of U.S immigration. 

On-campus employment is not presented as an easier provision for the international 

students. The policies related to working on-campus are also presented in relation to the 

U.S. immigration policies on on-campus employment for international students. The 

websites highlight the importance of receiving clearance from DHS before starting on-

campus work. In fact, while presenting the policy related to on-campus employment the 

websites also highlight the U.S. universities’ obligation to the government. For example, 

the University of Illinois states the university’s responsibility in relation to hiring an 

international student for employment in the following statement: 

“It is university’s responsibility to report to DHS whenever an international 

student is hired.” – (University of Illinois) 

All the universities mention the permissible twenty hours per week of work 

allowed during regular semesters (Spring and Fall) in relation to students’ immigration 

status. The referral to immigration status indicates that number of hours international 

students are allowed to work is beyond the universities’ control and therefore the 
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university and international student both have to be careful in regard to the number of 

permissible hours while working on-campus. The websites of the University of Illinois 

and the University of Southern California explicitly refer to immigration policies and 

international students’ immigration status when presenting information on the maximum 

hours that the students can work on-campus.  

“As a student in F-1 status, you may work on-campus up to 20 hours per 

week during the academic year.” – (University of Illinois) 

 

“On-campus employment for F-1 international students is limited to 20 

hours a week (part-time).” – (University of Southern California) 

 

The websites do not provide hyperlinks to USCIS or DHS websites while 

presenting the information regarding on- and off-campus employment for international 

students. The websites are inclusive as far as presenting the legal conditions and 

regulations regarding international students’ employment are concerned. The websites 

constantly make reference to international students’ F-1 immigration status (i.e. a visa 

category for international students) and the USCIS and DHS in the presentation of the 

regulations and restrictions of immigration policies. In fact, certain restrictions and 

regulations presented on some of the websites are not listed on the USCIS website.  

 U.S. immigration policies allow international students to work under Optional 

Practical Training (OPT) for a year or more depending on the program enrolled after 

graduation (University of Illinois 2013). The USCIS (2013) explains OPT as an off-

campus work, which in some cases is permissible even before graduating. In align with 

USCIS, the U.S. universities present OPT as an off campus work opportunity for 

international students. OPT is not presented as a post-graduation employment opportunity 
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although international students have changed their status from F-1, (i.e. a non-immigrant 

international student), to H1B, (i.e. a temporary non-immigrant employee visa) during the 

OPT (IIE 2011). The websites explain policies and procedures related to OPT in detail 

and highlight USCIS as the regulative body that grants permits for OPT. For example, the 

New York University’s website, like other universities’ websites, explains the process 

involved in applying and receiving a permit for OPT and also highlights the importance 

of final decisive authority of USCIS in the matter.  

“Once you have received an updated I-20 containing the OPT 

recommendation, you may then submit an application to the U.S. 

Citizenship and Immigration Services (USCIS) for optional practical 

training. You must mail your OPT application to USCIS within 30 days of 

I-20 issuance. Failure to do so could lead to a denial of your application.” 

- (New York University)  
 

The restrictive conditions of American immigration policies for international 

students as far as working during and after graduation are very explicit and apparent on 

the universities’ websites. All of the websites contain in-depth and detailed policy 

information on working on-campus and off-campus. The presentation of the policies 

reflects that the university’s own conditions and policies have little or no scope in 

regulating the employment for international students. With the constant referral to 

students’ immigration status, and either DHS or USCIS, the presented policies are 

reflective of immigration policies presented on the USCIS website.  In fact, among the 

five socioeconomic factors, information on employment consists of the maximum 

number of links and tabs for detailed information.  

Most of the websites, except New York University, do not have any policy 

information for international students on getting into the U.S. job market and changing 
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the F-1status to H1B. The universities do not mention the U.S. job market, which is a 

potential post-graduation interest for many international students (Baruch, Budhwar and 

Khatri 2007; Altbach 2004) as a potential condition to attract international students. The 

reason for lack of policy explanation on post-graduation employment opportunities may 

be due to the fact that the USCIS expects international students to leave the United States 

upon the completion of the degree. The students are not expected to stay back and search 

for a job in the U.S. market. By remaining silent on the post-graduation employment 

opportunities the universities’ websites have in a way kept up with their nation’s 

immigration policies for international students.   

Cost of Education  

Cost of education refers to the expenses related to tuition, fees and the living cost 

(Oregon Law 2013). The numeric presentation of the cost of education on the 

universities’ websites is generally not explained through the policies. In case of tuition 

for international students, some of the universities’ websites present different rates for 

international students including an additional international student fee. On the other hand, 

some universities’ websites do not have information on different tuition rates for 

international students. None of the university’s website provides a policy explanation as a 

justification for the different or similar tuition rate for international students. In addition 

to the numeric presentation of tuition rates, the U.S. universities’ websites also lack 

information on the health insurance for international students. All the universities’ 

websites suggest that international students must have health insurance; therefore, they 

must include the related expense while planning an education in the U.S., but the 
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websites do not provide any policy explanation for health insurance. 

Most of the websites, however, are quite clear on disseminating the policy 

regarding registration of minimum credit hours at different educational levels and a 

display of sufficient personal funds to finance an education. The policy regarding 

registration of minimum credit hours is presented in reference to either students’ 

immigration status or either USCIS or DHS. The international students’ F-1 immigration 

status is mentioned often while presenting the policy of registration of minimum credit 

hours. For example, the website of Columbia University presents enrollment as a fulltime 

student with prescribed minimum credit hours as an important condition to maintain the 

immigration status as a F-1 student: 

“Department of Homeland Security (DHS) require that you register during 

the University's published registration period. Failure to do this will result 

in violation of your F-1 status. You are expected to maintain full-time 

registration and make normal progress toward your degree. Note that the 

definition of "full-time" may differ from school to school and that 

immigration regulations may require a more restricted definition of "full-

time" than that followed by your department.”- (Columbia University) 

 

The University of Illinois also states the policy of minimum credit hours registration and 

informs international students that the failure to comply with the policy on registering as 

a fulltime student can jeopardize the immigration status of an international student.  

“It is important to remember that if a student drops below full time at any 

point in the semester, they would be in violation of their immigration 

status.”  - (University of Illinois) 

 

 The websites of the five universities that receive the most international students 

make it clear and precise in their presentation of the policy that the essentials of 

registering fulltime is related to status maintenance and the requirement is beyond the 
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control of a particular university’s policies and regulations. Explanation of this particular 

immigration policy is important because the tuition rates students have to pay is linked 

with the enrolled number of hours or courses.  

The universities’ websites analyzed in this study endorse the government policy 

that international students must display sufficient funds to finance their education in 

United States. In fact the websites mention the policy as one of the conditions for 

granting admission. For example, the University of Southern California clearly states on 

its website that it cannot provide admission or issue an I-20, an important immigration 

document for prospective international students needed to apply for a visa (University of 

Southern California 2013), unless a student provides a documental proof of sufficient 

funds for the degree and living costs. 

“The U.S. government requires that all international applicants provide 

proof of ability to pay tuition and living expenses for themselves and their 

dependents (if applicable) before a formal letter of admission and an I-20 

or DS-2019 Eligibility Certificate can be issued.” 

     (University of Southern California) 

 

 The policy presented on most of the websites regarding the document proof of 

sufficient funds as a condition for admission indicates that the university works very 

closely with the DHS and USCIS to structure and regulate its policies for international 

students. The policy requiring a display of sufficient fund is also mentioned while 

addressing the scholarship and financial aid for international students. 

Financial Aid and Scholarship 

 The U.S. universities’ websites provide detailed information on scholarships 

available for international students, international and domestic students and, scholarship 
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not available for international students. The presentation on funding or financial aid and 

scholarships for international students starts with a mention about the documental proof 

of sufficient funds on most of the universities’ websites. The policy of documental proof 

for sufficient fund is explained in relation to cost of education, and scholarship and 

financial aid to reflect the U.S. immigration policies’ restrictions on scholarships 

available for international students, as well as expectations that students must self-finance 

their education. For example, the New York University’s webpage for financial aid states 

the USCIS expectation of personal financial obligation from international students.  

“International students will be required to submit a certification of 

finances demonstrating that they will be able to fund their four years of 

study through a combination of their own funds and any financial 

assistance we may provide.” – (New York University) 

 

 Most of the websites present similar information regarding available financial aid 

and scholarships for international students. The websites suggest that students must not 

rely on the availability of financial aid, scholarships and employment to fund their higher 

education cost in the United States. The websites make it obvious in the dissemination of 

the U.S. policy that certain scholarships and financial aid are not available for 

international students. On its webpage entitled, “Office for International Students” 

Purdue University presents an exclusive list of scholarships and funding available for 

international students and mentions on-campus employment opportunities as one of the 

sources of funding thus indicating that the available financial aid for international 

students are limited. Likewise, the University of Southern California, which also includes 

employment for international students as a source of funding, clearly mentions that 

international students are not eligible for all the available scholarships and financial aid.  
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“International students are not eligible for application fee waivers, or for 

federal or university need- based financial aid administered by the USC 

Financial Aid Office.” – (University of Southern California) 

 

 The universities’ websites do not provide policy explanation on the 

reasons for international students’ ineligibility for certain scholarships and financial aid. 

Nevertheless, the websites clearly communicate the U.S. immigration policy that 

international student must be economically able to pay tuition and living costs while 

attending a U.S. university. It is therefore understandable why international students are 

not eligible for certain scholarships and financial aid. The policies presented on the U.S. 

universities’ websites elucidate strict American regulations on international students’ 

opportunities for employment, and scholarships and financial aid.  

Permanent/Temporary Migration 

According to the USCIS (2013), international students coming to United States 

must display an evidence of “non-intent to migrate” at the time of visa application.  As 

none of the universities have any tab on their websites regarding the issues related to 

migration, they do not mention the policy of non-intent to migrate. Moreover, 

international students are required to leave the country within 60 days after graduation if 

the student is not enrolled in another program or does not receive OPT approval to work 

(USCIS 2013). Only two of the universities’ websites in this study have some form of 

information regarding the 60-days grace period. Columbia University, while informing 

international students on the minimum credit hours they must enroll, mentions about the 

60 days grace period in a few sentences as follows: 

“This means that you are allowed to stay for the period of time to 

complete a program of study plus academic or practical training and a 
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grace period. Those in F-1 status have a 60 day grace period in which to 

depart the US or change to another status.”- (Columbia University) 

 

 The University of Southern California, New York University and University of 

Illinois websites do not have any information regarding the grace period. Moreover, 

except for the New York University’s website that informs international students about 

the seminars on how to find jobs in U.S. post-graduation, none of the websites mention 

the legal regulations and conditions on either possibilities or impossibilities for 

international students to change their status as immigrants. As U.S. immigration policies 

do not favor migration of international students, U.S. universities’ lack of information on 

their websites on immigration is quite understandable.   

Spouse and Children 

According to U.S. immigration, spouse and unmarried children below 21 years of 

age of an international student can be qualified as dependents who can live with them as 

long as they remain as a student in the United States (USCIS 2013). Although the U.S. 

universities’ websites in this study do not present all of the regulations (e.g. how long a 

dependent can live in the U.S. if the student leaves U.S. for certain period of time), 

regarding international students’ spouse and children, the websites nevertheless mention 

the immigration policies pertaining to dependent’s eligibility for education and 

employment. All the websites clearly mention the U.S. policy that the dependent spouse 

in F-2 visa (i.e. a visa category for dependent spouse and children of international 

students) cannot work in United States. While presenting the policy regarding the 

dependent spouse, most of the websites refer to the immigration status. For example, 
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Purdue University defines the family members who are qualified as dependents and the 

restriction on their employment opportunities in reference to the dependent’s immigration 

status. 

“F-2 dependents are defined as a spouse or an unmarried minor child (<21 

years of age) of an F-1 student…cannot be employed.” 

- (Purdue University) 

 

At the same time, the websites also provide policy information on regulations 

regarding opportunities for education for dependent children in the United States. The 

University of Southern California and Purdue University explain the policy that a 

dependent, especially a child, can enroll in certain levels of education without changing 

the visa status. 

“F-2 minor children are eligible to enroll in full-time studies in elementary or 

secondary schools.” - (University of Southern California) 

 

“…cannot be admitted as a full-time degree seeking student (Exception: 

Elementary, middle school, & high school students)” 

- (Purdue University) 

 

The university websites, however, do not present an educational provision for a 

dependent child to attend elementary or secondary school as a program or option for 

international students. These regulations are in fact presented in relation to the conditions 

F-2 dependents must not commit under the USCIS Public Charge.  

SUMMARY OF U.S. UNIVERSITIES’ INFORMATION ON POLICIES 

 Certain common themes applicable to U.S. universities’ presentation of 

immigration policies have emerged out of the content analysis of the websites. There are 

no remarkable differences between the American universities’ presentation of 

information on immigration policies that deserve discussion. This section presents the 
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themes that are common among the U.S. universities’ presentation of the policies 

information on their websites. The common themes are presented below in the table. 

Table 3: Themes on U.S. Universities’ Information on Policies 

Socioeconomic 

Factors 

Themes 

Employment Emphasis on Status Maintenance/Employment a highly 

regulated provision/Constant referral to F1 status 

Cost of Education Emphasis on self-fund/Lack of policy explanation on 

tuition differences/ Emphasis on Status 

Maintenance/Constant referral to F1 status 

Scholarship and 

Financial Aid 

Emphasis on self-fund 

Immigration  No policy explanation 

Dependents Emphasis on Status Maintenance  

   

The column on the left side contains five socioeconomic factors international 

students consider important in their selection of host nations. The column on the right 

side has information on the common themes that emerged after analyzing the presentation 

of immigration policies on the U.S. universities’ websites. The graphic presentation of 

the table is presented in next page. 

The themes listed in the table above are also reflected in the discussion on U.S. 

universities’ information on the policies on the five socioeconomic factors. The websites 

of U.S. universities’ projection of employment opportunities as a highly regulated and 

restricted provision, constant referral of F-1 status in relation to employment and 

enrollment, and the emphasis on the display of sufficient funds in regards to cost of 

education and scholarships are the themes that are constantly mentioned in the 

discussion.  
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Figure 2: Themes on U.S. Universities’ Information on the Policies 

 

 

CONCLUSION 

The Canadian universities’ websites present employment as an important option 

for international students to fund their education. Although the websites’ state 

international students must find their own sources for fund, employment provision is 

nevertheless presented as an important helpful opportunity for international students 

while they earn a Canadian degree. Employment opportunities for the students and their 

spouse or common-in-law partner have been listed as one of the financial assistances.  
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 Although the Canadian universities’ websites constantly diverts to CIC website, 

especially in the presentation of employment opportunities, the policies presented on the 

cost of education, employment, and scholarship and financial aid are not presented in 

relation to the students’ immigration status. None of the Canadian universities’ websites 

relates violation of certain terms and condition with endangering the students’ status. The 

Canadian universities, on the other hand do not have any information on permanent 

residency and dependent children. There is no sociological research on international 

students’ dependent children therefore this thesis cannot link the Canadian universities’ 

lack of policy explanation on their websites with any relevant sociological reasons or 

arguments regarding the dependents children.    

As far as U.S. universities’ websites are concerned they have often presented 

policies on socioeconomic factors in relation to the U.S. immigration whenever there are 

certain provisions for international students that are different than the domestic students. 

The universities’ websites consistently make reference to international students’ visa 

status (i.e. F-1) and maintenance of immigration status especially in the explanation of 

the policies related to employment opportunities, cost of education, and spouse and 

children of the international students. In addition, the explanation of the policies on 

employment and cost of education often makes referral to DHS and USCIS. The U.S. 

universities’ websites have addressed the socioeconomic issues pertaining to international 

students in relation to strict and highly regulative U.S. immigration policies. 

 The U.S. universities’ websites do not have any information on post-graduation 

employment and immigration. The reason for the lack of policy information may be 
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because the U.S. immigration regulations are restrictive regarding international students’ 

post-graduation employment and immigration (Rekai 2002). The universities cannot help 

international students in immigration and post-graduation employment, therefore the lack 

of policy explanation in this regard is understandable.
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CHAPTER V 

SIMILARITIES AND DIFFERENCES BETWEEN U.S. AND CANADIAN 

UNIVERSITIES 

This study describes how Canadian and U.S. universities present information on 

immigration policies on socioeconomic issues pertaining to international students, as well 

as how the presented information on these immigration policies differ or are similar. 

There are five socioeconomic factors international students consider important in their 

selection of a host nation for higher education. The five socioeconomic issues are 

opportunities for employment during and after the studies, cost of education, availability 

of scholarship and financial assistance, family members in the host nation, and the 

possibility of migration post-graduation. Manifest qualitative content analysis was used 

to analyze the information on the policies provided on universities’ websites and compare 

the similarities and differences in the information on the policies between U.S. and 

Canadian universities. A total of ten universities, five each from U.S. and Canada, were 

purposively selected as a sample. 

This chapter uses the five major socioeconomic pull factors to describe the 

similarities and differences between the U.S. and Canadian universities in the 

presentation of the policies on their websites. The United States and Canada have 

different immigration policies for international students especially in regard to 

employment and post-degree immigration (USCIS 2013; CIC 2013). The focus of the 
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discussion is on the similarities and differences in the presentation of information on 

socioeconomic issues in relation to immigration policies, excluding the immigration 

policies themselves.  

SIMILARITIES 

The similarities between U.S. and Canadian universities’ information on the 

immigration policies provided on their websites are based on the common themes that 

emerged while analyzing the presentations of these policies. For instance, the U.S. and 

Canadian universities’ websites share a common style and focus in their presentation of 

employment provisions and the costs of education. This is despite the two nations having 

different employment provisions and educational costs for international students. The 

following section presents similarities in the presentation of the policies on five 

socioeconomic pull factors between U.S. and Canadian universities.  

Focus on Employment 

The websites of U.S. and Canadian universities analyzed in this study place more 

emphasis on employment compared to any other socioeconomic issues by providing 

detailed information for international students. The universities in both these countries 

highlight important policies related to employment, such as eligibility for on-campus 

work, permissible number of hours to work, and the process for obtaining government 

permission to work off-campus (See Appendices III and IV). Although the content of the 

presentation varies due to the obvious differences in the immigration policies of these 

two countries, both U.S. and Canadian universities’ websites place more prominence on 

the presentation of policies regarding employment for international students.  
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The presentations are detailed enough to disseminate the information that 

employment for international students is a regulated provision, which entails numerous 

responsibilities on the part of a student to maintain immigration status or be eligible to 

hold a job and a work permit. For example, the University of Toronto, a Canadian 

University, emphasizes the importance of meeting the eligibility criteria as a basic 

immigration requirement and a condition for receiving a work permit from Citizenship 

and Immigration Canada (CIC).  

“You are eligible to work off-campus if you meet the criteria outlined by 

the Off-Campus Work Program. Eligible students need to apply for this 

permit through Citizenship and Immigration Canada.” 

- (University of Toronto) 

 

Similarly, Columbia University, an American University, states the importance of 

receiving permission for both on- and off-campus employment and also highlights the 

legal consequences of working without permission.   

“Working without proper authorization is considered by the DHS as the 

most serious violation of its regulations. If you refer to your I-94 card, you 

will see the statement, "Warning: a nonimmigrant who accepts 

unauthorized employment is subject to deportation.” 

- (Columbia University) 

 

The U.S. and Canadian universities’ websites include in-depth information on the 

categorization of the types of work for international students and lists in detail the 

required eligibility criteria and paperwork for on- and off-campus employment. The U.S. 

and Canadian universities’ websites are similar in their presentation of the specific 

guidelines and the detailed policies for international students regarding employment, 

especially since they both make this a major focus.  
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The U.S. and Canadian universities’ websites contain most number of PDFs or 

PPTs as sources for supplementary information in the presentation of employment rather 

than any other socioeconomic issues. Referral to government organizations and links to 

government websites are also often available on the webpages that pertain to employment 

for international students. The reasons behind the focus on employment might be 

different for two countries. The universities of both these countries, however, consider 

employment for international students an important issue requiring a major focus on their 

websites.     

Emphasis on Self-Funding of Education 

Canadian and American education is expensive, especially for the international 

students from lower GNP countries (Lee and Tan 1984). Mazzarol and Soutar (2002) 

stated in their study that the cost of education is one of the important pull factors 

international students consider important in their selection of a host nation for higher 

education. The Canadian and U.S. universities analyzed in this study that receive the 

most international students, often mention that international students must have sufficient 

funds to cover their educational and living expenses. The emphasis on self-funding is 

evident on the webpages that present information on cost of education, as well as 

scholarships and financial aid for international students. Both U.S. and Canadian 

universities’ websites use different jargon and terminology in the presentation of the 

requirements for international students to self-fund the educational expenses and living 

costs, such as “proof of sufficient funds”, “evidence for sufficient funds” among others. 

The basic information nevertheless disseminates the expectation of the related 
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immigration policy that international students must self-fund their education. The 

websites provide references to government organizations and immigration policies (such 

as “Citizenship and Immigration Canada requires…,
3
” or “…proof of ability to 

finance…to qualify for student visa
4
”) to support the presented policies regarding 

students’ ability to self-fund their education and living costs. 

Both U.S. and Canadian universities emphasize the policy that international 

students are expected to self-fund their education on the webpage allocated for 

scholarship and financial aid. The choice of the financial aid webpage as the place to 

mention the requirement of self-funding is perhaps because the universities’ officials are 

aware that prospective international students consider financial aid and scholarships 

(Mazzarol and Soutar 2002) as a way to help supplement their costs of living and 

academic endeavors. 

Scholarship and financial aid that is not available to international students are 

listed on the websites of both U.S. and Canadian universities. The websites provide 

references either to immigration policies, international students’ immigration status, or 

government organizations to justify international students’ ineligibility for certain 

scholarships and financial aid. The emphasis on self-funding is mentioned consistently 

                                                           
3
 University of British Columbia mentions on its webpage for Financial Aid, Scholarships 

and Awards that Citizenship and Immigration Canada requires that international students 

must have sufficient funds for tuition and living cost so that the students are able to 

support themselves 
4 Columbia University states that international students must provide documental 

evidence of proof of ability to finance education and living cost in Unites States to 

qualify for a student visa.  
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across the presentations of information on the cost of education, as well as scholarship 

and financial aid on both the U.S. and Canadian universities’ websites.     

Shortcomings of Policy Explanation  

 The Canadian and U.S. universities’ websites either do not have information or 

provide only brief information on socioeconomic issues, such as temporary or permanent 

migration, international students’ dependents, and the cost of education. Both U.S. and 

Canadian universities’ websites state that the international students must have mandatory 

health insurance (See Appendices III and IV). Some of the websites provide only cursory 

information, such as the benefits of health insurance, yet none of the websites is specific 

in explaining whether the health insurance for international students is regulated by 

immigration or a university policy. Similarly, some Canadian and U.S. universities’ 

websites mention different tuition rates for international students, but they do not 

reference any government organization or immigration policy as a justification for the 

separate tuition rate billed to international students.  

 U.S. immigration policies do not have specific provisions for international 

students to migrate to the U.S., either temporarily or permanently, after their graduation. 

Moreover, the United States Citizenship and Immigration Service (USCIS) expect 

international students to provide sufficient evidence of non-intent to migrate at the time 

of visa application (USCIS 2013).  In fact, international students are expected to leave the 

United States upon the completion of their degree (Baruch, Budhwar and Khatri 2007). 
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Failure to leave the U.S. after the 60-day grace period
5
 in the absence of OPT or 

enrollment in any new program jeopardizes the international students’ immigration 

status. Except Purdue University and Columbia University, the other three U.S. 

universities analyzed in this study do not mention this U.S. immigration policy.  

Canadian immigration policies allow international students to migrate to Canada 

under certain conditions (CIC 2013). Websites for Canadian universities, however, do not 

consider presentation of this immigration option important policy information for 

international students. McGill University and Simon Fraser University have uploaded 

PDFs and PPTs as supplementary information providers on their websites for those 

students who want to have some basic information on immigration (See Appendix III). 

Both these universities however do not mention any related policy information on the 

webpage itself. The other three Canadian universities’ websites do not have any section 

or heading for information on permanent residency. The lack of information on 

permanent residency may be due to the fact that a university cannot help international 

students file for migration.      

DIFFERENCES 

The discussion presented in this section focuses on the way U.S. and Canadian 

universities’ websites differ in the presentation of the policies regarding socioeconomic 

issues. The differences between U.S. and Canadian universities’ presentation of the 

immigration policies on their websites are based on the different themes that emerged 

                                                           
5
 The international students, who have not received their Optional Practical Training 

(OPT) permit or are not enrolled in any program within 60 day grace period after the 

completion of a degree, must leave United States immediately (USCIS 2013). 
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while analyzing the findings from U.S and Canadian universities’ websites. For example, 

Canadian and U.S. universities’ websites are different in their information on the 

provisions of employment, method of referencing government organizations, emphasis 

on immigration status maintenance, among others. The following section highlights the 

differences between the Canadian and U.S. universities in regard to the presentation of 

the policies on the five socioeconomic factors examined in this study on their websites.  

Provision of Employment and Immigration Policies 

 The Canadian and U.S. immigration policies on employment for international 

students are different. Besides the major differences regarding the number of hours 

international students can work and provisions for off-campus work, the policies for 

international students on working on- and off-campus in Canada and U.S. demand similar 

immigration procedures
6
 (CIC 2013; USCIS 2013). Although both Canadian and U.S. 

universities’ websites place more emphasis on employment, the way policies on 

employment are presented is different.  

The U.S. universities websites analyzed in this study relate the employment 

policies to immigration and government organizations. The reference to USCIS and the 

Department of Homeland Security (DHS) in the presentation of the employment is 

consistent on all the U.S. universities’ websites in this study. Moreover, the presentation 

on employment for international students on the U.S. universities’ websites focuses 

                                                           
6
 International students in U.S. and Canada follow similar procedures related to on- and 

off-campus work such as, enrolled as full time student, good academic standing, 

obtaining prior approval from the concerned government organization before working, 

limited hours on off-campus work, and different immigration conditions and regulations 

to be eligible to work off-campus. 
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mainly on the immigration regulations and restrictions. For example, Columbia 

University, University of Illinois, and the University of Southern California, when 

explaining the provisions of working on- and off-campus, begin their presentation on the 

website with the following statements respectively. 

“Do not accept any employment, either on- or off-campus, without written 

permission”  

- (Columbia University) 

“Working without proper authorization is considered by the DHS as the 

most serious violation of its regulations.” 

- (University of Illinois)  

“…working without proper authorization is a serious violation of the F-1 

student status” 

- (University of Southern 

California) 

 

The U.S. universities’ websites analyzed in this study do not present employment 

for international students as an immigration provision. Some U.S. universities’ websites 

mention a university’s responsibility of informing the DHS every time an international 

student is hired for an on-campus job. The U.S. universities’ websites in the presentation 

of the polices on employment are clear enough to disseminate an understanding that the 

policies regarding on- and off-campus work for international students is beyond the 

regulations of a university’s terms and policies. The U.S. universities’ websites in this 

study are consistent in highlighting the U.S. immigration restrictions and responsibilities, 

which make the employment for international students a complicated option in the United 

States (Rekai 2002). 

Canadian universities’ websites also present the regulations regarding 

international students’ employment, but the regulations are not related to Canadian 

immigration. The undertone of the presentation of employment policies on Canadian 
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universities’ websites differs from the U.S. universities’ websites. The Canadian 

universities’ websites mention the ineligibility criteria and the conditions that lead to a 

work permit being revoked. However, the conditions are not presented in relation to 

immigration policy violation. For example, the University of Alberta and the University 

of British Columbia explain the conditions for “surrendering the work permit”
7
 at 

Citizenship and Immigration Canada (CIC). The websites for the Canadian universities 

generally mention these conditions at the end of the webpage for international students’ 

employment and the undertone of the presentation does not highlight the Canadian 

immigration regulations for international students.   

“Students who do not meet the eligibility criteria must surrender their 

work permit to CIC as soon as they discover they no longer meet the 

eligibility criteria. Students who surrender their work permit will be 

considered in good standing with CIC. Students who fail to surrender their 

work permit will be considered non-compliant.” 

- University of Alberta 

 

“However, if you became ineligible for the program and surrendered your 

work permit, you may reapply for a work permit if you meet the eligibility 

requirements at a later date.” 

- University of British Columbia 

 

 None of the Canadian universities, except the University of Simon Fraser, relates 

the conditions of ineligibility to a violation of immigration policies. The Canadian 

universities’ websites present a list of the conditions for surrendering the work permit; 

and the list also mentions that the students can reapply for a work permit. There is, 

however, no information on whether a failure to surrender the work permit is related to 

                                                           
7
 “Surrendering the Work Permit” is an immigration term used in Canada to indicate the 

situation when international students due to certain conditions have to forfeit the work 

permit for off-campus employment (CIC 2013).  
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immigration problems (CIC 2013). Despite the presence of Canadian immigration 

policies’ restrictions and regulations, the Canadian universities have focused mostly on 

the flexibility provided by the immigration policies in regard to international students’ 

employment.   

Socioeconomic Issues and Status Maintenance 

 In the presentations of the policies on socioeconomic issues pertaining to 

international students, U.S. universities’ websites consistently emphasize international 

students’ immigration status. The regulations related to international students’ 

employment, enrollment, and dependent family members are often presented on the 

websites in relation to the students’ F-1 visa category. Policies regarding the number of 

permissible hours for employment, minimum course registration requirements, and 

dependents’ ineligibility for employment, among others, are presented in reference to the 

students’ immigration status.  F-1 status is consistently emphasized while presenting the 

conditions and regulations related to socioeconomic issues on the universities’ websites. 

Policy statements like “…failure to do this will result in violation of your F1 status,
8
” or 

“The International Student and Scholar Services Office must comply fully with federal 

regulations, and is obligated to report F-1 and J-1 students
9
” can be observed on every 

U.S. universities’ website analyzed in this study when regulated or restrictive policies on 

socioeconomic issue are highlighted.  

                                                           
8
 Columbia University (2013) mentions that international students “must maintain full-

time enrollment and normal, full-time progress [towards their degree or certificate] and 

failure to do this will result in violation [of the international students’] F-1 status.” 
9
 University of Illinois highlights university’s responsibility to report the students who do 

not comply with the immigration policies to Department of Homeland Security.  
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 The emphasis on status maintenance is observed in the presentation of the policies 

for international students’ dependent family members. Most of the U.S. universities’ 

websites in this study mention the immigration policy which states that the dependents of 

international students cannot work in the United States. The explanation of prohibition on 

dependents’ employment is presented in relation to the dependents’ immigration status. 

Columbia University and the University of Southern California mention prohibition on 

dependents’ employment and relate it with their immigration status as follows: 

“Immigration regulations allow no circumstances under which the F-2 spouse of 

an F-1 student can apply for work permission while in the U.S.” 

- Columbia University 

 

“F-2 dependents are not eligible to work in the U.S.” 

- University of Southern California  

 

The emphasis on status maintenance indicates that a university cannot help a student if 

regulations and restrictions are violated. New York University’s (2013) website 

highlights a university’s obligation to comply with the federal regulations to report F-1 

and J-1
10

 students if the students violate policies related to employment, education, and 

their dependents. A consistent reference to F-1, J-1 and F-2
11

 visa status in the 

presentation of the policies on the U.S. universities’ websites indicates that the U.S. 

universities present their policies for international students structured after the country’s 

immigration policies (American University 2013).  

 Canadian universities’ websites do not relate the presentation of the policies to 

                                                           
10

 J-1 is a U.S. visa category for international exchange students. The immigration rules 

and regulations for F-1 and J-1 students pertaining to five socioeconomic pull factors are 

similar (USCIS 2013)   
11

 F-2 is a visa category for international students’ dependent family members. 
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international students’ status maintenance. The universities’ websites mention the 

conditions and regulations as per Canadian immigration policies for international 

students; however, the websites do not explain whether a violation of any conditions or 

regulations jeopardizes the international students’ immigration status. Canadian 

universities’ websites mention the eligibility criteria and CIC’s regulations, and 

conditions for international students in the presentation on employment, cost of 

education, and scholarship and financial aid. The universities’ websites do not present the 

regulations in regard to a student’s immigration status maintenance. A Text Search Query 

ran on the Canadian universities’ websites data with the words like “violation”, “deport” 

“immigration status” and “jeopardize” (including stem words) produced no results which 

signifies that these words are not used in the presentation of the policies on Canadian 

universities’ websites. All of the five Canadian universities’ websites emphasize the 

importance of complying with conditions and regulations related to socioeconomic issues 

pertaining to international students. The Canadian universities’ websites, however, do not 

mention maintenance of immigration status as a justification for the emphasis on 

compliance with the policies.  

Reference to Government Organizations  

Various government organizations in the United States and Canada regulate and 

maintain immigration policies for international students. The universities’ websites 

analyzed in this study often reference government organizations in their presentation of 

policies pertaining to international students. The Canadian and U.S. universities’ websites 

are different in the approach they use to make reference to government organizations. 
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The U.S. universities’ websites do not provide hyperlinks to USCIS or DHS websites for 

detailed information on socioeconomic issues, such as employment, cost of education, 

and students’ family members. Conversely, Canadian universities’ websites provide 

hyperlinks to CIC websites, especially in the presentation of policies on employment and 

migration.  

The U.S. universities’ websites analyzed in this study often reference DHS and 

USCIS on their webpage while explaining certain policies presented, especially in regard 

to students’ immigration status maintenance. This difference in the approach of 

referencing government organizations is perhaps, because the policies presented on the 

U.S. universities’ websites are focused more on the international students’ status 

maintenance, and U.S. immigration restrictions and regulations for international students, 

while the Canadian universities’ websites are more focused on presenting conditions and 

procedures related to immigration provisions for international students.         

The presentation of immigration policies on U.S. universities’ websites seems to 

be a replica of the USCIS website. The websites seems inclusive of the U.S. immigration 

policies related to restrictions on international students in regard to their employment, 

enrollment, and dependents (See Appendix IV). Moreover, the provisions and regulations 

are explained in relation to the international students’ immigration status as monitored 

and regulated by USCIS and DHS. Due to the constant reference to USCIS and DHS in 

the presentation of the policies, it is perhaps not necessary for the U.S. universities’ 

websites to provide hyperlinks to government organizations’ websites for detailed 

information.  
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Canadian universities’ websites often provide hyperlinks to CIC websites. The 

hyperlinks are provided not because Canadian universities’ websites provide only basic 

information in their presentation of the policies on socioeconomic issues, but because it 

looks like a justification for the presentation on the regulations and provisions for 

international students. As Canadian universities present employment provisions for 

international students and their dependents as an opportunity for the students; it is 

perhaps important to inform that the provisions are related to Canadian immigration. The 

Canadian universities are not benefactors of the provision. The hyperlink to the CIC 

domain, therefore, seems to be necessary for the universities to justify the policy 

information presented on the websites. 

The similarities and differences between the U.S. and Canadian universities in 

regard to the presentation of the policies on socioeconomic issues for international 

students are summarized below in Table 4. The middle and right most columns in the 

table below briefly highlight the differences and similarities between the U.S. and 

Canadian universities’ websites in the presentation of the policies on issues mentioned in 

the left column. 
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Table 4: Similarities and Differences between U.S. and Canadian Universities’ 

Information on the Policy  

Socioeconomic 

Issues 

Similarities Differences 

Employment Both U.S. and Canadian 

universities’ websites give 

major focus to employment 

rather than any other issues 

U.S. universities’ websites focus 

more on status maintenance and 

often reference USCIS and DHS 

Canadian universities present 

employment as an opportunity 

for students and do not mention 

status maintenance/ provide 

hyperlinks to CIC website 

Cost of 

Education 

Emphasis on self-funding/ 

Lack of policy explanation on 

different tuition rates and 

health insurance 

U.S. universities’ websites focus 

on status maintenance 

Canadian universities’ websites 

do not mention status 

maintenance 

Scholarship and 

Financial Aid 

Emphasis on self-funding Emphasis on self-funding 

Canadian universities’ websites 

present employment for students 

and their spouse as a source of 

funds 

Family 

Members/ 

Dependents 

Focus on spouse’s 

employment 

U.S. universities’ websites focus 

on dependents’ status 

maintenance 

Canadian universities’ websites 

lack policy explanation on 

dependent child’s education 

Immigration Lack of policy presentation  

 

CONCLUSION 

 The Canadian and U.S. universities’ websites focus mostly on the issue of 

employment for international students as indicated by the number of hyperlinks to 

government websites, uploaded PPTs and PDFs, and references to government 
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organizations. Similarly, the U.S. and Canadian universities’ websites emphasize the self-

funding of educational expenses for international students in the presentation of available 

scholarships and financial aid. However, the U.S. and Canadian universities’ websites do 

not present policy information on certain aspects of the costs of education, such as 

mandatory health insurance and different tuition rates for international students.    

In the presentation of the policies on employment, costs of education and 

scholarship and financial aid, the U.S. universities’ websites emphasize international 

students’ immigration status. The regulations and conditions presented focus on the 

maintenance of students’ visa category and the related U.S. immigration policies for 

international students. For example, the U.S. universities’ websites in this study highlight 

difficulties involved in receiving a work permit for off-campus employment, and that 

working on- or off-campus without DHS permission endangers immigration status. The 

U.S. universities present policies for the students as regulations monitored by USCIS and 

DHS. At the same time, the universities suggest that international students should follow 

the immigration rules and regulations regarding employment, cost of education, and 

dependents to maintain their immigration status, or in other words, to avoid status 

violation. The regulations and suggestions presented are justified by frequent reference to 

organizations, such as USCIS and DHS. Possibly for this reason, the universities’ 

websites do not provide hyperlinks to U.S. government organizations.  

The emphasis on international students’ status maintenance is the major 

difference in the focus of the presentation of the policies between the U.S. and Canadian 

universities. Notably, Canadian universities do not emphasize international students’ 
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immigration status in the presentation of the policies regarding socioeconomic issues. 

The universities’ websites include Canadian immigration’s provisions and conditions 

regarding socioeconomic issues, such as availability of jobs during and after studies, 

availability of scholarships and financial aid, costs of education, and dependent family 

members. The Canadian universities’ websites also mention opportunities for 

international students to work on- and off- campus, as well as post-degree employment. 

The websites refer to spouse’s eligibility for employment as a probable source of 

educational funding. Conditions and regulations for international students are not 

presented in regard to the importance of maintaining an immigration status of 

international students. There is an absence of the use of immigration terminologies in the 

presentation of the regulations and conditions for international students. Words like 

“violation of immigration status” or “deportation” are not used on the Canadian 

universities’ webpages in the presentation of the policies pertaining to international 

students. 
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CHAPTER VI 

SUMMARY AND CONCLUSION 

 Although it is be argued that U.S. immigration policies for international students 

are not as amicable and open as Canadian immigration policies, the U.S., nevertheless, is 

the most preferred higher education destination for international students. Canada lags 

behind other OECD nations as an educational destination for international students 

(OECD Report 2012). The two research questions for this thesis are: how U.S. and 

Canadian universities’ address policies on socioeconomic issues pertaining to 

international students and how the U.S. and Canadian universities are similar or different 

in their presentation of information on the policies? 

This chapter presents a summary of the findings regarding the information on the 

policies for international students on U.S. and Canadian universities’ websites. The 

summary is followed by a section that presents a discussion on the universities’ 

presentation of the policies in relation to the theory of migration with a major focus on 

the concept of intervening obstacles. This chapter concludes with sections on future 

research, implications, and limitations.  

CANADIAN AND U.S. UNIVERSITIES’ INFORMATION ON THE POLICIES 

 Five universities each from the U.S. and Canada that received the most 

international students in the academic year 2011-2012 were selected as a sample for this 

study. The policies presented on the U.S. and Canadian universities’ websites analyzed in 

this study is reflective of the regulations, restrictions and provisions of the respective 
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nations’ immigration policies for international students. The U.S. universities’ websites 

analyzed in this study present policies regarding scholarship, employment, dependents, 

and costs of education in regard to the legal importance of maintaining an immigration 

status in United States. The websites disseminate information on provisions, such as off- 

and on-campus employment and available scholarships for international students. The 

U.S. universities’ websites also include information related to international students’ 

dependents indicating that family members can be invited to the U.S. and the university 

will help in the preparation of the paperwork for a visa application. These provisions 

however, are not highlighted on the universities’ websites as an immigration facility for 

international students. The related provisions and conditions regarding international 

students’ employment and dependents are presented in regard to restrictive U.S. 

immigration policies that regulate and monitor international students in the United States.  

 According to Bhati and Anderson (2012), prospective international students 

consider the availability of employment and immigration opportunities after graduation 

as important pull factors in the selection of a host nation. The U.S. universities’ websites 

however, do not include any information on post-degree employment and immigration. 

Moreover, Qiang (2006) stated that policy formulation is an important strategy to attract 

international students. The policies regarding socioeconomic issues presented on the U.S. 

universities’ websites in this study do not look like a strategy formulated to attract 

international students. The presented policies disseminate strict U.S. immigration 

information for international students on the conditions and regulations with regard to 

lawful residency of international students in the United States. 
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 The Canadian universities’ websites analyzed in this study present Canadian 

immigration’s regulations and requirements as policies for international students related 

to their employment, scholarships, and the cost of education. The regulations and 

requirements for international students are not presented with regard to the students’ 

immigration status or immigration policy violations. The Canadian universities’ websites 

analyzed in this study do not mention the importance of immigration status maintenance 

as a justification for the presentation of the policies and regulations pertaining to 

international students. The universities’ websites do not use immigration terminology, 

such as “deport” and “violation,” among others to present the policies. The policy 

presentation on the Canadian universities’ websites is focused more on the conditions and 

eligibility criteria, rather than the restrictions and regulations, underscoring qualification 

for Canadian immigration provisions, such as off- and on-campus employment, 

scholarships and financial aid, and other related educational funds.  

INFORMATION ON POLICIES AND THE THEORY OF MIGRATION 

 This section presents a discussion regarding the information on policies for 

international students provided on the websites of U.S. and Canadian universities from 

the viewpoint of the theory of push and pull factors of migration. According to the theory 

of law of migration, unfavorable immigration policy is an intervening obstacle that 

impedes migration despite the existence of push and pulls factors in emigrating and 

migrating locales respectively (Speare 1971; Lee 1966).  Analysts opine that U.S. 

immigration policies for international students are not as open and flexible as are 

Canadian immigration policies (Gribble 2008; Entorf and Minoiu 2005). The findings 
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from this study suggest that the policies presented on U.S. universities’ websites are 

reflective of the restrictive and regulative U.S. immigration policies for international 

students pertaining to five socioeconomic issues
12

  considered important by international 

students in their selection of a host nation for higher education.  

Although debate continues on the factors which make immigration policies 

unfavorable (Rekai 2002), the immigration requirement of self-funding of an education is 

not a supportive policy towards those prospective international students who consider the 

cost of education an important pull factor in their selection of a host nation. Contrary to 

the prospective international students’ expectation of scholarship and financial aid (Bhati 

and Anderson 2012; Mazzarol and Soutar 2002), U.S. universities present the United 

States Citizenship and Immigration Service’s (USCIS) expectation on their websites that 

international students must self-fund their education costs. Also emphasized on the 

websites is that students must not rely on the part-time employment available on-campus 

and financial aid for the funding of their degree in United States. In other words, the 

policies presented on the U.S. universities’ websites analyzed in this study are not 

favorable towards prospective international students. Therefore, according to the theory 

of migration, the presentation of information on the policies for international students on 

the U.S. universities’ websites analyzed in this study can act as an intervening obstacle 

against the international students’ selection of an educational destination.  

                                                           
12

 Literature indicate that cost of education, scholarship and financial aid, employment 

during and after a degree, presence of family member in a host nation and probability for 

temporary/permanent migration are the factors prospective international students consider 

important in their selection of a host nation. 



103 
 

      The Canadian universities’ websites present policies on five socioeconomic 

issues pertaining to international students in regard to “relaxed Canadian immigration 

policies for international students” (Rekai 2002:2). The websites include information on 

Canadian immigration policies that explain how international students can qualify for on- 

and off-campus employment, scholarships and post-graduation employment among 

others. The policies presented on Canadian universities’ websites are favorable towards 

prospective international students who consider employment, the cost of education, and 

temporary or permanent immigration as important pull factors in the selection of an 

educational destination. Therefore, according to the theoretical concept of intervening 

obstacle, the presentation of the policies on the Canadian universities’ websites analyzed 

in this study can influence international students to select these universities for higher 

education. 

Intervening Obstacle and the Information on the Immigration Policies  

 This subsection presents a discussion on whether information provided on 

immigration policies on the U.S. and Canadian universities’ websites can be explained by 

the theoretical concept of “intervening obstacle” in migration. According to Lee (1966), 

intervening obstacles in migration are those factors that impede a possible migration 

despite the existence of push and pull factors in emigrating and immigrating locales 

respectively. Immigration policies are considered one of the intervening obstacles 

(Speare 1971). This section also highlights the necessary literature to support the 

presented arguments.  
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 The findings of this thesis indicate that the policies on socioeconomic issues that 

U.S. universities present is a representation of the restrictive U.S. immigration policies 

for international students on issues related to employment, the cost of education, and 

dependents. Consequently, the policies presented on the U.S. universities’ websites are 

restrictive and regulative towards international students and their socioeconomic 

activities in United States. Despite the presentation of the restrictions on employment, 

limitations on scholarships, dependents, and higher tuition rates on the universities’ 

websites analyzed in this study, international students have selected these U.S. 

universities for their higher education. This is contrary to Lee’s (1966) statement that 

unfavorable immigration policies can impede migration. The policies on the U.S. 

universities’ websites seem not to have deterred international students from selecting the 

sampled U.S. universities
13

 for their higher education.  

Future sociological research can explore other pull factors, besides the five 

socioeconomic factors, that international students consider important in their preference 

for United States as an educational destination. Similarly, international students may not 

rely on the universities’ websites to find information on all of the concerned issues. For 

information on employment and immigration after graduation, they may depend on other 

sources of information. Future sociological research from international students’ 

perspective can perhaps provide a better understanding of what really influences 

international students to select U.S. and its universities as their preferred destination.  

                                                           
13

 University of Southern California, University of Illinois, Columbia University, New 

York University and Purdue University 
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The policies presented on the Canadian universities’ websites seem favorable 

toward international students who consider the five socioeconomic pull factors important 

in their selection of a host nation. For instance, prospective international students who 

think that temporary or permanent migration is important in their selection of a host 

nation would find the policy information presented on the websites that international 

graduates can live and work in Canada for three years a favorable policy. Most 

international students in Canada have selected the five universities
14

 sampled for this 

study for their higher education. It seems the presentation of favorable policies has helped 

in the higher enrollment rates of international students at these universities.  

At this point of discussion, however, there are some relevant facts and figures that 

must be revisited and highlighted. If the focus is narrowed down to the number of 

international students at the five Canadian universities analyzed in this thesis; the number 

of international students studying in these universities is similar to the number of 

international students enrolled in the five U.S. universities that receive the most 

international students (See the Table in Chapter III).  At the same time, however, the 

United States has slightly more than 4,000 degree granting universities and colleges 

while Canada has a little over 90 universities and colleges. It is very likely that the 

number of international students in Canada have been concentrated to the five sampled 

Canadian universities for this thesis. Therefore, other factors, besides the presentation of 

the policies on the Canadian universities’ websites analyzed in this study may have 

                                                           
14

 University of Toronto, University of British Columbia, McGill University, Alberta 

University and University of Simon Fraser. 
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influenced international students’ selection of the five Canadian universities for their 

higher education.  

Conclusively, the U.S. universities analyzed in this study present the policies for 

international students in close resemblance to the regulative and restrictive U.S. 

immigration policies. Nevertheless, the presentation of these policies has not deterred 

international students from selecting these universities for their higher education. 

Conversely, the Canadian universities’ websites present the policies for international 

students that support international students’ expectations for employment and 

immigration. This presentation has perhaps helped in the higher enrollment rate of 

international students in these Canadian universities. 

This situation paves the way for more sociological curiosity regarding 

international students’ selection of a university and their migratory decisions for higher 

education. Do international students rely on the information available on the universities’ 

websites to select a host nation for higher education? As Grove (2011) suggested, 

international students perhaps select a university based on certain information provided 

on its website, but there might be other factors too that influence international students’ 

choice for a host nation. Furthermore, perhaps the selection of a host nation and selection 

of a university are two different decisions influenced by different factors. Or perhaps, for 

certain socioeconomic issues, such as the cost of education and scholarships, students 

rely on website information, whereas information on other related socioeconomic issues 

are derived from other sources.     
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IMPLICATIONS OF THE STUDY   

There is growing academic interest among the researchers on issues related to 

immigration for international students, pull and push factors facilitating international 

students’ migration, and immigration policies acting as intervening obstacles for 

migration. There is however, no research to my knowledge that describes the presentation 

of immigration policies which are considered an intervening obstacle to migration on 

U.S. and Canadian universities’ websites. Due to the methodological limitations of this 

thesis, no generalizations could be made regarding the presentation of the policies on the 

universities’ websites and international students migratory decisions. This thesis, 

nevertheless, enriches the literature on immigration policies and international students’ 

migratory decisions. The findings of the thesis indicate that the presentation of the 

policies on socioeconomic issues for international students on the universities’ websites 

may not influence the students’ selection of a host nation. The findings point towards 

other factors that need to be sociologically explored to understand the motivations behind 

international students’ selection of a host nation and a university. 

LIMITATIONS OF THE STUDY 

This thesis describes the presentation of immigration issues pertaining to 

international students on the universities’ websites. Due to the research methods, and the 

design and data used, this study does not establish any theoretical relationship between 

the information available on the websites and its effects on international students’ 

migratory decisions. Furthermore, the sample includes ten universities from the U.S. and 
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Canada that receive the most international students; therefore, researchers are cautioned 

regarding the findings due to the purposive sampling method used in this study.  

According to Lee and Tan (2004), international students from lower GNP 

countries migrate to higher GNP countries for higher education. The U.S. and Canadian 

universities’ websites in this study present a policy that the international students are 

expected to self-fund their degree. This study does not analyze data with regards to the 

nationality of those international students who are attending the universities analyzed in 

this study. An analysis of international students’ nationality enrolled in different U.S. and 

Canadian universities can provide a different theoretical link between the presentation of 

policies on the universities’ websites and the migration and enrollment patterns of 

international students in United States and Canada. 

FUTURE RESEARCH 

 The findings of this thesis cannot be generalized to the U.S. and Canadian 

universities’ presentation of the policies for international students on their websites. 

Future research with a heterogeneous sample size (e.g. smaller, inexpensive, or fewer 

international students receiving universities) can provide a broader understanding of the 

presentation of policies for international students on the universities’ websites, as well as 

whether the policies presentation can be explained by the theoretical concept of the 

intervening obstacle irrespective of the characteristics of a university.  
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Checklist for Canadian Immigration Policies for International Students 
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APPENDIX B 

Checklist for United States Immigration Policies for International Students 
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Spreadsheet for Canadian Universities 
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APPENDIX E 

Spreadsheet for Texas Woman's University and University of North Texas 
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