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CHAPTER I 

INTRODUCTION 

A Course of Study in Music Appreciation 

For Grades Four and Five 

Music is considered to play a vital role in the 

child's life. Through this media he receives enjoyment 

and values which he can use in his home, school, and 

community. A course in music appreciation should be offered 

in every school to every child. 

Traditionally, objectives were stated in terms of 

·what the teacher vrns trying to accomplish. This method proved 

to be of little or no value because objectives were stated 

"in language of te8.cher intention for the student". 1 

The former emphasis on singing and playing or the· 

memorization of facts as final goals no longer holds. Music 

skills are viewed as important activities used to demonstrate 

desirable musical values, attitudes, and appreciations. 2 

1william O. Hughes, "l)lanning Educative Experiences 
in J·unior High School General Music", i'Jusic Educators Journal, 
LII (January, 1966), 76. 

2Robert and Vernice Nye, Music in the Elementary 
School, (New Jersey: Prentice-Hall, Inc.), 1970, p. 18. 

1 
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Naturally, this has led to the out-dating of many existing 

curriculum guides and a need for new or revised publications 

to acconunodate the change in educational trends. 

The modern trend is to evaluate the success of learn

ing experiences in terms of children's behavior. The teacher 

must formulate a precise description of the outcomes to be 

produced, written in the terms of desired student behavior. 

The teacher must formulate behavioral objectives. 

91 A behavioral objective is a statement of what the 

student will be able to do at the end of instruction that 

he could not do at the beginning" •1 ~'he objectives used in 

this paper are student oriented. 

The problem of the thesis is to formulate a tentative 

course of study, stated in behavioral terms, for one semester 

in music appreciation for gre.des four and five. This study 

course in music appreciation is designed to increase the 

understanding and enjoyment of music. It is hoped that 

the guide can be used to improve the teaching of music 

appreciation and to aitl the teacher in the evaluation of 

the student's musical achievements in keeping with current 

educational trends. 

1navid D. Cram, "Let's Be Objective About Music", Music 
Educators ~2urnal, LVII (January, 1971), 50. 
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Materials for the thesis were selected from the Texas 

State adopted text, Exnloring MusicJ Book Four and Book Five, 1 

and were limited to only one phase of general music-

emphasizing listening--music appreciation. 

Chapter II consists of a brief history of music 

ap})reci.s.tion in the schools of the United States. This 

chapter starts with the beginning of music appreciation in 

the school and leads- to its present status. 

Chapter III, a suggested course of study, gives the 

general aims of music for grades Four and Five. On a whole, 

the guide is devoted to the teaching of four musical elements-

Melody, Rhythm, Harmony, and Form--through listening. 

Although each lesson is approached primarily as a listening 

experience, the student gains musicfl.l insights through other 

areas of general music--singing, playing of instruments, 

movine, cre~.ting, and reading--which are listed under the 

supp~ementary activities. 

An Appendix, an alphabetical listing of all the songs, 

and a Bibliography conclude the thesis. 

1Beth Landis and Eunice Boardman, Exp1oring Music, 
Books Four and Five, (New York: Holt, Rinehart and Co., 
1966). -



CRAFTER II 

A BRIEF HISTORY OF MUSIC APPRECIATION IN 

THE SCHOOLS 01? THE UNITED STATES 

Discovery and invention have liberated new forces 

which have brought about. or changed, in a brief span of 

years, the entire cultural aspects of people's lives. 
-

Because of the status of music education today, it is 

highly incredible that public schools at one time existed 

without music as part of its curriculum. Yet, the 

earliest schools in America had no music. 

From the review of the literature it is noted that 

during the first one hundred A.no fifty years America ex

isted as a nation without music or any other art as part 

of its curriculum. Basically, the curriculum was limited 

to reading, writing, and arithmet:Lc. There was not, at 
-

this point, a strong enough belief in the values of music 

to get such a program introduced into the schools. 

The present system of music education probably 

evolved from the institutions which the settlers of the 

thirteen original colonies set up. Since they were more 

or less isolated in a real sense, they were forced to 

establish their own patterns of music education. How

ever, they did bring with them to America certain notions 

4 



al.:,out musical training based upon the European system to 

which they were accustomed. Their ideas, together with 

those of the Indians and later influences from the Span

iards to the south, and the French to the north, helped 

tLem to devise some method of music education. 

It seems evident that the roots of public school 

music i.n this country v,ere found in the desire to improve 

the singing in church services. 1 The leaders of the early 

colonies did not favor music or anything else which con

tributed to the ~leasures of life. There was music in the 

church, however, but it was poor and crude singing. This 

led to the development of the singing schools, which 

flourished in the eighteenth century. 

The singing school was a choir school for both young 

2 people and older men and womenc These schools were set up 

5 

throughout the colonies in an attempt to improve the quality 

of singing. They first appeRred in New England in about 1720, 

and later brought to the colonies. 3 Brooks and Brown had 

this to say about the ~chool: 

It is true that educationally the 
singing school was a clumsy affair. The 

1 Marian Brooks and Harry A. Brown, Music Education in 
the Elementarv School, (Boston: American Book Co., 1-91~61,p. 7. 

2 Ibj_d., p. 7. 

3rbid., p. ?. 



teaching was poor and the whole effort was 
based on a very limited conception of music 
education. Nevertheless, the people who attended 
acquired some ability to read music and then 
became acquainted with a certain amount of 
choral nusic ••• 1 

JJecause it was one of" the early foundations of music ed-

ucation in this country, the singing school probably con

tributed a good deal to the music education of the people 

of that day. 

Among singing school ~asters were such great men as 

.E'rancis Hopkins~n, William Bil1ings and Lowell l\·Iason. 2 
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These men were concerned with developing ability to read and 

interpret music. Of the three men, Lowell Mason is perhaps 

the ereatest leader, for he has been called "the father of 

public sch o o 1 rms i c in America • " 3 

Mason came to Boston in the early 1800's to have charge 

of the music in three churches. There he did a great deal 

of work with children's music, and his children's choir 

attracted much attention. Later, music was being taught 

in the schools of Boston with the principal and individual 

teacher responsible. In 1838, the board of education of 

Boston established uublic school music as part of the school 
,la •• • 

curriculum under the direction of Mr. Mason. The action of 

l Ibid. , p. 7. 

2Charles Leonard and Robert VI. House, :B"'oundations ~nd 
Princi nles of i·/Iusic Education, (New York: rtcGraw-Hill Book 
Co., t959); p. 50. -

3Brooks and Brown, on. cit., p. 9. 



the board, called the Magna Carter of Music Education in 

America, marked the beginnings of music education in public 
1 schools in this country. The barrier of music to public 

schools had ended. Therefore, it may be said that: 

••• the singing schools, musical societies, 
choral and instrumental productions, and 
music conventions had not only been doing 
a job of music education but had convinced 
a number of people that m~sic was important 
in the school curriculum. 

Following the introduction of music into the school 

system of ~oston came a period of slow progress toward 

adopting music in schools throughout the country. Music 

7 

in the school was, to a great extent, in the developmental 

stage. The method of the singing school was employed in 

teaching music. Largely, it consisted of drilling on notes, 

learning to read music and singing songs in unison. 

In 1870 a public school music course was published 

which made possible for the first time organized, systematic 

graded work in music throughout the elementary schools in 

the country. Although elementary school teachers could teach 

music in their own classroom, they were poorly prepared and 

did not consider the teaching of music as part of their job. 

Therefore, special teachers of music continued to do the 

greater part of their teaching. 

1 Leonard and House, .2..£• .£._it., P• 50. 

2Brooks and Brown, .9.,n • .cJ. t., P • 7 • 
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Perhaps ·it was necessary for music education to pass 

through the earlier stagnant and stable phases in order to 

be productive in the twentieth century. According to Brooks 

and Brown, music passed through three phases up to the end 

of the nineteenth century: 

First, the idea was to teach children 
to sing as a formal exercise in connection with 
stereoty~ed material. Second, it was believed 
that all children must early gain power to read 
music in order to make available to them the 
treasures of music literature. Third, the child
study movement placed emphasis upon ability to 
appreciate and enjoy music as the great aim of 
music education.l 

Two of these three phases clearly show that one generation 

proved that all children could learn to sing and another 

that all could learn to read music. But it did not become 

apparent that both of these desirable abilities were but 

means or accompaniments of the real aim--a joy in music as 

music--or, a more fitting term, "appreciationu. 2 

Music appreciation may be defined simply as the en

joyment of music. Giddings goes a step further to say that 

"music appreciation is that pleasurable response which almost 

all people make to musical tones and to the melodic, harmonic, 

and rhythmic impressions that are conveyed by tones."3 

1 Brooks and Brown, on~ cit., p. 160. - -
2 Edward B. Birge, History o~ Public School Music in the 

United States, (Boston: Oliver Ditson Co., 1-928), p. lb~O-. · 

3Thaddeus P. Giddings, ~ic Annreciatj_on in the Class
room, (Boston: Ginn and Co,, 1925), p. 3. -



9 
Other writers tend to agree with his definition or have 

similar viewpoints. Leonhard states that appreciation in

c l udes "feeling responsiveness to all the expressive elements 

of music ••• To appreicate music is to perceive its embodied 

:me aning, to become immersed in the unfolding of the musical 

i dea ... ~ 

Perhaps one of the greatest inventions to enhance 

t he teaching of music appreciation was that of the phono

graph. It was in 1911 that the Victor Company organized their 

educational department and placed Frances E. Clark in charge 

of the work of making the phonograph a means of real ed-

t . 2 uca 1.on. This led to the development of records suitable 

for classroom use. Also music discrininative of mood, style 

and tone quality of voices and orchestral instruments be-

came available. In reality, the phonograph promoted the over

all aim of public school music--music appreciation. Samuel 

Brick states that: 

Never before has more excellent material 
been available for teaching listening experiences 
in music. The bombination of fidelity and realism 
in recording with the vast increase in scope of 
all tynes of music and media being recorded has 
~urnished us. vii t~ raw. mat3rial for potential use 
in a course in listening. 

1 Leonhard and House, £.E· cit., P• 114. 

2B· ·t 207 irge, 52,E. .91-_. , p. . • 

3samuel Brick, "Don't: How Not To Teach Music Listen
ing", Music Educators Journal, Vol. 54., No. 1, (1!1ebruary 19671), 
p. 54. 
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Throughout the twentieth century it can be seen that 

the music educator built his teaching procedure upon purely 

musical fvundations. As far back as 1916, some writers 

felt that: 

Although the beneficent influences of 
music study reach out in numberless directions, 
it is generally agreed that the primary aim of 
music instruction in the nublic schools should 
be the development of a l~sting love for the 
best in music, and an intelligent appreciation 
of it.1 

In other words the development of the aim of music in

struction should be centered around two aspects: first, 

the development of the love of music and second, of a dis

criminating taste as to what constitutes good music. 

Giddings does an excellent job of summing up the 

aim of music in the school: 

••• Thus, aside from the cultivation of a 
beautiful singing tonB, the aim of all 
music in the school may be summed up as 
follows: music reading is simply a means 
w1:3-icl;- permi ~s, a. wide :xperi~nce in !30~g: 
sing=b_M, whicn. 1s an incentive to musical 
growth and results in music appreciation, 
which is the open door to greater 
opportuJ1j_ttes in the world of music. 2 

He goes on to express that the pupil can get the best re

presentations of songs that will develop power and en

thusiasm in participation and enjoyment in listening. 

1Horatio Parker, Osbourne Mcconathy, Edward Birge, et. 
al., The I:.r:_~_~ressive Music Series, (New York: Silver Burdett 
and Co., 191 ) , p. 9. 

2Thaddeus Giddings, The Teacher's Book: Music Education 
Series, (Boston: Ginn and C~ 1925), p. 4-5. --
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Giddings and Foresman show similar viewpoints con

cerning the aim of public school music. Robert Foresman 

states that "one main purpose of school music teaching is 

the development of the ability to appreciate music."1 This 

ability shouJ.d not only influence the pupil's attitude to

ward his other school subjects, but also his adult culture 

in later life. 

The entire philosophy of music education rests, of 

course, on the philosophy of education in general, which was 

set up in 1918. The primary purpose of general education 

was stated, through an interpretation of the Seven Cardinal 

Principles, as improvement for living in the following areas: 

1. health 
2. citizenship 
3. ethical character 
4. worthy home membership 
5. command of the fundamental processes 
6. vocation 
7. worthy use of leisure. 2 

These seven principles outline and describe the functions of 

general education and have exerted a tremendous influence on 

education. 

In the 1930's the aim of public school music had not 

changed to a great extent. Damrosch states that: 

The aim of school music is appreciation 
rather than performance ••• The purpose of the 

.1Robert Foresman, Manual to Accompany 13ooks of Song~, 
(New York: American Book Co., 1927), p. 28_. -

2william Bruce, Princinles of Democratic Education, 
(New York: Prentice-Hall, 1939)~p. 254. -
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listening lesson is, then, to provide a richer 
music2.l experience that the pupil's own limited 
performing ability makes possible, and the specific 
aims of such lessons in the grades are as follows: 
(1) To provide a fine type of aesthetic enjoy-
ment. (2) To give practice in concentrated listen
ing to music ••• (3) To make the children acquainted 
with the great musical mrsterpieces. (4) To develop 
ideals of performance ••• 

The specific aims can be modified greatly through partici

pation, as the author explains. Thus, the child should be 

given the opportunity to participate, for appreciation 

comes th h t . . t. 2 ~roug par 1c1pa ion. 

Not only had there not been a significant change in 

music in the 1930's, but also in the 1940's. The schools 

still operated on the general aim, appreciation. Specifi

cally, Hartshorn includes the following: 

(1) 

(2) 

(3) 

(4) 

To increase the enjoyment of present 
~usical experience. 
To stimulate the desire for more and 
richer musical experiences. 
To foster a sensitivity to the beauty 
in music. 
To promote a freedom of response •• ) 

Although the general aim of music education is the 

same today as it was at the beginning of the twentieth cen

tury, new ways of expressing it have been devised. The aim 

1 Wal ter Damroch, George GartJ.an, and Karl W. Gehrkens, 
The New Universal School Music Series, (New York: Hinds, 
Hayd'e°iland Eldredge, Inc., 1934J, p. 32--33. 

2 Ibid., p. 32. 

3william Hartshorn and Helen Leavitt, Making Frie11d.§. 
Yl;i~JJ. tl1llii.c_: .Tb ... e.. l\1.(ill..t..QI., ( New York : Ginn and Comp any , 1940 ) , 
p. 3 • . 



of public school music is broken up into what is known as 

objectives. 
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An objective is an intent communicated by a statement 

describing a proposed change in a learner when he has success

fully completed a learning experience. 1 In other words, an 

objective is a measurable attribute of a pupil's successfu.1 

learning experience. 

According to Leonard and House:, objectives 

serve to provide criteria for evaluation 
of instruction, form the basis for planning 
educative experiences, control the daily 
adjustment of methods and materj_als, and 
assure positive relation of musical in
etructi~n to the broader aims of the 
school. 

Without objectives, it is impossible to evaluate a course or 

program efficiently. 

The objectives of music appreciation may be expressed 

as follows: 

(1) 

(2) 

(3) 

(4) 

m 

To deepen the emotions and to awaken a 
sense of beauty. 
To provide a means of recreation in future 
life. , 
To develop the sense of judgment and con
sciousness of what is goodo 
To develop the sense of hearinge 
To develop the voice. 
To develop motor

3
co-ordination and the 

sense of tim:i.ng. 

1Rooert Mager, Pre:earing Instructional ,9_J)jectives, 
(California: Fearon Publishers, 1962), p. 3. 

2Leonard and House, .£2• cit~, p._143. 

31,arks Grant, Music fo-:r El~~entar;y Teachers, 2nd ed., 
(New York: Appleton-Century-Crofts, Inc., 1960), p. 13. 
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It can be seen that these objectives were evolved from the 

Seven Cardinal Principles. They consist of musical attributes 

as well as nonmusical attributes which, like the Seven 

Cardinal Principles, are supposed to help the child in his 

future life. 

A recent trend is to state objectives in behavioral 

terms. 1 A behavioral objective refers to any visible activity 

displayed by the student. 2 That is, the objective should be 

student-oriented~ It provides a means of evaluating what 

a child will be able to do at the end of the lesson. Accord

ing to Hughes the precise language of the behavioral ob

jective: 

(1) 

(2) 
( 3) 

(4) 

clearly defines the kind of student for which 
it is specifically intended; 
seeks results that are observable; 
outlines instructional experiences for develop
ing these results; 
sets up criteria for evaluati3g the 
realization of the objective. 

There are long range goals set for music in the twelve 

years of general school experiences for the student. They 

are spoken of in turns of outcomes which are grouped under 

three areas--skills, understandings a.na attitudes. 

l Nye and Nye , 5) p • c it • , J) • 13 0 • 

2 Mager, .2.12. cit ., , p .. 2 • 

3 Hughes, on. cit., p. 76. 
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:F~rnest and Gary-· listed the outcomes in this manI1er: 

Skills 
1. He will have skill in listening to music. 
2. He will be able to sing. 
3. He will be able to express himself 

on a musical instrument. 
4. He will be able to interuret musical 

notation. ~ 

Understandings 
5. He will understand the importance 

of design in music. 
6. He will relate music to man's 

historical development. 
7. He will understand the relationship 

existing between music 8Jld other 
areas of human endeavor. 

8. He will understand the place of music 
in a contemporary society. 

Attitudes 
9. He will value music as a means of 

self-expression. 
10. He will desire to continue his 

musical experiences. 
11. He will difcriminate with respect 

to music" 

Today these outcomes may be looked upon as goals for music 

in general. 

In developing the skill in listening to music, the 

student must know what to listen for. Logan states that "A 

musical composition, as any work of art, cannot be understood 

or fully apprectated until its inner-form (plot) and overall 

structure are perceived and comprehended." 2 Therefore, the 

1Karl D. Ernest arid Charles Gary, Music In General 
Education, (Washington: Music Educators NE!,tionalConference, 
1 9 6 5 ) , p • Lt--8 • 

2 J 1 L "I . t . t Tltr • A D :i • FI 1- • t " osep 1 ogan, JlS ening o Music: emanciing a01 ~ , 

Music Journal, XXVII (January, 1969), 33, 



music listening program must be centered around the under

standing of the four elements of music--rhythm, melody, 

harmony, and form. All music classes should provide 

experiences in these four areas. Ernest and Gary-... state 

these experiences as follows: 

In order that the students may understand 
the importance of rhythm in music they should be 
provided with opportunities to: 

1. Experience the underlying pulsations 
in music. 

2. Demonstrate that they understand the 
relationship bet·ween duratj_on and pulse. 

3. Determine the basic metric pattern of 
music they hear, and u.r1derstand that 
most music when reduced to its basic 
meter will move in twos or threes. 

4. Observe the expressive use of accents 
in music. 

5. Experiment with periods of sound and 
silence to create satisfying patterns. 

6. Develop avrn.rene ss of rhythm in nature 
and in many artistic expressions of man. 

7. Observe the importance of the rhythmic 
principles of recurrence or alternation 
in the organizational structure of 
musical form. 

16 

8. Understand rhythm through bodily moveJ11ent. 
9. Develop an aw2.reness to and an understand

ing of the properties of rhythm as used 
in contemporary music. 

10. Experience ways in which composers 
increase rhythmic interest through 
variations such as changing durational 
patterns in augmentation and diminuation. 

11. Have experiences which will increase 1 
their ability to think rhythmically. 

1Ernest and Gary, -2.E· £it., p. 17-18. 



The experiences which the stud~nt will be provided 

with through melody may be summarized in the following 

manner: 

1. Develop an understanding of melody as a 
succession of musical tones ordered in time. 

2. Develop an understanding of tonal groupings. 

3. Use intervallic relationships as the precise 
means of measuring distances between the 
tones of a melody. 

4. Discover the role that pelody plays in the 
various forms of music. 

The studept cannot fully appreciate music unless he 

understands the role of harmony in music. The experiences 

provided through harmony may be summarized as follows: 

1. Produce harmony. 
2. Advance their understanding of the expressive 

qualities of consonance and dissonance • 

. 3. Develop an unc1erstandj_ng of the role of 
chords in establishing cadences and in 
modulation. 

4. Study musical scores which will relate 
visual svmbols to harmonic characteristics 
studied.~ 

The three elements--melody, rhythm, and harmony--

17 

may interrelate and interact in a single composition. Form, 

the fourth element, relates to the design of the composition 

as a whole. Ernest and Gary3 state that: 

1 Ibid., p. 23-2'+. 

2 Ibid., p. 29. 

3Ibid., p. 40. 



.. 

It follows that an understanding of form requires 
an understanding of each of the constituent 
elements that is interrelated. In this sense, an 
understandtng of form is the master key that 
unlocks the door to musical understanding. 

Therefore, experiences in form for the student may be 

summarized as follows: 

1. To develop an understanding of the distinction 
between form in music and forms of music 
through listening to much music and discussing 
it. 

18 

2. Recognize identical and contrastj_ng phrases in 
folk and art songs both by ear and by observation 
of the musical notation. 

3. Recognize tonal and rhythmic patterns repeated 
in identical or altered form by ear and by 
observation of the musical notation. 

4. Investieate the sourch of unity, ru1d contrast 
in a variety of musical compositions. 

5. Hear and understand the contrast between 
contrapuntal textures and homophonic 
structures.l 

Listening is a vital function in the study of music 

appreciation. If good listening habits aren't developad, 

the student will not appreciate ~usic. Copland states that, 

"You can't develop a better appreciation of music merely by 

reading a book about it. If you want to understand music 

better, you can do nothing more important than listen to it." 2 

A modern author expresses a similar viewpoint when he said: 

To hear music is not the process of settling 
back in an easy chair, closing your eyes and 

l Ibj_d ~ , p. 42. 

2Aaron Copland, What To Listen For In Music, (New 
York: McGraw-Hill .Book Compa11y, Inco, r§3gT,· p. 3. 



letting the music wash over us •.• Really to hear 
music requires a positive effort on the part of 
the listener to "get inside" the music--to come 
as. near as one's knowledge will allow to the 
emotional state of the comnoser when he wrote 
the music, and to have a strong p1rsonal 
response to this emotional state. 

19 

At the completion of a course in music listening the 

desired goal should be looked upon in terms of the student's 

understanding and enjoyment of music. Brick2 states that: 

The desired goal for a student completing 
a course in music listening is not so much what 
he has learned about music in a factual sense but 
the attitudes he has developed about music. 

Logan sums up the study- of music by stating: 

At its best listening to music is far more 
than a casual experience; it is a skill to be 
purposeful1y learned and practiced. For those 
who recognize it as such, it becomes a demanding 
yet infinitely pleasurable means of aesthetic 
fulfi1lment.3 

1Gardner Read, "To Hear--or Not To Hear", Music 
Journal, XXII (September, 1964), p. 50. 

2Brick, .2..E• cit., p. 54. 

3 Logan, .2.E• ci~., p. 33. 



CHAPTER III 

Course of Study 

From the review of the literature, the present-day 

goals of music ap~reciation may be stated in the following 

manner: 

In order that the students may realize the 

primary importance of music they will demonstrate 

their ability to understand melody, rhythm, form, and 

harmony in music. 

The student will show his understanding of 

melody moving by steps and skips. The student will 

show his understanding of scale melodies in major, 

minor, and pentatonic mode. 

The student will show his understanding of 

rhythm by determining the basic metric patterns of 

music, recogni~ing repetition of musical materials, 

recognizing sequencest becoming aware of contrasting 

musical m2terials, and recognizing variations in 

dynamics. 

The student wi11 show his understanding of form 

in music by recognizing the structure of two-part song 

form, three-part song form, rondo form, suite, and 

fugue. 

20 



The student will show his understanding of 

the relationship of multiple sotmds (harmony) by 

recognizing chants, rounds,.canons, and descants. 

21 

The student will demonstrate his ability ~o harmonize 

in thirds and sixths, and to sing two-part and three

part songs. 

In this chapter the guidelines for the music listen

ing lessons for the Fourth an.d Fifth Grades include behavioral 

objectives, materials, and presentation. 

Several Levels are listed under each concept. The 

Levels are not to be construed as daily lesson plans, nor 

are they to be taught one after another. The amount of time 

devoted to each Level will depend upon the individual student 

and the difficulty of the behavioral objective. Each element 

(melody, rhythm, har~ony, and form) is not to be taught 

sep&rately, but as a coordination of various Levels from each 

of the four major elements of music. 

Within each objective the desired student behavior 

is clearly defined in terms of observable results. Instruction

al experiences and a method of evaluation are outlined. 

Because the evaluations are stated in the Behavj_orB.] 

Objective, they are not restated in the procedure. Other 

evaluations, however, may be developed from the same 

objective, or substituted materials may be used to develop 

the given objective. 
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The guide contains a great ·deal of flexibility. A 

teacher may include such aspects of music as orchestration 

and characteristics of historical periods as they relate to 

music. Correlation of music with social studies, science, 

or other subjects in the curriculum may be employed in 

connection with the above concepts. 

This guide is not limitless in that other materials 

may be used to develop the specific concept. These materials 

are only suggestions and other material may be substituted 

if it is the desire of the teacher. 

The activities listed under the presentations ma:r 

be repeated several times during a single lesson as a re- -

enforcement activity. 

Supplementary activities for singing, playi.ng instru

ments, moving (rhythm), creating, and reading are proposed. 

The m1ifying f2,ctor of the courses is through the listening 

experiences. 

Materials for each presentation are drawn from the 

Texas State adopted text, _!!~xploring music, Book Four and 

· Book Five. 
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A Course of Study in Music Appreciation 

Fourth Grade 
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2. Skips 26 

3. Scale and Chord-line Movement 27 
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13. Like Phrases 37 
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20. Suite 44 
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22. Rounds 46 

23. Canons 47 

24. Descants 48 

25. Harmonizing in Thirds 49 



PART A 

Concept: Tonal Patterns 

Level 1: Steps 

I. Behavioral Objective 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of melody 

moving by steps 

25 

and -demonstrate a reasonable degree of competency 

by moving his arms in the direction of the 

melody with a step-wise motion. 

Pre-concept: To understand high and low 

II. Materials 

A. Text: Exnloring Music, Book 4 

B. Recording: Record 4 Side B Band 3 

c. Recorder, song flute, or tambourine 

III. Presentation 

A. Listening Experience 

"Troubadour Song", p. 93 

B. Supplementary Activities 

1. Singing: "Troubadour Song", p. 93 

2. Playing: Play the recorder, song flute, or 
tambourine as an accompaniment. 

3. Moving: Move the arms in the direction of the 
melody,. 

4. Creating: Compose a Htroubadour song". 
Dramatize your song. 

5. Reading: Sing the song using syllables, then 
words. 



Concept: Tonal Patterns 

Level 2: Skips 

I. Behavioral Objective 

26 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of melody 

moving by skips 

and demonstrate a reasonable degree of 

competency by showing intervals 

with large arm movements. 

Pre-concept: To understand melody moving by steps 

II. Materials 

A.· Text: Exnloring Music, Book 4 

B. Recording: Record 2 Side B Band 5 

C. Autohar1) 

III. Presentation 

A. Listening Experience 

"Swiss Rou_n.de lay", p. 50 
-

B. Supplementary Activities 

1. 

2. Playing: 

3. :Moving: 

4. Creating: 

" Sw is s Round e 1 a.y " , p • 5 0 

Play the autoharp accompaniment for 
the song. 

5. Reading: Scan the melody, noting that it 
moves primarily by skips, 



Concept: Tonal Patterns 

Level 3: Scale and Chord-line Movement 

I. Behavioral Objective 

27 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of melodic 

patterns based on scale and chord

line movements 

and demonstrate a reasonable degree of 

competency by singing the melodic 

patterns using numbers, words, and 

"loo 0
• 

Pre-concept: To understand skips and steps 

II. Materials 

A. Text: Exnloring Music, Book 4 

B. Recording: Record 3 Side B Band 1 

C. Piano, bells, and autoharp 

III. Presentation 

A. Listening Experience 

"As the Sun Goes Down", .. P. 6 6 

B. Supplementary Activities 

1. Singing: '' As the Sun Goes ])o,.~,n", p. 66 

2. Playing: Establish the key of C by playing 
1-3-5-8-5-3-1 on the bells. 

3. Moving: Tap the beat lightl.y on desk. 

4. Creating: Play 9.n autohg.rp accompaniment. 

5. Reading: Sing the meloay using numbers, words, 
and "1 o o " o 
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Concept: Tonal Patterns 

L 1 4 11". S 1 eve : .. .La.•J or ca es 

I. Behavioral Objective 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of major 

scales 

and demonstrate a reasonable degree of 

competency by playing the G Major Scale on 

piano and bells. 

Pre-concept: To understand skips and steps 

II. Materials 

A. Text: Exploring Music, Book 4 

B. Recording: Record 1 Side A Band 3 

C. Piano and bells 

III. Presentation 

A. Listening Experience 

"The Railroad Corral", p" 4 

B. Supplementary Activities 

l. Singing: "The Railroad Corral", p. 4 

2. Playing: Play the G Major scale on piano and 
bells. 

3. Moving: 

4. Creating: Create an accompaniment on bells. 

5. Reading: Sing the melody using syllables, 
then words. 



Concept: Tonal Patterns 

Level 5: Minor Scales 

I. Behavioral Objective 

29 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of minor 

scales 

and demonstrate a reasonable degree of 

competency by making written 

responses to melodies played in 

major and melodies played in minor. 

Pre-concept: To understand structure of major scales 

I I • Ivia t er i al s 

A. Text: Exploring Music, Book 4 

B. Recording: Record 1 Side A Band 2 

c. Autoharp and bells 

III. Presentation 

A. Listening E~perience 

"The Shanty Boys in the Pine", p. 3 

B. Supplementary Activities 

1. Singing: "The Shanty Boys in the I>ine", p. 3 

2. Playing: Play the autoharp 1r.ri th two strokes 
to the measure. 

3. Moving: Choose several kinds of movements to 
use in dramatization in imitating the 
work of "choppers",- "sawyers", 
"skidders", etc. 

Lt-. Creating: 

5. Reading: 



Concept:· Tonal Patterns 

Level 6: Pentatonic Scales 

I. Behavioral Objective 

30 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of penta

tonic scales 

and demonstrate a reasonable degree of 

competency by playing them on 

bells and/or piano. 

Pre-concept: To understand structure of major and minor 
scales 

II. Materials 

A. Text: Explorin~ Music, Book L~ 

B. Recording: Record 6 Side A Band 7 

c. Bells and piano 

III. Presentation 

A. Listening Experience 

"Jasmine Bloss oms", p. ll~5 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3; Ivioving: 

Lf-. Creating: 

Sing the ~entatonic scale starting on F. 

Play the pentatonic scale starting on 
F• on bells and/or piano. 

5. Reading: Read the melody at sight, singing 
first with "loo" then with words. 



PART B 

Concept: Rhythm 

Level 7: Meter 

I. Behavioral Objective 

31 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of 2/4 meter 

and demonstrate a reasonable degree of com-

petency by clapping the beat, the 

accent, and the rhythm of the melody. 

Pre -concept: To understand simple note values 

II. fvTat·erials 

A. Text: Exnloring Music, Book 4 

B. Recording: Record 2 Side A Band 2 

C. Piano and drum 

III. Presentation 

A. Listening Experience 

"Donkey Riding", p. 3 6 

B. Supplementary Activities 

1. Singing: "Donkey Riding", p. 36 

2. Playing: Tap the beat; tap the accent; tap 
the rhythm of the melody. 

3. Moving: 

4. Creating: Clap the rhythm pattern while another 
student plays the· beat on a drum. 

5. Reading: Read the melody ·ush1g "loo", then words. 



Concept: Rhythm 

Level 8: Triplets in 2/4 Meter 

I. Behavioral Objective 

32 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of triplets 

in 2/'+ meter 

and demonstrate a reasonable degree of 

competency by clapping the triplets 

to one beat. 

Pre-concept: To understand 2/4 meter 

II. Materials 

A. Text: Exnl orinfs. Music, Book lt-

B. Recording: Record 2 Side A Band 5 

C, Autoharp 

III. . Presentation 

A. Listenj_ng Experience 

"Sponge Fishing", p. 39 

B. Supplementary Activities 

1. Sineing: "Sponge Fj_shing", p. 39 

2. Playing: -Play the autoharp accompaniment. 

3. Moving: Clap two, then three eighth notes to 
a beat. 

4. Creating: 

5. Reading: 



Concept: Rhythm 

Level 9: 3/4 Meter 

.I. Behavioral Objective 

33 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understRnding of a song 

moving in threes 

and demonstrate a reasonable degree of 

competency by clapping on the strong 

beat of each measure. 

Pre-concept: To understand 2/4 meter 

II. Materials 

A. Text: Exnloring Music, Book 4 

B. Recording: Recbrd 4 Band B Side 8 

C. Bells and piano 

III. Presentation 

A. Listening Experience 

•tThe Young Voyageur", p. 100 

B. Supplementary Activities 

1. Singing: "The Young Voyageur", p. 100 

2. Playing: Play the descant on bells. 

3. Moving: CJ.ap on the strong beat of each 
measure. 

4. Creating: 

5. Reading: Sing the melo~y using syllables, then· 
words. 



Concept: Rhythm 

Level 10: 4/4 Meter 

I. Behavioral Objective 

34 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of 4/4 Meter 

and demonstrate a reasonable degree of 

competency by clapping the 

rhythm of the melody. 

Pre-concept: To understand 3/4 meter 

II. Materials 

A. Text: Exnloring ~usic, Book 4 

B. Recording: Record 7 Side A Band 3 

C. Piano and percuesion instruments 

III. Presentation 

A. Listening Experience 

"The Upw2.rd Trail 11 , p. 16 5 

B. Supplementary Activities 

1. 

2. 

3. 

4. 

5. 

Singing: 

Jllaying: 

Moving: 

Creating: 

Reading: 

"The Upward Trail", p. 165 

Tap the rhythm of the melody. 

Create a rhythmic canon on percussion 
instruments. 

Sing the song vd.th "loo", then sing 
it using words. 



Concept: Rhythm 

Level 11: 6/8 Meter 

I. Behavioral Objective 

35 

The fourth grade general music student through 

singing and listen~ng to a chosen work 

should show his understanding of 6/8 meter 

and demonstrate a reasonable degree of 

competency by tapping the rhythm 

of the melody. 

Pre-concept: To understand 4/4 meter 

II. Materials 

A. Text: Exploring Music, Book 4 

B. Recording: Record 2 Side A Band 3 

C. Piano and autoh2rp 

III. Presentation 

A. Listening Experience 

"De bezem", p. 37 

B. Supr,lementar~ Activities 

1 S l. n a- 1· ng · "D_1 e b P. r?, em- " , ~-·" • 3 7 • _J..b • - .o . ~ 

2. Flaying: Accompany the song on the autoharp. 

3. Moving: Tap the rhythm of the melody. 

4. Creating: 

5. Reading: Sing the song with numbers, then 
with words. 



Concept: Rhythm 

Level 12: Tempo 

·I. Behavioral Objective 

36 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his sensitivity to variations 

in tempo 

and demonstrate a reasonable degree of 

competency by singing with 

appropriate tempo. 

Pre-concept: To understand the concept of fast and slow 

II. l!Ta terials 

A. Text: Expl or:LnP; rV:us i..£, Book 4 

B. Recording: Record 2 Side E Band 4 

C. Piano 

III. Presentation 

A. Listening Experience 

11 St O d O 1 a p Uill pa 11 
, p • L~ 8 

B. Supplementary Activities 

1. Singj_ng: 

2. Flayi.ng: 

3. Moving: 

4. Creating: 

5. Reading: 

" St O d O 1 a Tum pa" 9 p • li-8 

Learn the dance suggested in the text, 
page 48. 

Observe the two meter signatures, 
4/4 and 2/1+. 



PART C 

Concept: Form 

Level 13: Like Phrases 

I. Behavioral Objective 

37 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of like 

phrases 

and demonstrate a reasonable degree of 

comp e ten c y by vv r j_ t in g "L " for 1 ik e 

and 11 U" for unlj_ke phrases that he 

hears being played. 

Pre-concept: To understand melodic contour 

II. Materials 

A. Text: Exploring Music, Book 4 

B. Recording: Record 1 Side A Band 7 

C. Piano 

III. Presentation 

A. Listening Experience 

"We Sing of Golden Mornings !r, p, 14 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3. Moving: 

4. Creating: 

"We Sing of Golden Nornings", p. 14 

Clap the rhythm patterns in the 
song. 

5. Reading: Sing the song vlith numbers·, "loo", 
then words. 



Concept: Form 

Level 14: Sequence 

·I. Behavioral Objective 

38 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of sequence 

and demonstrate a reasonable degree of 

competency by pointing out the 

sequence in the song. 

Pre-concept: To under8tand like phrases 

II. Materials 

AT t ~:, J. u. B k4 • ex: ~xp.oring music, oo 

B. Recording: Record 1 Side B Band 7 

C. Piano and autoharp 

III. Presentation 

A. Listening Experience 

"The Happy Pl mvman" , p. 3 2 . 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3. Moving: 

4. Creating: 

5. Reading: 

"The H2!)!)Y I)lowman", p. 32 

I'lay the autoharp accompaniment. 

Examine each phrase to deter~ine 
each sequence is fouDd• 



Concept: Form 

Level 15: Dynamics 

I. Behavioral ObjectiYe 

39 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his sensitivity to variations 

in dynamics 

and demonstrate a reasonable degree of 

competency by singing with appropriate 

marks of expression. 

Pre-concept: To understand sim1)le notation 

II. Materials 

A. Text: Exnlorin~ 1~usl~, Book 4 

B. Recording: Record 3 Side B Band 5 

C. Piano 

III. Presentation 

A. Listening Experience 

"Mister Uri an" , p • 7 4 

B. Supplementary Activities 

1. S:i.nging: "Mister Uri.an.", p. 74 

2. Playing: 

3. Movi~1g: Clap the r11ythm patterns. 

4. Creating: 

5. Reading: Chant the words in r~ythm, noting 
the alternating even and uneven 
rhythms. 



Concept: Form 

Level 16: AB Form 

I. Behavioral Objective 

40 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of AB form 

and demonstrate a reasonable degree of 

competency by swaying backward and 

forward when the A section of the 

song is heard and left to right 

when the B section is heard. 

Pre-concept: To understRnd seq_uence, like and unlike 
phrases 

II. Materials 

A. Text: Explo~~£:8 I,~usj_c, :Sook 4 

B. Recording: Record 1 Side B B2nd 5 

c. Piano 

III. Presentation 

A. Listening Experience 

"L ul 1 a by " , p • 2 6 

B. Supplementary Activities 

1. 

2. 

~. 

Singing: 

Playing: 

Moving: 

" L ul 1 ab y " , p • ~ 6 

Sway backward and forward for the A 
section and left to right for the B 
section. 

4. Reading: Chant the words in correct rhythm. 



Concept: Form 

Level 17: ABA Form 

I. Behavioral Objective 

41 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of ABA form 

and demonstrate a reasonable degree of 

competency by raising his hand at 

the end of each phrase. 

Pre-concept: To understand AB form 

II. Materials 

A. Text: Exnloring Music, Book 4 

B. RecoTding: Record 5 Side A B~nd 6 

c. Drum 

III. Presentation 

A. Listening Experience 

"Dakota Hvmn", p. 110 .., -
B. Supplementary Activities 

1. Sing:Lng: "Dakota Hymn", p. 110 

2. Playing: Accompany the song by playing the drum 
with a soft mallet. 

3. Ivioving: 

4. Creating: 

5, Reading: Sing the melody ustng ·"loo", then 
use words. 



Concept: Form 

Level 18: Creating Form 

I. Behavioral Objective 

The fourth grade general music student through 

singing and listening to chosen works 

should show his understanding of AB and 

ABA form 

and demonstrate a reasonable degree of 

competency by creating melodies 

and/or dance patterns. 

Pre-concept: To understand AB and ABA form 

II. Materials 

A. Text: Exnloring Music, Book 4 

B. Recordings: Record 1 Side B Band 5 

Record 5 Side A Band 6 

III. Presentation 

A. Listening Experience 

" L ul 1 ab y " , p • 2 6 

"Dakota Hymn" , p • 11 0 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3. Moving: 

4. Creating: 

5. Reading: 

Create a dance pattern using AB or 
ABA form, or a simple melody using 
AB and ABA form. 



Concept: Form 

Level 19: Rondo 

I. Behavioral Objective 

43 

The fourth grade general music student through 

listening to a chosen work 

should show his understanding of rondo 

and demonstrate a reasonable degree of 

competency by writing the design 

of the composition heard. 

Pre-concept: To understanfl AB and AEA form 

II. Materials 

A. Text: ExDloring Musj.c, Book 4 

B. Recording: Record 8 Side B Band 2 

III. Presentation 

A. Listening Experience 

"Hary Janos Suite", p. 40 

B. Supplementary Activities 

1. Singing:.. 

2. Playing: 

3. Moving: 

4. Creating: 

5. Reading: 

Stand in a circle representing the 
face of a clock and do various dance 
steps and "tricks" in place. 



Concept: Form 

Level 20: Suite 

I. Behavioral Objec.tive 

44 

The fourth grade general music student through 

listening to a chosen work 

should show his understanding of a suite 

and demonstrate a reasonable degree of 

competency by creating dances to 

fit each movemento 

Pre-concept: To understand rondo 

II. Materj_als 

A. Text: Exnloring Music, Book 4 

B. Recording: Record 8 Side A Band:1 1 

III. Presentation 

A. Listening Experience 

"Suite No • 3 in D Major" , p. 8 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3. Moving: Dance to the rhythm of the movements 
expressing what is being heard in the 
music. 

4. Creating: Half the class create a dance for 
the A section of the 11 Gavotte" and 
the other half for the B section. 

5. Reading: 



PART D 

Concept: Harmony 

Level 21: Chants 

I. Behavioral Objective 

4-5 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of chants 

and demonstrate a reasonable degree of 

competency by independently singing 

a chant to a given melody. 

Pre-concept: To understand a simple melody 

II. Materials 

A. Text: Exnloring Music, Book 4-

B. Recording: Record 5 Side B Band 5 

C. Autoharp 

III. Presentation 

A. Listening Experience 

"Zurn Gali Ga). i", p. 129 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3. J-1Ioving: 

4. Creating: 

"Zum Gali Gali", p. 129 

Clap the beat of the chant while 
singing it# 

One group sings the melody \~lhile the 
other grou3_1 sings the chant. 

5. Readir.g: Sing the chant using a neutral 
syllable. 



Concept: Harmony 

Level 22: Rounds 

I. Behavioral Objective 

46 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of rounds 

and demonstrate a reasonable degree of 

competency by singing a round. 

Pre-concept: To understand che.nts 

II. Materials 

A. Text: Exn1oring I\·11:J:..sl..£, Book 4 

B. Recording: Re6ord 5 Side A Band 3 

C. Autoharp 

III. Presentation 

A. Listening Experience 

ttLovely Evening", p. 105 

B. Supplementary Activities 

1. Sj_nging: "Lovely Evening'', p. 105 

2. Pl2.ying: 

3e Moving: Clap the rhythm of the beat. 

4. Creating: 

5. Reading: Sing the song using syllables, then 
v-.,rord s. 



Concept: Harmony 

Level 23: Canons 

I. Behavioral Objective 

47 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his understanding of a canon 

and demonstrate a reasonable degree of 

competency by singing the melody 

as well as the imitation. 

Pre-concept: To understand rounds 

II. !viaterials 

A. Text: Ex~loring Mus~£, Book 4 

B. Recording: Record 4 Side B Band 4 

C. I1ercussion instrun~ents such as bells and drum 

III. Presentation 

A. Listening Experience 

n Fo1 J on7 T1•1e II p a 6 
..,._ 4,;,.. ';Y • • 9 -' • _,I 

B. Supplementary Activities 

1. Singing: "Fol1ow J.'Ie"' p. 96 

2e Playing: PlaJ the drum and bel1s in a rhythm 
canon 

3. 'Tl;r • n10ving: Clap the rhythm of the melody against 
the steady beat. 

4. Creating: Create a rhythm canon using per-
cussion instruments. 

t:: Reading: Chant the v.rord s in rhythm. .,, . 



Concept: Harmony 

Level 24: Descants 

I. Behavioral Objective 

48 

The fourth grade general music student through 

singing and listening to 2. chosen work 

should shmv his understanding of descants 

and demonstrate a reasonable degree of 

competency by playing the descant 

on bells. 

Pre-concept: To understand melody 

II. Niaterials 

A T t E J . 'I\,,. • B k L • ex : xn . or1ng i.msic t oo _ +-

B. Recording: Record l Side B Band 2 

c. Bells and piano 

III. Presentation 

A. Listening Exnerience 

"A la nanita nan.a", p. 16 

B. Supplementary Activities 

1. Singing: "A la nanita nana", p. 16 

2. Playing: Play the descant on bells. 

3. Moving: 

4. Creating: 

5. Reading: Re8.d the melody using numbers, then 
words. 



Concept: Harmony 

Level 25: Harmonizing in Thirds 

I. Behavioral Ob.jective 

49 

The fourth grade general music student through 

singing and listening to a chosen work 

should show his 1.mderstandi.ng of harmonizing 

in thirds 

and demonstrate a reasonable degree of 

competency by harmonizing a melody. 

Pre-concept: To lmdersta.nd descants 

II. MRterials 

A. Text: Exuloring Music, Book 4 

Be Recording: Record 7 Side A Band 6 

C. Claves, maracas, conga drum, and autoharp 

D. Piano 

III. Presentation 

A. Listening Experience 

"San Sereni", p. 178 

B. Surplementary Activities 

1. Singing: "San Sereni", p. 178 

2. Playing: Play the percussion accompaniment 
suggested in the book. 

3. Moving: 

4. Creating: 

5. Reading: Sing the song in parts, first on 
"loo", then with words. 
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PART A 

Concept: Tonal Patterns 

Level 1: Steps 

I. Behavioral Objective 

51 

The fifth grade general music student through 

singing and listening to a chosen work 

should show his understanding of melody 

moving by steps 

and demonstrate a reasonable degree of 

competency by writing a simple 

melody moving primRrily by steps. 

Pre-concept: To u.nderste.nd high and low 

II. Materials 

A. Text: gploring Music, Book 5 

B. Recording: Record 1 Side A Band 7 

c. Piano 

III. Presentation 

A. Listening Experience 

nGive Me Your Tired, Your Poor", P~ 13 

B. Supplementary Activities 

1. Singing: "Give r,·Ie your Tired, Your Poor", 13 

2. Flaying: Tap the rhythm of the melody. 

3. Moving: Perform the rhythm as a "clapping 
round". 

4. Creating: Create a melody moving by steps. 

5. Reading: Rtad the ascending scale from G to 
E J.n the song. 



Concept: Tonal Patterns 

Level 2: Skips 

I. Behavioral Objective 

52 

The fifth grade general music student through 

singing and listening to a chosen work 

should show his vnderstandj_ng of melody 

moving by skips 

and demonstrate a reasonable degree of 

competency by creating a simple 

melody moving primarily by skips. 

Pre-concept: To understand steps 

II. Materials 

A. Text: Exnlori12,g_ Music, Book 5 

B. Recording: Reco:rd 1 Side B Band 1 

C. Bells 

III. Presentation 

A. Listening Experience 
-"Ifca's CRstle,". p. 18 

B. Suppl~mentary Activities 

1. Singing: "Ifca's Castle", p. 18 

~- Playing: Play the chant on bells 

3. Moving: Clap the rhythm in the form of a rovnd. 

4. Creating: Crsate a melody moving by skips. 

5. Reading: 



Concept: Tonal Patterns 

Level 3: Major Scales 

I. Behavioral Objective 

The fifth grade general music student through 

playing and listening to a chosen work 

should show his understanding of major 

scales 
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and demonstrate a reasonable degree of 

competency by writing the F major 

scale. 

Pre--concept: To understand skips and steps 

II. Materials 

A. Text: Exploring ilu.~_iC?J_ Book 5 

B. Recording: Record 6 Side A Band 6 

C. .Bells 

III. Presentation 

A. Listening Experience 

11 01d Farmer John", p .. 161 

B. SuppJ.ementary Activities 

1. Singing: "Old :Parmer c.Tohn", p. 161 

2. Playing: Play the melody on bells. 

3. Moving: 

4. Creating: 

5. Read :Lne: Chant the v-rord s in rhythm. 



Concept: Tonal Patterns 

Level 4:· Minor Scales 

~. Behavioral Objective 

The fifth grade music student through 

singing and listening to a chosen work 

should show his tmderstanding of minor 

scales 
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and demonstrate a reasonable degree of 

competency oy playing the d minor 

scale on bells and/or piano. 

Pre-concept: To understand major scales 

II. Materials 

A. · Text: Exnlori.ng Music, Book 5 _,_~-- __ , __ 
B. Recording: Record 1 Side B Band 5 

C. J3ells 

III. Presentation 

A. Listening Experience 

"Shalom, Chaverim", p. 23. 

B. Supplementary Activities 

1. Singine;: "Shalom, Chaverim 11
, p. 

2. Flaying: Play the d minor scale 

3. Moving: 

4. Creating: 

23 

on bells 

5. Heading: Sing the song with numbers, then 
words. 

with 



Concept: Tonal Patterns 

Level 5: Pentatonic Scales 

I. ·Behavioral Objective 
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The fifth grade general music student through 

singing and listening to a chosen work 

should show his understanding of penta

tonic scales 

and demonstrate a reasonable degree of 

competency by playing a pentatonic 

scale based on Eb. 

Pre-concept: To understand major and minor scales 

II. I1,fateri2Js 

A T t 1..~ 1 . "'.,. · . B k 5 • .-ex : _:_. XD oring .J i~S l c, oo 

B. Recording: Record 3 Side B Band 4 

c. Bells, claves, and rhythm sticks 

III. Presentation 

A. Listening Experience 

" s O u.rw O O d MO un ta in II ' p • 71 

B. Supplementary Activities 

1 Sl'nrri'ng· "SOUY'WOOd 'r.'Tountcqinfl, :'• 71 
• - C:) ' :, • - -~ J., :.-' 

2. Playing: Play the pentatonic scale on bells. 

3. Moving: Tap each rhythmic motive. 

4. Creating: Improvise different rhythmic 
accompaniments. 

5. Reading: Chant the words in rhythm. 



PART B 

Concept: Rhythm . 

Level 6: Meter 

I. Behavioral Objective 

The fifth grade general music student through 

singing and listening to a chosen work 

should show his understanding of meter 

changing from 2/4 to 4/4 
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and demonstrate a reasonable degree of 

competency by clapping the patterns 

of the rhythm. 

Pre-concept: To lmderstand 2/4 and 4/4 meter 

II. Materials 

A. Text: Exploring £1U~ic, Book 5 

B. Recording: Record 5 Side B Band 6 

C. Autoharp and piano 

III. Presentation 

A. Listening Experience 

"}?retty Pena", p. lln 

B. Supplementary Activities 

1. Singing: "Pretty Penau, p. 147 

2. Playing: Play the chording of autoharp. 

3. Moving: Clap the rhythm of the melody. 

14-. Creatj_ng: 

5. Reading: Sing the song with "1oo", then,Nith 
words. 



Concept: Rhythm 

Level 7: Syncopation 

I. Behavioral Ob.jective 
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The fifth grade general music student through 

singing and listening to a chosen work 

should show his recognition of syncopated 

beats 

and demonstrate a reasonable degree of 

competency by clapping the synco

pated rhythm in time. 

Pre-concept: To understand meter 

II. Materj_als 

A. Text: Exnlorin~ Music, Book 5 

B. Recording: Record 4 Side A Band 3 

C. Rhythm sticks and piano 

III. Presentation 

A. Listening Experience 

"Somebody's _Knockin' At Your Door", p. 84 

B. Sup9lementary Activities 

1. Singing: "Somebody~s Knockin' At Your Door", 
p • 8L~ 

2. Playing: Accompany with rhythm sticks. 

3. Moving: Clap the syncopated rhythms. 

4. Crea.ting: 

5. Rea.ding: Chant the melody in rhythm. 



Concept: Rhythm 

Level 8: Tempo 

I. Behavioral Objective 

The fifth grade music student through 

singing and listening to a chosen work 

should show his sensitivity to musical 

expressiveness 
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an~ de~onstrate a reasonable degree of 

competency by independently sing

ing with appropriate tempos. 

Pre-concept: To understand meter 

II. Materials 

A. Text: Exploring r\'Tus ic, Book 5 

B • Rec or d i ng : Rec or d L~ Sid e J3 Ba..\'} d 3 

C. Piano 

III. Presentation 

A. Listening Experience 

"The bugle S-ong," p. 100 

B. Supplementary Actj_vities 

1. Singing: "The Bugle Song", p(I 100 

2. Playing: Tap the rhythmic pattern. 

3. Moving: 

lJ... Creating: 

5. Reading: Sing the melody with.numbers, then 
words. 



PART C 

Concept: Form 

Level 9: Like Phrases 

I. Behavioral Objective 

The fifth grade general music student through 

singing and listening to a chosen work 

shou1d identify like phrases 
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and demonstrate with a reasonable deeree 

of competency by writing "L" for 

like phrases and "U" for unlike 

phrases. 

Pre-concept: To understand melodic contour 

II. · I,Iaterj_als 

A. Text: Exploring Music, Book 5 ~---..._.. .... ---
B. Recording: Record 4 Side A Band 4 

III. Presentation 

A~ Listening Experience 

"Two Vlings rr ,- p. 86 . 

B. Supplementary Activities 

1 • Singing : " Two W in gs 11 
, p • 8 6 

2. Playing: 

3. Moving: Clap the rhythm of the higher melody 
of the refrain against the lower part. 

4. Cre2.ting: 

5. Reading: Chant the words in the verse •. 



Concept: Form 

Level 10: Sequence 

I. Behavioral Objective 
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The fifth grade general music student through 

singing and listening to a chosen work 

should demonstrate his understanding of 

sequence 

and demonstrate a reasonable degree of 

competency by creating a song with 

melodic sequence. 

Pre-concept: To understand like and unlike phrases 

II. 1/Iateria1s 

A. Text: Ex2loring Viusj_c, Book 5 

B. Recording: Record 1 Side B Band 3 

III. Presentation 

A. Listening Experience 

"Himmel und Erde", p. 22 

B. Supplementary Activities 

1. Singi.ng: "Himmel und Erde", p. 22 

2. Playing: 

3, ~oving: Clap the rhythm of the melody. 

4. Creating: Create a melody demonstrating 
melodic sequence~ 

5* Reading: Sing the song·as a round. 



Concept: Form 

Level 11: Dynamics 

I. Behavioral Objective 

The. fifth gre.de general music student through 

singing and listening to a chosen work 

should reveal sensitivity to musical 

expressiveness 

and demonstrate a reasonable degree of 

competency by singing a song 

with appropriate dynamics. 

Pre-concept: To understand tempo 

II. Materials 

A. Text: Exnloring Music, Book 5 

B. Recording: Record 6 Side B Band 3 

C. Piano 

III. Presentation 

A. Listening Experience 

"Spring Song;', p. 172 

B. Supplementary Activities 

1. Singing: "Spring Song", p. 172 

2. Playing: 

3. liioving: Tap the lmeven rhythm pattern--the 
dotted eighth a.nd sixteenth notes. 

4. Creating: 

5. Reading: Locate the sequence in the song. 
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Concept: · Form 

Level 12: Rondo 

I. Behavioral Objective 

The fifth grade general music student th=ough 

listening to a chosen work 

should show his understanding of 

rondo 
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and demonstrate a reasonable degree of 

competency by writing the design 

of the composition heard. 

Pre-concept: To understand AB and AB.A form 

II. Materials 

A. Text: Exploring Music, Book 5 

B. Recording: Record 9 Side A Band lA 

III. Presentation 

A. Listening Experience 

"Musette en Rondeau", p. 78 

B. Supplementary Activities 

1. Singing: 

2. Flaying: 

3. Moving: 

l~ • 
C ..._. reau1ng: 

5. Reading: 



Concept: Form 

Level 13: Fugue 

I.. Behavioral Objective 

The fifth grade general music student through 

listening to a chosen work 

should show his understanding of fugue 

and demonstrate a reasonable degree of 

63 

competency by raising his hand 

each time he hears the main theme 

introduced. 

Pre-concept: To understand rondo 

II. Materials 

A T t T.'I 1 . 1ri • "n k 5 .. 'i. • e X : !'J X D Or l n sfl: }i: US l C , .b O O "· 

B. Recording: Record 8 Side B Band 3C 

III. Presentation 

A. Listening Experience 

"Fugue in D Majoru, p. 54 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3. Moving: Raise right hand each time the main 
theme is introduced. 

4. Creating: 

5. Reading: 



PART D 

Concept: Harmony 

Level 14: Descants 

I. Behavioral Objective 

The fifth grade general music student through 
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singing and listening to a chosen work 

should show his uriderstanding of descants 

and demonstrate a reasonable deeree of 

competency by independently 

harmonizing a melody. 

Pre-concept: To understand melody 

II. Materials 

A. Text: Explori.~ Musj_c, Book 5 

B. Recording: Record 2 Side B Band 7 

c. Bells, piano, percussion instruments, such as drum 
wood blocks, and maracas 

III. Presentation 

A. Listening Experience 

"A-Roving", p. 50 

B. Supplementary Activities 

1. Singing: "A-Roving", p. 50 

2. Flaying: Flay the rhythm of the melody on 
percussion instruments. 

3. Moving: One group tap the rhythm of the melody 
while another group tap the steady 
beat. 

4. Creating·: Create a percussion accompaniment. 

5. Reading: Chant the rh;fthrn of the melody. 



Concept: Harmony 

Level 15: Chord Roots 

I. Behavioral Objective 
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The fifth grade general music student through 

singing and listening to a chosen work 

should show his understanding and use of 

the I and v7 chords 

and demonstrate a reasonable degree of 

competency by singing the chord 

roots while playing them on 

resonator bells. 

Pre-doncept: To understand descants 

II. Materials 

A. Text: Exnlo~ing ~usic, Book 5 

B. Recording: Record 4 Side A Band 8 

C. Resonator bells and autoharp 

III. Presentation 

A. Listening Experience 

"The Glendy Burk", p. 92 

B. Supplementary Activities 

1. Singing: "The Glendy Burk?, p. 92 

2. Playing: Play the chord roots while singing 
them. 

3. Moving: 

4. Creating: Create a two-chord melody to be played 
on the autoharp 

5. Reading: 



Concept: Harmony 

Level 16: Chord Roots 

I. Behavioral Objective 
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The fifth grade general music student th~ough 

singing and listening to a chosen work 

should show his understanding and use of 

the I, IV, and v7 chords 

and demonstrate a reasonable degree of 

competency by chording on the 

autoharp. 

Pre-concept: To understand two chord songs 

II. Ma.terials 

A. Text: Exploring Music, Book 5 

B. Recording: Record 4 Side B Band 4 

c. Autoharp 

III. Presentation 

A. Listening Experience 

"The Little-Old Sod Shanty", 104 

B. Supplementary Activities 

1. Singing: "The Little Old Sod Shanty", p. lOL~ 

2. Playing: Play the accompaniment on autoharp 
while rest of the class sings chord 
roots. 

3. Moving: 

4. Creating: 

5. Reading: Sing the melody with numbers, then 
words. 



Concept: Harmony 

Level 17: Harmonizing in Thirds 

I. Behavioral Objective 
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The fifth grade general music student through 

singing and listening to a chosen work 

should show his understanding of harmony 

and demonstrate a reasonable degree of 

competency by harmonizing in 

thirds. 

Pre--concept: To understand chord roots 

II. Materials 

A. Text: Exploring Music, Book 5 

B. Recording: Record 5 Side B Band 7 

c. Drwn and piano 

III. Presentation 

A. Listening Experience 

" So Long " , p • 148 

B. Supplementar_y Activities 

1. 

2. 

3. 

4. 

5. 

Singing: 

Playing: 

Moving: 

Creating: 

Reading: 

"So Long", p. 148 

Play the $.Cc ompaniment on drums. 

Create an accompaniment of drums~ 

Sing the refrain using "loo", then 
words. 



Concept: Harmony 

Level 18: Harmonizing in Thirds and Sixths 

I. Behavioral Objective 
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The fifth grade general music student through 

singing and listening to a chosen work 

should show his understanding of harmony 

and demonstrate a reasonable degree of 

competency by independently 

harmonizing in thirds and sixths. 

Pre-concept: To understand thirds 

II. Materials 

A. Text: Exnloring Music, Book 5 

B. Recording: Record 1 Side A Band 8 

C. Piano and percussion j_nstruments such as drums 
and claves 

III. Presentation 

A. Listening Experience 

nBattle Hymn of the Republic", p. 16 

B. Supplementary Activities 

1. Singing: 

2. Playing: 

3. Moving: 

4. Cr~2.ting: 

"Battle Hymn of the Republic", p. 16 

Tap the rhythm. 

March in ti□e with the beat. 

Create an accompaniment using 
drums, claves, or other percussion 
instruments. 

5. Reading: Sing the refrain using syllables, 
then words. 



Concept: Harmony 

Level 19: Two-Part Songs 

I. Behavioral Objective 
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The fifth grade general ·music student through 

singing and listening to a chosen work 

·should show his underetanding of harmony 

and demonstrate a reasonable degree of 

competency by independently sing

ing a two-part song. 

Pre-concept: To understand harmonizing in thirds and 
sixths 

II. Materials 

A. Text: Exploring Music, Book 5 

B. Recording: Record 3 Side A Band 5 

c. Piano and autoharr 

III. Presentation 

A. Listening Experience 

"Santa Lucia", p. 61 

B. Supplementary Activittes 

1 • Singing : " Sant a Luc i a" , p • 61 

2. Playing: Play the autoharp accompaniment. 

3. Moving: 

4. Creating: 

5. Reading: Sing the melody .and harmony at 
sight. 



Concept: Harmony 

Level 20: Three-Part Songs 

I. Behavioral Objective 
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. The fifth grade general music student through 

singing and listening to a chosen work 

should shov, his u_nderstanding of harmony 

, and demonstrate a reasonable degree of 

competency by independently sing

ing a three-part song. 

Pre-concept: To understand two-part . songs 

II. 1/[aterials 

A. Text: Exploring Music, Book 5 

B. Recording: Record 4 Side A Band 6 

c. Autoharp 

III. Presentation 

A. Listening Experience 

"Lonesome Valley", p. 88 

B. Supplementar~ Activities 

l. Singing: "Lonesome Valley", p. 88 

2. Playing: 

3. Moving: Clap the rhythm of the melody while 
one group clap the melody of the lower 
part. 

4. Creating: Create an accompaniment for autoharp. 

5. Reading: · Sing the 1 ower part on a neutral . 
syllable, then with words. 
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As The Sun Goes Down • • • • • • • • • • • • ~ • • . 27 

Battle Hymn of the Republic • • • • • • • • • • 68 
Bugle Song, The • • • • . • • • • • • • • • • • 58 

Dakota Hymn • • • • • • • • • • • • • • • • • • 41 
De bezem • • • • • • • • • • • • 0 • • • • • • • 35 
Donkey Ridj_ng • • • • • • • • • • • • • • • 31 

Follow Me • • • • • • • • • • • • • • • • • • • • 4-7 
Fugue in D r~ajor • • • • • • • • • • • • • • • " 63 

Give .Me Your rn • ~ Your Foor 51 ..lire a, • • • • • • • • • • 
Glendy Burk, The • • • • • • • • • • • • • • • • • 65 

Happy PJ.owma.n, The • • • • • ~- • • • • • • • • • 38 
Rary Je.nos Suite • • • • • • • • • • • • • e • • • • 43 
Himmel und Erde • • • • • • • • • • • • • • • • 60 

Ifca's Castle • • • • • • • • • • • • • • • • • • 52 

Jasmine B1ossoms • • • • • • • • • • • • • • • • • • 30 

Little Old Sod Shant~r, The • • • • • • • • • • • • 66 
Lonesome Valley • • • • • • • • • • • • • • • • 70 
Lovely Evenj_n_g • • • • • • • • • • • • • • • • • fl 46 
Lull ct by • • e • • • • • • ... • • • • 0 • • • • 40 

r,'Ij_s ter Urj_an • • • • • • • • • 0 •. • • • • 39 
I.·Iu.se tte en Rondeau • • • • • • • .. • • • • • • 62 

Old Farmer John • • • • • • • • • • • • • • • • 53 

Pretty Pena e • • • • • • • • • • • • • • • • Cl • 56 

Railroad Corral, The • • • ,, • • • • • • • • • • • 28 
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Sponge Fishing • • • • • • • • • • • • • • • • •· • 32 
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Two Wings • • • • . • • • • • • • • • . • • • • • • 59 
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Young Voyageur, The • • • • • • • • • • • • • • • • 33 
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