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ABSTRACT 

MARY RACHEL HOLT 

THE BENEFITS OF SUZUKI STRINGS PROGRAMS IN TEXAS PUBLIC SCHOOLS 

DECEMBER 2010 

The merging of Suzuki strings programs into American public schools provides 

additional opportunities for students to be involved in music education. These programs 

vary in design due to the differences in their creators' philosophies of Suzuki strings 

education and parameters of implementation. While the teaching style of Suzuki in post

war Japan is certainly different from traditional teaching approaches in this country, the 

success of the students is undeniably admirable. Administrators must carefully weigh the 

costs and benefits of various Suzuki programs before implementation. One of the benefits 

might be elevated campus rankings at schools which house a Suzuki strings program. 
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CHAPTER I 

INTRODUCTION 

About the Suzuki Method 

Suzuki strings programs in the American public schools are a vital and exciting 

part of the national music education scene. "From the earliest days of Suzuki in the 

United States there have been programs across the nation which incorporated the 

philosophical principles and practical application of the method" (Dick, 2008, p. 18). For 

many years, strings teachers who had backgrounds in Suzuki training have incorporated 

the Suzuki literature into their traditional orchestra classes. This type of teaching was 

ideal for producing musicians who played with beautiful tone and position. Teachers 

who had Suzuki training felt comfortable teaching in small steps and incorporating joy 

and humor into the orchestra classroom. Bish (2004) says, " ... hands down, it is my 

training and time spent as a Suzuki teacher which helps to make me a successful public 

school teacher" (p. 61 ). Other teachers have attempted to develop programs based 

completely on Suzuki philosophy. These programs are usually housed in elementary 

schools, as Suzuki students usually begin instruction at a very young age. 

It is necessary to examine the tenets of Suzuki philosophy in order to differentiate 

between pure Suzuki programs and those that use only elements of Suzuki philosophy. 

The foundation of Suzuki education is that "every child can learn." This phrase is heard 

repeatedly in Suzuki teacher training and is even the name of the first course that a music 
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teacher must take in order to receive Suzuki training. Suzuki, who started the method of 

music instruction in Japan after World War II, believed that every child was capable of 

reaching his or her potential on an instrument if he or she was provided the right 

environment (Kreitman, 1998; Suzuki, 1969; Suzuki, 1983). 

While thinking about how to provide the best environment to teach young 

children how to play the violin, Suzuki realized that all children speak the language of 

their culture. Using this revelation, Suzuki took the components of learning to speak a 

language and translated them into learning an instrument. When very young children 

begin study in the Suzuki method, the student's mother takes lessons until she can play a 

few pieces on the instrument (Suzuki, 1983). The parent practices on the small 

instrument at home in order to create an atmosphere of intrigue and interest; the young 

child then asks the parent to show him or her how to play the instrument (Suzuki, 1969). 

As the child begins lessons on the instrument, the parent moves into the role as the "home 

teacher" (Kreitman, 1998, p. 5). Just as the parents teach the child how to speak, the 

parents should also teach the child how to play the instrument. Obviously, though, the 

parent needs assistance from a trained musician in order to teach the child, so the "Suzuki 

triangle" is formed (Barrett, 2006). 

Another aspect of environmental influence is the realization that learning to speak 

a language is a positive experience for a child. Parents spend enormous amounts of time 

trying to coax their child into speaking for the first time; then, they do not criticize the 

child for mispronouncing those first words. Instead, the child's efforts are praised and 
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rewarded. Parental involvement and providing a positive learning atmosphere are crucial 

elements of Suzuki philosophy (Kreitman, 1998; Suzuki, 1969; Suzuki, 1983). 

Community in the Suzuki tradition cannot be overlooked. Children should be 

surrounded by other children of varying ages and experience levels in order to increase 

their own ability. Just as children learn new words from other children at preschool, 

children studying in the Suzuki method learn new skills and techniques from their peers 

in group classes. Parents also find having a strong community provides support when 

their children do not want to practice. Parents who are more experienced can help the 

new parents learn how to deal with their children in a positive way (Kreitman, 1998; 

Suzuki, 1969; Suzuki, 1983). 

In addition to acknowledging the community within the Suzuki studio, Suzuki 

families also consider their place within the larger community. It is not uncommon to see 

Suzuki students performing to raise money or awareness for causes or events. For 

example, Rainbow Suzuki Strings, a public school Suzuki program in Cleveland, 

performed for the Cleveland Food Bank and for the Council of Economic Opportunity of 

Greater Cleveland, the organization in charge of Head Start (Slone, 2005). These 

performance opportunities teach Suzuki students how to use their abilities to help others 

in their community. 

Listening is a key element in Suzuki education. As children listen and imitate the 

sounds and words that they hear from their parents, young musicians should be exposed 

to musical sounds that they can then strive to imitate. Suzuki students are expected to 
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listen daily to recordings of high-quality performances. They are encouraged to 

experiment with their tone to try to imitate the beautiful sounds that they hear on their 

Suzuki recording. Suzuki spent hours listening and teaching himself to play with the 

same beautiful tone that he heard on his recordings (Kreitman, 1998; Suzuki, 1969; 

Suzuki, 1983). 

When children learn a language, they do not master a new word and then discard 

the new word from their vocabulary; instead, they add the new word to the collection of 

mastered words to build their vocabulary. Suzuki students spend most of their lesson and 

practice time reviewing pieces that have already been taught in an effort to master 

technique, learn new skills, and expand their tone. All Suzuki students progress through 

a set repertoire of pieces chosen to develop previously learned skills, while 

simultaneously introducing new concepts (Kreitman, 1998; Suzuki, 1969; Suzuki, 1983). 

The element of Suzuki philosophy that is easiest to incorporate into public schools 

is that of community. Housing a Suzuki program in a public school provides students 

and parents with instant peers. The children see each other on a regular basis and the 

parents work together to benefit the school both within the Suzuki program and through 

the campus Parent Teacher Association. 
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CHAPTER II 

SUZUKI IN THE SCHOOLS 

Program Implementation 

In 2001, the Suzuki Association of the Americas conducted a survey to learn more 

about Suzuki programs being offered in the public schools. They were pleased to learn 

that many different models of Suzuki programs were in place around the country. Suzuki 

education can be found in many forms; some programs use "the 'traditional' Suzuki 

approach (which) is modeled on an ideal private Suzuki program" (Crock, 2001, p. 69). 

Other programs use only some of the elements of Suzuki philosophy. However, it is 

important to note that both pure and modified Suzuki programs are welcomed in the 

public school classroom. 

Schools that use some of the Suzuki tenets, but do not engage in a pure Suzuki 

philosophy, may struggle to find an appropriate balance. Barrett (2006) writes that "the 

most difficult aspect of teaching the Suzuki Method in the public schools is incorporating 

the Suzuki Triangle, or the relationship between the teacher, the parent, and the child" 

(p. 22). Barrett, while teaching at New Lebanon School in Greenwich, Connecticut, was 

forced to find alternate means of communicating with the parents. She committed to 

videotaping every child's private lesson so that the parent would be kept abreast of the 

child's progress. The parents were pleased at this development. One parent commented, 

"'I love the violin practice tape. It lets me know exactly what Nick has been learning in 
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class and allows me to better supervise what he should be practicing at home'" (Barrett, 

2006, p.23). The key word in this statement is "supervise." A parent who is attending 

the student's lessons would probably play a more active role in practicing each night, 

rather than providing an overall assessment of what this child is essentially doing on his 

or her own. 

The fine arts director who began the Suzuki program in the Parkway School 

District in St. Louis, Missouri, Doug Turpin, was a fierce advocate of the benefits of 

Suzuki programs in the public schools. Although the district had band and choral 

programs, it was lacking a string program. Turpin said, "'string programs are the 

measure of success in music programs, and Suzuki education is the way to build a string 

program"' (Crock, 2006, p. 37). Turpin knew the value of a trained Suzuki teacher in the 

positions that he was seeking to fill, and "would not hire a teacher unless they had serious 

Suzuki training and would grill the candidate throughout the interview to determine such" 

(Crock, 2006, p. 37). 

Because teaching in the Suzuki style is so different from traditional public school 

teaching, Suzuki teachers must meet more standards than a typical music educator 

seeking a public school teaching job. Most of the time, they are required to have not only 

standard teaching certification for the state, but also specific Suzuki training, offered by 

teacher trainers and institutes accredited by the Suzuki Association of the Americas. In 

order to attain Suzuki training, participants must first submit a recording demonstrating 

their performance skills. This approach ensures that applicants are successful performers. 
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Courses are offered in three different formats: short-term training, apprenticeship 

training, and long-term training. Teachers who are working in the short-term training 

format attend classes for five days, usually during the summer. They spend time in class 

with other adult Suzuki teachers, but they also spend numerous hours in observation, 

studying the different ways to teach Suzuki students. Apprenticeship training is an 

option available to Suzuki teachers who need more flexibility in scheduling (Hardie, 

2009). This is an ideal learning environment for Suzuki teachers who are fortunate 

enough to live near a Suzuki teacher trainer. Long-term training programs offer Suzuki 

teachers the opportunity to study with Suzuki teacher trainers for a longer amount of 

time. "The programs are generally two-year, four-semester courses in which every aspect 

of the Suzuki approach to teaching and parenting is explored, from Pre-Pre Twinkle 

through all of the Suzuki volumes for the instrument being studied" (Bath, 2008, p. 84 ). 

The teacher education program offered by the Suzuki Association of the Americas 

is complex. One of the most exciting offerings is a course specifically for public school 

teachers called the Suzuki in the Schools Teacher Training Course. This course examines 

the possibilities of incorporating Suzuki education into the public schools (Dick, 2008). 

While a wide array of other courses is offered for teacher development, only very 

recently has the association designed a certification program. One of the most important 

beliefs of the Suzuki community is that teachers should engage in life-long learning 

(Suzuki Association, 2009). As a result, it would seem that the Suzuki leadership has 

been reluctant to grant certification to teachers, fearful they would consider their training 
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to be complete. While the pursuit of life-long learning is a noble concept, the vague 

design of the Suzuki teacher training program has made it difficult for public schools to 

assess an applicant's level of training. Human resources personnel who were unfamiliar 

with the SAA's training design could hire a teacher who claimed to be Suzuki-trained, 

but who perhaps had only minimal exposure to Suzuki training and was not well

grounded in Suzuki philosophy. 

Suzuki teachers hired by the public school often take an active role in advocacy 

for their program. The easiest way to advocate the value of Suzuki education is through 

the community that has already been established by the addition of the Suzuki program 

through the schools. A community of happy parents and children provides a convincing 

force that strengthens the program. Some Suzuki teachers also seek to coordinate their 

teaching points with the National Music Standards. Two well-known public school 

Suzuki teachers, Crock and Barrett, presented a clinic on this topic at the 2004 Suzuki 

convention (Baker, 2004 ). 

The philosophies of Suzuki teachers, as developed by their training, determine the 

type of program that they develop. Some Suzuki teachers choose to model their program 

completely on Suzuki philosophy. This type of program resembles those of private 

Suzuki teachers or perhaps of a larger Suzuki school. Other teachers take aspects of 

Suzuki's philosophy and apply it within a traditional public school orchestra program. 

Although Suzuki programs in the public schools can be found in many different forms, 

8 



they all assist young musicians and deserve a place in the American music education 

curriculum. 

Three school districts in Texas, Greenville Independent School District, Hurst

Euless-Bedford Independent School District, and Houston Independent School District, 

have successfully implemented Suzuki Strings programs in their public schools. While 

each of these districts has chosen to organize their Suzuki programs in a different way, 

each district enjoys the benefits of a successful program. 

The Greenville ISD Model 

The Suzuki Strings program in the Greenville Independent School District is 

proof that a Suzuki program can thrive in a rural setting. In a city of around 26,000 

residents, in the 2009-2010 school year, the Greenville ISO served 4922 students. Of the 

total student body, 44% were Caucasian, 33% were Hispanic, 21% were African

American, 2% were Asian/Pacific Islander, and 65% were economically disadvantaged 

(Benne, et al., 2010). 

In Greenville ISD, Suzuki lessons are offered at three of the district's 9 campuses: 

Lamar Elementary, Bowie Elementary, and the Sixth Grade Center. Lessons are free of 

charge to participating students. The program was begun in 2002, offering violin lessons 

to four-year-old students at the Hunt County Head Start. The program has expanded to 

include lessons on both violin and viola and employs two teachers. The Suzuki program 

is tied closely to the Greenville Suzuki Strings Association (GSSA), which was founded 

in 1997. The GSSA is a vital part of the success of the Greenville Suzuki program, and is 
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a clear indication of the ties between the community and the school district. The main 

function of the GSSA is to raise funds for instruments, as every participating student is 

provided an instrument (Greenville Suzuki Strings, 2010). Since the beginning of the 

program, the GSSA has purchased 38 violins, 22 cellos, and 3 violas for a total 

investment of $24,000. In addition, the GSSA has invested an additional $13,500 into the 

annual Greenville Suzuki Workshop (Benne, et al., 2010). These figures are tangible 

proof that the community has a vested interest in the success of the Suzuki program in 

Greenville. 

Students in kindergarten through sixth grade participate in the Suzuki program. 

In the 2009-2010 school year, 74 students were involved in Suzuki strings instruction; 50 

of those students studied violin, while 24 students studied cello. Each child in the 

program receives one private lesson and one group class each week. The Greenville 

Suzuki program integrates Suzuki's philosophy by offering parent education classes for 

newly enrolled families. Parents can find community and support in Greenville's Parent 

Club (Benne, et al., 2010). 

Each year, the Greenville Suzuki strings program hosts an extensive workshop. 

Students from across Texas are invited to attend and participate. The workshop is taught 

by well-known Suzuki teachers throughout North America and is a wonderful 

opportunity for these Suzuki students to further develop their ability. 
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The Houston ISD Model 

Parker Elementary School was the first music magnet school formed in the 

Houston ISD (Parker Elementary, 2010). In 1975, then-principal Paul Ofield, along with 

a local Suzuki teacher, Joyce Durfee, established the Suzuki Strings program as a way to 

increase student enrollment in the school. From the very beginning, students have 

received a weekly private lesson and a daily group class (Benne, et al., 2010). 

Suzuki Strings instruction is offered to students in grades kindergarten through 

five. Today, the schedule has not changed; students in the program have a private lesson 

once a week and they attend a group class every day (Crock, 2001 ). The weekly private 

lesson is 15-20 minutes and parents are required to attend. The students are excused from 

art or music class on the day of their private lesson. The daily group class is 40 minutes 

in length, so the students spend a substantial amount of time in the Suzuki classroom each 

week. Kindergarten students go to group class only once a week. The group classes are 

divided by the playing level of the student. Because all the Suzuki teachers are at the 

same school, they have greater flexibility in scheduling and placing students in group 

classes than in a Suzuki program which houses only one teacher in the school. All 

instruments are provided by the school district (Benne, et al., 2010). 

In the 2009-2010 school year, 611 out of the 812 students enrolled in Parker 

Elementary were involved in music class of some sort. The Suzuki Strings program had 

an enrollment of 178, and the other students were members of the band, guitar, or chorus 

programs (Benne, et al., 2010). 
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The demographics of Parker Elementary show a diverse student population. In 

the 2009-2010 school year, 30.2% of the students were African-American; 7.8% were 

Asian/Pacific Islander; 37.4% were Caucasian, and 24.6% were Hispanic. Among all the 

student groups, 40% were economically disadvantaged (Benne, et al., 20 I 0). 

The parents of the students at Parker Elementary are involved in their children's 

learning experiences. In addition to being required to attend private lessons once a week, 

the parents are also involved in school activities such as Science Night, Field Day, Parent 

Teachers Organization, and class parties (Benne, et al., 2010). 

Each year, Parker Elementary Suzuki Strings hosts a workshop for its students. 

The three-day event offers a daily private lesson and group class for each student. The 

event is free, and renowned Suzuki teachers from the United States and Canada are 

invited to work with the students from Parker Elementary. At the end of the workshop, 

all the students and clinicians participate in a concert. The workshop is organized and 

run by parent volunteers (Benne, et al., 20 I 0). 

Parker Elementary has the distinction of receiving the 2002 National Grammy 

Award for excellence in music education. The school was chosen from over 6,000 

applicants (Parker Elementary, 2010). In addition, the school received the Department of 

Education Grant in 2004, Folger's "Waking Up the Music" Foundation Grant, and the 

Texas Commission on the Arts Grant. Parker Elementary has participated in numerous 

festivals and conferences, including Spring in the Park Music Festival, the Suzuki 
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Association of the Americas National Conference, and the American Choral Directors' 

National Conference (Benne, et al., 2010). 

The school employs four full-time Suzuki teachers who teach only his or her 

primary instrument; three teach violin and one teaches cello. When students spend 

substantial time in group class, it is inevitable that the students will attempt to imitate a 

fellow student's playing. This results in students progressing through the repertoire at a 

faster rate than if they were relying solely on the Suzuki teacher's timing. 

After students graduate from fifth grade, they may feed to the local junior high 

school. Some students will eventually attend the High School for the Performing and 

Visual Arts, also in Houston ISD. "The creation of HSPVA represented the first attempt 

by any public high school in the nation to correlate an academic program with 

concentrated training in the arts" (High School for the Performing and Visual Arts, 

2010). Certainly, the Houston ISD is providing the opportunity for aspiring young 

musicians to attend magnet schools that allow the students to focus on developing their 

artistic skills. 

The Hurst-Euless-Bedford ISD Model 

The Hurst-Euless-Bedford (H-E-B) ISD, located just west of the Dallas-Fort 

Worth Airport, was founded in 1958. Out of the 20, 593 students in the district in the 

2009-2010 school year, 48.7% were white, 24.3% were Hispanic, 16.1 % were African

American, 9.9% were Asian/Pacific Islander, and 50.5% were economically 

disadvantaged. Of the 19 elementary schools in the district, Suzuki strings instruction is 
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offered at 7 campuses. The campuses that offer Suzuki are spread out geographically in 

the district, and 5 of the 7 campuses were Title 1 schools in 2009-2010 (Benne, et al., 

2010). 

The fine arts program in the H-E-B ISD is a successful one. The American Music 

Conference has named H-E-B one of the "Best Communities for Music Education in 

America" for four consecutive years. In addition, the Education Research Group named 

H-E-B as one of the top four school districts in the state (Benne, et al., 2010). 

In 2000, the H-E-B school board realized that the district needed an orchestra 

program to complement its successful band, choir, and theatre programs. They asked 

Superintendent Dr. Gene Buinger to look into ways of beginning a strings program. Led 

by Buinger, the district decided not to begin a program by the traditional method of 

starting group instruction in late elementary or junior high school. Instead, after visiting 

Parker Elementary in Houston ISD, the H-E-B ISD board decided to develop a public 

school Suzuki program based on the model they had observed. However, instead of all of 

the Suzuki teachers and students being housed in one elementary school, the district 

decided to place one Suzuki teacher at five elementary schools. The original Suzuki 

campuses were Bellaire Elementary, Lakewood Elementary, Shady Brook Elementary, 

South Euless Elementary, and Wilshire Elementary. In the first year of the program, 

students who were in kindergarten through third grade were eligible to participate on the 

violin. Since that time, the district has added Suzuki programs at Hurst Hills Elementary 

and North Euless Elementary, and each campus has Suzuki students in kindergarten 
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through sixth grade studying violin, viola, cello, and bass. In the 2009-2010 school year, 

enrollment in the Suzuki program reached almost 400 students (Benne, et al., 2010). The 

Suzuki strings program in H-E-B is part of the Schools of Choice curriculum, in which 

the district offers special programs such as Suzuki Strings, Core Knowledge curriculum, 

and Spanish Immersion. 

The Suzuki program in the Hurst-Euless-Bedford Independent school District is 

an example of a public school program which strives to maintain each element of 

Suzuki's philosophy. Parents are required to attend each private lesson and are taught 

how to practice with the child at home. Students are required to listen to their recordings 

daily, and the teachers follow the Suzuki repertoire order strictly. However, the Suzuki 

program in H-E-B has expanded Suzuki teaching tradition in that each of the H-E-B 

teachers must teach violin, viola, cello, and bass. Typically, a Suzuki teacher would only 

teach students on his or her primary instrument; the Suzuki teachers in the H-E-B 

program must practice and take training on all four instruments. 

Each week, Suzuki students receive a private lesson that takes place during the 

student's PE/Fine Arts time. The student will also attend one group class each week after 

school. Parents are required to attend the private lesson, and they are invited to attend the 

group classes, if they wish. Because of scheduling limitations, each Suzuki teacher can 

teach a maximum of 50 students. Within the 45-minute private lesson time, two students 

each receive about 20 minutes of instruction and 20 minutes of observation. 
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The parents of the H-E-B Suzuki Strings program are essential to its success. 

They formed a parent organization that grew into a full-fledged booster club. The 

booster club board includes one teacher representative and at least one member from each 

of the Suzuki schools. The H-E-B Suzuki Booster Club raises funds for yearly activities 

and also contributes hours of volunteer work to ensure that Suzuki activities run 

smoothly. One of the Booster Club's most important responsibilities is to assist with the 

annual Spring Festival, a two-day event featuring clinicians from outside the area who 

work with the H-E-B Suzuki students, both individually and in groups. 

After students have participated successfully in the Suzuki program for several 

years, they have the opportunity to enroll in the H-E-B Elementary Honor Orchestra. 

This is a weekly orchestra class taught by a member of the H-E-B Suzuki staff. The 

students are selected by audition, and the students use the Honor Orchestra experience to 

help them decide whether or not to continue in orchestra in secondary school. 

Only one of the five junior high schools in H-E-B offers orchestra, and in 

accordance with the school district's attendance zones, none of the Suzuki elementary 

schools are assigned to attend that junior high. Suzuki students have the option to 

transfer to Central Junior High in seventh grade to continue string instruction in an 

orchestral setting. At this time, only one of the high schools in H-E-B offers orchestra, 

but plans are being made to integrate orchestra into both high schools in upcoming years. 
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Summary 

Three prominent public school Suzuki strings programs, Greenville Suzuki 

Strings, H-E-B Suzuki Strings, and Parker Elementary Suzuki strings, are similar in many 

ways. Each of these programs relies on Suzuki's philosophy to guide the students' 

learning. The students learn at their own pace, are assisted heavily by their parents, and 

work in a positive atmosphere. 

The differences in these programs can be found in their logistics and 

implementation. For example, while the programs in Greenville and Houston provide 

instruments for the students, the H-E-B program requires the students to purchase or rent 

their own instruments. In the Houston ISO, all of the district's Suzuki students are 

housed at one school, while in Greenville and in H-E-B, the Suzuki students can be found 

on multiple campuses. 

Although each of these public school's Suzuki programs is successful, it is 

important to note that Suzuki programs that modify Suzuki's teaching setup also produce 

students who achieve a high level of musicianship. The leaders of some Suzuki programs 

may feel that it is more important to offer Suzuki instruction to as many children as 

possible, and as a result, they must relax the requirements placed on the students' parents. 

Some programs rely on the Suzuki materials to teach groups of children in both 

homogenous and heterogeneous classes, while teachers in other programs choose to teach 

students by using Dr Suzuki's "Mastery Approach." Students involved in these programs 
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"learn, memorize and review a technical exercise or solo piece. They must demonstrate 

memorization and mastery before learning new material" (Crock, 2001, p. 69). 
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CHAPTER III 

THE SUZUKI METHOD AND TEST SCORES 

Effect of Suzuki Programs on Standardized Test Scores 

The benefits of providing a Suzuki Strings program in public schools are too 

numerous to count. Students involved in the Suzuki program learn self-discipline, 

organizational skills, social skills, and time-management techniques. They work together 

with other students to accomplish their goals, as well as having to rely on themselves. 

Students' musicianship skills soar as they are exposed to music theory, ear-training, and 

music history. 

As for the campuses where Suzuki programs are in place, the student body 

benefits from being exposed to art music performed by Suzuki students at campus-wide 

events. Parents are more present on campus, as they must attend their child's lesson at 

school in order to help the child practice at home. The strings students often enjoy 

success in competition, bringing recognition and pride to their home campus. 

Implementing Suzuki programs in the public schools is a relatively new idea, and 

campus leaders who implement and support these programs are often forward-thinking 

individuals who are looking for new ways to improve their schools. The effects of this 

type of leadership might be reflected in the campus's ratings as mandated by its 

governing state. 
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Music and Test Scores 

Although studies have been done to examine the impact of involvement in 

musical groups on standardized test scores, (Fitzpatrick, 2006; Kinney, 2008; Klinedinst, 

1990; K vet, 1985; McCrary & Ruffin, 2006; Wallick, 1998), the impact of a Suzuki 

program on campus-wide ratings has not been addressed. Previous studies have focused 

on the impact of traditional secondary ensemble programs instead. 

The results of previous studies indicate that students participating in an instrument 

ensemble tend to produce higher test scores. Kinney (2008) suggests that the similar 

results in studies done (Fitzpatrick, 2006; Klinedinst, 1990; Young, 1970) indicate that 

"higher achieving students might be attracted to instrumental music education from the 

outset" (p. 157). 

Although studies have shown that individual students who study music often are 

able to score higher on standardized tests, it is important to examine the effect that music 

programs, the Suzuki program in this case, can have on the school campus as a whole. 

Therefore, rather than looking at individual test scores, this study will examine the 

overall test scores of the school and its subsequent campus rating given by the Texas 

Education Agency (TEA). 

The purpose of this study is to use quantitative data to determine if the 

implementation of a Suzuki strings program to a public school's curriculum results in 

higher student achievement. Student achievement will be measured by the TEA' s rating 

of the campus. 
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The null hypothesis is that elementary schools that implement a Suzuki strings 

program are not awarded a higher campus rating than the district's rating more often than 

elementary schools that do not offer a Suzuki program. In other words, the statistical null 

hypothesis is that a school's implementation of a Suzuki program and the school's 

performances on standardized tests, in relation to the school district's average 

performance, are independent of each other. 

Method 

TEA campus ratings over a period of six years were studied to determine if it is 

more likely that elementary schools with Suzuki programs show higher TEA ratings 

compared to their district's average rating than do elementary schools without a Suzuki 

program. Texas schools with Suzuki programs examined include Parker Elementary in 

Houston ISD; Bellaire Elementary, Hurst Hills Elementary, Lakewood Elementary, 

Shady Brook Elementary, South Euless Elementary, and Wilshire Elementary in H-E-B 

ISD; and Bowie Elementary and Lamar Elementary in Greenville ISD. 

Procedure 

TEA campus ratings for elementary schools in Greenville ISD, H-E-B ISD, and 

Houston ISD were collected from the 2005, 2006, 2007, 2008, 2009, and 2010 school 

years. For reliability purposes, only schools that were considered to be elementary 

schools by the TEA were included in the study. In addition, only schools that received a 

TEA rating of exemplary, recognized, academically acceptable, or academically 

unacceptable for each year of the study were included in the study. Finally, schools that 
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housed a Suzuki program for only some, but not all, of the years listed in the study were 

not included in the data collected. 

Data Analysis 

A chi-square test of independence was used to determine if Suzuki schools were 

more successful in state-mandated standardized testing than those without a Suzuki 

program as compared to the district's overall rating. Because the study's hypothesis is 

independent of performance during specific school years or at specific school locations, 

the data collected for each school during each year was added together to form Table 1. 

Each row of the table indicates the number of schools, those with and those without a 

Suzuki program, respectively, that received a TEA rating that was worse than the district 

rating, equal to the district rating, and better than the district rating. 

Table 1 

Observed Results of Six Years of Elementary School's TEA Ratings in Comparison to 
Their School District's Rating 

Scored worse Scored same Scored better Total 
than district as district than district 

Suzuki schools 0 12 42 54 

Non-Suzuki schools 35 434 617 1086 

Total 35 446 659 1140 
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Table 2 

Expected Results of Six Years of Elementary School's TEA Ratings in Comparison to 
Their School District's Rating 

Scored worse Scored same Scored better Total 
than district as district than district 

Suzuki schools 1.65 21.13 31.22 54 

Non-Suzuki schools 33.34 424.87 627.78 1086 

Total 35 446 659 1140 

Table 2 displays the results that would be expected if it were assumed that schools 

with a Suzuki program and schools without a Suzuki program would perform the same on 

standardized tests, and would therefore receive comparable campus ratings. These results 

would indicate that there was complete independence between the existence of Suzuki 

program and the consistent scores of the students in the school. 

Study Results 

After the data were calculated according to Tables 1 and 2, the chi-square test of 

independence, with two degrees of freedom, returned a value of 'X2=9. 7897. This result 

produces a probability value (p) equal to 0.00748, or 0.748%. The calculated p value 

indicates that there is a 0.748% chance that a researcher would see data collected 

reflecting that a Suzuki program's presence on a campus and yearly campus ratings were 

actually independent. So, with 99% certainty, the null hypothesis can be rejected, and the 

conclusion can be made that Suzuki programs on a campus and the campus's 

standardized test scores are not independent of one another. 
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Some statisticians may be concerned about the figure in Table 1 which was less 

than five, since a chi-square test requires every cell count to be more than five. However, 

this discrepancy is easily remedied by simply adding together the figures in the first two 

columns and then comparing schools which did not do better than that district's average 

with schools that did perform better than the district's average. In that case, the 

recalculated results indicate that x2=9.269 with one degree of freedom and ap value of 

0.0023. With these figures in place, once again, with 99% certainly, a public school 

Suzuki program and a campus's test scores are not independent of each other. 

Discussion 

Many factors may contribute to these impressive results, and most of them can be 

traced back to the simple philosophy of Suzuki. First, community spirit inspired by the 

students participating in the program, as well as those who come together just to enjoy 

the music of the students, can contribute to pride for the campus. Parents whose students 

take Suzuki lessons come regularly into the schools. Perhaps some of these parents 

would not be as present on the campus without a Suzuki program present. One might 

assume that higher-achieving families choose to go to Suzuki schools, either through an 

intra-district transfer or even choosing to buy a home in a zone that offers a Suzuki 

program, in an effort to provide every opportunity available for their children. 

More research is needed to further examine the role of all music programs, not 

just those based on the Suzuki method, in relation to the achievement of the campus as a 

whole. However, the results from this study certainly indicate that the benefits of a 
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Suzuki program in the public schools, including increased parent involvement, student 

enthusiasm and hard work, as well as innovative ideas implemented by the 

administration, can boost a campus's overall achievement. 
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