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generations, the home that she and her family had fled for the "protection" of the New 

Orleans Superdome during Hurricane Katrina, was intact. The levee flood water had 

only come to the first step. The family had vacated their Texas apartment and tomorrow 

she and her several grandchildren would be boarding a bus to travel back to New Orleans. 

Her New Orleans Creole accent was foreign to my West Texas drawl as she told me 

again how much her family had loved our elementary school. But I understood her 

intentions and the quiet bittersweet smile on her face. 

I asked her where the children would be going to school. She told me she had 

heard a television news reporter say that the schools in the Ninth Ward had reopened. I 

wasn't so sure. With her approval, I phoned the New Orleans ISD superintendent's 

offices. The New Orleans official told me that the children would have to walk or drive 

at least four miles to the only one of the schools that had opened at that time-no bus 

service to the grandmother's home area. And her ninth grader? The district official 

informed me that it might be a year before a high school opened, that it was up to the 

Louisiana legislature. 
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Receiving the news, this grandmother shook her head. "Not going back," she 

said. "They gonna stay in school." As we walked down the hallway to the front door, 

she repeated, "Ain't goin' back to no Dome." 

My one phone call had made an enormous difference. That was a defining 

moment in my career as a counselor, a kind of epiphany when I realized how important, 

crucial the profession of school counseling is. I had worked intensely with several of the 

evacuees from Gentilly Terrace and the Ninth Ward. I had sat through stories of pet 

rabbits drowning because they could not be taken in the helicopter that dropped a rope 

ladder down to the roof tops. I had listened to a silent first grader tell her story of the 

Dome in a stream of consciousness recital that went on non-stop for over forty five 

minutes as we sat outside the school in the swings-- disjointed memory flashes of a 

bathroom so filthy that no one could go there, of children being dragged from their 

mothers by men, of the wind and rain coming through the roof, of no food, no water. The 

terrible memories piled onto each other. 

Now this grandmother, an expert in keeping her family together, had made an 

instant decision to not go anywhere her offspring couldn't be educated, not even home to 

everything her family and she had ever known for generations. She had already given up 

her Texas apartment to buy bus tickets. But she still was a part of her adopted Texas 

Christian church. 

Like William Faulkner's Dilsey, this grandmother could have said, "Ise seed de 

first en de last.' (Faulkner, 1928). And she and her family, like Faulkner's Dilsey in The 

Sound and the Fury, had "endured." 
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ABSTRACT 

PATRICIA MARIE MURPHY 

TEXAS PUBLIC SCHOOL COUNSELORS' PERCEPTIONS OF FAMILY 
STRENGTHS IN AFRICAN AMERICAN HURRICANE KATRINA 

EVACUEE CHILDREN AND ADOLESCENTS: 
A QUALITATIVE STUDY 

DECEMBER 2009 

The purpose of this qualitative study was to determine Texas Public School 

counselors' perceptions of family strengths in Hurricane Katrina African American 

evacuee children and adolescents and in their families. An additional purpose of this 

study was to determine how these counselors may have called upon these- perceived 

strengths to intervene in responsive services with these children. To fulfill the objectives 

of this study, the following questions were researched: ( 1) What strengths have Texas 

public school counselors perceived in Black Hurricane Katrina evacuee children and 

adolescents? (2) What family strengths have Texas public school counselors noticed in 

Black Hurricane Katrina evacuees? (3) How have Texas public school counselors used 

these perceived strengths in working with Black Hurricane Katrina students? 

From the Texas Education Agency the Researcher requested and obtained a 

Public Information listing of the Texas public school districts where Katrina evacuee 

students were enrolled on the day of highest Katrina student count, September 29, 2005. 

The Researcher accessed the affected public school district websites and email addresses 

of the counselors in those selected school districts. She submitted 1470 individual 
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emailed solicitations to counselors in the affected districts. Embedded in each email was 

an invitation to complete the survey which could be accessed via a direct link to the three 

survey questions posted on Psychdata.com, an online secure research site approved and 

supported by Texas Woman's University. The survey included three open ended 

research questions aimed at eliciting information that would reveal the counselors' 

perceptions of family strengths in the Katrina evacuee students and their families, at some 

time during the three school years since Hurricane Katrina in August 2005. Seventy-five 

counselors' responded, and 49 counselors became active participants by answering one or 

more questions on the survey. The focus of this study was to determine if family 

strengths were noticeable and if they were, did the counselors utilize these strengths in 

their interventions. 

Data was examined for meaning and thematic content. Through triangulated data 

analysis, three themes emerged: resiliency, commitment to school success, and family 
... 

cohesiveness. Additional findings included local community support, optimism, and 

thankfulness. Themes and additional findings are illustrated by means of tables and 

counselor quotations. 

Conclusions, implications, and recommendations for future research are also 

discussed. 
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CHAPTER I 

INTRODUCTION 

In the final days of August, 2005, shortly after the floods of Hurricane Katrina 

had inundated coastal Louisiana, including the beleaguered New Orleans Ninth Ward and 

Gentilly neighborhoods, New Orleans School Superintendent, Cecil Picard, pled with 

parents, "When we are finished saving lives, please focus on getting your children in 

school for their mental and emotional stability and health, for the stability of your 

family." (Katrina's Displaced School Children, 2005). 

Enrolling their children in schools became a priority and one of the very first 

stabilizing efforts of the Katrina families. Following Superintendent Pickard's call for 

schools as linchpin in family stability, thousands of these families and their children, 

about 372,000 people, found refuge and new schools, including in a near neighboring 

state: Texas (Katrina's Displaced School Children, 2005). Even before they had a new 

place to live, within five days of waiting out the storm in the New Orleans Superdome, 

evacuee children were boarding school buses at the Houston Reliant Center on their way 

to class in Texas schools. 

For the first year children of Katrina were displaced, whether they had moved 

into a new permanent home in Texas or were living in shelters or hotels, they were still 

considered "homeless" (P.M. Cochran, personal communication, July 18, 2008). 

"Homeless" Katrina children were protected by the McKinney-Vento Homeless 
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Assistance Act, reauthorized under the No Child Left Behind Act. This Act allowed the 

children to enroll in Texas schools without the usual delays of required school records. 

Within two weeks Texas school population burgeoned with more than 40,000 Louisiana 

evacuee school children. Katrina evacuee students enrolled in each of the 20 educational 

service regions in the entire state. According to Dr. Philip M. Cochran, Senior Director, 

Division of Regional Services, Texas Education Agency, who was in charge of the daily 

count of Katrina students throughout the state, the numbers were greatest on September 

29, 2005 (P.M. Cochran, personal communication, July 18, 2008). The most Katrina 

evacuee populous regions on that day were Greater Dallas/Richardson, Region 10, which 

had taken in 8206 students; Greater Ft. Worth, Region 11, 4546; Beaumont and Port 

Arthur areas, Region 05, 2485; and Austin, Region 13, 2029 students. The largest 

number of students, 21, 705, went to Region 04, Greater Houston. To keep up with the 

influx of evacuees, Houston ISD alone hired 180 new teachers, added 37 new bus routes, 

and ordered 10,000 new textbooks. (Katrina's Displaced School Children, 2005). 

The challenge for affected Texas schools became adequately meeting the 

educational needs of these homeless traumatized children, most of them having suffered 

tremendous physical and emotional losses-not only home and a community structure, 

but often family members, drowned or missing. In early fall, 2005, in a statement at a 

United States Senate subcommittee hearing, Richard Wong, Executive Director of the 

American School Counseling Association, pointed out that the losses that these children 

faced would be a special challenge to professional school counselors (Katrina's 

Displaced Children, 2005). The American Red Cross, and the Federal Emergency 
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Management Administration (FEMA) provided community mental health counseling; 

however, they were not accommodating school age children (Katrina's Displaced 

Children, 2005). The challenge of counseling the displaced Katrina children was left to 

the school counselors in the new districts where they resided (Hebert & Ballard, 2007). 

Statement of the Problem 

There are many reasons why the present study was crucial. Counselors have a 

rare opportunity to help students cope when their lives have been shattered by disaster 

(Sugar, 1989). Yet, very little research exists on the relationship between school 

counselors and children survivors of natural disasters (Katrina's Displaced Children, 

2005). 

Mass displacement of children to distant school districts on a large scale can 

happen at any time because of natural disasters or terrorism of many kinds. The present 

study will help counselors, school districts, and state education agencies in their planning. 

Katrina revealed to the American public pictures of a veritable heretofore 

invisible culture, displaced by a devastating natural disaster (Moye, 2007). Of the 

evacuees who came to Houston, more than 93% were African American, with the 

majority of them from New Orleans. Six in ten had household incomes below $20,000 in 

2004 (Gavagan et al., 2006). Compared with New Orleans and Louisiana residents as a 

whole, disproportionate numbers of the evacuees were Black, had low incomes, low rates 

of home ownership, and no health insurance. They were poor, uneducated, with a Creole 

culture all their own (Moye, 2007). Despite the nightmares the evacuees had endured, the 
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first responder medical teams in the Reliant Centers, the Houston shelters, noted their 

strengths and resiliency (Moye, 2007, and Brodie et al., 2006). 

However, very little research has been done on how strengths of Black families, 

especially those under crisis, might help Black children heal emotionally. Research in 

this area would benefit family therapists and school counselors alike. The preponderance 

of scholarship relating to school counseling emphasizes the child as individual, not as 

part of an encompassing family system. School counselors, perhaps more than any of the 

other faculty members, are called upon to deal with humanitarian outreach, emotional and 

mental stresses, and contact with students' family members (Katrina's Displaced 

Children, 2005). School counselors are, therefore, in an excellent position to provide 

information for the needed scholarship. 

By becoming aware of the communal survival strengths of the Katrina families 

who have survived poverty, homelessness, and deaths of family members, the educational 

community can learn how to add to the stability of the school community-- when faced 

with the responsibilities of educating displaced children. Likewise, family therapists can 

develop greater insight into how to work with Black families to assist their children in 

healing emotionally. 

Statement of the Purpose 

The main purpose of this study was to determine Texas Public School 

Counselors' perceptions of family strengths in Hurricane Katrina African American 

evacuee children and adolescents. A second purpose was to discover Texas Public 
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School Counselors perceptions of strengths in Black Hurricane Katrina evacuees 

families. 

School counselors interact with children who may or may not be homeless. And 

many Texas school personnel interfaced on a daily basis with these children and 

sometimes with their families. A third purpose of this study was to determine how Texas 

Public School Counselors may have called upon these perceived strengths to intervene in 

helping evacuee children recover. Professional school counselors were instrumental in 

helping students transition, following the hurricane (Hebert & Ballard, 2007). And as 

Texas School Counselors continue to assist the Katrina children and adolescents develop 

and heal, these counselors are in an unusually opportune position to learn more about 

students' family strengths and how to call upon these strengths in the healing process. 

Katrina evacuees faced challenges, including psychological pathology (Gard & 

Ruzek, 2006). Yet they endured. This study seeks to shed light on what family strengths 

and individual child strengths school counselors observed in Katrina evacuees. 

Research Questions 

To fulfill the objectives of this study, the following questions were researched: 

1. What strengths have Texas public school counselors perceived 

while working with Black Hurricane Katrina evacuee children and 

adolescents? 
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2. 

3. 

What family strengths have Texas public school counselors noticed 

in dealing with Black Hurricane Katrina evacuees? 

How have Texas public school counselors used their gained 

knowledge of these family strengths in their responsive services 

with the Black Katrina students? 

Conceptual Framework 

Texas Public School Counselors were especially well situated during the Katrina 

crisis to work also with parents since part of their assigned job description is to 

collaborate directly with parents to ensure student adaptation to the learning environment 

for character development and academic success (Texas Education Agency, 2004 ). 

These professional school counselors are responsible for individual and small-group 

counseling, individual/family/school crisis intervention, conflict resolution, 

consultation/collaboration, and referrals to outside mental health services and human 

service agencies (Texas Education Agency, 2004 ). A study conducted of third and fifth 

grade students in Georgia showed that school counselors impacted students' academic 

performance, increased the on-task behavior of students and significantly reduced 

disruptive behaviors. (Mullis & Otwell, 1997). 

The majority of the Katrina evacuees, approximately 93 %, who came to Texas 

schools, were Black (Gavagan et al., 2006). To understand how Black families may 

function under crisis and to provide a lens on the development of what role Black family 

values may play in this functioning, it is necessary to look at the history of the 
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communalistic Black mentality and how perceptions of that mentality have evolved in the 

United States (Boykin, 1983). 

Foster (1983) found that by studying Black family strengths, one may determine 

how to help black families overcome challenges. Black family strengths as a model of 

healthy Black self-development, family stability, and family thriving, rose from 

reframing of an extant deficiency model (Frazier, 1939) and replacement with a Black 

healthy weltanschauung focusing on strengths, achievement and growth (Hill, 1971 ). 

Hill contended that these strengths helped Black families survive and even thrive in the 

midst of adversity. Billingsley (1968) noted that Black families valued family ties, 

knowledge and education, and that these families had deep spiritual values, with an 

emphasis on service to others and cooperation in mutual aid. Hill (1971) recognized 

several related Black family strengths: strong kinship bonds, strong work orientation, 

adaptability of family roles, strong achievement orientation, and strong religious 

orientation. 

McAdoo (1988) has done in-depth work on kinship and mutual assistance. These 

communal strengths have been instrumental in counteracting stress, the most trying of 

which has been continued racial and economic discrimination. McCubbin (1983) pointed 

out that family role flexibility, what Hill ( 1971) calls adaptability of family roles, is 

necessary in responding to natural disaster. 
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Operational Definitions: 

For the purposes of this research, the following terms carry specific operational 

meanings: 

Black families and African American families are interchangeable terms in this study. 

Black Family Strengths are the positive aspects of Black families that ensure the family 

will work as a helping unit to survive and thrive (Hill, 1971). 

Diaspora is a forced migration in search of sanctuary of a large group of people who 

share common ethnic and/or cultural histories. 

Family Systems Therapy sees the family as an integral unit wherein each member affects 

other members by their behavioral choices. 

FEMA, the Federal Emergency Management Agency, is an independent agency of the 

United States government that provides a single point of accountability for all federal 

emergency preparedness and mitigation and response activities 

Fictive kinship refers to the care giving and mutual-aid relationship among nonrelated 

Blacks that exists because of their common ancestry, history, and social plight (Martin 

and Martin, 1985). 

Hurricane Katrina was a category four hurricane in the Gulf of Mexico that made 

landfall in the United States on August 29, 2005, causing widespread damage throughout 

the Gulf Coast region and virtually destroying much of the city of New Orleans, 

Louisiana. As thousands fled the region, the nation watched painful images of fellow 

Americans suffering in devastating conditions. 
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Katrina evacuee is any person who was evacuated from the Louisiana coastal parishes 

following the devastation of Hurricane Katrina. 

Mailer Daemon means that the Internet server Postman has returned an emailed letter to 

the send because the server could not locate the addressee. 

No Child Left Behind, NCLB, 2002: Federal law enacted in 2002 to ensure standards 

based education reform, including programs to protect and to help children from minority 

and poverty backgrounds. 

McKinney-Vento Act: Under the McKinney-Vento Homeless Children and 

Youths Program, state educational agencies (SEAs) must ensure that homeless children 

and youth have equal access to the same free public education, including a public 

preschool education, as is provided to other children and youth. States must review and 

undertake steps to revise any laws, regulations, practices, or policies that may act as 

barriers to the enrollment, attendance, or success in school of homeless children and 

youth. (Section 724(g) of the McKinney-Vento Homeless Assistance Act (McKinney

Vento Act), as reauthorized by the No Child Left Behind Act of 2001 (NCLB) (Pub. L. 
107-110) 

Parish is a Louisiana county. 

Racial consciousness is the keen awareness by many Black people of their history and 

condition as a people and their overwhelming desire to uplift their race to a state of 

dignity and pride (Martin & Martin, 1985). 

Solution Focus Therapy is a form of brief therapy that searches for solutions while 

ignoring the problem. 
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Spam is flooding the Internet with many copies of the same message, in an attempt to 

force the message on people who would not otherwise choose to receive it. 

The Texas Education Agency, TEA, is a public state agency that, in conjunction with the 

State Board of Education, leads and oversees matters related to Texas public education. 

Texas Education Service Region. Texas is divided into 20 education service regions with 

an Educational Service Center (ESC) for each region, providing educator training, 

leadership, and technology assistance to the personnel who work in the independent 

school districts within their respective regions. 

Texas Public School Counselor is a Texas State Board of Education certified mental 

health professional who assists students, parents, teachers, and administrators, serving 

public school children in pre-kindergarten through twelfth grade. 

Delimitations 

This study was focused by the use of the following delimitations: 

1. This study was limited to Texas Public School Counselors employed, at some 

time, between August 2005 and May 2009 in Texas Educational Service 

Regions which enrolled more than 100 Katrina evacuee children and 

adolescents. 

2. Counselors working in Texas Educational Service Regions, Regions 14, 15, 

16, and 18, which each enrolled fewer than 100 Katrina evacuee students, 

were not contacted to participate. 
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3. Mention of numbers of students enrolled in any specific district was limited to 

the Texas Education Agency official count on 29 September, 2005, the day of 

highest Katrina evacuee student enrollment. 

4. Public School Counselors who worked in affected Texas school districts 

which took in Katrina evacuee students were solicited for response by email 

and by follow-up questionnaire on the Texas Woman's University website, 

Psychdata.com, an arm of the American Psychological Association. 

5. Only responses of Texas Public School Counselors who responded to the 

questionnaire posted on Psychdata.com were included in the sample. 

6. A further delimitation was that the study included only counselors of public 

school students, in grades pre-kindergarten through twelve, and their Black 

families, who were evacuated from New Orleans or coastal Louisiana and 

relocated to Texas Educational Service Regions in the aftermath of Hurricane 

Katrina. 

Summary 

Hurricane Katrina displaced 372,000 people. The majority of the over 40,000 

students who came to Texas, protected in their forced homelessness by the McKinney

Vento Act, were primarily African American, whose families had been living at or below 

the national poverty level before their evacuation. School districts in all twenty Texas 

Educational Service Regions enrolled Katrina evacuee students. The school counselors 

at these schools were the intermediaries in getting these children settled in their new 

school environment. Often the public school counselor was on the front line of 
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intervening to help to give aid to children and their families because of their peculiar 

situation of working directly with helping children and their families find assistance, both 

physical and educational. The front line work of these counselors placed them in the 

unique position of having the opportunity to observe children and their families surviving 

during times of extreme stress and to perceive the strengths that brought the families 

through this crisis. This study called upon the experiences and observations of Texas 

public school counselors in Katrina populous educational service regions. 
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CHAPTER II 

REVIEW OF LITERATURE 

The Role of the School Counselor 

Professional schools counselors are charged with influencing students to continue 

with education after high school, keeping them from dropping out, and helping-through 

their support and diligent encouragement--to increase students' academic performance 

(TEA, 2004). Research shows a high correlation between higher test scores and 

academic achievement for third and fourth graders who attended elementary schools with 

an actively involved Guidance and Counseling department as compared to the lower test 

scores of third and fourth graders who attended elementary schools without a Guidance 

and Counseling program (Sink, & Stroh, 2003). In addition, Mullis & Otwell ( 1997) 

found that professional school counselors were a major influence in not only increasing 

academic achievement but also in helping students adjust to the classroom with such 

behaviors as staying on task, paying attention , and avoiding disruptive behavior. 

According to the American School Counselor Association (2005), school 

counselors are to support and promote students' academic, career, and personal/ social 

development. Myrick (2003) pointed out that school counselors have a responsibility to 

facilitate student development academically, vocationally, and socially. School 

counselor responsibility to these three different types of development is pervasive 

through the United States public education system (Paisley & Borders, 1995). 
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Counselors "wear many hats" in addition to guidance and guidance curriculum 

development. According to the Texas Education Code, they are also responsible for 

"responsive services" to "intervene" to address the emotional, academic, personal, and 

social problems that may put a student at risk (TEA, 2004). In addition they are 

responsible for meeting with parents to work on these challenges (TEA, 2004). 

School Counseling in Disasters and Crises 

Texas Public School counselors may be called upon to intervene in disasters or in 

crises. This counseling may be individual or in groups, including consulting with faculty 

and parents (Riley & McDaniel, 2000). Immediate and solid support from school 

counselors can help students recover. School counselors' support can also help with 

community healing (Poland & McCormick, 2000). During and following a crisis, 

counselors are expected to provide counseling for the students and coordination of 

services not only in the school but also in the community (Smaby & Peterson, 1990). 

Fein et al. (2008) have done research that uncovered just how important 

professional school counselors are in periods of cataclysmic stress and change, affecting 

the school community. They found that the weight of decision making and even how to 

handle the situation fell on the shoulders of the school counselor, who then suffered role 

conflict and burnout as they tried to help the students in their care. Hurricane Katrina 

was a disaster of such a magnitude that, like large earthquakes, could affect children with 

Post Traumatic Stress Disorder (Pynoos et al., 1993). Kliman & Rosenberg (2007) 

reported developing a skills-building therapeutic approach to help children cope with the 

fallout from disasters such as Hurricane Katrina. On the front line, school counselors can 
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move to restore emotional support. They can provide a safe place wherein students can 

release their stress and begin to heal (Shen & Sink, 2002). Such healing, facilitated by 

school counselors, can be a safeguard against long term emotional illness, including Post 

Traumatic Stress Disorder. 

School Counselors and Hurricane Katrina 

In an explanation to the Senate subcommittee hearing on Katrina's Displaced 

School children, in September 2005, Richard Wong, Executive Director of the American 

School Counselor Association, testified that the weight of helping the displaced children 

heal and adjust was falling upon professional school counselors: "School counselors are 

the only school personnel who are trained in both education and mental health. Because 

of this, they are uniquely qualified to collaborate with teachers and administrators to 

provide training as well as to identify and address hurricane-related problems among the 

students (Katrina's Displaced Children, 2005). 

Survivors of mass disasters and other traumatic events are in danger of 

psychological problems associated with exposure to risk of death and injury, loss, and 

displacement (Norris et al., 2002). Hurricane Andrew was so devastating that researchers 

could predict PTSD among children (Vemberg, La Greca, Silverman, & Prinstein ( 1996). 

And Belter, Dunn, & Jeney (1991) did a need assessment of children who had survived 

the ravages of Hurricane Hugo. But very little research has been done on the children 

displaced to out of state schools by Hurricane Katrina. 
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Hebert and Ballard (2007) recognized that school counselors were among the very 

first to encounter and to help children through the morass of recovery from Katrina's 

devastation. However, when school counselors in five densely populated Texas 

educational service regions were suddenly inundated with 40,000 (P. M. Cochran, 

personal communication, July 18,2008) Hurricane Katrina evacuee children, these 

counselors were impacted by more than homeless, poverty stricken survivor children, 

from coastal Louisiana, on the brink of developing PTSD. The counselors came face to 

face with a population that was 93% African American and primarily coastal Louisiana, 

another culture (Moye, 2007). Holcomb-McCoy (2004) identified nine categories of 

cultural competence for school counselors, including understanding cross-cultural 

interpersonal interactions. These researchers pointed to counselors' self-evaluation as the 

avenue to being more effective in counseling diverse populations. 

But the frantic and swift Diaspora of Hurricane Katrina arriving so quickly in 

the state of Texas left little room for self evaluation by any school personnel. Cecil 

Pickard, New Orleans ISD Superintendent, had issued the challenge to enroll students in 

school for the emotional stability of the children and the entire family (Katrina's 

Displaced Children, 2005). The evacuee children were protected by the Mckinney

Vento Homeless Assistance Act (Katrina's Displaced Children, 2005). McKinney

Vento provides formula grants to States to ensure that homeless children have access to 

the same free, appropriate public education provided to others. It requires schools to 

enroll students who are homeless, including those who have lost their homes because of a 

natural disaster (Katrina's Displaced Children, 2005) . 
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Within two days of the first arrivals at the Reliant Center complex in Houston, the 

Texas Education Agency had set up two Katrina hot lines, one for parents and one for 

teachers (P. M. Cochran, personal communication, July 18, 2008). And, working in 

tandem with the Texas State Board of Education, they had put in place a one year, non 

renewable Hurricane Katrina emergency certification (TEA, 2005). Within days Houston 

hired 180 new teachers (Katrina's Displaced Children, 2005). On September 5, 2005, 

Shirley Neeley, Texas Commissioner of Education, released a letter, including the 

following statement, to Texas educators: "I have never been prouder in my life as I hear 

daily about your continued acts of kindness to these innocent victims of Hurricane 

Katrina" (TEA, 2005). By September 13, 2005, a letter from Margaret Spellings, 

Director of the United States Office of Education, was posted on the Texas Education 

Website delineating the magnitude of the problem and noting several areas in which 

federal agencies could help (TEA, 2005). 

Hurricane Katrina Evacuee Diaspora 

Texas and other states were faced with what Morris (2006) has called a "Black 

Diaspora." His research is specifically concerned with New Orleans' s Black and low

income children's sudden move into foreign social and educational settings, pointing out 

that the move would pose severe challenges to these children's transition and adjustment 

(Morris, 2006). Problems of racism, poverty, health, and lower educational standards for 

the coastal Louisiana children and their families were foisted on an unprepared but 

generous and eager to help Texas populace (Moye, 2007). Smith (2007) observed that 

the poor Blacks in New Orleans were an "underclass" from extremely poor 
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neighborhoods burdened with low-performing schools due to high drop out rates, low test 

scores, unmotivated or frustrated teachers, and the need to provide students with basic 

social welfare necessities. According to the Urban Institute, (2005), 91.2 percent of poor 

New Orleanians were Black, and 65.1 percent of those poor families were headed by a 

single female with children under eighteen years of age. Houston, the Texas city to 

which the majority of evacuees displaced, already had urban challenges of its own with 

36.2 percent of poor families in the Black population and 38.3 percent of poor families 

with single female heads and children under eighteen years old (Urban Institute, 2005). 

In a major study designed by the Washington Post, the Kaiser Family Foundation, 

and the Harvard School of Public Health (Brodie et al, 2006), a team of researchers 

conducted a survey in Houston, Texas from September 10 through 12, 2005, with 680 

randomly selected respondents 18 years or older who were evacuated to Houston from 

the Gulf Coast after Hurricane Katrina. These 680 respondents were living temporarily 

in the Houston Astrodome, Reliant Park Center, and the George R. Brown Convention 

Center. The location of twelve of the respondents was not noted. 

The vast majority of these evacuees were from the New Orleans area, and a large 

majority had lived in New Orleans their entire lives. Ninety-three percent were African 

American, had low incomes, with one third reporting incomes of less than $10,000.00 per 

year, and they were poorly educated. A majority of the evacuees had no health insurance 

and had relied on public assistance and charity hospitals in New Orleans to meet their 

health needs. Only 6% of Houston shelter residents had a college degree, compared with 

more than a quarter of the population of New Orleans and 19% of Louisiana residents. 
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The study found that half of the respondents were single, with 45 percent having children 

younger than eighteen years old (Brodie et al., 2006). 

The children who came through the Houston and similar centers in other cities 

(Rivera & Miller, 2007)-- the children who became students Texas school counselors 

were charged with helping to become stable--were for the most part impoverished, from 

poorly educated families, and from a subculture foreign to the majority of these 

counselors. In addition, in the districts to which many students came, overcrowding, 

shortage of teachers, compounded the problems of all school personnel, including school 

counselors (Katrina's Displaced Children, 2005). 

The Mailman School of Public Health, Columbia University, announced in 

January, 2008, that according to a study by the Mailman School's National Center for 

Disaster Preparedness (NDCP) and the Children's Health Fund, at least 46,600 children 

along the Gulf Coast were still experiencing mental health and other problems resulting 

from 2005's Hurricane Katrina . The study also found, however, that the students most at 

risk where those who had not stayed in their temporarily adopted states but had returned 

home to Louisiana and Mississippi (Mailman School of Public Health, 2008). 

But the displaced students, who have not returned, are not without their problems. 

Complimenting Houston on its generosity in helping the displaced students, Mills (2006) 

has pointed out that an increase in sexually transmitted disease, school altercations 

between Katrina evacuees and already resident Houston students, and an accompanying 

rise in homicide rates have all been laid on the doorstep of the evacuee students and their 

families. 
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African American Family Strengths 

Some of the most recent research validates earlier studies that Black families 

exhibit several strengths, not the least of which are cohesion, organization, 

expressiveness, and low conflict, as reported by the women raised in these families (Clay, 

Ellis, Griffin, Amodeo, & Fassler, 2007). Clay's study addressed a gap in the research 

literature of relational processes and race differences. 

Robert Hill (1971) and Billingsley (1968) were the seminal writers focusing on 

strengths of Black families. Hill (1971) focused on the following Black family strengths: 

strong religious orientation, strong kinship bonds, strong work orientation, strong 

achievement orientation, and an adaptability of family roles. Billingsley stressed the 

value of learning and acquisition of knowledge through formal education, strong 

spiritual/religious values, service to others, cooperation among extended family members 

to cooperate for the social good, racial pride, close family ties and organization, and the 

establishment of businesses that were owned by Blacks. 

Scanzoni (1971) and Staples (1994) noted that Black families are strong in 

mother-child bonding and also in heavy nurturance of the children by family members, 

including extended family. Aschenbrenner (1973) and Stack (1974) reiterated the 

observed and studied emphasis by Black families on relationship and kinship ties. They 

also noted a strong commitment to the children of the rising generation. 

Nobles ( 1976) reported that Black family strengths included respect for self and 

others, elasticity of boundaries, respect for information and knowledge, the assumption 
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that black children are essentially good, and adult unconditional love for children. 

Christopherson ( 1979) reported that Black families and their members showed high 

resiliency and tolerance of untenable situations. Christopherson saw these families as 

able to cope during times of hardship. And this scholar also noted that they both loved 

children and accepted children who were born from single mothers. Gary et al. ( 1983) 

reiterated many of the Black family strengths that had already been recorded in 

scholarship including adaptability of family roles, strong kinship bonds, compassion and 

caring, strong work ethic, a solid religious base, the desire to achieve, and ability to 

handle crises. These researchers also recorded a strong independence, parenting skills, 

and organizational skills. 

In the Black nuclear family Martin & Martin (1985) found evidence of giving and 

receiving of mutual aid, cooperation among the social classes, cooperation between men 

and women, and strong socialization of children. Among members of the extended Black 

family, Martin and Martin noted that fictive kinship ties were strong, that the group 

protected a kind of racial consciousness, and they had strong reliance on organized 

religious institutions. 

Harriette McAdoo (1988) likewise stressed kinship and mutual· aid among Black 

families and their networks. In addition, McAdoo has reported on the pressures of a 

stressful environment that most Blacks live in because of their banding together to 

counteract the disadvantages of racism. These disadvantages include economic 

deprivation. However, the Black family strengths mentioned by several researchers, 

including McAdoo, have proven a bulwark to protect the black family from this extreme 
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environment. Mutual aid reliance on fictive kinships and extended family, and the 

flexibility in family roles-all these strengths have served the Black family well, helping 

them to face the normal trials of life, in addition to those tribulations that occur due to the 

extreme environment in which they function. 

African American Family Strengths under Duress 

The meager extant literature on the Katrina evacuees shows that these displaced 

families, even under extreme conditions, continued to exemplify some family strengths. 

For example: Among the 680 evacuees surveyed in the Houston Reliant complex, 

ninety-eight percent were from the New Orleans area; seventy-three percent had lived in 

New Orleans their entire lives. Ninety-two percent said religion played an essential role 

in helping them survive the storm and the displacement that followed (Brodie et al., 

2006). 

A leading researcher in the study of African American family resiliency has been 

Hamilton Mccubbin and his team of scholars (1998). This research team has produced a 

comprehensive look at different aspects of Black family strengths surviving under stress 

in Volume III of the Resiliency in Families Series, Resiliency in African-American 

Families. 

More recently Hunt et al. (2006) conducted an ongoing longitudinal study to 

discover types of racism and prejudices in a dynamic situation-the forced migration and 

resettlement of hundreds of thousands of marginalized African Americans from coastal 

Louisiana, into European American communities. There have been mixed reviews of 
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Hurricane Katrina evacuee students and their families as they attempt to build new lives 

in these Euro-centric communities into which they emigrated. Media accounts note that 

many of the Katrina survivors are plagued with mental illness symptoms--children 

terrified of each new rain storm and mothers depressed, unable to sleep (Casimir, 2007). 

A federally funded Hurricane Katrina/Hurricane counseling program has 

reportedly helped 4000 survivors in the Houston area. But many more survivors refuse 

federal help, relying on religious belief and extended family. However, as Casimir has 

pointed out, some of the Hurricane Katrina evacuees, separated from their surviving but 

now scattered family members, have not been able to adjust. The evacuees are facing the 

same problems of joblessness, healthcare, and housing that they knew in New Orleans, 

but now the problems are exacerbated by their new living conditions and absence of 

supportive family nearby (Casimir, 2007). In his research on African American family 

strengths, Giblin (1996) stressed that need for facilitation of family strengths is 

heightened during times of transition and stress. 

Spencer & Radcliffe (2005) reported that the fifty-four school districts in Region 

Four that took in 22,000 Katrina evacuee students initially experienced semi-chaotic 

conditions as the evacuee students, school personnel and local students attempted to 

integrate into one body. School counselors attempted to find ways to alleviate the 

hostilities arising between the local students and the evacuees. And adult faculty 

members, under extreme stress, were coping with their own emotional stresses brought 

on by the influx of troubled students. 
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Resiliency in African American students has been the focus of research 

(McCormick, 2002). McCormick found that resilience in African American students is 

related to their ability to communicate effectively with peer, parents, and teachers. Their 

ability to communicate to their teachers the obstacles in their life may have nurtured an 

environment of emotional connection and understanding. The students in this study were 

able to make that connection and subsequently elicited help from anyone who could offer 

them assistance including teachers, administrators, or adult mentors. 

Boykin ( 1983) studied the background of African American children. Board 

(2001) explored the dynamics behind the fact that many African American children from 

"disadvantaged" backgrounds succeed academically, even though they have been 

declared "at risk" for school failure. Her research focused on processes that facilitate 

academic success and resiliency in African American children. 

Denby & Alford (1996). researched African American family resiliency and 

preservation, despite the trials of racism and poverty, and determined that resiliency 

resulted from a number of factors including the shared parenting, pride in children and 

nurturing firmness in childrearing; racial pride and strong ethnic identity; 

communalism-kinship networks and family egalitarianism; and spirituality-reliance on 

religious structure and the African American church. 

Harris (2007) researched African American resiliency of displaced black adults 

after Hurricane Katrina. He found that the resiliency efforts of these African American 

families were exemplified in the preservat~on of family relationship, both relative and 
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fictive. Because of the strength of these relationships the adults he interviewed were able 

to adjust to the culture of their new homes in Ohio. 

Summary 

A review of the literature reveals a dearth of definitive studies on the value and 

complexities of the professional school counselors' many roles in response to major 

disasters affecting school populations. Especially lacking is research on their 

contributions in responsive services; including their being front line workers in helping 

Hurricane Katrina evacuee children adjust to their new lives in what to the children was a 

foreign culture. And while studies exist delineating Black family strengths, studies 

centered on African American children and adolescents in traumatic situations, natural or 

manmade, are extremely few in number. The few studies of Katrina evacuee children 

that do exist are predominantly journalistic and not empirically based. 

The world of scholarship is just beginning to examine the phenomenon of the 

Hurricane Katrina Diaspora. 
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CHAPTER III 

METHODOLOGY 

Major disasters may displace large numbers of school children at any time. Yet, 

as Richard Wong, Chairman of the American Counseling Association, testified, very little 

research exists on the relationship between school counselors and children and adolescent 

survivors of natural disasters (Katrina's Displaced Children, 2005). The main purpose of 

this study was to determine Texas Public School Counselors' perceptions of strengths in 

Hurricane Katrina African American evacuee children and adolescents. A second 

purpose was to discover Texas Public School Counselors' perceptions of family strengths 

in Black Hurricane Katrina evacuees. And a third purpose of this study was to 

determine how these counselors may have called upon these perceived strengths to 

intervene in helping evacuee children recover. 

A phenomenological qualitative approach was implemented to investigate 

elementary school counselors' individual and universal perceptions. This type of 

approach built a framework that allowed Texas Public School Counselors to record their 

unique experiences and encouraged them to reflect on those experiences in depth. The 

researcher's intent was to obtain a comprehensive view of Black family strengths 

reflected in the professional school counselors' observations of school Katrina evacuee 

students under the severe stresses of surviving a cataclysmic natural disaster. 
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Research Design 

A phenomenological approach (Creswell, 1998) was implemented to facilitate the 

expressions and impressions of Texas public school counselors who had some contact 

with Katrina evacuee students in the Diaspora after the storm. The phenomenological 

approach was particularly helpful in data analysis because it allowed for recording and 

comparing statements, and drawing meaning and structures from the statements made by 

the building of tables to analyze meanings and to arrive at dominant themes (Creswell, 

1998). The questionnaire employed solicited responses to these direct impressions in lieu 

of face to face interviews, prohibitive because of the potentially large number of 

participants. Phenomenology was especially congruent with the purposes of the study 

because it allowed for the subjectivity and direct experience necessary to such a study 

(Patton, 2002). However, because the evacuees were seen as originating from a 

subculture, some aspects of ethnography were employed: the participants could have 

worked with the evacuees over an extended time. Since one delimitation was that the 

students were Black, there were definite overtones of cultural themes and family 

strengths particular to the culture (Patton, 2002). 

Conceptual Framework 

The conceptual framework on which this research was built was a Family 

Systems theoretical structure based on Black family strengths. The framework allowed 

for explanation of how Black families survive and thrive even in adversity (Hill, 1971). 

The research methods were descriptive in nature. The Researcher used this method 

because research extrapolating on the observations of Black family strengths in the field 
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is meager and because specific research on the relationship between professional school 

counselors' observations of children and their families under the severe stress of survival 

mode is virtually non-existent. Information gathered during the questionnaire process 

was the only source of data collection. 

The Researcher 

The researcher was a Ph.D. candidate in the Department of Marriage and Family 

Therapy at Texas Woman's University. She informed the participants that she has been 

employed for the past four years as a certified Professional School Counselor in the 

Texas Public Schools, and that she, herself, had worked closely with Katrina evacuee 

children and their families in an elementary school setting. She also informed the 

participants that she is a Licensed Professional Counselor and a Licensed Marriage and 

Family Therapy Associate. Her experience in the area, and her revelation to the 

participants that she is "one of them," set a participant-friendly atmosphere that was 

aimed at promoting greater candidness in the questionnaire responders. 

Nonetheless, in keeping with the phenomenological researcher's goal of 

bracketing or setting aside her own experience of the phenomenon, the Researcher set 

aside her own preconceived notions and perceptions of the Katrina evacuee children and 

adolescents and their families. Because of her own experiences with the Hurricane 

Katrina evacuee contingent, to ensure the absence of bias, the Researcher chose the 

research medium of a survey on the Internet, an anonymous and distant communication 

registered only in words on an American Psychological Association website. Counselor 

responses were arranged in theme tables to further establish the validity of the responses 
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and to exclude the possibility of Researcher interpretation. The tables permitted 

tabulation of the number of times a word, or group of words carrying that word's 

meaning, was used in the counselor responses. In addition, to further ensure absence of 

bias, the Researcher also included the counselor statements in their original form, without 

interpretation. 

Participants 

The participants in this research were female and male Texas Public School 

Counselors. All the participants worked on at least one occasion in either a guidance, 

behavioral, or counseling capacity as school counselor with an African American Katrina 

evacuee student. 

Participants were solicited from their respective Texas Educational Service 

regions. From the Texas Education Agency website, the Researcher requested a public 

information listing of all Texas school districts which received Katrina evacuee students. 

The Texas Education Agency count of the Katrina evacuee students was taken from the 

day of highest Katrina evacuee enrollment, 29 September, 2005 (P.M. Cochran, personal 

communication, July 18, 2008). By computer online, the Researcher searched the school 

districts in sixteen Texas Educational Service Regions that received more than 100 

Katrina students. From school districts that had schools with counselors with published 

email addresses, she created a list of possible participants. The Researcher built a 

questionnaire that included both explanation of purpose and specific research questions. 

This document was posted online at a secure research website, Psychdata.com, a secure 

Internet research service adopted by Texas Woman's University scholars for faculty use 
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(Appendix A). Participant consent was directly implied by the participant's responding 

to the questionnaire and submitting anonymous response via Psychdata.com. 

The Researcher emailed a letter of introduction to each one of the counselors to 

explain her intent and how the research was to be used. The body of the email contained 

a direct link to Psychdata.com and the questionnaire. The participants were assured that 

their responses were anonymous. If they wished to learn the results of the survey, they 

were advised that survey results would be sent to them if they sent the researcher a formal 

request by separate email, thus separating any implication of response or non-response to 

the survey questionnaire. 

A response time frame was given in the email so that the participants could 

complete the questionnaire at their leisure, giving them an opportunity to reflect on their 

answers before submitting the questionnaire to the Researcher via the website. 

Procedures 

Each online contact with participants began with an emailed letter of introduction 

(Appendix B) that revealed the purpose of the study and assurance of confidentiality. No 

demographics profile was requested. The survey, in online contact form through 

Psychdata.com survey services, was sent only to Texas Public School Counselors, 

identified by a process of examining the lists of school districts that had received Katrina 

evacuee children. These lists were provided by the Office of Public Information, Texas 

Educational Agency. Once the school districts had been identified, the Researcher 

located counselor names and email addresses from their respective Texas Regional 

Education Service Centers' websites. No identifying information was requested of the 
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participants. The survey was completely anonymous. An explanation of how the data 

was handled, analyzed, and used was included. Participants were advised that 

completion of the questionnaire constituted their consent to participate in the survey and 

study. Each questionnaire was considered completed when the counselor had registered 

by password anonymously on Psychdata.com, and had reviewed and/or answered all 

three questions, posted by the Researcher. 

Data Analysis 

The study was a qualitative, particularly phenomenological study; therefore no 

external formal instrumentation was used by the Researcher in this study. In place of 

formal instrumentation, a survey questionnaire (Appendix A) was employed, in line with 

the procedures congruent with methodology for a qualitative study. The questionnaire 

included three open-ended survey questions that invited essay type answers. 

When an adequate number of responses had been received, the survey 

questionnaire was shut down. From the data which had been submitted, the Researcher 

analyzed the responses, looking for common themes, significant statements, the meanings 

that the statements implied, and congruency of results. The Researcher also consulted 

with the Texas Woman's University Qualitative lab process and personnel to confirm the 

themes the she had isolated. 

The Researcher constructed a narrative, using the participants' words, exploring 

the common and supporting themes to create a picture of the Hurricane Katrina evacuee 

families and their children's strengths. She also reviewed the ways in which public 

school counselors used strengths in their responsive services. Once the completed 
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dissertation had been approved, counselors who requested a report of results were 

notified of the results by email. The anonymity of all participants was and will continue 

to be maintained. 

Protection of Human Participants 

To insure the protection of all participants' rights, including and especially the 

right of confidentiality, the researcher met the Texas Woman's University;s requirement 

of ethical review and approval from the Human Participants Review Committee, the IRB, 

Institutional Review Board. This approval was granted prior to any collection of data. 

Moreover, before agreeing to participate in the study, participants were presented with an 

email and an assurance of anonymity, unless they requested survey results. In these 

instances they were instructed to request survey results by sending an email request to the 

Researcher. The emailed letter of introduction and the questionnaire informed each 

participant about the purpose of the study. At the same time, participants were assured of 

the confidentiality of the information, both of the information they submitted and of their 

own identities. 

In addition, the consent form, which consisted of the email letter and the survey 

provided to the participants, included contact information: email addresses and telephone 

numbers for both the Researcher and the Researcher's Family Sciences Advisor. In the 

emailed letter, the participants were encouraged to contact the Researcher or the Advisor 

if they had any problems with their participation, including the possibility of emotional 

distress because of any negative memories and/or feelings. The participants were also 

given the option to contact the Researcher or the Advisor if they had any questions or 
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concerns about the research, or questions about filling out the Questionnaire. They were 

also informed that at any time they could contact the Texas Woman's University Office 

of Research and Sponsored Programs. A contact person's name, telephone number, and 

email address at the Office of Research and Sponsored Programs was given so that 

should the participants have had any concerns about the study, including any questions 

or concerns or problems about how the research was being conducted or had been 

conducted, once the research had been completed, they could contact the Texas Woman's 

University Office of Research and Sponsored Programs. 

Participants were informed that the data would be used for research, for a 

published dissertation. Participants were advised that there would be no direct benefits 

for their participation and that the participation was voluntary only. 

Summary 

A phenomenological approach (Creswell, 1998; Patton, 2002) was employed to 

build an anonymous survey questionnaire to explore Texas Public School Counselors' 

perceptions of African American family strengths evident in Hurricane Katrina evacuee 

students. Such an approach was appropriate because, among other reasons, 

phenomenology is suited to study and to report on the subjectivity of individual 

perceptions. To contact potential participants, the Researcher employed the avenue of the 

internet and via individual emails solicited anonymous response to a questionnaire survey 

posted on a Texas Woman's University approved secure research website. 
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CHAPTERN 

RESULTS 

The purpose of this qualitative study was to determine Texas Public School 

Counselors' perceptions of Black family strengths in Hurricane Katrina evacuee children 

and adolescents. An additional purpose of this study was to determine how these 

counselors may have called upon these perceived strengths to intervene in responsive 

services with these children. 

Characteristics of Participants 

The participants were 75 Texas Public School Counselors, grades Kindergarten 

through Twelfth Grade, who were employed in a Texas Public School at some time 

between August 29, 2005 and May 31, 2009. No higher education counselors were 

contacted. The genders, ages of participants, or counseling grade levels of these 7 5 

participants are not known because the responses to the three open-ended survey 

questions were given anonymously in an online protected website-Psychdata.com. 

Email addresses were obtained from official school websites. Of the 75 participants who 

registered for the survey, 15 participants-P2, P5, P8, P9, PlO, P15, P16, P21, P35, P41, 

P49, P54, P60, P61, and P63, -- did not start the survey, once registered. 

Of the 60 who did open the survey, eleven participants-P4, Pll, Pl 7, P27, P30, 

P34, P37, P38, P40, P53, and P75-- chose not to answer the questions. Of the 49 

remaining Participants, some went through the survey but did not answer all questions. 
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There were 49 answers to Question #1, 44 answers to Question #2, and 41 answers to 

Question #3. 

The Researcher sent 1470 individual direct email solicitations to individual Texas 

Public School Counselors, Kindergarten through Twelfth Grade, in 16 of the 20 Texas 

Education Service Regions. No solicitations were sent to counselors from districts in 

regions which had received fewer than 100 Katrina evacuee students as of the day of 

highest Katrina student enrollment, 29 September, 2005: Regions 14, 15, 16, and 18. 

In the regions canvassed, a total of 48 districts were contacted. These districts 

hosted 12, 207 of the more than 46,000 Katrina evacuee students, or about 25% of the 

Katrina evacuee students. To ensure confidentiality of the counselors, their students, and 

the students' families, all identifying information, including, but not limited to, ages, 

grade levels, cities, names, and unique circumstances have been omitted from the study 

reports. 

Mailer daemons, emails returned because of incorrect addresses, were not counted 

in the total number of counselors contacted--1470. These 1470 emails were not returned 

to the Researcher in any way. On two occasions, spam blocking entities of district 

websites sent query emails requesting the Researcher's purpose before she could proceed 

with sending additional solicitations. However, the Researcher had no way of knowing 

whether her emails to counselors in any specific district were treated as spam or had gone 

through other filtering processes. 
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Table 1 

Data Report of Texas Education Service Regions Contacted 

Public 
School Total Katrina 

Number of Counselors students in 
Schools District in School School Total Katrina students in 

Texas Education canvassed in Districts Districts Texas Education Service 
Service Region Service Region contacted contacted Re_gion 

01 03 24 21 131 
02 04 25 82 330 
03 03 32 163 271 
04 09 383 10402 21705 
05 05 58 1111 2485 
06 02 121 964 1782 
07 02 47 376 1288 
08 03 12 124 466 
09 03 29 93 126 
JO 05 273 2307 8206 
I I 01 69 247 4546 
12 01 80 483 838 
13 04 219 459 2029 
17 01 01 07 119 
19 01 47 23 134 
20 01 50 163 1813 

TOTALS 48 1470 12,207 46269 

The Texas Education Agency reported 46503 Katrina evacuee children registered 

and attending Texas Schools as of 29 September, 2005, the day of highest enrollment (P. 

Cochran, personal communication, July 18, 2008). 

Findings 

The results of the data analysis showed only one responding counselor not 

noticing any particular strength in student or in family. All other responses mentioned at 

least one strength in the student and in the family. Three strengths or themes pervaded 

answers to questions# 1 and #2. Responses to question #3 revealed that some Texas 

Public School Counselors were aware of calling upon the recognition of these same 
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strengths in working not only with the Katrina evacuee students but later in counseling 

other students who had not experienced the hurricane crisis. The themes recognized by 

the responding Texas Public School Counselors were: 1) Resiliency-including 

synonyms and/or groups of words meaning resiliency-- of students and families alike; 2) 

Commitment to school success; and 3) Family cohesiveness, including the ideas of 

working together to help each other, dedication to cultural values, and interdependence 

with extended family. Additional findings included optimism, gratitude, and local 

community support. 

Question I 

As a Texas Public School Counselor, what student strengths have you or did you 

perceive in Black Katrina evacuee public school students? 

The word resilience or resilient was the most common strength noted by the 

counselors in the Katrina students. The word resilient itself or groups of words meaning 

resilience to describe the students, or the ability to bounce back to a sense of normalcy 

after a traumatic event, appeared in 33 of the 49 responses to Question #1. Table 2 

excerpts pertinent referrals to this particular strength noted in Hurricane Katrina evacuee 

children and adolescents. 
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Table 2 

Texas Public School Counselors' Reported Perceptions of Resiliency in Hurricane 
Katrina Evacuee Children and Adolescents 

Response Date/Participant# Mention of Resilience Response Mention of Resilience 
Date/Participant# 

03/28/2009 Pl Resilience 04/21/2009 P43 Able to blend in to our 
school culture and rules 
with no resistance 

03/30/2009 P7 Survival skills 04/21/2009 P45 Resilient in making the 
best of the situation 

03/30/2009 Pl3 Persistence and 04/21/2009 P46 Resilient 

resiliency 

03/31/2009 Pl8 Resilient in the midst of 04/23/2009 P48 Resilient considering 
crisis what had happened 

04/01/2009 Pl9 Very resilient; 05/11/2009 P56 Resiliency 
emotionally strone 

04/01/2009 P20 Resilience and ability to 05/11/2009 P57 More mature 
adapt to a new 
environment 

04/01/2009 P22 Survival instinct; lots of 05/11/2009 P58 Resiliency and strength 

spunk 
04/01/2009 P23 Ability to adjust to 05/11/2009 P62 Resiliency! 

change 
04/01/2009 P24 Willingness to adjust 05/12/2009 P64 Ability to adjust 

04/01/2009 P25 Seeing a chance to start 05/13/2009 P65 Resilience 

over as a blessing in 
disguise 

04/02/2009 P29 Resiliency 05/14/2009 P69 Perseverance in spite of 
difficulties 

04/02/2009 P31 The students handled the 05/14/2009 P70 Adjustment skills 

horror of the entire event 
with great grace. 

04/02/2009 P32 Ability to be resilient 05/15/2009 P71 Resilience 

04/02/2009 P33 Resilient spirit 05/18/2009 P72 Fit into the new 
environment 

04/05/2009 P36 Ability to continue with 05/19/09 P73 Survivors and being able 

every day life 
to talk about it 

04/17/2009 P39 Flexibility 05/19/2009 P74 Resiliency 

04/20/2009 P42 Resilience 

One of the counselors responders wrote about being ''inspired" (P31) by the 

students' resilience and others expressed "amazement" (P29, P33, and P56) about the 
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resilient strength shown by the Katrina students with whom they had worked. Some of 

the responses that addressed resilience were: "These students have been through a great 

trauma and uprooted from their homes, but somehow are able to get up and continue their 

day" (PI); "They seemed to very emotionally strong. Even though they were far from 

home and in brand new situations, they seemed to be very resilient" (Pl 9); "[These 

students showed] a willingness to adjust to another school and neighborhood community. 

[They possessed] the ability to use humor and a very strong sense of socialization. Many 

were determined not to be victims but survivors" ( P24); "[The Hurricane Katrina 

evacuee students had] the ability to be resilient, to be able to overcome the devastation, 

to make new friends, to have a more positive future in our school district, to have hope" 

(P3 l ); "I was amazed at the determination, resilient spirit" (P33); "[The evacuee 

students] had the ability to continue with every day life activities despite severe loss of 

possessions, community, and in some cases family" (P36); and "I was amazed by the 

resiliency of these students, in going through such a major disaster and coming to school 

soon afterwards with very little extreme emotional effects" (P56). 

One counselor responded: 

With the exception of one of the students I worked with, I was amazed by 

the resiliency of the students and the need to settle into a normal routine. 

They transitioned to new schools and surroundings and even cultures very 

rapidly. I think it was motivated by the need for structure and normalcy. 

P29 
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Another counselor, calling on his or her knowledge of the hard hit region, wrote 

eloquently not only about the resiliency and ease of adjustment of these evacuee 

students in terms of particular cases but also about how the interaction had touched the 

counselor's life: 

I felt that the students handled the horror of the entire event with great grace. 

They were particularly hard hit because Louisiana families, especially in the 

New Orleans and coastal areas, are not particularly mobile and transient could 

not have handled it any better. I was impressed with their attempts to 

acclimate and try to get with our programs here in Texas. One student was a 

particular favorite. This student had lived a very difficult life in the Ninth 

Ward .... I learned much from [the student]. I am blessed to have worked so 

closely with so many young people whose courage I can only hope I never 

have to exhibit. P31 

Yet another counselor, this one from a large metropolitan area wrote: 

I worked with many of the Katrina students after they evacuated to our 

district. Some strengths I saw were the students' resilience. Some had 

evacuated before Katrina hit, but some had been in New Orleans during 

the hurricane and had experienced some very horrible situations. Some 

were separated from family members. The students were able to become 

part of our student body, participate in many school activities and move 

on, even though they were emotionally scarred. They were able to bond 

with one another and support each other. P71 
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This noted ability to become "part of our student body, participate in many school 

activities and move on, even though they were emotionally scarred" (P71) is particularly 

aligned with the strength of commitment to school success. This strength was mentioned 

20 of the 49 responses to Question #1: 

Table 3 

Texas Public School Counselors' Reported Perceptions of Commitment to School Success 
in Hurricane Katrina Evacuee Children and Adolescents 

Response Theme: Commitment to Response Date/Participant# Theme: Commitment 
Datc/Partici pant# School Success to School Success 
03/29/2009 P3 Desire to succeed 04/21/2009 P45 Eager to learn 
03/30/2009 P6 Some students had the 04/24/2009 P50 Positive affect; excited 

motivation to complete about being back in 
school in a "better" place school 

03/31/2009 Pl4 Perseverance and 04/27/2009 P51 Responded favorably to 
determination teachers 

04/01/2009 P22 determination 04/27/2009 P52 Determination to 
graduate 

04/01/2009 P24 Willingness to adjust to a 05/11/2009 P56 Assimilated into our 

new school school quickly and 
confidently 

04/01/2009 P26 Responsive to interventions 05/11/2009 P59 Perseverance 

04/02/2009 P28 Discovered learning 05/11/2009 P62 Committed to school 

potential and to education 

04/02/2009 P31 Attempted to meet Texas 05/14/2009 P70 Willing to learn 

standards 
04/02/2009 P33 Determination 05/15/2009 P71 Able to become part of 

student body 

04/17/2009 P39 Determined to do their best 05/18/2009 P72 A desire to stay in 
school 

Academically, the Katrina students were sometimes reported as being behind 

Texas standards. One counselor wrote, "They were weak students and not on grade 

level" (P44 ). Another note with empathy: "Sadly, academically, the students were 

behind. How frustrating it must have been!" (P74). Yet another counselor wrote: "The 

needs were enormous and much intervention took place to get [the Katrina students] on 

track where the rest of the class was" (P57). However, counselors reported that this 
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being behind did not seem to deter the Katrina students who exhibited "a desire to stay in 

school" (P72) as one counselor reported the following observation in terms of the 

students' persistent dedication to the education process in a new culture: 

Many of our students were really willing to work hard. The majority was 

behind academically, but rather than give up, they were willing to accept 

support and work diligently to succeed. Also they were very grateful for 

any support or help that was given. They were willing to make 

connections to school here even though they knew they were not in a 

permanent situation. P18 

Another counselor pointed out the students' success in their efforts: "They 

discovered their learning potential and have risen to the standards set for them, though 

this was not easy at first" (P28). 

Noting the enthusiasm of the Katrina students, one counselor wrote about the 

successful fit between Katrina evacuee determination and the caring Texas schools to 

which they came: "[The Katrina students were] eager to learn. Most were not 

accustomed to the structured classroom setting [in our school]. [They] accepted help and 

resources given to them" (P45). Another counselor observed that the students were 

"appreciative of those who were helpful and kind to them" (P46). 

Two counselors concentrated on specific attitudes that reflected in dedication to 

learning. One wrote: "Optimism was a strength as they found the Texas School system 

nurturing and caring. I perceived that they felt our teachers cared if they learned or not, 

which made them respond favorably" (P51). The other counselor noted a student whose 
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records had been lost in the flood. Although this counselor reported that the state had 

some of the records, other pertinent records had been irretrievably lost. The counselor 

reported that this "determined" Katrina student made up credits on the student's own time 

so that he/she could progress with the class (P52). 

Some counselors attached the desire to succeed academically to the third theme or 

noted strength of the Katrina evacuee students-family cohesiveness. Direct reference to 

family cohesiveness was made by seven of the counselors responding to Question #1. 

Table 4 

Texas Public School Counselors' Reported Perceptions of Family Cohesiveness in 
Hurricane Katrina Evacuee Children and Adolescents 

Response Theme: Family Cohesiveness Response Date/Participant# Theme: Family 
Date/Participant# Cohesiveness 
03/30/2009 P6 Strong family bonds 05/14/2009 P68 Families helped 

families 
03/30/2009 Pl3 Extended family support & 05/14/2009 P69 Pride in culture 

persistence 

04/17/2009 P39 Sense of community 05/15/2009 P71 Bond with and 
support each other 

04/21/2009 P45 Closeness of the family 

Although counselors work more closely with the students themselves than with 

family systems, the Katrina students were an especial case. One counselor noted, "very 

strong family bonds" (P6) had helped the Katrina student's transition to their new 

environment. Another said that "Closeness of the family made them resilient in making 

the best of their situation" (P45). Yet another counselor wrote: "In our area there were 

quite a few [Katrina students]. Some were living with relatives or friends. Families 

helped other families. Students did not feel isolated" (P68). Another counselor noted 

that in his or her district the counselors worked directly with the families. This counselor 
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noted the quality of family "thankfulness-so many of the families that we worked with 

were so thankful for any little things that we provided-school supplies, bus passes, etc." 

(P25). 

Question 2 

As a Texas Public School Counselor, what family strengths have you or did you 

notice in dealing with families of Black Katrina evacuee public school students? 

As pointed out previously, Texas public school counselors had the opportunity to 

work closely with the Katrina families. The three themes observed in their children and 

adolescents were also evident to the counselors in the adult family members and the 

family as a unit. Eleven of the 44 counselors responding to Question #2 addressed 

resiliency in the adult members of the Katrina evacuee families. 

Table 5 

Texas Public School Counselors' Reported Perceptions of Resiliency in Families of Black 
Katrina Evacuee Public School Students 

Response Theme: Resiliency Response Date/Participant# Theme: Resiliency 
Date/Participant# 
03/31/200 P14 Determined to regain 04/02/2009 P31 Creative and flexible 

normal life 
03/31/2009 P18 Receptive to help; found 04/21/2009 P43 Great resilience 

work quickly 
04/01/2009 P20 Positive attitude 04/27/2009 P52 Resiliency 

04/01/2009 P23 resourceful 05/11/2009 P56 Attempting to get work to 
get back on feet 

04/01/2009 P24 Readiness to go to work; 05/14/2009 P69 Determination 
lay a new foundation 

04/01/2009 P26 Tried hard to keep with the 
changes 
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Most noted among the families in terms of resiliency was the adult members 

looking for work, their gratefulness for help of any kind, and their determination to make 

the transition to the particular Texas culture they had entered. 

One counselor noted: "For the most part, the families only wanted what was best 

for their children. They were determined to make sure that they did whatever it took to 

regain a normal life" (P14). Another counselor pointed out that the local businesses and 

community recognized this resilient strength: 

[Katrina] families were receptive to what help was available. Many of our 

families found work fairly quickly-our businesses worked hard to try to 

match them with work as quickly as possible. Local churches adopted 

families and offered a lot of support. P18 

One counselor voiced open admiration for the resiliency for the Katrina families 

who had left homes where their families had lived for generations: 

Since many of our Black Katrina evacuees were from situations that were 

financially difficult, I found that they were very creative and flexible in 

getting their needs met. They were proud, but not too proud to accept help 

when needed. I found their ingenuity in the face of such epic tragedy to be 

inspiring .... Losing a house your great, great grandfather may have built 

is not the same as losing a house that a developer threw up. I wish that 

more people knew more about the sociological implications of just this 

one fact. P31 
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Yet another counselor, pointing out that he or she did not have much interaction 

with the adult members of the family, was able to recognize family strengths: 

The families did not really become involved in our school so I did not 

have much interaction with parents. Most of the students came to school 

on buses from shelters. One strength I did see-many of the parents going 

out into the community to try and get jobs so they could get back on their 

feet. P56 

While the parents were working hard to become stable, they made certain that 

their children were enrolled in Texas schools. Eight counselors out of 44 responding to 

Question #2 made positive reference to parent involvement in school success. 

Table 6 

Texas Public School Counselors' Reported Perceptions of Commitment to School Success 
in Families of Black Katrina Evacuee Public School Students 

Response Date/Participant Theme: Commitment to School Response Date/Participant# Theme: 
# Success Commitment to 

School Success 
03/29/2009 P3 Parental involvement 04/21/2009 P45 Concern about 

education 
03/30/2009 P6 Education important 05/14/2009 P70 Willingness to 

listen 
04/02/2009 P28 [Extended family support] to meet 05/15/2009 P71 Worried about 

rigors of Texas school standards education 
04/05/2009 P36 Striving to continue education, 05/19/2009 P74 Wanted best for 

despite total loss their children as 
students 

One counselor, in particular, pointed out that the Katrina families worked to help 

their students meet Texas Public School academic standards: 

Many families were worried about their children's education. In New 

Orleans, many children attended private schools, and some parents were 
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worried about public education. Families appreciated being treated with 

respect and were respectful in return. They appreciated any help we could 

offer, and they were supportive of their children's education. Some 

students lacked the academic skills needed for the rigor of our Texas 

curriculum, and families were happy to allow their children to stay for 

extra tutoring and academic support. P71 

One counselor spoke about "parental involvement": 

I've noticed parental involvement. Not to the extent of attending things 

like Open House or parent information night, but involved when the 

student needed grade/credit information, etc. The parents would call or 

visit the school to talk with the counselors about where the student stood. 

P3 

Another counselor mentioned an interesting side note to parent involvement: 

We had a very diversified group of families. Some were more stable, 

concerned for their kids, and eager to return to some sense of normalcy. 

Others were seemingly resentful of our attempts to get them involved with 

the school and were apparently not involved in their original school 

system. The hardest part was getting those that were more resentful to 

understand that we were not the enemy, nor the cause, but a resource for 

the interim. P72 

One counselor noted that these parents, despite their losses, were involved in 

making sure their children's needs were met: "Most of the families I dealt with felt that 
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education was important. Also they, some of them, made sure that their child's needs 

were met" (P6). Another counselor pointed to the connection between family 

cohesiveness and dedication to academic success: "My students were staying with 

extended families. They found support with their cousins who helped them adjust to the 

rigors of Texas educational standards" (P28). 

The most prevalent response -21 of the 44 responses-- to Question #2 was 

family cohesiveness. 

Table 7 

Texas Public School Counselors' Reported Perceptions of Family Cohesiveness in 
Families of Black Katrina Evacuee Public School Students 

Response Date/Participant# Theme: Family Cohesiveness Response Theme: 
Date/Participant# Family 

Cohesiveness 
03/28/2009 Pl Several generations together 04/21/2009 P46 Worked 

together as a 
team 

03/29/2009 P3 Parental involvement 04/23/2009 P48 Extended 
families 
helpful 

04/01/2009 P19 Family support each other 04/27/2009 P51 Family 
support in all 
endeavors 

04/01/2009 P22 Families stuck together 04/27/2009 P52 Families 
stuck together 

04/02/2009 P28 Stayed with extended family 05/11/2009 P57 "family 
cohesiveness" 

04/02/2009 P29 Strength of family relationships 05/11/2009 P58 Strong family 
bonds 

04/02/2009 P31 Generational cohabitation 05/11/2009 P62 Commitment 
to strong 
family ties 

04/05/2009 P36 Family [unified] to keep children safe 05/13/2009 P65 Strong 
support 
systems 

04/20/2009 P42 Kids lived with relatives 05/14/2009 P69 Attempts at 
family 
advocacy 

04/21/2009 P43 Shared experiences to help 05/19/2009 P73 Held families 
together 

04/21/2009 P44 Families pulled together 
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One counselor wrote: "[I] met many of the parents and relatives of these people. 

There was a great sense of 'family cohesiveness' and helpfulness" (P57). 

Another counselor wrote that he or she had not observed generations caring for 

each other in the counselor's home Texas community: "Families come in generations, 

numbers. In our community, this is very often not evident. The Katrina family comes in 

[generations] numbers, not always acclimated to polite and educated society but they are 

present to support that child" (P 1 ). 

Another counselor also noted cross- generational family cohesiveness as lacking 

in his or her own community. This counselor was both intrigued and touched with 

nostalgia by the phenomenon of this particular strength: 

The strength of family and relationships within extended families was 

fascinating. There were groups of people who were related that came 

together and began living with each other and supporting each other in a 

way that reminded me of my childhood. I saw a strength of family that 

seems to be missing from our culture, return in this situation. P29 

This generational movement of family, the dwelling of extended family residing 

together across generations, helped the Katrina evacuee families as they settled into their 

new Texas communities. Several counselors commented on the effects of this perceived 

strength. One wrote: "The families really stuck together and helped one another. They 

allowed relatives to live with them indefinitely. Everyone seemed to get along fairly 

well, considering the circumstances" (P22). Extended family helped with child rearing. 
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One counselor wrote: "There were several families, relatives living together. If one child 

had a baby, the other family members would assist her in child rearing" (P45). 

The phenomenon of generations of family living together was explained as 

"unique" by one responding counselor: 

New Orleans, Louisiana and surrounding areas are really unique, 

culturally speaking, in that generations have lived in the same area, 

possibly the same house, for generations, so this level of upheaval is not 

really understandable by people whose families are more mobile and 

transient. P31 

Several counselors observed that this family cohesiveness helped the evacuee 

families to share resources or to access valuable resources necessary for resettlement. 

One wrote: "They shared their experiences and were willing to give information that was 

helpful to others in getting assistance" (P43). Another noted: "[They] worked together 

as a team, worked to obtain various resources available" (P46). Yet another counselor 

observed: "Many of the families I worked with were very committed to strong family 

ties and values. Many families were living together in apartments sharing all they had to 

help each other survive" (P62). 

Perhaps the most complex responses-two or more strengths mentioned as 

intertwined-came from counselors providing answers to Question #3: 
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Question 3 

As a Texas Public School Counselor, how have you used your gained knowledge 

of these family strengths in your responsive services with the Black Katrina evacuee 

students? 

Eleven of the 41 counselors responding to Question #3 mentioned their 

recognition and use of resiliency. 

Table 8 

Texas Public School Counselors' Use of the Gained Knowledge of the Family Strength of 
Resiliency in Responsive Services to Black Katrina Evacuee Students 

Response Date/Participant# Use of Knowledge of Response Date/Participant Use of Knowledge of 
ResiJiency Resiliency 

03/31/2009 P18 Help return to 04/05/2009 P36 Helped return to 
"normalcy" "normalcy" 

04/01/2009 P20 Reminder of how far 04/21/2009 P43 Understanding of 
student has come transition process 

04/01/2009 P22 Remind them of what 05/12/2009 P62 Can survive anything 
they have survived now 

04/01/2009 P26 Reminder of 05/14/2009 P69 Reminder of 
endurance "determination" 

04/02/2009 P29 Remind them of 05/18/2009 P72 Resiliency in any trauma 
resiliency 

04/02/2009 P31 Remind them of their 
le,:?;acy 

One counselor called upon, and continued to employ, the perceived family strength of 

resiliency in counseling: 

Because I perceived a sense of pride in surviving a serious traumatic 

event, I am openly impressed and verbally commend these students and in 

supporting their academic motivation. I never see apathy or complacency 

in these students after discussions about the strength of survival and of 
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support. Parents of these students experience this same pride of survival, 

even when they had monumental loss. It is very important to me to affirm 

the absolute pride and amazement that they can pull themselves up and 

rebuild their lives. P29 

Another counselor also calls upon this strength in his or her counseling: "Because 

this event was four years ago, I have been able to reflect on the strengths of these families 

and the strengths they gained while surviving Katrina. [I help] them to remember how 

strong they truly are and that they can make it through most anything" (P62). 

One counselor wrote of an effect on all his or her counseling: "The family 

strengths have helped me work with all the students struggling to 'be normal again' ... .It 

appears to have been a common thread that they return to as normal life as possible" 

(P36). Another counselor wrote of using his or her knowledge of the family strength of 

resiliency to help his or her students find a new normal: 

[I reassure them] that they can still be loyal to their roots, while growing, 

and learning about a new culture/place/city. [I helped them to know] 

when to surrender and when to hold strong to those ties, surrendering the 

negative ties, so you will have room to gain new experiences that can [be] 

deemed positive. P64 

Yet another counselor commented on his or her perceived knowledge of 

resiliency in showing how the counselor joined with the students' new community to help 

support the Katrina evacuees: 
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Having some sense of normalcy was extremely important. Our 

community is relatively small and did not receive excessively high 

numbers of evacuees. It made it easier, therefore, to help to meet the 

needs of these families. We have very active church communities that 

understood how dire the situation was and were very quick to respond. I 

think the key to helping the families was two fold-get the kids back in 

school and work hard to get them what they needed and settled-make 

them feel really cared for; and also to help the families find work quickly. 

P18 

Counselors mentioned that their own lives were touched by recognition of 

resiliency in their Katrina evacuee counselees: "I [now] believe that even through all the 

adversities, we as humans can endure and strive to survive" (P26). The counselors 

transferred this realization to encouragement of their Katrina students: "I remind them of 

what they still have, how far they've come and what they've survived" (P22). Another 

wrote: "[When I counsel these students] I remind [them] of how far they have come and 

[that helps the students] to get. .. back on track" (P20). 

In addition to helping children through emotional crises, school counselors are 

called upon to help their school children achieve academic success. Ten of the 41 

responding counselors mentioned using the family strength of commitment to school 

success to help Katrina evacuee students achieve academically. 
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Table 9 

Texas Public School Counselors' Use of the Gained Knowledge of the Family Strength of 
Commitment to School Success in Responsive Services to Black Katrina Evacuee 
Students 

Response Use of Gained Knowledge of Commitment to Response Use of Gained 
Date/Participant# School Success/Participant# Date/Participant# Knowledge of 

Commitment to 
School Success 

04/01/2009 P19 Parental involvement 05/11/2009 P57 Focus on family 
connectedness 
to encourage 
academics 

04/01/2009 P24 Parental involvement 05/11/2009 P58 Encourage by 
listening 

04/02/2009 P28 Study with cousins 05/14/2009 P68 Parental 
involvement 

04/02/2009 P31 Advocacy with school administration 05/15/2009 P71 Knowledge that 
family would 
support 

04/24/2009 P50 Recognition of family desire to succeed 05/19/2009 P74 Surrounding 
with support 

Many counselors learned that the Katrina parents wanted to be involved in their 

children's education. One noted: "When we would have difficulties with one of the 

students, we would make sure to get the parent involved quickly" (Pl 9). Another wrote: 

I try to involve parents more in decisions affecting 'rumors' about 

neighborhood problems. I reach out to parents for assistance more. They 

are not always aware of current or potential problems. These may only be 

indirectly related to school but have an impact on students' wellbeing. 

P68 

One counselor expressed certainty of Katrina evacuee parental support of school 

personnel: "[I knew] that families would support me since they knew I respected and 
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cared about their students. The families knew that I could empathize with what they were 

going through and trusted me to help their children" (P71 ). 

Another counselor wrote of a kind of revelation that Katrina students having 

difficulties in academics were not suffering from lack of parents' or students' 

commitment to education: 

It has increased my awareness of separating academic concerns from the 

students' /families' desire to succeed. I was able to become more aware of 

the fact that in prioritizing basic needs, sometimes the families were not 

able to respond as quickly to student academic concerns. Also, the 

students were trying to adjust to a new environment and dealing with 

emotional and physical loss. This understandably affected their ability to 

jump right into the new curriculum. P50 

One counselor wrote of pairing Katrina evacuees with family members as study 

buddies: "I had the evacuee students study and work with their grade-appropriate cousins 

so that this support structure would help them make the transition" (P28). And another 

counselor worked closely with faculty, school personnel, and family to help a student 

succeed: "We basically surrounded the student and family with all of the support 

possible. Academically [this student] made vast improvements. Imagine the excitement 

when [this student] passed the TAKS tests. The joy was incredible!" (P74). 

Counselors also recognized the opportunity to help students by calling on the 

family cohesiveness of the extended Katrina families. Seventeen of the 41 responding 
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counselors mention their appreciation for and use of their gained knowledge of Katrina 

family cohesiveness. 

Table 10 

Texas Public School Counselors' Use of the Gained Knowledge of the Family Strength of 
Family Cohesiveness in Responsive Services to Black Katrina Evacuee Students 

Response Use of Gained Knowledge of Family Response Use of Gained 
Date/Participant# Cohesiveness Date/Participant# Knowledge of Family 

Cohesiveness 
03/28/2009 Pl Community ties 04/21/2009 P45 Calling on community 
03/30/2009 Pl3 Family support to access services 04/21/2009 P46 Families work together 
03/31/2009 Pl9 Family support 04/23/2009 P48 Extended family 

important 
04/01/2009 P24 Community 04/27/2009 P55 Katrina student drawing 

always included family 
04/02/2009 P28 Study with family 05/11/2009 P56 Encouraging children in 

helping family 
04/02/2009 P31 Call upon heritage 05/11/2009 P57 Focus on family 

connectedness 
04/20/2009 P42 Rely on community more 05/14/2009 P71 Call upon pride in culture 
04/20/2009 P43 Learn about resources 05/18/2009 P75 New knowledge of sense 

of community 
04/21/2009 P44 Form bonds with students and family 

Counselors have used their gained know ledge of the Katrina family strength of 

family cohesiveness in a number of ways, including helping students achieve success in 

school. Some of the statements about including family more in the education process 

came from several counselors and included the following: "Those that maintained in our 

school, stayed because of community ties to existing families" (Pl); "I had the evacuee 

students study and work with their grade-appropriate cousins so that this support structure 

would help them make the transition" (P28); and "I reach out to parents for assistance 

more .... These [problems] may only be indirectly related to school but have an impact 

on students' wellbeing" (P68). 
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Seeing the Katrina families relying on each other and the community around them 

has affected several counselors in their work, especially in community outreach. One 

counselor wrote: "[I] help them connect with community resources and be able to choose 

well. The family support helped them access these resources" (P13). Another 

expressed the following: "[I helped them] focus on opportunities in their school and 

living communities. [I] encouraged them to take advantage of services offered ... " 

(P24). One counselor pointed out that he or she, "helped to find outside resources, such 

as Social Security offices, filling out paperwork, etc" (P42). One counselor specifically 

pointed out that he or she had learned something very important that has helped in 

counseling all students: "Several of the resources [the Katrina families] used for 

assistance, I now use as my contact. I am better able to understand the transition and 

grief process to help others in the future" (P43). 

Some counselors became very involved with the entire family unit, as well as with 

the Katrina students. One counselor wrote, "I worked with the parents as well as the 

students. I could bond with them ... " (P44). Another counselor sought out resources for 

family as well as for student: "If a child needed some assistance with school supplies or 

uniform, I would call the parent or make a visit to the shelter to offer assistance in 

locating resources to help the child and family" (P45). One counselor wrote of talking 

with the entire family: "By talking with them and helping them obtain necessary food, 

clothing and shelter items, I could see how appreciative they were and how they worked 

to get their lives and families back together" (P46). 
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Yet another counselor expressed that the specific know ledge he or she has gained 

has helped not only in school counseling but in family counseling as well: "Extended 

family is very important, and the mother is a very important figure in the family. I have 

used this with family systems counseling" (P48). 

Two counselors wrote at length and with passion about how they have used their 

gained knowledge of Katrinafamily cohesiveness. One wrote: 

Yes, [I learned] a great deal. It has given me great insight into the 

emotional feelings of these children caught in the middle of such 

devastation. It has given me insight into handling students who may not 

have had this type of devastation, but have moved frequently, possibly due 

to unstable families, abuse, divorce, etc., and have had to start over 

without knowing how long they might be in the current situation. I feel a 

need to do my best to make all children that have seen a great deal of 

devastation, whether due to nature of nurture, feel a sense of community 

and an opportunity for success. P72 

And another counselor expressed how he or she has used the gained knowledge 

not only to help students directly but to affect understanding in school administrative 

officials: 

I have used my sociological and personal knowledge of the area to 

empathize with the students and help them to understand that you must 

carry your family, culture, heritage within you. Place is important, but that 

one can carry those legacies like a turtle, on your back, so to speak. We as 
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counselors merely built upon the strength that they themselves brought 

with them in the wake of this horrible disaster. I have also attempted to 

help the administrators and others in the district to understand that the 

culture of NOLA and surrounding areas is extremely different from [our 

large metropolitan area] ... This area [New Orleans, Louisiana] is unique 

from almost any place on EARTH, so there was a tendency to "judge 

others by yourself" and I hoped that my experiences both with Katrina 

Kids and personally could help shed some light about just how tragic this 

all was. P31 

Additional Findings 

Local Community Support, Optimism, Thankfulness 

An auxiliary theme of caring counselors and local community aligning to support 

the evacuees was evident throughout the counselors' responses. One counselor wrote 

about strong local community response: 

Our community is relatively small and did not receive excessively high 

numbers of evacuees. It made it easier, therefore, to help to meet the 

needs of these families. We have very active church communities that 

understood how dire the situation was and were very quick to respond. I 

think the key to helping the families was two fold-get the kids back in 

school and work hard to get them what they needed and settled-make 

them feel cared for; and also to help the families find work quickly .... " 

P18 
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This caring was expressed not only in food, clothing, and shelter, but also in 

compassion and extra academic attention: "We basically surrounded the students and 

family with all of the support possible" (P74). 

Caring counselors and caring receptive communities was evident in several of the 

participants' responses. According to one counselor, this caring figured into the 

successful adjustment of the Katrina students: "Optimism was a strength as they [the 

Katrina students] found the Texas School system nurturing and caring. I perceived that 

they felt our teachers cared if they learned or not, which made them [the Katrina students] 

respond favorably" (P 51 ). Another counselor wrote in a similar vein: "So many of the 

families we worked with were so thankful for any little thing that we provided-school 

supplies, bus passes, etc. { The Katrina families had] optimism/hope-many of the 

families we worked with saw this as a chance to start over or a blessing disguise" (P25). 

Another counselor mentioned, "Most of them were grateful for our help" (P19). Two 

other counselors mentioned this positive attitude in the students and their families: "They 

were very responsive to the interventions" (P26). "They [the Katrina students] were very 

appreciative of those who were helpful and kind to them" (P46). Another wrote: "[The 

Katrina students] accepted help and resources given to them" (P45). 

Other counselors wrote of the gratitude with which the Katrina families responded 

to the outpouring of local and school assistance: "The [Katrina] families were very 

appreciative and willing to take advantage of resources extended" (PSO); "[I] helped them 

obtain necessary food, clothing and shelter items. I could see how appreciative they were 

and how they worked to get their lives and families back together" (P46). 
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Summary 

The few characteristics of the participants were noted with explanation of the 

paucity of demographics due to the anonymity of the responders for the protection of 

their confidentiality. Any identifying information was deleted from the responses. A 

table of Texas Educational Service regions, with the number of counselors contacted in 

the region, and the number of Katrina students served by those counselors was included. 

Three noted themes or strengths rose from the responses. These three themes-- pervaded 

the answers to all three questions. Three tables were included for each of the three 

survey questions. These tables reveal references made by an individual counselor 

reference to a specific theme, including the day the responses were made. Relevant 

quotes for each theme were given to support the findings. Additional findings were also 

listed with reference made supporting counselor responses. 
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CHAPTERV 

DISCUSSION 

This study explored Texas Public School Counselors' perceptions of Black family 

strengths in Hurricane Katrina evacuee children and adolescents and in their families. An 

auxiliary exploration was an investigation of how these same public school counselors 

had used their gained knowledge of perceived family strengths in their responsive 

services with these youth. Of 75 initial participants who registered to take the survey, 

from a field of 1470 invited to participate, 49 answered one or more survey questions. 

The Researcher undertook her task of analyzing the accumulated data through a 

qualitative approach, utilizing phenomenological methodology. 

The present chapter discusses findings, conclusions, implications, and some 

limitations. Recommendations for possible further study are also included. 

Discussion of Findings 

From thorough data analysis three distinct themes, herein spoken of as strengths 

or themes, interchangeably, were evident and prevalent in the survey responses to all 

three questions. Some participants mentioned more than one theme in their responses. 

Resiliency 

The term resiliency or group of words signifying the same was the most 

prominent theme or strength, appearing in 55 of the total of 118 responses to all three 

questions. Almost half of the school counselors spoke with respect and admiration for 
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the ability of the students and/or their families to be flexible enough to establish a life in a 

new world following Hurricane Katrina and the mass exodus from southern Louisiana to 

Texas. Some pointed to the alacrity with which Katrina family parents sought 

employment, not allowing themselves to be overcome or defeated by trauma and 

devastation. Flexibility, resiliency was viewed as a driving force that united Katrina 

families and enabled their youth to adjust quickly to what was often a completely new 

culture to them. While the identity of the responders was completely anonymous and any 

confidential information was deleted by the Researcher, several responding counselors 

did mention large metropolitan areas or remote rural Texas counties in far flung parts of 

the state where inhabitants and school personnel had no previous exposure or connection 

to the multi-generational culture of New Orleans and environs. Yet, a majority of the 

survey responders from disparate areas around Texas were able to perceive strength of 

resiliency and the ability to bounce back and to adapt as the chief family strength in 

students and in their extended family. As one counselor so succinctly put it, the Katrina 

students showed, "lots of spunk!" (P22). 

Not only were the students recognized as friendly with good social skills, but also 

their parents were seen as people who acclimated quickly, sought employment, accepting 

with gratitude the community resources offered them through church and service 

organizations. 

A very interesting finding was the congruence of the counselors' responses, 

voicing, for the most part, a kind of astonishment, at an unexpected resiliency among the 

Katrina evacuees. One counselor recognized this resiliency as "great grace" (P31 ). The 
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words "amazed" and "amazement" were used by some of the counselors when they 

observed the resilient strength in the evacuees. 

Moreover, when asked in the survey how they used their gained knowledge of 

family strengths in their responsive services with these evacuees, many counselors 

referred to some form of resiliency. They used their gained knowledge of the students' 

resiliency in their responsive services by reminding their evacuee students how strong 

they really were, what traumas they had managed not only to survive but also over which 

they had prevailed. By employing this technique in counseling, the counselor responders 

were deftly able to reinforce a family strength the evacuees already possessed, enabling 

the evacuees to continue to acclimate, or as one counselor put it, "[to be] loyal to their 

roots, while growing, and learning about a new culture/place/city" (P64). 

While the recognition of resiliency among African American peoples in crisis is 

not a new phenomenon, the reports in the present study originate from the reports of an 

untapped group, Texas Public School Counselors, who worked the frontlines of this 

enormous resettlement. Their reports appear to uphold the theme of resiliency as an 

African American family strength found in the research of Christopherson ( 1979), Gary 

et al. (1983), Denby & Alford (1996), McCubbin et al. (1998), McCormick (2002), Board 

(2001), and Harris (2007). 

Commitment to School Success 

Commitment to school success or group of words signifying the same, was 

mentioned in 38 of the 118 responses to all three questions-almost a third of the 

responses. 
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Although the journalistic press (Mills, 2006) reported altercations between the 

Katrina students and local students in the Houston area, no counselors alluded to anything 

but cooperation between resident students and the new Texans. This cooperation was 

mentioned by several counselors: The students, "made new friends easily" (P66); were 

"friendly, willing to learn" (P70); they "also possessed adequate social skills which 

allowed them to begin forming appropriate peer relationships" (P67). One counselor 

wrote that the Katrina students had "a willingness to adjust to another school and 

neighborhood community. [they had} the ability to use humor and a very strong sense of 

socialization. Many were determined not to be victims but survivors" (P24). 

Moye (2007), Brodie et al. (2006), and Smith (2007) observed what Smith termed 

the Black "underclass" streaming across the Texas borders and fleeing inundated New 

Orleans came from extremely poor neighborhoods, burdened with low-performing 

schools. This observation was validated by one counselor who noted that parents were so 

used to low-performing schools that they were grateful for any improvement: 

Their expectations were very low as far as what they expected from our 

school system, so they were very easy to please. Most of them were 

grateful for our help, and they seemed to support each other within their 

families. P19 

Another counselor recognized the struggle these students were going through to 

keep up with Texas standards: "They discovered their learning potential and have risen 

to the standards set for them, though this was not easy at first" (P28). 
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Data analysis of the counselors' responses showed that African American families 

and their children were committed to school success, both academically and socially. 

Findings appear to support the research of Billingsely (1968) who noted the African 

American family's emphasis on achievement and more recently Board (2001) who found 

commitment to academic achievement in many African American families and that the 

children of these families were able to communicate with peers and their faculty. Other 

notable research that supports the present study's findings include: Hill (1971), Nobles 

(1976), and McCormick (2002). 

Family Cohesiveness 

Family cohesiveness or group of words signifying the same is prevalent in 

supporting literature. The total number of responses mentioningfamily cohesiveness as 

strength in the present study was 45, the most recognized strength after the dominant 

theme of resiliency. 

That it was mentioned at all by school counselors who work predominately with 

students and usually only indirectly with their families perhaps reveals the importance of 

this strength among the Katrina evacuee children and adolescents and their families. A 

special kind of family cohesiveness was noted by the counselors, who, through their 

responses painted a picture of a multi-generational family working together, holding 

together across time, and including in their cohesiveness extended family members, 

people in the new communities, the schools and churches to which they emigrated. 

Counselors frequently credited school success in the new schools to this family 

support: "Those that maintained in our school, stayed because of community ties to 
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existing family" (P 1 ). Another counselor wrote: "[The Katrina students] found support 

with their cousins who helped them adjust to the rigors of Texas educational standards" 

(P28). No reference was made to the Katrina evacuees as a closed group. They were 

described as open and generous: "[The Katrina students] made new friends easily" 

(P66); "The families all pull together, extended and close" (P44); "They shared their 

experiences and were willing to give information that was helpful to others in getting 

assistance" (P43); "[The Katrina families] worked together as a team, worked to obtain 

various resources available" (P46); and "I witnessed strong family bonds. Many families 

were positive that they will return home" (P48). 

Counselors also reported that they have used the gained knowledge of the strength 

of family cohesiveness in their counseling practices with the Katrina evacuee children and 

adolescents : "We as counselors merely built upon the strength that they themselves 

brought with them in the wake of this horrible disaster" (P31 ); "I worked with the 

parents as well as the students" (P44 ); "If a child needed some assistance with school 

supplies or uniform, I would call the parent to make a visit to the shelter to offer 

assistance in locating resources to help the child and family" (P46 ); and "[When these 

children drew pictures] they always included their families" (P55). 

Several counselors mentioned that they have taken their gained knowledge of 

family strengths and applied it to their counseling other students: "Several of the 

resources they used for assistance, I now use as my contact. I am better able to 

understand the transition and grief process to help others in the future" (P43); and "The 

family strengths have helped me work with all the students struggling to 'be normal 
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again' .. .it appears to have been a common thread that they return to as normal life as 

possible" (P36). 

Some counselors mentioned using their gained knowledge directly in family 

systems counseling or in working with parents, whether or not they were Katrina 

evacuees: "I work with the parents as well as the students" (P44); "I encouraged parents 

to keep on trying to find jobs even though they might be discouraged" (P56); and "I 

connected my attempts to serve them to the families' pride in personal culture; their 

determination" (P69). 

Supporting research for family cohesiveness includes the following: Billingsley 

(1968), Hill (1971), Scanzoni (1971), Gary et al. (1983), Martin & Martin (1985), 

McAdoo (1988), Staples (1994), Giblin (1996), Denby & Alford (1996) and Harris 

(2007). 

Conclusions 

The findings of this study affirm findings about family strengths uncovered in 

studies of African American cultures. The study also establishes that an uninitiated group 

of observers, public school counselors, who may have not ever worked with or worked so 

closely with this unique population before, were able to recognize three major family 

strengths-resiliency, commitment to school success, andfamily cohesiveness--and to 

use that gained knowledge to not only help this particular population but to also transfer 

their gained knowledge to working with other student populations who have undergone 

severe grief and loss. 
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An unexpected finding was that many of the counselors expressed surprise and 

even amazement at the ability of the Katrina evacuee students and their families to 

bounce back, to commit themselves to school success, and to pull together with extended 

family. Another finding that revealed congruence in several of the counselors' responses 

was that many of their communities stepped forward to help the evacuees reacclimatize 

and that the families and students were receptive to such help, showing a graciousness 

that trumped the trauma of their recent escape. 

Implications 

The results of this study have implications for academia and its supporters: 

training settings, licensing boards, boards of education, counseling associations, local 

school boards, and state legislatures. The study also has major implications for the 

practice of Family Therapy. 

One implication was unexpected. This study shows that counselors were an 

integral part in the successful resettlement efforts of not only the Hurricane Katrina 

evacuee children and adolescents but also their extended families. The fact that public 

school counselors were compassionate and observant front line workers in one of the 

largest forced displacements in American history adds to the recognition of 

professionalism for school counseling as a career. School counselors took on this task of 

helping the Katrina evacuees in addition to their already unwieldy load of 

responsibilities. Their responses reveal a caring and commitment that is of essential 

benefit to our nation's school children. 
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One implication is that the congruency of response from the counselors validates 

previous research work done on poverty level African American families with an 

interesting caveat. The implication is that the family strengths inherent in the adults and 

the extended family have been imprinted, passed on, to the next generation, at least while 

these people have maintained their New Orleans roots. As one counselor noted, "You 

must carry your family, culture, heritage within you ... We as counselors merely built 

upon the strength that they [the Katrina students and their families] brought with them in 

the wake of this horrible disaster" (P 31 ). 

Another implication is useful for organizing schools and their populations in a 

natural or manmade disaster. Responding school counselors have shown their own 

strengths in their abilities to perceive family strengths despite cultural differences and to 

call on these strengths to help school and community transcend cultural differences. 

School counselors who recognize the family strengths in their African American students 

will be able to deal more closely with these students in crisis, whether the crisis affects an 

entire people or simply a crisis that is upsetting that particular child. 

Realizing a student's strengths will also help a counselor support that student in 

achieving academic success. Counselors, teachers, administrators, and school boards 

who may look on a child as having an individual challenge that the counselor can or 

cannot "fix," may review the findings of this study and be influenced to take a more 

systems approach view of the student. Such a Family Systems view emphasizing 

strengths will help school communities' work toward solutions that will include outreach 
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to families and help the children of those families, seeing the children as part of a system 

and the school itself as part of a system. 

The present study also has valuable implications for Family Therapy 

Practitioners. It establishes a strong link between a child's strengths and his or her family 

strengths. Therapists who work from a Solution Focus position in their work with 

African American populations and with the children in these families can look for and 

then build on the strengths of resiliency, family cohesiveness, optimism, and, when 

appropriate, commitment to school success. 

Limitations 

The limitations of this study have to do with the Internet setting. Anonymity was 

guaranteed by direct emailing to each participating individual counselor with a direct link 

connection to the survey site embedded in the body of the direct emailing. However, the 

Researcher has no way of knowing how many of her email solicitations actually reached 

the school computer of the potential survey responder. Neither would she be able to 

ascertain how many of the arriving emails were actually read. 

The Researcher sent 14 70 emails that were not returned with the notation of 

mailer daemon. However, many school districts have internet security systems-

including the Researcher's own school district which she excluded from the survey-- that 

automatically send emails to a filtering file where they may or may not be retrieved by 

the school employee. Two school district websites sent the Researcher an automatic 

request for a statement of purpose after she had sent several completed emails. After she 

responded with a statement of purpose, the emails went to those districts, i.e., they were 
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not returned. Other school districts blocked the Researcher's emails after she had sent a 

few emails to each of these districts. This cut down the field of potential responders 

considerably. 

Another limitation is that the Researcher received an overwhelmingly positive 

response. Only one survey responder said that he or she saw no strengths in the evacuee 

students or their parents (P47). The other responders were enthusiastic and often 

passionate in their responses. Because the survey was an Internet response, with the 

responders being voluntary, the Researcher had to take into consideration that potentially 

negative responders might have declined to answer the email solicitation. 

Another limitation of the internet study is connected with anonymity. Knowing 

more about the participants, their ages, race, background, training, exact school setting, 

would be helpful in shedding light on the results. 

Yet another limitation is the lapse of time between the study and the actual events. 

However, some counselors were still working with Katrina evacuee students and 

mentioned their present work with them. 

One other limitation is that some targeted counselors in the larger regions were 

not able to be contacted because of the spam filters. In addition many emails were 

returned with the note of mailer daemon, which meant that that counselor was not 

available at that email address. 
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Recommendations 

The scope of this research was open-ended, leaving room for further research. 

More investigation and research is needed on African American family strengths, and 

poverty level family strengths from other races, and how these strengths affect school 

success and healthy family functioning. In addition, the Researcher recommends that 

greater emphasis be given in school counselor preparation programs on looking at the 

child as part of a greater family system, thereby, following a Family Systems counseling 

approach, encouraging school counselor outreach in helping families and their children 

reach healthier functioning. 

To follow up on the present study' s findings, more detailed research questions 

could be formulated. Other avenues of approach could also be tried to reinforce the 

findings of this study. The Texas Counseling Association and other United States 

counseling associations could be approached to have consenting counselors fill out 

questionnaires that would include more demographic information. 

In addition the Researcher recommends that Texas school teachers and other 

teachers for kindergarten through twelfth grade levels be approached about their own 

perceptions of Black children and adolescent family strengths, and how those perceived 

family strengths play out in the academic and school-centered social lives of their 

students. 

Finally, much more scholarship and research is necessary on the profession of 

school counseling, its contributions to academic and societal communities, especially in 

terms of Family Systems Therapy approaches. 

73 



Summary 

This study described Texas Public School Counselors' perceptions of African 

American family strengths in Hurricane Katrina evacuee children and adolescents and in 

their families. The study also explored how these same counselors had used their gained 

knowledge of these strengths in responsive services with these children and adolescents. 

Data analysis from the responses of 49 Texas Public School Counselors, showed the 

emergence of three definite themes or family strengths: resiliency, commitment to 

school success, and family cohesiveness. Additional findings included local community 

support and perceived gratitude and optimism from the evacuees. 

Conclusions and implications concerning the results were drawn. 

Recommendations were made for greater emphasis in school counselor training on 

looking at the child as part of a greater family system and for increased advocacy for 

school counseling professionalism. A challenge was made for further research into 

family strengths in poverty level student populations to aid in school communities' 

attempts to help children ~ucceed and to graduate from high school. 
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Tex:as/l>ubli'1: S~hqo\ii~~~n!e!er!t~,st~e~t•Clf;PS19f 'F:tmUt ~tt~~~~h,Jn ~frifart<~m~tic::;!n 
Hurricane KatrinaEvacuee .Chilclrera and 4dolesc::;ents:' .A Qualitative .study<: 

Welcome to the Survey! 

I am required to point out that potential risks to you, the counselor participant: There is a 
potential risk of loss of confidentiality in all email, downloading, and internet transactions. 
However, this is an anonymous survey and confidentiality will be protected to the extent that it is 
allowed by law. So that complete anonymity will be maintained at all times, the link to the 
survey is in this e-mail. The link is connected to Psychdata.com, a secured internal TWU site. 
Because of the link's being embedded in the email, the researchers will not be able to connect 
answers with any participant. To further ensure the confidentiality and anonymity of responses, 
results will only be reported to you-should you so desire-- by separate request sent to either 
Glen Jennings or myself at one or both of the emails listed in this e-mail. In this way of asking 
me in a separate email for results-should you wish to know results--your identity is separated 
from any survey answers. 

The researchers appreciate your taking time to help in this valuable research. The return of your 
completed questionnaire constitutes your informed consent to act as a participant in this 
research. This means that you consent to your answers being used in the findings of the study. 

Total answer time for all questions should take a maximum of sixty minutes, but in many cases 
will take much less time. In your answers please identify all people only by gender and 
approximate age. Any mention of your school district's name or any other identifying information 
will be deleted from your answer to preserve confidentiality and anonymity. 

Below is the Survey of three questions for: Texas Public School Counselors' Perceptions of 
Family Strengths in African American Hurricane Katrina Evacuee children and Adolescents: A 
Qualitative Study. 

1) As a Texas Public School Counselor, what student strengths have you or did you perceive in 
Black Katrina evacuee public school students? 

2) As a Texas Public School Counselor, what family strengths have you or did you notice in dealing 
with the families of Black Katrina evacuee public school students? 

3) As a Texas Public School Counselor, how have you used your gained knowledge of these family 
strengths in your responsive services with the Black Katrina evacuee students? 

Please click on "Submit" 

powered by www.psychdata.com 
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Dear Texas Public School Counselor and Colleague, 

Below is a photo of elementary school Hurricane Katrina evacuee students leaving the 
Reliant Center for classes in Houston ISD on September 9, 2005. In a response by the 
Texas Education Agency and Texas school districts that was almost miraculous, 
Katrina evacuee students began attending classes in Texas public schools only a few 
days after Hurricane Katrina left them homeless. 

Texas Public School Counselors were a major part of this miracle. Their wonderful 
response helped these children through their devastating trials. 

Perhaps you were one of these counselors. 

In your capacity as a Texas Public School counselor, have you worked with any 
African American Katrina evacuee children from Louisiana at some time between 
August 29, 2005 and May 15, 2009? 

http: itwww.katrinadestruction.com limaqeslv /survivors 
[Retrieved November 1, 2008) 

If you have worked with the "Katrina children," would you please take a few minutes 
to respond to the brief survey, the link listed at the end of this email? 

Like you, I am a Texas public school counselor and have worked directly with the 
"Katrina children," and with their families. Working with the Katrina children 
became so dear to my heart that it inspired the topic for my doctoral dissertation. I 
have been so touched by the strength of their families that I am researching others 
counselors' perceptions of the Black Katrina evacuee strengths. 
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I have worked several years as a school counselor in Cedar Hill ISD and am also a 
Licensed Professional Counselor and a Licensed Marriage and Family Therapist 
Associate. 

Texas Woman's University Consent to Participate in Research 

The survey attached to the website link below contains research questions, the answers 
to which will be used in partial fulfillment of requirements for a Ph.D. in Family 
Therapy at Texas Woman's University. The title of the study is: "Texas Public School 
Counselors' Perceptions of African American Family Strengths in Hurricane Katrina 
Evacuee Children and Adolescents." The purposes of this study are two-fold: to 
determine Texas Public School counselors' perceptions of Black family strengths in 
Hurricane Katrina evacuee children and adolescents and to determine how these 
counselors may have called upon these perceived strengths to intervene in responsive 
services with these children. Results will be published as the investigator's dissertation 
as well as possible other research publications. However, no names or other 
identifying information will be included in any publication. This will be assured by the 
explanation of anonymity explained below. 

Although you will not receive any remuneration for participation, please know that by 
your participation you will be providing an invaluable service to the Texas public 
school counselors and to the professionalism of school counseling. Your answering 
the survey is your consent to be an anonymous part of the study. Please respond any 
time during the next three weeks, but no later than May 15, 2009. Your participation is 
completely voluntary, and you may withdraw from the study at any time. 

Glen Jennings, Ed.D., my dissertation advisor (gienninqs@twu.edu), phone: 940 898-
2685 and I, Patricia M. Murphy, student, principal investigator 
aatricia murphv@sbcqlabal.net. phone: 940--704-3229) will try to prevent any problem 
that could happen because of this research. You should let the researchers (Glen 
Jennings and I) know at once if there is a problem and they will help you. However 
TWU does not provide medical services or financial assistance for injuries that might 
happen because you are taking part in this research. 

I am required to point out that potential risks to the counselor participants: There is a 
potential risk of loss of confidentiality in all email, downloading, and internet 
transactions. However, this is an anonymous survey and confidentiality will be 
protected to the extent that it is allowed by law. So that complete anonymity will be 
maintained at all times, the link to the survey is embedded below in this email. The 
link is connected to Psychdata, a secured internal TWU site. Because of the link's 
being embedded in the email, the researchers will not be able to connect answers with 
any participant. To further ensure the confidentiality and anonymity of responses, 
results will only be reported to you-should you so desire--- by separate request sent to 
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either Glen Jennings or myself at one or both of the emails listed in this e-mail. In this 
way of asking me in a separate email for results-should you wish to know results
your identity is separated from any survey answers. 

Another potential risk may include the possibility of being reminded of painful 
memories when they reflect upon past events. Texas Woman's University and/or TWU 
researchers will not provide medical services or financial assistance for any adverse 
physical reactions or mental/emotional stress that may happen to you because you 
taking part in this research. Three public mental health agencies in the Dallas and 
Houston areas with their phone numbers are: Metrocare Services, Dallas, 214-743-
1200; M.H.M.R.A. of Harris County, Houston, 713-970-7396; Tri County Mental 
Health & Mental Retardation, Conroe, 936-295-0072. 

Your answering the survey is your consent to be an anonymous part of the study. 
Please respond any time during the next three weeks, but no later than March 15, 
2009. 

If you have any questions about the study, please call or email Dr. Jennings or 
myself at the numbers and addresses listed below. If you have any questions about 
your rights as a participant in this research or the way in which the study has been 
conducted, please contact the Texas Woman's University Office of Research and 
Sponsored Programs at 940-898-3378 or via email at IRB@twu.edu. 

Investigator: Patricia Marie Murphy, LPC 940-704-3229 
patricia murphy@sbcglobal.net 

Advisor: Glen Jennings, Ed.D. 940-898-2695 qjenninqs@twu.edu 

Press the link below to complete the Survey: 
https://www.psychdata.com/s. asp? SID= 126669 
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Tuesday, December 16, 2008 

P.O. Box 1402 
Midlothian, Texas 

Dr. Philip Cochran, Senior Director for the Division of Regional Services 
c/o Office of Public Information 
Texas Education Agency 
1701 N. Congress A venue 
Austin, Texas 78701-1494 

Dear Dr. Cochran: 

I appreciate your kind support of my dissertation research concerning Texas public 
school counselors and the Katrina evacuee students. 

Following your suggestion, I am sending this cover letter by fax, with the TEA Public 
Information Request Form, to you, with my request for a listing of the the school 
districts--and, if possible, the names and cities of the public schools in those districts-- K
l 2, inclusive of elementary, intermediate, middle and high schools, grouped by Texas 
Educational Service Region , in which Hurricane Katrina evacuee students enrolled in the 
fall of 2005, especially on the highest count day of September 29, 2005. 

Your suggestion of information from the highest count day, September 29, 2005, will be 
most helpful because it will allow the clearest picture for how the evacuee students 
dispersed during this very challenging time. 

Again, thank you for your generous offer to assist me in this research. 

Sincerely, 

Patricia Marie Murphy 
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FW: Public Information Request Response 

From: Cochran, Philip 
Sent: Tuesday, December 30, 2008 10:50 AM 
To: 'patricia_murphy@sbcglobal.net' 
Cc: Carrasquillo, Pablo; Glynn, Raymond; Peebles, Mike 
Subject: Public Information Request Response 

Here is the spreadsheet. 

Philip M. Cochran, Ph.D. , Senior Director 
Division of Regional Services 
Texas Education Agency 
1701 North Congress Avenue 
Austin , Texas 78701 
philip.cochran@tea.state.tx.us 
512.463.9371 
512.463.8317 - fax 

From: Cochran, Philip 
Sent: Tuesday, December 30, 2008 10:48 AM 
To: 'patricia_murphy@sbcglobal.net' 
Cc: Carrasquillo, Pablo; Glynn, Raymond; Peebles, Mike 
Subject: Public Information Request Response 

Dr. Murphy, 

Find attached the information which you requested regarding Katrina evacuees and the 
schools districts which received them. Some of the information you request is available; 
however, some is not. 

1. The data is sorted by Regional Education Service Center (ESC) 
2. The data contains the name of the district, the county-district number, and the 

number of Katrina students enrolled in that district 
3. The data contains information regarding both school districts and charter schools 
4. The data is listed in alphabetical order by region 
5. The data does not contain city information; however, you can ascertain that with 

the county-district number 

Be aware that while this spreadsheet reflects only the high count of Katrina enrollment. 
It does not reflect where the students actually spent their entire school year. Many 
students moved as more and better housing became available. Many returned to 
Louisiana or one of the other states once they were able to move in with either friends or 
family or find appropriate housing. 
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If you have further questions, do not hesitate to contact me. 

Philip Cochran 

Philip M. Cochran, Ph.D., Senior Director 
Division of Regional Services 
Texas Education Agency 
1701 North Congress Avenue 
Austin , Texas 78701 
philip.cochran@tea.state.tx.us 
512.463.9371 
512.463.8317 -fax 

RE: Public Information Request Response 

From: Cochran, Philip 
Sent: Friday, January 2, 2009 3:48 PM 
To: 'patricia_murphy@sbcglobal.net' 
Cc: Carrasquillo, Pablo; Glynn, Raymond; Peebles, Mike 
Subject: Public Information Request Response 

Dr. Murphy, 

Glad to be of assistance. If you need any other information, let me know. 

Philip 

Philip M. Cochran, Ph.D., Senior Director 
Division of Regional Services 
Texas Education Agency 
1701 North Congress Avenue 
Austin , Texas 78701 
philip.cochran@tea.state.tx.us 
512.463.9371 
512.463.8317 - fax 
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From: patricia murphy [mailto:patricia_murphy@sbcglobal.net] 
Sent: Friday, January 02, 2009 3:18 PM 
To: Cochran, Philip 
Cc: glen jennings; glen jennings 
Subject: Re: Public Information Request Response 

Dr. Cochran: 

Thank you so very much. You have really gone the extra mile in helping me. I 
appreciate so much your suppmt. The files came through beautifully, and I have the 
information I need to proceed with the research. 

I will keep in touch with you as there are more developments. 

Again, thank you so much for your letter, and for demographic information in the other 
email. 

With best regards, 

Patricia Murphy, TWU Family Sciences PhD candidate 
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REGION DISTRICT NAME DISTRICT 29-Sep-
ID 05 

01 BROWNSVILLE ISO 031-901 23 
01 EDINBURG CISD 108-904 13 
01 HARLINGEN CISD 031-903 14 
01 HIDALGO ISO 108-905 2 
01 JIM HOGG COUNTY ISO 124-901 3 
01 LA JOYA ISO 108-912 8 
01 LAREDO ISO 240-901 6 

01 LOS FRESNOS CISD 031-906 1 

01 MCALLEN ISO 108-906 7 

01 MERCEDES ISO 108-907 4 

01 MISSION CISD 108-908 5 

01 PHARR-SAN JUAN-ALAMO ISO 108-909 5 

01 POINT ISABEL ISO 031-909 9 

01 ROMA ISO 214-903 4 

01 SAN BENITO CISD 031-912 4 

01 SHARYLAND ISO 108-911 12 

01 UNITED ISO 240-903 8 

01 WESLACO ISO 108-913 3 

01 Total 131 

01 Count 18 

02 ALICE ISO 125-901 1 

02 ARANSAS COUNTY ISO 004-901 6 

02 ARANSAS PASS ISO 205-901 5 

02 BEEVILLE ISO 013-901 14 

02 BISHOPCISD 178-902 4 

02 CALALLEN ISO 178-903 19 

02 CORPUS CHRISTI ISO 178-904 136 

02 FLOUR BLUFF ISO 178-914 22 

02 GEORGE WEST ISO 149-901 2 

02 GREGORY-PORTLAND ISO 205-902 34 

02 INGLESIDE ISO 205-903 15 

02 KINGSVILLE ISO 137-901 16 

02 LONDON ISO 178-906 2 

02 MATHIS ISO 205-904 3 

02 MCMULLEN COUNTY ISO 162-904 2 

02 ORANGE GROVE ISO 125-903 5 

02 PORT ARANSAS ISO 178-908 15 

02 ROBSTOWN ISO 178-909 4 

02 SINTON ISO 205-906 

02 SKIDMORE-TYNAN ISO 013-905 4 

ST MARY'S ACADEMY CHARTER 

02 SCHOOL 013-801 
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02 TAFTISD 205-907 8 
02 TULOSO-MIDWAY ISD 178-912 5 
02 WESTOSO ISD 178-915 6 

02 Total 330 

02 Count 24 
03 BAYCITYISD 158-901 86 
03 BOLING ISD 241-901 2 
03 CALHOUN COUNTY ISD 029-901 10 
03 COLUMBUS ISD 045-902 42 
03 EAST BERNARD ISD 241-902 2 
03 EDNA ISD 120-901 10 
03 EL CAMPO ISD 241-903 12 
03 HALLETTSVILLE ISD 143-901 1 
03 INDUSTRIAL ISD 120-905 2 
03 KENEDY ISD 128-902 2 
03 SHINER ISD 143-903 3 
03 VICTORIA ISD 235-902 52 
03 WEIMAR ISD 045-905 11 
03 WHARTON ISD 241-904 35 

03 YORKTOWN ISO 062-904 

03 Total 271 

03 Count 15 

04 ALDINE ISD 101-902 1248 

04 ALIEF ISD 101-903 2022 

ALPHONSO CRUTCH'S-LIFE SUPPORT 
04 CENTER 101-817 76 

04 ALVIN ISD 020-901 139 

AMERICAN ACADEMY OF EXCELLENCE 
04 CHARTERSCHOO~HOU 101-818 

04 ANAHUACISD 036-901 27 

04 ANGLETON ISD 020-902 33 

04 BARBERS HILL ISD 036-902 98 

04 BAY AREA CHARTER SCHOOL 101-809 2 

BEATRICE MAYES INSTITUTE CHARTER 

04 SCHOOL 101-847 2 

04 BRAZOSPORT ISD 020-905 110 

04 CHANNELVIEW ISD 101-905 105 

04 CLEAR CREEK ISD 084-910 1011 

04 CLEVELAND ISD 146-901 34 

04 COLUMBIA-BRAZORIA ISD 020-907 11 

04 CROSBY ISO 101-906 45 

04 CYPRESS-FAIRBANKS ISD 101-907 1519 
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04 DANBURY ISO 020-904 2 
04 DAYTON ISO 146-902 50 
04 DEER PARK ISO 101-908 130 
04 DICKINSON ISO 084-901 129 
04 EAST CHAMBERS ISO 036-903 49 
04 FORT BEND ISO 079-907 1911 
04 FRIENDSWOOD ISO 084-911 37 
04 GALENA PARK ISO 101-910 391 
04 GALVESTON ISO 084-902 463 
04 GIRLS & BOYS PREP ACADEMY 101-805 60 
04 GOOSE CREEK CISD 101-911 425 
04 GULF SHORES ACADEMY 101-843 180 
04 HARDIN ISO 146-904 4 

04 HARMONY ELEMENTARY 101-857 4 

04 HARMONY SCIENCE ACADEMY 101-846 4 
04 HEMPSTEAD ISO 237-902 5 
04 HITCHCOCK ISO 084-908 1 
04 HOUSTON ISO 101-912 4818 
04 HUFFMAN ISO 101-925 27 
04 HULL-DAISETTA ISO 146-905 4 
04 HUMBLE ISO 101-913 510 
04 KATYISD 101-914 1071 

04 KENDLETON ISO 079-908 4 

04 KIPP INC CHARTER 101-813 2 

04 KLEIN ISO 101-915 659 

04 LA MARQUE ISO 084-904 99 

04 LA PORTE ISO 101-916 182 

04 LAMAR CISD 079-901 230 

04 LIBERTY ISO 146-906 57 

04 MAINLAND PREPARATORY ACADEMY 084-801 17 

04 MEDICAL CENTER CHARTER SCHOOL 101-801 

04 MEYERPARKELEMENTARY 101-855 9 

04 NEEDVILLE ISO 079-906 4 

04 NORTH FOREST ISO 101-909 213 

04 NORTHWEST PREPARATORY 101-848 30 

04 PASADENA ISO 101-917 909 

04 PEARLAND ISO 020-908 316 

04 ROYAL ISO 237-905 13 

04 SANTA FE ISO 084-909 16 

04 SER-NINOS CHARTER SCHOOL 101-802 6 

04 SHELDON ISO 101-924 46 

04 SOUTHWEST SCHOOL 101-838 3 

04 SPRING BRANCH ISO 101-920 602 

04 SPRING ISO 101-919 1146 

04 STAFFORD MSD 079-910 124 

04 SWEENY ISO 020-906 15 
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04 TARKINGTON ISO 146-907 5 
04 TEXAS CITY ISO 084-906 62 
04 TOMBALL ISO 101-921 102 

TWO DIMENSIONS PREPARATORY 
04 ACADEMY 101-840 12 
04 VARNETT CHARTER SCHOOL 101-814 12 
04 WALLER ISO 237-904 44 
04 YES COLLEGE PREPARATORY SCHOOL 101-845 7 

04 Total 21705 

04 Count 70 
05 BEAUMONT ISO 123-910 964 
05 BUNA ISO 121-903 11 
05 BURKEVILLE ISO 176-901 2 
05 COLMESNEIL ISO 229-901 3 
05 DEWEYVILLE ISO 176-903 13 
05 EHRHART SCHOOL 123-805 5 
05 EVADALE ISO 121-906 7 
05 HAMSHIRE-FANNETT ISO 123-914 8 
05 HARDIN-JEFFERSON ISO 100-905 22 

05 HIGH ISLAND ISO 084-903 40 
05 JASPER ISO 121-904 29 

05 KIRBYVILLE CISD 121-905 8 

05 KOUNTZE ISO 100-903 15 

05 LITTLE CYPRESS-MAURICEVILLE CISD 181-908 134 

05 LUMBERTON ISO 100-907 150 

05 NEDERLAND ISO 123-905 75 

05 NEWTON ISO 176-902 56 

05 ORANGEFIELD ISO 181-905 20 

05 PORT ARTHUR ISO 123-907 457 

05 PORT NECHES-GROVES ISO 123-908 62 

05 SABINE PASS ISO 123-913 4 

05 SILSBEE ISO 100-904 41 

05 SPURGER ISO 229-905 

TEKOA ACADEMY OF ACCELERATED 
05 STUDIES 123-803 5 

05 VIDOR ISO 181-907 34 

05 WARREN ISO 229-904 9 

05 WEST ORANGE-COVE CISD 181-906 288 

05 WOODVILLE ISO 229-903 22 

05 Total 2485 

05 Count 28 

06 BELL VILLE ISO 008-901 8 
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06 BIG SANDY ISO 187-901 
06 BRAZOS ISO 008-903 6 
06 BRENHAM ISO 239-901 99 
06 BRYAN ISO 021-902 174 
06 BURTON ISO 239-903 1 
06 CALDWELL ISO 026-901 3 
06 CAMERON ISO 166-901 5 
06 CENTERVILLE ISO 145-902 3 
06 COLDSPRING-OAKHURST CISD 204-901 2 
06 COLLEGE STATION ISO 021-901 180 
06 CONROE ISO 170-902 784 
06 CORRIGAN-CAMDEN ISO 187-904 
06 CROCKETT ISO 113-901 3 
06 GOODRICH ISO 187-903 2 
06 GRAPELAND ISO 113-902 5 

06 GROVETON ISO 228-901 6 
06 HEARNE ISO 198-905 5 
06 HUNTSVILLE ISO 236-902 94 
06 IOLA ISO 093-903 3 
06 LIVINGSTON ISO 187-907 27 
06 MADISONVILLE CISD 154-901 3 

06 MAGNOLIA ISO 170-906 70 

06 MONTGOMERY ISO 170-903 77 

06 MUMFORD ISO 198-906 12 

06 NAVASOTA ISO 093-904 9 

06 NEW CANEY ISO 170-908 87 

06 NEW WAVERLY ISO 236-901 3 

06 NORMANGEE ISO 145-906 11 

06 NORTH ZULCH ISO 154-903 3 

06 ONALASKA ISO 187-910 5 

06 RICHARDS ISO 093-905 3 

06 SEALY ISO 008-902 13 

06 SPLENDORA ISO 170-907 18 

06 TRINITY ISO 228-903 7 

06 WILLIS ISO 170-904 49 

06 Total 1782 

06 Count 36 

07 ALTO ISO 037-901 3 

07 ARP ISO 212-901 3 

07 ATHENS ISO 107-901 65 

07 BECKVILLE ISO 183-901 1 

07 BIG SANDY ISO 230-901 14 

07 BROADDUS ISO 203-902 1 

07 BROWNSBORO ISO 107-902 5 
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07 BULLARD ISO 212-902 3 
07 CARLISLE ISO 201-913 2 
07 CARTHAGE ISO 183-902 17 
07 CENTER ISO 210-901 19 
07 CENTRAL HEIGHTS ISO 174-908 6 
07 CHAPEL HILL ISO 212-909 10 
07 CHIRENO ISO 174-901 3 
07 CROSS ROADS ISO 107-904 3 
07 DOUGLASS ISO 174-911 1 
07 EDGEWOOD ISO 234-903 2 
07 ELKHART ISO 001-903 32 
07 ELYSIAN FIELDS ISO 102-906 3 
07 GILMER ISO 230-902 16 
07 GLADEWATER ISO 092-901 22 
07 HALLSVILLE ISO 102-904 20 
07 HARLETON ISO 102-905 4 

07 HARMONY ISD 230-905 2 

07 HAWKINS ISO 250-902 
07 HEMPHILL ISO 202-903 20 

07 HENDERSON ISO 201-902 10 

07 HUDSON ISO 003-902 10 

07 HUNTINGTON ISO 003-904 5 

07 JACKSONVILLE ISD 037-904 19 

07 KARNACK ISO 102-901 3 

07 KILGORE ISO 092-902 8 

07 LINDALE ISD 212-903 52 

07 LONGVIEW ISO 092-903 155 

07 LUFKIN ISO 003-903 48 

07 MALAKOFF ISD 107-906 10 

07 MARSHALL ISO 234-905 140 

07 MARTINS MILL ISO 174-909 2 

07 MARTINSVILLE ISO 250-903 2 

07 MINEOLA ISO 201-907 7 

07 NACOGDOCHES ISO 001-906 146 

07 NECHES ISO 230-906 5 

07 NEW DIANA ISO 037-908 6 

07 OVERTON ISD 001-907 5 

07 PANOLA CHARTER SCHOOL 092-904 9 

07 PINE TREE ISO 003-801 4 

07 QUITMAN ISO 250-904 12 

07 RAINS ISO 190-903 8 

07 RUSK ISO 037-907 3 

07 SABINE ISO 092-906 7 

07 SAN AUGUSTINE ISO 203-901 2 

07 SHELBYVILLE ISO 210-903 3 

07 SPRING HILL ISO 092-907 6 

100 



07 TATUM ISO 201-910 4 
07 TENAHAISD 210-904 
07 TIMPSON ISO 210-905 2 
07 TRINIDAD ISO 107-907 2 
07 TROUP ISO 212-904 6 
07 TYLERISD 212-905 221 
07 UNION GROVE ISO 230-908 1 
07 UNION HILL ISO 230-904 4 
07 VANISD 234-906 13 

07 WASKOM ISO 102-903 5 

07 WEST RUSK ISO 201-914 4 

07 WEST SABINE ISO 202-905 3 

07 WESTWOOD ISO 001-908 6 
07 WHITE OAK ISO 092-908 4 

07 WHITEHOUSE ISO 212-906 19 

07 WINNSBORO ISO 250-907 4 

07 WINONA ISO 212-910 4 

07 WODEN ISO 174-906 5 

07 ZAVALLA ISO 003-906 15 

07 Total 1288 

07 Count 72 

08 ATLANTA ISO 034-901 27 

08 AVINGER ISO 034-902 3 

08 BLOOMBURG ISO 034-909 1 

08 CHAPEL HILL ISO 225-906 8 

08 CHISUM ISO 139-905 

08 COMO-PICKTON CISD 112-908 10 

08 COOPER ISO 060-902 1 

08 CUMBY ISO 112-905 4 

08 DAINGERFIELD-LONE STAR ISO 172-902 3 

08 DEKALB ISO 019-901 9 

08 HOOKS ISO 019-902 11 

08 HUGHES SPRINGS ISO 034-903 7 

08 JEFFERSON ISO 155-901 14 

08 LEARY ISO 019-914 1 

08 LIBERTY-EYLAU ISO 019-908 36 

08 LINDEN-KILDARE CISD 034-905 2 

08 MAUD ISO 019-903 3 

08 MCLEOD ISO 034-906 3 

08 MILLER GROVE ISD 112-907 

08 MOUNT PLEASANT ISO 225-902 9 

08 MOUNT VERNON ISO 080-901 9 

08 NEW BOSTON ISO 019-905 28 

08 NORTH HOPKINS ISO 112-906 6 
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08 NORTH LAMAR ISO 139-911 7 

08 PARIS ISO 139-909 23 

08 PEWITTCISD 172-905 3 

08 PITTSBURG ISO 032-902 11 

08 PLEASANT GROVE ISO 019-912 45 
08 PRAIRILAND ISO 139-912 1 

08 QUEEN CITY ISO 034-907 22 

08 RED LICK ISO 019-911 3 

08 REDWATER ISO 019-906 1 

08 RIVERCREST ISO 194-903 4 

08 SIMMS ISO 019-909 1 
08 SULPHUR BLUFF ISO 112-910 4 

08 SULPHUR SPRINGS ISO 112-901 51 

08 TEXARKANA ISO 019-907 95 

08 Total 468 

08 Count 37 

09 ARCHER CITY ISO 005-901 2 

09 BOWIE ISO 169-901 1 

09 BURKBURNETT ISO 243-901 17 

09 CITY VIEW ISO 243-906 1 

09 ELECTRA ISO 243-902 2 

09 FORESTBURG ISO 169-910 3 

09 GRAHAM ISO 252-901 12 

09 HENRIETTA ISO 039-902 4 

09 IOWA PARK CISD 243-903 4 

09 PERRIN-WHITT CISO 119-903 2 

09 QUANAH ISO 099-903 1 

09 VERNON ISO 244-903 3 

09 WICHITA FALLS ISO 243-905 74 

09 Total 126 

09 Count 13 

10 A+ACADEMY 057-829 2 

10 ALLEN ISD 043-901 133 

10 ALPHA CHARTER SCHOOL 057-832 1 

10 ANNA ISD 043-902 5 

10 BELLS ISD 091-901 3 

10 BONHAM ISD 074-903 7 

10 CADDO MILLS ISD 116-901 5 

10 CANTONISD 234-902 22 

10 CARROLL TON-FARMERS BRANCH ISD 057-903 485 

10 CEDAR HILL ISD 057-904 165 

10 CELINA ISD 043-903 3 

10 COMMERCE ISD 116-903 12 
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10 COMMUNITY ISD 043-918 2 
10 COPPELL ISD 057-922 84 
10 CRANDALL ISD 129-901 2 
10 DALLAS CAN ACADEMY CHARTER 057-804 2 
10 DALLAS ISO 057-905 2295 
10 DENISON ISD 091-903 2 
10 DESOTO ISD 057-906 245 
10 DUNCANVILLE ISD 057-907 266 
10 EAGLE ADVANTAGE SCHOOLS 057-806 5 
10 ENNIS ISD 070-903 46 
10 EVOLUTION ACADEMY CHARTER SCHOOL 057-834 2 
10 FERRIS ISD 070-905 13 
10 FORNEY ISO 129-902 43 
10 FRISCOISD 043-905 206 
10 GARLANDISD 057-909 445 
10 GATEWAY CHARTER ACADEMY 057-831 4 
10 GRAND PRAIRIE ISD 057-910 244 
10 GREENVILLE ISD 116-905 50 
10 HIGHLAND PARK ISO 057-911 53 
10 HONEY GROVE ISD 074-907 1 
10 HONORS ACADEMY 057-825 6 
10 IRVING ISO 057-912 420 
10 JEAN MASSIEU ACADEMY 057-819 9 
10 KAUFMAN ISD 129-903 10 
10 KEMP ISD 129-904 3 
10 LANCASTER ISD 057-913 132 
10 LEONARD ISO 074-909 3 
10 LOVEJOY ISD 043-919 2 
10 MABANK ISD 129-905 9 
10 MCKINNEY ISO 043-907 228 
10 MESQUITE ISO 057-914 386 

10 MIDLOTHIAN ISO 070-908 10 

10 PLANO ISO 043-910 687 

10 POTTSBORO ISO 091-913 6 

10 PRINCETON ISO 043-911 9 

10 PROSPER ISO 043-912 5 

10 QUINLAN ISO 116-908 2 

10 REDOAKISD 070-911 19 

10 RICHARDSON ISO 057-916 1091 

10 ROCKWALL ISO 199-901 43 

10 ROYSE CITY ISO 199-902 19 

10 SCHOOL OF LIBERAL ARTS AND SCIENCE 057-821 4 

10 SCURRY-ROSSER ISO 129-910 6 

10 SHERMAN ISO 091-906 18 

10 ST ANTHONY SCHOOL 057-836 1 

10 SUNNYVALE ISO 057-919 3 
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10 TERRELL ISD 129-906 62 
10 TOM BEAN ISO 091-918 2 
10 UNIVERSAL ACADEMY 057-808 41 
10 WAXAHACHIE ISO 070-912 12 
10 WHITESBORO ISO 091-909 1 
10 WHITEWRIGHT ISD 091-910 2 
10 WILLS POINT ISO 234-907 11 
10 WINFREE ACADEMY 057-828 3 
10 WOLFE CITY ISO 116-909 1 
10 WYLIE ISD 043-914 87 

10 Total 8206 
10 Count 68 

11 ALEDO ISO 184-907 4 

11 ALVARADO ISO 126-901 7 

11 ARGYLE ISO 061-910 4 

11 ARLINGTON ISO 220-901 1236 

11 AUBREY ISO 061-907 2 

11 AZLE ISO 220-915 19 

11 BIRDVILLE ISO 220-902 158 

11 BOYD ISO 249-902 3 

11 BRIDGEPORT ISO 249-903 2 

11 BROCK ISO 184-909 2 

11 BURLESON ISO 126-902 22 

11 CARROLL ISO 220-919 19 

11 CASTLEBERRY ISO 220-917 9 

11 CHICO ISO 249-904 2 

11 CLEBURNE ISO 126-903 38 

11 CROWLEY ISO 220-912 191 

11 DECATUR ISO 249-905 9 

11 DENTON ISO 061-901 149 

11 DUBLIN ISO 072-902 

11 EAGLE MT-SAGINAW ISO 220-918 79 
EAST FORT WORTH MONTESSORI 

11 ACADEMY 220-811 5 

11 EVERMAN ISO 220-904 12 

11 FORT WORTH ACADEMY OF FINE ARTS 220-809 3 

11 FORT WORTH CAN ACADEMY 220-804 1 

11 FORT WORTH ISO 220-905 1013 

11 GAINESVILLE ISO 049-901 19 

11 GARNER ISO 184-911 1 

11 GLEN ROSE ISO 213-901 4 

11 GRANBURY ISO 111-901 9 

11 GRAPEVINE-COLLEYVILLE ISO 220-906 126 

11 HUCKABAY ISO 072-908 1 

11 HURST-EULESS-BEDFORD ISO 220-916 321 

11 JOSHUA ISO 126-905 5 

11 KEENE ISO 126-906 4 
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11 KELLER ISO 220-907 152 
11 KENNEDALE ISO 220-914 30 
11 LAKE DALLAS ISO 061-912 8 
11 LAKE WORTH ISO 220-910 20 
11 LEWISVILLE ISO 061-902 414 
11 LINDSAY ISO 049-907 2 
11 LITTLE ELM ISO 061-914 37 
11 MANSFIELD ISO 220-908 247 
11 METRO CHARTER ACADEMY 220-808 9 
11 MILLSAP ISO 184-904 1 
11 MINERAL WELLS ISO 182-903 8 
11 NORTHWEST ISO 061-911 18 
11 PALO PINTO ISO 182-906 2 
11 PILOT POINT ISO 061-903 7 
11 PONDER ISO 061-906 1 
11 RIO VISTA ISO 126-907 
11 SANGER ISO 061-908 5 
11 SLIDELL ISO 249-908 2 
11 SPRINGTOWN ISO 184-902 8 
11 STEPHENVILLE 072-903 3 
11 TOLAR ISO 111-903 
11 TREETOPS SCHOOL INTERNATIONAL 220-801 
11 WEATHERFORD ISO 184-903 56 

11 WHITE SETTLEMENT ISO 220-920 33 
11 Total 4546 

11 Count 58 

12 AXTELL ISO 161-918 1 

12 BELTON ISO 014-903 21 

12 BLOOMING GROVE ISO 175-902 

12 BYNUM ISO 109-902 1 

12 CHINA SPRING ISO 161-920 2 

12 CONNALLY ISO 161-921 3 

12 COPPERAS COVE ISO 050-910 86 

12 CORSICANA ISO 175-903 5 

12 CRAWFORD ISO 161-901 2 

12 DAWSON ISO 175-904 2 

12 DEW ISO 081-906 4 

12 EAGLE ACADEMY OF WACO 161-804 

12 FAIRFIELD ISO 081-902 8 

12 GATESVILLE ISO 050-902 3 

12 GHOLSON ISO 161-925 

12 GROESBECK ISO 147-902 2 

12 HILLSBORO ISO 109-904 11 

12 ITASCA ISO 109-907 2 

12 KERENS ISO 175-907 5 

12 KILLEEN ISO 014-906 483 

105 



12 LA VEGA ISO 161-906 2 
12 LAMPASAS ISO 141-901 11 
12 LOMETA ISO 141-902 1 
12 MCGREGOR ISO 161-909 3 
12 MERIDIAN ISO 018-902 8 

12 MEXIA ISO 147-903 4 
12 MIDWAY ISO 161-903 25 
12 ROBINSON ISO 161-922 2 
12 ROSEBUD-LOTT ISO 073-905 
12 SALADO ISO 014-908 9 
12 TEMPLE ISO 014-909 48 
12 VALLEY MILLS ISO 018-904 
12 WACO ISO 161-914 77 

12 WHITNEY ISO 109-911 1 
12 WORTHAM ISO 081-905 

12 Total 838 

12 Count 35 

AMERICAN YOUTHWORKS CHARTER 
13 SCHOOL 227-801 3 

13 AUSTIN DISCOVERY SCHOOL 227-821 2 

13 AUSTIN ISO 227-901 843 

13 BASTROP ISO 011-901 25 

13 BLANCO ISO 016-902 4 

13 BURNET CISD 027-903 9 

13 CEDARS INTERNATIONAL ACADEMY 227-817 

13 COMAL ISO 046-902 34 

13 COMFORT ISO 130-902 3 

13 DEL VALLE ISO 227-910 44 

13 DRIPPING SPRINGS ISO 105-904 15 

13 EANES ISO 227-909 33 

13 ELGIN ISO 011-902 5 

13 FLATONIA ISO 075-901 6 

13 FLORENCE ISO 246-902 

13 FREDERICKSBURG ISO 086-901 2 

13 GEORGETOWN ISO 246-904 34 

13 GIDDINGS ISO 144-901 11 

13 GONZALES ISO 089-901 3 

13 HARMONY SCIENCE ACADEMY (AUSTIN) 227-816 1 

13 HAYS CISD 105-906 15 

13 HUTTO ISO 246-906 8 

13 JOHNSON CITY ISO 016-901 1 

13 LA GRANGE ISO 075-902 12 

13 LAGO VISTA ISO 227-912 9 

13 LAKE TRAVIS ISO 227-913 18 

106 



13 LEANDER ISD 246-913 135 
13 LEXINGTON ISD 144-902 2 
13 LIBERTY HILL ISD 246-908 5 
13 LLANO ISD 150-901 7 
13 LOCKHART ISD 028-902 8 
13 MANOR ISD 227-907 54 
13 MARBLE FALLS ISD 027-904 14 
13 MCDADE ISD 011-905 1 
13 NAVARROISD 094-903 3 
13 NEW BRAUNFELS ISD 046-901 32 
13 PFLUGERVILLE ISD 227-904 183 
13 PRAIRIE LEA ISD 028-906 
13 ROUND ROCK ISD 246-909 256 

13 SAN MARCOS CISD 105-902 54 
13 SCHERTZ-CIBOLO-U CITY ISD 094-902 36 
13 SCHULENBURG ISD 075-903 
13 SEGUIN ISD 094-901 30 

13 SMITHVILLE ISD 011-904 2 

13 TAYLOR ISD 246-911 9 

13 TEXAS SCH FOR THE DEAF 227-906 1 

13 THORNDALE ISD 166-905 5 

13 THRALL ISD 246-912 
13 TRINITY CHARTER SCHOOL 046-802 42 

13 WIMBERLEY ISD 105-905 5 

13 Total 2029 

13 Count 50 

14 ABILENE ISD 221-901 44 

14 ALBANY ISD 209-901 2 

14 CISCO ISD 067-902 5 

14 CLYDE CISD 030-902 

14 COMANCHE ISD 047-901 2 

14 DE LEON ISD 047-902 3 

14 EAGLE ACADEMY OF ABILENE 221-801 

14 EULA ISD 030-906 

14 HASKELL CISD 104-901 2 

14 ROTAN ISD 076-904 3 

14 SNYDER ISD 208-902 2 

14 STAMFORD ISD 127-906 1 

14 SWEETWATER ISD 177-902 

14 TRENT ISD 221-905 

14 WYLIE ISD 221-912 2 

14 Total 71 
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14 Count 15 
15 BALLINGER ISO 200-901 2 
15 BANGS ISO 025-901 1 
15 BROWNWOOD ISO 025-902 3 
15 EARLY ISO 025-909 4 
15 GRAPE CREEK ISO 226-907 8 
15 MASON ISO 157-901 1 
15 SAN ANGELO ISO 226-903 10 
15 SAN FELIPE-DEL RIO CISD 233-901 10 
15 SANTA ANNA ISO 042-903 2 

15 Total 41 

15 Count 9 

16 AMARILLO ISO 188-901 27 

16 BORGER ISO 117-901 4 

16 CANYON ISO 191-901 8 

16 CLARENDON ISO 065-901 
16 HEREFORD ISO 059-901 2 

16 MCLEAN ISO 090-903 2 

16 MIAMI ISO 197-902 4 

16 SHAMROCK ISO 242-902 2 

16 Total 50 

16 Count 8 

17 ABERNATHY ISO 095-901 1 

17 DENVER CITY ISO 251-901 

17 FRENSHIP ISO 152-907 15 

17 GUTHRIE CSD 135-001 7 

17 JAYTON-GIRARD ISO 132-902 1 

17 LUBBOCK ISO 152-901 89 

17 MULESHOE ISO 009-901 

17 PLAINVIEW ISO 095-905 

17 POST ISO 085-902 

17 SEMINOLE ISO 083-903 

17 WHITHARRAL ISO 110-908 

17 Total 119 

17 Count 11 

18 ALPINE ISO 022-901 1 

18 BIG SPRING ISO 114-901 17 

18 CRANE ISO 052-901 2 

18 ECTOR COUNTY ISO 068-901 19 
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18 FT STOCKTON ISO 186-902 3 
18 GRANDFALLS-ROYAL TY ISO 238-904 2 
18 KERMIT ISO 248-901 
18 MARATHON ISO 022-902 
18 MIDLAND ISO 165-901 16 
18 MONAHANS-WICKETT-PYOTE ISO 238-902 1 

18 REAGAN COUNTY ISO 192-901 6 
18 TERRELL COUNTY ISO 222-901 

18 Total 70 

18 Count 12 
19 EL PASO ISO 071-902 94 
19 SOCORRO ISO 071-909 23 
19 YSLETAISD 071-905 17 

19 Total 134 

19 Count 3 
20 ALAMO HEIGHTS ISO 015-901 37 
20 BANDERA ISO 010-902 5 
20 BEXARCOUNTYACADEMY 015-809 9 
20 BOERNE ISO 130-901 39 
20 CAREER PLUS LEARNING ACADEMY 015-810 1 

20 DEVINE ISO 163-901 3 

20 DIVIDE ISO 133-905 2 

20 EAGLE PASS ISO 159-901 5 

20 EAST CENTRAL ISO 015-911 35 

20 EDGEWOOD ISO 015-905 29 

20 FLORESVILLE ISO 247-901 4 

20 FT SAM HOUSTON ISO 015-914 16 

20 GEORGE GERVIN ACADEMY 015-802 6 

GUARDIAN ANGEL PERFORMANCE 
20 ARTS ACADEMY 015-813 18 

20 HARLANDALE ISO 015-904 20 

20 HONDO ISD 163-904 5 

20 JUDSON ISO 015-916 163 

20 KERRVILLE ISO 133-903 13 

20 LA VERNIA ISO 247-903 8 

20 LACKLAND ISO 015-913 19 

20 MEDINA VALLEY ISO 163-908 3 

20 NATALIA ISO 163-903 4 

20 NORTH EAST ISO 015-910 368 

20 NORTHSIDE ISO 015-915 408 

20 PEARSALL ISO 082-903 1 

20 PLEASANTON ISO 007-905 2 

109 



20 RADIANCE ACADEMY OF LEARNING 015-815 38 
20 RANDOLPH FIELD ISO 015-906 9 
20 SAN ANTONIO ISO 015-907 279 

SAN ANTONIO PREPARATORY 
20 ACADEMY 015-824 5 

SAN ANTONIO SCHOOL FOR INQUIRY & 
20 CREATIVITY 015-820 3 

SCHOOL OF EXCELLENCE IN 
20 EDUCATION 015-806 3 
20 SHEKINAH RADIANCE ACADEMY 015-819 79 
20 SOUTH SAN ANTONIO ISO 015-908 140 
20 SOUTHSIDE ISO 015-917 8 

20 SOUTHWEST ISO 015-912 25 

20 STOCKDALE ISO 247-906 

20 Total 1813 

20 Count 37 

Grand 
Count 619 

Grand 
Total 46503 
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