










































Laney (1994) suggested that " ... storybooks and someone who enjoys reading to children 

are clearly a central part of the support structure for emergent literacy" (p. 9). 

Regarding the Even Start Family Literacy Program, which is a U.S. federally 

funded program, an experienced Even Start teacher stated that " ... one of the favorite 

activities of both parent and child is reading a book together" (DeBruin-Parecki, 2007, p. 

6). Y arosz and Barnett (2001) conducted a study to identify predictors of family reading 

activities in an attempt to validate the theory that parent's and/or caregiver's shared 

reading activities are directly related to young children's emergent literacy development, 

for example, young children developed language usage, writing, linguistic awareness, and 

print concepts through the experience of parent-child book sharing. The findings 

indicated that the statistically significant frequency of parental shared reading activities 

was derived from both the mother's educational background and the number of children 

in the family. 

Currenton and Justice (2008) investigated the interrelationships between maternal 

reading beliefs and children's preliteracy skills among lower socioeconomic (SES) 

families. Their findings revealed that the mothers' educational level, her beliefs about 

shared reading, and the mother's literacy practices had significant associations with one 

or more measures of children's preliteracy skills. Reese, Thompson, and Goldenberg 

(2008) pointed out opportunities to see, speak, read, and write in English and/or the home 

language in a variety of settings and functions in a literate society, and how those 

opportunities have the potential to affect the families' daily literacy practices and a child's 
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of the respondents. Figure 16 details the responsibility ratings for the development of a 

child's creativity in the parent- child dyad. 
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Figure 15. Responsibility ratings for creative development (Teacher-Parent) 
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child storybook reading was one of the significant factors affecting a child's achievement 

in literacy skills. According to Kassow (2006), the frequency of shared book reading was 

related to a children's language skills, emergent literacy, and reading achievement of 

school-aged children. In addition, Herman (2009) found that children who are the most 

successful in learning to read and write come from homes in which family literacy is a 

part of family life. 

Parents' expectations. The findings from the survey showed that the majority of 

parents expected their children to get "A's" in these three subjects, spelling, mathematics, 

and spelling. Parents' expected their children to enjoy elementary school and high 

school. 

Respondents reported that teachers, schools, parents, and children shared 

responsibility for the development of preschoolers in different aspects including health, 

school success, social skills, and learning to read. However, in all of these aspects of 

development, teachers were expected to have a slightly larger share of the overall 

responsibility, except in the area of increasing vocabulary. 

Based on the Bronfenbrenner's Ecological Systems Theory (1979), this study 

focused on the microsystem which is the layer closest to the child and includes the 

family, school, neighborhood, or child care environment. The relationships at this level 

are bidirectional influences; a child's parents may affect his or her beliefs and behavior. 

Conversely, the child also affects the behavior and beliefs of the parents. 
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scores were in the category "Using Literacy Strategies." Parental reading behavior 

categories and child behavior categories were found to be positively and significantly 

correlated. For example, when adult made an effort to maintain physical proximity with 

the child, the child sought and maintained physical proximity. Based on the evidence in 

the videotaping, parents and children always sat close together while they were 

interactively reading. 

Previous research findings showed the positive association of parent-preschooler 

reading experiences and the development of children's language and literacy skills 

(DeBruin-Parecki, 2007; Scarborough & Dobrich, 1994). 

Conclusion 

The survey results indicated that parents began reading early to children during 

infancy, but only read to preschoolers once or twice a month. Less than half of the 

parents reported owning 11-20 picture books, but 56% reported "hardly ever" taking 

preschoolers to the library. They were willing to assume responsibility for teaching new 

vocabulary words, teaching reading skills, and promoting children's educational success. 

These findings suggest that parents might be willing to support emergent literacy through 

interactive reading with some interventions from teachers and schools. 

The observations revealed that for both adults and children, the highest means 

scores were in the category "enhancing attention to text." Parents and children both 

scored high in maintaining physical proximity, book sharing, and sustaining interest. 

However, parents held the book and turned the pages, rather than allowing the child to do 
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this. These are basic skills in interactive reading that were demonstrated successfully in 

the parent-child sessions. 

Lower scores were evidenced in the "promoting interactive reading and 

supporting comprehension" category. Parents "pointed to pictures and words to assist the 

child in identification and understanding." However, there was less evidence of posing 

questions, answering questions from the child, and relating the content to the child's 

personal experiences. Parents could benefit from additional support to use these 

behaviors in consistently. 

The lowest mean scores were in the categories and items ''using literacy 

strategies". While parents "identified visual cues related to story reading", there was 

little evidence of strategies such as soliciting predictions, elaborating on the child ideas, 

and asking the child to recall information. This suggests that parents need assistance in 

learning how to use these strategies for parent-child reading sessions. 

Implications 

The results of the survey will potentially benefit children and parents by providing 

child development specialists and early childhood educators with information about the 

family literacy and preferred activities of Asian immigrant families. The results of the 

observations will help parents to become aware of interactive reading behaviors that 

might contribute positively to the language development and emergent literacy skills of 

preschool aged children. Professionals may benefit from increased knowledge related to 
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