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CHAPTER I 

INTRODUCTION 

The development of the self-concept has been the sub

ject of much theorizing and speculation. The self-concept 

has been viewed as an important dimension of personality by 

educators as w 11 as other social scientists (Dinkmeyer, 

1965; Gordon, 1962; and Williams & Cole, 1968). Combs and 

Snygg (1959) suggested that an understanding of the self

concept is paramount to an understanding of man's behavior. 

The self-concept of a child is the key to whether 

that child will succeed in school academically and socially 

(Meeks, 1968). In analyzing student behavior Gordon (1962) 

found ·that children's personalities are motivating and se

lecting factors as to how they react toward school. Hughes 

(1964) stated that the school is in a unique position to 

help each child develop a sense of ·competency with a posi

tive and realistic attitude toward self and the world. 

1 
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Statement of the Problem 

The need for counselors at the elementary school lev

el is still a relatively new concept in the educational 

process. There is a need for elementary school counse

lors in many school districts in Texas. In a sur vey of 15 

school districts, large and small, the writer of this pa

per found that most of the smaller school districts do not 

have elementary school counselors and in many of the large 

school districts they are few in number. It appears that 

the need for elementary school counselors and a guidan 

program at the elementary school level is not at the pres

ent time being met. The purpose of this study is to de

termine the effect of counseling on the self-concept of 

elementary school children due to the presence of a counse

lor and a guidance program in the school. 

The following hypotheses were tested: 

1. There are statistically significant differences 

in the self-concept scores as measured on the Piers-Harris 

Children's Self Concept (sic) Sca le of group A as compared 

to the scores of groups B, C, and D. Group A will score 

significantly higher on the Piers-Harris than groups B, 
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C, and D. 

2. There are no statistically significant differences 

in the self-concept scores as measured on the Piers-Harris 

Children's Self Concept (sic) Scale among groups B, C, 

and D. 

Group A of the experimental group is composed of stu

dents who have had problems at school but are no longer 

considered to have a need for a counselor's help. Group B 

is composed of students who are having problems at school 

and are participating in a school guidance program. The 

two control groups are composed of students attending 

schools that do not have a counselor and are sent to the 

principal with problems they are expe riencing in school. 

Group C is composed of students who have had problems 

school but are no longer having to see the principal. 

. 
in 

Group Dis composed of students who are having problems 

at school and are still having to see the principal. 

Signif icance of the Problem 

Meeks (1968) stated: 

There is an increasing acceptance of the concept of 
the nee d for counselors and guidance programs at the 



4 

elementary school level. The emphasis is upon such 
fundamental learnings as growth in self-understanding, 
responsibility of self and others, ability to make 
wise decisions, and exercise control over environment 
and reactions to the environment, in this day of 
pressures on the school to stress academic learnings. 
(p. 8) 

According to Combs, Avila, and Purkey (1971) self

concept affects an individual's behavior more than any 

other detennining factor. Children act in accordance with 

what they have learned from the significant persons in 

their lives. Next to home, the school environment is the 

most important factor in shaping self-concept. 

Gordon (1962) believes that the self-concept of the 

chi.ld . 
l.S, to a great extent, a product of the experiences 

which his culture provides for him. It gives him ways to 

organize his p rceptions through its language structure and 

connnunication; it brings him into contact or prevents h im 

from having relationships with certain people; it teaches 

him the values he should hold as "good" and the attitudes 

he should hold towards self and others. Gordon also em

phasized that as the child emerges from the home, he car

ries with him his family culture, a distillation of the 

various subcultures to which he belongs. His experiences 

in school and in the world at large continue to both en-
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hance and modify his concept of self and his view of the 

world. 

If the major task of the school is the development of 

the individual child, education has a dual function of de

veloping in pupils both cognitive power and an adequate 

self-concept. The counseling process can be a means by 

which education achieves its goals (Meeks, 1968). 

In working with children in the school setting it is 

important to keep in mind that the child's concept of him

self is a prime detenninant of behavior. Van Hoose (1968) 

stated that either a poor self-concept or an overconfident 

unrealistic self-concept leads to poor adjustment in school. 

Williams and Cole (1968) suggested that t he reason why some 

students are positively oriented towards academic pursuits 

a·nd some students are not, could be attributed to differ

ences in self-concept. For a child to achieve a favorab l 

as well as a stable self-concept , the people who are most 

significant in his life, mainly family members, teachers, 

and peers, must regard him in a favorable way most of the 

time. This view forms the basis for the mirror images he 

has of himself (Hurlock, 1972). 
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Van Hoose (1968) came to the conclusion that the 

s chool curriculum probably provides one of the primary ve

hi c les, next in importance to the family, for the develop

ment of adequate self-concepts and the alteration of neg

a tive self-images. Guidance and counseling services are a 

necessary means by which to meet the challenge. Van Hoose 

stated that this is pa rticularly so at the elementary lev

el when children are still at the formative stage. Van 

Hoose suggested that working directly with youngsters on a 

counseling basis, with the objective of helping them ex

plore the meaning and appropriateness of feelings about 

self, can be a potent force in reconstructing negative 

self-attitudes (1968). 

Hurlock (1972) stated that there are two important 

factors to the achievement of an adequate self-concept: 

The first factor is that guidance helps the child 
learn to be realistic about himself and his abilities. 
As long as a child has an unrealistic concept of him
self, he will constantly fall below his ideal; this · 
will make him dissatisfied and unhappy. To counter
act this self-dis satisfaction, he will develop de
fense mechanisms, often thrusting t he blame for his 
shortcomings on others. If the chi ld is realistic 
about himself, he will not expect more of himself than 
he is capable of. Consequently, he will not have to 
justify behavior hat falls short of perfection. The 
second factor in achieving an adequate self-concept is 
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guidance in learning to behave in a manner that will 
facilitate social acceptance and affection from others. 
The child soon discovers that he must fit into the 
socially approved pattern of group if he is to be an 
accepted member of it. If his personality pattern has 
developed along lines approved by the group, he there
fore has a far better chance for successful social ad
justment than the child whose personality is atypical. 
(p. 88) 

Blocker (1966) sees the following outcomes as a re

sult of counseling: (a) understanding of self; (b) under

standing of environment, including the world of work; (c) 

developing of problem-solving skills; and (d) preventive 

mental hygiene. Dinkmeyer, Carlson, and Koval (1975) sug

fested that schools have made only a token response to 

some of the physical, mental, emotional, and social needs 

of students. They have supplied recess, physical education., 

band-aids, and ice bags to meet the physical needs of stu

dents. Tissues are in wide supply to wipe away "emotional" 

tears, and corrnnittee work thrives in social studies to meet 

needs. And what of mental needs? The researchers felt 

that too much time and energy is spent by schools on 

choosing the "right" texts, flannel boards, number lines, 

flash cards, and other girrnnicks. The researchers reempha

sized the fact that the elementary school years are cru-
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cial in the development of positive attitudes towards self, 

others, and society. Detjen and Detjen (1968) stated that 

many a child has shown increased interest in his school 

work merely because he realized that he was being recog

nized and appreciated. 

Despite the fact that leading educators have long con

tended that programs of guidance services should follow 

the pupil from his first day of school to his graduation 

from high school, the provision for well-pl nned guidance 

programs in the elementary school has lagged considerably. 

Today there is some evidence that change is taking place 

because school districts to some extent are realizing the 

need to employ counselors in the elementary school. 

It is known that schools teach not only the fundamen

tals, but also values and behavior patterns, concepts of 

world and self. This information, both formal and infor

mal, is necessary to the child in the process of becoming 

an adult in contemporary society (Gordon, 1962). 

Assumption 

The presence of a counselor and a guidance program 

in the school can possibly have an effect on the self-
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concept of the elementary school child. 

Limitations 

The investigation was limited to students in the 

fourth grade from an urban Texas school district. Conclu

s ions regarding other populations must be made with cau

t ion. 

All students participating in the investigation will 

have attended the same school for a period of not less 

than one year. The study was not concerned with an attempt 

to access the counselor's level of skills. 

The investigation did not attempt to correlate self

concept with ethnic background, sex, and family status . 

The investigation was limited to the use of the Piers

Harris Children's Self Concept Scale (The Way I Feel About 

Myself), and did not include other instruments designed to 

measure self-concept. 

De finition of Terms 

Counseling. Guidance of norrna children in the ele

mentary school setting. 
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Normal children. Those children who can attend and 

profit from participation in the regular classroom. 

Self-concept. How an individual perceives himself. 

Self-concept refers to what a person believes he is, how 

he feels about himself, and how he believes he acts. It 

also refers to how an individual sees himself physically, 

morally, and socially. 

Mirror image~ The way an individual perceives him

self as to his role, his relationship with others, his per

ception of others' reaction to him. 

Ideal self-concept. The picture the person holds of 

what he would like to be . 

Significant others. The people in an individual's 

life that he considers important and who help to shape the 

individual's opinion as to who he is through day to day 

interaction, such as family members, teachers, and peers. 



CHAPrER II 

REVIEW OF THE LITERATURE 

Self-concept and School Adjustment 

A question that is being asked more and more by edu

cators and social scientists is: "Does a child's concep

tion of himself affect his adjustment to school or vice 

versa?" Coopersmith (1959) and Fink (1962) found posi

tive relationships between· the self-concept and academic 

achievement. Bruck and Bodwin (1962) found that deficiency 

in self-esteem may be a significant determinant of under

achievement. 

A study conducted by Williams and Cole (1968) showed 

significant positive correlations between a child's ad

justment to school and his conc.eption of himself. Williams 

and Cole also emphasized that a child's academic success is 

not entirely determined by intellectual ability, but also 

by self-esteem. They also pointed out that most school 

systems administer intelligence and achievement tests, but 

very few attempt to provide valid, reliable measurements 

11 
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of the self-concept. It was suggested that the lack of at

tention directed to self-concept could possibily be attrib

uted to the lack of reputable, standardized measuring in

struments of self-concept for all age levels, or to the 

lack of information on the part of administrators and 

teachers concerning the possible importance of self-concept 

to academic adjustment and success. 

The Role of the Teacher 

Henry (1971) and Holt (1971) suggested that alienation 

of self and negative attitudes toward learning are being 

generated in the school environment. Several studies have 

indicated that the issue of self-concept in the classroom 

is whether the teacher influences the student's self-concept 

(Davidson & Lang, 1960; Edeburn & Landry, 1976; and Purkey, 

1970). Spaulding (1963) found that there was a significant 

relationship between an elementary student's positive self

concept and the degree to which teachers are calm, accept

ing, and supporting, and a negative relationship between a 

student's self-concept and teachers who are sarcastic, grim, 

and threatening. 

Edeburn and Landry (1976) reported a significant re-
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lationship between teacher self-concept and the self-concept 

of elementary school children. The results of this study 

suggested that the selection of self-accepting teachers at 

the elementary level is important to the self-concept de

velopment of children. 

Aspy and Buhler (1975) supported the contention that 

there is a positive relationship between the levels of 

teacher self-concept and the cognitive growth of the stu

dents. Edeburn and Landry (1976) suggested that teachers 

with positive views of self are more able to perceive and 

deal with students in a more positive manner. Purkey (1970) 

suggested that positive self-regard on the part of teachers 

could and should place teachers in a more appropriate pos

ture for dealing with the development of positive self

concepts among their students. 

In a study to determine if the school can and should 

play a major role in enhancing the self-concept of children, 

Van Koughnett and Smith (1969) concluded that the self

concept of a person is a learned thing evolving out of in

terpersonal relationships with people deemed to be signifi

cant others who through their daily interaction with stu

dents, could exert either a positive or a negative effect 
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on the child's developing self-concept. Van Koughnett and 

Smith maintained that schools can evolve a program that 

s erves to make students regard themselves in a positive 

light. As a result of this study the authors suggested 

that in daily interaction with students, a teacher can do 

many things which cost only time and effort. The impor

tance of a child's self-concept cannot be ignored; the 

teacher must be aware of it and consider it whenever he in

teracts with the child. 

The Influence of the Peer Group 

A child begins to live in a world of peers before he 

goes to school; but it isn't until he is in school that the 

peer group assumes a connnanding position in his life. In 

terms of his perceptions, peers move from being at fairly 

low levels of awareness and importance to a very high lev

el of awareness and importance. The peer group exerts tre

mendous influence upon the child's behavior, attitudes, and 

the child's view of self (Gordon, 1962). Gordon stated 

that the peer group is important to a child's self-concept 

due to the fact that needs for acceptance, for belonging, 

and for experiencing are all provided after a fashion by 
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adults, but it is only in the peer group that the child can 

meet these needs as an equal. 

Williams and Cole (1968) emphasized that cormnunication 

from the peer group may constitute one of the more decisive 

determinants of both self-evaluation and achievement. 

Detjen and Detjen (1968) stated that the approval of their 

peers is more important to children than the good will of 

adults Detjen and Detjen maintained that in order to be 

happy and carefree enough to concentrate on the business of 

learning, a child needs to experience a mutual feeling of 

warmth and friendliness with some of the children in his 

group. There must be at least one person who is his friend 

(1968). 

According to Homze (1962), the roles of the chi d's 

peers determine much of what behavior the child will assume. 

The roles of his peers become his life-models. The child is 

at about the same stage of development as his playmates so 

he can more easily identify with his young companions than 

he can with adults. Homze also stated that t he ability to 

identify with others is an important factor in the dev lop-

ment of self-concept. 
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The Expanding Role of the Elementary School Counselor 

Bachman (1975) conducted a study to determine the kind 

of people elementary school children usually approach with 

their problems. Bachman found that family members, espe

cially mothers, are primary sources of help for elementary 

school children who want to discuss problems. It is the 

belief of some theorists, (Johnson & Katz, 1973; LeBow, 

1973; McWhirter & Cabanski, 1972) that another role for the 

school counselor may be that of working with parents, par

ticularly mothers, to effect a significant behavior change 

in their children. Pine (1974) suggested that school coun

selors should put more emphasis on teaching counseling . 

skills to parents and other persons involved with children, 

such as teachers and paraprofessionals. 

Hughes (1964) offered the following suggestions for 

counselors and other personnel in the elementary school: 

"(a) help each child see himself as a participating and 

valued member of the group; (b) help each child see himself 

as a worker and producer; (c) help each child see himself 

as a problem-solver." (p. 33) Hughes emphasized that there 

is no doubt that twelve years of school make a unique con-
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tribution to the development of the concept of self. Dur

ing these twelve years, teacher behavior is a potent con

tributor to the final results. 

Guidance Programs and Self-concept 

Hugo (1969) attempted to determine the effects of 

group counseling on the self-concepts and behavior of ele

mentary school children. The Piers-Harris Children's Self 

Concept Scale and the Coopersmith Self-Esteem Behavior Rat

ing Form were used. A counselor was assigned to each of 

the experimental groups. No significant differences were 

found in expressed self-concept between the experimental 

and the control groups. Hugo concluded that the sensitiv

ity of the instruments used and the counselor variable may 

have affected the results since the counselors were still 

in training. 

Fitzpatrick (1975) studied the effects of a counseling . 

program using value clarifying strategies on the self

concepts of students. Unlike the study conducted by Hugo 

(1969), the results of this study found significantly higher 

achievement in the experimental groups than in the control 

groups on the Piers-Harris. 



18 

Payne and Dunn (1970) found favorable changes in self

concept scores for both the experimental and control groups, 

with a more positive gain achieved by those pupils who ex

perienced the group counseling. The researchers concluded 

that the classroom lends itself to promoting positive self

concepts if students are utilized as change-agents. 

Surrnnary 

Several studies indicate that the selection of self

accepting teachers at the elementary school level is im

portant to the self-concept development of children. The 

role of the elementary school counselor could be that of a 

resource person to the teacher and other school personnel 

in help~ng to create a comfortable environment in the school 

for each child. 

A common idea in the literature is that one's self-

concept can affect his achievement and behavior. Other ev- . 

idence suggested that significant people can profoundly in

fluence a person's concept of self, and consequently affect 

his adjustment to school. 



CHAPTER III 

RESEARCH DESIGN 

Subjects 

The subjects were 98 students enrolled in six urban 

Texas elementary schools during the academic year 197 7-

1978. The original sample included 120 students from the 

fourth grade. Twenty-two students were eliminated for the 

following reasons: (a) four students were absent at the 

time the questionnaire was administered (b) eighteen stu

dents did not return informed parent consent forms. The 

remaining 98 students comprised the sample of the study. 

Procedure 

Permission to conduct the study was obtained from the 

director of elementary education of the school district

Pennission was obtained from the Human Research Review Com

mittee prior to conducting the research. 

A selection of the target schools was made which con

sisted of three with a counselor and three with no counse -

19 
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lor. Selection of the target schools for the study was car

ried out with the assistance of the director of the counsel

ing department of the school district. 

Four meetings were held with the principals and counse

lors of each school that would be involved in the study to 

explain the research that was to be done, and to schedule 

an estimated date that the research could be conducted. 

The counselors were asked to identify students they had 

been working with who seemed to be having problems adjust

ing to the school environment. In the three schools with 

no counselor, the principals were asked to identify students 

they were working with who also seemed to be having prob

lems at school. 

Students were assigned to the experimental and control 

groups as follows: Students from schools with a counselor 

(experimental group) were assigned to two subgroups, A and 

B with 30 students in each group. The combined total of 

students assigned to the experimental group was 60 students. 

The control group, those not exposed to a counselor, con

sisted of 38 students, group C with 18 students, and group 

D with 20 students. The smaller number in the control group 

was due to absenteeism and nonreturn of informed parent con-
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sent forms. 

Signed informed consent forms were obtained from par

ents of children who would participate in the study (See 

Appendix A). The Piers-Harris Children's Self Concept 

Scale (The Way I Feel About Myself) was administered to the 

students in both the experimental and control groups five 

weeks before the close of the second term of the school 

year. 

The questionnaire was administered to the students in 

the regular classroom setting at each of the six schools. 

The children were instructed to answer the questions as 

honestly as they could, that this was not a test and there 

were no right or wrong answers. They were told the reason 

they were asked to answer the questions was to give school 

personnel some idea as to how boys and girls feel about 

themselves in order to help them. 

Description of Groups 

Experimental group. This group was composed of stu

dents attending the three schools where they had contact 

with a counselor and had participated in a guidance program. 

Control Group. This group was composed of students 
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attending the three schools where there was no counselor 

available and they were sent to the principal with prob lems 

they were experiencing at school. 

Group A. This was an experimental subgroup composed 

of students who had had problems at school but no longer 

were considered to have a need for a counselor's help. 

Group B. This was an experimental subgroup composed 

of students who had problems at school and were participat

ing in a school guidance program. 

Group C. This was a cont r ol subgroup composed of stu

dents who had had problems in school but were no longer hav

ing to see the principal. 

Group D. This was a c ontrol subgroup composed of s t u-

dents who were having problems at school and were still hav

ing to see the principal. 

Instrument 

The Piers-Harris Children's Self Concept Scale (The 

Way I Feel About Myse lf) has been used in various studies 

(Fitzpatrick, 1975; Hugo, 1969; Payne & Dunn, 1970) and 

consist of 80 items to which the child responds with a yes 

or no answer. The questionnaire is divided into six clus-
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ters. A total raw score and a score for each of the clus

ters can be obtained. The clusters are listed as: Factor 

!--Behavior, Factor II--Intellectual and School Status, 

Factor III--Physical Appearance and Attributes, Factor IV-

Anxiety, Factor V--Popularity, and Factor VI--Happiness and 

Satisfaction. The questionnaire is standardized and accord

ing to Bentler (1972) the questionnaire possesses suffi

cient reliability and validity to be used in research. 

Null Hypotheses 

1. There is no statistically significant differences 

in the self-concept scores as measured on the Piers-Harris 

Children's Self Concept (sic) Scale of group A as compared 

to the scores of groups B, C, and D. 

2. There is no statistically significant differences 

in the self-concept scores as measured on the Piers-Harris 

Children's Self Concept (sic) Scale among groups B, C, and 

D. 

Analysis of Data 

A one-way analysis of variance was performed. Signif

cance was accepted at the .05 level. Since the research de-
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sign called for a 2 X 2 matrix of the experimental and con

t rol groups a simple one-way analysis of variance was chosen 

as the pre f erred statistical procedure. 



CHAPTER IV 

RESULTS 

The means and standard deviations of the self-concept

scores as measured on the Piers-Harris Children's Self 

Concept Scale for the experimental and control groups are 

presented in Table 1. 

Table 1 

Means and Standard Deviations of Self-concept Scores 

Group N X SD 

Experimental-A 30 39.00 24.82 

Experirnental-B 30 41. 00 27.08 

Control-C 18 46.11 29.92 

Control-D 20 45.50 32.19 

25 



26 

Results of the analysis of variance of the self

concept scores are presented in Table 2. 

Source 

Between-Subjects 

Within-Subjects 

Total 

Table 2 

Analysis of Variance 

df 

3 

94 

97 

ss 

843.34 

7402.78 

7490.12 

MS 

281.11 

787.90 

F 

0.357 

A significant (£.<05) difference was not found be

tween the experimental and control groups. As a result· 

the null hypotheses could not be rejected. 
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DISCUSSION 

Findings 

The purpose of this study was to determine the effect 

of counseling on the self-concept of elementary school 

children due to the presence of a counselor and a guid-

ance program in the school. Examination of the data in 

dicated that no significant differences 
. 

test in scores 

were identifiable between the experimental and control 

groups. It appears that for this study counseling did not 

have an effect on the self-concept scores of students who 

were exposed to a counselor and a guidance program as com

pared to the self-concept scores of students who were not 

exposed to a counselor and a guidance program 

The results of this study are contrary to the findings 

of Fitzpatrick (1975) and Payne and Dunn (1970) who found

significant differences in the self-concept scores of stu

dents who were exposed to counseling as compared to the

self-concept scores of students who had no counseling. The 
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results of this study are consistent with Hugo's (1969) 

findings in that no significant differences were found in 

expressed self-concept between the experimental and the 

control groups. 

It is suggested that the lack of significant differ

ences in the self-concept scores as measured on the Piers

Harris Children's Self Concept Scale could have been due to 

over-reporting by the control group. Some children may be 

less willing to convey derogatory information about them

selves, and therefore will probably not communicate their 

true feelings. Piers (1969) stated that with children, the 

desire to "look good" is fairly strong, but that rather 

than being a deliberate attempt to mislead, their responses 

may frequently reflect a confusion between how they really 

feel or act, and how they have been told they should feel 

and act. It is also suggested that the duration of the ex

periment may not have allowed sufficient time for the effect 

of counseling to produce significant differences in self

concept scores of students who were exposed to a counselor

and a guidance program as compared to the scores of stu-

dents who did not have this exposure.
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Upon examining the raw scores (see Appendix B) of stu

dents in the experimental and control groups, the results 

showed that more students in the experimental group, A and 

B scored at or above the normative group than students in 

the control group, C and D. Average scores are considered 

to be those scores between the 31st and 70th percentiles or 

bewteen raw scores of 46 and 60 (Piers, 1969). The per

centage of students scoring at, above, and below the nor

mative group on the Piers-Harris Children's Self Concept 

Scale is presented in Table 3. 

Table 3 

Group Ratings on Piers-Harris 

above below 
average average average 

Experimental-A 30 60% 37% 3% 
Experimental-B 30 53% 27% 20% 

Control-C 18 50% 33% 17% 
Control-D 20 25% 30% 45% 

It appeared that the effect of counseling on the self

concept scores of students having counseling (experimental 
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group) as compared to students having no counseling (con

trol group), had an observable measurable effect even though 

it did not reach the level of significance. 

Conclusions 

For this study it appears that there were no statisti

cally significant differences between the self-concepts of 

students who were counseled by a counselor as compared to 

students who were not counseled as measured by the Pier

Harris Children's Self Concept Scale. However,'examination 

of the data indicated that counseling may have had an ob

servable measurable effect although it did not reach the 

level of significant differences (see Table 3). Care has 

to be exercised in attempting to measure something as sub-

jective as the self-concept. 

In conclusion, many educators and social scientists a-

gree that self-concept is a major determinant of success in 

life. According to Williams and Cole (1968) few factors 

are more fundamental to a child's success and happiness 

than his evaluation and acceptance of himself. Hopefully, 

continued research will bring out the importance of a 

child's self-concept and its relationship to an adequate 
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school adjustment. 

Recorrnnendations 

Further research involving the following: 

1. A study using several instruments to measure the 

self-concept would be of value in determining the accuracy 

of students' assessment. 

2. A study to determine the effects of academic suc

cess, sex, and socio-economic status of family on the self

concept would be of value. 

3. A study involving elementary students at several 

different grade levels could be of value. 
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APPENDIX A 

Informed Consent Form 

Dear Parent, 

The need for counselors and a guidance program at the 

elementary school level is a relatively new concept in the 

educational process. It is the belief of leading educators 

that programs of guidance services should follow the student 

from his first day of school to his graduation from high 

school. 

In order to get infonnation as to how the school can 

best meet the needs of individual students I would like to 

administer a brief questionnaire to your child in school. 

My contact will last approximately 30 minutes. No child 

will be identified by name and no child's responses will 

become a part of his school record. If you would like to 

know the results of this study or your child's score on the 

questionnaire please contact me at 451-7434. Thank you. 

~tncerely ~ ,, . ~ 1/'/ 

fa--~/ / if: ~ ._£ 
Faye W. Smith 

I give my consent for my child _______________ _ 

to participate. 

Parent signature 
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APPENDIX B 

Raw Scores 

Group A Group B Group C Group D 

74 75 77 72 
73 72 76 71 
73 71 70 69 
73 70 70 68 
73 68 70 67 
73 67 69 60 
72 66 66 59 
72 66 65 58 
71 65 64 56 
71 64 62 56 
67 64 59 47 
67 63 58 45 
66 63 57 43 
65 62 56 41 
64 61 55 34 
63 61 45 33 
61 59 42 31 
61 58 42 29 
60 56 22 
60 55 20 

57 53 
57 50 
55 50 
55 46 
54 44 
52 38 
49 34 
48 31 
47 28 
44 23 
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