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ABSTRACT 

Can Alternative Education Teachers Meet the Needs 

of Students with Disabilities? 

Elizabeth Olalla Loewecke, B.B.A. 

Master's Thesis, August 1997 

Current federal, state, and local concerns about 

violence in and around schools precipitated state mandates 

for educating students exhibiting violent and/or 

aggressive behavior in school settings. The passage of 

Senate Bill One in Texas presents the problem of meeting 

the educational needs of special education students who 

may be placed in an alternative school setting. 

A statewide survey was sent to members of the Texas 

Association of Alternative Education. Results indicated 

significant agreement among teachers concerning 

curriculum, behavior management, and teaching strategies. 

Current trends and issues called for more training for 

those working with the at-risk population, as well as 

special education training. This study suggests that the 

needs of students with disabilities can be met in an 

alternative setting when there are properly trained. 

personnel, available resources, and an effective behavior 

management plan. 
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CHAPTER I 

INTRODUCTION AND RATIONALE 

A review of the literature of alternative education 

programs suggests that such programs were mandated by states 

to address national, state, and local concerns about the 

increase of violence in and around schools (Johnson & 

Johnson, 1995). Although student characteristics and 

behaviors appear consistent, implementation of the mandates 

of the Texas Legislature found in Chapter 37 of Senate Bill 

One (SBl) may vary through local interpretation (Texas 

Education Code, 1995). Such interpretation leaves issues 

such as specific curriculum provided, behavioral · 

interventions, and remedial interventions unclear. Of 

particular interest are issues related to the placement of 

special education students in such settings. Because such 

programs have only been mandated since the beginning of the 

1995 school year, no information relative to special 

education students was found. Several authors identified a 

need for teacher training relative to behavioral disorders 

and lack of such training is particularly relevant for 

Alternative Education Program (AEP) teachers (Bullock, 1994; 

Center, 1993; Cyril & Karr-Kidwell, 1993; Denti & Atkinson, 

1 



2 

1994; Jammer, 1992). Thus, there is a need to investigate 

placement of special education students and teacher training 

issues relative to alternative programs. 

Statement of the Problem 

With implementation of the mandates of SBl beginning 

with the 1995 to 1996 school year, there is little research 

investigating the impact of implementing this mandate with 

respect to students with disabilities. A review of the 

literature shows no research on teacher perceptions of 

curriculum issues, classroom management techniques, and 

teacher training needs in alternative school settings. Thus, 

there is a need to conduct research to examine teacher 

perceptions of the impact of placing students with 

disabilities in AEPs. 

Purpose of the Study 

The purpose of this study was threefold: (a) to 

investigate teachers' perceptions of the adequacy of the 

curriculum, classroom management, and instructional 

strategies currently being used in AEPs for students with 

disabilities; (b) to examine teachers' perceptions of the 

adequacy of their professional preparation for assignment in 

an alternative program; and (c) to pilot and validate a 

survey instrument developed for teachers assigned to AEPs. 



Definition of Terms 

For purposes of this study, the following terms are 

defined: 

Alternative Education Placement (AEP)--a disciplinary 

placement specifically referred to in the new Texas 

Education Code (1995). 

Annual Review and Dismissal Meeting (ARD)--a term 

specific to Texas referring to the multidisciplinary 

committee involved in the IEP meetings (Texas Education 

Agency, Division of Special Education, 1996). 
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Classroom Discipline--what teachers do to help students 

behave acceptably in school (Charles, 1996). 

Expulsion--a disciplinary measure which results in a 

short-term or long-term removal from school. Mandatory 

expulsion is required for those offenses listed specifically 

in the Texas Education Code (1995). 

Free Appropriate Public Education--an individualized 

educational service provided to students with disabilities 

at no cost to the families (Individuals with Disabilities 

Education Act of 1990, 1991). 

Individualized Educational Program (IEP)--a program 

that is developed by an IEP committee to ensure that the 

educational needs of students with disabilities are being 
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met (Individuals with Disabilities Education Act of 1990, 

1991) . 

Least Restrictive Environment--requires the placement 

of students with disabilities to be in an educational 

setting where they will be educated with students who are 

not disabled to the maximum extent which is appropriate 

(Individuals with Disabilities Education Act of 1990, 1991). 

Senate Bill One (SBl)--a bill introduced by Senator 

Bill Ratliff, Chairman of the Texas Senate Education 

Committee, during the 74th legislative session. The Bill 

calls for the second major overhaul of the Texas Education 

Code in 11 years (Texas Education Code, 1995). 

Limitations 

The research design for this study was a census survey. 

Survey research is limited to perceptions of respondents and 

may not reflect true conditions as they exist. Census . survey 

designs are limited to group comparisons since such a design 

is a one-time only data collection. Because respondents are 

volunteers, those who choose to participate may have a 

concern to voice or differ in training or experience and 

respondents may not truly reflect the population being 

surveyed. Survey research may have a poor return rate, 

particularly at the end of the school year and there may not 

be sufficient data (Isaac & Michaels, 1982; Wiersma, 1995). 



Because of the nature of this study, results were 

generalized to AEP settings, pull-out programs dealing with 

behavior problem students, and correctional educators. 
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CHAPTER II 

REVIEW OF LITERATURE 

Current federal, state, and local concerns about 

violence in and around schools precipitated state mandates 

for educating students exhibiting violent and/or aggressive 

behavior in school settings. The passage of Senate Bill One 

(SBl) in Texas presents the problem of meeting the 

educational needs of special education students who may be 

placed in an alternative school setting. Traditionally, 

students that presented violent and/or abusive behaviors 

such as those outlined in SBl were expelled, now they are 

educated in an alternative setting as SBl mandates. Special 

education students may be placed in an alternative setting 

if they exhibit the violent and/or abusive behaviors 

outlined in SBl and are placed by an admission, review, and 

dismissal (ARD) committee. This review of the literature 

examines the historical and legal basis for development of 

alternative education placements, the characteristics of 

students in alternative education programs (AEPs), issues 

related to placement of special education students in AEPs, 

and the training and support issues for teachers working in 

AEPs. 

6 
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Historical and Legal Basis for AEPs 

Alternative education programs were mandated because of 

the federal, state, and local emphasis upon violence 

reduction in public schools (Walsh & Aldridge, 1996). 

Alternative programs were mandated in Texas in 1995 with the 

passage of Senate Bill 1, Chapter 37 (July 12, 1995), in 

response to federal, state and local concerns about violence 

reduction in schools (Texas Education Code, 1995). 

Historically, students with behavior problems have been a 

concern for educators as eloquently stated by Franklin 

( 19 94) , 

No problem has proved more persistent or 
intractable to those who have managed our 
schools during this century than has the 
question of what to do with children who 
are difficult to teach and often at the 
same time troublesome to manage. (p. xii) 

Currently, the problem of educating students with 

disabilities who are also discipline problems in school 

becomes a real issue. Discipline issues became a national 

concern and a priority with both national and state 

legislators because of public outcry about violence in and 

around schools. Federal and state guidelines protecting the 

rights of students with disabilities appear to conflict with 

school violence reduction mandates focusing upon discipline 

issues. The following laws apply: the Education of the 

Handicapped Act (PL.94-142) and the Individuals with 
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Disabilities Act of 1990 [(IDEA) PL.101-476] that ensure the 

educational rights of disabled students; and the policies 

and procedures mandated in House Bills 23, 72, and 2332, as 

well as Senate Bills 16, 213, 155 and 1 CH. 37 and Senate 

Resolution 879, which outline various methods of dealing 

with severe discipline problems in school. 

Education of the Handicapped Act (PL.94-142) 

This law was established in 1975 and requires states to 

provide educational opportunities to all school age children 

with disabilities (Flick-Hruska & Blythe, 1992; Friend & 

Bursuck, 1996; Keefe, 1996; Sikula, Buttery, & Guyton, 

1996). It is important to note that this legislation does 

not consider children with disabilities whose be~aviors, 

which are not linked to their handicapping condition, 

warrant removal from a regular school. 

Individuals with Disabilities Education Act (PL.101-476) 

This law, also known as IDEA, upholds the major 

provisions of PL.94-142 while adding to the provisions of 

the very young children with disabilities and for those 

students who are preparing to leave secondary school 

(Flick-Hruska & Blythe, 1992; Friend & Bursuck, 1996; Keefe, 

1996; Sikula et al., 1996). As with PL.94-142, this · law does 

not deal with the discipline side of children with 

disabilities. 
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House Bill 23 

This law opens the door for interagency collaboration 

requiring the sharing of information on student arrests for 

serious offenses between law enforcement and the schools. 

House Bill 23 requires the school principal to notify law 

enforcement if a criminal activity is occurring or is 

suspected of occurring on campus and requires law 

enforcement agencies to notify the school on student arrests 

for serious offenses. The information may not be attached to 

the student's permanent record and the school district must 

destroy the information at the end of the academic year in 

which the report was filed (Texas Education Agency, 1994). 

House Bill 72 

This law requires districts to establish Alternative 

Education Programs (Walsh, 1995). Walsh felt that most 

districts did little beyond what was required by law 

although some districts did become "very innovative" with 

their implementations (p. 1). This innovativeness is a 

result of the lack of guidelines, and some districts 

realized the benefits that the students could receive from 

AEPs. 

House Bill 2332 

House Bill 2332 authorizes the State Board of Education 

to establish special purpose schools or districts for those 



students whose needs are not met through regular schools 

(Texas Education Agency, 1994). 

Senate Bill 16 
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Senate Bill 16 defines drug-free zones for schools and 

doubles the minimum term of imprisonment and maximum fine 

for offenses that occur in these zones. The specifics of the 

zones are outlined in this bill (Texas Education Agency, 

1994). 

Senate Bill 213 

Senate Bill 213 creates the safe schools checklist to 

assess a school's safety strengths and weaknesses. The 

checklist combines the needs that the district identifies 

and the needs that the teachers, parents, and st~dents feel 

are not being met. This checklist evaluates the needs of the 

district and then formulates a plan on how to best meet 

those needs (Texas Education Agency, 1994). 

Senate Bill 155 

Senate Bill 155 created the Texas Commission on 

Children and Youth which develops a comprehensive proposal 

to improve and coordinate public programs for children and 

achieve specific goals related to education, health care, 

juvenile justice, and family services (Texas Education 

Agency, 1994) . 



Senate Bill One Ch. 37 

This bill provides for alternative settings for 

behavior management. The legislation is serious about zero 

tolerance, however, " . they also want to avoid the 

dumping of troubled students on the street without 

supervision or services" (Walsh, 1995, p. 1). 

11 

Senate Bill One Ch. 37 has changed the way educators 

handle severe discipline problems. SBl does not outline how 

students with disabilities are to be educated other than 

stating that their placement not be solely for educational 

purposes and that an ARD Committee, determines the placement 

(Texas Education Code, 1995). The bill states that each 

alternative school focus on the four core subjec~s of 

language arts, mathematics, science and history, and a 

course on self-discipline (37.008). IDEA and PL.94-142 are 

clear about the educational needs of students with 

disabilities; however, every district across the state is 

handling the educational needs of their students differently 

because there are no guidelines for program development. 

Senate Resolution 879 

Senate Resolution 879 encourages collaboration between 

the Texas Education Agency and the Department of Public 

Safety. This interaction deals with the recording of 

criminal incidents in the schools (Texas Education Agency, 

19 94) . 
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Pl.94-142 and IDEA are very clear about the educational 

rights of students with disabilities. The House Bills, 

Senate Bills and Senate Resolution are clear in their desire 

for collaboration between law enforcement agencies and 

schools. With the passing of SBl, the problem clearly 

becomes an educational issue on how to provide an education 

for the student with disabilities that is appropriate and, 

at the same time, meet this in an alternative education 

program. No literature was found that addresses this 

problem. 

Characteristics of all Students in an 

Alternative Education Program 

The characteristics of the students in AEPs are those 

students who: (a) engage in conduct that contains the 

elements of offense of assault or terroristic threat; (b) 

sell, give, or deliver to another person or possesses . or 

uses or is under the influence of a dangerous drug, 

controlled substance, or alcoholic beverage; (c) engage in 

conduct that contains the elements of an offense relating to 

abusable glue or aerosol paint; (d) engage in conduct that 

contains the elements of an offense of public lewdness; (e) 

have interfered repeatedly with the teacher's ability to 

teach and the students in the class ability to learn; (f) 

who exhibit continual disruptive and/or unruly behavior. 
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These behaviors are not unique to the regular education 

students and can be found in those students with 

disabilities. Nelson, Rutherford, and Wolford (1987), found 

that "a substantial body of literature demonstrated that 

delinquent and other aggressive young persons display 

widespread interpersonal, planning, aggression-management, 

and other psychological skill deficiencies" (p. 217). 

According to Nelson et al. (1987), these students also, 

display significantly less eye contact, 
appropriate head movements and speech as well as 
significantly more fiddling and gross body 
movement ... had more difficulty in getting 
along with peers, both individually, one-to-one 
and in group situations and were less willing or 
able to treat others courteously and tactfully 
less able to be fair in dealing with them. In 
return, they were less well liked and accepted by 
their peers. They appeared less friendly, · 
responsible, or fair in dealing with others and 
more impulsive and antagonistic to authority. Poor 
peer relations, being less friendly toward 
classmates, less well liked by peers were further 
developmental predictors of later delinquency. 
(p. 218) 

Although these are characteristics found in students within 

the criminal justice system, these same students are now 

attending school in AEPs, as well as a regular school 

campus. Students with disabilities exhibit these same 

unacceptable behaviors and can also be placed in AEPs after 

an ARD committee has reviewed and accepted the change in 

placement. 



Current Trends in Placing Special Education 

Students in Alternative Education Programs 

14 

Nelson (1991) found that alternative programs generally 

do not have the staff and program options to equal those of 

the public schools. He suggests that the issue is not where 

services are provided, but that programs are available, 

effective, and cover the requirements for high school 

graduation. Johnson and Johnson (1995) stated that schools 

should use alternative programs only when in-class 

interventions have been exhausted and a plan exists for 

returning violent and disruptive students as quickly as 

possible to their regular classes. 

Nelson et al. (1987) found that a state is not 

obligated under the Constitution of the United States to 

provide any educational opportunities; however, if a state 

chooses to provide educational opportunities for some 

children, then the Equal Protection Clause of the 14th 

Amendment mandates that the state provide that opportunity 

equally to all. The passage of PL.95-112 in 1973 and 

PL.94-142 in 1975 is fully applicable to the incarcerated. 

Nelson et al. also found that it is vitally important to 

make sure that whatever services the students were receiving 

prior to their incarceration should continue in their new 

school placement. 
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"The National League of Cities reports that . in 

1993-94 school violence increased 55 percent in large cities 

and 41 percent in cities of 100,000 or more" (Johnson & 

Johnson, 1995, p. 2). Other sources support this increase in 

school violence (Mattison & Gamble , 1992; Menacker, 1994; 

Nelson, 1991; Nelson et al., 1987; Rider-Hankins, 1992; 

Siegel & Senna, 1994; Wagner, 1995). This trend produces the 

problem of what to do with these student offenders. Senate 

Bill One outlines what the Texas State Education Agency and, 

therefore, the local schools are supposed to do with these 

students. When implemented, SBl and Texas State Education 

Agency dictate that the current trend in placing special 

education students in an alternative school is o~curring. 

Training Programs for Teachers in 

Alternative Education Programs 

There are two major curriculum area needs for tr~ining 

of teachers in an AEP setting: social skill training and 

functional skill training (Nelson et al., 1987). The need 

for inclusion of the social skills domain of the functional 

curriculum has been well documented in the special education 

literature. According to some authors, social skills should 

be a major component in the correctional education 

curriculum and the socioemotional development should be one 

of the primary concerns of every teacher (Nelson et al., 
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1987; Walsh, 1994). The review of the literature did not 

produce any special training programs for teachers of 

at-risk students in an alternative program nor any training 

on how to teach students with special needs. The only 

reference to training was a program in Dallas County called 

the Dallas County Juvenile Justice AEP (DCJJAEP). They 

provided their teachers with a 2-week training course prior 

to school that includes content mastery instruction, 

disabilities awareness, special education issues, and skills 

to work with violent and aggressive students (Blankstein, 

1997) . 

Despite the best efforts of many administrators to hire 

teachers with the proper certification, positio~s are often 

filled by individuals who are not certified or in some cases 

the positions are not filled at all (Cates & Yell, 1994). 

Placement decisions are often made, not on the basis of the 

students' educational needs, but on the extent to which the 

available options approximate an appropriate placement 

(Bottoms & Presson, 1991; Cates & Yell, 1994). 

Teachers need to be able to deal with both verbal and 

physical aggressive behavior. This will improve their level 

of confidence (Denti & Atkinson, 1994; Goodson, 1995). 

Research has found that in addition to being able to handle 

problems in the classroom, having a behavior modification 

technique in place is a helpful tool (Denti & Atkinson, 



1994). Teacher training is of vital importance to the 

success or failure of students with disabilities in an 

alternative setting. 

Summary 
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Texas legislators mandated that the provision of 

education for youth with violent and/or aggressive behavior 

is to be provided through alternative education settings 

separate from the regular school campus. State education 

policies and procedures mandate characteristics of the AEP 

program. Although the rights of disabled students to the 

provision of a free and equal education have been 

established through special education mandates such as the 

Americans with Disabilities Act (Individuals with 

Disabilities Education Act of 1990, 1991), there are special 

education students being placed in AEPs. Thus, there is a 

need to examine how the needs of special education students 

are being met within these AEP programs. 

Since the mandates for alternative placements were 

implemented beginning with the 1995-96 school year, little 

information on placement of special education students is 

available. Research needs to be conducted to invest~gate 

program policy and compliance concerning students with 

disabilities placed in AEP programs. In addition, some 

authors (Cates & Yell, 1994; Denti & Atkinson, 1994; Nelson 



et al., 1987) suggest that teacher training for those 

working in alternative education programs is lacking, 

particularly in the areas of teaching strategies and 

behavior management for working with students with 

disabilities. Thus, there appears to be a need to 

investigate curricula, classroom management, and teacher 

training issues relative to alternative programs. 
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CHAPTER III 

METHODOLOGY 

The objective of this study was to examine teachers' 

and administrators' in AEP settings current perceptions of 

the curriculum and behavior management styles being used 

in Alternative Education Programs. The investigation 

contained two parts. First, an exploratory pilot study was 

conducted to refine the survey instrument and obtain a 

preliminary idea of possible outcomes of the study. Second, 

the main study was conducted in order to obtain data to be 

utilized for evaluation of the research. 

Pilot Study 

The purpose of the pilot study was twofold: to develop 

and to refine a questionnaire to be used in the main study. 

The procedures for instrument development included: (a) 

identification and information of questions encompassing 

demographic information, (b) identification of the 

curriculum that would best serve the needs of a special 

education alternative student, and (c) identification of 

effective behavior management techniques used on all 

students, with particular interest being paid to the special 

19 



education student and questions to identify current trends 

and issues in alternative education. Procedures in field 

testing the instrument are discussed in the pilot study. 

Instrument Development 

20 

This is a modified survey instrument (Mask & Volding, 

1997) developed and piloted in a correctional education 

setting, which approximates the alternative programs. The 

instrument is divided into four sections. Section 1 contains 

demographic teacher information pertaining to teaching 

background, training, and experience. Section 2 of the 

instrument covers curriculum issues. The review of the 

literature suggests that many teachers in alternative 

education lack training in special education materials/ 

methods and behavior management necessary for working with 

at-risk students with special needs. Section 3 relates to 

behavior management issues. Items were developed based on a 

review of literature and a panel of experts consisting of 

special education/regular education professors and field 

personnel aware of theoretical perspectives and current 

trends and issues in the field. Section 4 consists of open

ended questions that allow for expression of individual 

concerns and recommendations. The first three sections of 

the survey consist of forced choice and a 5-point Likert

type scale for ease and consistency of responses. 
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Subjects 

The subjects for the pilot study were staff members of 

an alternative program in a medium to large district located 

in the Dallas/Fort Worth metroplex. The staff selected 

either classroom teachers or paraprofessionals. 

Additionally, there was one administrator and one counselor, 

and participation was voluntary. Fifteen surveys were 

distributed and 10 (67%) were returned. 

Results 

Construct validity for the pilot study was verified 

through a factor analysis of responses submitted by pilot 

respondents to assure that the major factors were stable. 

Content validity was established through a revi~w by experts 

as discussed in the instrument development. Questions 

appeared clear and no changes or modifications were made in 

the survey instrument as a result of the analysis of pilot 

participant responses. Time required to complete the . survey 

was approximately 20 to 30 minutes, based on pilot 

responses. Demographic information focused upon such factors 

as years of experience in AEPs, primary teaching 

responsibility, education, and training issues (see Table 

1) . 



Table 1 

Descriptive Data of Pilot Study Respondents (N = 10) 

Variable 

Years of experience 

Primary teaching area 

Education 

At - risk training 

Special education 
t r aining 

Methodology 

Mode 

2-5 years 

Regular 
education 

Degree/ 
certification 

None 

None 

Main Study 

Percent of 
respondents 

50% 

60% 

60% 

60% 

90% 

22 

Approval for conducting this research was received from 

t he Human Subjects Review Committee at Texas Woman's 

Uni versity on May 6, 1997 (see Appendix A). Human Subjects 

Revi ew Committee approval is required to maintain compliance 

with federal guidelines regarding ethics with respect to 

research using human subjects. Approval also was granted 

from the Texas Woman's University Graduate School to begin 

the s~udy (see Appendix A). 
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Subjects 

Names were selected from the membership roster of the 

Texas Association of Alternative Educators which includes a 

variety of personnel such as administrators, counselors, and 

classroom teachers. Approximately 200 names were randomly 

selected out of the 2,000 members. A pre-addressed, stamped 

envelope was enclosed with each survey and participation was 

voluntary. The responses were sent directly to the home of 

the principal investigator. Names or identifying data were 

not required on the survey to maintain confidentiality of 

the respondents. 

Research Design 

A census survey research design was used which involves 

data collection at one given point in time from a random 

sample of alternative school personnel. This design was 

selected because it is the least intrusive upon teacher 

time. Survey research is appropriate methodology to ~xamine 

information relative to current happenings in AEPs. 

Research Questions 

The following research questions were addressed: 

1. Do AEP teachers from different programs agree on 

curriculum issues? 

2. Do AEP teachers from different programs agree on 

teaching strategies? 



3. Do AEP teachers from different programs agree on 

behavior management strategies? 
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CHAPTER IV 

ANALYSIS 

Information was analyzed from the survey sent to 

Alternative Education Program (AEP) personnel. Demographic 

information characterizing the respondents utilizing 

frequency tables and descriptive statistics is shown in 

Table 2. 

Table 2 

Descriptive Data of Survey Respondents (N = 74) 

Trait Mode Percentage of 
respond~nts 

Years experience 2-5 years 57% 

Primary teaching Regular 
area education 66% 

Education Degree/ 
certificate 57% 

At-risk training No training 61% 

Special education 
training No training 76% 

There were 200 surveys sent to members of the Texas 

Association of Alternative Education which included a 

variety of personnel such as administrators, counselors, and 

25 



26 

classroom teachers. There were 74 surveys returned, yielding 

a 37% return. Membership in the Association spans across 

Texas so that a statewide representation was inferred. 

Characteristics of the sample suggest that the 

respondents across Texas have 2 to 5 years of educational 

experience in an alternative program and teach regular 

education students. More than half (57%) of the respondents 

were certified teachers. The majority (61%) of the 

respondents did not have training for dealing with the 

at-risk student and 76% did not have any special education 

training. 

Chi-square Comparisons 

Analysis was made utilizing the chi-square statistics. 

Chi-square is nonparametric statistics that examine 

categorical data to compare group responses by categories. 

Responses to 6 groupings of questions were compared . . A 

chi-square compares the actual number (of responses) in each 

group with the expected response based on previous 

experience of the comparison groups. A single sample 

chi-square test was utilized, called a goodness-of-fit 

statistic, which refers to whether a significant difference 

exists between an observed number and an expected number of 

responses falling in each category (Huck, Cormier, & Bounds, 

1974). 



27 

The chi-square values used were the Pearson value, 

which is based on the differences between the observed and 

expected frequency (Cohen, 1990, 1992; Erdfelder, Paul, & 

Buchner, 1996). Yates' correction was used when the expected 

frequency in any cell was< .05 (Munro & Page, 1993). The 

likelihood ratio chi-square is based on maximum likelihood 

theory and is very similar to the Pearson (Cohen, 1990, 

1992). Chi-square, the Pearson, the Yates, and Linear-by

Linear tests were utilized to answer the following research 

questions. 

1. Do AEP teachers from different programs agree on 

curriculum issues? 

There was no significant difference among ~he 

alternative teachers from different programs. The 

respondents found that AEPs should reflect the basic 

educational programming available to students in their 

community schools. The respondents also felt that the 

students in an AEP should be allowed to move through the 

educational program at a speed commensurate with their 

individual abilities (see Table 3). 



Table 3 

Teacher Perceptions of Curriculum Necessities in AEPs 

Chi-square 

Pearson 

Likelihood ratio 

Linear-by-Linear 
association 

* 2 < .05. 

Value 

44.683 

28.240 

6.835 

16 

16 

1 

Significance 

.000* 

.030* 

.009* 

The respondents found no significant difference 
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concerning vocational curriculum used in conjunction with 

the core curriculum. The addition of a vocational curriculum 

is important for the long-term success of these students. 

Although it is not currently being used, the vocational 

curriculum should include skills that are marketable to the 

community and the vocational curriculum be integrated with 

the traditional curriculum (see Table 4). 

2. Do AEP teachers from different programs agree on 

teaching strategies? 

There was no significant difference among the 

respondents. The respondents agreed on the teaching 

strategies utilized within an AEP. They agreed that 

maintaining a consistent plan was important. Teaching to 
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each student as an individual instead of part of a whole was 

the most effective strategy (see Table 5). 

Table 4 

Teacher Perceptions of Vocational Curriculum Necessities in 

Chi-square 

Pearson 

Likelihood ratio 

Linear-by-Linear 
association 

* P. < . 05. 

Table 5 

Value 

28.621 

22.802 

9.168 

12 

12 

1 

Significance 

.004* 

.029* 

.002* 

Teacher Perceptions of Teaching Strategies in AEPs Involving 

Individualized Methods 

Chi-square 

Pearson 

Likelihood ratio 

Linear-by-Linear 
association 

* P. < .05. 

Value 

32.493 

28.611 

3.072 

16 

16 

1 

Significance 

.009* 

.027* 

.080 
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No significant difference was found among the 

respondents. They agreed that maintaining positive 

reinforcement as a teaching strategy was important to the 

success of the students. Respondents suggested that positive 

reinforcement in the form of social reinforcement was most 

effective when they had a positive relationship already 

established with the student. Subjects tended to not support 

the use of material reinforcement with this at-risk 

population (see Table 6). 

Table 6 

Teacher Perceptions of the Use of Positive Reinforcement as 

a Teaching Strategy in AEPs 

Chi-square 

Pearson 

Likelihood ratio 

Linear-by-Linear 
association 

* £ < .05. 

Value 

24.533 

25.939 

.320 

12 

12 

1 

Significance 

.017* 

.011* 

.572 

3. Do AEP teachers from different programs agree on 

behavior management strategies? 

No significant difference was noted by the participants 

in the strategy preferences for behavior management. 
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Participants agreed that behavior management needs to 

include social skills training in the classroom. The social 

skills will teach the students how to act in the small group 

setting of the classroom, the large group setting of the 

school, and, finally, society. The respondents suggested the 

use of behavior modeling as a significant effective behavior 

management technique to teach social skills (see Table 7). 

Table 7 

Teacher Perceptions of Behavior Management Strategies in 

Chi-square 

Pearson 

Likelihood ratio 

Linear-by-Linear 
association 

Value 

14.130 

10.186 

2.949 

Qualitative Analysis 

12 

12 

1 

Significance 

.293 

.600 

.086 

Qualitative trends and issues emerged from the three 

open-ended questions in the survey. The trends and issues 

were analyzed beginning with concerns about curriculum and 

behavior management within AEPs as they pertain to students 

with disabilities. Trends emerged from consensual agreement 

across the survey respondents and are as follows: 
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1. The use of a specific behavior management plans is 

important in an AEP because of the consistency and structure 

they provide for students with disabilities. 

2. Currently, the curriculum in an AEP focuses on the 

core subjects. For some students, this is appropriate. For 

the majority it appears that a vocational curriculum will 

best meet their needs, particularly for disabled learners. 

3. Encouraging students to finish school rather than 

obtain their general equivalency diploma (GED) is important 

for all students, as well as those with disabilities. 

Respondents strongly felt that most AEP students could 

handle the current curriculum. 

4. Curriculum better serves the student with 

disabilities when it is computer based. 

Issues emerging with regard to curriculum and behavior 

management for students with disabilities are as follows: 

• The lack of people and monetary resources for ~tudents 

with disabilities, especially when placed in an AEP. 

• The lack of special education training for most of the 

teachers teaching in AEPs. 

• Teachers were concerned with the fact that they were 

not trained to handle the students with disabilities on 

a full-time basis. 

• Move from teacher-based to student-based teaching. In 

other words, modifying teaching methods to fit each 



individual student instead of forcing the student to 

change. 

• More support from the administration is needed. 

Emerging trends concerning recommendations for 

improving AEPs are as follows: 

1. Training for teachers with respect to drug and 

alcohol awareness and gang awareness. 

2. More effective coordination between the student's 

parents, their home-campus, and the AEP. 

3. Keeping the teacher/student ratio low, a 1 to 15 

ratio was suggested. 

4. Better hiring practices for teachers in AEPs. 

5. Requiring the students to wear uniforms. 

Issues emerging with regards to improving AEPs are 

as follows: 

• Hiring more special education teachers. 

• Let the students become more involved in the r~nning 

of the AEP. 

• Take the students out of the cubicles and let them 

become involved in learning. This encourages them to 

enhance their social skills development and utilize 

discovery learning and/or cooperative learning 

strategies. 

• Teachers should be qualified (degree and certified) 

and desire to work in an AEP, not forced. 
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Emerging trends regarding the recommendations for 

improving professional development and training are as 

follows: 
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1. Every staff member working directly with the 

students must have some form of behavioral modification, 

behavior management, and counseling training. This 

training will give the teachers good listening skills, 

emotional understanding, and empathy. This training must 

work hand-in-hand with the mission of the school. 

2. Every classroom teacher needs to have training 

concerning the characteristics and needs of the at-risk 

student. 

3. All teachers should have training that involves 

modification of curriculum. 

4. Access to model AEP programs via visitation, 

education, workshops, or manuals would benefit many new 

programs. 

Issues facing the training and professional 

development of the teachers are as follows: 

• Teachers should be committed to the mission of the 

school. 

• Teachers should be willing to attend any and all 

training opportunities. 

• Teachers should be flexible and open to any new 

ideas. 



In summary, the respondents to this survey were in 

agreement with: 
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• AEP curriculum should reflect the basic educational 

programming available to students in their community 

schools. 

• Students in AEPs should be allowed to move through 

the educational program at a speed commensurate with 

their individual abilities. 

• Vocational curriculum is important for the long-term 

success of AEP students. 

• Vocational curriculum should be marketable in the 

community. 

• Teaching strategies must be consistent and teaching 

to the individual instead of the whole. 

• Positive social reinforcement is an effective 

teaching strategy. 

• Behavior management needs to include social skills 

within the classroom that teach students how to 

behave in society. 



CHAPTER V 

DISCUSSION 

The results of this study show that with some changes, 

an Alternative Education Program (AEP) can meet the needs of 

students with disabilities. A statewide survey was conducted 

of the members of the Texas Association of Alternative 

Education which found that, generally, teachers in AEPs 

agree on curriculum and teaching strategies as well as 

behavior management needs. The results also yielded emerging 

trends and issues that will help in meeting the needs of 

students with disabilities. 

A pilot study was conducted to verify the ~onstruct 

validity of the instrument. Construct validity was verified 

through a factor analysis of the responses submitted. 

Content validity was established through a review by 

experts. 

Significant differences were expected across the 

different groups based on the level of education. The pilot 

study was encouraging because the participants had such a 

varying degree of education (see Table 1). This difference 

was not found in the main study because of the sample 

surveyed. The main study was a homogenous group that 
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involved mainly degreed and certified respondents (see Table 

2 ) . 

Curriculum and behavior management topics were covered 

by both the trends and issues and by descriptive statistics. 

The survey showed that the participants felt that the 

curriculum contain the core subjects in addition to the 

vocational subjects and that electives do not have a part in 

an AEP. The respondents felt that vocational curriculum 

should be a major part of the students curriculum to ensure 

their success after they get out of school. The respondents 

felt that teachers should encourage the students to graduate 

rather than receive their GEDs. 

Behavior management techniques need to be ~ositive 

rather than negative and there needs to be a behavior 

modification plan in place. The students need to build their 

self-confidence and feel good about school. Using behavior 

management techniques in conjunction with an effective 

behavior modification plan will benefit the 

students tremendously by teaching them the correct responses 

to adverse conditions that exist in society. Empowering the 

students with this knowledge will have tremendous rewards in 

their lives by enabling them to get along at work and play. 

By hiring staff that genuinely wants to work with this 

population, the success of the students is guaranteed. 
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The emerging trends had one theme in common, more 

training was needed. The training requirements were vast. 

The most frequent need was the training of regular education 

teachers in special education. The respondents felt that not 

only would this help them with their special education 

population, but it would also help them meet the needs of 

this at-risk population. The respondents demonstrated 

knowledge that the students in AEPs needed to have 

individualized instruction and modifications in their 

curriculum. Special education training would help the 

teachers meet that need. 

Training is also needed in dealing with the at-risk 

population. This includes drug and alcohol awareness and 

gang awareness. The respondents felt that it is important to 

be able to recognize potential problems in those areas and 

be able to listen and counsel those students. Violence 

intervention was also a training area that teachers ~elt was 

important. 

The trends and issues for improvement of the AEPs were 

met with the respondents feeling that resources needed to be 

added. These resources were in the form of finances, 

certified and qualified personnel, and more special. 

education teachers. The finances would help in guaranteeing 

that only qualified personnel work with the students and the 

students would have available all the resources to make them 
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successful. The addition of special education personnel 

would ensure that the needs of students with disabilities be 

met. 

The success of students with disabilities, as well as 

the regular education students, lies in the success of the 

program. Consistency is the key. A staff that has support 

from the administration and the community will be an 

effective part of the AEP. The AEP needs to have a mission 

statement that the entire staff agrees with, keeping in mind 

the goals of the student's home campus as well. 

Specific recommendations for further research in 

alternative programs are: 

1. Effects of placing students in AEPs. 

2. Research into training programs for those that work 

with the at-risk population. 

3. Define the specific types of vocational curriculum 

to be used in AEPs. 

4. Investigate the most effective behavior management 

techniques used in AEPs. 

The results of the statewide survey and the research 

indicate that the needs of students with disabilities can be 

met in an alternative program if: 

• The program has the funds. 

• The program has the qualified personnel. 

• The program has vocational curriculum. 



• The program has effective behavior management 

techniques. 
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• The program has personnel that are trained to deal with 

the at-risk population. 

There are many "ifs" and this study examined them all. The 

desire to make these programs work is there. The training 

may not be fully available, but is needed. Universities need 

to provide the training in the initial course work for 

teachers. This at-risk population, including those with 

disabilities, needs to be educated properly and it is up to 

the teachers to see that this happens. 
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May 6, 1997 

Ms. El izabeth Loewecke 
433 Marlin Ln. 
Keller, TX 76248 

Dear Ms . Loewecke: 

TEXAS WOMAN'S 
UNIVERSITY 

O~NTO ~/ OALL~S/HOU ST O N 

HUMAN SUBJECT$ 
Re VIEW COMMJTTEE 
l·' .0 . B0x 42561 9 
D1:: ;1t<)n . TX 7620<l ,;:l619 
l' h,:, n., : 817 / !,98-3 37 7 
fa )( tj 17/ 89d-34Jti 

Your study entitled "Can Alternative Education Teachers Meet the Needs of Students with 
Disabilities" has been reviewed by a committee of the Human Subjects Review Committee 
and appears to meet our requirements in regard to protection of individuals' rights. 

Se reminded that both the University and the Department of Health and Human Services 
(HHS) regulations typically require that agency approval letters and signatures indicating 
informed consent be obtained from all human subjects in your study. These consent forms 
and agency approval letters are to be filed with the Human Subjects Review 
Committee at the completion of the study, However, because you do not utilize a 
signed consent form for your study, the fifing of signatures of subjects with the 
Human Subjects Review Committee is not required. 

Your study was determined to be exempt from further TWU HSRC review. However, another 
review by the Committee is required if your project changes. If you have any questions, 
please feel free to call the Human Subjects Revlew Committee at the phone number listed 
above. 

Sincerely1 

C)4-N> ~t#lwc// 
Chair 
Human Subjects Review Committee 

cc. Graduate School . 
Dr. Jene Irons , Department of Early Childhood & Special Education 
Dr. Uoyd Kinnison, Department of Early Childhood & Special Education 

A Cl)1tl }) rtht11 ,1ivc PubliL' Uniwr:. ily Primarily /(Ir W11t11 i' II 

An £'qua/ Oµpo,lunity/Af/im1Qfive A~ti,m Empfoyu 
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TEXAS WOMAN'S 
UNIVERSITY 

D~NTON/DALLAS I HO USlON 

THE Gl<ADUA TE SCHOO!. 
i'.C). Box 425649 
D~nl01\. TX 7620•·5649 
f'hnn,:: 6 l 71898-3400 
fa .. : 817 / 8(113-3,112 

Ms. Elizabeth Loewecke 
433 Marlin 
Keller 1 TX 76248 

Dear Ms. Loewecke: 

June 10, 199 7 

I have received and approved the Prospectus enti t led 
''Can Alternative Education Teachers Meet the Needs of 
Students with Disabilities?" for your thesis resea.rcl1 
project. Best wishes to you in the research and writing of 
you!." project. 

dl 

cc Dr. E. Jane Irons 
Dr. Lloyd Kinnison 

Sincerely yours, 

µ/"!~ 
Leslie M. Tho~ps~n 
Associate Vice President for 
Research and Dean of the 
Graduate School 

,~ Comprclrmsiue P1.1blic. U11iva:.ily P,,,,w·il,v fvr Wvml!l1 

An Equal Oppvr11mil,,;IA_/ji;muliu~ Ac/1tm Employer 
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Appendix B 

Cover Letter and Instrument 



Dear Respondent: 

TEXAS WOMAN'S UNIVERSITY 
Denton/Dallas/Houston 

Elizabeth Loewecke 
433 Marlin Ln. 

Keller, TX 76248 
817/898-2271 
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I am a teacher currently employed by Irving ISD and am assigned to 
the alternative campus, Reassignment Center. As a graduate student at 
Texas Woman's University in the Department of Early Childhood and 
Special Education, I am conducting a research project to fulfill 
r equirements for my Master of Arts degree . The purpose of this study is 
t o identify teachers' perceptions of the adequacy of the curriculum, 
c lassroom management, and instructional strategies currently being used 
i n alternative school settings for students with disabilities, and the 
adequacy of their professional preparation for assignment in an 
alternative program. Your participation is strictly voluntary. Please 
assist me in conducting this research by completing the following survey 
and return it in the provided pre-addressed, stamped enve~ope. I do not 
want to know your name so that your information will be confidential. If 
you have any questions or need further information, please contact me at 
(817) 898 - 2271. I appreciate your willingness to assist me by taking 
approximately 20 minutes to complete this survey. A summary of the 
r esults will be provided to you at your request. 

There are four sections of the survey. Section I includes 
demographic information. Section II rates your concerns on curriculum 
issues concerning students with disabilities. Section III rates 
classroom management strategies for students in alternative programs 
particularly those with disabilities. Section IV provides an opportunity 
for you to make specific recommendations for alternative educators. 

Sincerely, 

Elizabeth Loewecke 



SECTION 1 

DEMOGRAPHIC INFORMATION 

Please check the following information that applies to you. 

I have taught in an alternative setting for: 
0-1 years 
2-5 years 

==6-10 years 
10+ years 

Primary area teaching responsibilities: 
Regular Education 

--Special Education 
=Other, please specify ___________ _ 

Training Level: 
No college 

--Some college 
--Some college with education courses 

Degree 
--Degree in Education 
--Certified, please specify ----------
--Special education training 
==Training for dealing with at-risk students 

SECTION 2 

CURRICULUM PREFERENCES 

Directions: Please respond to the items below using the following 
Likert-type scale. 

1 
strongly 
disagree 

2 
disagree 

3 
neutral 

4 
agree 

5 
strongly 
agree 

1. Curriculum should allow students to move through a course at a 
speed commensurate with their abilities. 

1 2 3 4 5 

2. Curriculum should allow alternative students to progress upon 
demonstration of mastery of the material. 

1 2 3 4 5 

3. The majority of alternative students will return to their home 
campus to complete their education. 

1 2 3 4 5 

4. Younger students ages 12-14 years old with some high school 
credits should be separated from older youth and given the 
opportunity to try for a traditional high school diploma. 

1 2 3 4 5 
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5. Increasingly educational programs in alternative schools have 
been required to individualize in order to be able to develop a 
successful program for their youth. 

1 2 3 4 5 

6. Alternative education programs should reflect the basic 
educational programming available to students in their community 
schools particularly in regards to basic skills development 
and curriculum standards. 

1 2 3 4 5 

7. Functional curriculum (independent living skills, social skills, 
and vocational skills) is frequently necessary for both disabled 
and non-disabled alternative students. 

1 2 3 4 5 

8. Alternative students who are functioning four grade levels behind 
their grade placement by ninth grade should be considered for 
functional curriculum. 

1 2 3 4 5 

9. Upon receiving their GED, alternative students should be able 
to enroll in post-secondary programs. 

1 2 3 4 5 
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10. Alternative students age 16 and older who have sufficient academic 
abilities and do not plan on returning to public school upon their 
release should be encouraged to acquire their GED. 

1 2 3 4 5 

11. Significant numbers of alternative students ages 16-18 are 
interested in GED preparation. 

1 2 3 4 5 

12. School programs for alternative students should integrate academic 
and vocational instruction. 

1 2 3 4 5 

13. Alternative students ages 15 and younger should be able to 
participate in a vocational education program. 

1 2 3 4 5 

14 . Alternative special education students should participate in the 
vocational education program offered by a school. 

1 2 3 4 5 



15 . Vocational programs should teach alternative students skills that 
are marketable in the present-day job market. 

1 2 3 4 5 

16. Alternative students should be prepared to pass the GED in 
combination with vocational training. 

1 2 3 4 5 

17 . Alternative students ages 16 - 18 are more responsive to career 
training as opposed to education that is non-career oriented. 

1 2 3 4 5 

18. Vocational training opportunities must be integrated into the 
overall program for each student program. 

1 2 3 4 5 

19. Skills taught in the vocational program should be easily marketed 
to the community. 

1 2 3 4 5 

20. Preparation to pass the GED or even other certificates must be 
offered in combination with the teaching of specific vocational 
skills. 

1 2 3 4 5 

21. Alternative students should be taught the work habits and 
attitudes that make a person a desirable and dependable employee. 

1 2 3 4 5 

22. School programs for alternative students should offer social 
skills training. 

1 2 3 4 5 

23. Social skills programs should teach students to effectively cope 
with the social demands of their living and working environments. 

1 2 3 4 5 
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24. Alternative students should be educated to adopt socially oriented 
thinking patterns--distinguishing good from poor judgments and 
considering alternative patterns of behavior in decision making. 

1 2 3 4 5 

25 . Most alternative students lack self-monitoring skills and are 
accustomed to using verbal and non-verbal social feedback to 
modify their own behavior. 

1 2 3 4 5 



26 . Many alternative students have poor impulse control and often 
respond without reflection in order to achieve a sense of 
accomplishment through implementation of fast and seemingly easy 
solutions. 

1 2 3 4 5 

27 . Offenders are not driven to crime by irresistible impulses. They 
make decisions with whatever cognitive resources they have 
available to them in a given situation. 

1 2 3 4 5 

SECTION 3 

CLASSROOM MANAGEMENT PREFERENCES 

Directions: Please respond to the items below using the following 
Likert-type scale. 

1 
strongly 
disagree 

2 
disagree 

3 
neutral 

4 
agree 

5 
strongly 
agree 

1. Teaching the student to set behavioral goals and monitor his 
progress is an effective technique in managing alternative 
students. 

1 2 3 4 5 

2 . The use of relevant books as therapeutic material is· effective in 
managing alternative students. 

1 2 3 4 5 

3 . The adaptation of the classroom environment to suit the student's 
needs is an effective technique in managing alternative students. 

1 2 3 4 5 

4. Providing stimuli for adaptive behavior (i.e., using special 
curriculum material within students' abilities) is an effective 
technique in managing alternative students. 

1 2 3 4 5 

s. Reducing inappropriate behavior by removing reinforcers is an 
effective technique in managing alternative students. 

1 2 3 4 5 

6 . Encouraging the expression of emotions through play is an 
effective technique in managing alternative students. 

1 2 3 4 5 
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7. Providing the opportunity for the student to identify with other 
students who display appropriate behaviors is an effective 
technique in managing alternative students. 

1 2 3 4 5 
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8. The encouragement of the expression of emotions through writing is 
an effective technique in managing alternative students. 

1 2 3 4 5 

9. The reinforcement of appropriate responses with tokens is an 
effective technique in managing alternative students. 

1 2 3 4 5 

10. The removal of distracting stimuli from the classroom setting is 
an effective technique in managing alternative students. 

1 2 3 4 5 

11. Punishing the student to reduce undesirable behaviors is an 
effective technique in managing alternative students. 

1 2 3 4 5 

12. The ability to work through problems with other students in group 
therapy is an effective technique in managing alternative 
students. 

1 2 3 4 5 

13. Teaching the student to monitor his own behavior is an effective 
technique in managing alternative students. 

1 2 3 4 5 

14. The encouragement of the expression of emotions through art is an 
effective technique in managing alternative students. 

1 2 3 4 5 

15. Modeling of appropriate behaviors by the teacher is an effective 
technique in managing alternative students. 

1 2 3 4 5 

16. Reinforcing appropriate responses with social reinforcers is an 
effective technique in managing alternative students. 

1 

17 . The changing 
is distorted 
students. 

1 

2 

of 
is 

2 

3 4 5 

the student's perception of the situation if it 
an effective technique in managing alternative 

3 4 5 



18. The removal of the student from peer distraction (i.e., isolating 
the student) is an effective technique in managing alternative 
students. 

1 2 3 4 5 

19. Helping other students to interact with the student more 
positively is an effective technique in managing alternative 
students . 

1 2 3 4 5 

20. Engaging in an enjoyable activity as a reward for engaging in a 
less enjoyable activity is an effective technique in managing 
alternative students. 

1 2 3 4 5 

21. Developing a positive relationship with student (teacher-student) 
is an effective technique in managing alternative students. 

1 2 3 4 5 

22. The reduction of inappropriate behavior by ignoring inappropriate 
behaviors is an effective technique in managing alternative 
students. 

1 2 3 4 5 

SECTION 4 

INDIVIDUAL CONCERNS AND RECOMMENDATIONS 

1. Do you have any concerns about curriculum and behavior management 
in alternative programs as they pertain to students with 
disabilities? 

2. Do you have any recommendations for improving alternative 
programs? 

3. Do you have any recommendations for improving professional 
development and/or training? If so, please specify. 

Please indicate if you are interested in a summary of the results by 
contacting me at 433 Marlin Lane, Keller, TX 76248, 817/898~2271. 
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I UNDERSTAND THAT THE RETURN OF MY COMPLETED QUESTIONNAIRE CONSTITUTES 
MY INFORMED CONSENT TO ACT AS A SUBJECT IN THIS RESEARCH 




