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ABSTRACT 
 

SARAH KERAMATI, B.S., M.S. 
 

MATERNAL PERCEPTION OF MOTHER-CHILD RELATIONSHIPS AND 
PRESCHOOL CHILDREN’S SOCIAL COMPETENCY 

 
DECEMBER 2015 

 
The study explored mother-child relationships and preschool children’s social 

competency. The sample of the study included 100 mothers and their children enrolled in 

three child care centers in the Dallas/Fort Worth area. The majority of the mothers were 

middle class Caucasians with bachelor’s degrees. The majority of children were three-

year-old girls. Mother-child relationships were measured using the Parenting 

Relationship Questionnaire-Preschool (PRQ-P) (Kamphaus & Reynolds, 2006). The 

subscales of the PRQ-P included Attachment, Discipline Practices, Involvement, 

Parenting Confidence, and Relational Frustration. Children’s social competency was 

measured by the Social Skills Rating System (SSRS) (Gresham & Elliott, 1990). The 

SSRS subscales rated by the mothers included Cooperation, Assertion, Responsibility, 

and Self-Control, along with Problem Behaviors. The methodology examined 

correlations between maternal perception of mother-child relationships and children’s 

social competency. The results produced both positive and negative correlations between 

subscales of the PRQ-P and the SSRS. Mothers reported significantly high scores in 

Involvement and Parental Confidence. There were significant differences in mothers’ 



vii 
 

ratings of the frequencies of children’s social skill behaviors and the importance they 

placed on these skills. 

The results of the study will benefit family life educators, child development 

professionals, and families by providing them with information about mother-child 

relationships and children’s social competence. This awareness could lead to the 

development of interventions that would support mother-child relationships and promote 

the social skills of young children. 
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CHAPTER I 

INTRODUCTION 

The early years of a child’s life present the unique opportunity to foster within the 

child his/her cognitive, behavioral, emotional, and social development. Much of the 

research has demonstrated that the first five years of the child’s life are important for 

shaping the child’s emotional, behavioral, and social skills (Cooper, Masi, & Vick, 2009). 

Many people assume that children need to spend a lot of time with peers in order to 

develop social skills, but research has shown that it is the sensitive, loving parent who 

draws from her own emotional resources which is the greatest help in developing social 

skills in the child (Cacioppo, 2002). The mother, according to the attachment theory, 

should be the secure base on whom the child can rely for developing social skills and 

social behavior (Bowlby, 1969). Relationships between mother and child start at the 

earliest age. From the time the child is born there is the need for the child to form a 

secure base with his/her mother. However, when children are removed from their 

mothers, they generally respond with great intensity and show a degree of anxiety or 

unusual detachment (Bowlby, 1969). The attachment between a mother and her child is 

an all-important facet in development. As a child enters the preschool years, the social 

and emotional skills that the child has established during his/her attachments will have 
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much to do with his/her ability to gain positive emotional and social skills (Cooper et al., 

2009). 

The importance of a child’s social development cannot be overemphasized. Lev 

Vygotsky’s developmental theory (1934) argued that social interaction precedes the 

development of the child. Social skills and interactions among other human individuals 

are absolutely necessary in child development. Social skills are critical for the 

individual’s capacity to develop and form lasting relationships and participate and 

function within the community (Cacioppo, 2002). Social skill deficits can place children 

at risk for significant difficulties in the development and maintenance of interpersonal 

relationships. Social skill deficits can bring about exhibitions of antisocial-behavior 

patterns, problems with social acceptance of peers, short-term and long-term difficulties 

in the educational realm, psychosocial problems, and at-risk behavioral disorders 

(Gresham, Elliot, & Kettler, 2010). 

Exploring the mother-child relationship in order to ascertain the development of 

the social skills of the preschool child was the focus of this research study. Attachment 

theorists have suggested that this early attachment with the mother does support the 

quality of social adaptation in the children’s peer groups (Verissimo, Santos, & 

Fernandes, 2014). The notion that attachment relationships co-constructed early in the 

child’s life help to serve as a guide for the child’s subsequent relationships with his/her 

peers and family has been a subject of research studies for many years. The links between 
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the child’s attachment security and the child’s adaptations have been positively identified. 

Children with secure attachments, when compared to those children with insecure 

attachments, have been found to evidence higher quality peer interactions during their 

early childhood/preschool years (Barglow, Contreras, Kavesh, & Vaughn, 1998). 

Children form close relationships with both their family and peers. The qualities of these 

relationships have been found to be interrelated. Therefore, it is expected that the 

availability of the secure base formed in the child’s early years will promote relationships 

with peers (Verissimo et al., 2014). The skills developed from his/her secure base will 

make a measurable difference in the child’s developing social skills and abilities to 

connect with peers. The child’s contact with his/her mother will enable the child to 

develop internal working models of social interactions (Bowlby, 1969).  

When social competency of a child’s behaviors was assessed by using specific 

skills/behaviors, the domains for these behaviors were measured according to disruptive 

behaviors, group entry, perceived acceptance, and numbers of friendships which have 

been reciprocated, then those secure attachments to the parent were often expected to be 

assessed in the “modest to moderate range” (Verissimo et al., 2014, p. 83). It has been the 

focus of many researchers to assess the secure base of the mother with the child’s ability 

to experience certain social adaptation behaviors. Researchers have used a battery of 

social competency indicators in various research studies to find how closely the child’s 

secure based is related to the child’s competency of social skills and emotional behaviors. 
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Today researchers are using assessment and measurement tools like the Parenting 

Relationship Questionnaire-Preschool Assessment (PRQ-P) developed by Kamphaus and 

Reynolds (2006). This assessment tool was developed in order to assess the parent-child 

relationships during the preschool years. The classification scores of the PRQ-P measure 

Attachment, Discipline Practices, Involvement, Parenting Confidence, and Relational 

Frustration. These assessments aid the researcher in determining mother-child 

relationships. 

The Social Skills Rating System (SSRS) designed by Gresham and Elliott (1990) 

was developed to ascertain a child’s social skills and behavioral problems. The different 

types of social skills measured by the SSRS are the following: Cooperation, Self-Control, 

Assertion, and Responsibility. This tool also contains a measurement for Problem 

Behaviors. The purpose of this study was to examine the correlation between mother-

child relationships and children’s social competency during these important preschool 

years.  

Statement of the Problem 

Children who may not have had the advantage of a positive relationship may have 

trouble creating social relationships in the preschool years, subsequently affecting later 

social success. Therefore, it is important to explore the preschool child’s relationship with 

his/her mother when evaluating a preschooler’s social skill adaptations. It is therefore 

important to examine the mother-child relationships during the preschool years. 
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Purpose of the Study 

The purpose of this study was to explore mother-child relationships and children’s 

developing social competency. The purpose of this research study was to investigate the 

mothers’ perception of their relationships with their preschool children, and to examine 

the social competence of their children who were enrolled in preschool programs. Finally, 

the study examined whether a correlation exists between these variables. 

Conceptual Frameworks 

The conceptual framework of this study was one which involves three major 

theories of behaviors and concepts. The first is from Bowlby/Ainsworth’s attachment 

theory. Bowlby’s (1944) original theory was developed in his study of street children 

who had exhibited criminal and non-social behaviors due to the lack of attachment to 

their mothers. Ainsworth (1985) added to this theory with her Strange Situation as she 

named the three types of behaviors according to the child’s attachment and development 

of a secure base. The second theory, which was part of the conceptual framework of this 

study, is Bowen’s family systems theory which similarly demonstrates how the mother 

has inherited her attachment tendencies from her family’s history (Bowen, 1978). This 

theory also brought into the attachment scenario, the family members as possible 

attachment figures to the child. The final theory used in the conceptual framework of this 

study was that of Vygotsky (1934) and his social cultural theory. Vygotsky (1934) stated 

that cognitive development is dependent on the child’s social development.  
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Research Questions 

The following questions guided this study: 

RQ1: What are the perceptions of mothers regarding their relationships with their 

preschool children as measured by the Parenting Relationship Questionnaire-Preschool 

(PRQ-P)? 

RQ2: What are the perceptions of mothers regarding their children’s social competency 

as measured by the Social Skills Rating System (SSRS)? 

RQ3: Are the children’s social skills and problem behaviors correlated with the mothers’ 

relationships with their preschool children? 

Importance of the Study 

The importance of this study was to correlate the mother-child relationship as it 

relates to the development of social competency in preschoolers, emphasizing the 

developmental processes which take place with the family and peer groups. It is 

important to examine how the relationship of the child with the mother is related to the 

development of the child’s social competency. 

Definitions of Terms 

Terms relevant to this study are defined as follows: 

Mother-Child Relationship. The connection between a mother and her child, wherein the 

mother is a secure base the child who may run to when the child is faced with emotional 

or physical distress (Morrisey, 2015). 
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Children’s Social Competency. Skills that children have developed in interpersonal 

relationships with the ability to handle different situations (Beauchamp & Anderson, 

2010). 

Delimitations 

There were three basic limitations of this study: 

1. This study focused on the relationships of mothers with their young children and not 

those of other caregivers. 

2. This study focus on the social skills of preschoolers, ages three to five years.  

3. Only children who were enrolled in a preschool program in the Dallas/Fort Worth area 

were studied in this research. 

Summary 

A positive relationship between mother and child helps the child to have more 

positive social skills in the preschool years. The social skills developed by the preschool 

child are more than just the ‘practice’ of social interaction, and this research 

demonstrated how the secure relation between the mother and her preschool child 

contributes to the successful development of social competency. This research measured 

the mother-child relationship score which will indicate the child’s attachment to the 

mother. Researchers have related a child’s relationship with his/her mother to the child’s 

ability to develop social competency. Social competency within the preschool years is 

precursors of academic, as well as social, success in the child’s future. 
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CHAPTER II 

REVIEW OF LITERATURE 

Introduction 

The attachment theory, social cultural theory and family systems theory 

frameworks were the guidelines in this study. A mother-child attachment, discipline 

practices, mother involvement, mother confidence, and relational frustration will be 

considered as interrelated to the child’s social skills and behavior problems. 

This chapter presents a review of the literature pertaining to mother-child 

relationships and investigated mother-child relationships through the lens of the Parenting 

Relationship Questionnaire-Preschool (PRQ-P) developed by Kamphaus and Reynolds 

(2006). This chapter also examined literature which explored the child social competency 

and practices through the lens of the Social Skills Rating System (SSRS) designed by 

Gresham and Elliott (1990) to ascertain a child’s social skills and social behavior. 

Attachment Theory 

Bowlby, 1944 and Ainsworth, 1985  

Educated in Freud’s psychoanalysis theory, John Bowlby took a turn in analyzing 

behaviors after working with 44 young male thieves on the streets after World War II. It 

was Bowlby’s findings that the boys’ behaviors had been shaped due to a lack of bonding 

in the first few months of their lives. Bowlby’s research discovered that those children 

who did not establish a secure attachment with a mother in the early months and years of 
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infancy lacked important characteristics like self-confidence and freedom to explore their 

world in a secure fashion. Secure attachment is one in which the mother and the child 

have a close bond forming at birth and the child exudes those characteristics of self-

confidence and freedom to explore his/her world. A child who has not experienced a 

secure bond is known to have an insecure attachment, in which the child exhibits 

negative behaviors towards his/her family and peers and has a lack of social skills and 

competency. The attachment theory literature is extremely important in validating the 

development of certain social skills and social competencies in the development of the 

preschooler. The nature of the child’s tie to his/her mother has been found useful in 

regard as to the child’s programmed set of behaviors which have been developed within 

the early part of the child’s life, keeping him/her close to his/her mother (Bowlby, 1969). 

The central concept of Bowlby’s attachment theory is that parenting involved both 

parents to provide a secure base for the child to which he/she may go at any time when 

faced with physical or emotional distress.  

Developmental psychologist Ainsworth joined Bowlby at the Tavistock Clinic, as 

she investigated maternal separation on child development. This research team in 1959, 

traveled to Uganda to assess attachment theory in infants. Ainsworth developed the 

Strange Situation Protocol, which demonstrated how insecure attachments resulted in 

‘Reactive Attachment Disorder’ (Ainsworth, 1985). The results of Ainsworth’s (1985) 

work advanced the findings of the original Strange Situation. The Strange Situation is a 
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twenty minute situation “…in which the remainder of attachment behavior is examined 

under conditions which progressively tip the balance away from the exploratory behavior 

towards attachment behavior” (p. 775). 

Ainsworth (1985) defined the three major patterns of behavior as: Pattern A 

(those who maintained exploration, and were not upset when separated from their mother, 

and avoided her when reunited); Pattern B (those who were ready to explore when the 

mother was present, but less when the mother was absent, and they also sought to be 

close to their mother); and Pattern C (wary of strangers, intensely upset upon separation 

from the mother, and ambivalent toward the mother upon her return).  

Pattern A was identified as the anxious-avoidant child, Pattern B was identified as 

the child with signifying secure attachment, and Pattern C was identified as the anxious- 

resistant child, who showed little or no distress when separated from the parent. This 

child was also found to be the most insecure-ambivalent/resistant of the three patterns. 

Pattern C was also found to be the child who was highly distressed by separation and 

sought signs for the reunion with his/her parent. However, Pattern C child was also found 

to demonstrate strong resistant behavior, which was demonstrated in behavior that when 

the child was reunited with his/her parent it was not easily be consoled by the parents’ 

touch. Wong et al. (2011) determined that the Bowlby/Ainsworth theory of attachment 

highlighted the tremendous influence that early, close relationships have on the child’s 

social and emotional development.   



11 
 

In 1990, researchers Mary Main and Judith Solomon enhanced Ainsworth (1985) 

theories with a fourth attachment style. This attachment style was identified as insecure, 

disorganized attachment in which the child experienced a disruption of his/her parental 

attachment; consequently the child demonstrated an overt display of fear with 

contradictory behaviors (Main & Solomon, 1990). Another finding of the Main and 

Solomon (1990) theory was that children who were categorized as insecure/disorganized 

attachment from a particular parent during infancy were also found to be dysfluent five 

years later. These children were found to have difficulty in their social behaviors with 

their peers (Main & Solomon, 1990). In the Main and Solomon (1990) theory it was 

determined that “the secure pattern of response to the Strange Situation was dependent 

upon a history of sensitive, responsive interactions with the parent” (p. 140). In this 

scenario a mother who had developed a secure attachment with her child often enjoyed 

being with her child, just as the child enjoyed being with his/her mother. Thus, by the 

time the child becomes a preschooler, he/she can enjoy being and interacting with his/her 

peers. The social skills formed during the preschool years largely depend upon the secure 

attachment that the child has developed with his/her mother during his/her infant years 

(Main & Solomon, 1990).  

Quite similar to Bowlby’s attachment theory was the family systems theory 

developed by Murray Bowen (1978), the finds of this theory were that the family passed 

down certain family characteristics to a child. In other words, the mother’s family history 
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may influence her ability to pass on family traits, which often encourage attachment 

behaviors toward her child. The family systems theory “postulates two opposing basic 

life forces. One is a built in life growth force toward individuality and the differentiation 

of the separate ‘self’, and the other an equally intense emotional closeness” (Bowen, 

1978, p. 310). These concepts within the family systems theory include eight interlocking 

concepts which involve the entire family. According to Bowen (1978), most health 

professionals have an interest in the nature of emotional illness and that is why he 

developed the family systems theory. Researchers have used Bowen’s theory to help find 

the nature of the social and emotional development of the individual. 

According to Bowlby (1969), attachment relationships between mother and child 

start at the earliest age. From the time the child is born there is a need for the child to 

form a secure base with his/her mother or attachment figure. Bowlby (1969) found in 

addition, that the behavior a young child exhibits toward his/her mother s both in her 

presence, and especially in her absence, can greatly contribute toward society’s 

understanding of the child’s personality development. When infants are removed from 

their mothers, they generally respond with great intensity and upon their reunion with 

their mothers, they either show a degree of anxiety or unusual detachment.  

Mother-Child Attachment Development  

Bowlby (1969) demonstrated the importance of a child forming a secure 

attachment during the first year of life. This provides the child with a positive inner 
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working model of the self and another, which is necessary for forming close social bonds 

later in life. Delius, Bovenschen, and Spangler (2008) focused on the inner working 

model (IWM) of attachment during the preschool age. This focus was especially aligned 

with the children’s and caregivers’ behavior options within the attachment situations. It 

was discovered within this study that the children had more knowledge about their own 

behaviors than the behaviors of their mothers and even less about the child-mother dyad. 

According to Delius, et al. (2008), the IWM Model demonstrates that the child at 

birth displays that he/she acquires knowledge about which of the mother’s behaviors 

satisfies the child’s needs. By two years old, according to the researchers, the child 

develops concepts of desire, and perception, which means the child has developed 

abilities to have elementary perceptions of simple emotions. By the age of three, the child 

will be able to perceive if the beliefs or mental representations are true or false, and he or 

she will be able to differentiate this from person to person. By age four, the child acquires 

a belief-desire, which means that the child can understand the mother’s thoughts and 

beliefs, how the mother acts, and how the child can differentiate between the appearance 

of behaviors and what they really are.  

Furthermore, Wong et al., (2011) advanced the findings of the Inner Working 

Model (IWM) in that the child’s mental representations of attachments. The antecedents 

of preschool children’s mental representations of attachment were examined by using the 

Attachment Story Completion Task (ASCT). This study addressed two inputs to a young 
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child’s adult-attachment mental representations: the child’s secure base behaviors and the 

mother’s actual understanding of the “secure base scripts.” By using structural equation 

modeling and measuring the correlations between those two inputs of the child’s adult 

mental representations, the researchers discovered that the mother’s base scripts and the 

child’s mental representation of attachment were unique and were significantly associated 

with each other. By using the Attachment Story Completion Task (ASCT), the 

researchers also discovered the test of the indirect maternal scripts and the child’s 

representations were not significant. Despite the limitations that occurred within this 

study, “findings suggest that the assembly of children’s mental representations of 

attachment is a co-construction process and that both children and their attachment 

figures contribute to the task” (Wong et al., 2011, p. 497). The authors suggested that 

there needs to be further research to probe specific interaction processes and how these 

processes affect the cognition and behavior of both the mother and the child. 

In 2008, Ontai and Thompson investigated the discourse between the mother and 

child, aligning the focus on the theory of mind. Conversations between the mother and 

child about a past event were coded according to the maternal use of the discourse and 

the mother’s reference to the mental states of the child. The results of this study revealed 

that the mother’s elaborate conversations with the child were a factor in the theory of 

mind performance. In other words, the mother’s mental state references and the mother’s 

attachment security were not a part of the conversations between mother and child. 
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According to this study, the researchers examined the traditional belief that the quality of 

the attachment between mother and child shapes the children’s understandings of 

themselves, as well as their understanding of others. This study focused on “elaborative 

discourses” from mother to child to help the child understand others’ behaviors, as well 

as his/her own behaviors. This study demonstrated that “elaborative discourses” with the 

mother may help those children beyond attachment to discover social behaviors of others 

and of themselves. This study’s definition of “elaborative discourse” is when a mother 

“enhances the child’s understanding of an event by providing information about that 

person’s feelings, thoughts, desires, motives, or other mental states” (Ontai & Thompson, 

2008, p. 52). 

Researchers Tsujino, Higa, and Inuihara (2002), explored Prenatal and Maternal 

Attachment Inventory using a  longitudinal study in which the mothers filled out 

questionnaires during the five phases of their children’s lives: fetal, neonatal, one year, 

two years, and three years old: The first phase took place while the child was still a fetus. 

During this phase, the mother’s thinking and feelings were recorded. The questionnaires 

asked the mother’s reactions to the child/fetus during this period. Responses were to 

include if the mother experienced anxiety, and the parental bonding instrument. The 

second phase measured the maternal attachment to the infant from one month before birth 

to one month after birth. Phase 3 contained similar questions as in Phase 2; however the 

word baby was replaced by the word child. Phase 4 recorded data consisted of the 
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Maternal Attachment Inventory (MAI) (Maternal Attachment Inventory) for two year 

olds. Phase 5 recorded data of the MAI for three year olds. The focus of the Tsujino et al. 

(2002) study was to find mothers who were more able to achieve attachment with their 

children. The importance of this study was the identification of the measurement of high 

and low attachment so that researchers could establish support provisions for mothers 

who were not able to attain high attachment levels. Tsujino et al. (2002) found that 

mothers acted in response to the attachment behaviors of their children. This study was 

conducted to demonstrate how the mutual relationship, once prolonged, would develop 

into a complex mother-child relationship and the attachment relationship will, in turn, 

facilitate interaction between the mother and the child.  

Other researchers such as Coleman and Thompson (2002) became interested in 

how attachment security was influenced by the preschoolers’ abilities to receive and 

solicit help during problem-solving activities. It was the expectations of these researchers 

that the children with lower security would request help more quickly and express more 

frustration than those children with higher secure attachments with their mothers. This 

study focused on the mothers who had high and low attachment to their children. 

According to this study, attachment difficulties were initially revealed in the prenatal 

period. This study also focused on the strength of the mother’s attachment and how it 

affected the present and the future relationship between the child and his/her mother.  
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The association between attachment security and the development of competency 

in children has been documented by a number of research studies. The research question 

was, “How does the sensitivity of parental response combined with the child’s attachment 

characteristics to influence the growth of competence?” (Coleman and Thompson, 2002, 

p. 341). The results of this study determined that, as a whole, mothers were more likely to 

provide indirect forms of assistance to the child when faced with problem-solving, 

regardless of the child’s age, gender, or even the child’s attachment status. “Lower 

security attachment may limit the growth of independent competency in children by 

predisposing them to dependent modes of problem solving in their mother’s presence” 

(Coleman and Thompson, 2002, p. 350). These researchers found that insecure children 

preferred turning to their mothers but had less opportunity to practice their social skills.  

There were noted similarities between Bowlby’s (1944) attachment theory and 

Bowen’s (1978) family systems theory. Some similarities were broad and others are more 

narrow (Rothbaum, Rosen, Ujie & Uchida, 2002). Crittenden and Dallos (2009) 

suggested that these theories of attachment and family systems, when combined, “may 

yield a more comprehensive and effective basis for treatment strategies” (p. 389). The 

authors claimed that attachment affects more “front end” of dysfunction, whereas the 

family systems theory addressed more complex development that had “gone awry and 

treatment processes” (p. 401).   
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Individualized analysis of the behaviors of a child can be demonstrated through 

Bowlby/Ainsworth’s attachment theories. In these studies, families were found to be  

important to the development of the individual because “families were the primary means 

by which individuals accomplish the functions of protecting the self, reproducing, and 

protecting the next generation”(p. 401). Attempts to find a linkage between the 

individual’s internal state and the pattern of family dynamics have been central to the 

systematic family therapy. According to Crittenden and Dallos (2009), approaches that 

make sense in analyzing family structure were social roles and “processes to make sense 

of the development of particular problems” (p. 389). Hooper (2007) authored an article 

about the role of “parentification” or the secure base of the attachment and how it 

identifies certain problematic behaviors in children and individuals. According to Hooper 

(2007) the parentified child attempts to fill a void within the family unit which has been 

created by the lack of parenting due to emotional or psychological void in the family. 

Hooper (2007) found this void could include a gulf, experienced by siblings or even the 

parent. In addition, this gap may produce a detrimental effect on the child’s development. 

The result to the child by their suppression of needs to “meet the needs of their parents 

and siblings, resulted in a disruption of the future functioning and ability to form adult 

attachment relationships” (p. 220). According to Hooper (2007), the functioning of the 

child’s and their future relationships are grounded in the “mental representations and 

attachment relationships formed during childhood years, especially with the mother 
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figure” (p. 221). Hooper’s (2007) article demonstrates how the relationship between 

attachment and family theory were similarly aligned in their frameworks. 

Furthermore, Laible (2004) developed a study to examine whether attachment 

security and a child’s temperament could predict the differences in elaboration and the 

emotional content of the mother. The researcher further examined whether those 

differences were related to the child’s socio-emotional development. Laible (2004) 

suggested that in addition to the child’s temperament, the attachment security was also 

related to the mother-child discourse. According to Liable (2004), “attachment security 

was related both to maternal elaboration and to the dyad discussion of negative emotions 

during the reminiscing task” (p. 985). It was discovered during this study that discourse 

between the mother and child which included negative emotions, was more likely to 

bring about an understanding whether than talking about subjects that exuded positive 

emotions. There are two styles of discourse which occurred between mother-child dyad. 

There were elaborative and repetitive types of mothers who had discourse with their 

children. The elaborative type of mother was identified as someone who reminisced 

about past events and would recall many details concerning the event. The repetitive type 

of mother tended to lend little detail to their children when reminiscing about past events. 

This research has shown that those elaborative types of mothers who had children who 

recalled more detailed and comprehensive memories of past events. The repetitive types 

of mothers, when completing discourses with their children on a past event, would have 
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children who had less memory of past events. This study focused on the different types of 

discourse between mother-child dyads and how this affects the child in his/her social 

interactions. 

Discipline Practices  

The effects of mother-child attachment, with the mother as a secure base, have 

been studied in relation to the discipline practices of the parent. Posada and Pratt (2008) 

authored an article in the journal of marital and family therapy concerning the quality of 

the relationship between the mother and child and the dyad sensitive relationship. Posada 

and Pratt (2008) reported that conflict and aggression within the parent’s relationship, as 

well as aggressive discipline practices may diminish the child’s confidence in his/her 

mother as a secure base. Posada and Pratt (2008) conducted a study of 45 preschoolers 

and their mothers from a non-clinical, middle-class population where the mothers 

reported marital conflict, physical aggression of the father, exposure to the child, and the 

use of physical discipline and its negativity as it was associated with security. The study 

demonstrated how the child’s exposure to aggressive behaviors toward the mother was 

detrimental to the mother-child relationship, but the further detriment of the mother’s 

harsh, physical discipline toward the child caused the child to have high levels of anxiety 

and undermined the child’s security and confidence in the caregiver’s availability as a 

haven of safety. Other suggested that parental aggression against the child is associated 
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with anxious child-parent attachments (Bowlby, 1988; Coyl, Roggman, & Newland, 

2002; DeLozier, 1982).  

Moreover, Verschueren and Marcoen (2005) attempted to show the parenting 

characteristics between mothers with a secure and mothers with an insecure 

representation of the attachment history as it related to with maternal discipline with the 

child. Verschueren and Marcoen’s (2005) study demonstrated that parents with insecure 

representations of their attachment history were generally more prone to administer more 

dysfunctional discipline to their children. In addition these researchers found an indirect 

support for this particular hypothesis. The two studies reviewed by Vershchueren and 

Marcoen (2005) suggested that there was a connection between overactive or power-

assertive discipline and a lack of parent history attachment (Main, 1990).The enhanced 

study by Verschueren et al. (2006) tested the determinations and connection between 

harsh discipline and the lack of attachment history on the part of the mother. Verschueren 

and Marcoen (2005) concluded that there was more reasonable evidence to demonstrate 

that not only was  there significant differing amounts of emotional support of the parents 

who have demonstrated a history of attachment and those who lack a history of 

attachment, but also demonstrated in the discipline domain. “Our findings suggest that 

parental discipline may be considered a plausible candidate to help bridge this attachment 

transmission gap” (p. 673). In other words, Vershchueren and Marcoen (2005) added to 

former research that there was a notable gap in the child’s relationship to his/her mother, 
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in the discipline domain, which needed to be “filled” with the secure base of the mother 

to the child. The harshness of discipline of the mother was presented, according to this 

research, often because of lack of secure base history.  

Involvement  

The effects of mother’s contribution and participation in child activities have been 

studied in relation to the child social skill. Slade (1987) studied both anxious and secure 

base children and the relationship of their mothers in their involvement in the child’s 

play. Slade (1987) observed 15 sets of mother-child dyads of children (2.5 – 3 years) in 

multiple intervals of free play. Slade (1987) found that the secure children had longer and 

more complex play episodes than the anxious children. The data from this study 

demonstrated that secure children were more competent and effective than their anxious 

peers. Furthermore, the study demonstrated that “independence and competency are 

enhanced by active engagement with the mother” (p. 84). It was also found within this 

study that the secure child found a place of sharing in his/her play, whereas the anxious 

child’s play was more isolated (Slade, 1987). 

Furthermore, Posada and Pratt (2008) , examined the interaction between mothers 

of children three to five years old and the children to determine the involvement of the 

mother during long periods of time. The researchers were looking to observe the dyads to 

determine the overall quality of care, specific domains of maternal involvement, and the 

subsequent preschoolers’ secure base behaviors. The studies were conducted in two 
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distinct, natural environments of the child, both in the home and on the playground. The 

results of the findings indicated that the higher the mother’s scores in participation 

contributed to the smooth mother-child interactions and the higher the children’s security 

scores. “Overall quality of caregiving, contributions to harmonious interactions, secure 

base support and supervision/monitoring were all related to attachment security” (p. 405). 

The study concluded that as the child develops, a more diverse and complex mother-child 

relationship ensues.  

Parental Perspective of Mother-Child Attachment  

The effects of attachment on the child and the child’s development and social 

perspectives have been thoroughly researched throughout the years. A research project 

created by Bretherton, Biringen, Ridgeway, Maslin, & Sherman (1989), examined the 

parental perspective about roles with their attached children. Thirty-six mothers were 

interviewed regarding their attachment relationship with their 25 to 37 month old 

children, using the sensitivity/insight scale the interview questions required data 

regarding the child’s temperament, the maternal personality, and the family climate. 

Bretherton et al.’s (1989) study placed the parental relationships of frustration and 

parental perspective on a measured scale of the effects of attachment on the parent. The 

self-addressed questionnaires were indicators of the maternal personality and emotional 

state of the parent. In this study “only measures of family cohesion and adaptability were 

positively related to the sensitivity/insight scale” (p. 218). The mothers responded within 
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their questionnaires that they were held in a balancing act between their roles as 

autonomy-fostering secure base and emotionally supported safe haven for their children. 

Bretherton et al. (1989) proposed that more interviews be taken and data be gleaned from 

these interviews which will trace the child-parent attachment relationship accompanied 

by changes in the quality of parental relationships over time. 

Bretherton et al. (1989) where different from the focus of Bowlby (1969), who 

focused the attachment theory on the child; he was also interested in the mother’s 

perspective of the attachment theory and how the secure or avoidant child would 

influence her parental skills and behaviors. “Bowlby also argued that, beyond infancy, 

the attachment relationship would take on the nature of the goal-corrected partnership” 

(Bretherton et al., 1989, p. 205).  

Social Cultural Theory 

Vygotsky, 1934  

Vygotsky’s theory described learning as a social process and his theory suggested 

that social interaction played a major role in cognition. The very functions in the child’s 

cultural development were found to occur twice, first at the social level, and then, later, at 

the individual level. The first level was identified as the interpsychological and the other 

label was identified as the intrapsychological level which is inside the child. Vygotsky’s 

theory concerning developing social competencies is aligned with the attachment of the 

mother as a secure base for the child. The development of a child’s social skills during 
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his/her preschool years is much dependent upon the secure base to the child’s mother. 

This holds true even for higher functions such as voluntary attention, to logical memory 

and to the formation concepts (Vygotsky, 1933) 

Vygotsky’s social cultural developmental theory argues that social interaction 

precedes the development of the child. Vygotsky’s theory on social development places 

more emphasis on social factors contributing to cognitive development. Vygotsky stated 

that cognitive development stems from social interaction and guided learning within the 

zone of proximal development as children and their partners co-construct knowledge 

(Vygotsky, 1934). The importance of a child’s social development cannot be 

overemphasized. Social skills and interactions among other human individuals are 

absolutely necessary in child development. Social skills are critical for the individual’s 

capacity to develop and form lasting relationships and participate and function within the 

community (Cacioppo, 2002). Social skills deficits can place children at risk for 

significant difficulties in the development and the maintenance of interpersonal 

relationships. Social skills deficits can bring about exhibitions of antisocial behavior 

patterns, problems with social acceptance of peers, short-term and long-term difficulties 

in the educational realm, psychosocial problems, and at-risk behavioral disorders 

(Gresham & Elliot, 1990). 
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Social and Emotional Development  

Vygotsky (1934) placed a great deal of emphasis on social interaction as a bases 

for cognition, where a child learns more from social factors which contribute to the 

child’s learning through a skilled guide or tutor. In addition, the social cultural theory 

states that the environment in which the child grows has more influence on what the child 

thinks and learns. “Every function in a child’s cultural development appears twice: first 

on the social level and later on the individual level, first between people and then inside 

the child” (p. 226). Social interaction, a major part of both securely and insecurely 

attached children, can be partly dependent upon the mother as a secure base. Vygotsky 

(1934) stated that the progress in the concept learning formation of a child was achieved 

in the cooperation of an adult. He felt that this was a more sensible way to gauge a child’s 

learning development through social interaction with the tutoring of an adult. Vygotsky 

(1933) also argued that play helped the child to practice their developing language skills 

and through social interactions with their peers. 

Furthermore, Lindsey and Colwell (2013) explored pretend and play as 

“predictors of preschool children’s affective social competence (ASC)” (p. 341). Data 

collected from 122 preschoolers’ mothers demonstrated that upon observation of peer 

play, socio-dramatic play helped to predict a child’s emotional expressiveness, emotional 

knowledge and emotional regulation even when data were collected one year later. The 

primary goal of the study was to ascertain how pretend play contributed to the individual 
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differences in the preschooler’s ASC skills. It was discovered that pretend play is 

attributed to three dimensions of children’s ASC. In addition, socio-dramatic play 

contributed more to the child’s social acquisitions than fantasy play. Children who 

conducted socio-dramatic play at Time1 demonstrated more positive and less negative 

emotions with peers; fantasy play contributed more to emotional knowledge than 

emotional expressiveness or regulation.  

Other researchers such as Dias, Gil, and Del Prette (2013) conducted a study on 

the social skills of preschoolers concerning the differences in social competency. The 

three groups of preschoolers were divided by the following dimensions: a) groups which 

they belonged to, b) being one with social skills, and c) with behavior problems. There 

were three types of assessment: 1) the estimates of mothers and teachers; 2) direct 

observation in a structured situation; and 3) structured situations in five categories of 

social skills (p. 201). According to the researchers, this study advanced the field of 

literature concerning the complexity of the relationship between social skills and 

behavior problems.  

Part of the analysis drawn from the study showed that following the instructions 

of adults, and inviting other children to play, there would be more improved behavior in 

the preschool children, once introduced to the social situation. The researchers found that 

the children who were observed to stand up for their own rights were more prevalent in 

the group in which the parents were instructed to intervene with the children and explain 
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to their children the importance of assertiveness. Dias et al. (2013) concluded that the 

importance of assertiveness in the development of children’s social skills “demystifies 

the negative assessment” (p. 204) generally associated with negative types of behaviors. 

Moreover, Barone and Leonetti (2012) used a story-stem method for children ages 

four through eight to assess children’s attachment. The method included the use of the 

Manchester Child Attachment Story Cast (MCAST). In addition, the researchers used the 

Social Competence and Behavior Evaluation Scale (SCBE) to confirm the correlation 

between the MCAST scores and the children’s attachment classifications. In reference to 

the measurement of the MCAST scores, there were three factors identified from the 

study: organization/security vs. avoidance; ambivalence/disorganization; and there was 

“appropriate engagement of the child during the assessment procedure” (p. 398). 

The finding resulted in three terms of attachment, which lined up with social 

competence. The SCBE scores demonstrated that the children who were disorganized and 

the children who were appropriately engaged linked significantly with specificity features 

of social competency theory. Those children who were a part of the third factor 

demonstrated that they were linked with less externalizing behaviors in their social 

competency. The researchers further concluded that, from a developmental point of view, 

it was the adverse temperament of the children which had effect on behavioral problems. 

Additionally the researchers found that self-regulation accounted for the 

association between emotion knowledge and the child’s cognitive development. Garner 
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and Waajid (2012) conducted a study of 74 preschoolers to find how dependent variables 

of emotional knowledge and regulation affected the social competency, cognitive 

competence, and behavior problems of the children. The participants were presented with 

six different facial displays and ten vignettes, to assess the children’s knowledge of 

emotional expressions and those emotion-eliciting situations. The children were assessed 

according to their social competence, cognitive competence, behavior problems, 

expression knowledge, situational situation knowledge, attentional control, and positive 

emotionality. The researchers concluded that the interplay of emotional knowledge, self-

regulation, cognitive performance, and behavioral problems are very complex and may 

be affected by prior experiences in the home environment. Emotional knowledge of the 

children predicted the social and cognitive competence of the children, but did not predict 

the behavior problems which were exhibited by the children. Self-regulation was found to 

be relevant as to different outcomes. The attention control element was found to be 

relevant as far as cognitive competency. The authors of this article indicated that 

emotion-related competencies were very important prerequisites for social and 

educational outcomes of preschoolers.  

Researchers Dobrin and Kallay (2013) discovered through empirical evidence that 

optimally developed emotional and social competences, especially during the preschool 

years, can protect the individual from mental ill-health. Dobrin and Kallay (2013) then 

conducted their own study to investigate the short term effects of a preventive program, 
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using a multi-assessment design. Following a normal developmental pattern within the 

control group, the researchers created interventions for other groups to find the effects of 

short-term interventions to assess the children’s social competencies. The interventions 

were structured by creating targets of development of social and emotional competency 

during five weeks, with three interventions per week. The test results included the scores 

which measured most of the children slightly above the mean at the beginning of the 

interventions by both parents and educators. After the interventions of social competency 

development practices by parents and educators, the scores were significantly higher for 

social and emotional competency. The conclusions of this study showed that the 

interventions brought about a moderate to large effect on the social competencies of the 

children. 

Family Systems Theory 

Bowen, 1978  

Murray Bowen was an American psychiatrist and professor at Georgetown 

University who developed the systems theory of the family. Bowen believed that the 

family is an emotional unit and any change in the functioning of one member of the 

family is compensated by the emotional functioning of other members of the family 

(Bowen, 1978). Other family members who may contribute as an attachment member are 

explained within the Bowen family systems theory. Family systems theory and 

attachment theory have important similarities and complementarities within their 
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processes. In actuality, there were two areas where these theories converged: 1) “in 

family theorists’ description of an overly close, or enmeshed, mother-child dyad. This 

was described as the interaction of child’s ambivalent attachment and mothers’ 

preoccupied attachment; 2) in family systems theorists’ description of the pursuer-

distance of marital conflict, which attachment theorists conceptualize as the interaction of 

preoccupied and dismissive partners” (Rothbaum et al., 2002, p. 328).  

The effects of infant attachment are related to various dimensions of the child’s 

life through later ages. In a study by Laible (2011), mother-reported attachment is also 

linked to the family emotional climate as well as socio-development. Within this study, 

mothers completed a Q-sort self-report on how the attachment security and family 

climate were related to the quality of the mother-child affect and maternal elaboration. 

Within the questionnaires, the mother repeated positive and negative reminiscing 

conversations within the family. The reminiscing conversations were “coded for 

emotional related discourse, affect, and elaboration and children completed measures of 

emotional understanding and representations of relationships” (p. 535) within the family. 

Bowen’s theory contributes to the mother’s abilities to attach to her child because 

Bowen includes how the family history has much to do with the mother’s ability to attach 

to her child. Participants of the study included 77 families who were observed in the 

laboratory for four, twelve, and thirteen months. The participants were divided into 

diverse scenarios of family-related attachments. It was indicated through this study that 
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boys from dual earner sensitivity, marital adjustment, infant emotionality, infant-mother 

attachment, and infant-father attachment. The family type, according to the researchers 

Braungart-Reiker, Courtney, and Garwood (1999), “moderated the effect that maternal 

sensitivity had on infant-mother attachment and the effect that infant negative 

emotionality had on infant-father attachment” (p. 535). Mother-child attachment goes 

way beyond the effect on one member of the family, but has an effect on all the family 

members.  

Summary 

Throughout this literature review a similar message evolved from the various 

points and facets of the reviewers. That message is that there is a resurgence of emphasis 

on human development through social and emotional skills. Vygotsky’s theory described 

learning as a social process and it was his theory that social interaction play a major role 

in cognition which has guided many clinicians, parents, and educators in how to aid in a 

child’s development through social competency. Bowlby’s attachment theory was 

initiated through the development of the secure base for the child to run to in times of 

emotional and physical distress. He also found that a large part of establishing the 

emotional and social skills for the child radiates from the base. The mother-child 

relationship has been an extremely important force for the development of the child.  

Other theories were also discussed such as the attachment, in the Bowen’s family 

systems theory. Additionally, this theory posits to the family’s part in the establishment 
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of the secure attachment within the family’s history and current effects on the social and 

emotional skills of the individual child. The mother-child dyad was also found to be an 

important social and emotional skill base on which every child will be measured as to 

whether the child is secure or insecure and will have much to do with the preschool 

child’s development. These relationships have been demonstrated, through research, to 

last through the lifespan and cause effects on the entire family. Each family relationship 

is woven through the various relationships between the father-son, mother-son, mother-

daughter and father-daughter. One cannot observe family relationships without the 

observation of the parental attachments and the secure or insecure base attached to the 

parent(s). 
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CHAPTER III 

METHODOLOGY 

A descriptive correlational research design was used to examine maternal 

perceptions of mother-child relationships and preschool children’s social competency. 

This chapter presents the population and sample selection, protection of human subjects, 

instruments, recruitment and data collection, and data analysis procedures. 

Population and Sample Selection 

The target population consisted of children who were enrolled in the Apple Creek 

Preschool Program located in Frisco and Allen, Texas. The centers were accredited by 

National Association for the Education of Young Children (NAEYC) and followed the 

Texas state licensing standards, providing a high level of quality care for pre-school 

children. The licensing capacity was 140 children in the Frisco center. The classrooms 

were supervised by two teachers per room, serving an average of twelve children each. 

The center was open from 7:00 am until 5:30 pm Monday through Friday. The licensing 

capacity was 150 children in the Allen center. The classrooms were supervised by two 

teachers per room, serving an average of sixteen children each. The center was open from 

7:00 am until 5:30 pm Mondays through Fridays.  
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The third setting was the Eastfield College Child Development Laboratory School 

located in Mesquite, Texas. The center was accredited by NAEYC and followed the 

Texas state licensing standards, providing a high level of quality care for pre-school 

children. The licensing capacity was 75 children. The classrooms were supervised by two 

teachers per room, serving an average of eleven children. The center was open from 6:30 

am until 6:00 pm Monday through Friday.  

Protection of Human Subjects 

An application was submitted to the Institution Review Board of Texas Woman’s 

University. A letter of approval was received before data collection began (Appendix A). 

This research study was conducted following the procedures and guidelines of the 

Institutional Review Board (IRB) at Texas Woman’s University, to insure that the rights 

of participants were protected. Texas Woman’s University recognizes the need for 

investigations in which human beings may serve as research subjects and acknowledges, 

and accepts responsibility for ensuring that the privacy, safety, health, and welfare of 

such subjects are adequately protected. The University has thus established an 

Institutional Review Board (IRB) for each site (Denton, Dallas, and Houston) to review 

and approve the adequacy of human subject protection. Each IRB is composed of faculty 

and staff from a variety of disciplines as well as community members. 
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Instruments 

This study examined mother-child relationships and preschoolers’ social 

competency. The instruments were the Parenting Relationship Questionnaire-Preschool 

Assessment (PQR-P) Inventory developed by Kamphaus and Reynolds (2006) and the 

Social Skills Rating System (SSRS), developed by Gresham and. Elliott (1990). 

Overview of Parenting Relationship Questionnaire-Preschool Assessment (PQR-P) 

The Parenting Relationship Questionnaire Preschooler-Preschool (PQR-P), 

designed by Kamphaus and Reynolds (2006) is commonly used to assess the parent-child 

relationship during the preschool years. The purpose of PQR-P is to provide the parent 

with a measure that identifies the strengths and weakness of mother-child Attachment, 

Discipline Practices, Involvement, Parenting Confidence, and Relational Frustration. The 

PQR-P is composed of 45 items that record the rates of the common feelings, thoughts, 

beliefs, and situations a mother may experience when caring for her child. The PQR-P is 

presented in a booklet format that includes a demographic section and 45 items: 

1. Attachment – 13 questions  

2. Discipline Practices – 9 questions  

3. Involvement – 8 questions  

4. Parenting Confidence – 7 questions  

5. Relational Frustration – 8 questions  
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The parents mark the most appropriate responses on a Likert scale selecting either 

“Never,” “Sometimes,” “Often,” Or “Almost Always.” The instructions explain that the 

rater should complete the assessment during a quiet time, should base the ratings on the 

best description of mothers’ recent experiences over the last several months, and should 

answer each question carefully and completely. The assessment should take no more than 

20 minutes for preschool parents. 

The authors’ representative sample was based on race, region, and mother’s education 

was selected for children ages 2 through 5. The scoring procedures of the PQR-P include 

the researcher competing all scoring on the record form on page three of the assessment 

booklet. The researcher has to first give the items marked a score value (i.e. Never = 0; 

Sometimes = 1; Often = 2; and Almost Always = 3) and then determine the raw scores 

for the Attachment, Discipline Practice, Involvement, Parenting Confidence, and 

Relational Frustration subscales by adding the raw scores for all of the items that 

comprise each scale.  

The raw scores are then converted to standardized scores (i.e. T-scores with a mean of 

50 and standard deviation of 10) in order for the scores to assess the dimensions of a 

mother-child’s relationship. The authors recommended interpretation of scores as 

follows. The scores between 10-30 are lower extreme, scores 31-40 are significantly 

below average, scores between 41-59 are average, scores 60-69 are significantly above 

average, and scores 70 and above represent upper extremes. 
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The evaluations by the authors of the PQR-P demonstrated the validity of the scales 

through item inter-correlation, correlations with other parent-child relationship measures, 

correlations with child behavior measures, correlations between female-raters and male-

raters, and score profiles in populations of children identified with learning or behavior 

problems.  

The internal reliability of the scale was determined by using Cronboch’s alpha for 

internal consistency for females and the authors reported that the PQR-P’s Scales for 

parents and has excellent internal reliability range from 0.76 to 0.86 (p. 45). Scale 

reliabilities were acceptable. In regards to the measure of test-retest reliability, the 

authors reported correlation coefficients from 0.75 to 0.89 (p. 47).  

Overview of Social Skills Rating System (SSRS) 

The Social Skills Rating System (SSRS), designed by Gresham and Elliott (1990), is 

a preschool assessment that measures social behaviors of children. The preschool 

assessment is composed of two domains—Social Skills and Problem Behaviors. 

The Social Skills domain is composed of four subscales: Cooperation, Assertion, 

Responsibility, and Self-Control. The Problem Behaviors domain measures the frequency 

of behaviors that might interfere with positive social skills. All Social Skills and Problem 

Behaviors items are scored for frequency of How Often (i.e. Not Important = 0, 

Important = 1, and Critical = 2).The Social Skills items are also rated on How Important 
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(i.e. Not Important = 0, Somewhat Important = 1, and Very Important = 2). The 

assessment should take approximately 20 minutes for preschool parents.  

Interpretation of the SSRS scores recommended by the authors includes levels of 

Social Skills and Problem Behaviors based on the normed population of preschoolers 

(Gresham & Elliott, 1990). The selected representative sample was based on race, region, 

community size, and parents’ level of education. The Behavioral Level scores are 

interpreted by frequencies calculated from the raw scores. The Problem Behaviors total 

scores are labeled as “Fewer,” “Average,” and “More” and the Social Skills levels are 

“Above Average,” “Average,” and “Below Average,” for each of the subscale totals.  

Recruitment and Data Collection 

Three phases were used for recruiting and collecting data: 

Phase One: Permission  

a. The researcher contacted child care administrators to obtain permission to conduct this 

research study through the three preschool programs (Appendix B). 

b. The researcher met with the center directors and explained the study and scheduled 

dates and times for data collection. 

Phase Two: Recruitment  

a. Participants were recruited from the three locations.  

b. A flyer was included with the children’s daily take-home packets for the mothers 

(Appendix C). 
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c. If mothers were interested in participating in the study, they contacted the researcher 

via email or telephone. They let the researcher know a convenient time for them to 

receive the packet of research materials.  

Phase Three: Data Collection 

a. Quantitative data were collected during the spring in 2015.  

b. Participants received an envelope containing two consent forms (Appendix D), and a 

set of questionnaires: (1) Participant Demographic Information (Appendix E); (2) 

Parenting Relationship Questionnaire-Preschool (PRQ-P); and (3) Social Skills Rating 

System (SSRS). 

c. Mothers signed one of the consent forms and placed the signed consent form in the 

labeled white envelope and sealed it.   

d. Mothers completed the set of questionnaires at a time and place of their convenience 

and sealed them in the manila envelope. 

e. Mothers returned both sealed envelopes to their child’s preschool location to be 

collected by the researcher at drop-off or pick-up times. Two boxes were provided, one 

for consent envelopes and one for manila envelopes. Returned sealed envelopes were 

placed in the boxes to ensure confidentiality at each location. Only the researcher had 

access to the contents. 
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Data Analyses 

Frequencies and percentages were used to describe the demographics of the 

sample. The mean scores of the PRQ-P subscales were used to measure the mother-child 

relationships.  The mean scores of the SSRS subscales and the total scores for Problem 

Behaviors were used to measure the children’s social competency. Pearson correlations 

were used to examine the relationships between PRQ-P subscales and SSRS subscales 

and total Problem Behaviors scores. 

Table 1 

Plan for Data Analyses 

Research Questions Variables Instruments Statistical Tests Displays 

RQ1) What are the 
perceptions of 
mothers regarding 
their relationships 
with their preschool 
children? 

5 subscales PRQ-P Means & SDs Tables 
and 
Graphs 

RQ2) 
What are the 
perceptions of 
mothers regarding 
their children’s 
social competency? 

4 subscales and  
Total PB 
 

SSRS Means & SDs Tables 
and 
Graphs 

RQ 3) Are the 
children’s social 
skills and problem 
behaviors correlated 
with the mothers’ 
relationships with 
their preschool 
children? 

IVs = 5 PRQ-P 
subscales  
DVs = 4 SSRS 
subscales and  
Total PB 
 

PRQ-P and 
SSRS  
 

Pearson 
Correlations 
 

Tables 
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Summary 

This chapter presented the methodology utilized in this research study. This 

descriptive and correlational research study used the Relationship Questionnaire-

Preschool Assessment (PQR-P) developed by Kamphaus and Reynolds (2006) and Social 

Skills Rating System (SSRS) developed by Gresham and. Elliott (1990). Data were 

collected from mothers who volunteered to participate. Their children were enrolled in 

two private preschool programs and one collage laboratory school. Descriptive statistics 

were used to describe the sample. The research questions were addressed by calculating 

the means and standard deviations for the PRQ-P and SSRS instruments, and then 

determining correlations between the variables. 
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CHAPTER IV 
 

RESULTS 
 

Introduction 

The focus of this study was to examine the correlations between mother-child 

relationships and children’s social competency. This chapter outlined the results of the 

study, starting with the description of the sample and followed by primary analyses to 

empirically examine the specific research questions. The study was guided by the 

following research questions: 

RQ1: What are the perceptions of mothers regarding their relationships with their 

preschool children as measured by the Parenting Relationship Questionnaire-Preschool 

Assessment (PRQ-P)? 

RQ2: What are the perceptions of mothers regarding their children’s social competency 

as measured by the Social Skills Rating System (SSRS)?  

RQ3: Are the children’s social skills and problem behaviors correlated with the mothers’ 

relationships with their preschool children? 

Community Settings 

Data were collected in two private preschool settings and  in a publicly funded 

community college laboratory. The Apple Creek Private Preschool Program has locations 

in Frisco and Allen, Texas. The median household income for the first location of Frisco, 
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Texas is $109,956 (U.S. Census Bureau, 2015). The educational attainment of the 

population of adults within Frisco who were 25 years of age and older was 95.5 % high 

school graduates or GED accredited and those who had attained a bachelor’s degree or 

greater was 58.9% (U.S. Census Bureau, 2015). The ethnicity statistics for Frisco, Texas 

were: Caucasian (75 %); African American (8 %); American Indian (0 %); Asian (10 %); 

Biracial (3 %); and Other (3 %) (U.S. Census Bureau, 2015). The second location was 

Allen, Texas. The median household income was $105,439. The educational attainment 

of the population of adults within Allen who were 25 years of age and older was that 27% 

had some college, 10% had an associate’s degree, 37.8 % had a bachelor’s degree, and 

18% had a graduate degree. The ethnicity statistics of Allen, Texas were: Caucasian 

(68%); African American (9%); American Indian (0%); Asian (13%); Biracial (3%); and 

Other (3%) (U.S. Census Bureau, 2015). 

The third setting was the Eastfield College Child Development Laboratory School 

is located in Mesquite, Texas. The median household income of the population of 

Mesquite, Texas was $50,424 (U.S. Census Bureau, 2015). The educational attainment of 

the populous of Mesquite, Texas was: 29.5 % high school graduate; 6.8 % associate’s 

degree; 13.0 % bachelor’s degree; and 5.5% graduate degree. The ethnicity statistics for 

Mesquite, Texas were: Caucasian (75.6 %); African American (13.8 %); American Indian 

(1.2 %); Asian (4.1 %); Pacific Islander (0.1 %); Hispanic or Latino (15.7%); and Other 

(7.6 %) (U.S. Census Bureau, 2015). 
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Description of Sample 

Demographic data from participants were used to define the sample of 100 

mothers and their respective children. The Apple Creek Private Preschool Program 

comprised 93% of the sample, while 7% of the sample included mothers with children 

enrolled at the Eastfield College Child Development Laboratory School. The frequencies 

and percentages of the demographic variables are shown in Table 2.  

Table 2 

Frequencies and Percentages of Mothers’ Demographic Variables 

Variables f % 
Ethnicity   

African American   5 5.0 
Asian   2 2.0 
Biracial   1 1.0 
Caucasian 92             92.0 

Marital Status   
Married 38             38.0 
Divorced   6 6.0 
Separated 56             56.0 

Level of Education   
Less than a high school diploma or GED   3 3.0 
2 years of college or specialized training school   2 2.0 
4 years of college (undergraduate degree) 94             94.0 
Graduate-level course work   1 1.0 

Family Income   
$30,000 to $45,000   4 4.0 
$45,000 to $60,000 42             42.0 
$60,000 to $75,000 18             18.0 
$75,000 to $90,000 36             36.0 

Employment   
Full time (37 to 40 or more hours) 72             75.0 
Part time (1 to19 hours) 28             25.0 

     (continued)  
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Number of Children   

1 Child             37             37.0 
2 Children            36             36.0 
3 Children            19             19.0 
4 Children              8 8.0 

 

The majority of mothers were Caucasian (92%) (Figure 1). Marital status reported 

by the mothers indicated that 38% were currently married, while 62% were either 

separated or divorced (Figure 2).  

 

Figure 1. Percentages for ethnicity 

5% 
2% 1% 

92% 

African American
Asian
Biracial
Caucasion



47 
 

 

Figure 2. Percentages for marital status 

Attainment of a bachelor’s degree was reported as the highest level of education 

for 94.0% of the participants (Figure 3). While only 4% of the mothers reported family 

incomes in the lowest range ($30,000 to $45,000), 36% reported family incomes in the 

highest range from $75,000 to $90,000, as displayed in Figure 4. A majority of mothers 

in the sample worked full time (72.0%). 

38% 

56% 

6% 

Married
Seprated
Divorced
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Figure 3. Percentages for levels of education 

 

Figure 4. Percentages for levels of income 
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The mothers were requested to provide information related to the child enrolled in 

the preschool program. Girls comprised the majority of preschool children in the sample 

based on gender. Three year olds comprised the majority based on age groups. 

Table 3 

Frequencies and Percentages of Children’s Demographic Variables 

Variables f % 
Gender   

Girl 70 70.0 

Boy 30 30.0 

Age   
3 Years 71 71.0 

4 Years 29 29.0 
 

Data Analyses 

RQ1: What are the perceptions of mothers regarding their relationships with their 

preschool children as measured by the Parenting Relationship Questionnaire-Preschool 

(PRQ-P)? 

The Parenting Relationship Questionnaire Preschooler-Preschool (PQR-P), 

designed by Kamphaus and Reynolds (2006), was used to assess the parent-child 

relationship during the preschool years. The PQR-P included the following subscales: 

Attachment, Discipline Practices, Involvement, Parenting Confidence, and Relational 

Frustration. The PQR-P was composed of 45 items that recorded the rates of the common 

feelings, thoughts, beliefs, and situations mothers may experience when caring for 

children. The instrument is comprised of five subscales: Attachment (feelings of affection 
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and empathy for the child), Discipline Practices (consistency of responses to the child’s 

misbehavior), Involvement (parent-child participation in activities), Parenting Confidence 

(comfort with parental roles and responsibilities), and Relational Frustration (stress in 

relating to the child and tendency to overreact). 

The researcher assigned the scores of 0 = Never, 1 = Sometimes, 2 = Often, and   

3 = Almost Always for each item. The raw scores for the subscales were then calculated 

by adding the total scores in each scale. The raw subscale scores were converted to 

standardized T-scores with a mean of 50 and standard deviation of 10. The possible range 

of T-scores was from 10 to 70+. The PQR-P results from the sample of mothers are 

displayed in Table 4 and Figure 5. 

Table 4 

Means and Standard Deviations for the PRQ-P Subscale T-Scores 

 Standardized T-Scores (n = 100) 

PRQ-P Subscales M  SD 

Attachment 59.16 2.82 

Discipline Practices 57.96 1.19 

Involvement 62.06 2.66 

Parental Confidence 61.66 1.63 

Relational Frustration 47.85 4.97 
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Figure 5.  Mean T-scores for the PRQ-P subscales 
 

Results revealed that of the subscale items in the PRQ-P assessment, Involvement 

shows a higher mean T-score than other subscales, suggesting that mothers reported more 

frequent planning and engaging in activities with their children. The results also showed 

that of the subscale items in the PRQ-P assessment, Parental Frustration evidenced the 

lowest mean T-score compared with other subscales, suggesting that mothers expressed 

less stress and difficulties in handling children’s behaviors. However, the Parental 

Frustration subscale produced a higher standard deviation than the other subscales, 

suggesting that the participant mothers’ frustration levels were varied. 
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Scores for Involvement and Parental Confidence were “Significantly above 

Average.” Scores for Attachment, Discipline Practices, and Parental Frustration were 

considered “Average” when compared with the normed population. 

RQ2: What are the perceptions of mothers regarding their children’s social 

competency as measured by the Social Skills Rating System (SSRS)?  

The Social Skills Rating System (SSRS), designed by Gresham and Elliott (1990), 

was used to measure the social behaviors of children. The preschool assessment was 

composed of two major domains – Social Skills and Problem Behaviors. The Social 

Skills domain was composed of four subscales – Cooperation (helping with household 

tasks and following family rules), Assertion (taking initiative and making friends), 

Responsibility (demonstrating courtesy and appropriate concern for others), and Self-

Control (following instructions, taking turns, and managing anger). The Problem 

Behaviors domain measured the frequency of behaviors that might interfere with positive 

social skills. Examples of Problem Behaviors included temper tantrums, loneliness, and 

anxiety. All Social Skills items were rated by the mothers for How Often these behaviors 

occurred and How Important the behaviors were to the mothers. Problem Behaviors were 

rated only on How Often. The scoring for the How Often ratings were as follows: Never 

= 0; Sometimes = 1; and Very Often =2. The scoring for the How Important ratings were: 

Not Important = 0; Important = 1; and Critical = 2. The range of possible scores for each 

the Social Skills subscales and the Problem Behaviors was from 0 to 20.  
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The item ratings were added to produce subscale scores. The Behavioral Levels 

for Social Skills and Problem Behaviors were categorized as “Fewer,” “Average,” and 

“More.” The means and standard deviations of the Social Skills Rating System (SSRS) 

subscale scores for the scales that measured How Often and the scales that measured 

How Important are shown in Table 5.  

Table 5 

Means and Standard Deviations for the SSRS Subscales 

 How Often (n = 100)  How Important (n = 100) 

SSRS Subscales M  SD M  SD 
Cooperation 8.95 1.06 19.52 0.81 
Self-Control 9.97 0.36 19.63 0.60 
Assertion  9.36 0.69 19.82 0.46 
Responsibility 9.31 0.76 19.64 0.94 
Total Problem  
Behaviors 

9.33 2.34   
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Figure 6. Means and Standard Deviations for the SSRS Subscales  
 

Results revealed that of the subscale items in the SSRS assessment, the Self-

Control subscale for this sample of children showed the highest mean score, suggesting 

that the children were able to follow instructions and rules and avoid losing their tempers. 

The results also revealed that the Cooperative subscale for this sample of children 

produced the lowest mean score, suggesting that the children were rated lower in terms of 

helping with household tasks. In terms of the mothers’ ratings for the importance of the 

social skills, the Assertion subscale showed the highest mean score relative to the other 

subscales. The items were related to behaviors in which children took initiative and 

demonstrated self-confidence. In contrast, the Cooperative subscale showed the lowest 
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mean score, suggesting that the mothers rated the Cooperative behaviors as less important 

than the other subscales. 

When compared with the normed population, Behavior Levels for children in the 

sample were categorized as “Average” skills in Responsibility, while social skills in 

Cooperation, Assertion, and Self-Control were considered “Fewer.” The Total Problem 

Behaviors were considered “Average.” 

The How Often and How Important rating for SSRS subscales for 100 children 

were compared using paired t-tests. Highly significant differences were evidenced for 

each subscale.  

Table 6 

SSRS How Often Ratings Compared with How Important Ratings 

SSRS Subscales Mean 
Differences 

t df p 

Cooperation -10.57   -77.42 99 0.000*** 
Self-Control   -9.66 -147.53 99 0.000*** 
Assertion -10.46 -135.67 99 0.000*** 
Responsibility -10.33 -108.27 99 0.000*** 
***p ≤ 0.001 

RQ3: Are the children’s social skills and problem behaviors correlated with the mothers’ 

relationships with their preschool children? 

Pearson product-moment correlations of the PRQ-P subscales T-scores with the 

SSRS subscale mean scores for How Often the behaviors occurred. The results are shown 

in Table 7. Negative correlation coefficients tended to be weak, while some were found 
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to be significant at the 0.05 and 0.01 levels. Positive correlation coefficients tended to be 

moderate and more highly significant at the 0.01 levels.  

Table 7 

Correlations between the PRQ-P Subscales and the SSRS Subscales 
 
Variables Cooperation Self-Control Assertion Responsible Total 

Problem 
Behaviors 

Attachment    -0.24 * 0.52 **    -0.16    -0.01     -0.20 * 
Discipline 
Practices 

0.35 ** 0.37 ** 0.40 ** 0.34 **  -0.28 ** 

Involvement 0.49 **    -0.11 0.55 ** 0.39 ** -0.20 * 
Parental 
Confidence 

0.62 **    -0.38 ** 0.60 **  0.32 **     -0.05 

Frustration    -0.29 **    -0.24 *    -0.20 *     -0.17   0.33 ** 
*p < .05, **p < .01. 

Children’s Cooperation scores were significantly positively correlated with 

Parental Confidence scores. Children’s Assertion scores were significantly positively 

correlated with Parental Confidence and Parental Involvement. Children’s Self-Control 

scores were significantly positively correlated with Attachment. Children’s Total 

Problem Behaviors rose significantly with higher scores in Parental Frustration. Negative 

correlations indicated that as one score rose higher, the other score fell lower. Children’s 

Total Problem Behaviors were lower when Discipline Practices, Attachment, and 

Parental Involvement were higher.  

The variables from the PRQ-P and the SSRS with the strongest correlations and 

most significant probabilities were arranged in Table 8 to better explain the associations. 
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The arrows indicate the directions of the relationships between the mothers’ perceptions 

of parenting dimensions and the mothers’ ratings of the children’s social competence. 

Table 8 

Relationships between PRQ-P and SSRS Subscales 
 

Parenting Dimensions Children’s Social Competence 
Parental Confidence  Cooperation                  Assertion 

Involvement Cooperation Assertion 

Attachment Self-Control  
Discipline Practices Total Problems  

Parental Frustration Cooperation Total Problems 

 
 

Summary 

This study examined correlations between mother-child relationships and 

children’s social competency. Frequencies and percentages were used to define the 

sample of 100 mothers and their respective children. The Parenting Relationship 

Questionnaire Preschooler-Preschool (PQR-P), designed by Kamphaus and Reynolds 

(2006), was used to assess the parent-child relationship during the preschool years. The 

PQR-P included the following subscales: Attachment, Discipline Practices, Involvement, 

Parenting Confidence, and Relational Frustration. The Social Skills Rating System 

(SSRS), designed by Gresham and Elliott (1990), was used to measure the social 

behaviors of children. The preschool assessment was composed of two major domains – 

Social Skills and Problem Behaviors. Both positive and negative correlations between the 
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PRQ-P subscales T-scores and the SSRS subscale mean scores and Problem Behaviors 

total scores were found to be significant. 
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CHAPTER V 
 

DISCUSSION 

Introduction 

The research focused on an investigation of mothers’ perceptions of their 

relationships with their preschool children and the social competence of their children 

enrolled in selected preschool programs. In addition, the study determined the 

correlations between the subscales of the PRQ and SSRS. The sample included 100 

mothers who volunteered to participate. This chapter includes an overview of the study, a 

discussion of the research findings, and conclusions. Additionally, implications for 

professionals and parents are presented, followed by limitations and recommendations for 

future research. 

Overview of the Study 

This study employed a descriptive and correlational research design focusing on 

mother-child relationships and preschool children’s social competency. The instruments 

in this study were the Parenting Relationship Questionnaire-Preschool Assessment (PQR-

P) developed by Kamphaus and Reynolds (2006) and the Social Skills Rating System 

(SSRS), developed by Gresham and. Elliott (1990). The sample consisted of mothers of 

children who were enrolled in the Apple Creek Preschool Program located in the Frisco 

and Allen, Texas, and the Eastfield College Child Development Laboratory School 
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located in Mesquite, Texas. The centers were accredited by NAEYC and followed the 

Texas state licensing standards, providing a high level of quality care for preschool 

children. 

This study examined the mother-child relationships within the frameworks of the 

theories of Bowlby (1969), Bowen (1978), and Vygotsky (1934). These theorists stated 

that the mother-child relationship has a direct correlation to a child’s ability to 

successfully develop social competence. Therefore, the study findings supported the 

theorists’ conclusions about mother-child relationships and children’s abilities to be 

socially competent.  

Discussion of Findings 

This study’s sample was composed of one hundred mothers of preschool children. 

Demographic descriptors included the education, marital status, income levels, and 

numbers of children in the families. In this particular study, the mothers would be 

considered middle class with above average educational attainment. The sample was 

predominantly Caucasian. Due to separation and divorce, the majority were single 

mothers who worked full time. Girls comprised the majority of the children (70.0%), and 

there were more three year olds (71%) than children who were four. 

Mother-Child Relationships 

The Parenting Relationship Questionnaire-Preschool Assessment (PQR-P) 

(Kamphaus & Reynolds, 2006) included five subscales: Attachment, Discipline Practices, 
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Involvement, Parental Confidence, and Relational Frustration. The self-report measure 

provided an assessment of how the mothers viewed their relationships with their three- or 

four-year-old child. When compared with the normed population, these mothers rated 

Involvement (activities with their children) and Parental Confidence (comfort with their 

parenting roles and responsibilities) as “Significantly Above Average.” Their ratings of 

Attachment (feelings of affection and empathy for the child) and Discipline Practices 

(consistency of responses to the child’s misbehavior) were high but within the “Average” 

range. Relational Frustration was rated as slightly lower than the mean when compared 

with the standard score of 50. Overall, these mothers expressed confidence in their 

parenting and reported a positive relationship with their preschool child. 

Children’s Social Competency 

The Social Skills Rating System (SSRS) (Gresham & Elliott, 1990) measured the 

social competency of the preschool children. The instrument included four Social Skills 

subscales: Cooperation, Self-Control, Assertion, and Responsibility. These were rated by 

the mothers as “How Often” and “How Important.” An additional scale rated the 

frequency of Total Problem Behaviors. Based on the mothers’ perceptions, their 

preschool children demonstrated “Average” scores in Responsibility (demonstrating 

courtesy and appropriate concern for others). The behavior levels were considered 

“Fewer” than the normed population for Cooperation (helping with household tasks and 

following family rules), Assertion (taking initiative and making friends), and Self-Control 
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(following instructions, taking turns, and managing anger). The scores for Problem 

Behaviors were in the “Average” range. In contrast, the mothers rated each of the Social 

Skills subscales in the “Critical” range when considering the importance of the skills. 

Paired t-tests compared the “How Often” with the “How Important” scores. The mean 

differences were significant at the 0.001 level for each subscale. The results indicated 

high expectations for children’s behaviors. While the items reflect behaviors that would 

be typical for children between three and five years of age, the skills are less likely to be 

mastered at the younger age of three.  

Correlation of Mother-Child Relationships and Children’s Social Competency 

The five subscales of the PRQ-P were correlated with the four social skills 

subscales of the SSRS and the Total Problem Behaviors scores. Parental Confidence and 

Involvement were both positively and significantly correlated with children’s 

Cooperation and Assertion scores. Attachment was positively and significantly correlated 

with children’s scores in Self-control. The results provide evidence that positive aspects 

of parenting were related to children’s demonstrations of social skills. Discipline 

Practices that were consistent were negatively correlated with Total Problem Behaviors, 

indicating fewer concerns with unacceptable behaviors. Parental Frustration scores were 

negatively and significantly correlated with children’s Cooperation scores and positively 

and significantly related to scores in Total Problem Behaviors. Thus Parental Frustration 
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was higher when children were less cooperative and exhibiting more problematic 

behavior.  

Implications 

The implications of this study are that family life educators can use the findings to 

become more aware of mothers’ perceptions of their parenting skills and their 

expectations for their children’s development. In addition, because family life educators 

will have an increased knowledge of this population and their ability to self-assess, 

intervention programs can be designed to promote with more realistic expectations for 

young children’s social skills.  

Child development specialists may be able to use the findings of this study to 

increase awareness of mothers’ roles and responsibilities as parents. This will allow for 

better guidance and support for their children’s development.  

Limitations 

The following factors limit the generalization of the study findings: 

1) Data were collected in three suburban communities in North Texas.  

2) The study participants were predominantly Caucasian middle class mothers with 

college educations. 

3) The mother-child relationship was the focus of the study; there may be other 

relations that affect the development of the child. 

4) The data collected were based on self-reports by the participants. 
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5) Mothers may have answered the questions in such a manner which put them and 

their children in a desirable light.  

6) The mothers who volunteered to participate may be different than the non-

volunteering mothers. 

Recommendations 

A child’s ability to be socially competent is grounded in the attachment of the 

child to the mother as early as the fetus stage. Children who develop successfully in 

social competence are able to control their behaviors and interact within their social 

spheres of influence. Having knowledge of the mother-child relationship within a 

family’s culture is central to understanding and predicting the child’s behaviors, failures 

and successes. Family studies professionals can take the information in this research to 

better treat and advise parents with children who have behavior issues. In addition, 

professionals can use this research to improve child and family interventions, support 

mechanisms, and strengthen the infrastructure between mother and child and society.  

Future Research 

A recommendation for future study would be to take the findings of this 

dissertation and mount a longitudinal investigation of mother-child relationships from 

birth through the children’s preschool, elementary, middle school, and high school years. 

This would be a way to explore the results of the mother-child relationship and its effects 

on the children’s future.  
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Another suggestion would be to explore the mother-child relationships in other 

ethnic groups. This exploration could provide new insights into the scholarship of diverse 

mother-child relationships. Future scholars could also take the results of this study and 

conduct observational research on other types of children’s relationships such as the 

parent-child interactions, children’s social interactions with peers, children’s relationships 

with fathers, and teacher-child relationships. These diverse perspectives would allow for 

more insights into the development of the children and their abilities to engage with 

peers, community, and society.   

Summary 

This research study focused on the preschoolers’ behaviors and the maternal 

perceptions of social competence as it has to do with the relationship of the mothers to 

the children. Social competence has become an extremely important concept in child 

development as far as the child developing skills which go beyond the academic skills of 

reading, writing, and mathematics.  In conclusion, based on the perceptions of the 

mothers in this sample, their preschool children were successfully developing in social 

competence. This included children’s abilities to control their behaviors and find ways to 

interact positively with their families and peers. In addition, the mothers reported positive 

relationships with their children, especially in the areas of involvement in mutual 

activities and comfort with their parenting roles and responsibilities.    

 



66 
 

 

 

REFERENCES 

Ainsworth, M.D. (1985). Patterns of infant-mother attachments: Antecedents and effects 

on development. Bulletin of the New York Academy of Medicine, 61(9), 771-791. 

Barglow, P., Contreras, J., Kavesh, L., & Vaughn, B. (1998). Developmental follow up of 

6 – 7 year old children of mothers employed during their infancies. Child 

Psychiatry and Human Development, 29, 3 - 20. 

Barone, L., & Leonetti, F. (2012). Attachment and social competence: A study using 

MCAST in low-risk Italian preschoolers. Attachment & Human Development, 14 

(4), 391-403.  

Beauchamp, M. H., & Anderson, V. (2010). Social: An integrated framework for the 

development of social skills. Psychological Bulletin, 136(1), 39-64. 

Bowen, M. (1978). Family therapy in clinical practice. Lanham, MD: Rowman & 

Littlefield Publishers, Inc. 

Bowlby, J. (1944). Forty-Four juvenile thieves: Their character and home-life. London: 

Bailliere, Tindall & Cox. 

Bowlby, J. (1969). Attachment: Attachment and loss, Vol. I. London: Hogarth. 

Bowlby, J. (1988). A secure base: Clinical applications of attachment theory. New York, 

NY: Rutledge. 



67 
 

Braungart-Reiker, J., Courtney, S., & Garwood, M.M. (1999). Mother-father-infant 

attachment: Families in context. Journal of Family Psychology, 13(4), 535-553. 

Bretherton, I., Biringen, Z., Ridgeway, D., Maslin, C., & Sherman, M. (1989). 

Attachment: The parental perspective. Infant Mental Health Journal, 10(3), 203-

221.  

Cacioppo, J. T. (2002). Social neuroscience: Understanding the pieces fosters 

understanding the whole and vice versa. American Psychologist, 57(11), 819-831. 

Coleman, R. A., & Thompson, R. A. (2002). Attachment security and the problem-

solving behaviors of mothers and children. Merrill-Palmer Quarterly, 48(4), 337-

359. 

Cooper, J. L., Masi, R., & Vick, J. (2009). Social-Emotional development in early 

childhood: What every policymaker should know. New York: National Center for 

Children in Poverty (NCCP). 

Coyl, D. D., Roggman, L. A., & Newland, L. A. (2002). Stress, depression, and negative 

mother-infant interactions in relation to infant attachment. Infant Mental Health 

Journal, 23, 145-163.  

Crittenden, P. M., & Dallos, R. (2009). All in the family: Integrating attachment and 

family system theories. Clinical Child Psychology, 14(3), 389-409.  



68 
 

DeLozier, M. (1982). Attachment theory and child abuse. In C. M. Parkes & J. S. 

Stevenson-Hinde (Eds.), The place of attachment in human behavior (pp. 95-117). 

London: Tavistock.  

Dias, T. P., Gil, M. S. C., & Del Prette, A. Z. (2013). Multimodal analysis of estimated 

and observed social competence in preschoolers with/without behavior problems. 

Paideia, 23(55), 197-205.  

Delius, A., Bovenschen, I., & Spangler, G. (2008). The inner working model as a theory 

of attachment development during the preschool years. Attachment and Human 

Development, 10(4), 395-414.  

Dobrin, N., & Kallay, E. (2013). The investigation of the short-term effects of a primary 

prevention program targeting the development of emotion and social 

competencies of preschoolers. Cognition, Brain & Behavior: An Interdisciplinary 

Journal, 17(1), 15-34.  

Garner, P. W., & Waajid, B. (2012). Emotion knowledge and self-regulation as predictors 

of preschoolers’ cognitive ability, classroom behavior, and social competence. 

Journal of Psychoeducational Assessment, 30(4), 330-343.  

Gresham, F. M., & Elliot, S.N. (1990). Social skills improvement system rating scales 

manual. Minneapolis, MN: Pearson Assessments. 

 



69 
 

Gresham, F. M., Elliot, S. N., & Kettler, R.J. (2010). Base rates of social skills 

acquisition/performance deficits, strengths, and problem behaviors: An analysis of 

the social skills improvement system rating scales. Psychological Assessment, 22 

(4), 809-815.  

Hooper, L. M. (2007). The application of the Attachment Theory and Family Systems 

Theory to the phenomena of parentification. The Family Journal: Counseling and 

Therapy for Couples and Families, 15(3), 217-223.  

Kamphaus, R.W., & Reynolds, C. R. (2006). Parenting relationship questionnaire. 

Minneapolis, MN: NCS Pearson. 

Laible, D. (2004). Mother-child discourse in two contexts: Links with child temperament, 

attachment security, and socio-emotional competence. Developmental 

Psychology, 40(6), 979-992. 

Laible, D. (2011). Does it matter if preschool children and mothers discuss positive vs. 

negative events during reminiscing? Links with mother-reported attachment, 

family emotional climate, and socio-emotional development. Social Development, 

20(2), 394-411.  

Lindsey, E.W., & Colwell, M. J. (2013). Pretend and physical play: Links to 

preschoolers’ affective social competence. Merrill-Palmer Quarterly, 59(3), 330-

357. 



70 
 

Main, M., & Solomon, J. (1990). Procedures for identifying disorganized/disoriented 

infants during the Ainsworth Strange Situation. In M. Greenburg, D. Cicchetti, & 

M. Cummings (Eds.), Attachment in the preschool years, (pp. 121-160). Chicago, 

IL: University of Chicago Press. 

Morrisey, B. (2015). A child’s relationship with their mother. Kid’s 

Development.CO.UK. Retrieved from: 

http://www.kidsdevelopment.co.uk/ChildsRelationshipWithMother.html. 

Ontai, L. L., & Thompson, R.A. (2008). Attachment, parent-child discourse and theory of 

mind development. Social Development, 17(1), 47-60. 

Posada, G., Kaloustian, G., Richmond, M. K., & Moreno, A. J. (2007). Maternal secure 

base support and preschoolers’ secure base behaviors in natural environments. 

Attachment and Human Development, 9(4), 393-411. 

Posada, G., & Pratt, D. M. (2008). Physical aggression in the family and preschoolers’ 

use of the mother as a secure base. Journal of Marital and Family Therapy, 34(1), 

14-27. 

Rothbaum, F., Rosen, K., Ujie, T., & Ochida, N. (2002). Family Systems Theory, 

Attachment Theory and culture. Family Process, 41(3), 328-327. 

Slade, A. (1987). Quality of attachment and early symbolic play. Developmental 

psychology, 23 (1), 78-85. 



71 
 

Tsujino, J., Higa, M. O., & Inuihara, T. (2002). Specificity of a mother’s attachment to 

her child using the attachment inventory and factors. Journal of Prenatal and 

Perinatal Psychology and Health, 17(1), 63-84.  

U.S. Census Bureau (2015). Quick facts from the state of Texas. USA Quick Facts. 

Retrieved from: http://quickfacts.census.gov/qfd/states/48000.html 

Verissimo, M., Santos, A.J., & Fernandes, C. (2014). Associations between attachment 

security and social competence in preschool children. Merrill-Palmer Quarterly, 

60 (1), 80-99. 

Verschueren, K., & Marcoen, A. (2005). Perceived security of attachment to mother and 

father: Developmental differences and relations to self-worth and peer relationships at 

school. In K. A. Kerns & R. A. Richardson (Eds.), Attachment in middle childhood 

(pp. 212 – 230). New York: Guilford 

Vygotsky, L.S. (1934 – Revised Edition, 1986). Thought and language. London: MIT 

Press. 

Vygotsky, L.S. (1933 – Revised Edition, 1978). Mind and society: The development of 

higher psychological processes. Cambridge, MA: Harvard University Press. 

 

 

 

http://quickfacts.census.gov/qfd/states/48000.html
http://quickfacts.census.gov/qfd/states/48000.html


72 
 

Wong, M., Bost, K.K., Shin, N., Verissomo, M., Maia, J., Monteiro, L., Filipa, S., 

Coppola, G., Constantini, A., & Vaughn, B. E. (2011). Preschool children’s 

mental representations of attachment: Antecedents in their secure base behaviors 

and maternal attachment scripts. Attachment and Human Development, 13--(5), 

489-502.     

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



73 
 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

APPENDIX A 
 

Institutional Review Board (IRB) Approval Letter 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



74 
 

 



75 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX B 
 

Letters of Agreement 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



76 
 

 



77 
 

 



78 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX C 
 

Flyer 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



79 
 

 



80 
 

 
 

 
 

 
 
 
 
 
 
 

 
 
 
 

APPENDIX D 
 

Informed Consent 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



81 
 

 



82 
 

 



83 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

APPENDIX E 
 

Demographic Questions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



84 
 

 
Participant Demographic Information 

For all demographic information, please answer all questions. 
 1) Please list your age. 
2)  Please list the gender of your preschool child.   

� Girl     
� Boy 

3) What is the age of your preschool child?  
� 3  
� 4  
� 5  

  4) Number of children in the family  
  5) What is your current marital status? 

� Married 
� Divorced 
� Separated 
� Widowed 
� Never Married 

  6) Race or Ethnicity. 
� African/ African American/ Black, non-Hispanic 
� Asian/ Asian American 
� Biracial 
� Caucasian/ European/ White, non-Hispanic 
� Hispanic/ Latino 
� Native American/ Pacific Islander/ Eskimo/ Aleutian 
� Other 

  7) Level of Education. 
� Less than a high school diploma or GED High school diploma or GED 
� Two years of college or specialized training school 
� Four years of college (undergraduate degree)  
� Graduate level course work 
� Graduate degree 

   8)  Annual Household Income.          
� Under $15,000 
� $15,000 to $30,000 
� $30,000 to $45,000 
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� $45,000 to $60,000 
� $60,000 to $75,000 
� $75,000 to $90,000 
� $90,000 and above 

  9)  What is your employment?  
� Full time (37-40 or more)  
� Part time (20-37)  
� Part time (1-19) 

 




